TEACHERS’ ATTITUDE TO THE TEACHING OF ORAL ENGLISH IN SENIOR SECONDARY SCHOOLS IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE

BY 
ADAMU ANIFAT BURO
EKSU/IL/R4/20/0298

A RESEARCH PROJECT SUBMITTED TO THE FACULTY OF EDUCATION, EKITI STATE UNIVERSITY, ADO EKITI NIGERIA IN PARTIAL FULFILMENT OF PART OF THE REQUIREMENTS FOR THE AWARD OF BACHELOR DEGREE OF ART AND SOCIAL SCIENCES   
(B. A. ED. ENGLISH)  


SEPTEMBER, 2024
CERTIFICATION 
	This project has been read and approved as meeting part of the requirements of the department of English, Ekiti state university, Ado-Ekiti, Nigeria, for the award of Bachelor of Arts Education Degree (B.A. Ed) in English.


MRS. ADEKANYE   			   ……………………..	    ……….………
Project Supervisor 		   		Signature 		    	Date 




………………………			     ……………………..	     ………………
Co-Ordinator   		  	    		Signature 	           	Date 





DEDICATION 

	I dedicate this  work  to God Almighty , Allah, whose guidance and  blessing have been a constant source of strength .I also dedicate  it  to my father, whose unwavering  support, wisdom and encouragement have been instrumental  in  my journey . Finally, I dedicate this work to my mother, whose love; support and kindness have been deeply cherished in my program.     
 













ACKNOWLEDGEMENTS
Firstly, I am profoundly grateful to God for guiding me through this journey.
I would like to express my heartfelt thanks to my parent for their unwavering support and encouragement.
My sincere appreciation goes to my supervisor, the head of department, and all my lecturers for their invaluable guidance and support throughout this process.
I am also thankful to my siblings for their constant encouragement and understanding.
My gratitude extends to my sister husband and his family for their kindness and support.
Finally, I want to acknowledge my friends for their support and for being there during challenging times.





