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ABSTRACT
This study explores the attitudes of selected educational stakeholders towards the introduction of Sex Education at the Junior Secondary School Level. As sex education becomes increasingly recognized for its importance in equipping young people with essential knowledge and skills, understanding the perspectives of parents, teachers, and religious communities are crucial for successful implementation. The research employed a structured questionnaire to gather data from 50 respondents, encompassing a diverse group of stakeholders. The data were analyzed using Average Weighted Response (AWR) values and chi-square tests to determine the prevailing attitudes and the significance of differences in perceptions among the groups. The findings reveal a complex landscape of opinions. Mothers generally displayed greater comfort in discussing sex education with their children compared to fathers, highlighting a gender gap in parental involvement. However, there was broad consensus on the shared responsibility of both parents in educating their children about sex, with many respondents emphasizing the need for equal participation. The study also found that religious beliefs significantly influence parental attitudes towards sex education. Parents from different religious backgrounds expressed varying levels of support, suggesting the need for culturally and religiously sensitive approaches to curriculum design. Teachers, on the other hand, largely supported the inclusion of sex education in the Junior Secondary school curriculum and felt adequately prepared to teach it. Nonetheless, some reported encountering resistance from parents, indicating potential challenges in implementation. The chi-square analysis confirmed significant differences in attitudes, particularly between fathers and mothers, pointing to the need for targeted interventions to address these disparities.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Sexuality education, which is sometimes referred to as sex education or sex and relationships education was a process of acquiring information and forming attitudes and beliefs about sex. Sexuality education was about developing young people’s skills so that they made informed decisions about their behavior and felt confident and competent about acting on those choices. World Health Organization, and the United Nations’ Children’s Rights (2021) advised that, young people had a right to sex education information because it was a means by which they were helped to protect themselves against abuse, exploitation, unintended pregnancies, sexually transmitted diseases, abortion and HIV and AIDS.
In spite of the good intentions of the Nigerian Government and stakeholders in introducing sex education into the school curriculum as well as the likely risks that adolescents in Nigeria are confronted with in the area of reproductive health, opinions are still divided over the propriety or otherwise of the inclusion of sex education in the school curriculum. Durojaiye (2016) and Essen (2018) were of the opinion that the introduction of sex education in the school curriculum is as a result of parents’ refusal to give their adolescents the sexual information they require to help them function well in the society. Parents on their part believe that adolescents’ moral decadence is an after effect of what they learn from school either through peer influences or from their teachers who are meant to act as role models. They explained that since adolescents spend more time at school than they do at home, the teaching of moral and ethical values should be effectively taught at school rather than teach sex education. 
	In Nigeria, the evolution of sex education and its introduction in Nigerians’ schools became apparent as there was an urgent need to address adolescents’ reproductive health, sexual rights and sexuality issues (Adepoju, 2020). The increasing need for sex education is also premised on the increasing health risk of adolescents who constitute over 36% of the Nigerian population. By nature, adolescents are susceptible to unplanned sex, unprotected sex, sexual coercion, sexual violence, sexually transmitted diseases and HIV because they are uninformed or poorly informed about the implications of their reproductive behaviour and health risk especially from underage sexual practices and other anti-social practices. The Nigerian government approved the inclusion for comprehensive sex education in Nigeria in August 2021 (Madunagu, 2020).
Esu (2022) and Isangedighi (2022) noted that the teaching of sex education to adolescents has continued to pose as a problem in Nigeria because both literate and illiterate parents share the same cultural and religious beliefs. Both Christian and Islamic religion as well as some ethnic groups in Nigeria forbids the teaching of sexually related matters to adolescents who are not married because they believe that discussing sexuality related matters will make them promiscuous due to the fact that they might want to experiment what is been told to them.
However, Sipalan & Majawat (2017) in their survey indicated that students do not know how to protect themselves from sexual predators, reckless behaviour and sexually transmitted diseases (STD), as they obtain inadequate information about sexuality in public schools, which generally only teach basic facts about reproduction in science courses.
	Regarding issue of the parental involvement in deciding what courses should their children be taught and at what level, Adler (2023) affirms that parents have the legitimacy of choosing what subjects to be included in the school curriculum. Spodek, Saracho, & Davis (2021) correctly affirm that “whether or not sex education is included as part of the curriculum may depend on the value orientation of the parents”. 
	The effectiveness of school-based sex education depends on, among other factors, the effectiveness of teachers who implement it (Cohen, Sears, Byers, & Weaver, 2019). Furthermore, it has been argued that the extent to which teachers implement the school based sexuality education curriculum is largely dependent upon and influenced by their attitudes towards it (Paulussen, Kok, & Schaalma, 2020). Indeed, one of the central characteristics of an effective sexuality education programme is the level at which teachers are willing and show positive attitudes towards teaching it (Kirby, Laris &  Rolleri (2020).  
Paulussen 2020;  Oshi, Nakalema & Oshi, 2019; Mathews, Boon, Flisher, & Schaalma, 2016, in their studies recommended that teachers’ attitudes and confidence about teaching sexuality education be assessed prior to engaging them in the delivery of sexuality education programmes.
Parents and guardian should be secondary sexuality educators of their children but it has been observed that most parents seem to have neglected their family responsibility of imparting necessary information about sex to their children.
	Sex education involves more than conversations. It includes observations of parents’, teachers’ and religious leaders’ interactions with the adolescent, each other and other adults. These interactions assist children and adolescents in acquiring the skills needed to develop good interpersonal relationships (Miller, 2018 & Haffner, 2018). Infants and toddlers learn about sexuality though interactions with their parents, such as the way parents talk to them, dress them, cuddle them and play with them. Even if the biological aspects of sexuality are not discussed at this stage, these early interactions are important for setting the stage for future sexual learning.
	For pre-school children, curiosity about body parts and their functions becomes evident around 2 to 3 years of age. Parents can use this time to establish open lines of communication, and the child will learn that his or her parents are willing to discuss these aspects of sexuality and that they welcome questions. In addition to factual information on sexuality, parents sharing their attitudes, values and beliefs assist children in adopting a value system similar to their parents. This system of beliefs becomes extremely important for children as they move into adolescence, a time when major lifestyle decisions are being made.
