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ABSTRACT	
	This study investigated the extent of student-teacher interaction in Kwara State College of Education, Ilorin, Kwara State. The descriptive survey research design was adopted in the study. A sample of 100 respondents was selected from each of the five schools in the College using simple random sampling technique.  Using confidence interval of 5 and confidence level of 95% (0.05).A simple random sampling technique was used for the selection. A self-developed Questionnaire was used for data collection. The instrument was validated and found to be reliable. It was personally administered by the researcher. The data collected were analyzed with the use of descriptive statistics of frequency count and percentage, and the hypotheses were tested using the inferential statistics of Chi-square (χ²) at 0.05 level of significance. The result shows that the level of student-teacher relationships in Kwara State College of Education, Ilorin is moderate that there is a significant relationship between motivation and academic performance of students in Kwara State College of Education, Ilorin. Based on the findings it is revealed that Intensive efforts should be made by all relevant stakeholders to work towards improving the existing relationships between students and teachers. 
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CHAPTER ONE
INTRODUCTION
Background to the Study
	Learning in a classroom depends on a great deal of the structure and patterns of inter-personal relationships particularly students-lecturer relationship, existing at a given point of time within the /and time of facing many psycho-social problems like peer pressure, different interpersonal relationship living far from parents and facing new environment for many youths. Attending tertiary institution offers students with learning experiences and opportunities for psychosocial development (Friedlander, Reid, Shupak, & Cribbie, 2007; Tao, Dong, Pratt, Hunsberger, & Pancer, 2000). 
	However, entering the institution of higher learning may be a source of strain and an acute stressor (Friedlander et al., 2007). At the colleges and universities, academic demands increase and new social relations are established. However, students are often not sure of their abilities to cope with these demands (Dwyer & Cummings, 2001). According to research conducted by Jill Carlivati (2001) college performance correlates with quality of one’s interpersonal relationships and additional developmental outcomes. Academic failure, as assessed by the frequency of problems with peers and difficulty with school work, has a great impact on relationships in the home, as students who have had a bad day at school are more likely to display aversive behavior towards their parents that evening  (Repetti, 1996) 
Education competence in the present world is interwoven with the progress of every society. According to the modern concept of education, cited in Deepa and Chamendeswari (2014) best adjustment of school climate, parental involvement, peer interaction and student teacher interaction is the ultimate goal of education. Student’s characteristics like motivation, learning styles and study habit, gender, and learning strategies played a very important role in academic achievement as cited in (Osher et.al, 2008). Abe (1995) noted that it is possible to perceive the totality of human as being guided and ruled by psychological and social variables. Onocha (1985) also avers that the modern man as a person has his educational aspiration and accomplishments projected by the psycho-social variables in the environment, the positions of these two sets of variables are unique and important and may be appreciated when it is realized that the variables are necessary for the understanding of human beings, their overt and covert behaviors’, potentialities and performances in the three areas of educational domains (cognitive, affective and psychomotor). 
	All psycho-social factors are important variables that affect students’ academic achievement and need investigation so as to bring students effectiveness in college of education and reach country development as planned. But the researcher would like to investigate the relationship between selected psycho-social factor that is student –teacher interaction and academic achievement of trainee teachers in Dilla College of teacher education by taking psycho-social factors as independent variable and academic achievement as dependant variable. 
The contributions of education to the development of society and the individual cannot be underrated, and that is why both developed and developing countries all over the world perceive education as a device for the advancement of both individual and national development. This developmental tenet is suffixed in the education policy documents of South Africa and Nigeria respectively (Department of Education, South Africa, 2003; Federal Republic of Nigeria, 2013). 
	This might seems to be responsible for various stakeholders’ concern in education regarding the perceived problems that are likely to affect it as well as the implications such problems could have on the management and administration of education. Aspects of such problems as perceived by Fakunle (2017) and Babalola (2018) include intentional absenteeism of teachers, nonchalant attitude of teachers towards students, teachers’ ineffectiveness and disconnectedness between Kwara State College of Education, Ilorin students and their teachers. There is therefore an urgent need to really look into the future of our nation’s education vis-à-vis the challenges ahead, with a view to achieving effectiveness, quality and relevance in the entire system to be able to keep abreast with international standards. By discussing the challenges ahead, managers and administrators, including teachers of secondary schools, must be aware of their massive task and be able to provide solutions to the problems currently threatening the system. 
	The success and or failure of any educational system, whether in developed or developing nations of the world, depends to a large extent on the teachers, because they form the hub of the educational system. It is further argued by Ekundayo, Omodan & Omodan (2018) that education itself can rarely rise above the quality of its teachers. There is therefore no doubt that the services of teachers in schools are indispensable and critical to the nation’s future and the kind of individuals that society wants. The quality of the future citizens of a country depends on the quality, competence and practices of the teachers. The application of positive classroom pedagogy is therefore critical. This is corroborated by the argument of Okolocha & Onyeneke (2013) that one of the most important aspects of secondary schools is the application of pedagogical knowledge into a classroom-oriented plan of action, which constitutes the most essential fabric upon which the success of the school, its administration, and the entire democratic and pedagogical process rests upon. 
	The application of classroom pedagogy could only be achieved in an environment and atmosphere where the learners are free to interact within themselves and their teachers, in other words in situations where there is an interactive relationship between students and between students and teachers. 
	The Federal Republic of Nigeria (2013) in the National Policy on Education, states that the purpose of teaching and learning should be to produce highly motivated, conscientious and efficient classroom activities for all levels of education in Nigeria; to encourage the spirit of enquiry and creativity in both teachers and students; to help them to fit into the social life of the community and society at large and to enhance their commitment to national objectives; to provide teachers with the intellectual and professional background adequate for their assignment and to make them adaptable to any changing situation; and to enhance teachers’ commitment to the teaching profession, not only in Nigeria, but also applicable in the wider world. Despite the stated teaching and learning objective to ensure effective classroom activities, the reverse is the reality, as observed by the researcher. It appears as if student engagement in classroom activities and student motivation for better productivity in Kwara State College of Education, Ilorin students are still far from expected. This is supported by the observations of Falade (2018) and Faremi & Jita (2018) that a lack of motivation techniques in teaching and learning process is probably responsible for the perceived teacher and student ineffectiveness. 
Statement of the Problem 
	Student success is at the heart of the educational enterprise. College success helps students to meet long-term personal and career goals and provides a range of monetary, psychosocial, and physical benefits (Baum & Ma, 2007). The research studies revealed that various psycho-social factors are responsible for scholastic failure of students, such as poor teacher-student relationship, lowsocio-economic background, student’s psycho-social factors, cognitive abilities, school related factors, environment of the home, or the support given by the parents and other family members (Khan & Malik, 1999; Fan, 2001; Gonzalez- Pienda, Nunez, Gonzalez, Pumariega, Alvarez, Roces and Garcia, 2002). 
The alarming rate of low academic self-efficacy and eventual low academic achievement constitutes a great concern to parents, teachers, examination bodies, counselors, psychologists and colleges. Indeed, it represents a great wastage on the parts of students, parents and the government. 
Parents, adult family members, teachers and peer groups contribute significantly to various components of personality of the students particularly in improving his/her academic performance Considine and Zappala (2002). The data from Kwara state College of education, Ilorin show that, most students academic achievement are very low which is below average grade of the college. The researcher would therefore like to investigate the relationship between student-teacher at kwara state College of Education with specific reference to teacher-student interaction on academic success of trainee teachers. 



