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INTRODUCTION
1.1	Background to the Study
Numerous elements, such as admissions, academic background, social and economic standing, and schooling, influence effective teaching. (Geiser and Santelices 2007, Acato 2006, and Swart 1999) contend that students' future learning capacity is influenced by their entrance points and graduation date, which are indicators of their prior performance. According to (Considine and Zappala 2002), children who grow up in families where the parents have social, educational, and financial advantages are more likely to attain high standards.
Educationalists are increasingly using socio-cultural perspectives on the learning process. Socio-cultural theorists contend that because people cannot be understood apart of their social and historical context, it is vital to examine society and the advancements that are taking place in a certain era. The home and the school are the two main institutions that have a significant influence on how students learn. The larger social and cultural systems that these two agencies are a part of limit their ability to influence others. Cultural backgrounds, social settings, family structures, and school systems are highly diverse. These two factors have been going through constant modifications.
In sociological study, there is strong evidence linking pupils' learning outcomes and the socioeconomic level of their families. The majority of research show that students from low socioeconomic status families and backgrounds perform worse in school than students from high socioeconomic backgrounds, notwithstanding disagreements over the most accurate way to quantify the influence of culture (Graetzet al., 1995). However, the majority of research draw the conclusion that low social status negatively impacts and influences a variety of educational outcomes by comparing children from all social backgrounds. 
Research has shown the importance of the type of school a student attends in impacting educational outcomes. While research in the US has found that social variables continue to influence teaching social studies even after controlling for different school types, the school context tends to affect the strength of the impact of culture on effective teaching social studies (Portes and MacLeod, 1996). Similarly, research in Britain shows that schools have an independent impacton student attainment (Sparkeset al., 1999). While there is less data available on this issue in Australia, several studies using the Longitudinal Surveys of Australian Youth have found that students attending private schools were significantly more likely to stay on at school than those attending state schools which have a great impact in their undergraduate studies (Long, Marks et al., 2000). Students from independent private schools are also more likely to achieve higher end of school scores and have a good stand in their university stage (Buckinghamet al., 2000). While school-related factors are important, there is again an indirect link to impact of culture, as private schools and colleges are more likely to have a greater number of students from high socially high families, select students with stronger academic abilities and have greater financial resources. The school impact is also likely to operate through variation in the quality and attitudes of teachers and lecturers in making (Sparkeset al., 1999). Teachers at disadvantaged schools, for instance, often hold low expectations of their students, which compound the low expectations students and their parents may also hold (Rugeet al., 2001)
1.2	Statement of the Problem
Formal education confronts students with many demands that are not a regular or frequent characteristic of their everyday experience outside the lecture room. The practice of education confronts students with meaningful and necessary discontinuities in their intellectual, social and linguistic experiences. Hence, the need to examine the Impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
1.3	Objectives of the Study
The following are the objectives of this study:
1. To examine impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
2. To identify other factors affecting the impact of academic performance of social studies in schools.
3. To examine Impact of culture on academic performance of social studies Students in Schools.
1.4	Research Questions
1. What are the impacts of culture on academic performance of social studies students in Kwara state college of Education, Ilorin, Nigeria?
2. What are the other factors affecting effective academic performance on social studies in the school?
3. What is the impact of culture on academic performance on social studies in named school?
1.5	Hypothesis
HO: There is no significant impact of culture on academic performanceon social studies in higher institution down to the secondary schools.
HA: There is significant impact of culture on academic performance on social studies in higher institution down to secondary schools.
1.6	Significance of the Study
The following are the significance of this study:
1. The outcome of this study will educate the education administrators on the impact of culture on academic performance on social studies in Kwara State College of Education, Ilorin, Nigeria..
2. This research will be a contribution to the body of literature in the area of the effect of personality trait on student’s academic performance, thereby constituting the empirical literature for future research in the subject area.


1.7	Scope/Limitations of the Study
This study will cover the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
1.8 Limitation of Study
Financial constraint- Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview).
Time constraint- The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work.