	Although adolescence is a stage normally characterized by separation from parents and the development of a distinct identity, teens continue to look to their parents for guidance and support (Mitchell 2022). When asked, many young people want their parents to be their most important source of sexual health information (Pauluik, Byers, Sears, Cohen, Weaver (2021), Werner-Wilson & Fitzharris 2021). Unfortunately, many parents reserve the initiation of sexual education until adolescence rather than beginning at a much younger age. It is usually difficult for parents to have comfortable conversations on sexual topics with their adolescent children if open lines of communication on sexual matters have not been well established during childhood (Haffner 2019). In addition, sexual conversations that should come from both mothers and fathers are, in many cases, being delivered by mothers alone (Miller, Norton, Jenson, Lee, Christopherson and King, 1998; Dilorio, Resnicow, Dudley, Thomas, Wang, Van Marter, Manteuffel and Lipana, 2019). Regardless of the timing and delivery of sexual talks, parents have a major influence on their child’s development and well-being making them an important resource for positive sexual health education.
Conclusively, it is when parents fail to give adolescent or young people the much needed sex education that they turn to peers, popular magazines and other media for the information they seek. 
The aim of this research: however is to examine the perspective of parents towards the teaching of sex education in secondary schools in Ilorin, Kwara State.
Statement of the Problem
Adolescents’ sexuality has become an issue of controversy among the family, school and the society with each of these agents pointing accusing fingers at each other. Many students at one time or the other have been sent out or school for having committed sexually related offences. There are also cases of sexual harassment and rape among our secondary school students. Also, the occurrence of venereal diseases among youths is rising at an alarming rate.
The introduction of sex education at the secondary school level has sparked considerable debate among various educational stakeholders, including parents, teachers, administrators, and policymakers. The core of the issue lies in differing attitudes toward the appropriateness, content, and timing of sex education for young children. Proponents argued that early sex education can equip children with critical knowledge about their bodies, consent, and safety, potentially reducing instances of abuse and promoting healthier attitudes towards relationships as they grow. On the other hand, opponents raise concerns about the age-appropriateness of the content, cultural and religious sensitivities, and the potential for such education to prematurely sexualize children.
Adults are reluctant to discuss matters relating to sex and sexual organs with the young. Even the mere mention or statement about Sex seemed to arouse the feeling of discomfort, awkwardness or humiliation to both adults and the young. Regardless of the hesitancy to discuss the topic, undesirable sexual related problems like -sexual abuse, teenage pregnancy and sexual exploitation, sexually transmitted infections (STIs) including HIV/AIDS etc. continue to persist and accelerate. Thus, these factors prompt the urgency to instruct and enlighten the issues of sexuality among our youths today even though the implementation of comprehensive sex education in the schools may continue to be a controversial issue. Hence, it would be vital to discover the attitude of the students and teachers towards sex education. 
Purpose of the Study
The purpose of this study is threefold:
1. To Assess Stakeholder Perspectives: To evaluate the attitudes and opinions of parents, teachers, school administrators, and policymakers regarding the introduction of sex education at the secondary school level.
2. To Identify Influencing Factors: To explore the cultural, social, and educational factors that shape stakeholder attitudes towards sex education, including how cultural values, religious beliefs, and previous experiences influence these attitudes.
3. To Develop Recommendations: To provide recommendations for the development and implementation of a comprehensive and culturally sensitive sex education curriculum that addresses the concerns and needs of all stakeholders involved.
Research Questions
	The following research questions were formulated for this research study;
1. What are the roles & perception of father and mother towards sex education?
2. What are the perceptions of parents towards sex education based on their religion?
3. What are the perceptions of teachers towards sex education?
 Research Hypotheses
	The following research hypotheses were formulated for this research study;
1. There is no significant difference between male and female parents’ and their perception towards sex education.
2. There is no significant difference in the perception of parents towards sex education based on their educational qualification. 
3. There is no significant difference in the perception of parents towards sex education based on their religion.
Significance of the Study
The significance of this study was built on the findings which addressed the socio-cultural and eco-political contexts of parental perception of teaching sex education in secondary schools in Ilorin Local Government Area of Kwara State. It also suggests ways of reducing the insecurity that sex education has generated.
This study will be of great benefit to the parents as they will be able to keep abreast of factors related to crisis; pregnancy, sexual activity and contraceptives use, reproductive decision making and health services research, guide and protects adolescents’ in the areas of sexual health and sexual health policies, sexual decision making.
The teacher will also benefit in that they will be able to build upon the range of research commissioned by Government and fill existing knowledge gaps, ensure that the Government existing research portfolio continues to be used, further build trust through expertise in adolescents in the areas related to sex education.
It will also be of benefit to adolescents to have knowledge, skills and efficacy to make informed decisions about their sexual and lifestyle, to have knowledge of strong international commitments that exist, mainly from human rights, health and youth empowerment perspectives, promote comprehensive sexuality education and making them morally acceptable and responsible to themselves and the society at large.
Finally, the study will be of great significance in that, it will be basis from which future researchers of sex education can generates. 
Scope of the Study 
The research covered the Ilorin, Kwara State and the researchers believed that information obtained from this sample of respondents in Ilorin West Local Government Area of Kwara State will be sufficient for the purpose of this study in making an assertion from the views and opinions gathered from parents concerning sex education.
This study focuses on the attitudes of selected educational stakeholders—parents, teachers, school administrators, and policymakers—towards the introduction of sex education at the secondary school level.
Definition of Terms
Sex Education: The instruction on issues related to human sexuality, including emotional relations, responsibilities, sexual activity, reproductive health, consent, and contraceptive methods. Effective sex education aims to equip individuals with knowledge and skills to make informed decisions about their sexual health UNESCO. (2021).
Adolescents: Individuals undergoing the transition from childhood to adulthood, typically defined by the World Health Organization as those aged 10-19 years. This developmental period involves significant physical, emotional, and social changes (WHO, 2023).
Parental Perception: The beliefs, attitudes, and opinions held by parents regarding a particular subject, such as sex education. Parental perception can greatly influence the implementation and effectiveness of sex education programs for adolescents (Blake, 2022).
Sex Education Programme: A structured curriculum or set of educational experiences designed to provide information and develop skills related to human sexuality, often implemented in schools or community settings to promote sexual health and well-being (Kirby, 2020).
Education: The process of facilitating learning, or the acquisition of knowledge, skills, values, beliefs, and habits. Educational methods include teaching, training, storytelling, discussion, and directed research (UNESCO, 2022).




