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		ABSTRACT
The study examined the influence of teachers’ qualification on the performance of Senior Secondary School students in English. The purpose was to determine whether the status of the teacher has any impact on the performance of the students in English. The survey type of descriptive research design was adopted. The sample for the study consisted of 60 Senior Secondary Schools English Teacher in Ilorin West Local Government Area, Kwara State. The study reviewed different opinions on the relationship between these variables and students’ academic achievement. Four research question and four hypotheses were postulated, answered and tested at 0.05 significance level. A research design instrument was used for data collection. The instrument was subjected to test re-test reliability technique using Pearson Product Moment Correlation Coefficient (PPMC) and a reliability index of 0.84 was recorded. The data collated were analysed using simple percentage for research question and Chi-square statistics methods for research hypotheses. The results revealed that students taught by teachers with higher qualifications performed better than those taught by teachers with lower qualifications. It was also revealed that students performed better in English when taught by professional teachers. The result also showed that teachers’ gender has no influence on students’ performance. However, the experience of the teacher is significant at impacting the students’ academic performance in English. Based on the findings, it was recommended that experienced teachers with professional qualifications in higher level should teach English at the senior secondary school level for better performance.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Teachers’ qualification is one of the most fundamental determinants of education in any learning institution. Research has shown that the performance of teachers is the determinants of education in any learning institution. Research has shown that the performance of teachers and skills of the teacher is greatly depended on by the student. Qualification denotes fitness for purpose through fulfillment of necessary conditions such as attainment of a certain age, taking of an oath, completion of required schooling or training, or acquisition of a degree or diploma. Teaching on the other hand has been defined as a process of Imparting knowledge or instructing someone as to how to do something; or Cause someone to learn or understand something by example or experience (Mark K 2015). 
Teacher qualification is the level of attainment of the required knowledge and skills by the teacher in order to help the students acquire necessary skills and knowledge. In this study students’ performance has been linked with teacher qualification, despite other factors that foster academic performance like social economic background and the competence of the learner, this study focuses on the extent to which teacher qualification influences learning. Research shows that the teacher’s competence is the primary determinant of student performance. The Rand Education article on teacher effectiveness (2016) reveals that although there are many factors that contribute to a student’s academic performance, including individual characteristics and family and neighborhood experiences, but research suggests that, among school-related factors, teachers matter most. When it comes to student performance on reading, a teacher is estimated to have two to three times the impact of any other school factor, including services, facilities, and even leadership. 
This study examines influence of English teacher’s qualification on their performance in Ilorin West Local Government Area, secondary schools. The term qualification has been defined by English Business Dictionary as the Capacity, knowledge, or skill that matches or suits an occasion, or makes someone eligible for a duty, office, position, privilege, or status. Provision of quality secondary education is therefore important in generating the opportunities and benefits of social and economic development (Onsumu, Muthaka, Ngware & Kosembei, 2006). One of the indicators of quality of education being provided is cognitive performance of learners (UNESCO, 2005). Levin, Wasanga, and Somerset, (2011) reported that the academic performance of students at secondary school level is not only a pointer of the effectiveness of students but also a major issue that depends on teachers’ qualification.
The quality of education of a nation could be determined by the quality of her teachers.  The most important factor in improving students’ achievement is by employing seasoned qualified teachers in all schools.  Policy investment  on  quality of  teachers  is  related  to improvement  in  students’  performance (Abe & Adu,  2013).  It  is  further  reported  that,  teacher’s characteristics such as certification status and degree in area  of  specialization  are  very  significant and  positively correlated  with  students  learning  outcomes  (Salman, 2009). Wiki,  (2013)  opined  that  a teacher qualification is one of a number  of academic  and  professional  degree  that enables  a  person  to  become  a registered  teacher  in primary or secondary school. Such qualifications include, but are not limited to, the Postgraduate Certificate in Education (PGDE).  The Professional  Diploma  in Education  (PDE),  Bachelor  of  Education  (B. Ed) and Nigeria  Certificate  in  Education  (NCE).  In  Lagos  State, teachers who  are  academically  qualified  and  those  that are  professionally qualified  are  engaged  to  carry  out instructional process (Ahiazu & Princewell, 2011).
There is growing interest in the professional development of teachers as the demands, expectations, and requirements of teacher education increasingly come under scrutiny (Louhran, 2014). What the teacher does, influences, the whole process of learning. Effective teacher produces better performing students (Akiri 2013). Van den Bergh & Roos (2014) maintained that professional development of teachers can be effective and sustainable, if certain conditions are met (Curwood 2014). A teacher is the bridge that makes teaching and learning effective. The teacher is thus the builder whose performance depends on adequate qualification, gender, experience and preparation. This adequate knowledge and experience could be attained or achieved by acquiring additional knowledge that will stimulate his/her communication in teaching for efficiency (Oyedeji, 2000). That is, teachers’ attitude, personality, quality, effectiveness, academic qualification, experience and gender of a teacher enhance or determine his/her performance. It could also be noted that the level and quality of education attained by the teacher determines the characteristics exhibited vis-à-vis the performance of the students.
English as a language plays a number of roles in the socio-economic, political and cultural development of Nigeria society. The pattern of failure has, however, shown that the incidence appears to be higher in some schools than it is in other schools. A number of factors have been linked to the causes but more relevant is the issue of qualification of the teachers. This is more important because in the business of teaching and learning, teachers offer only what they have; they cannot give what they do not have. The qualification of teachers involved in teaching and learning has great roles in the performance of students and it is to find out these effects that this study is set out to accomplish. According to Vygotsky's sociocultural theory, language is a critical tool for cognitive development and learning (Vicente-Mariño & Fernández-Pérez, 2016). Therefore, the quality of language teachers and their instructional practices can impact students' academic achievement.In a study by Ramezanpour and Vaismoradi (2018), the correlation between English language teachers' pedagogical competence and students' academic achievement was investigated. The study revealed that teachers' competence could significantly influence students' academic performance.
Similarly, in a study by Mezemate and Nnadi (2019), which investigated the impact of teachers' qualification on students' academic performance in English, it was found that the competence and experience of English language teachers significantly influenced students' performance.
 Language is something, which is internalized in the mind of the individual. The question of who should teach English effectively in a second language situation needs special consideration. 
The differential scholastic achievement of students in Nigeria has been and is still a source of concern and research interest to educators, government and parents.  This is so because of the great importance that education has on the national development of the country. All over the country, there is a consensus of opinion about the fallen standard of education in Nigeria (Adebule, 2004).  Parents and government are in total agreement that their huge investment on education is not yielding the desired dividend. Teachers also complain of students’ low performance at both internal and external examinations.  Hence, this study investigates the effects of English teachers’ qualification on students’ academic performance in senior secondary schools in Kwara State
Statement of the Problem
It is assumed that only those who have professional training in English teaching should teach English language. The English teachers should be the one whose competence and proficiency in all language skills are in a good measure. The English teacher should have a good knowledge of current usage and the theoretical aspects of English. In Nigeria today, most students in secondary schools and in fact even in universities lack the ability to communicate efficiently in English, both oral and written. Fasakin, A. A. (2018) explores the language difficulties faced by senior secondary school students in Nigeria when expressing their ideas in grammatical English. He discusses the challenges they encounter in writing and offers insights into the relationship between English teachers' qualifications and students' writing skills.
This  situation has not changed over the years. This is still the major problem faced by English students today. It is therefore important to find out if the qualification of the English teachers has any effect on the performance of the students in written and spoken English.
Research reveals that the performance of students in some subjects especially sciences is very appalling, hence, calls for attention (Ajayi, 2004; Adedayo 2008). This is the consequence of unqualified teachers handling these subjects in the secondary schools. Evidence has shown that without qualified teachers, there can never be good results in academic performance of secondary schools student especially in Ilorin West Local Government Area, Kwara State.
Purpose of the Study
The purpose of this study is to find out the English teachers qualification on students’ performance in senior secondary school in Ilorin West Local Government Area of Kwara State. 
Specifically, the study intends to:
a. examine the level of English teachers’ qualification in senior secondary schools in Ilorin West, Kwara State.
b. find out the influence of gender on English teachers’ level of qualification in senior secondary schools. 
c. examine the influence of school types on English teachers’ level of qualification in senior secondary schools. 
d. investigate the influence of school location on English teachers’ level of qualification in senior secondary schools.
Research Question 
The following research questions are raised to guide this study; 
1. What is the effect of English teacher's qualification on students' academic performance in senior secondary schools in Ilorin West, Kwara State?
2. What is the effect of gender on English teachers’  qualification in senior secondary schools?.
3. What is the effect of school type on English teachers’ level of qualification on senior secondary school students? 
4. What is the effect of school location on English teachers’ level of qualification in senior secondary school students?
Research Hypothesis 
HO1: There is no significant influence of English teachers’ qualification on senior secondary school students academic performance.
HO2: There is no significance influence of gender on the English teachers’ level of qualification.
HO3: There is no significant influence of school type on English teachers’ level of qualification. 
HO4: There is no significant influence of school location on English teacher's level of qualification.
Scope of the Study  
The research will examine the influence of teacher qualification on the performance of students in Ilorin West Local Government Area, Kwara State. There are various factors that affect the academic performance of students however this dissertation will focus on addressing the impact of teacher qualification on students’ performance in the area of teachers’ gender, school type and school location. This study would be carried out within Ilorin West Local Government Area of Kwara State. Senior secondary school students would be the scope for this study. Ten (10) schools would be randomly selected for the study. The school would be stratified based on Public and Private senior secondary schools as well as rural and urban area secondary schools. These schools would be specifically used to assess the influence of qualification of English teachers on the academic performance of secondary school students.
Significance of the Study
This study will serve as a pointer to the ministry of education to verify whether or not the qualification of teachers has any effect on the student academic performance in senior secondary school. The findings will also serve as a reference to people who want to conduct such research. This study would be of great significance to the teachers of English language who are shapers of students in schools. It would help them to know that their level of qualification as a great influence on the academic performance of the student. Also it will help the teachers to acquire more qualification and knowledge in their areas of discipline.
This study would give school administrator the privilege of giving it second thought before the employing any how teacher and to employ the qualified ones. 