CHAPTER TWO
REVIEW OF RELATED LITERATURE
2.1	Introduction
This chapter provides an overview of several research projects carried out by distinguished scholars and explains technical terms related to the effect of culture on social studies students' academic achievement at Kwara State College of Education in Ilorin, Nigeria. The chapter also provides an overview of the problem's past and current state, as indicated by a succinct analysis of earlier research on issues that are closely related.
2.2. 	Theoretical Framework
2.2.1	Constructivism Theory
Constructivism is an educational philosophy that is based on the idea that we create our own understanding of the world we live in by thinking back on our experiences. Every person creates their own "mental models" and "rules" to interpret the world around them. Therefore, learning is basically the process of modifying our mental models to take into account new information.
There are several guiding principles of constructivism:
 1. Learning is a search for meaning. Therefore, learning must start with the issues around which students are actively trying to construct meaning. 
2. Meaning requires understanding wholes as well as parts. And parts must be understood in the context of wholes. Therefore, the learning process focuses on primary concepts, not isolated facts.
 3. In order to teach well, we must understand the mental models that students use to perceive the world and the assumptions they make to support those models. 
4. The purpose of learning is for an individual to construct his or her own meaning, not just memorize the “right” answers and regurgitate someone else’s meaning. Since education is inherently interdisciplinary, the only valuable way to measure learning is to make the assessment part of the learning process, ensuring it provides students with information on the quality of their learning. 
2.2.2	How Constructivism Impacts Learning Curriculum 
Constructivism calls for the elimination of a standardized curriculum. Instead, it promotes using curricula customized to the students’ prior knowledge. Also, it emphasizes hands-on problem solving. Instruction–Under the theory of constructivism, educators focus on making connections between facts and fostering new understanding in students. Instructors tailor their teaching strategies to student responses and encourage students to analyze, interpret, and predict information. Teachers also rely heavily on open-ended questions and promote extensive dialogue among students. Assessment–Constructivism calls for the elimination of grades and standardized testing. Instead, assessment becomes part of the learning process so that students play a larger role in judging their own progress(Jia, Q. et al., 2010).
2.2.3	Behaviorism Theory
Behaviorism is a theory of animal and human learning that only focuses on objectively observable behaviors and discounts mental activities. Behavior theorists define learning as nothing more than the acquisition of new behavior.
Experiments by behaviorists identify conditioning as a universal learning process. There are two different types of conditioning, each yielding a different behavioral pattern: 
1. Classic conditioning occurs when a natural reflex responds to a stimulus. The most popular example is Pavlov’s observation that dogs salivate when they eat or even see food. Essentially, animals and people are biologically “wired” so that a certain stimulus will produce a specific response.
 2. Behavioral or operant conditioning occurs when a response to a stimulus is reinforced. Basically, operant conditioning is a simple feedback system: If a reward or reinforcement follows the response to a stimulus, then the response becomes more probable in the future. For example, leading behaviorist B.F. Skinner used reinforcement techniques to teach pigeons to dance and bowl a ball in a mini-alley (Hakverdi-Can, M. &Sonmez, D. et al., 2012).
2.2.4	How Behaviorism Impacts Learning 
This theory is relatively simple to understand because it relies only on observable behavior and describes several universal laws of behavior. Its positive and negative reinforcement techniques can be very effective both in animals, and in treatments for human disorders such as autism and antisocial behavior. Teachers, who reward or punish student behaviors, often use behaviorism.



2.2.5	Brain-based Learning Theory
This learning theory is based on the structure and function of the brain. As long as the brain is not prohibited from fulfilling its normal processes, learning will occur.
2.2.6	How Brain-Based Learning Impacts Education Curriculum
Teachers must design learning around student interests and make learning contextual. Instruction–Educators let students learn in teams and use peripheral learning. Teachers structure learning around real problems, encouraging students to also learn in settings outside the classroom and the school building. Assessment–Since all students are learning, their assessment should allow them to understand their own learning styles and preferences. This way, students monitor and enhance their own learning process (Marzo, R. J. et al., 2011).
2.2.7	What Brain-Based Learning Suggests 
How the brain works has a significant impact on what kinds of learning activities are most effective. Educators need to help students have appropriate experiences and capitalize on those experiences. As (Renate Caineet al., 2014) illustrates on p. 113 of her book Making Connections, three interactive elements are essential to this process:
 • Teachers must immerse learners in complex, interactive experiences that are both rich and real. One excellent example is immersing students in a foreign culture to teach them a second language. Educators must take advantage of the brain’s ability to parallel process.
 • Students must have a personally meaningful challenge. Such challenges stimulate a student’s mind to the desired state of alertness. 
• In order for a student to gain insight about a problem, there must be intensive analysis of the different ways to approach it, and about learning in general. This is what’s known as the “active processing of experience.” A few other tenets of brain-based learning include: Feedback is best when it comes from reality, rather than from an authority figure. People learn best when solving realistic problems. The big picture can’t be separated from the details. Because every brain is different, educators should allow learners to customize their own environments. The best problem solvers are those that laugh! Designers of educational tools must be artistic in their creation of brain-friendly environments. Instructors need to realize that the best way to learn is not through lecture, but by participation in realistic environments that let learners try new things safely. 
2.2.8	Learning Style Theory
(McLesky, J., Rosenberg, M. &Westling, D. 2012), this approach to learning emphasizes the fact that individuals perceive and process information in very different ways. The learning styles theory implies that how much individuals learn has more to do with whether the educational experience is geared toward their particular style of learning than whether or not they are “smart.” In fact, educators should not ask, “Is this student smart?” but rather “How is this student smart?”
2.2.9	How the Learning Styles Theory Impacts Education Curriculum
Educators must place emphasis on intuition, feeling, sensing, and imagination, in addition to the traditional skills of analysis, reason, and sequential problem solving. Instruction–Teachers should design their instruction methods to connect with all four learning styles, using various combinations of experience, reflection, conceptualization, and experimentation. Instructors can introduce a wide variety of experiential elements into the classroom, such as sound, music, visuals, movement, experience, and even talking. Assessment–Teachers should employ a variety of assessment techniques, focusing on the development of “whole brain” capacity and each of the different learning styles (Rees, S., & Skidmore, D. et al., 2008).
2.3. Conceptual Framework
2.3.1. Concept of effective teaching
Effective teachers are those who achieve the goals which they set for themselves or which they have set for them by others (Ministries of Education, Legislators and School administrators). As a consequence, those who study and attempt to improve teacher effectiveness must be cognizant of the goals imposed on teachers or the goals that teachers establish for themselves or both. A corollary of this definition is that effective teachers must possess the knowledge and skills needed to attain the goals, and must be able to use that knowledge and those skills appropriately if these goals are to be achieved. The possession of knowledge and skills falls under the heading of Teacher competence. In contrast, the use of knowledge and skills in the classroom is referred to as teacher performance. Thus those who investigate and attempt to understand the teacher effectiveness must be able to link teacher competence and teacher performance with the accomplishment of teacher goals (that is teacher effectiveness). 
Four major assumptions are implicit in this definition of teacher effectiveness. The first is that effective teachers tend to be aware of and actively pursue goals. These goals, in turn, guide their planning as well as their behaviors and interactions with students in the classroom. The second assumption is that teaching is an intentional and reasoned act (Brandon, A. F., & All, A. C, 2010). Teaching is intentional because we always teach for some purpose, primarily to facilitate learning. Teaching is reasoned because what teachers teach their students is judged by them to be worthwhile. A third assumption implicit in this definition of teacher effectiveness is that the vast majority of teachers goals are, or should be, concerned either directly or indirectly with their students learning. An example of direct teacher concern with learning is a teacher who states that he or she intends to help students develop the ability to differentiate facts from opinions, or reality from fantasy. An example of indirect teacher concern with learning is a teacher who sets out to decrease the level of disruptive behavior in the classroom because he or she believes that learning cannot occur before the level of disruptive behavior is reduced. A fourth assumption underlying this definition of teacher effectiveness is that no teacher is effective in every aspect of their profession. For example a primary school teacher may be highly successful in teaching reading comprehension to his or her students while struggling to teach the elements of rudimentary problem solving in mathematics (Brandon, A. F., & All, A. C.et al., 2010). 
2.4	Characteristics associated with more effective Teachers
2.4.1	Professionalism
Commitment: Commitment to doing everything possible for each student possible and enabling all students to be successful.
Confidence: Belief in one’s ability to be effective and to take on challenges
Trustworthiness: Being consistent and fair, keeping ones word.
Respect: Belief that all individuals matter and deserve respect.
2.4.2	Thinking/Reasoning
Analytical thinking: Ability to think logically, break things down and recognize cause and effect.
Conceptual thinking: Ability to identify patterns and connections, even when a great deal of detail is present.
2.4.3	Expectations
Drive for improvement: Relentless energy for setting and meeting challenging targets for students and the school.
Information seeking: Drive to find out more and get to the heart of things, intellectual curiosity.
Initiative: Drive to act now to anticipate now and pre-empt events.
2.4.4	Leadership
Flexibility: Ability and willingness to adapt to the needs of a situation and change tactics.
Accountability: Drive and ability to set clear expectations and parameters and hold others accountable for performance.
Passion for learning: Drive and ability to support students in their learning, and help them become confident and independent learners. 