CHAPTER TWO
LITERATURE REVIEW
2.0	Introduction
This chapter deals with researches that had been carried out on the topics related to the topic, it discussed under the following sub headings;
· Concept of Sex Education
· Adolescence and Sex Education
· School–Based Sex Education
· Parent and Sex Education
· Teacher and Sex Education
· Rationale for teaching Sex Education
· Appraisal of Literature Review
Concept of Sex Education
‘Sex’ has been seen in various perspectives by different people. The oxford dictionary sees ‘sex’ as either of two main divisions (either female or male) into which many organisms can be placed, according to reproductive function or organs. It also refers to the distinguishing property, qualify or assemblage of properties by which organisms are classified as female or male on the basis of their reproductive organs and functions; the set of properties by which male in distinguished from female (Asonibare, 2016).
	Some psychologists class sex as a secondary drive and they assume that the principles which govern behaviour instigated by hunger will also apply to sexual behaviour.  It is notoriously difficult to define precisely what an instinct is; but in everyday usage it refers to an urge which directs behaviour and which is generated by a biological need." Very often, the word Sex' has a simple and narrow meaning: sexual intercourse. But now this view is slowing changing (Blekken, 2023). 
The origin of the concept of sex education can be traced back to our ancestors who laid much emphasis on the care of self and the act of procreation. However, sexuality education came into being in different countries at different times (Adepoju, 2020). Early sexual activity among teenagers is an increase in many societies or the world today including Nigeria. This may be as a result or ignorance, lack or appropriate guidance and counselling. faster biological development, indiscipline and lack of normal education, inadequately parental care and the likes which has brought about the need to educate the young ones, especially the girls about sexual hygiene as a way or informing and protecting them from sexually transmitted diseases such as gonorrhea and syphilis.
	In Nigeria, the evolution of sexuality education and its introduction in Nigerian schools became apparent as there was an urgent need to address adolescents’ reproductive health, sexual rights and sexuality issues (Adepoju, 2020). The increasing need for sexuality education is also premised on the increasing health risk of adolescents who constitute over 36% of the Nigerian population. By nature, adolescents are susceptible to unplanned sex, unprotected sex, sexual coercion, sexual violence, sexually transmitted diseases and HIV because they are uninformed or poorly informed about the implications of their reproductive.
	Sex education is a subject on which many schools, and most parents, remain silent (Wright, 2020) Rational and scientific programmes to instruct young people in sexual matters are both recent and vulnerable. Religious and cultural taboos exert a powerful influence not only on sexual attitudes and behaviours, but even on the discourse of sexuality. It has been observed that sex education is the process of acquiring information and forming attitudes and beliefs about sex, sexual identity, relationships and intimacy. Sex education is also about developing young people's skills so that they make informed choices about their behaviour, and feel confident and competent about acting on these choices. It is widely known and accepted that young people have a right to sex education, because this is a means by which they are helped to protect themselves against abuse, exploitation, unintended pregnancies, and sexually transmitted diseases including HIV/AIDS. 	Providing sex education helps to meet young people’s rights to information about matters that affect them, their right to have their needs met and to help them enjoy their sexuality and the relationships that they form. Effective school based sex education can be an important way to enhance young people’s knowledge, attitudes and behaviour. Sanjoy (2017) opined that sex education should be made an integral part of the school curriculum and taken up seriously. According to him, sex education programme within schools is excellent way forward.
	Sex education is described as education about human sexual anatomy, sexual reproduction, sexual intercourse, reproductive health, emotional relations, reproductive rights and responsibilities, abstinence, contraception, family planning, body image, sexual orientation, sexual pleasure, values, decision making, communication, dating, relationships, sexually transmitted infections (STIs) and how to avoid them, and birth control methods (Wilhelm, 2021). 
	Sex education is regarded as essential to eliminate the problems associated with young people’s sexual health. Several overviews of sexual health programmes for adolescents have concluded that sex education can beneficially affect behaviours. Most United Kingdom secondary schools have teachers designated to deliver sex education as part of the curriculum and this is the most suitable and sustainable mode of delivery (Daniel,  Hirshleifer, Teoh, Subrahmanyam, Barberis, Thaler  2017), This method is supported by other researchers. 
	Martin (2017) opined that sex education should be done in the classroom setting. This is because parents are often too embarrassed to educate their children on sex and contraception, and so society demands that schools do it.  
Adolescence and Sex Education
	Adolescence is a time when young people experience changes in their bodies among which is the development of new sexual feeling, which they may not understand. This is also the period when most of them are in the secondary or high schools. They therefore will need information and assurance about what is happening to them. Adolescents need accurate and comprehensive education about sexuality to practice healthy sexual behaviour as adults. Early, exploitative, or risky sexual activity may lead to health and social problems. Additionally, school based interventions do not provide confidential opportunities for individual risk assessments or targeted preventive counseling (Richard, 2017). 
In fact, fewer than half or secondary care providers routinely ask adolescents about their sexual activities and far fewer ask specifically about sexually transmitted diseases, condom use, sexual orientation, number of partners and the likes, despite the fact that care guidelines universally recommend obtaining comprehensive sexual histories from adolescents. slightly more than half of adolescents who reported having a health care visit reported that they had an opportunity to talk alone (without a parent or other adult present) with their physician and fear of disclosure was a major reason for adolescents having missed the care they believed that they needed (Richard, 2017).
	Acording to Ersheng (2021), Children and teenagers are exposed to a barrage of information related to sexuality which will require guidance from families and schools for healthy sexual development and responsible behaviour. Due to impact of Western civilization, there is need to supplement the training of young people in the art of family life by their parents and family members with a school-based sexuality education programme. This prompted the Federal Government of Nigeria in 2019 through the National Council on Education to incorporate sexuality Education into the National School Curriculum and this has generated heated debates especially among parents. But even after the incorporation, many teachers felt that the teaching of sex education should be the parents’ responsibility. As such, they sometimes reluctantly accepted the need to make up a parental deficit, but were anxious about being criticized if their own values showed. 
	Adolescents are particularly vulnerable to being misled if they are not properly informed around a range of life matters. Accurate and timely sex education in adolescents can augment their knowledge on sexuality, reproductive health, and modify behaviours (American Academy of Pediatrics: Committee on Psychosocial Aspects of Child and Family Health and Committee on Adolescence, 2021). The fear that formal sexual education can increase sexual behavior has been shown to be untrue. In fact, reviews of sexuality education programmes worldwide show that they generally do not encourage early sexual activity. On the contrary, if prepared right, the programs can delay first intercourse, and lead to a more consistent contraceptive use, and safe sexual practices (Kirby & Lori, 2020) 
	In most of the states in the Northern part of the country, sexual and reproductive health is politically and culturally sensitive issue. As a result, reproductive health information and services do not reach the majority of adolescents, leading to misconception, confusion, and lack of awareness among this vulnerable group. Fahimi and Feki, (2021) concluded that sex education includes a broad spectrum of subject matters, such as puberty and puberty related topics, reproductive system anatomy and physiology, pregnancy and birth, contraception and infertility, violence between genders, sexually transmitted Infections by diseases (STDs), and human immunodeficiency virus (HIV).	Among all the developmental milestones, puberty may be the most noteworthy. It refers to the process of physical changes, by which a child’s body becomes that of an adult, capable of reproduction. 
	While parents and schools should play a significant role in providing sex education, it is being observed that parents rarely talk in a timely and comprehensive manner to their children, and schools are limited in what they can teach. To counteract any possible adverse physiological impact that information from the mass media and peers can have on adolescents, it is important that adolescents be well acquainted to sex education once they approach the age of puberty (Ersheng, 2021).
School-Based Sex Education
	School-based sex education is a promising medium for reaching many adolescents with fundamental health information and life skills that can prevent unintended (Bennell, Hyde, Swainson, 2017) and sexually transmitted infections (STIs) including HIV/AIDS (Kirby, 2020; Bennell, Hyde, Swainson, 2017; Stone, Ingham, Simkhada, 2023;  Bankole, Biddlecom, Guiella, Singh, & Zulu, 2018). A review of 83 sex and HIV education programmes revealed that such programmes can be effective in improving sexual behaviours among youth, both in developed and developing countries (Kirby, Laris & Rolleri, 2018). 
	Cartagena, Veugelers, Kipp, Magigav, Laing (2016) observed that these programmes are effective in increasing knowledge, changing attitudes, delaying the first sexual experience (Kirby, Laris &Rolleri, 2018;). reducing the frequency of sexual intercourse and the number of sexual partners (Campbell & Lubben, 2023), lowering pregnancy rates (Bennell, Hyde, Swainson, 2017), and increasing condom or contraceptive use among young people. Adolescents’ premarital sexual activities are increasing in the countries around the world, many of which are risky, unplanned and unprotected. 