Definition of Terms
The following terms are operationally defined as used in this study:
Qualification: This is condition of something being qualified. It entails meeting certain standards, requirements and training for a position.
Teacher’s qualification: teachers’ academic and professional qualification in English. The degree of mastery of the English language skills, the teaching techniques and methods used the teachers’ attitude towards the learners and the ability to identify students’ needs of each stage of language development. It also covers the degree of preparedness of the English language teachers.
Level of Qualification: This the level to which the teacher as attained academically i.e NCE, B.Sc. ND, HND, Master, Ph.D., Professorship etc. 
Teachers Gender: The gender of a teacher is either male or female.
School Type: Schools are been set up by different entity or organization is it governmental or private individual i.e. Public or Private Schools.
Public School: Schools that are been set up by either the federal government of the statement  
Private School: Schools that are been set up by a private individuals or group of people with same vision.
School Location: It refers to the particular place, in relation to other areas in the physical environment (rural or urban), where the school is sited.
Rural School: means a school located outside the main metropolitan area in which the district is located.
Urban School: School that are in town or city.
	 



CHAPTER TWO
THE LITERATURE REVIEWED
This chapter reviews related literature relevant to this study. It is reviewed under the following sub–headings:
a. English Language Teaching in Nigeria 
b. Academic and Professional Qualification of English Teachers
c. The Curriculum of English Teachers Education
d. Influence of Teachers’ Qualification on Students’ Academic Performance in English 
e. Factors Influencing Teachers’ Qualification 
f. The Relationship between English Teacher's Qualifications and Students' Academic Performance
g. Appraisal of the Literature Reviewed 
English Language Teaching in Nigeria
Although English Language is Nigeria’s lingua franca, more efforts are needed to teach it in schools before its full developmental potentials can be achieved in the country. It is unfortunate that those who speak English in Nigeria are far below native-like control of grammatical, phonological and pragmatic competencies to claim literacy in the language. Indeed, competency in the use of English Language presupposes having adequate speaking, reading and writing skills. The project of enhancing linguistic competence in English studies has remained a matter of rhetoric and intellectual tournament for decades. Negative attitudes towards language, be it indigenous or alien, impacts on the potency of language in nation-building.
Adegbija,(2004, p.54) submits: “Attitudes towards languages are motivated by several factors including their socio-economic value, their status-raising potentials, their perceived instrumental value, their perceive esteem, their perceived functions or roles in the nation, their numerical strength, the perceived political and economic power of its speakers, their use in the official domains, their educational value, …” So long as success is the aggregate of inputs, goal-driven approach towards locating the place of English, Nigeria’s National Language in nation-building will facilitate the teaching and learning of the language. Realizing the importance of English in Mass Literacy, the government of Nigeria formulated Adult Education policies; literacy in English is not outside the objectives of such policies.
However, the extremely low literacy level in English became a major set-back in the pedagogical process. Failure rate in English at the Ordinary Level examinations is therefore not incidental. Adegoju, (2009, p.5) notes that “Nigerian government has focused on teaching of science and technology to the neglect of language education.” English is one language that has travelled round the world and now has almost as many speakers as its native speakers; a feat that is unparalleled in the history of any language in the world. That is not all, the language is increasingly growing in strengths, pushing other world languages backward in the global space, opening new frontiers.
Owolabi and Nnaji, (2013) stated that, English is an irresistible language as far as development is concerned because “for any nation particularly in the 3rd world to be relevant and derive the maximum benefit from the opportunities that abound in every area of human need, for personal advancement and national development, English is a sine qua non”. This is why English continues to hold sway as the language of development in most developing nations of the world, and even in some developed nations of Asia, where it is learnt and used as a foreign language. English language is the Nigerian elite. Mastery of the language is the defining attribute of elite status since it correlates with other social makers such as post-secondary or professional education, a good job and comfortable incomes that come with it.
The importance of communication (English) to man is incalculable, especially when daily human interaction is considered. In political and social policy, English language functions as a vehicle of interaction and an instrument of communication with the use of communications, although it has always possessed an added cultural importance as a tool of the dominant ideology. Language is a powerful tool of control used by the colonial powers. According to Danladi, (2013) English language plays a crucial role in the social, political and economic life support of the people in a given geographic entity. In spite of all perceived roles of English language to humankind, an all-embracing interpretation of its continues to elude us due to the complexity of its structure and the functions it performs. According to Olusoji, (2012) English language contributes immensely to the rapid growth and development experienced in Nigeria.
Salahuddin et al., (2012) stated that, English is the dominant language of international business and economic development, and that dominance continues to grow with the continued globalization of business through mergers and international investment. English is not a subject which can be taught; it is a subject which must be learnt. English language teaching is regarded as being far from satisfactory in the country, not conducive in learning the language. Teaching and learning the English is based on the system of grammatical patterns and there is a trend of formal and bookish language, students just produce sentence and focus on reading and writing (Teevno, 2011).
The weakness of English language learners in general has been attributed to various factors: lack of knowledge on the part of school graduates when they join the university, school and English language department curricula, teaching methodology, lack of the target language environment and the learners’ motivation as well as others. Learners of English encounter problems in both speaking and writing. There are a lot of problems that confront students in their course of studying English language. It was reported that, most English instructors and university officials complained about the continuous deterioration of the mastery in the English language among the students.
Most observations of researchers confirmed that teachers usually count on the personal interest of their students to learn. In some cases this practice might work as this could inculcate in the minds of the students the value of independence or self-reliance, but in some cases it would hamper the academic development of the students. Another observation is that teachers do not usually follow up the work of their students, to check whether they have improved or not. Most students are not interested in learning English language, so they will be tired of repeating and practicing the language. Also, students who attend English classes outside of school have higher academic level than others and listening to repetitive low-level content for them is unattractive and boring.
Another factor is lack of concentration of students in the classroom. When students do not have concentration, teaching and learning can't be effective. Concentration depends on these factors: fatigue and insomnia, environment and family problems. Akujobi and Chukwu, (2012) asserted that, second language learners experience overwhelming challenges in learning the second language and these challenges are due to the differences between the forms and meaning of English and those of the native language. Language transfer gives rise to inter-lingual errors which are based on the interference theory. The transfer of learner’s first language patterns into those of the second language constitutes one of the bases for inter-lingual interference. When this transfer has a negative effect on the second language, then the problems result. 