2.4.5	Criteria for effective teaching
Product variable: It means what students learnt. Persons who prefer this criterion think that the best test of teacher effectiveness is how much and how well students achieve. This includes achievement in all domains-cognitive, affective and psychomotor. Examples of this kind of criterion are.
1. Students gain in a subject matter, knowledge and related abilities.
2. Students gain in psychomotor skills and related abilities.
3. Students gain in interests, attitudes, personality integration, and other effective characteristics. It can be directly assessed with tests and performance ratings before, during and after instruction.
2.4.6	Process variable: In this variable judgment about teacher effectiveness are made in terms of what the teacher does, what the students do, the interactions between student and teacher, or all the three, but not in terms of student achievement. Examples of this kind of criterion are:
1. Teacher behaviors, such as explaining, questioning, leading a discussion, counseling evaluating etc.
2. Student behaviors, such as courtesy, industriousness, attentiveness, conducting an experiment, leading a discussion.
3.  Student-teacher interactions, such as teacher-directed and student-directed exchanges, information exchanges and warmth. The use of process criterion involves making observations of teacher and student behaviors during instruction in the classroom.
Presage variable: Presage is partly a predictive factor. A teachers present and probable future effectiveness is judged on the basis of his intellectual ability, college grades, personal appearance and other characteristics. Examples for this kind of criterion are intellectual abilities of the teacher, amount of college work completed in the teaching, major grade point average in college, personal characteristics and others. This can be assessed indirectly from college records, tests and ratings outside the classroom (Duke, B., Harper, G., & Johnston, M. 2013). 
2.5	Problems for measuring teacher effectiveness
1. The basic format of the traditional “teacher effectiveness” study is a so-called product-process design, similar to that used in most school effectiveness research. In particular, it does not take into account sufficiently the fact that teachers' roles are broader than their classroom practice and includes management roles, pastoral roles, and relationships with parents and community as well as classroom practice.
2. A major problem in lecture room observation is observer bias. If an observer has a preconceived expectation of the behavior of the observed person, s/he is likely to align the actual observations to these expectations to at least some extent. In one example, students received information that a visiting lecturer was either a warm or a cold personality. Following the lecture, they were asked to rate the lecturer. The half of the class who had received the information that he had a warm personality rated him a more effective, sociable, humorous, and informal lecturer than did the half who had received the information that he was a cold person. Careful training can help alleviate this problem.
3. General is ability has been found to be a problem in observational research, in that behaviors observed on one occasion are not necessarily typical of a teacher's everyday behavior. These points to the need to observe teachers as many times as possible and the need to take contextual factors into account.
4. Some individuals have argued that student achievement is the most logical criterion on which to evaluate teachers. We reject this superficially attractive notion for three reasons: student variability, the regression effect, and the limitations of currently available achievement tests.
 5. Rating scales lack the minimum properties necessary or accurately measuring the performance of teachers. Second, such rating scales lack validity. And third, they are highly susceptible to the halo effect. We question the validity of rating scales and of teacher e valuations based on them, because such scales reflect the beliefs of the raters about the nature of competent performance -not actual teaching competence.
2.6 Empirical Review
Teachers’ effectiveness has been accepted as a multidimensional construct since it measures a variety of different aspects of teaching such as; subject mastery, effective communication, lesson preparation and presentation (Onyeachuet al., 1996). The influence of teachers’ teaching effectiveness on the learning outcome of students as measured by students’ academic performance has been the subject of several studies (Adediwura and Tayo 2007; Adu and Olatundun 2007; Lockhead and Komenan 1988; Schacter and Thum 2004; Starr 2002). The above studies suggest that effective teaching is a significant predictor of students’ academic achievement. Therefore, effective teachers should produce students of higher academic performance. Poor academic performance of students in Nigeria has been linked to poor teachers’ performance in terms of accomplishing the teaching task, negative attitude to work and poor teaching habits which have been attributed to poor motivation (Ofoegbuet al., 2004). It has also been observed that conditions that would make for effective teaching such as resources available to teachers, general conditions of infrastructure as well as instructional materials in public secondary schools in Nigeria are poor (Oredein, 2000). Other factors that may contribute to teachers effectiveness include; the students and the teacher; teachers’ teaching experience and qualifications. The prevailing conditions would definitely show a negative or positive influence on the instructional quality in public schools, which may translate to either good or poor academic performance, attitude and values of secondary school students. Ijaiyeet al., 2000) concurred that improving the quality of the teaching force in schools is the key to raising student achievement, consequently Lassa (2000) and Guya (1998) claimed that education cannot be provided by just anybody, it requires a teacher who plans and delivers the lessons or instruction in such a way that objectives can be achieved. Corroborating this, Owolabi (2007) stated that government should find all possible means to retain veteran and experienced teachers who are still willing to serve so that they can contribute their wealth of experience to improve the system. Although teachers’ strong effect would significantly influence students’ academic achievement, other factors such as socio-economic background, family support, intellectual aptitude of student, personality of student, self-confidence, and precious instructional quality have been found to also influence students’ examination score (Starr, 2002) either positively or negatively. To this end, (Blanksteinet al., 2006) had stated that students’ grades and test scores are not good indicators of the quality of teachers’ instruction. In support of this view, a study carried out in Nigeria by Joshua and Kritsonis (2006) showed that Nigerian teachers condemn the use of student achievement scores as indicators of teachers’ competence, performance or effectiveness. Since students’ academic scores are not the only predictors of teachers’ effectiveness, researches have sought other fairer ways of evaluating teachers’ effectiveness. Students, administrators, colleagues and the teachers’ self-evaluation have been used to evaluate teachers’ effectiveness. Students’ competence in the evaluation of the effectiveness of their teachers has been of great concern to researchers in education. However, studies have shown that students’ ratings are valuable indicators of teachers’ effectiveness (Barnett, Matthews and Jackson, 2003; Imhanlahini and Aguele 2006; Pozo-Munoz et al. 2000). Despite the fact that there are researches reports in support of students’ rating of their teachers’ effectiveness, Nuhfer (2004) and Pozo-munozet al. (2000) warned that students rating should be one of a comprehensive evaluation system and should not be the only measure of teachers’ effectiveness. Ekwesiliet al., 2006) however, opined that students’ success depends on the amount of learning that takes place in the classroom. The school administrators’ evaluation has also been used to evaluate teachers’ effectiveness. The accuracy of school administrators’ evaluation of teachers’ effectiveness has also been studied. Jacob and Lefgren (2006) found a positive correlation between a principals’ assessment of how effective a teacher is at raising students’ achievement and that teacher’s success in doing so as measured by the value- added approach. The above study suggests that administrator’s rating may also be one of a comprehensive evaluation system to measure teachers’ effectiveness in secondary schools. Bangbade (2004) found that out that teachers’ attribute have significant relationship with students’ academic performance. Such attributes according to Bangbade (2004) include teachers’ knowledge of the subject matter, communication ability, emotional stability, good human relationship and interest in the job. Rena et al., 2000) explained that for students to perform well in any examination one of the prerequisites is that their teachers must know them and have profound knowledge of their state of physical, intellectual and psychological readiness. In many countries, teachers’ qualifications that are considered to be related to student learning have become desirable targets of teacher education reform. Some of these reforms call for the professionalization of teacher education by making it longer, upgrading it to graduate programs, and regulating it through mechanisms of licensure, certification, and promotion align with standards (Thorenson, Darling- Hammond and Berry, 2001; Darling-Hammond, Chung and Frelow (2002).