	Among Nigerian adolescents too, premarital sexual activities are on the rise. Such activities make adolescents one of the most vulnerable groups for HIV infection throughout the world and Nigeria is no exception (Akpama E.G, 2023). The curriculum developers in Nigeria has made it a part of the curriculum that sex education should be a compulsory subject taught in Schools which provides basic education on adolescence, sexual and reproductive health for all students.  School-based sex education has the potential to improve adolescents’ sexual health knowledge, attitudes, and intentions in ways that can affect their sexual behaviors (Benzaken, Palep, & Gill, 2021). 
Specifically, positive attitudes and intentions regarding sexual behaviours act as mediating or motivating factors contributing to positive sexual behaviors (Buhi, Goodson, 2018). Since school-based sex education can influence students’ knowledge, beliefs, and intentions regarding sexual health, it is important to fully explicate and address the social and cultural challenges of school-based sex education.
	School-based sex education remains a challenge, particularly in developing countries like Nigeria. It is severely constrained by social and cultural taboos on discussing sex, STIs, and HIV/AIDS at school. Most of the schools often entirely lack student-friendly and positive environment, and a formal guidance or counseling system for students to seek advice and support on sexual health issues. Because the information students need and want to receive is often incomplete and insufficient, they are frequently dissatisfied with the quality of sex education provided in their schools Acharya , Van Teijlingen & Simkhada, 2017)
	Parents’ involvement and support can improve the effectiveness of health education programs, especially in schools that are providing sex education. Communication with parents and active parental participation in educating adolescents about sexual health issues can demonstrably influence adolescents’ attitudes and beliefs, and may also help to delay the onset of sexual relations and promote safer sexual behaviors (Mlunde, 2016). 
However, many parents have especially low levels of awareness on matters regarding their children’s education, and thus are often unaware of the conduct or content of sex education in the schools. They are also typically afraid that sex education may encourage their children to engage in sexual activity at an early age. Thus, it is difficult for parents and adolescents to discuss sexual health issues. Other common obstacles to effective school-based sex education are the poor quality of textbooks, the lack of teaching materials and resources, and insufficient time allocated for sexual health lessons (Farah, Kavuma & Mwingi, 2017).
	Despite substantial positive evidence on the effectiveness of school-based sex education, only a handful of studies are available on school-based sex education programmes from other African countries. A few qualitative and review studies have explored the difficulties of providing school-based sex education in other African countries (Farah, Kavuma & Mwingi, 2017), but quantitative evaluation on school-based sex education is still lacking. 
Parents and Sex Education
	In a study of parents attitude to sex education in university of Calabar (Kwarajimi 2016) reveals that most parents were in support of teaching sex education. They believed that it will go a long way in reducing the incidence of unwanted pregnancy. It is also been observed that most parents seem to have neglected their family responsibility in imparting necessary information about sex to their children while most parents reported that they had no, or very limited, sex education as growing children. Some felt the way sex had been taught to them had been too clinical, and not particularly useful. 
Others still expressed a sense of anger and betrayal because they had been told ‘lies’ about reproduction and birth, and had been left to find out the facts for themselves. It also seems that some parents do not actually know the areas or topics that will be included but only assumes that it would be all about issues that will expose their children to sexually experimentation (Kwarajimi 2016). 
	The ways in which parents drew on their own family experiences of sex education with their children suggest that many people are floundering, but that positive role models produce positive results. If their own experience was easy and positive, parents appeared more able to create an open, relaxed atmosphere about sexuality with their own children. If it had been negative or uncomfortable, there were two possible outcomes. 	One was to attempt to change the experience for their children; the other was to reproduce their own experience, although this latter approach is unlikely to be conscious. It does suggest that a parent’s reflection about how to communicate with children about sexuality is likely to lead to a more relaxed approach, whereas embarrassment or avoidance of the subject continues a tradition of secrecy and silence on the matter (Gallagha, 2020).
Teachers and Sex Education
	The effectiveness of school-based sexuality education depends on, among other factors, the effectiveness of teachers who implement it (Cohen, Sears, Byers, & Weaver, 2019). Since the late 80s, sexuality education in secondary schools has become more focused on abstinence and less likely to provide students with information about contraception. The survey results published in 2000 showed that the percentage of public school teachers, who teach abstinence as the only way of preventing pregnancies and STDs rose dramatically, between 1988 and 2020. Additionally, nearly three in four present abstinence as the preferred way to avoid unintended pregnancy and STDs. Indeed, one of the central characteristics of an effective sexuality education programme is the level at which teachers are willing and show positive attitudes towards teaching it (Kirby, Laris & Rolleri 2020). It is in this context that several authors have recommended that teachers’ attitudes and confidence about teaching sexuality education be assessed prior to engaging them in the delivery of sexuality education programmes (Paulussen 2020; Oshi, & Oshi, 2019; Mathews, Boon, Flisher, & Schaalma, 2016).
	In many countries, teachers are perceived by young people as the most credible and trustworthy source of information about sexuality and stand high in the list of young people’s preferences of sexuality education deliverers (Milton, 2023). Thus it is important to take into account teachers’ views and attitudes in the sexuality education programme development and implementation.
Rationale for Teaching Sex Education to Adolescents
	Adolescence is a period which ushers male and female into a world of pleasurable experiences. It is a period filled with excitement and the desire for sexual release. It is also a period where adolescents are filled with curiosity and exploration about the world as well as their body (UNICEF, 2021). Esu (2020), Isangedighi (2019) explained that cultural and religious beliefs have denied adolescents the opportunity of receiving enough information about human sexuality. They opined that the inclusion of sex education in the curriculum of Nigerian secondary schools is necessary to provide information which will assist adolescents to channels their sexual drives to other creative activities until they are fully matured and prepared to engage in sexual activities. 
	Pre-marital sex is viewed in Nigeria as a sign of immorality. It brings disgrace to those families whose adolescents are discovered to have engaged in pre-marital sex (Oloko & Omoboye, 2023; SIECUS, 2017). Emphasizing the importance of sex education, Isangedighi (2020); Effiom outlined five reasons for pre-marital sexuality: 
1. The nature of adolescence: Adolescence according to Isangedighi is a period marked by increased self-awareness, increased sex drive and a period of development of self-identity. Some adolescents are by nature, very inquisitive. Such adolescents would want to have an experience of sex. Sex education is very necessary at this stage to help such adolescents receive information on how to channel their sex drive to other creative activities until they are fully matured for it. 
2. Exposure to modernity: Culture is dynamic. It changes with time and according to technological innovations. The improvement in technology has also caused a serious drift from what adolescents consider as old school values and ethics to what they call modern life. Improvement in technology also brought modernity to the media and film industry. The television, film, internet and music have significant influence on adolescents’ sexuality. They tend to put in practice what they see, hear, read. These influences pose a danger to adolescents’ sexual lives, hence the need for sex education.
3. Peer group influence: Adolescents experience social acceptance when they conform to the rules governing their peer relation group. Some adolescents are lured into sexual relationship by their peers who may have experienced it in one way or the other. 
4. Parental attitude, care and control: Isangedighi (2019) pointed out that parents are the first group of people who set moral standards for their children. They operate as role models to their children. When parents are permissive in their parenting style, it exposes adolescents into pre-marital sex. 
	There are other categories of parents engage in extra marital sexual relationship without reservation. Adolescents from such families are at risk as their parents may not bother about their sexual activities. Such adolescents need sex education (Isangedighi, 2019). 
5. Eroding sexual morality: Moral laxity on the part of the adolescents can also be a reason for pre-marital sexuality. Effiom and Ejue (2018) explained that it is not uncommon to find a parent engaging in sexual activities with his daughter’s girl friend. It is also not uncommon to find teachers and pastors who should be custodians of morality, engaging in sexual activities with adolescents. 
	In order to curb adolescents’ sexuality, and to prepare the youths for a greater tomorrow, sex education to adolescents in secondary schools is therefore very important. Adolescents need sexual information to help them adjust psychologically, emotionally, socially and economically (Effiom, 2018).
Appraisal of Literature Review
	This review has reported findings of the need for adolescent to receive the knowledge of sex education. It revealed the perception of parents, teachers and other personnel towards educating adolescents on sexuality related issues in Nigerian, other African countries and beyond. Though, literature both theoretical and empirical review has showed that a lot of work has been done on the aspect of sex education, as it is being perceived by different authors, writers and researchers (Jones, 2022). Various researchers and authors has one way or the other contributed immensely towards educating young ones, adolescents and even adults on the consequences of uninformed individual about sex education in the society, such unwanted pregnancies, abortion, STIs and HIV/AIDS, it also gave views on various use of contraceptive for adolescents against STIs and HIV/AIDS.