ABSTRACT
This study investigated teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. The objectives of the study were to examine the perceptions of teachers on the teaching of oral English in senior secondary schools; investigate teachers’ emphasis on oral English skills in senior secondary schools; examine teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools; and examine teachers’ cultural sensitivity in oral English classroom in senior secondary schools. The study adopted the descriptive research methods of data collection. The population of the study was126English language teachers in secondary schools in Ilorin West Local Government Area of Kwara State from which a sample of 105teacherswas purposively selected. Relevant data was collected by using a self-designed questionnaire. Descriptive statistics of frequency count and simple percentage was used to answer the research questions raised. The data analysed revealed that perceptions of English language teachers is positive on the teaching of oral English in senior secondary schools; English language teachers emphasise on oral English skills in senior secondary schools; English language teachers have ability to integrate speaking activities into English language lesson in senior secondary schools; and English language teachers have cultural sensitivity in oral English classroom in senior secondary schools. The study concludes that perceptions of teachers, teachers’ emphasis on oral English skills, ability to integrate speaking activities into English language lesson, and cultural sensitivity in oral English classroom are in support of teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. Thus, the study recommends that Kwara State Government should make sure that qualified English language teachers are employed in to teach oral English in senior secondary schools; ensure that the school facilities such as audiovisual materials, textbooks, among others, are provided for effective teaching and learning of oral English; and make sure that English language teachers are well remunerated and allowed to attend seminars, workshop, symposia and conferences on effective methods of teaching oral English. 
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CHAPTER ONE
INTRODUCTION
Background to the Study
The role of English teachers in Nigeria is crucial as they shape students’ language proficiency and communication skills in the English language, which serves as the official language and a vital medium of instruction. English teachers’ attitudes significantly influence students’ motivation, engagement and overall language learning outcomes. Positive attitude towards teaching English fosters a supportive and conducive learning environment, while negative attitude may hinder students’ progress and their language acquisition process. In Nigeria, according to Olaboopo (2019), attitude exhibited by English teachers in Nigeria varies and influenced by various factors such as training, experience, cultural background and educational context. Some common attitudes observed among English teachers in Nigeria, according to Adeyemi and Akindele (2018) are dedication, passion, high expectations, language correctness, cultural sensitivity and limited resources. 
Many English teachers in Nigeria are dedicated and passionate about their profession. They view teaching English as a noble course and strive to make a positive impact on their students’ language development. English teachers in Nigeria also have high expectations for their students’ language proficiency. They set challenging goals and encourage students to strive for excellence in grammar, vocabulary, reading, writing and oral communication. Due to the emphasis on the use of language, some teachers priorities grammar, vocabulary and formal language usage over fluency and communication skills. They may focus extensively on error correction, which can sometimes discourage students from speaking up or expressing themselves freely.
English teachers in Nigeria often recognize the importance of cultural sensitivity in language teaching. They aim to incorporate Nigerian culture, literature and examples into their lessons to make English more meaningful to students. Teachers in Nigeria face challenges related to limited resources, including textbooks, teaching materials and technological tools. Despite these challenges, many teachers make efforts to utilise available resources creatively and provide engaging lessons to enhance students' language learning experience.
English teachers’ attitude have significant implications for students’ language learning. Positive attitude enhances students’ motivation, confidence and engagement by fostering supportive learning environment. On the other hand, negative attitude or ineffective teaching approach may discourage students, hamper their language development, and diminish their interest in learning the language.
The teaching of oral English plays a pivotal role in fostering effective communication skills among students in Nigerian secondary schools. The mastery of oral English is crucial not only for academic success but also for future career prospects. Adegbija (2017) posits that oral English is important for effect communication, academic success, social interaction and employability. Oral English proficiency enables students to express their thoughts, ideas and opinions clearly. It equips them with the skills needed to engage in meaningful conversation and discussion in various contexts.
In the same vein, strong oral English skills contribute to improved academic performance across all subjects. Students who can communicate effectively are better able to articulate their understanding of concepts, ask questions, and actively participate in classroom activities. More so, oral English proficiency fosters interpersonal skills and boosts students’ confidence in social interactions. It facilitates effective collaboration, teamwork and the ability to engage in public speaking, debates and presentations. Along similar line, Ojo and Ogunyemi (2018) opine that in today’s world, employers seek individuals with excellent communication skills. Proficiency in oral English enables students to stand out during job interviews, express themselves confidently, and engage effectively in workplace communication (Smith, 2019).
Furthermore, oral English skills are crucial for effective communication in Nigeria, where English serves as the official language and a key medium of instruction. Proficiency in spoken English is essential for educational, professional and social interactions. Despite the widespread 
use of English in Nigeria, there are significant variations in oral English proficiency among individuals. Some factors contributing to this situation, according to Olaboopo (2019), are linguistic diversity and limited exposure. Nigeria is linguistically diverse, with over 500 languages spoken across the country. This linguistic diversity often results in interference and code-switching, affecting the development of standardized oral English skills. Also, in some regions, English may not be the primary language of communication, leading to limited exposure to and practice of oral English outside educational settings.
The teaching of oral English is of utmost importance in Nigeria, as it plays a pivotal role in effective communication and language proficiency. Oral English encompasses spoken language skills, pronunciation, intonation and fluency. In the Nigerian educational system, teachers’ attitude towards the teaching of oral English significantly has impact on students’ language development. Oral English skills are essential for effective communication in various domains of life, including education, employment and social interaction. Proficiency in spoken English enables individuals to express their thoughts, participate actively in discussion and engage confidently in public speaking. Moreover, oral English fluency is crucial for the acquisition of other academic subjects, since English is the medium of instruction in the Nigerian schools.
Teaching oral English in secondary schools poses several challenges that educators need to address in order to facilitate effective language learning. These challenges may arise from various factors, including classroom dynamics, limited resources, learner characteristics, and assessment methods.
Statement of the Problem
In Nigerian secondary schools, the effective teaching of oral English is crucial for the development of students’ language skills and their ability to communicate effectively. However, there are concerns about the attitude of teachers towards the teaching of oral English, which may impede students’ language acquisition and proficiency. The persisting problem of teachers’ attitudes towards teaching oral English in Nigerian secondary schools has far-reaching consequences (Araromi & Abdulmalik, 2020). It can hinder students’ language development, impede their ability to express themselves confidently and effectively, and limit their future academic and professional opportunities. 
Moreover, it may perpetuate a cycle where students are ill-prepared for English language proficiency examinations and encounter difficulties in higher education and job opportunities. The teaching of oral English in Nigerian secondary schools faces several challenges, with teachers’ attitude being a significant contributing factor. It is common to witness lack of emphasis on oral skills in Nigerian secondary school. In many instances, teachers prioritize grammar rules, vocabulary and written English over oral proficiency (Eze, 2018). The traditional approach to language teaching often neglects the development of speaking and listening skills, leading to a discrepancy between students’ written and spoken English abilities. This imbalance hinders students’ overall communicative competence and fluency. Thus, this study intends to assess teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State.
Purpose of the Study
The main purpose of this study is to examine teachers’ attitudes to the teaching of oral English in Nigerian secondary schools. The specific purpose are to:
1. Examine the perceptions of teachers on the teaching of oral English in senior secondary schools;
2. Investigate teachers’ emphasis on oral English skills in senior secondary schools;
3. Examine teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools; and 
4. Examine teachers’ cultural sensitivity in oral English classroom in senior secondary schools.
General Question
What is teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State?  
Research Questions
The following research questions are meant to guide this study:
1.	What is the perception of teachers on the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State? 
2.	What is the extent of teachers’ emphasise on oral English skills in senior secondary schools in Ilorin West Local Government Area of Kwara? 
3.	What is the teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools in Ilorin West Local Government Area of Kwara State? 
4.	How do teachers’ cultural sensitivity in oral English classroom affect the teaching in senior secondary schools in Ilorin West Local Government Area of Kwara State?
Significance of the Study
This study is of paramount importance to the teachers of English language in Nigerian secondary schools, the school administrators, and the students.
The teachers of English language would find the results of this study useful in demonstrating positive attitude towards the teaching of oral English in Nigerian secondary schools. This will not only improve students’ academic performance in English, but also in every other school subjects.
The findings of this study would be of a great influence on the way the school administrator handle the aspect of oral English in Nigerian secondary schools. The school administrators would be enlightened on the importance of employing qualified English teachers who can teach oral English effectively.
More so, the Nigerian secondary school students would benefit immensely from the findings of this study by understanding the importance of oral English in everyday communication. This is important since English language is recognised as the official language and language of education and commerce. 
Delimitation of the Study
This study examines teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. The study will be limited to the public senior secondary schools in Ilorin West Local Government Area of Kwara State. The population scope is all English language teachers in the public senior secondary schools in Ilorin West Local Government Area of Kwara State. The instrument scope will be limited to the use of questionnaire to collect information from respondents, while frequency count and simple percentage will be used to analyse data. 
Operational Definition of Terms
The following terms are operationalised as used in this study:
Teachers’ Attitude: personal feelings, beliefs, and opinions about the teaching of oral English in senior secondary schools.
Oral English: the ability to use the English language effectively in spoken communication. It includes aspects such as pronunciation, vocabulary, grammar, sentence structure, intonation, and fluency.
Teachers’ Perceptions: the opinion or view about the importance of oral English in language learning and their understanding of its role in communication by the English teachers.
Emphasis on Oral Skills: the extent to which teachers priorities and allocate instructional time to oral English skills in their lesson plans and classroom activities.
Integration of Speaking Activities: The extent to which teachers integrate speaking activities into their English language lessons and the frequency to which they incorporate opportunities for oral practice.
Cultural Sensitivity: Teachers’ awareness and consideration of cultural diversity in the classroom and their ability to create an inclusive environment that respects and values diverse oral English language and communication patterns.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter focuses on review of the previous studies that relate to the present study. In order to streamline the review, it is done under the following sub-headings:
Concept of Teachers’ Attitude
Concept of Oral English
Teaching of Oral English in Senior Secondary Schools 
Nexus between Teachers’ Attitude and Teaching of Oral English 
Review of Empirical Studies 
Appraisal of the Literature Reviewed  
Concept of Teachers’ Attitude
Attitude, often referred to as a psychological construct, is a fundamental aspect of human behaviour and plays a crucial role in shaping our perceptions, beliefs, and actions (Eagly, & Chaiken, 2022). It encompasses a combination of thoughts, emotions, and behaviours that influence how we interact with the world around us. Attitudes are not fixed but can evolve and change over time, making them a fascinating subject of study in psychology, sociology, and other related disciplines (Ajzen, 2020). Breckler, Olson, and Wiggins (2020) assert that attitudes consist of three primary components, which are cognitive, affective, and behavioural.
The cognitive component of attitude involves the beliefs, thoughts, and information we hold about a particular object, person, or situation. It represents our knowledge and understanding of the subject and forms the basis for our judgments and evaluations. The affective component encompasses the emotional responses and feelings associated with an attitude. It reflects our likes, dislikes, preferences, and emotional reactions towards the object of our attitude. These emotions can range from positive such as love, and happiness to negative such as fear, and disgust. The behavioural component represents the actions and behaviours that result from our attitudes. It involves how we respond and behave towards the object of our attitude. Our attitudes can influence our intentions, decisions, and actual behaviours, determining whether we approach or avoid certain situations or engage in specific actions.
Likewise, Wood (2019) opines that attitudes are formed through a complex interplay of various factors. These factors, according to Ajzen (2020), are socialization, personal experience, media and information, and personality traits.  Eagly, and Chaiken (2018) posit that human attitudes are influenced by social environment, including family, peers, and cultural norms. Human beings learn attitudes from social interactions, observation, and the values and beliefs prevalent in the society. Personal experiences and interactions with the world around man shape his attitudes (Albarracin, Johnson, &Zanna, 2021). Positive or negative encounters with people, events, or situations can significantly impact human attitude formation. Media, such as television, movies, and social media, can shape human attitudes by exposing man to different ideas, opinions, and perspectives. The information a man consumes contributes to his attitude formation process. Individual differences in personality traits can influence the formation of attitudes(Wood, 2019). For example, someone with a high need for achievement may have a more positive attitude towards goal-oriented activities.
Teachers’ attitudes toward teaching and teacher professional performance are two important issues tackled theoretically. Much of the literature provides that the first one to use the term attitude was the English philosopher Spencer, in his book, the First Principles. Then the concept has become very common that theorists from different fields began to develop theories about it in accordance to what they have in their own fields of research. Theoretically, Said, Shahrir and Abdullah (2013) presented a model that explains the complex relation between attitude and behaviour or performance called “the Reasoned Action Model". This model supposes that the persons’ beliefs about a certain object affect their own attitude towards that object. Moreover, the attitudes affect behavioural intention, which affects the person’s actual behaviour towards the object. In the teaching matter the relationship between attitudes and teaching practice were summarized by Smith (2019). In the opinion of Smith (2019), it can be obviously understood that teachers’ attitudes towards the profession have an effect on their teaching practice.
Concept of Oral English
Oral language is the system through which we use spoken words to express knowledge, ideas, and feelings. Developing Els’ oral language, then, means developing the skills and knowledge that go into listening and speaking - all of which have a strong relationship to reading comprehension and to writing. The concept of oral English refers to the spoken form of the English language. It encompasses the skills, strategies, and knowledge required to effectively communicate and comprehend spoken English in various contexts, such as conversations, presentations, interviews, and discussions (Celce-Murcia, Brinton, & Goodwin, 2010). According to Celce-Murcia, Brinton and Goodwin (2010), Oral English proficiency involves several key components such as pronunciation, vocabulary, grammar, fluency, listening comprehension, and communication strategies.
[image: ]