Purpose of the Study 
This study will examined the practices involved in student-teacher interaction vis-à-vis its correlational effect on academic performance of students ofKwara State College of Education, Ilorin in an attempt to proffer a lasting solution to the lingering problems affecting student performance, with the followingobjectives: 
· The relationship between classroom engagement as a subset of student-teacher interaction and academic performance of Kwara State College of Education, Ilorin students. 
· The relationship between motivation as a subset of student-teacher interaction and academic performance of Kwara State College of Education, Ilorin students. 
Research Questions
In order to discover the extent of student-teacher interaction in Kwara State College of Education, Ilorin, the following research questionswould be raised to guide the study: 
1. What is the level of student-teacher interaction in Kwara State College of Education, Ilorin? 
2. What is the level of classroom engagements on the students-teacher interaction in Kwara State College of Education, Ilorin? 
3. Does motivation a variable of student-teacher interaction influences academic performance of students in Kwara State College of Education, Ilorin? 
Research Hypotheses 
1. There is no significant relationship between student-teacher interaction and academic performance of students in Kwara State College of Education, Ilorin. 
2. There is no significant relationship between classroom engagement as a variable of student-teacher interaction and academic performance of students in Kwara State College of Education, Ilorin.
Nigeria. 
3. There is no significant relationship between motivation as a variable of student-teacher interaction and academic performance of students in Kwara State College of Education, Ilorin. 
Significance of the Study
Building rapport with your students and establishing yourself as their mentor is an excellent way to combat chronic absenteeism. Students are more motivated to attend classes if they know their teacher cares about them and will help them succeed. And by improving school engagement, these relationships can also improve academic achievement.
Even in elementary school, unexcused absences are linked to dropping grades, particularly in math. By motivating students to work hard and miss fewer lessons, teacher-student relationships can keep struggling students from falling behind and close the achievement gap in education. It’s one of the longest-lasting ways a teacher can impact student achievement and career success.
Hence, thestudy will be of benefit to teacher/lecturer, the students, curriculum developers, educational planners and the general public.
Scope and delimitation of the Study
The study focus on students-teachers interaction on academic performance of students at Kwara State College of Education, Ilorin. The study will be limited to selected students from the school due to finance and time constraint.
Operational Definitions of Terms
Below are the definitions for all relevant variables and concepts used in this study: 
Relationships: The way in which two or more people are connected through their interactions; relationships can be defined as either positive or negative.  
· Positive Relationships: These relationships include teachers who think about their practice and search for ways to improve it. These teachers give students power and choice in the classroom. These teachers make their students feel a sense of belonging. 
· Negative Relationships: These relationships include teachers who do not foster a welcoming environment. They hold all the power and students do not feel a sense of belonging or control.  
Off-task behaviors: Off-task behaviors occur while the teacher is reading, providing instruction, or leading and facilitating class discussion. Off-task behaviors also include behaviors that occur when the student is expected to be working independently or collaborating with classmates. These behaviors include sleeping, head down, excessive discussion on unrelated subjects, cell phone use not related to the task, wandering purposelessly around the classroom, or completing work not related to the current subject area. Furthermore, if the student leaves the room to visit the bathroom or the nurse and is not present during the momentary time-sampling interval, this will be included as an off-task behavior if it occurs more than two times during the baseline or four times during the intervention period.
Achievement: Achievement is defined as the level of academic skills demonstrated through both oral and written contributions. 
Academic Engagement: To occupy a student's attention and interest in academic tasks; not demonstrating off-task behaviors; participating in learning activities through independently working on class assignments, contributing to class discussions or working on learning tasks with peers; a student’s willingness and desire to participate in the learning process. 
Teacher-Student Relationship Building Intervention: The teacher will modify the conditions of the classroom by greeting students at the door at the start of class and saying goodbye at the end of class. Additionally, the teacher will amplify interactions with participants by engaging them in supplemental, individual conversation before the class period begins.