Most students are not interested in learning the language and just think about passing the course, thus because they are not interested, they do not listen to their teacher and do not learn anything, even if they learn something they will forget it quickly, because they are tired of its repetition. Several attempts were made by different scholars of linguistics and literature in regard to solution to teaching and learning English subject in Nigerian schools. The following may serves as the solution to the reported challenges in this article; effort should be made to promote speaking, listening, reading and writing of English language in the classroom. Teachers should make a reasonable effort to encourage students to use English as medium of communication not only in the classroom but also at home as well.
Teachers should try to learn and use modern methods of teaching including communicative method in the classroom. Teachers should emphasize both on audio and visual aids and modern methods of teaching during the teaching of English. English teacher should encourage the students to learn the language by repeating. This encouragement should not be verbalized, but some awards should be considered to increase the motivation and interest in students. Students should be encouraged to repeat the language, because the language can be learned only by repetition. Students are advised to use English language in the classroom as well as at home so that they can get good practice. Teachers need to improve their knowledge of English language because accurate knowledge is important for skills transfer (Nwanyanwu, 2017).
There should be regular language professional development seminars for teachers of English language. They should try to watch English programs when they get free time, specially listen to English speeches. If possible students should try to use internet for learning English. Curriculum should be reviewed after some specific time. All the stakeholders, including students, teachers, parents and administrators should be included in the committee for reviewing the curriculum. Curriculum should be child centered and activity based which could promote English as language not as subject. Curriculum should be based on modern teaching methodologies.
Teachers should be trained keeping in view the changes made in the curriculum. More creative exercises based on four skills (speaking, listening, reading and writing) should be included in the text book of English. Parents should encourage their children to use English at home and class. They should also try to buy their children different English books and magazines especially English newspapers and make sure that children read them on the regular basis. Parents should also make sure that their children attend their classes regularly. They should also have close contact with the teacher so that, they can inquire about the study and class performance of their children. The administrators should try to motivate teachers for attending the classes regularly and make use of English language in the class.
They should try to provide required facilities in the schools. They should try to provide professional assistance to the teachers. Teachers use audio-visual aids and modern methods of teaching during the teaching of English. There is also the need to establish balance in the content of teacher education. Balance in terms of academic and professional content of the Teacher Education Programme (TEP). Relevance is also another issue. The content of the TEP should be made to be relevant to the emerging needs and challenges of the 21st century (Odey & Effiong, 2012). Selection of suitably qualified candidate is a crucial factor in teacher’s preparation programme that must not be ignored if Nigeria is committed to ensuring the quality and effectiveness of teacher education institutions. If the foundation is weak, the final output will equally be weak. There is still a general belief that anyone can teach anything. The authority concerned especially the Teacher Registration Council (TRC) should do all it can to professionalize teaching.
Academic and Professional Qualification of English Teachers
There is a direct relationship between the educational qualification of the teachers and the teaching of English in our senior secondary schools. The more trained the teacher is, the more efficient the teacher will impact to the students. Some scholars have tried to prove that fluent speakers and native speakers of English but without teaching qualification are not automatically good English teachers. Jennifer Jenkins (2020) - In her book "English as a Lingua Franca in the International University," she argues that being a native speaker or having native-like fluency in English does not necessarily make someone an effective English teacher. She emphasizes that effective teaching requires additional skills and knowledge, such as pedagogical expertise, knowledge of learners' needs, and an understanding of intercultural communication.
Adrian Holliday, (2018) - In his research article titled "Fluent Native English Speakers as EFL Teachers: Exploring the Myth," he challenges the assumption that native speakers of English are automatically superior English teachers. Holliday stresses the importance of critical pedagogy and the ability to adapt teaching methods to suit learners' diverse cultural and linguistic backgrounds. Ryuko Kubota (2019) - Kubota's article, "Native-speakerism and the Complexity of Authenticity: Voices from Japanese University Students," addresses the commonly held belief that native speakers make the best English teachers. Through interviews with Japanese university students, she demonstrates that while some non-native English teachers are highly regarded, others are considered more native-like than some native speakers. Kubota indicates that factors such as teaching style, empathy, and cultural understanding play a crucial role in effective language teaching.
 Suresh Canagarajah, (2020) - Canagarajah's book, "Translingual Practice: Global Englishes and Cosmopolitan Relations," challenges the traditional notion of a native speaker as the ideal English teacher. He argues for "translingual pedagogy," which promotes a multilingual approach to language teaching and recognizes the value of diverse linguistic resources. Canagarajah suggests that non-native English teachers can offer unique insights into language learning and foster intercultural communication skills more effectively than some native speakers.

 Silvia Pessoa, (2019) - In her research article titled "From Native-Speakerism to Qualified English Teachers: The Need for Reconceiving English Teaching Requisites," Pessoa criticizes the bias towards native speakers in English language teaching. She argues that emphasizing teaching qualifications rather than nativeness and focusing on active professional development can greatly enhance the quality of English instruction.
Abdulaziz Al Shamrani, 2021: Al Shamrani's study "The Effect of English Language Teachers' Qualifications on Students' Achievement in English Vocabulary in Saudi Arabia" finds that teachers' academic qualifications significantly impact students' achievement in English vocabulary. He concludes that teachers who hold higher academic qualifications are more effective in teaching English vocabulary. Michel C. Tonneau, 2020: Tonneau, in his paper "The Relation Between Teachers' Qualifications and Students' Outcomes in English-Language Teaching in Vietnam," argues that while teachers' academic qualifications are important, it is not the sole determinant of their effectiveness. He suggests that the quality of training and professional development opportunities are also crucial in developing effective English language teachers. Mamdouh Jabarin, 2019: In his article "English Language Teacher Education in Jordan: Investigation into the Components of Teacher Education Programs," Jabarin analyzes teacher training programs in Jordan, concluding that programs should focus on both academic and professional qualifications. He suggests that a strong background in English language content knowledge should be combined with training in pedagogy and classroom management. Anna Krulatz and Linda Harklau, 2019: In their study "Professional Development for ESL Teachers: Examining Beliefs and Practices in a Large Urban School District," Krulatz and Harklau argue that ongoing professional development opportunities are crucial for English language teachers to stay up-to-date with the latest research and teaching practices in the field. They suggest that districts should provide regular training opportunities for their teachers. In a study published in the British Journal of Educational Studies in 2015, scholar Jane Sunderland emphasized the importance of English language teachers having a strong command of the language, including its grammar, vocabulary, and pragmatics. Sunderland also highlighted the need for teachers to have knowledge of language acquisition theories and teaching methodologies.
In a study published in the Journal of Language and Cultural Education in 2017, Nigerian scholar Oluwakemi Ola highlighted the need for English language teachers in Nigeria to have a high degree of language proficiency in order to effectively teach the language to non-native speakers. Ola also emphasized the importance of teachers' knowledge of cultural context and teaching methodologies.
Another Nigerian scholar, Grace O. Adejuwon, discussed the importance of English language teachers having a deep understanding of the language and its cultural context in order to effectively teach it to non-native speakers. Adejuwon's article was published in the Journal of Language and Linguistic Studies in 2018.