CHAPTER THREE
RESEARCH METHODOLOGY
3.1	Introduction
This chapter describes the research design, the target population and random sampling procedure, the instrument used, method of data collection and method of data analysis. 
3.2	Research design
4. This is a descriptive study which seeks to examine the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.A sample population will be used to collect primary data using the structured questionnaire and interview as research instrument.
3.3	Population of the study
The target population for this study consists of Students in selected department of Kwara State college of Education, Ilorin, Nigeria. 
3.4	Sample size and sampling technique
Random sampling technique was used in this study. The sample size determined for this study was three hundred (300) students selected from Kwara State college of Education Ilorin. Hundred (100) students were selected from each department in NCE levels down to Ekiti state students of the college.
3.5	Method of data collection
Questionnaire method was used as instrument for collecting data in this study.
3.6	Research instrument
The instrument used for the collection of data for the purpose of this research was questionnaire. The five point Likert scale was used in structuring the questionnaire. The questionnaire also had sections: A and B. Section A contained the personal data of the students and section B contained relevant questions that will assist in understanding the variable factors in the hypothesis and in the eventual analysis.
3.7	Validation of the Instrument
To ensure the content and face validity of the instrument, the draft copy of the questionnaire was given to the project supervisor for proper modification. Based on the supervisor’s corrections, the final draft was prepared and used for data collection. 
3.8	Reliability of the Instrument
The researcher adopted a test retest method to ensure the reliability of the research instrument. This involves administering twenty copies of the questionnaire to students that are not part of the sample of the study twice within two weeks and thereafter determine the coefficient of variation by using Pearson Product Moment Correlation analysis, which yields 0.268 and 0.438. The reliability co-efficient showed that the instrument is fairly accurate and stable.
3.9 Research Questions
1. What are the impacts of culture on effective teaching social studies in Kwara State College of Education Ilorin, Nigeria?
2. What is the other factors affecting effective teaching social studies in schools?
3. What is the impact of culture on effective teaching social studies in senior schools?
3.10 Research hypotheses
HO: There is no significant impact of culture on effective teaching social studies in schools.
HA: There is significant impact of culture on effective teaching social studies in schools.
3.11	Statistical methods
The statistical analysis adopted was correlation. All computations requiring the use of data analysis technique were accessed by a computer statistical software package called SPSS (Statistical Package for Social Sciences).