	




CHAPTER THREE
RESEARCH METHOD
This chapter describes procedures and strategies that would be used in the implementation of the proposed study. It covers the research design, population, sample and sampling techniques, research instrument, validity and reliability of the instruments, administration of the instrument and data analysis techniques.
3.1	Research Design
	This study adopted the descriptive survey which involves asking questions often in the form of questionnaire to a large group of individuals either be mail, by telephone or in person. This design was most suitable for this research because it involves a large group of students, teachers and head teachers and has the advantage of providing a lot of information from a large sample of individuals. 
3.2	Population of the Study
	The target population for this study comprises all Junior Secondary schools in Ilorin West Local Government Area of Kwara State
3.3	Sample and Sampling Technique
	The researcher randomly selected a set of Junior Secondary School teachers from ten (5) selected Secondary School in Ilorin West Local Government Area of Kwara State, Ten (10) teachers will be selected from each schools which make the Sample size of Thirty (50) teachers as the sample for the study


3.4	Research Instrument
	A structured questionnaire would be designed as the main instrument for data collection. The questionnaire will consists of two sections, section A and section B. Section A will comprise of questions relating to biography of the respondents, while Section B will consist of item statements which are derived from the research questions. The respondents are to tick against any of the four likert scale of Strongly Agree (SA)=4, Agree (A)=3, Disagree (D)=2, Strongly Disagree (SD)=1 respectively that corresponds to their opinion.
3.5	Validity of the Instrument
	The questionnaires to be used for this study would be thoroughly scrutinized by the supervisor and expert in the field of test and measurement in School of Education, COED Ilorin for clarity, precision and comprehension.
Reliability of the Instrument 
Reliability is measure of how consistent the result from a test is, example if you administer a test to a subject twice do you get the same score in the first and second administration (Kombo and Tromp, 2016). This means the degree of consistency demonstrated in the study. In this case, the reliability for the measuring instrument used in this study was realized through test re-test method. The questionnaire was administered on 20 chosen respondents outside the study scope to test the instrument. The two sets of scores acquired were analyzed using Pearson Product Moment Correlation Coefficient at 0.05 level of significance, and co-efficient value of 0.74 was gotten which is considered reliable enough to carry out the study. 