CHAPTER TWO
LITERATURE REVIEW
A Brief Review on Student-Teacher Relationships 
	The student-teacher relationships is one of the most important features in the context of learning. It is also one of the factors affecting student-teacher development, school engagement and academic motivation. Student-teacher relationships form the basis of the social context in which learning takes place (Spilt, Koomen & Thijs, 2011). Student-teacher interactions are not only influenced by a number of aspects including gender, but in turn also influence a student’s academic performance and behaviour (Roorda, Koomen, Spilt, & Oort, 2011). Supportive and positive relationships between teacher and students ultimately promote a sense of school belonging and encourage students to participate cooperatively in classroom activities (Hughes & Chen, 2011). One positive aspect about the above perceptions from literature is evidence that good relationships between students and their teachers are essential to the development of all students in school (Hamre & Pianta, 2001). In the report of Hamre and Pianta (2001), they posited that positive student-teacher relationships are a valuable resource for students. A constructive relationship with a teacher enables students to be able to work on their own because they know their teachers are there for them in case problems arise. They also know that such teachers will recognise and respond to the problem promptly. As children enter the formal school setting, relationships with teachers provide the foundation for successful adjustment to the social and academic environment (Hamre & Pianta, 2001). 
	Roorda et al. (2011) demonstrated that the quality of student-teacher relationships is strongly related to students’ motivation to learn. In the same vein, Nurmin (2012) found that teachers ensure more close relationships with highly engaged students. The association of teacher-student relationships is stronger with student engagement than with learning achievement (Cornelius-White, 2007). Self-determination theory also exemplifies on the importance of good student-teacher relationships. The theory argues that individuals have three basic psychological needs: the need for relatedness, autonomy, and competence (Ryan & Deci, 2000). The need for relatedness, or belonging, refers to a human being’s tendency towards wanting “to feel connected to others; to love and care” (Fosen, 2016). The need for belonging is so strong that individuals seek to develop relationships even in adverse situations. The need to belong is a powerful motivation in itself, and that is why students who feel connected with and supported by their teachers are more likely to feel motivated to learn (Ryan & Patrick, 2001). 
	Student-teacher relationships are correlated with students’ intrinsic motivation (OECD 2013). Fredricks, Blumenfeld and Paris (2004) highlight three types of student-teacher engagement, namely emotional, behavioural, and cognitive engagement. They further said that it is useful for understanding why good relations promote intrinsic motivation. According to Fredricks et al. (2004), emotional engagement refers to students’ emotional reactions such as interest. Teacher warmth and attention to students can motivate students to participate in classroom activities. Such positive emotions drive student motivation (Skinner, Furrer, Marchand & Kindermann, 2008), and can therefore lead to behavioural engagement, i.e. when students cooperate by following rules and participating in learning activities (Fredricks et al., 2004). In line with the above, Furrer and Skinner (2003) believe that students’ participation can be externally motivated by wanting to please teachers, which means that students might seek teacher approval and attention as a reward. 
	When there is no student-teacher relationships, it is overtly characterised by conflict which may be damaging to students, more damaging than simply a lack of close teacher-student relationships (Murray & Murray, 2004). That is why Spilt, Hughes, Wu and Kwok (2012) argue that conflicting relationships with teachers cause feelings of distress and insecurity in students, thereby restricting their ability to concentrate on learning. Students with more conflictual teacher-student relationships had insufficient down-regulation of cortisol levels, meaning they were constantly more stressed than students with good teacher-student relationships (Murray & Murray, 2004). Educators’ relationships with students are equally beneficial to teachers, with research showing that good teacher-student relationships are positively correlated to teachers’ job satisfaction and effectiveness (Day & Gu, 2009; Fosen, 2016). Negative teacher-student relationships are a common source of teacher stress and burnout (Chang, 2009; Spilt et al., 2011). 
This is understandable when one considers the emotional labour that is part of teachers’ work, especially in relation to dealing with disruptive student behaviour (Chang, 2009). This could eventually lead to brain drain in the system. The above literature shows that student-teacher relationships have a great impact on students’ attitudes towards achievement. It is also obvious that if students are comfortable with their teachers and the school environment, positive relationships will be easily developed, which might benefit their social behaviours and skills. This is in consonance with Koen (2018)’s statement, that the development of interpersonal relationships, either between student and teacher or between students and students, is simply the keystone in building what individual learners want to achieve in both the classroom and life itself. From the above it can be deduced that student-teacher relationships are the emotional bond that exists between teachers and students in school. 
	Both students and teachers have the power to shape and change the quality of these relationships (Sabol & Pianta, 2012). In the same vein Nugent (2009) suggests that by creating healthy relationships, teachers can motivate students during the learning process, which is one of the main objectives in a teacher’s practice. To make relationships between teachers and students easier, teachers must be aware of the students’ emotional and academic needs and must be able to work with it. 
Overview of Students’ Academic Performance 
	The academic performance of Kwara State College of Education, Ilorin students in Nigeria has become a great concern to all education stakeholders in recent time. This is supported by Adeyemi and Adeyemi (2014) who stated that there has been a remarkable record of failure in public examinations, especially in basic subjects such as English and Mathematics. The annual release of the West African Examinations Council (WAEC) results has contributed to the public's condemnation of the entire education system in Nigeria because of the rate of graduates with poor results. According to the perception of general public, it is questionable whether teachers in public secondary schools are effective. The most important factor is the effectiveness of schools, and this is dependent on the student teacher relationship, and the quality and competence of teachers to teach effectively (Akinsolu, 2010). 
	Teachers have been said to play a crucial role in academic performance and educational attainment, because the teacher is ultimately responsible for translating policy into action and principles based on practice during interaction with the students (Afe, 2003). The unfortunate reality is observation as shown in WAEC results in many states of Nigeria, that the students perform below average, especially in English and Mathematics. This is supported by Ayeni (2014) that only about 23% of students who sat for WAEC between 2010 and 2014 obtained credit level passes in five subjects and above (including English Language and Mathematics) in Nigeria. This is not far from the analysis of Arafat (2015) that in 2015, WAEC Examination recorded that only 649,156 candidates (38.81%) of the 1,677,224 candidates that enrolled for the examination obtained 5 credit passes in Nigeria. Besides, the results of students who sat for WAEC in Ekiti state in the period of 2012 to 2017 clearly showed that the academic performance of Kwara State College of Education, Ilorin students is still below average (Bamikole, 2017). 
	The above is in line with the observations of Adeyemi and Adeyemi (2014) and Onaolapo (2017) that despite government’s huge investment in public education, its output in terms of quality of students is unequal with government expenditure. One aspect that might have an impact on the poor academic performance of students in public secondary schools may be connected with student-teacher relationships. In other words, the perceived poor student-teacher relationships in terms of lack of vibrant classroom engagement and motivation for learners could be responsible for the observed poor performance of Kwara State College of Education, Ilorin students in Nigeria. 
Student Perception of the Teacher-Student Relationship 