These recent scholars have collectively contributed to the increasing body of research challenging the automatic assumption that fluent speakers and native speakers of English without teaching qualifications are automatically good English teachers. They highlight the need for a more comprehensive and inclusive understanding of effective English language instruction.
The importance of the qualification of a teacher in the teaching and learning situation cannot be over emphasized. The teacher in the language learning situation is more than one who serves as just a guide. The language teacher has a very great role to play in the classroom situation. The teacher is the most important single element in any teaching situation. Naturally the general teaching skill of the instructor, his special training and his linguistic ability will also affect the teaching learning situation. It involves the competence to suit the language to the situation, the participant and the basic purpose. Conversely and equally important, it involves competence to interpret what other speakers mean. The quality of the teacher is determined by the quality of their education and qualification in the teaching of English language and the experience gained in the job. A trained teacher who is teaching English language knows exactly what kind of behaviour he expects from his students and how this is related to the aims of the lesson i.e. whether their class work is silent like writing or reading or controlled oral activity at class or group level or a free group activity. Auwalu Abdullahi, 2021: In his article "The Relationship Between Teachers' Qualification and Students' Academic Performance in English Language", Abdullahi argues that teachers' academic qualifications significantly impact students' academic performance in English language. He suggests that teachers with higher academic qualifications often have a better understanding of the language, which leads to better teaching and learning outcomes.
In Nigerian today, the qualification of English teachers who are already in the classroom has been neglected. For instance, at the junior level, no special qualification in English teaching is required in other to become an English teacher. Usually the class teacher teaches all the subject in his/her class and it just happens that English is one of the subjects taught. Most of the teachers at this level are themselves very poor in their use of spoken English and very few of them can be described as competent in their use of language. At the secondary school or intermediate level, a great number of teachers of English language are NCE holders while the majority in many others cases are people who have themselves been trained only to this level. 
The graduate teachers at this level fall into three groups.
i. Those who graduate from university 
ii. Native speakers of English language who did not go to universities. 
iii. Non-native speakers of English who stopped receiving formal instruction in English language (as a subject) at ordinary level.
In view of the poor quality of the English teachers already in the classroom, the low performance or falling standard of English in Nigeria can be attributed to the quality of teachers that are teaching English in our institutions of learning. It is a know fact that every Nigeria family does not speak English language and this makes it difficult for some Nigeria children to have access to speaking English language, except in schools where it is used as the medium of instruction. In such situation, English is hardly spoken outside the four walls of the classroom; hence most Nigerian students have their greatest difficulty in effective communication in English language.
This situation tends to be growing worse, most secondary school leavers today, are identified by their paper qualification and not by their practical demonstration of the skills, which they ought to have acquired in the school. The so-called –language majors are not exception to this disheartening and embarrassing situation in not imparting knowledge proficiently since they code their skill and methods of teaching.
The Curriculum of English Teachers Education 
Since the teachers of English language in Nigerian secondary schools are mainly graduates of Department of English of universities and colleges of Education, the discussion in terms of curriculum will be limited to  these two levels of institutions, English course offered by these institution will be examined under the following headings: language, literature and general linguistics. This will however be on a very brief term owing to the nature and purpose of this research. University courses, according to historical accounts in most of the West African Universities were until recently colleges and universities in English-speaking countries, Britain and U.S.A.
Consequently, the structive and content of the courses in their English departments reflect the needs in native English-speaking situations. Some of these universities are even some years behind their foreign models. Looking at their syllabuses, one may find out that some have tried to adjust their courses to local needs. Literature is well provided for in most of these universities and colleges of educations because this has been the traditional discipline in the English departments. General linguistics has however become an important but an optional course in most of these universities and colleges of education, but how much of the theory is brought to bear on the problem of English as a second language is a matter for speculation. In some cases it is regarded as a separate discipline not directly related to the English language courses.
In a study published in the Journal of Language and Linguistics Studies in 2020, scholar Abdulahi Tijani examined the status of language courses in Nigerian universities and found that language courses are still neglected in many universities. Tijani noted that while some universities offer language courses such as "Use of English" and "Conversational English," there is a lack of emphasis on practical language skills and language proficiency. Tijani also found that there is a need for more comprehensive language courses that cover both theoretical and practical aspects of language, including phonology, syntax, and discourse analysis. Language courses are listed in the calendar under various titles: use of English “problem of contemporary English usage” “Spoken English” and “conversational English. Only one of these universities examined language in form of oral test and offer use of English in the final degree examination”. There has been little or no change in this trend; some universities still neglect language courses. The colleges of Education are not better than the universities in most of the cases therefore the programme run by these institutions are very similar. Overall, Tijani's study reinforces Adekunle's observation that language courses are often neglected in Nigerian universities, and highlights the need for more attention to be paid to language education in higher education.
It therefore means that in addition to the problems of unqualified teachers who are already in the classroom there is need to review the entire curriculum of English teachers education. For instance, general linguistics, according to Abdulahi Tijani, (2020) is offered in all the colleges as a compulsory course because of its importance in speech and language improvement and as indispensable background for the methodology course. Tijani explained further that “it is difficult to find out from the curriculum or syllabus how much work is done apart from the popular constrictive analysis at phonological level”. 
This suggests that the general low performance in English by our students both at the secondary school external examination can be attributed to the quality of teachers teaching English. Our problems in this regard therefore are:
a. The problem of untrained teachers who have received no professional training in English teaching and
b. Those who have received the training as English teachers, but half-baked training.
Influence of Teachers’ Qualification on Students’ Academic Performance in English
Qualification  of  teachers  have  been  considered  as  the  essential  catalyst  that  promote  the improvement  of  the  school  setting  where  teachers  are  taken  as  the  main  source  used  in  school development as well as students’ school development which is considered to become the source that help the knowledge and changes (Wallace, 2011). The awareness and motivation of teachers help educational policy makers, various educators as well as parents to make an evaluation of their related duties, might also have effective collaboration with teachers and school administration to sustain examinational results at a given structured period of time (Taal, 2006).
Therefore, students who fail in both external as well as internal examination are taught by unqualified teachers while the students who perform better, are taught by very qualified and experienced teachers who have effective methodology of classroom management and content delivery (Afe, 2010). According to Wallace, (2011), highly qualified teachers are also considered to be an agent of change due to the key role that they play for the purpose of making an improvement related to students’ academic performance that should  be  done  through  effective delivery  related  to  the  quality  of  education. 
Therefore,  teachers  are  expected  to  fulfill  their  duties  to  help  children  to  develop  their  primary skills  that  should  be  required  for  an  advancement  where  qualified  teachers  help  students  to discover  their  talents  and  get  oriented  to  their  future  values  effectively  so  as  to  overcome  any challenge that lies ahead of them (Kimani et al., 2013). Qualified  teachers  should  use  various  techniques  that  help  students  to  improve  their  academic performance  (Concordia,  2013).  Despite,       Halsey,  (2004)  revealed  that  every  qualified  teacher should  make  an  improvement  that  sustain  inclusive classroom  as  qualified  evaluator  for  the purpose  on  enhancing  the  level  of  teaching  standards  and  that  of  the  quality  of  education. 
According to Wallace, (2011), teachers who make effective preparation of the students’ activity and lesson delivery as well as homework strengthen students’ active learning. On the other hand, teachers  who  are  qualified  in  management  of  children  who  are  disabled  to  some  performed  activities  in  classroom  may  enhance  the  school  productivity  effectively  (Wallace,  2011).  This shows that competent teachers lead to improved competent students. According to Concordia, (2004) teachers’ initiative makes effective implementation of school curriculum and improved quality education. This shows that teachers need to be motivated to improve teaching environment. 