Administration of the Instrument
	Data will be collected through the use of questionnaire that will be administered to the respondents by researchers. The instrument will be collected after being administered for proper collation & analysis by the researcher.
Data Analysis Techniques
The data gathered will be subjected to descriptive research statistics of frequency count, Percentage distribution of respondents and inferential statistics of Average Weighted Response (A.W.R) will be used to answer the research questions and Chi-square will be used to test the stated hypotheses.
The decision rule for each item in the instrument is being determined as follow;
Decision rule = Multiple option
                           Number of items
Where the multiple options are weighted as follows; 
Strongly Agreed =4
Agreed =3
Disagreed =2
Strongly Disagreed =1 
Therefore; 4+3+2+[image: ][image: ]1         =2.5
The above implies that any item with a mean response of 2.50 and above will be accepted. However, any item with a mean response below 2.50 will be rejected.
. 















CHAPTER FOUR
RESULTS AND DISCUSSION
This research work was carried out to investigate the attitude of selected educational stakeholders on the introduction of sex education into the secondary school. This chapter therefore presents the results of various finding described from the study. The result of the findings is presented in the following order by using frequency count and percentage.
Analysis of Respondent Demographics
Table 1: Gender Distribution
	Gender
	Frequency
	Percentage (%)

	Male
	25
	50%

	Female
	25
	50%

	Total
	50
	100%


The respondents are equally distributed between male (50%) and female (50%).
Table 2: Years of Experience
	Years of Experience
	Frequency
	Percentage (%)

	0-5
	20
	40%

	5-10
	15
	30%

	10+
	15
	30%

	Total
	50
	100%


40% of respondents have 0-5 years of experience, 30% have 5-10 years, and 30% have more than 10 years of experience.
Table 3: School Type
	School Type
	Frequency
	Percentage (%)

	Public
	30
	60%

	Private
	20
	40%

	Total
	50
	100%


The majority of respondents (60%) work in public schools, while 40% work in private schools.
Analysis of the Research Questions
Table 4: Research Question 1: Roles & Perceptions of Fathers and Mothers towards Sex Education
	S/N
	Statement
	SA
	A
	D
	SD
	Total Respondents
	Average Weighted Response
	REMARK

	1
	When young people do become sexually active the parent should introduce to them sex education.
	22
	21
	4
	3
	50
	3.24
	Accepted

	2
	Mothers are more comfortable than fathers in addressing sex education with their children.
	26
	19
	4
	1
	50
	3.40
	Accepted

	3
	Both parents should equally share the responsibility of educating their children about sex.
	18
	27
	5
	0
	50
	3.26
	Accepted

	4
	Fathers generally perceive sex education as unnecessary for young children.
	6
	23
	15
	6
	50
	2.52
	Rejected

	5
	Adolescents need to be helped to learn about and appreciate the beauty of the human body including the genitals and how the body works.
	17
	20
	9
	4
	50
	3.00
	Accepted


Field Survey, 2024
Based on the Average Weighted Response values, the statement that parents should introduce sex education when young people become sexually active was accepted (3.24). There is a strong Acceptance that mothers are more comfortable than fathers in addressing sex education (3.40). Respondents accepted that both parents should share the responsibility equally (3.26). The values indicate that fathers perceive sex education as unnecessary was rejected (2.52). Respondents accepted that adolescents need to be educated about the human body (3.00).
The AWR values revealed that there is a general agreement among respondents that both parents should equally share the responsibility of educating their children about sex. This high AWR indicates a strong consensus on the importance of parental involvement from both fathers and mothers. However, the responses also highlighted a gender disparity, with a higher AWR for the statement that mothers are more comfortable than fathers in addressing sex education. This suggests that while both parents are considered crucial in this role, there is a perceived need for greater support and involvement from fathers.
Table 5: Research Question 2: Perceptions of Parents towards Sex Education Based on Their Religion
	S/N
	Statement
	SA
	A
	D
	SD
	Total Respondents
	Average Weighted Response
	REMARK

	1
	Religious beliefs strongly influence parents' attitudes towards sex education.
	24
	17
	5
	4
	50
	3.22
	Accepted

	2
	Parents from different religious backgrounds have varying views on sex education.
	12
	29
	7
	2
	50
	3.02
	Accepted

	3
	Christian parents are generally more supportive of sex education than Muslim parents.
	7
	9
	29
	5
	50
	2.10
	Rejected

	4
	Religious teachings provide sufficient guidance on sex education, making school-based programs unnecessary.
	8
	18
	22
	2
	50
	2.44
	Rejected

	5
	Sex education can be integrated with religious values without conflict.
	19
	25
	5
	1
	50
	3.24
	Accepted


Field Survey, 2024
Based on the Average Weighted Response values, the statement Religious beliefs are seen as strongly influencing parents' attitudes towards sex education was accepted (3.22). The respondents accepted that parents from different religious backgrounds have varying views (3.02). Disdains existed on whether Christian parents are more supportive than Muslim parents (2.10). There is Disagreement that religious teachings provide sufficient guidance, making school-based programs unnecessary (2.44). Respondents accepted that sex education can be integrated with religious values (3.24).
The AWR values showed that religious beliefs significantly influence parents' attitudes towards sex education, with a high AWR indicating strong agreement. Parents from different religious backgrounds exhibited varying levels of support, reflected in the AWR values for statements comparing the views of Christian and Muslim parents. The responses indicate a need for culturally and religiously sensitive approaches to sex education, as the AWR values suggest that religious teachings are seen by some as sufficient guidance, making school-based programs less necessary in their view. However, the relatively high AWR for the possibility of integrating sex education with religious values without conflict suggests openness to collaboration between schools and religious communities.
Table 6: Research Question 3: Perceptions of Teachers towards Sex Education
	S/N
	Statement
	SA
	A
	D
	SD
	Total Respondents
	Average Weighted Response
	Interpretation

	1
	Teachers feel adequately prepared to teach sex education.
	23
	23
	3
	1
	50
	3.36
	Accepted

	2
	Sex education is a necessary part of the secondary school curriculum.
	22
	17
	7
	1
	47
	3.28
	Accepted

	3
	Teachers believe that sex education should be introduced earlier than secondary school.
	10
	25
	13
	4
	52
	2.79
	Accepted

	4
	Teachers face resistance from parents when implementing sex education programs.
	13
	20
	15
	2
	50
	2.88
	Accepted

	5
	Providing professional development for teachers will improve the delivery of sex education.
	18
	19
	8
	5
	50
	3.00
	Accepted