CHAPTER FOUR
DATA ANALYSIS AND INTERPRETATION
4.1	Introduction
This chapter presents the analysis and interpretation of data obtained from the survey. The aim of the research is to examine the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria. The research uses a primary survey method in gathering data through questionnaires for the research. Hence, a sample size of 300 students was selected among NCE students EKSU students of college in Kwara State College of Education Ilorin. Amongst these students are; NCE1, NCE 2 and NCE 3, EKSU Year 1, EKSU Year 2. A total of 300 instruments were issued but only 297 were collected back, achieving a response rate of 99.0%.
The method of analysis involved frequency distribution tables and tests of correlation. The Frequency distribution tables also indicate percentages to show comparative differences between categories within the variables or items measured. The chapter is thus divided into three sections; Section A presents the frequency distribution tables of respondents’ demography; Section B presents respondents’ perception on the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin; Section C presents the tests of hypothesis. Hypotheses were tested using Correlation at 0.05 levels of significance.
4.2	SECTION A:
Demographic Characteristics of Respondents
This section presents respondents demography data using frequency distribution tables.
Table 4.2.1:		Name of Class in the School of Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	NCE 1
	60
	20.0
	20.2
	20.2

	
	NCE 1
	60
	20.0
	20.2
	40.4

	
	NCE 3
	58
	19.3
	19.5
	59.9

	
	EKSU year 1
EKSU year 2
	60
59
	20.0
19.7
	20.2
19.9
	80.1
100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


 Survey Research, 2024

KEY:
NCE 1 = National Certificate Examination Year 1
NCE 2 = National Certificate Examination Year 2
NCE 3 = National Certificate Examination Year 3.
EKSU year 1 = Ekiti State University Year 1.
EKSU year 2 = Ekiti State University Year 2.
Table 4.2.1 shows the schools sampled in Ilorin. It is seen that three of the schools were surveyed accurately without missing questionnaires; the schools are NCE 1, NCE 2 and EKSU 1 constituting 20.2% each of the total respondents. This is followed by respondents from EKSU 2 with 19.9% of the total respondents and lastly respondents from NCE 3 follows taking 19.5% of the total respondents sampled.
Additionally, it is seen that there are cases of missing items or items within the questionnaire that were omitted, as such these cases were not treated as valid. Therefore the valid percent constitute the actual percentages of respondents that responded to the items.

Table 4.2.2: Department of Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Social Studies
	90
	30.0
	30.3
	30.3

	
	English Ed
	156
	52.0
	52.5
	82.8

	
	Business Ed
	51
	17.0
	17.2
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


 Survey Research, 2024
Table 4.2.2 shows the departments of the respondents sampled. It is seen that most of the respondents are in English Education department constituting 52.5% of the total respondents. This is followed by respondents in Social Studies department constituting 30.3% of the total respondents. Lastly are respondents in Business Education department which constitute 17.2% of total respondents sampled.


Table 4.2.3:	 Age of Respondents
	

	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	 20 years
	42
	14.0
	14.1
	14.1

	
	22 years
	84
	28.0
	28.3
	42.4

	
	24 years
	110
	36.7
	37.1
	79.5

	
	26 years and above
	61
	20.3
	20.5
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


 Survey Research, 2024
Table 4.2.3 shows the age of respondents. It is seen that most of the respondents are 24 years constituting 37.1% of the total respondents. This is followed by respondents who are 22 years, constituting 28.3% of total respondents. Respondents within the age bracket of 26 years and above follows next constituting 20.5% of the total respondents. Lastly are respondents who are 20 years which constitute 14.1% of the total respondents sampled.
Table 4.2.4:Gender of Respondents
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Male
	115
	38.3
	38.7
	38.7

	
	Female
	182
	60.7
	61.3
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


 Survey Research, 2024
Table 4.2.4 shows the gender of respondents sampled. It is seen that most of the respondents are females constituting 60.7% of total respondents sampled while the males constitute 38.3% of total respondents sampled.
Additionally, it is seen that there are cases of missing items or items within the questionnaire that were omitted, as such these cases were not treated as valid. Therefore the valid percent constitute the actual percentages of respondents that responded to the items.
4.3	SECTION B: 
Analysis of Respondents’ Perception on the Impact of Culture on Academic Performance of Social Studies Students in Kwara State College of Education, Ilorin, Nigeria.
This section presents respondent perceptions on items relating to the the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria. The total percentage agreement or proportion of agreement from the Likert scale in the cumulative was used in the analysis of the items.