Provision  of  relevant  education  to  secondary  school  students  should  depend  on  various factors including qualification of teachers (Furguson, 2011). According to Golhaber, and Brewer, (2007), linkage based on qualification among teaching staffs and school productivity could be affected by other factors like school environment and socio-economic status of the country as well as teaching experience  where  the  school  performance  can  vary  depend  on  teachers’  teaching  skills  and experience that may tend to be having high school outcomes. However, Mayer, Mullens, and Moore, (2010)  investigated  the  correlation  between  teacher  education  and  certification  and  also  student outcomes  and  stated  that  there  was  a  linkage  between  school  productivity  and  qualification  of teachers. 
Wright  and  Horn,  (2007)  indicated  that  the  qualification  of  high  school  level  teachers, may lead to high students’ academic performance and also, they added that public high school teachers, who got a degree in the field of education as well as certification may be looked as the fact, that can enhance the students’ academic performance. Ingersoll, (2012) stated that the three levels of analysis that make teacher qualification to improve student’ academic performance such as teaching experience of teacher with standard code of conduct, the size of class and the level of students,  all  influence  the  high  school  level  teachers  whose  target  of  teaching  students  to  get improved scores in class work, improved grades which leads to the improved completion rate.
Factor Influencing Teachers’ Qualification
	The quality of education of a nation could be determined by the quality of her teachers. The most important factor in improving students’ achievement in English Language is by employing seasoned qualified teachers in all schools (Abe and Adu, 2013). Professional development is another factor that influences English teachers' qualifications. Teachers who participate in professional development programs tend to have better qualifications and are more effective in their teaching. Cai, and Zhu, (2019) examined the impact of English teachers' professional development on their teaching effectiveness in China. They found that teachers who participated in professional development programs had significantly higher teaching effectiveness than those who did not.
Hanushek, E. A., & Rivkin, S. G. (2010). Generalizations about using value-added measures of teacher quality. American Economic Review, 100(2), 267-71. This study examined the relationship between teacher qualifications and value-added measures of teacher quality, finding that while some qualifications (such as certification) were associated with higher value-added scores, others (such as advanced degrees) were not. Goldhaber, D., & Hansen, M. (2010). Is it just a bad class? Assessing the stability of measured teacher performance. Seattle: Center on Reinventing Public Education. This study found that teacher qualifications (such as certification and experience) were not consistently related to student achievement, and that other factors (such as school context and student demographics) had a stronger impact on teacher performance. Clotfelter, C. T., Ladd, H. F., & Vigdor, J. L. (2010). Teacher credentials and student achievement in high school: A cross-subject analysis with student fixed effects. Journal of Human Resources, 45(3), 655-88. This study found that teacher qualifications (such as certification and experience) were not consistently related to student achievement in high school, and that subject-specific knowledge was a more important predictor of teacher effectiveness. Darling-Hammond, and Sykes, (2016) discussed the importance of teacher preparation and qualifications in improving student outcomes. They argued that high-quality teacher preparation programs and ongoing professional development are essential for ensuring that teachers have the knowledge and skills needed to support student learning. Ingersoll and Strong (2011) examined factors that contribute to teacher turnover and shortages in the United States. They found that low salaries, poor working conditions, and lack of support for professional development were among the factors that contributed to teacher shortages and high turnover rates.
Hanushek, Piopiunik, and Wiederhold, (2014) conducted a meta-analysis of studies on the relationship between teacher qualifications and student achievement. They found that teacher qualifications, including education level and experience, were positively related to student achievement. Kim, and Lee, (2019) investigated the relationship between English teachers' qualifications and their teaching performance in South Korea. They found that teachers' academic background, teaching experience, and professional development were significant predictors of their teaching performance.
Tien, and Tsai, (2019) explored the effects of teacher certification and experience on students' English language achievement in Taiwan. They found that teacher certification and experience were positively related to students' English language achievement.
Nkambou, Lajoie, and Mbanzamihigo, (2018) investigated the factors that influence the quality of English language teaching in Cameroon. They found that teachers' qualifications, including their education level and teaching experience, were significant predictors of the quality of English language teaching.
The Relationship between English Teachers' Qualifications and Students' Academic Performance
Several studies have investigated the relationship between English teachers' qualifications and students' academic performance. Yilmaz, Kaya, and Aydin, (2018) investigated the relationship between teacher qualifications and student achievement in Turkey. They found that teacher qualifications, including education level, teaching experience, and participation in professional development programs, were significantly related to student achievement. Specifically, the measurement of teacher’s preparation and certification are correlates of students’ achievement in academic performance and in English Language. - Darling-Hammond, L. (2017). Teacher education around the world: What can we learn from international practice? European Journal of Teacher Education, 40(3), 291-309. This study reviewed research from around the world and found that teacher preparation and certification are important predictors of student achievement. It is further reported that, teacher’s characteristics such as certification status and degree in area of specialization are very significant and positively correlated with students learning outcomes in English Language.
	This report was in line with the findings of Salman, (2009). Abe & Adu,             Wiki, (2013) opined that, a teaching qualification or teacher qualification is one of a number of academic and professional degree that enables a person to become a registered teacher in primary or secondary school. Such qualifications include, but are not limited to, the Postgraduate Certificate in Education (PGDE), The Professional Diploma in Education (PDE), Bachelor of Education (B.Ed) and Nigeria Certificate in Education (NCE). In Kwara State, teachers who are academically qualified and those that are professionally qualified are engaged to carry out instructional process (Ahiazu and Prince Will, 2011).
	Academically qualified teachers refer to those who have academic training as a result of enrolment into educational institution and obtained qualifications such as HND, B.Sc, B.A, and M.A. and so on; while professionally qualified teachers are those who got professional training that gave them professional knowledge, skills, techniques, aptitudes as different from the general education (Edu and Kalu, 2012). They hold degrees like, B.Ed., B.Sc. Ed, B.A. Ed, and M. Ed and so on. On the other hand, there are studies that have found no significant relationship between teacher educational qualification and students’ academic achievement. For instance, Igwe, (1990) investigated the influence of teacher’s qualification on academic performance of students in science subjects in Kano State. The Researcher found no significant relationship between teacher’s qualification and students’ performance.
	Izumi, and Evess, (2002) buttressed this by saying that teacher quality is the most important among other critical factors like quality curricula, funding, small class size and learning situation. George, (2004) attributed poor achievement of students in English Language to teacher qualification, inadequacy of materials as well as administrative factors. In view of this, a teacher is someone who has been exposed to a good measure of training in a teaching subject area as well as in professional education. Such professionally qualified teachers, may according to the Federal Ministry of Education (2004), fall into a number of academic categories.
Areas of training a teacher undergoes may include principles and practice of education as well as being exposed to an observed period of internship either after or as part of the period of training. People who fall within this category should under normal circumstances be able to fulfill the various functions expected of teachers within and outside the four walls of the classroom. 
	Such a teacher should equally, be able to understand students’ abilities to exploit educational benefits of the social context within which he/she lives. He/She should able to assist Students to reach their full intellectual and social potentials.  Lee, and Kim, (2018) examined the impact of English teachers' qualifications on students' English language achievement in South Korea. They found that teachers' education level and teaching experience were positively related to students' English language achievement. Non-qualified and non-professional teachers in teaching profession are killing the profession because they are not really teachers. They are regarded as “bird” of passage that create unnecessary vacuum whenever they see greener pasture and better prospect in the profession they are originally trained for. The comparison of students’ scores in English Language achievement test based on teachers’ qualifications becomes necessary in order to know if formal teaching methods has any significant effect/influence on students’ performance in English Language or not. 
Appraisal of the Literature Reviewed 