Perceptions are beliefs and opinion people hold in explaining phenomena based on a subjective view of how things are (Wyer Jr & Carlston, 2018). In the school context, both students and teachers form beliefs and opinions about each other. Such beliefs and perceptions may form institutional cultures which have a bearing on teacher-student relationships and ultimate learning outcomes. Social motivational theories (Khan et al., 2018) provide that autonomy, competence and relatedness are basic psychological needs of an individual in the learning process. As such, when students view their relationship with teachers as positive and close, their interpersonal ability and perceived competence may be promoted and established. Thus, Students base their perceptions on the established learning environment. 
According to Blegur (2019), self-perception provide motivation for students to strive to achieve their academic endeavours. A study conducted by Bartholomew et al. (2018) revealed that students are more likely to seek assistance when they perceive teachers as supportive and available. Another study conducted by Harper, Weston, and Seymour (2019) on effective teacher-student relationship for STEM teaching established that students’ perceived teacher quality arises from their level of confidence on the teacher as being instrumental in their learning. The study revealed that unavailable and demotivated teachers create a feeling of learners’ disconnection from the learning process and expected outcomes. Their study concludes that positive student perceptions must be rooted in the context of teacher-student engagement, interactions and expectations. This underscores the goals of educational reforms which historically have focused on student-centred pedagogical approaches for building positive student perceptions for better learning outcomes (Schneider, Krajcik, & Marx, 2013). 
A study conducted by Blegur (2019) argues that students’ educational perceptions of their classroom experiences and experiences with their teachers greatly influenced their academic performance and drop out. Such findings demonstrate that student perceived student-teacher relationship plays a key role in their intrinsic value and decision making. 
Student-Teacher Relationship and Student Outcomes 
Student outcome can be ascertained in two phases: the first phase involves intended goals of a learning curriculum while the second phase is the actual results that students either achieve or fail to achieve in their educational life (Panigrahi, Srivastava, & Sharma, 2018). Student transition and retention rates could be considered as the superficial indicators of student outcome. A positive teacher-student relationship created in a student-centred environment results into ideal student outcome since such environments motivates students to effectively perform tasks they find personally important and interesting (Lee, Worthington, & Wilson, 2019). Students begin to feel a sense of control when learning takes place in a warm and caring environment with supportive autonomy and self-determination (Schweisfurth, 2015). 
A student-teacher relationship should thus provide a respectful, caring, and positive learning environment that enhances the joy of learning. Studies indicate that good student-teacher relationship promotes meaningful interest in the academic engagement at all developmental levels (Lee et al., 2019) A study conducted by Canales and Maldonado (2018) indicated that students with positive relationships with their teachers posted better academic outcomes. The inverse is also true according to a study conducted by André and Hastie (2018). Such findings demonstrate that when learning is interesting, challenging, fun, and relevant students put more effort in the learning process. Conceptually, motivation to learn derives thoughts and actions, which in turn stimulates efforts to learn, perform and behave (Coffey, 2013). Students’ motivation to learn and receive an education drives their thoughts and actions. This motivation plays an important role in their efforts to learn, perform, and behave (Lee et al., 2019)
Effects of Student-Teacher Relationship on Slow learners
Student success, as measured by learning outcomes, has become a mirage in most educational settings (Bell, Bayliss, Glauert, Harrison, & Ohan, 2019). This presents a dichotomy pitting successful and at-risk students in the opposite poles. At-risk students are those unable to experience success in school and are, therefore, potential (Palmer, 2019). Such students normally experience low academic achievements characterised by low self-esteem. Multiple factors, including socio-economic, developmental and societal structures, may contribute to this. Slow learners students require more support from the teachers. Teachers must develop positive attitude towards them for better educational outcome (Moeyaert, Klingbeil, Rodabaugh, & Turan, 2019). The centrality of the teacher attitude in the case of at-risk students is emphasised in student-teacher relationship in effective teachers, caring teachers and cultural sensitivity teaching as important components of teacher’s expectations (Verger et al., 2018). Studies conducted in integrated schools in developing countries indicate a strained relationship between teachers and students living with disabilities (Khan et al., 2018). 
Other students with learning challenges have also not been adequately cared for in the student-teacher relationship equation. Learning difficulties and inability to be at par with fast learners have been misconstrued in the learning process as a lack of discipline and thus punishable by high handedness schoolmasters. Such strains student-teacher relationships in that context (Bartholomew et al., 2018). A positive school environment presupposes efforts by the school system to develop structures to ensure that at-risk students, on the other hand, also develop positive attitude towards their teachers. Such teachers should be viewed by the students as caring and ready to assist them whenever they need assistance (Pianta et al., 2012). Other studies indicate that such relationships in the case of at-risk students go beyond the school environment to include home and society at large (Schweisfurth, 2015), limited by the scope of this study, it is imperative that such relationships outside the school environment could also be influenced by the school as a socialising agent. 
Classroom Engagement and Motivation as Variables of Student-Teacher Relationships 
	One of the variables that could sustain the student-teacher relationship for better academic performance is classroom engagement. Mango (2015) stated that classroom engagement is the extent to which students take part in educationally effective practices in the classroom. Student engagement in classroom is a term used to describe an individual’s interest and enthusiasm for classroom activities which impacts on his or her academic performance and behaviour (Gallup, 2013). Evidence has it that children who have been described as actively engaged in classroom activities have more positive academic outcomes (Hughes & Kwok, 2007; DeTeso, 2011). It therefore becomes imperative for teachers to adopt strategies that could enhance student engagement toward improving student academic performance. This would only be possible if there is an adequate and friendly relationship between students and their teacher which was on the contrary as observed by the researchers that teachers seem not to take cognizance of this important aspect of the teaching and learning process. 
	Motivation is another factor of the student-teacher relationship that promotes student academic performance. It is believed that the quality of communication between teacher and student has a significant impact on the quality of learning motivation (Krasovskaya, 2016). In a number of studies, the key role of motivation in the relationship between teacher and student and its impact on academic achievement is demonstrated (Fan & Williams, 2010; Krasovskaya 2016). 
	Motivational theories, according to Fan and Williams (2010), suggest that students’ perception of their relationship with teachers plays an essential role in forming interest in the subject and motivating students to learn better. It can therefore be deduced that a formidable relationship between students and teachers is a powerful motivational factor that can influence student academic performance. According to the researchers’ own observations, coupled with those of Faremi & Jita (2018), this aspect is lagging behind. 
Summary of the Literature reviewed 
Because teachers and students spend so much time together, teachers wield a considerable amount of power over their students. Teachers should use this power to better themselves, the classroom environment, and their students. Therefore, improving relationships in schools between teachers and students will have positive implications for all involved. Research suggests that relationships with students are the most important source of enjoyment and motivation for teachers. When teachers are motivated and sincerely care for their students, they are more likely to think about their practice and employ strategies that create a welcoming and enjoyable learning environment. The research also suggests that students who feel a sense of control and belonging achieve higher academically. Therefore, teachers have a responsibility to foster a welcoming and motivating learning environment for their students. The best way to accomplish this is by having constructive interactions with students and building and maintaining relationships. Positive relationships result in better experiences for the child, a more productive learning environment, and higher academic achievement.