Figure 1: Components of oral English
Source: Celce- Murcaet al., 2010
Pronunciation is the ability to produce and understand the sounds, stress, and intonation patterns of English words and sentences. Clear and accurate pronunciation helps ensure effective communication. Another key component of oral English is vocabulary. It is the knowledge and use of a wide range of words and phrases to express ideas, describe experiences, and engage in meaningful conversations. Building a robust vocabulary enhances fluency and precision in oral communication. Grammar is the understanding and applying the rules and structures of English grammar in spoken language. Correct usage of tenses, verb forms, sentence structures, and word order contributes to clarity and coherence in oral communication. Fluency is the ability to speak English smoothly, with appropriate speed, rhythm, and flow. Fluency involves avoiding excessive pauses, hesitations, or disruptions in speech, allowing for natural and effortless communication. Listening Comprehension is the capacity to understand spoken English from a variety of sources, including native and non-native speakers, and different accents and dialects. Effective listening skills are crucial for comprehension, response, and effective interaction in oral communication. Communication strategies means the use of various techniques to compensate for gaps in knowledge or language proficiency. Strategies may include paraphrasing, using gestures or visual aids, asking for clarification, or employing appropriate non-verbal cues to enhance understanding and convey messages effectively.
Richards and Schmidt (2010) asserted that developing oral English skills requires practice and exposure to authentic English conversations. Engaging in real-life interactions, participating in conversations with native speakers or language exchange partners, and utilizing resources such as audio recordings, podcasts, and language learning apps can aid in improving oral English proficiency.
Oral English in Nigeria is a significant aspect of English language proficiency and plays a vital role in various domains of communication, education, and social interaction (Babalola, 2013). English is Nigeria's official language and serves as a unifying language among the diverse ethnic groups in the country. According to Nation and Newton (2009), in Nigeria, oral English skills are highly valued and considered essential for academic success, career advancement, and effective communication in professional settings. Proficiency in oral English is particularly important in sectors such as business, government, academia, and the media, where English is predominantly used as the language of communication.
Education in Nigeria places significant emphasis on developing oral English skills. English language teaching starts from primary school and continues throughout secondary and tertiary education. Schools incorporate various strategies and activities to enhance students' oral English abilities, including role-plays, debates, presentations, and group discussions. These activities aim to foster fluency, comprehension, critical thinking, and effective communication skills among students (Emenanjọ, 2016). Furthermore, in Nigerian universities, oral examinations and presentations are commonly used assessment methods, emphasising the importance of oral English proficiency (Igboanusi, 2018). Students are expected to deliver presentations, defend their research work orally, and engage in classroom discussions to demonstrate their understanding and mastery of the English language.
Eze (2018) opined that in everyday life, oral English is crucial for social interactions and effective communication among Nigerians. Whether in casual conversations, business meetings, or public speaking engagements, the ability to express oneself clearly, use appropriate intonation and gestures, and understand others is highly valued. Oral English skills help individuals to engage in conversations, negotiate, persuade, and build relationships both within Nigeria and internationally. However, it's important to note that English is not the first language for many Nigerians. Nigeria is linguistically diverse, with over 500 ethnic groups and languages. This diversity sometimes presents challenges in acquiring and using oral English skills, as individuals may have different mother tongues and varying levels of exposure to English. Accents, dialects, and variations in English usage are prevalent across the country, reflecting the rich linguistic heritage of Nigeria (Lawal, 2017).
To address these challenges, Nigerian schools, language institutes, and language learning platforms provide training and resources focused on oral English proficiency. These resources include textbooks, audiovisual materials, language labs, and language exchange programs to enhance students' listening, speaking, and comprehension skills. Additionally, technological advancements have facilitated access to online resources and language learning apps, enabling Nigerians to practice and improve their oral English skills at their own pace. As such, oral English skills are highly valued and essential for communication, education, and professional success in Nigeria. Nigerian educational institutions and individuals strive to develop fluency, comprehension, and effective communication skills in English, recognizing the significance of oral English in various aspects of life.
Teaching of Oral English in Senior Secondary Schools 
One language which has stood the test of the unification of man over many years is the English Language. The English Language happens to be a global language that is spoken in all nations of the world. It is a widely used means of communication either as the major language or as a means of official communication (second language) in others. Aside from being referred to as a language of global unification, the language has also enjoyed usage in business, education, interactional purposes, and so on due to its wide acceptance and usability (Akintunde & Angulu, 2015). One important area of English language study which all learners or non-native speakers of the language need to learn effectively and use efficiently to be proficient in pronunciation is Oral English. This aspect of the English language is vital because it enhances the effective pronunciation of words and the speaking skills of the speaker.
Opeifa, Adelana and Atolagbe (2022) posited that in Nigeria, the English Language is a subject taught from primary school, through secondary schools to tertiary level of education. It is such an important subject that all pupils and students must take and pass since it is the official language of the country, and all citizens must be well-grounded in it - spoken and written. Atolagbe and Adelana (2020) stated that in Nigeria, grammar, essay writing, letter writing, comprehension, summary, and Oral English are the major aspects of English Language teaching and learning. According to Alufohai and Aziegbe (2016), for students to effectively learn the sounds and rhythms of a foreign language, they have to listen to good sounds in addition to samples of the new language. The need for proficiency in spoken English informed the Federal Government of Nigeria’s decision in the 1980s, to implement a New National Curriculum on the English Language in Secondary Schools, because English Language teaching as Oral English was previously nonexistent in schools and was also made optional in the West African School Certificate (Opeifa, Adelana & Atolagbe 2022). According to Rahman (2015), a common instruction for English language teaching was based on learning grammatical exercises, essay writing, lists of vocabulary, comprehension, and so on. In this wise, the objectives of the English language were based on the mastery of language structures, but not on communication or use.
Consequently, students were exposed to the mechanics of the language, but not on usage.The provision of effective instruction in oral English is particularly important for acquiring basic skills of the English Language, especially concerning usage. Because of this, all students studying the English language in secondary schools in Nigeria must learn Oral English, along with other aspects of the language. The need to learn Oral English bothers on enhancing effective communication skills because it is believed that students’ abilities to express themselves clearly, coherently, and fluently in a speech depend on a good grasp of pronunciation, enunciation, stress placement, intonation, and other idiosyncratic features of speech (Abudu, Lawal & Abiodun, 2020). This, eventually, can only be achieved through effective teaching and learning of Oral English.
However, it has been observed that learning a foreign language, especially concerning Oral English, poses serious challenges to learners in Nigeria given the fact that they come from different cultural and linguistic backgrounds (Olajide, 2010). Consequently, students learning the language as a second language frequently experience problems relating to oral proficiency which are evident in their inappropriate pronunciations (phonemes) which is a result of being a new language or the interference of native language (Usma& Mustafa, 2014). Given the need for Standard English, learners needed a higher level of oral English proficiency. Because of this, it becomes germane for teachers of the English Language to embrace the use of technologies in ensuring that Oral English teaching and learning become seamless for both teachers and students in secondary schools in Nigeria.
Nexus between Teachers’ Attitude and Teaching of Oral English 
English language is the medium of instruction in Nigerian schools right from the upper primary to tertiary level. The knowledge of English language helps in understanding other school subjects since it is used to teach all other subjects except local languages. Good foundation of the language paves way to success in life. Students whose performance in English language is high usually have no problems with other subjects except in rare cases. It is however a matter of great concern that, the performance of theNigerian school students in English language has been on a steady decline since 1960.Studies have shown that there is a low performance of students in English language(Akbaba, 2013; Abdullahi, 2000). They observed the unpleasant performance at the school certificate level of the Nigerian secondary schools. At the tertiary level of education, students have so much difficultly with their communicative skills in the English languages a result cannot function effectively in the academic use of English (Okoro, 2000).
It is in search for solution to this problem that researchers are now paying attention to some teacher characteristics. This is because teachers have an imperative role in influencing the academic performance of the students. They are bestowed with the authority to direct all the classroom activities and administer learning. According to Maina (2010), the main objective of the conceptualized as one who produces desired results in the course of his duty by adopting the learning strategies that will enhance the successful delivery of his or her instruction in the classroom.
An attitude is a mindset that affects how a person thinks and acts. Attitude can influence a person’s performance positively or negatively (Araromi, & Abdulmalik, 2020). For instance, negative attitude towards one’s job will result in negative performance. Similarly, attitude could also affect how well a teacher plans and prepares for his/her lessons. The attitude of a teacher, consciously or unconsciously, greatly affects students’ academic performance. If teachers’ knowledge and information regarding the subjects that they are teaching, usage of technology, modern and innovative methods in the teaching and learning processes, managing discipline and directing all of the classroom as well as school activities play a key role in enhancing students’ learning, equally as important then are teachers’ attitudes toward their profession. Playing the key role in regulating behaviours of individuals in society, teachers are regarded as the fundamental components of an educational system that influence and inspire students by their knowledge, personality, behaviours and excitement. In order to do so, they are expected to be equipped with world, field knowledge and professional knowledge. It is acknowledged in OECD (Organisation for Economic Cooperation and Development) Report on Education (2009) that teachers’ beliefs, practices and attitudes are important for understanding and improving educational processes as they are closely linked to their strategies for coping with challenges in their daily professional life and to their well-being, and they shape students’ learning environment and influence their motivation and achievement.
There is a consensus among various scholars mainly on the correlation between attitude and teaching profession (Issan, Al-Nabhani, Kazem, & Al-Ani 2011; Akbaba, 2013;Bhargava&Pathy, 2014). Al Harthy, Jamaluddin, and Abedalaziz (2013) contend that teachers’ attitudes towards their profession affect their teaching practice. 
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Figure 2: Relationship between attitude and teaching practice 
Source: Duatepe & Akkus-Cikla (2004)
It can be seen that teachers’ attitudes towards their profession directly influence both their teaching practices and their students’ attitudes and academic performance. Namely, according to Duatepe and Akkus-Cikla (2004), teachers’ negative attitudes towards their profession are likely to negatively influence their teaching practices.
Effective teachers are reported to display positive attitudes about teaching through
promoting and participating in a collegial, collaborative work environment, holding their students responsible while accepting responsibilities themselves. The scholars in concern
conclude that positive attitudes towards teaching depend largely on the personal beliefs of individual teachers, and their personal experience of pre and post education and training. Opeifa, 2022, Adelana and Atolagbe (2022) define teaching as a “dynamic” profession of which method is as significant as its content; hence, individuals who choose it as a profession need to be aware of the fact that having an in-depth field knowledge might not enable them to convey it to the students, entailing positive attitudes towards teaching is a prerequisite for overcoming the difficulties of the profession. Ekperi (2018) has investigated the impact of teacher variables on students’ academic achievement and they focused especially on Science subjects. Other studies have also tried to explore teacher quality and students’ achievement in English. Most of the studies were conducted in other settings and as such their findings are not directly applicable to the setting of this present study because of socio-cultural differences. 
Review of Empirical Studies 
Opeifa, Adelana and Atolagbe (2022) examined teaching oral English through technology using perceptions of teachers in Nigerian secondary schools. Opeifa, Adelana and Atolagbe (2022) asserted that English Language learners in Nigeria mostly find Oral English difficult to understand but technology is now supportive. However, being a dynamic language, the English Language is constantly evolving and so are the technologies used in its teaching. This study, therefore, intends to re-examine teachers’ current perceptions towards technology usage in teaching Oral English. The study was descriptive. The sample comprised 215 teachers to whom an instrument titled “Teachers’ Current Perceptions of Teaching Oral English through Technology Questionnaire (TCPTOETQ)”, was administered. Six research questions were formulated and answered using Mean, Standard Deviation, One-Way ANOVA, and t-test. The study showed that the teachers currently have positive perceptions towards the use of technologies in teaching Oral English. It was therefore recommended that stakeholders in education provide continuous training for English Language teachers for continuous adaptation to the changing landscapes of technology usage in teaching Oral English.
Furthermore, Araromi and Abdulmalik (2020) examined teachers’ attitude towards teaching and students’ performance in English grammar in Osogbo Metropolis, Osun State, Nigeria. Araromi and Abdulmalik (2020) asserted that the knowledge of English language helps in understanding other school subjects since it is used to teach all other subjects except local languages. Good foundation of the language paves way to success in life. Students’ persistent poor performance in the subject has been attributed to various factors in the purview of the teacher. The study adopted a descriptive research design of survey type to provide answers to two research questions. A total of 12 teachers and 300 students were randomly selected from the six Government High Schools in Osogbo metropolis, covering Osogbo and Olorunda Local Government Areas in Osun State. Teacher Attitude Questionnaire (r=.89) and English Grammar Achievement Test (r=.74) were used in data collection. Data collected were analyzed using frequency counts, simple percentage and Pearson Product Moment Correlation. The study revealed that majority of the teachers who participated in the study had negative attitude towards the teaching profession. The findings also showed that teachers’ attitude towards teaching had a positive significant relationship with students’ academic achievement in English grammar (r = .104; p < .05). Based on the findings of the study, it was recommended that government at all levels should ensure prompt payment of teachers’ salary and other allowances for improved interest in and commitment to their work, only those who are passionate about teaching should be employed as teachers, and that the people should see teachers as indispensable elements in the development and sustenance of the society; hence, accord them necessary respect.
Also, Joshua and Lynda (2014) investigated challenges of teaching oral English in Nigerian high schools. The study advocated for greater emphasis on the acquisition of oracy skills whereby this component of English is totally neglected in our higher schools. It identified and examined some of the major challenges that the teaching of oral English could face; thereby proffering some possible solutions that could improve the teaching of oral English in our secondary schools. Questionnaires were used to seek teachers’ and students’ opinions concerning the problem. The research participants consisted of the teachers of English Language and students, particularly, 
Appraisal of the Literature Reviewed  
In this study, the researcher reviewed the works of some authors that are relevant to teachers’ attitude and teaching of oral English. The literature was reviewed along the various variables under study. The review centres on concept of teachers’ attitude; concept of oral English; teaching of oral English in senior secondary schools; nexus between teachers’ attitude and teaching of oral English; review of empirical studies; and appraisal of the literature reviewed. 
On the basis of the works of the authors reviewed here, it is obvious that majority of the literature reviewed were carried out outside Nigeria and Kwara State and one can observe that none of the works reviewed had the same variables as the present study. Therefore, the focus of this study is to find out teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State.