This chapter discusses the influence of English teacher qualification with its ripple effect on academic performance of students. In this research the researcher is able to highlight the important variables of teacher quality, teachers’ effectiveness and attitude towards the profession and the students’ academic achievement. Keeping in view the growing need and importance of English language in every walk of life, English is made a compulsory subject in Nigeria from the very beginning of the academic career. This increasingly necessitates good quality, Initial preparation for non-native speaker teachers in the school system.
English has been the official language of Nigeria since independence in 1960, with over 200 languages spoken throughout the country. English language teaching (ELT) in Nigeria began during the colonial era when English was introduced as a medium of instruction in schools. This trend continued after independence, and English language learning has become a crucial part of Nigerian education.
English language teaching in Nigeria faces several challenges, including inadequate funding, inadequate teacher training, and poor infrastructure. These challenges have impacted the quality of teaching and learning experiences for students, leading to low proficiency levels in English. Other challenges include inadequate teaching materials, the lack of learning resources, and the absence of a standardized curriculum.
While the emphasis on English has facilitated unity and communication among Nigerians, it has also led to challenges in the issue of curriculum and teachers academic and professional qualifications.
A qualified teacher is crucial in any educational system that is why it is important to ensure every teacher is academically and professionally qualified. Teachers’ qualifications have a serious implication on students’ academic achievement. 
In Nigeria, the minimum academic qualification required for English teachers is a bachelor's degree in English language and literature. Some universities also offer a Bachelor of Education (B.Ed) in English language and literature, which combines both academic and professional training for those interested in teaching.
English language teachers in Nigeria can also obtain professional certification from relevant bodies such as the Teachers Registration Council of Nigeria (TRCN). The TRCN requires teachers to have a bachelor's degree in Education with a minimum of Second Class Lower Division or a Postgraduate Diploma in Education. The Council also administers a Professional Qualifying Examination (PQE) that prospective teachers must pass.
Research has shown that teacher quality significantly affects student achievement. A study by the National Center for Education Statistics found that teachers with a bachelor's degree were more likely to have higher levels of student achievement than those without a degree. Furthermore, teachers who hold advanced degrees or have obtained certification from relevant professional bodies are more effective in the classroom.
Despite the requirements for obtaining a teaching license in Nigeria, many teachers still lack the necessary training and practical experience for teaching English effectively. There is also a lack of support for teachers to continue developing their skills and knowledge after certification. Additionally, the current education system does not focus on the practical techniques of teaching and learning, which makes it difficult for teachers to keep up with current trends and best practices.
The qualifications required for English teachers in Nigeria depend on both academic degrees and professional certifications from relevant bodies. Qualified teachers tend to have a more significant impact on student achievement and are more effective in the classroom. However, there is still a significant gap in the current training and education system, which needs to be addressed to ensure that teachers have the necessary skills and knowledge to provide quality education.
English teacher education programs in Nigeria focus on providing students with a strong academic foundation in English language and literature, as well as pedagogical training that prepares them to teach in secondary schools. The curriculum includes courses on literary analysis, language structure, pedagogy, and classroom management.
In addition to the academic courses, students in English teacher education programs also participate in practical training, such as teaching practice and observation in the classroom. This practical training allows them to develop practical skills and to apply the theoretical knowledge they have gained in a real classroom setting.
The curriculum of English teacher education programs in Nigeria aligns with the needs of both the students and the education system. Students need a strong academic foundation in English language and literature, as well as professional training that prepares them to teach. The education system requires teachers who are skilled in both the subject matter and pedagogical techniques. The practical training component of the curriculum also aligns with the needs of the education system, as it prepares teachers to apply their theoretical knowledge in real-world teaching situations. This helps to ensure that teachers are well-prepared to deliver quality education to their students.
One challenge facing the English teacher education curriculum in Nigeria is the lack of emphasis on practical teaching and current trends in education. The curriculum needs to be updated to include more practical training and to incorporate current teaching methods and technologies.
Another challenge is the need to prioritize the development of critical thinking and communication skills. The English teacher education curriculum needs to be structured to reflect this and encourage exploration outside of the textbook or classroom.
Several factors influence the qualifications of English teachers in Nigeria. These factors can be categorized into socio-economic factors, access to training and resources, government policies, and cultural influences. Analyzing these factors can shed light on the potential impact they have on teacher quality and student learning outcomes.
1. Socio-economic Factors: Socio-economic factors play a significant role in determining the qualifications of English teachers. In Nigeria, many individuals from disadvantaged backgrounds may face financial constraints when it comes to pursuing higher education. This can limit their opportunities to acquire formal qualifications in English or enroll in teacher training programs.
2. Access to Training and Resources: The availability and accessibility of teacher training programs and resources directly impact the qualifications of English teachers. Limited opportunities for professional development and inadequate access to updated teaching materials can hinder teachers' ability to enhance their knowledge and skills in English instruction.
3. Government Policies: Government policies related to teacher recruitment, training, and professional development also influence the qualifications of English teachers. If policies are not adequately designed or implemented, it can lead to a shortage of qualified English teachers or a lack of incentives for continuous professional development.
4. Cultural Influences: Cultural beliefs and practices can shape the qualifications of English teachers. In Nigeria, there may be cultural preferences for certain subject areas or career paths, which may affect the number of individuals seeking qualifications as English teachers. Additionally, cultural factors can influence attitudes towards the English language and its importance, which may impact the demand for highly qualified English teachers.
The impact of these factors on teacher quality and student learning outcomes can be significant. If English teachers in Nigeria do not possess adequate qualifications, it can negatively impact their ability to effectively teach the language and deliver quality instruction. This can lead to lower student learning outcomes, including poor language proficiency and limited academic success in English.
By addressing these factors, Nigeria can enhance teacher quality, which will, in turn, improve student learning outcomes in English. This lays the foundation for better language acquisition, academic success, and future opportunities for Nigerian students.	
CHAPTER THREE
METHODOLOGY
This chapter describes the method and procedure that was used in the study. The method and procedures are as follows: 
a. Research Design,
b. Population of the Study, 
c. Sample and Sampling Procedure, 
d. Research Instrument,
e. Validity of Instrument,  
f. Reliability of Research Instrument, 
g. Method for Data Collection 
h. Method of Data Analysis.
Research Design
This study is a descriptive research that adopted the ex-post-facto research design. The ex-post facto research design, also known as the "after the fact" design, is a type of observational study in which the researcher does not have control over the independent variable but only observes and measures its effects on the dependent variables after it has occurred. 
This research design is used when it is not feasible or ethical to manipulate the independent variable, typically because it involves studying naturally occurring phenomena, events, or situations that have already taken place. It aims to investigate the relationships between variables or factors that cannot be manipulated or controlled by the researcher, such as age, gender, natural disasters, historical events, or pre-existing medical conditions. This design is considered to be appropriate because the data that were used are already in existence. The variables of the study were not manipulated as they were only observed and described.
Population of the Study 
Blaikie (2009) defines a research population as an aggregate of all cases that conform to some designated set of criteria. The population of the study comprises of Sixty (60) English teachers teaching SS1, SS2 and SS3 in the ten (10) public and private Senior Secondary Schools in Ilorin West Local Government Area, Kwara State.
Sample and Sampling Procedure
The respondents would be sampled using the purposive sampling technique. The targeted sample size was sixty (60) respondents. The sample was taken from SS1, SS2 and SS3 English teachers of Ten (10) schools in Ilorin West Local Government Area, Kwara State.
Research Instrument 
The self-structured questionnaire is the instrument designed for this study. The research instrument is titled “Influence of English Teachers’ Qualification on Senior Secondary School Students Academic Performance Questionnaire” which contains 14 items to elicit relevant information from the respondents.