CHAPTER THREE
RESEARCH METHOD
Research Design 
	The study will examines the practices involved in student-teacher relationships in correlation with academic performance of students in Kwara State College of Education, Ilorin, with cognizance to classroom engagement and student motivation. The study adopted a descriptive survey research design. It is descriptive because it involves the collection of data in order to describe the existing situation with respect to student-teacher relationships in the schools. As a survey design, it covers a wide scope to be able to make generalization possible (Omopariola, 2017).
Population, Sample and Sampling Techniques 
	The target population of this study would comprise students of Kwara State College of Education, Ilorin. Multi stage sampling technique will be used in selecting 100 sample respondents. The first stage will involve the selection of one department from each of the schools.
	The College is made of five schools; school of Arts and Social sciences, School of Languages, School of Vocation, School of Education and School of Sciences.  The second stage would involve the selection of 100 respondents; 20 participants from each of the selected department would be examined using convenient sampling. This sampling technique is appropriate since it empowers researchers to make use of participants who are advantageous for the study (Alvi, 2016). 
Data Collection 
	Structured questionnaire will be design to elicit information from the respondents. The research instruments used for data collection will be the Student-Teacher Relationships Questionnaire (STRQ), administered to students, and the Students’ Academic Performance Questionnaire (SAPQ), designed to collect information from the teachers. 
Validity of the Instrument
	The instruments would be validated by the project supervisor and experts in the department of Political Science  for necessary validation and modification through the use of face and content validity. According to Fakunle (2017), face and content validity will ensure that the instruments measure what they are supposed to measure. 
Reliability of the Instrument
Reliability of an instrument according to Ali (2006), refers to the extent to which it measures consistently under varying conditions and at different times. it deals with how accurately an instrument measures whatever it measure and the precision on consistency of the resulting scores.
In this research work, in order to ensure the reliability of the items a pilot study was undertaken thus:A group of respondents totaling 10 would be given copies of the instrument to respond to. These 10 individuals would be similar to the actual 100 research subjects. After responding to the items, their responses were scored. A few days later, the same type of instrument would be given to the 10 pilot study respondents to fill. Their responses would be scored again.
Therefore, the two set of scores were corrected in order to determine the degree of relationship between them. The formular used for that purpose was the Pearson Product Moment Correlation Co-Efficient and the result obtained was 0.82 (corrected to two decimal places) which signifies very high test-retest validity.
Data Analysis 
	Both descriptive and inferential statistics would be employed to analyse data collected; the three hypotheses would be tested using Pearson Product Moment Correlation (PPMC). All hypotheses would be  tested at 0.05 level of significance.