Table 4.3.1: Social activities will help students to learn better in school
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	168
	55.7
	56.0
	56.0

	
	Agree
	124
	41.3
	42.0
	98.0

	
	
	
	
	
	

	
	Disagree
	5
	2.0
	2.0
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.1 shows if social activities will help students to learn better in school. It is seen that majority of 98.0% of the respondents agree that social activities will help students to learn better in school. This emanated from 56.0% of the respondents that strongly agree and 42.0% of the respondents who ordinarily agreed. However, 2.0% of the respondents ordinarily disagreed only. Hence, respondents’ opinion indicates that social activities should be introduced in schools.
Table 4.3.2: Students will no longer be bored in school/Lecture room with social activities
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	125
	41.5
	42.0
	42.0

	
	Agree
	169
	56.5
	57.0
	99.0

	
	
	
	
	
	

	
	Disagree
	3
	1.0
	1.0
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024

Table 4.3.2 shows if students will no longer be bored in school with social activities. It is seen that majority of 99.0% of the respondents agreed to this item. This emanates from 42.0% of the respondents that strongly agreed and 57.0% of the respondents that ordinarily agreed. However, 1.0% of the respondents disagreed to this item. Hence, respondents’ opinion indicates that social activities will remove boredom in schools.
Table 4.3.3: Students will understand their lecturer and teachers better with social facilities
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	  Strongly Agree
	187
	63.5
	64.0
	64.0

	
	    Agree
	110
	35.5
	36.0
	100.0

	
	
   Disagree
	
-
	
-
	
-
	


	
	   Total
	297
	99.0
	100.0
	

	Missing
	  System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024

Table 4.3.3 shows if students will understand their teachers better with social facilities. It is seen that majority of the respondents 100.0% of the respondents indicated that students will understand their teachers better with social facilities. This emanated from 63.5% of the respondents who strongly agreed and 35.5% of the respondents who ordinarily agreed. However, none of the respondents was seen to disagree with this item. In addition, 1.0% of the respondents were undecided. Thus, respondents’ opinion indicates that students will understand their teachers better with social facilities.
Table 4.3.4: Studying will become interesting with social activities
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	194
	65.5
	66.0
	66.0

	
	Agree
	102
	33.5
	34.0
	100.0

	
	Disagree
	-
	-
	-
	

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.4 shows if studying will become interesting with social activities. It is seen that majority of 100.0% of the respondents agree that studying will become interesting with social activities. This arose from 65.5% of the respondents who strongly agreed and 33.5% of respondents who ordinarily agreed. None of the respondents disagreed and 1.0% of the respondents were undecided. Thus, respondents’ opinion indicates that studying will become interesting with social activities.
Table 4.3.5: Use of social activities in teaching can increase students’ level of understanding in class and in school
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	115
	38.3
	38.5
	38.5

	
	Agree
	170
	56.6
	57.5
	96.0

	
	
	
	
	
	

	
	Disagree
	12
	4.0
	4.0
	100.0

	
	Total
	297
	99.0
	
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.5 shows if the use of social activities in teaching can increase students’ level of understanding in school. It is seen that majority of 96.0% of the respondents agreed to this item. This emanated from 38.5% of the respondents who strongly agree and 57.5% of the respondents who ordinarily agreed. However, 4.0% of the respondents disagreed to the item.  Thus respondents’ opinions indicate that social activities in teaching can increase students’ level of understanding in school.
Table 4.3.6:	Learning social studies will no longer be difficult when mixed with social activities.
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	240
	80.0
	B 80.5
	80.5

	
	Agree
	57
	19.0
	19.5
	100.0

	
	Disagree 
	-
	-
	-
	

	
	Total 
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.6 shows if learning social studies will no longer be difficult when mixed with social activities. It is seen that majority of 100.0% of the respondents agree that introduction of ICT will reduce the difficulties in geography Education, mathematics Education and technical courses. This arose from 80.5% of the respondents who strongly agreed and 19.5% of respondents who ordinarily agreed. None of the respondents disagreed.  Thus, respondents’ opinion indicates that learning social studies will no longer be difficult when mixed with social activities.
Table 4.3.7:	Social activities will help reduce the imbalance in the 	process of teaching social studies schools and colleges.
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	212
	70.6
	71.5
	71.5

	
	Agree
	85
	28.3
	28.5
	100.0

	
	Disagree 
	-
	-
	-
	

	
	Total
	297
	99.0
	100.0
	100.0

	Missing System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.7 shows if social activities will help reduce the imbalance in the process of teaching social studies in schools and colleges. It is seen that majority of the respondents agreed to this item emanating from 71.5% of the respondents that strongly agreed and 28.5% of the respondents who ordinarily agreed. None of the respondents disagreed to the item. Thus respondents’ opinion indicates that social activities will help reduce the imbalance in the process of teaching social studies in colleges.
Table 4.3.8	Impact of culture can lead to improvement in teaching social studies in colleges
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	197
	65.6
	66.7
	66.7

	
	Agree
	97
	32.3
	32.3
	99.0

	
	
	
	
	
	