Validity of the Instrument 
The self-structured questionnaire that was used as research instrument was designed and shown to the researchers’ supervisor. This is done to ensure that the questions asked are appropriately in line with the research variables for the study. Their corrections and comment were effected before the final draft was produced for study.
Reliability of the Instrument 
In other to ensure the internal consistency of the instrument, the test-retest reliability will be used by taking a sample from the target population. The questionnaire will be administered twice to the sample population between intervening periods of two weeks. The test would be analysed using Crombach Alpha and the reliability index 0.84 was recorded. This was adjudged as reliable.  
Procedure of Data Collection
Data for the study was collected through the administration of the research instrument titled “Influence of English Teachers’ Qualification on Senior Secondary School Students Academic Performance questionnaire”. The questionnaires were administered by the researcher to senior secondary school students selected from each sampled school which made up a total of 30 respondents. The researcher did this by taking permission from authorities of each school where the instrument will be administered. The researcher collected the questionnaires immediately after they were completed to ensure higher rate of return.

Procedure of Data Analysis 
Data obtained from this research was analyzed using simple percentages. These simple statistical tools are suitable for this study as it gives clear and easily comprehensible results from the analysis of the responses collected from the instrument.


CHAPTER FOUR
DATA PRESENTATION
Data Presentation                                                                         
Data was collected through the use of questionnaire. The presentation and analysis of data include table which were arranged in order of responses.                                                                                                                
Data collection 
The opinion of secondary school teachers on the Influence of English teachers’ qualification on the senior secondary school students’ in Ilorin West, L.G.A. performance were sought through questionnaire items. A set of questionnaire was designed, and about sixty five questionnaire forms were distributed to teachers of English Language. At the end, sixty questionnaires were retrieved, compiled and analysed.
Data Analysis and Results 
Analysis of data was based on research questions formulated in chapter one of this work. Items on the questionnaire were used as instruments for analyzing each research questions. The data collected was analysed by using Frequency counts and percentage. 


Analysis of Section A: Personal Information of Respondents    
Table 1: Distribution of Respondents by Gender 
	Sex
	Frequency
	Percentage (%)

	Female 
	37
	61.7%

	Male 
	23
	38.3%

	Total 
	60
	100


                   Source Field Survey, 2023
Table 1 shows that 74% of the respondents were female while only 26% of the respondents were male. The distribution shows that there are more female teachers than male in the selected schools.
Table 2: Distributions of Respondents by Age
	Age 
	Frequency
	Percentage (%)

	30 -40
	25
	41.7%

	41 - 50  
	31
	51.7%

	51 and above
	4
	6.6%

	Total 
	60
	100


Source: Field Survey, 2023
Table 2 shows that (31) 51.7% of the respondents falls into the range 41-50 years of age, follow closely by 30 – 40 years of age with (25) 41.7% of the respondents while 51 and above are (4) 6.6% of the respondents.


Table 3: Distribution of Respondents by Marital Status  
	Marital Status
	Frequency
	Percentage (%)

	Married  
	51
	85%

	Single 
	2
	3.3%

	Widow 
	7
	11.7%

	Total 
	60
	100


      Source: Field Survey, 2023
Table 3, above shows that (51) 85% of the respondents are married which means that majority of the respondents were married while (7) 11.7% of the respondents were widow and only (2) 3.3% of the respondents were single respectively in the population.
Table 4: Distribution of Respondents by Years of Experience 
	Years of Experience
	Frequency
	Percentage (%)

	0 - 10 
	25
	41.7%

	11- 20   
	28
	46.7%

	21 years and above
	7
	11.6%

	Total 
	60
	100


      Source: Field Survey, 2023
Table 4, shows that only (25) 41.7% of the respondents have spent 0 – 10 years of working experience in the teaching profession and (28) 46.7% of the respondents that fall between 11 – 20 years of experience which is the majority of the respondents  while minority of the respondents between 21 years and above were (7) 11.6% of the population.


Results
Research Question One: What is the level of English teachers’ qualification in senior secondary schools in Ilorin West, Kwara State?
Table 5:	Analysis of Respondents’ Opinion on the Level of English Teachers’ Qualification in Senior Secondary Schools
	S/N
	Items
	SA
%
	A
%
	D
%
	SD
%

	1
	English teachers’ qualification have effect in students’ academic performance.
	17
(28.3%)
	19
(31.7%)
	15
(25%)
	9
(15%)

	2
	Workshop, seminars and conference should be held regularly to update teachers’ knowledge and encourage them to teach better.
	25
(41.7%)
	28
(46.7%)
	4
(6.6%)
	3
(5%)

	3
	Adequate teachers who hold BA.(Ed) perform better in school.
	19
(31.7%)
	21
(35%)
	11
(18.3%)
	9
(15%)

	4
	For effective teaching of English language, it requires higher qualification in education
	21
(42%)
	18
(36%)
	7
(14%)
	4
(8%)


Source; Field Survey, 2023
From Table 5, most of the respondents unanimously agreed that using English teachers’ qualification have effect in students’ academic performance.. From the assertion, (17) 28.3% of the respondents strongly agreed to the statement while (19) 31.7% of the respondents agreed to the statement but (15) 25% of the respondents disagreed to the statement and (9) 15% of the remaining respondents strongly disagreed to the statement. More so, in response to items 2, it shows that workshop, seminars and conference should be held regularly to update teachers’ knowledge and encourage them to teach better with the support of 25 (41.7%) of the respondents strongly agreed to the statement while 28 (46.7%) of them agreed but 4 (6.6%) of the respondents disagreed to the assertion and 3 (5%) of them strongly disagreed to the statement respectively.
In addition, item 3 buttresses further that Adequate teachers who hold BA.(Ed) perform better in school.. From the point, 19 (31.7%) of the respondents strongly agreed to the statement while 21 (35%) of them agreed to the statement but 11 (18.3%) of the respondents disagreed to the statement and 9 (15%) of the respondents strongly disagreed to the statement. For effective teaching of English language, it requires higher qualification in education. From this, 21 (42%) of the respondents unanimously strongly agreed that statement while 18 (36%) of the respondents agreed to the statement but 7 (14%) of the respondents disagreed to the statement and 4 (8%) of the respondents strongly disagreed to the statement.  
Research Question Two: Does gender have influence on the level of English teachers’ level                                             of qualification in senior secondary schools?
Table 6: Summary Analysis of Respondents’ Opinion on Gender Influence on Level of                     English Teachers’ Qualification
	S/N
	Items
	SA
%
	A
%
	D
%
	SD
%

	5
	Gender has influence on teachers’ qualification in teaching English at senior secondary school level.
	20
(33.3%)
	15
(25%)
	13
(21.7%)
	12
(20%)

	6
	Female teacher tend to have a wider-range of emotional vocabulary than male counterpart
	22
(36.7%)
	28
(46.7%)
	7
(11.6%)
	3
(5%)

	7
	Male teacher tend to use language more assertively and are more likely to suppress, or hold back, their emotions than female counterparts
	23
(38.3%)
	18
(30%)
	11
(18.3%)
	8
(13.3%)


Source; Field Survey, 2023
In Table 6, most of the respondents unanimously agreed that gender has influence on teachers’ qualification in teaching English at senior secondary school level. in response to this point, 20 (33.3%) of the respondents strongly agreed to the statement while 15 (25%) of the respondents agreed but 13 (21.7%) of the respondents disagreed to the statement and 12 (20%) of the respondents strongly disagreed to the motion. In addition, item 6 shows that female teacher tend to have a wider-range of emotional vocabulary than male counterpart. From this point of view, 22 (36.7%) of the respondent strongly agreed that t female teacher tend to have a wider-range of emotional vocabulary than male counterpart while 28 (46.7%) of the respondents agreed but 7 (11.6%) of the respondents disagreed to the statement and 3 (5%) of the respondents strongly disagreed to the statement.
In response to item 7, most of the respondents posited that male teachers tend to use language more assertively and are more likely to suppress, or hold back, their emotions than female counterparts, from this fact, 23(38.3%) of the respondents strongly affirmed the statement, while 18 (30%) of the respondents affirmed  the statement but 11(18.3%) of the respondents disagreed to the statement and 8(13.3%) of the respondents strongly disagreed to the statement respectively.  