CHAPTER THREE
RESEARCH METHODS
This chapter focused on the methods and procedure adopted for the study. The methods and procedures were discussed under the following subheadings: research design, population of the study, sample and sampling techniques, research instrument, validity and reliability of the instrument, procedure for data collection and method of data analysis.
Research Design
This study adopted descriptive survey type of research design which mainly uses research questionnaires. Research design is an overall framework of a research that explains the direction and method used in the study to gather the information needed. Thus, descriptive survey method was adopted for this study so as to investigate the effect of teachers’ attitude towards teaching of oral English language in Ilorin West Local Government Area of Kwara State.
Population of the Study 
The population for this study consists of the senior secondary school teachers in Ilorin West Local Government Area of Kwara State. There are 42 public senior secondary schools in Ilorin West Local Government Area of Kwara State with a population of about 126English language teachers in secondary schools. This number serves as the population of the study. 
Sample and Sampling Techniques
Ten senior secondary schools were randomly selected, from the public senior secondary schools in Ilorin West Local Government Area of Kwara State, to participate in this study. Also, all English language teachers were purposively selected from each of the selected schools to give a total number of 105teachers. These selected teachers served as the respondents to be served the research instrument. 
Research Instrument 
The instruments used to collect data for this study was a self-designed questionnaire titled “Effect of Teachers’ Attitude towards Oral English Questionnaire” (ETAOEQ). The instrument was divided into two sections. The first section contained the demographic profile of the teachers and the second section contained the questions pertaining sub-variables of teachers’ attitude such as beliefs and perceptions of teachers; investigate teachers’ emphasis on oral English skills; teachers’ ability to integrate speaking activities into English language lesson; and teachers’ cultural sensitivity in oral English classroom using 4-point Likert Scale. 
Validity of the Instrument
To ensure face and content validity, the instrument was given to the researcher’s supervisor. Suggestions from the supervisor was carefully considered and addressed to ensure the instrument is valid.
Reliability of the Instrument
A test re-test method was used to confirm the reliability of the instrument. The researcher administered the questionnaire on participants who were not part of the study focus, from a different location and school. It was done twice within two weeks interval. The data obtained from the two administrations were subjected to Pearson Product Moment Correlation statistics.
Procedure for Data Collection 
Since the sampled population is mainly the English language teachers of public senior secondary schools in Ilorin West Local Government Area of Kwara State, the researcher sought the approval of the principals of the selected secondary schools, to conduct research in the schools. The researcher personally administered the questionnaire to the respondents with the assistance of the research assistant and waited to collect the completed copies back immediately to avoid loss, in transit. 
Data Analysis 
The analysis of data obtained was done using frequency count and simple percentage to answer the four research questions asked for the purpose of this study, while Pearson Product Moment Coefficient (PPMC) was used to test hypotheses at 0.05 level of significance.