Field Survey, 2024
Based on the Average Weighted Response values, the statement Teachers generally feel adequately prepared to teach sex education (3.36). The respondents accepted on the necessity of sex education as part of the secondary school curriculum (3.28). Teachers believe sex education should be introduced earlier than secondary school was generally accepted(2.79). There is moderate acceptance that teachers face resistance from parents (2.88). Respondents accepted that professional development for teachers will improve sex education delivery (3.00).
The AWR analysis for teachers' perceptions revealed that most teachers feel adequately prepared to teach sex education, as reflected in high AWR values. There is also strong support for including sex education in the curriculum, with a high AWR indicating that teachers believe it is a necessary component. However, the AWR values also show some concerns about parental resistance, suggesting that while teachers are ready to deliver sex education, there may be challenges in implementation due to varying levels of parental support. The high AWR for the statement about the importance of professional development indicates that teachers recognize the need for continuous training to improve the delivery of sex education.
Hypothesis Testing
Table 7:  Perceptions of Fathers and Mothers towards Sex Education
Hypothesis 1: There is no significant difference between male and female parents’ and their perception towards sex education.
	Statement
	SA
	A
	D
	SD
	Chi-Square Value
	Degrees of Freedom (df)
	Critical Value (0.05)
	Decision

	When young people do become sexually active the parent should introduce to them sex education.
	22
(17.8)
	22 (22)
	4
(7.8)
	3
(2.8)
	42.7008
	12
	21.026
	Rejected H₀₁

	Mothers are more comfortable than fathers in addressing sex education with their children.
	26
(17.8)

	19
(22)
	4
(7.8)
	1
(2.8)
	
	
	
	

	Both parents should equally share the responsibility of educating their children about sex.
	18
(17.8)
	27
(22)
	5
(7.8)
	0
(2.8)
	
	
	
	

	Fathers generally perceive sex education as unnecessary for young children.
	6
(17.8)
	23
(22)
	15
(7.8)
	6
(2.8)
	
	
	
	

	Adolescents need to be helped to learn about and appreciate the beauty of the human body including the genitals and how the body works.
	17
(17.8)
	20
(22)
	9
(7.8)
	4
(2.8)
	
	
	
	


Decision: Since the chi-square value (42.7008) is greater than the critical value (21.026) at a 0.05 significance level, we reject the null hypothesis (H₀₁). This indicates that there is a significant difference in the roles and perceptions of fathers and mothers towards sex education.
Table 8
Hypothesis 2: There is no significant difference in the perception of parents towards sex education based on their educational qualification. 
	Statement
	SA
	A
	D
	SD
	Chi-Square Value
	Degrees of Freedom (df)
	Critical Value (0.05)
	Decision

	Religious beliefs strongly influence parents' attitudes towards sex education.
	24
(14)
	17
(19.6)
	5
(13.6)
	4
(2.8)
	68.0528
	12
	21.026
	Rejected H₀₁

	Parents from different religious backgrounds have varying views on sex education.
	12
(14)
	29
(19.6)
	7
(13.6)
	2
(2.8)
	
	
	
	

	Christian parents are generally more supportive of sex education than Muslim parents.
	7
(14)
	9
(19.6)
	29
(13.6)
	5
(2.8)
	
	
	
	

	Religious teachings provide sufficient guidance on sex education, making school-based programs unnecessary.
	8
(14)
	18
(19.6)
	22
(13.6)
	2
(2.8)
	
	
	
	

	Sex education can be integrated with religious values without conflict.
	19
(14)
	25
(19.6)
	5
(13.6)
	1
(2.8)
	
	
	
	


Decision: Since the chi-square value (68.0528) is greater than the critical value (21.026) at a 0.05 significance level, we reject the null hypothesis (H₀₂). This indicates a significant difference in the perceptions of parents towards sex education based on their religion.

Table 9
Hypothesis 3: There is no significant difference in the perception of parents towards sex education based on their religion.
	Statement
	SA
	A
	D
	SD
	Chi-Square Value
	Degrees of Freedom (df)
	Critical Value (0.05)
	Decision

	Teachers feel adequately prepared to teach sex education.
	23
(17.2)
	23
(20.8)
	3
(9.4)
	1
(2.6)
	20.759
	12
	21.026
	Accepted H₀₁

	Sex education is a necessary part of the secondary school curriculum.
	22
(17.2)
	17
(20.8)
	8
(9.4)
	3
(2.6)
	
	
	
	

	Teachers believe that sex education should be introduced earlier than secondary school.
	10
(17.2)
	25
(20.8)
	13
(9.4)
	2
(2.6)
	
	
	
	

	Teachers face resistance from parents when implementing sex education programs.
	13
(17.2)
	20
(20.8)
	15
(9.4)
	2
(2.6)
	
	
	
	

	Providing professional development for teachers will improve the delivery of sex education.
	18
(17.2)
	19
(20.8)
	8
(9.4)
	5
(2.6)
	
	
	
	


Decision: Since the chi-square value (20.759) is less than the critical value (21.026) at a 0.05 significance level, we accept the null hypothesis (H₀₃). This indicates no significant difference in the perceptions of teachers towards sex education.
DISCUSSION
The results showed varying levels of acceptance and Disagreement among respondents. A significant observation was that many respondents accepted that both parents should equally share the responsibility of educating their children about sex. However, a notable number of respondents felt that fathers generally perceive sex education as unnecessary for young children. chi-square value (42.7008) is less than the critical value (21.026) at a 0.05 significance level, we reject the null hypothesis (H₀₁). This indicates that there is a significant difference in the roles and perceptions of fathers and mothers towards sex education.
In the second hypotheses, the chi-square value (68.0528) is greater than the critical value (21.026) at a 0.05 significance level, we reject the null hypothesis (H₀₂). This indicates a significant difference in the perceptions of parents towards sex education based on their religion.
In the third hypotheses, the chi-square value (20.759) is less than the critical value (21.026) at a 0.05 significance level, we accept the null hypothesis (H₀₃). This indicates no significant difference in the perceptions of teachers towards sex education.