	
	Disagree
	3
	1.0
	1.0
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.8 shows if impact of culture can lead to improvement in teaching social studies in schools. It is seen that majority of 99.0% of the respondents indicated that impact of culture can lead to improvement in teaching social studies in the colleges. This emanated from 66.7% of the respondents who strongly agreed and 32.3% of the respondents who ordinarily agreed. However, 1.0% of the respondents were seen to disagree with this item. Thus, respondents’ opinion indicates that impact of culture can lead to improvement in teaching social studies in schools and colleges.
Table 4.3.9: Exposure to social facilities can improve students’ level of competitiveness to other international students in the higher institutions and lower levels.
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	144
	48.0
	48.5
	48.5

	
	Agree
	150
	50.0
	50.5
	99.0

	
	
	
	
	
	

	
	Disagree
	3
	1.0
	1.0
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024

Table 4.3.9 shows that exposure to social facilities can improve my level of competitiveness to other international students. It is seen that 99.0% of the respondents indicated that exposure to social facilities can improve my level of competitiveness to other international students. This emanated from 48.5% of the respondents who strongly agreed and 50.5% of the respondents who ordinarily agreed. However, 1.0% of the respondents were seen to disagree with this item. Thus, respondents’ opinion indicates that exposure to social facilities can improve my level of competitiveness to other international students.
 Table 4.3.10:	Social activities can improve the level of interaction between teachers/ lecturers and students in the lecture rooms
	
	Frequency
	Percent
	Valid Percent
	Cumulative Percent

	Valid
	Strongly Agree
	153
	51.0
	51.4
	51.4

	
	Agree
	114
	38.0
	38.5
	89.9

	
	
	
	
	
	

	
	Disagree
	30
	1.0
	1.0
	100.0

	
	Total
	297
	99.0
	100.0
	

	Missing
	System
	3
	1.0
	
	

	Total
	300
	100.0
	
	


Survey Research, 2024
Table 4.3.10 shows if social activities can improve the level of interaction between teachers and students in class. It is seen that 89.9% of the respondents agreed to this item. This emanated from38.5% of the respondents who ordinarily agreed and 51.4% of the respondents who strongly agreed. However, 10.1% of the respondents were seen to disagree with this item. Thus, respondents’ opinion indicates improvement in teacher and students interaction in classes with social activities. 
4.4	SECTION C:
Test of Hypothesis
There were three (3) hypotheses stated in the course of this research to find empirical relationships between selected and measured variables. These hypotheses are tested using Pearson Product Moment Correlation (r) method at 0.05 levels of significance. This was carried out with the use of Statistical package for Social Scientist (SPSS, version 17).
Correlation measures the degree of relationship or variation between two or more variables. Correlation coefficient (r) which is the statistic measuring this relationship ranges between -1 to +1. A negative correlation indicates an inverse or indirect variables depicting that an increase in one of the variable corresponds to a decrease in another and vice versa while a positive correlation indicates increase in one variable leads to increase in the other variable and vice versa. A correlation of +1 means direct perfect relationship or variation, -1 means perfect inverse relationship and 0 means no correlated variables.
Hypothesis
Ho: 	There is no significant the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin.
HA: 	There is significant the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin.
Decision Rule for Acceptance OR Rejection of Hypothesis: Returned p-value < 0.05 (level of significance).
Testing Hypothesis One
Ho: 	There is no significant the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
HA: 	There is significant the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
	Using Correlation Test between items of the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
Table 4.4.1 Correlations between Impact of Culture on Academic Performance of Social Studies Students in Kwara State College of Education, Ilorin, Nigeria.
Correlations:
	
	
	Measure of Impact of culture in Schools
	Measure of Effective Teaching social studies in Schools

	Measure of Impact of culture in  Schools, the universities and colleges.
	Pearson Correlation
Sig. (2-tailed)
N
	1

99
	.268**
.007
99

	Measure of Effective Teaching social studies in Higher institutions
	Pearson Correlation
Sig. (2-tailed)
N
	.268**
.007
99
	1

99


** Correlation is significant at the 0.01 level (2-tailed).



Interpretation: 
Table 4.4.1 shows a correlation between the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria. This yields a positive correlation coefficient (r) =0.268 showing that there exist a positive this two variables and a returned p-value of 0.007 (0.007<0.05) indicating this relationship is significant since p-value is lesser than 0.05 (level of significance). Hence, we reject H0 and Accept HA. This implies that there is a significant between the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
Conclusion: There is a significant positive the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.


CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1	Summary
This research work sets out to study the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria	
The purpose of this study is to investigate whether there is a significant the impact of culture on academic performance of social studies Students in Kwara State College of Education, Ilorin, Nigeria.
Efforts were made to shed lights on the theoretical and conceptual framework of the importance of using social activities in teaching social studies in higher institutional schools and colleges, the impact on students and the the introduction of social activities in teaching and possible improvement of students’ interest in lecture room in respect to secondary studentswere also discussed.
Chapter three concentrated on the methodology of the research. Analysis of data, the interpretation of data results as well as the testing of the relevant hypotheses were presented and discussed in chapter four.
In the test of relevant hypotheses, it was found out that a positive relationship exist between the impact of culture on academic performance of social studies Students in Kwara State College of Education. The Pearson Correlation depicts that this relationship is 0.268. Thus this relationship is significant.
5.2	Conclusions
Adequate teaching of any subject is the foremost aim of any school or higher institution after which learning social studies and understanding can be assured. Schools and colleges need to provide good teaching aids and competent teachers and only then can teaching social studies take place effectively.
The provision of social facilities would also ensure students’ interest, students understanding will invariably improve and boost the students interest in their environment hence the introduction of social facilities has effect on students interest and performance in schools and colleges.
5.3 Implication for the Study 
	The study on the impact of culture on the academic performance of Social Studies students at Kwara State College of Education, Ilorin, Nigeria, has several implications:
· Curriculum Development: Understanding cultural influences can help in designing a curriculum that resonates with students’ backgrounds, making it more relevant and engaging, thus potentially improving academic performance.
· Teaching Strategies: Educators can adopt culturally responsive teaching methods that acknowledge and incorporate students' cultural contexts, which may enhance learning experiences and outcomes.
· Policy Formulation: Educational policies can be tailored to address cultural factors affecting academic performance, ensuring that support systems are in place to accommodate diverse cultural backgrounds.
· Student Support Services: Implementing support services such as counseling and mentoring programs that consider cultural factors can help students navigate academic challenges and improve their performance.
· Parental Involvement: Insights from the study can guide strategies to engage parents from various cultural backgrounds, fostering a supportive learning environment at home that complements academic efforts.
· Teacher Training: Professional development programs for teachers can include cultural competence training to better understand and address the needs of students from different cultural backgrounds.
5.3	Recommendations
In order to alleviate the earlier identified problems the following are hereby recommended:
1. Schools and colleges should implement the use of social facilities such as outdoor games, in teaching in higher institution such as College of Education and secondary schools in order to ensure proper understanding and interest of students.
2. The provision of social facilities in schools should be followed by competent teachers as the facilities will be useless without teachers who can use them effectively. 
3. Teachers should be sanitised on the importance of the use of social facilities in the effective teaching social studies in order to ensure acceptance from them.
4. Government should look into the issues of funding of education in general.


5.4 Limitations of the study 
	When addressing the limitations of a study on the impact of culture on academic performance of Social Studies students at Kwara State College of Education, Ilorin, Nigeria, you might consider the following aspects:
· Sample Size and Representativeness: The study might be limited by the size and representativeness of the sample. If the sample is too small or not representative of the broader student population, the findings may not be generalizable.
· Cultural Diversity: Cultural factors are diverse and complex. A study might struggle to capture the full range of cultural influences and their impact on academic performance due to the variability and depth of cultural practices.
· Subjectivity in Data Collection: The study may rely on self-reported data, which can be subjective and biased. Students' perceptions of their cultural impact might not always reflect their actual experiences or academic performance.
· External Factors: Other factors influencing academic performance, such as socio-economic status, family background, and individual motivation, may not be fully controlled or accounted for, potentially confounding the results.
· Temporal Constraints: The study might be limited by the time frame in which it is conducted. Cultural influences and academic performance can change over time, and a snapshot might not capture long-term trends.
· Access to Data: Limited access to comprehensive data or records related to students' academic performance and cultural backgrounds could affect the depth and accuracy of the analysis.
5.5	Suggestions for further studies
Social activities in schools and colleges are ever evolving and as a result, further studies should be carried out to improve the use of social facilities in every aspect of school curriculum in higher institution and secondary schools in Nigeria. This would further ensure the effectiveness and efficiency of schools and colleges.
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APPENDIX
The researcher is an undergraduate student carrying out a study on Impact of
Culture on Academic Performance of Social studies in Kwara state College of Education, Ilorin. Please endeavor to complete the questionnaire by ticking the correct answer(s) from the options or supply the information required where  necessary. 
                                                                                            Yours Faithfully,	
							      UMOH JOYCE MFONOBONG
SECTION A: personal information/Data
1. Gender
a. Male
b. Female
2. Age range
a. 10-15
b. 16-20
c. 21-30
d. 41-50
e. Above 50
3. Educational qualification
a. WASSCE/GCE/NECO
b. OND/HND/BSC/NCE
c. MSC/PGD/PHD
d. Others
4. Marital status
a. Single
b. Married
c. Divorced
d. Widowed
5. Years of experience in teaching/Training 
a. 0-2yrs
b. 3-5yrs
c. 6-8yrs
d. 9-11yrs
e. Above 11yrs
SECTION B
Questions on the impact of culture on academic performance of social studies students in schools.
6. Academic performance of students in social studies of nothing to do with teachers’ academic qualification and Social activities will help students to learn better in school.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
7. Students who are taught by highly qualified teachers perform better than those taught by lowly qualification teachers in external examinations and Students will no longer be bored in school/Lecture room with social activities.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
8. Students will understand their lecturer and teachers better with social facilities
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
9. There is a high impact of the qualification of social Studies teachers on the performance of students in their exams and Studying will become interesting with social activities. 
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
10. Use of social activities in teaching can increase students’ level of understanding in class and in school
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
11. Learning social studies will no longer be difficult when mixed with social activities.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
12. Social activities will help reduce the imbalance in the process of teaching social studies schools and colleges.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
13. Impact of culture can lead to improvement in teaching social studies in colleges
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
14. Exposure to social facilities can improve students’ level of competitiveness to other international students in the higher institutions and lower levels.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed







15. Social activities can improve the level of interaction between teachers/ lecturers and students in the lecture rooms.
a. Strongly agreed
b. Agreed
c. disagreed
d. strongly disagreed
16. What are the factors that can improve the academic performance of students in Social Studies?
--------------------------------------------------------------------------------------------------
70