CHAPTER FOUR
RESULTS AND DISCUSSION
The data obtained through the questionnaire are analysed, interpreted and the findings discussed. Out of 105 copies of questionnaire administered to English language teachers, only 102 copies were duly filled and returned. The data analysis below is based on the 102 copies of questionnaire duly filled and returned. 
Presentation of Results
Table 1:	Teachers’ qualification frequency of respondents based on their highest qualification
	Qualification
	Male
	%
	Female
	%
	Total
	%

	N.C.E
	15
	14.7%
	16
	14.10%
	31
	29.4%

	B.Ed. / B.A
	17
	16.7%
	40
	38.15%
	57
	54.9%

	M.Ed./M.A
	08
	7.8%
	69
	7.8%
	17
	15.7%

	Total
	40
	39.2%
	65
	60.15%
	105
	100.0%



Table 1 shows that the qualification of the teachers who responded to the questionnaire include N.C.E, B.Ed./B.A and M.Ed./M.A. According to the table, 31 out of 105 teachers have N.C.E comprising of 15 male teachers and 16 female teachers and the percentage is 29.4%. Also, the table shows that there are 56 out of 105 teachers were holders of B.Ed./B.A out of which 17 male teachers and 39 female teachers making a percentage of 54.9%.Lastly, the table shows that 16 respondents have M.Ed./MA qualifications which consists of 8 male teachers and 8 female teachers and 15.7% of the total respondents.
Table 2:	Teachers’ work experience 
	Years of Work Experience
	Male
	%
	Female
	%
	Total
	%

	1-5 years 
	11
	10.5%
	31
	29.5%
	42
	40.0%

	6-10 years 
	21
	20.0%
	11
	10.5%
	32
	30.5%

	11-15 years
	10
	9.5%
	21
	20.0%
	31
	30.0%

	15 years and above
	-
	-
	-
	-
	-
	-

	Total
	42
	40.0%
	63
	60.0%
	105
	100.0%



Table 2 shows that 42 teachers have teaching experiences of between 1 and 5 years which makes 40.0% out of which there were11 male and 31 females and the percentage of 10.5% and 29.5% respectively. Also, there are 32 teachers with 6 to 10 years of teaching experience consisting of 21 males and 11 female. The percentage is 20.0% and 10.5% respectively. Finally, those within the range of 11 and 15 years of teaching experience are three in number. They comprised of one male and two females forming 30% of which 9.5% is for male and the remaining 20.0% for the females.