CHAPTER FOUR
RESULTS AND DISCUSSION 
	The results for this study is statistically presented below, using both descriptive and inferential statistics such as simple percentages to answer the research question and Pearson Product Moment Correlation (PPMC) to test all the hypotheses.
Research Question: What is the level of student-teacher relationships in Kwara State College of Education, Ilorin ?
Table 1:Level of student-teacher relationships in Kwara State College of Education, Ilorin 
	Level of student-teacher relationships
	Frequency
	Percentage

	
	
	

	Low (20.00 - 33.64)
	10
	10.0

	
	
	

	Moderate (33.65 - 37.35)
	80
	80.0

	
	
	

	High (37.36 - 84.00)
	10
	10.0

	
	
	

	Total
	100
	100.0

	
	
	

	Source: field survey, 2021
	
	


	Table 1 presents the level of student-teacher relationships in Kwara State College of Education, Ilorin. Using a mean score of 35.50 and a standard deviation of 1.86 on student-teacher relationships, the result reveals that 30 respondents, representing 10% of the total sample, had a low level of student-teacher relationships, 240 (80%) indicated a moderate level while 30 (10%) had a high level of student-teacher relationships. This implies that the student-teacher relationship as an apparatus for academic performance in Kwara State College of Education, Ilorin students is moderately lagging.
Testing of Hypotheses
Hypothesis 1: There is no significant relationship between student-teacher relationships and academic performance of students in Kwara State College of Education, Ilorin.
In order to test the hypothesis, scores on student-teacher relationship and academic performance were subjected to statistical analysis involving Pearson Product Moment Correlation at 0.05 level of significance. The result is presented in Table 2
Table 2: Student-teacher relationships and academic performance of Kwara State College of Education, Ilorin  students
	Variable
	N
	Mean
	SD
	R
	P
	Remark

	Student-teacher relationships
	
	
	
	
	
	

	
	100
	35.50
	1.86
	
	
	

	
	
	
	
	0.612**
	0.01
	Significant

	Academic performance
	100
	52.58
	11.14
	
	
	

	
	
	
	
	
	
	