CHAPTER FIVE
SUMMARY, RECOMMENDATIONS, CONCLUSIONS
Summary 
This study delved into the attitudes of various educational stakeholders towards the introduction of sex education at the secondary school level. The focus was on understanding the perspectives of parents, teachers, and religious groups. Using a structured questionnaire, data were collected from 50 respondents and analyzed using average weighted response and chi-square methods.
The findings revealed a nuanced landscape of perceptions and attitudes. A significant observation was that mothers tend to be more comfortable than fathers in discussing sex education with their children. This gender disparity highlights a potential gap in parental engagement, suggesting that fathers might need additional support and encouragement to participate actively in sex education. Another crucial finding was the consensus among respondents that both parents should share the responsibility of educating their children about sex. This shared responsibility underscores the recognition of the vital role both parental figures play in providing a balanced and comprehensive education to their children.
Religious beliefs emerged as a significant factor influencing parents' attitudes towards sex education. The study showed that parents from different religious backgrounds had varying levels of support and opposition to sex education. This variation underscores the importance of considering religious contexts when designing and implementing sex education programs. Tailoring these programs to respect and integrate religious values can foster greater acceptance and support from parents.
Teachers' perspectives were also a focal point of the study. Generally, teachers felt prepared to teach sex education and viewed it as a necessary component of the secondary school curriculum. However, some teachers reported facing resistance from parents, indicating a need for improved communication and collaboration between schools and families to ensure a cohesive approach to sex education.
The analysis highlighted a significant difference in the roles and perceptions of fathers and mothers towards sex education, leading to the rejection of the null hypothesis. This difference emphasizes the need for targeted interventions to address the specific concerns and perceptions of each group.
Conclusions
This study has provided a comprehensive examination of the attitudes of key educational stakeholders towards the introduction of sex education at the primary school level. The findings highlight the complexity and diversity of opinions surrounding this sensitive and crucial subject.
One of the primary conclusions drawn from the study is the clear difference in comfort levels between mothers and fathers when discussing sex education with their children. Mothers were generally more at ease, indicating a potential gender gap in parental involvement. This disparity underscores the need for targeted support to engage fathers more actively in these discussions, ensuring a balanced approach where both parents contribute to their child's understanding of sex and relationships.
In conclusion, the study provides valuable insights into the attitudes of parents, teachers, and religious groups towards the introduction of sex education at the primary school level. It underscores the need for a collaborative and inclusive approach that respects cultural and religious values while emphasizing the importance of comprehensive sex education for young learners. By addressing the diverse needs and concerns of all stakeholders, education systems can develop effective and respectful sex education programs that equip children with the knowledge and skills they need to make informed decisions about their bodies and relationships. The findings of this study serve as a crucial foundation for policymakers, educators, and communities to work together in creating a supportive and effective environment for sex education.
Recommendations
Based on the findings of this study, the following recommendations are made:
1. Parental Involvement: Schools should encourage both parents to be equally involved in sex education discussions with their children. Workshops and seminars can be organized to help parents understand the importance of their role.
2. Teacher Training: Professional development programs should be provided to teachers to enhance their skills and confidence in delivering sex education effectively.
3. Religious Considerations: Schools should collaborate with religious leaders to integrate sex education with religious values, ensuring that the content is respectful and acceptable to different religious groups.
4. Curriculum Development: Education policymakers should consider introducing sex education at the secondary school level, with a curriculum that is age-appropriate and culturally sensitive.
5. Policy Advocacy: Educational policymakers should advocate for the integration of sex education into the secondary school curriculum. Policies should be informed by research and stakeholder input to ensure they are effective and reflective of the community's needs. Advocacy efforts should highlight the positive impact of sex education on students' health and well-being.
6. Community Engagement: Schools should actively engage the broader community in discussions about sex education. Community forums, discussions, and feedback sessions can provide valuable insights and foster a supportive environment for implementing sex education programs.
7. Monitoring and Evaluation: Implement a system for ongoing monitoring and evaluation of sex education programs. This can include regular assessments, feedback from students, parents, and teachers, and adjustments to the curriculum based on the findings. Continuous evaluation ensures that the program remains relevant and effective.
8. Inclusive Materials: Develop and distribute educational materials that reflect the diversity of students' experiences and backgrounds. These materials should be inclusive of different genders, sexual orientations, and cultural contexts to ensure that all students feel represented and respected.
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APPENDIX
INSIGHT INTO THE ATTITUDE OF SELECTED EDUCATIONAL STATEHOLDERS ON THE INTRODUCTION OF SEX EDUCATION INTO THE JUNIOR SECONDARY SCHOOL LEVEL (A CASE STUDY OF ILORIN WEST LGA)
Dear Respondents, 
This questionnaire is designed to investigate the insight into the attitude of selected educational stakeholders on the introduction of sex education into the secondary school level. Your response to the questions will be treated with confidentiality. 
Please, kindly supply all required information by filling the necessary gaps and ticking the appropriate column. Thanks. 
SECTION A:	RESPONDENT DETAILS
Sex:			Male [  ]	Female [  ]
School Type:		Public [  ]	Private [  ]	
Year of Experience:	0-5 [  ]		5-10 [   ]		10+ [   ]
Highest Qualification:	NCE [  ]	BSc. (Ed.) [  ]		Master [  ]
Name of School:	________________________________________________________	
SECTION B
INSTRUCTION: Please read the following items carefully and indicate your choice by making a tick in the space provided. 
Keys: SA –Strongly Agree,  A – Agree,  D – Disagree,   SD – Strongly Disagree
	S/N
	Research Question 1: Roles & Perceptions of Fathers and Mothers towards Sex Education
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree

	1
	When young people do become sexually active the parent should introduce to them sex education.
	
	
	
	

	2
	Mothers are more comfortable than fathers in addressing sex education with their children.
	
	
	
	

	3
	Both parents should equally share the responsibility of educating their children about sex.
	
	
	
	

	4
	Fathers generally perceive sex education as unnecessary for young children.
	
	
	
	

	5
	Adolescents need to be helped to learn about and appreciate the beauty of the human body including the genitals and how the body works.
	
	
	
	




	S/N
	Research Question 2: Perceptions of Parents towards Sex Education Based on Their Religion
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree

	1
	Religious beliefs strongly influence parents' attitudes towards sex education.
	
	
	
	

	2
	Parents from different religious backgrounds have varying views on sex education.
	
	
	
	

	3
	Christian parents are generally more supportive of sex education than Muslim parents.
	
	
	
	

	4
	Religious teachings provide sufficient guidance on sex education, making school-based programs unnecessary.
	
	
	
	

	5
	Sex education can be integrated with religious values without conflict.
	
	
	
	




	S/N
	Research Question 3: Perceptions of Teachers towards Sex Education
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree

	1
	Teachers feel adequately prepared to teach sex education.
	
	
	
	

	2
	Sex education is a necessary part of the secondary school curriculum.
	
	
	
	

	3
	Teachers believe that sex education should be introduced earlier than secondary school.
	
	
	
	

	4
	Teachers face resistance from parents when implementing sex education programs.
	
	
	
	

	5
	Providing professional development for teachers will improve the delivery of sex education.
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