Answering Research Questions
Research Question 1:
What is the perception of teachers on the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State? 
Table 3: Perception of teachers on the teaching of oral English in senior secondary schools
	S/N
	Statement 
	SA
(%)
	A
(%)
	D
(%)
	SD
(%)

	1
	The current curriculum adequately emphasis the teaching of oral English skills.
	48
(45.7)
	37
(35.2)
	06
(5.7)
	14
(13.3)

	2
	Sufficient resources (e.g., audiovisual materials, textbooks) are available to support the teaching of oral English.
	05
(4.8)
	04
(3.4)
	76
(72.3)
	20
(19.0)

	3
	There is adequate training and professional development for teachers to effectively teach oral English.
	61
(58.1)
	28
(26.7)
	06
(5.7)
	10
(9.5)

	4
	Students' interest and participation in oral English lessons are generally high.
	01
(1.0)
	04
(3.4)
	20
(19.0)
	80
(76.6)

	5
	Assessment methods used for oral English adequately measure students' proficiency in spoken English.
	10
(9.5)
	05
(4.8)
	48
(45.7)
	42
(40.0)



Table 3 shows responses of the respondents on English teachers’ perception of teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. The table reveals that, majority, 48 (45.7%) and 37 (35.2%) of respondents strongly agreed and agreed respectively that the current curriculum adequately emphasis the teaching of oral English skills, while, minority, 6 (5.7%) and 14 (13.3%) disagreed and strongly disagreed to the statement. However, minority, 5 (4.8%) and 4 (3.4%) of respondents strongly agreed and agreed respectively that sufficient resources (such as audiovisual materials, and textbooks) are available to support the teaching of oral English, while, majority, 76 (72.3%) and 20 (19.0%) of respondents disagreed and strongly disagreed to the statement. Furthermore, Table 3 reveals that, majority, 61 (58.1%) and 28 (26.7%) of respondents strongly agreed and agreed respectively that there is adequate training and professional development for teachers to effectively teach oral English, while minority, 6 (5.7%) and 10 (9.5%) of respondents disagreed and strongly disagreed respectively. Table 3 also shows that, minority, 1 (1.0%) and 4 (3.4%) of respondents strongly agreed and agreed respectively that students’ interest and participation in oral English lessons are generally high, while, majority, 20 (19.0%) and 80 (76.6%) of respondents disagreed and strongly disagreed respectively that students’ interest and participation in oral English lessons are generally high. Finally, Table 3 shows that, minority, 10 (9.5%) and 5 (4.8%) of respondents strongly agreed and agreed respectively that assessment methods used for oral English adequately measure students’ proficiency in spoken English, while, majority, 48 (45.7%) and 42 (40.0%) of respondents responded otherwise.











Research Question 2:
What is the extent of teachers’ emphasis on oral English skills in senior secondary schools in Ilorin West Local Government Area of Kwara? 
Table 4:	Extent of teachers’ emphasis on oral English skills in senior secondary schools 
	S/N
	Statement 
	SA
(%)
	A
(%)
	D
(%)
	SD
(%)

	6
	As a teacher of English language I priorities oral communication skills in English.
	64
(61.0)
	40
(30.0)
	01
(1.0%)
	-

	7
	I frequently incorporate oral activities, such as discussions and debates, into their lessons.
	76
(72.4)
	29
(27.6)
	-
	-

	8
	I provide regular feedback and corrections on students' spoken English in class.
	91
(86.7)
	14
(13.3)
	-
	-

	9
	There are opportunities for students to practice English speaking skills outside of regular English classes, such as language clubs or extracurricular activities.
	30
(28.6)
	45
(42.9)
	17
(16.2)
	13
(12.4)

	10
	The school encourages me to attend professional development workshops focused on improving students' oral English skills.
	15
(14.3)
	12
(11.4)
	68
(64.8)
	10
(9.5)



Table 4 shows responses of the respondents on the extent of teachers’ emphasis on oral English skills in senior secondary schools in Ilorin West Local Government Area of Kwara State. The table reveals that, majority, 64 (61.0%) and 40 (30.0%) of respondents strongly agreed and agreed respectively that teachers of English language priorities oral communication skills in English, while, minority, 1 (1.0%) strongly disagreed to the statement. In addition, all, 76 (72.4%) and 29 (27.6%) of respondents strongly agreed and agreed respectively that English language teachers frequently incorporate oral activities, such as discussions and debates, into their lessons. Furthermore, Table 4 reveals that, all, 91 (86.7%) and 14 (13.3%) of respondents strongly agreed and agreed respectively that English language teachers regular feedback and corrections on students’ spoken English in class. Table 4 also shows that, majority, 30 (28.6%) and 45 (42.9%) of respondents strongly agreed and agreed respectively that there are opportunities for students to practice English speaking skills outside of regular English classes, such as language clubs or extracurricular activities, minority, 17 (16.2%) and 13 (12.4%) of respondents disagreed and strongly disagreed respectively that there are opportunities for students to practice English speaking skills outside of regular English classes, such as language clubs or extracurricular activities. Finally, Table 4 shows that, minority, 15 (14.3%) and 12 (11.4%) of respondents strongly agreed and agreed respectively that the school encourages me to attend professional development workshops focused on improving students' oral English skills, while, majority, 68 (64.8%) and 10 (9.5%) of respondents responded otherwise.













Research Question 3:
What is the teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools in Ilorin West Local Government Area of Kwara State? 
Table 5: 	Teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools 
	S/N
	Statement 
	SA
(%)
	A
(%)
	D
(%)
	SD
(%)

	11
	I effectively incorporate speaking activities into the English language lessons.
	72
(68.6)
	33
(31.4)
	-
	-

	12
	The speaking activities I used are engaging and relevant to the lesson content.
	76
(72.4)
	29
(27.6)
	-
	-

	13
	I encourage active participation and speaking practice among all students in the classroom.
	63
(61.0)
	42
(30.0)
	-
	-

	14
	English language lessons often include group discussions, debates, or other speaking exercises.
	91
(86.7)
	14
(13.3)
	-
	-