[image: Description: C:\Users\hp\AppData\Local\Temp\ksohtml3864\wps2.png]**p<0.05
Table 2 reveals that there is a significant relationship between student-teacher relationships and academic performance of students in Kwara State College of Education, Ilorin (r=0.612, p<0.05). The null hypothesis is rejected. The relationship between student-teacher relationships and academic performance of students in Kwara State College of Education, Ilorin is moderately high and statistically significant in a positive direction.
Hypothesis 2. There is no significant relationship between classroom engagement and academic performance of students in Kwara State College of Education, Ilorin .
 In order to test this hypothesis, scores on classroom engagement and academic performance were subjected to statistical analysis involving Pearson Product Moment Correlation at 0.05 level of significance. The result is presented in Table 3
Table 3: Classroom engagement and academic performance of Kwara State College of Education, Ilorin students
	Variable
	N
	Mean
	SD
	R
	P
	Remark

	Classroom engagement
	
	
	
	
	
	

	
	100
	19.22
	2.66
	
	
	

	
	
	
	
	0.515**
	0.01
	Significant

	Academic performance
	100
	52.58
	11.14
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**p<0.05
	Table 3 reveals that there is a significant relationship between classroom engagement and academic performance of students in Kwara State College of Education, Ilorin (r=0.515, p<0.05). The null hypothesis is rejected. The relationship between classroom engagement and academic performance of students in Kwara State College of Education, Ilorin is moderate and statistically significant in a positive direction.
Hypothesis 3: There is no significant relationship between motivation and academic performance of students in Kwara State College of Education, Ilorin .
In order to test this hypothesis, scores on motivation and academic performance were subjected to statistical analysis involving Pearson Product Moment Correlation at 0.05 level of significance. The result is presented in Table 4
Table 4: Teachers Motivation and academic performance of Kwara State College of Education, Ilorin students
	Variable
	N
	Mean
	SD
	R
	p
	Remark

	
	
	
	
	
	
	

	Motivation
	
	
	
	
	
	

	
	100
	16.30
	2.80
	
	
	

	
	
	
	
	0.737**
	0.01
	Significant

	Academic performance
	100
	52.58
	11.14
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Table 4 reveals that there is a significant relationship between motivation of Teachers and academic performance of students in Kwara State College of Education, Ilorin (r=0.737, p<0.05). The null hypothesis is rejected. The relationship between motivation and academic performance of students in Kwara State College of Education, Ilorin is high and statistically significant in a positive direction.
[bookmark: _GoBack]Discussion of Findings 
	The findings of the study show that the level of student-teacher relationships in Kwara State College of Education, Ilorin is moderate. This is an indication that the use of student-teacher relationships is actually in operation, but a high priority is not placed on it in managing classroom activates by teachers in secondary schools. The findings of the study further indicate that there is a significant relationship between student-teacher relationships and academic performance of Kwara State College of Education, Ilorin . This is in consonance with Spilt, Hughes, Wu and Kwok (2012), who argue that students who have conflicting relationships with their teachers have feelings of distress and insecurity, which restrict their ability to concentrate on learning. This is also supported by Fosen (2016) who found that teachers’ relationships with students are not only beneficial to students but equally significant to teachers’ performance. Good student-teacher relationships are positively correlated to teachers’ job satisfaction and effectiveness. Since there is a correlation between the student-teacher relationships, it has justified the argument of Krstic (2015) that when emotional support is consistently provided by a teacher in a safe environment, it helps children to be more self-reliant. They also learn better because they are sure that an adult will guide and help them. That may be the reason why Krstic (2015) also concluded that when children feel safe and comfortable, their willingness to explore is encourage and activated.
	The findings of the study also reveal that there is significant relationship between classroom engagement and academic performance of students in Kwara State College of Education, Ilorin. This is supported by the research of DeTeso (2011) that children who have been described as actively engaged in classroom activities have been found to have more positive academic outcomes. It also supports the conclusion by Okolocha and Onyeneke (2013), that secondary schools are the application of pedagogical knowledge into a classroom-oriented plan of action which constitute the most essential fabric upon which the success of the school, its administration and the entire democratic process rest. This showed that students’ interactions and engagement with their teachers will help them learn how to navigate the environment of the classroom (Berman-Young, 2014). This is also in line with attachment theory that could be used to better understand how children develop positive working relationships with their teachers (DeTeso, 2011).
	The findings of the study further reveal that there is a significant relationship between motivation and academic performance of students in Kwara State College of Education, Ilorin. This, according to OECD (2013), is an indication that student-teacher relationships are correlated with student-teachers’ intrinsic motivation. This is also supported by Fredricks, Blumenfeld and Paris’ study (2004) that good relations promote intrinsic motivation among learners. This finding is also supported by Skinner, Furrer, Marchand and Kindermann (2008) where they state that teachers’ attention to students can motivate students in order to participate in classroom activities, because positive emotions drive student motivation. The argument of Self-determination theory, that individuals have three basic psychological needs (relatedness, autonomy, and competence) refers to human beings’ tendency towards wanting “to feel connected to others” (Fosen, 2016). This is corroborated by Ryan and Patrick (2001) that the need to belong is a powerful motivation in itself, and that is why students who feel connected with and supported by their teacher are more likely to feel motivated to learn. This is also in line with the suggestion of Fan and Williams (2010) that students’ perception of their relationship with teachers plays an important role in motivating them to perform better.






CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary of the Study
This study investigated the extent of student-teacher interaction in Kwara State College of Education, Ilorin, Kwara State. The descriptive survey research design was adopted in the study. A sample of 100 respondents was selected from each of  the five schools in the College using simple random sampling technique.  using confidence interval of 5 and confidence level of 95% (0.05).A simple random sampling technique was used for the selection. A self-developed Questionnaire was used for data collection. The instrument was validated and found to be reliable. It was personally administered by the researcher. The data collected were analyzed with the use of descriptive statistics of frequency count and percentage, and the hypotheses were tested using the inferential statistics of Chi-square (χ²) at 0.05 level of significance.


Conclusion
From the inference drawn from the findings of this study, it can be stated that student-teacher relationships are as important as the teaching and learning component itself. Based on the above it is evidenced that when there is a decent connection between learners and their instructors, this will empower learners to communicate with their teachers at any time without dread. Effective classroom engagement therefore provides students with opportunities to socialise while learning, because it keeps students motivated towards their works, provides appropriate instruction with friendly feedback, and keeps disruptive behaviour to a minimum (Ekundayo, Konwea & Yusuf, 2010). Learners with a positive engagement with their teachers will experience positive motivational convictions about school and classroom commitment, and this would positively correlate with their performance and achievement in school. Classroom engagement and student motivation are therefore dimensions and determinants of student academic performance in Kwara State College of Education, Ilorin students.

Recommendations
Based on the above empirical exploration, ranging from the identification of the problem, related literature, findings and conclusion, the following recommendations to enhance students’ academic performance were made. These are however not limited to the Nigerian context.
1. Intensive efforts should be made by all relevant stakeholders to work towards improving the existing relationships between students and teachers. This should be done vis-à-vis other subordinate staff that works directly or indirectly for student achievement to better the current academic performance of students through professional inspection of teachers and other supervisory actions for effective teaching and learning.
2. [bookmark: page16]Tertiary school administrators, alongside with government through agencies such as the Ministry of Education at both state and federal levels and federal and state teaching service commissions, should constantly ensure that teachers are trained and equipped with classroom engagement skills that will enable teachers to effectively communicate feelings, ideas and thoughts. This will enable students to develop a sense of belonging and enhance their readiness to learn for better academic performance through healthy relationships.
3. Teachers should be equipped through various development programmes such as workshops, capacity building, training and retraining sessions to enable them to develop various motivational strategies that could be used to motivate students’ interest, and develop them to learn for better academic
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APPENDIX
STUDENT-LECTURER RELATIONSHIP QUESTIONNAIRE (STRQ)
This document is designed to obtain the view of the respondents on student-lecturer relationship in Kwara State College of Education, Ilorin.
Section A: Personal Data
School/Department:		Art ( ), 	Science ( ), 		Language ( ), 	Vocational ( ), 	Education ( )
Sex: 		Male ( ), 	Female ( ) 
Level: 			Level I ( )	Level II ( ), 	Level III ( ),
Section B
	S/N
	Items
	SA
	A
	D
	SD

	A
	LEVEL OF STUDENTS LECTURER INTERACTION
	
	
	
	

	1
	My relationship with lecturer is so supportive
	
	
	
	

	2
	My relationship with lecturer is so positive
	
	
	
	

	3
	The relationship with my lecturer has made it possible for them to be there in case problems arise
	
	
	
	

	4
	The relationship with my lecturer has strongly motivate me
	
	
	
	

	5
	The relationship with my lecturer has increase my emotional, behavioral and cognitive engagement
	
	
	
	

	6
	The relationship with my lecturer has always results in conflict.
	
	
	
	

	B
	LEVEL OF CLASSROOM ENGAGEMENT OF STUDENT-LECTURER INTERACTION
	
	
	
	

	7
	Established interpersonal abilities
	
	
	
	

	8
	Perceived motivation to strive toward academic endeavor
	
	
	
	

	9
	Seek assistance of supportive available teacher
	
	
	
	

	10
	Confidence that teacher is instrumental in students learning
	
	
	
	

	11
	Student teacher relations plays a key role in student in decision making in the classroom
	
	
	
	

	C
	STUDENT LECTURER INTERACTION INFLUENCE ON STUDENT ACADEMIC PERFORMANCE
	
	
	
	

	12
	My lecturer have influence me to have interest in subject and motivate me to learn better
	
	
	
	

	13
	The relationship between myself and my lecturer made me pass my exam easily
	
	
	
	

	14
	Transition and retention rate is indicative of students lecturer relationship
	
	
	
	

	15
	The relationship between my self and lecturer has enhance my social behavior and learning skills
	
	
	
	

	16
	Relationship with my lecturer has enhance the confidence that lecturer is instrumental in student’s learning
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