	15
	I provide clear instructions and guidance for speaking activities.
	64
(61.0)
	40
(30.0)
	01
(1.0%)
	-


Table 5 shows responses of the respondents on teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools in Ilorin West Local Government Area of Kwara State. The table reveals that, 72 (68.6%) and 33 (31.4%) of respondents strongly agreed and agreed respectively that English language teachers effectively incorporate speaking activities into the English language lessons. In addition, all, 76 (72.4%) and 29 (27.6%) of respondents strongly agreed and agreed respectively that the speaking activities I used are engaging and relevant to the lesson content. Furthermore, Table 5 reveals that, all, 63 (61.0%) and 42 (30.0%) of respondents strongly agreed and agreed respectively that English language teachers encourage active participation and speaking practice among all students in the classroom. Table 5 also shows that,91 (86.7%) and 14 (13.3%) of respondents strongly agreed and agreed respectively that English language lessons often include group discussions, debates, or other speaking exercises. Finally, Table 5 shows that, majority, 64 (61.0%) and 40 (30.0%) of respondents strongly agreed and agreed respectively that English language teachers provide clear instructions and guidance for speaking activities while, minority, 1 (1.0%) of respondents responded otherwise.
Research Question 4:
How do teachers’ cultural sensitivity in oral English classroom affect the teaching in senior secondary schools in Ilorin West Local Government Area of Kwara State?
Table 6:	Teachers’ cultural sensitivity in oral English classroom and the teaching in senior secondary schools 
	S/N
	Statement 
	SA
(%)
	A
(%)
	D
(%)
	SD
(%)

	16
	I demonstrate cultural sensitivity by incorporating diverse cultural perspectives into the oral English classroom.
	90
(85.7)
	15
(14.3)
	-
	-

	17
	Cultural sensitivity in the classroom positively affects students’ motivation to learn English and engage in oral activities.
	72
(68.6)
	33
(31.4)
	-
	-

	18
	I create a classroom environment that is inclusive and respectful of different cultural backgrounds.
	91
(86.7)
	14
(13.3)
	-
	-

	19
	The inclusion of cultural elements in oral English lessons enhances students’ understanding of the English language and its global context.
	30
(28.6)
	45
(42.9)
	17
(16.2)
	13
(12.4)

	20
	I am open to discussions about cultural differences and encourage students to share their perspectives.
	61
(58.1)
	28
(26.7)
	06
(5.7)
	10
(9.5)



Table 6 shows responses of the respondents on teachers’ cultural sensitivity in oral English classroom and the teaching in senior secondary schools in Ilorin West Local Government Area of Kwara State. The table reveals that, 90 (83.7%) and 15 (14.3%) of respondents strongly agreed and agreed respectively that English language teachers demonstrate cultural sensitivity by incorporating diverse cultural perspectives into the oral English classroom. In addition, all, 72 (68.6%) and 33 (31.4%) of respondents strongly agreed and agreed respectively that cultural sensitivity in the classroom positively affects students’ motivation to learn English and engage in oral activities. Furthermore, Table 6 reveals that, all, 91 (86.7%) and 14 (13.3%) of respondents strongly agreed and agreed respectively that English language teachers create a classroom environment that is inclusive and respectful of different cultural backgrounds. Table 6 also shows that, majority, 30 (28.6%) and 45 (42.9%) of respondents strongly agreed and agreed respectively that English language teachers create a classroom environment that is inclusive and respectful of different cultural backgrounds, while, minority, 17 (16.2%) and 13 (12.4%) of respondents disagreed and strongly disagreed respectively. Finally, Table 6 shows that, majority, 61 (58.1%) and 28 (26.7%) of respondents strongly agreed and agreed respectively that English language teachers are open to discussions about cultural differences and encourage students to share their perspectives, while, minority, 6 (5.7%) and 10 (9.5%) of respondents responded otherwise.
Discussion of Findings
Data collected and analysed revealed that majority of English language teachers in senior secondary schools in Ilorin West Local Government Area were in support of the statement that the current curriculum adequately emphasizes the teaching of oral English skills, and there is adequate training and professional development for teachers to effectively teach oral English. However, they were not in support of statement on availability of sufficient resources like audiovisual materials, and textbooks to support the teaching of oral English, that students' interest and participation in oral English lessons are generally high, and that assessment methods used for oral English adequately measure students' proficiency in spoken English. 
Furthermore, it was discovered; from the responses of the respondents, that English language teachers were in support of the statement that they priorities oral communication skills in English; incorporate oral activities, such as discussions and debates, into their lessons; provide regular feedback and corrections on students' spoken English in class; and that there are opportunities for students to practice English speaking skills outside of regular English classes, such as language clubs or extracurricular activities. Meanwhile, they were not in support of the statement that the school encourages me to attend professional development workshops focused on improving students' oral English skills.
Moreover, it was found that majority of English teachers in senior secondary schools in Ilorin West Local Government Area, Kwara State were in support of the statements that they effectively incorporate speaking activities into the English language lessons; the speaking activities they used are engaging and relevant to the lesson content; they encourage active participation and speaking practice among all students in the classroom; English language lessons often include group discussions, debates, or other speaking exercises; and that they provide clear instructions and guidance for speaking activities. 
Finally, the analysis revealed that English language teachers in senior secondary schools in Ilorin West Local Government Area of Kwara State were in support of the statements that they demonstrate cultural sensitivity by incorporating diverse cultural perspectives into the oral English classroom; cultural sensitivity in the classroom positively affects students’ motivation to learn English and engage in oral activities; they create a classroom environment that is inclusive and respectful of different cultural backgrounds; the inclusion of cultural elements in oral English lessons enhances students’ understanding of the English language and its global context; and that they are open to discussions about cultural differences and encourage students to share their perspectives.








CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
This chapter presents the summary, conclusion, recommendations and suggestions for further studies based on the findings of the study.
Summary
The study investigated teachers’ attitude to the teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. In this regard, perceptions of teachers, teachers’ emphasis on oral English skills, ability to integrate speaking activities into English language lesson, and cultural sensitivity in oral English classroom were used as the predictors of teachers’ attitude. Four research questions guided the study. A review of related literature was also carried out. The review covered the conceptual review, empirical review of previous studies and conceptual framework. 
The research design adopted was a descriptive survey of cross-sectional type. The target population for this study comprised126 English language teachers in secondary schools in Ilorin West Local Government Area of Kwara State. Purposive sampling technique was adopted for the selection of 105 English language teachers. 
Data were collected through the use of a self-developed, validated, and administered questionnaire designed through the literature review of this study. The whole 105 administered copies of the questionnaire were returned and filled correctly. This implies a 100% response rate. 
In analysing the collected data, descriptive statistics was used, precisely; frequency count and simple percentage were used to answer the research questions raised. The findings of this study were summarized as follows:
The study revealed that:
1. The perceptions of English language teachers is positive on the teaching of oral English in senior secondary schools;
2. English language teachers emphasize on oral English skills in senior secondary schools;
3. English language teachers have ability to integrate speaking activities into English language lesson in senior secondary schools; and 
4.	English language teachers have cultural sensitivity in oral English classroom in senior secondary schools.
Conclusion 
The study concludes that the four identified predictors of school teachers’ attitude to the teaching of oral English, which are perceptions of teachers, teachers’ emphasis on oral English skills, ability to integrate speaking activities into English language lesson, and cultural sensitivity in oral English classroom used as the predictors of teachers’ attitude are in support of teaching of oral English in senior secondary schools in Ilorin West Local Government Area of Kwara State. The aforementioned predictors were observed to influence teaching and learning process in the schools and thereby have resultant impact on students’ academic performance in Ilorin West Local Government, Kwara State.
This, therefore, indicates that teachers’ attitude is positive to teaching of oral English language in senior secondary schools in Ilorin West Local Government Area, Kwara State. 


Implications of the Study
The implication of this study is that when curriculum planners adequately emphasise the teaching of oral English skills, and there is adequate training and professional development for teachers to effectively teach oral English students’ performance in oral English would be improved. 
Additionally, if English language teachers give more priority to oral communication skills in English; incorporate oral activities, such as discussions and debates, into their lessons; provide regular feedback and corrections on students’ spoken English in class, students would perform better in oral English and general communication.
Furthermore, when teachers incorporate speaking activities into the English language lessons, students would be fluent in the spoken English. Also, when teachers adopts grouping of students in English language lessons and include group discussions, debates, or other speaking exercises, students would be encouraged to improve in oral English. 
Finally, when English language teachers demonstrate cultural sensitivity by incorporating diverse cultural perspectives into the oral English classroom, students would be eager to understand oral English. This would not only help them in day-to-day communication, but also improve their performance in other subjects since English language is used as a medium of dissemination of information in classroom. 
Recommendations
	Based on the findings of this study, the following recommendations were made:
1. The Kwara State Government should make sure that qualified English language teachers are employed in to teach oral English in senior secondary schools. 
2. The government should ensure that the school facilities such as audiovisual materials, textbooks, among others, are provided for effective teaching and learning of oral English. 
3. The managements of secondary schools should put in place adequate maintenance culture to cater for the functionality of the available school facilities. The managements should make sure that they perform regular supervision and monitoring of the school facilities to ascertain their functionality and amend where necessary.
4. The State Government should make sure that English language teachers are well remunerated and allowed to attend seminars, workshop, symposia and conferences on effective methods of teaching oral English. 
Limitation of the Study
Like every other academic research, this study is not without its own limitation. The researcher was confronted with dearth of literature in the course of review of related literature. Likewise, financial and time constraints served as limitations to this study. The researcher had to limit the study to only one local government area out of the sixteen local government areas in Kwara State because of the financial implication. The researcher also had to combine the research study with course work. This served as a constraint considering the time given for the completion of the study. However, the researcher was able to surmount all these limitations by making a sample size and planning the study within the time frame. Thus, the findings of this study can be considered reliable and useful for knowledge. 

Suggestions for Further Studies
	The present study involved public secondary schools in Ilorin West Local Government Area only out of the sixteen Local Government Areas in the state. Considering the limitations of the present study, the following suggestions are made for further research:  
1. The study was limited to public secondary schools in Ilorin West Local Government Area, Kwara State, it is therefore suggested that the same study should be carried out on a wider scale to cover other Local Government Areas in the state Nigeria. This should be done as special research as the influence of school facilities is germane to teaching and learning process.
2.	Similar study should also be conducted in private secondary schools in Nigeria. This is necessary especially to compare the influence of teachers’ attitude to teaching of oral English in public and private secondary schools.
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QUESTIONNAIRE
EKITI STATE UNIVERSITY ADO-EKITI IN AFFLICTION WITH KWARA STATE COLLEGE OF EDUCATION, ILORIN
EFFECT OF TEACHERS’ ATTITUDE TOWARDS ORAL ENGLISH QUESTIONNAIRE (ETAOEQ)
Dear Respondent,
The purpose of this questionnaire is to gain firsthand information on teachers’ attitude to the teaching of oral English in Senior Secondary Schools in Ilorin West Local Government Area of Kwara State. The researcher will appreciate it if you answer the questions with sincerity and to the best of your knowledge.
You are assured that all the information given will be treated with strict confidentiality and used for research purpose only.
Thank you.





SECTIONA
1.	Name of School:___________________________________________
2.	Sex:	Male (   ) Female (  )
3.	Teacher’s Highest Qualification:
a. NCE (    )			b. B.A English/B.A (Ed.) English (   )
c. M.Ed. (    ) 		d. others, please specify ________________
4.	Years of teaching experience:
a. 1-5 years (   )		b. 6-10 years (   )
c. 11-15 years (     )	d. 16-20 (  )

SECTION B: EFFECT OF TEACHERS’ ATTITUDE TOWARDS ORAL ENGLISH
Instruction: Tick () the option to indicate level of your agreement or otherwise to the questionnaire items. 




SA = Strongly Agreed, A = Agreed, D = Disagreed, SD = Strongly Disagreed 
Perception of teachers on the teaching of oral English in senior secondary schools 
	S/N
	Questionnaire Item
	SA
	A
	D
	SD

	1
	The current curriculum adequately emphasises the teaching of oral English skills.
	
	
	
	

	2
	Sufficient resources (e.g., audiovisual materials, textbooks) are available to support the teaching of oral English.
	
	
	
	

	3
	There is adequate training and professional development for teachers to effectively teach oral English.
	
	
	
	

	4
	Students' interest and participation in oral English lessons are generally high.
	
	
	
	

	5
	Assessment methods used for oral English adequately measure students' proficiency in spoken English.
	
	
	
	





Extent of teachers’ emphasis on oral English skills in senior secondary schools 
	S/N
	Questionnaire Item
	SA
	A
	D
	SD

	6
	As a teacher of English language I priorities oral communication skills in English.
	
	
	
	

	7
	I frequently incorporate oral activities, such as discussions and debates, into their lessons.
	
	
	
	

	8
	I provide regular feedback and corrections on students' spoken English in class.
	
	
	
	

	9
	There are opportunities for students to practice English speaking skills outside of regular English classes, such as language clubs or extracurricular activities.
	
	
	
	

	10
	The school encourages me to attend professional development workshops focused on improving students' oral English skills.
	
	
	
	




Teachers’ ability to integrate speaking activities into English language lesson in senior secondary schools 
	S/N
	Questionnaire Item
	SA
	A
	D
	SD

	11
	I effectively incorporate speaking activities into the English language lessons.
	
	
	
	

	12
	The speaking activities I used are engaging and relevant to the lesson content.
	
	
	
	

	13
	I encourage active participation and speaking practice among all students in the classroom.
	
	
	
	

	14
	English language lessons often include group discussions, debates, or other speaking exercises.
	
	
	
	

	15
	I provide clear instructions and guidance for speaking activities.
	
	
	
	






Teachers’ cultural sensitivity in oral English classroom and the teaching in senior secondary schools 
	S/N
	Questionnaire Item
	SA
	A
	D
	SD

	16
	I demonstrate cultural sensitivity by incorporating diverse cultural perspectives into the oral English classroom.
	
	
	
	

	17
	Cultural sensitivity in the classroom positively affects students’ motivation to learn English and engage in oral activities.
	
	
	
	

	18
	I create a classroom environment that is inclusive and respectful of different cultural backgrounds.
	
	
	
	

	19
	The inclusion of cultural elements in oral English lessons enhances students’ understanding of the English language and its global context.
	
	
	
	

	20
	I am open to discussions about cultural differences and encourage students to share their perspectives.
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