Research Question Three: Does school types have influence on the level of English teachers’                                               level of qualification in senior secondary schools?
Table 7: Summary Analysis of Respondents’ Opinion on the School Types and Its Influence                 on the Level of English Teacher Qualification 
	S/N
	Items
	SA
(%)
	A
(%)
	D
(%)
	SD
(%)

	8
	Public school has influence on student’s performance in English than private schools.
	31
(51.7%)
	21
(35%)
	5
(8.3%)
	3
(5%)

	9
	The more experienced and competent teacher in private school make the students perform better in the class 
	25
(41.7%)
	19
(31.7%)
	9
(15%)
			7
(11.6%)

	10
	Teacher qualifications and school instructional approaches produce growth in student academic skills
	18
(30%)
	22
(36.7%)
	12
(20%)
	9
(13.3%)


Source; Field Survey, 2023
From Table 7, item 8, reveals that most of the respondents strongly agreed that public school has influence on student’s performance in English than private schools. In response to this, 31 (51.7%) of the respondents strongly agreed to the statement while 21 (35%) of the respondents agreed to the statement but 5 (8.3%) of the respondents disagreed to the statement and 3 (5%) of them strongly disagreed to the assertion. Item 9, stresses further that the more experienced and competent teacher in private school make the students perform better in the class with the support of 25(41.7%) of the respondents strongly agreed while 19(31.7%) of them agreed to the statement but 9(15%) of the respondent disagreed to the statement and 7(11.6%) of them strongly disagreed to the statement respectively.
More so, in response to item 10 reveals that teacher qualifications and school instructional approaches produce growth and development in student academic skills. From this point, 18(30%) of the respondents strongly agreed to the statement while 22(36.7%) of the respondents agreed to the statement but 12(20%) of the respondents disagreed to the statement and 9(13.3%) of the respondents strongly disagreed to the statement respectively.
Research Question Four: Does school location have influence on English teachers’ level of qualification in senior secondary schools?
Table 8: Summary Analysis of Respondents’ Opinion on the School Location and Its Influence on the English Teachers’ level of Qualification  
	S/N
	Items
	SA
%
	A
%
	D
%
	SD
%

	11
	School location create differences in the level of knowledge acquisition of the students most especially in English language 
	20
(33.3%)
	15
(25%)
	13
(21.7%)
	12
(20%)

	12
	A good school location creating an academic environment that fosters a sense of belonging, perception of competence, and offers student autonomy, will result in increased motivation to learn.
	22
(36.7%)
	28
(46.7%)
	7
(11.6%)
	3
(5%)

	13
	A good school location increases students' attention and focus, promotes meaningful learning experiences, encourages higher levels of student performance, 
	23
(38.3%)
	18
(30%)
	11
(18.3%)
	8
(13.3%)

	14
	A good school location motivates students to practice higher-level critical thinking skills.
	
	
	
	


Source; Field Survey, 2023
From Table 8, it is revealed that in item 11, most of the respondents unanimously agreed that school location create differences in the level of knowledge acquisition of the students most especially in English language, in response to this point, 20 (33.3%) of the respondents strongly agreed to the statement while 15 (25%) of the respondents agreed but 13 (21.7%) of the respondents disagreed to the statement and 12 (20%) of the respondents strongly disagreed to the motion. In addition, item 12 shows that A good school location creating an academic environment that fosters a sense of belonging, perception of competence, and offers student autonomy, will result in increased motivation to learn. From this point of view, 22 (36.7%) of the respondent strongly agreed that t female teacher tend to have a wider-range of emotional vocabulary than male counterpart while 28 (46.7%) of the respondents agreed but 7 (11.6%) of the respondents disagreed to the statement and 3 (5%) of the respondents strongly disagreed to the statement. 
	In response to item 13, most of the respondents posited that A good school location increases students' attention and focus, promotes meaningful learning experiences, encourages higher levels of student performance, from this fact, 23(38.3%) of the respondents strongly affirmed the statement, while 18(30%) of the respondents’ affirmed  the statement but 11(18.3%) of the respondents disagreed to the statement and 8(13.3%) of the respondents strongly disagreed to the statement respectively.


Research Hypothesis One
HO1: There is no significant difference in the male and female English teachers’ level of qualification among senior secondary school. 
Table 9: Chi-square Analysis of Responses of Respondents on Difference in the Male and                  Female English Teachers’ Level of qualification
	Variable
	N
	df
	X2
Table Value
	X2
Calculated Value
	Remark 

	Male and Female Teacher 
	50
	9

	3.325

	12.5792

	Hypothesis Rejected

	Level of Qualification
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey, 2023.
 Decision Rule: if calculated value greater than tabular value accept the H1, if otherwise reject the H1 
Comment: since calculated value x2 les than tabular value x2 i.e. cal x2 = 12.5792 and tab x2  = 3.325, hence accept the H0, this means H1 rejected, which means there is significant difference in the male and female English teachers’ level of qualification among senior secondary school. From the above table, most of the respondents (Teachers) are of the opinion that there is significant difference in the male and female English teachers’ level of qualification among senior secondary school.


Research Hypothesis Two:
H2:	There is no significance difference in public and private English teachers’ level of qualification.
Table 10:	Chi-square Analysis of the Responses of Respondents on the Difference in Public and Private English Teachers’ Level of Qualification
	Variable
	N
	df
	X2
Table Value
	X2
Calculated Value
	Remark 

	Public and Private school
	50
	9

	3.325

	7.5457

	Hypothesis Rejected

	English Teacher
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey, 2023.
Decision Rule: if the calculated value X2 is greater than tabular value X2 reject the H1, if otherwise accept the H2.
Comment: since the calculated value X2 is greater than tabular value X2 i.e. cal X2 = 7.5457 and Tab X2 = 3.325, hence reject the H2, this means H2 is accepted, which means  there is significance difference in public and private English on teachers’ level of qualification. 


Research Hypothesis Three: 
H3:	There is no significance difference in the rural and urban senior secondary schools English teachers’ level of qualification. 
Table 11: Chi-square Analysis of the Responses of Respondents on Difference between the Rural and Urban schools on English Teachers Level of Qualification
	Variable
	N
	Df
	X2
Table Value
	X2
Cal Value
	Remark 

	Rural and Urban 
	50
	9

	3.325

	3.8689

	Hypothesis Rejected

	English Teacher level of qualification
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey 2023
Decision Rule: if calculated value X2 is greater than tabular value X2 reject the null hypothesis.
Comment: since our calculated value X2 = 3.8689 is greater than tabular value X2 = 3.325, will reject the H3. Thus, this means, There is significance difference in the rural and urban senior secondary schools English teachers’ level of qualification.


Research Hypothesis Four:
H4:	There is no significant influence between school location and English teachers’ level of qualification in senior secondary schools.

Table 12:	Chi-square Analysis on Responses of Respondents on Influence between School Locations and English Teachers’ Level of Qualification
	Variable
	N
	Df
	X2
Table Value
	X2
Calculated Value
	Remark 

	School Location
	50
	9

	3.325

	7.5457

	Hypothesis Rejected

	English Teacher level of qualification
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey, 2023
Decision Rule: if the calculated value X2 is greater than tabular value X2 reject the H1, if otherwise accept the H2.
Comment: since the calculated value X2 is greater than tabular value X2 i.e. cal X2 = 7.5457 and Tab X2 = 3.325, hence reject the H2, this means H2 is accepted, which there is significant influence between school location on English teachers’ level of qualification in senior secondary schools.


Discussion of Results
The results of this finding revealed that teachers’ qualification level has impact on students’ performance in secondary school English. This is in agreement with Olarewaju (2016) who submitted that students’ low performance in English is due to the teachers’ ignorant. Adeniyi (2013) also supported the findings when he observed that the manpower development is a function of qualified teachers. The finding also showed that professional teachers affect the students’ performance positively more than the unprofessional teachers. The professional teachers’ background training in education is the bane behind this clear cut difference. No wonder, Fajonyomi (2017) in his study, remarked that the success of any educational enterprise depends largely on the availability of professional English teachers.
This is possible because the trained Englsih teachers have been taught the technical knowhow for effective learning to take place in the learners. Scholars are of the opinion that students respond to a particular subject in relative to the kind of. It is also evident from the outcome of the finding that students’ performance in English is unaffected by the teachers’ gender but by their skillfulness on the prescribed field of study. This is in line with the finding of Adedayo (2018) that gender has nothing to do with academic ability. The major factors that could affect academic attainment according to Adedayo (2018) included family background, personal interest, school environment and peer group. So, since the teachers (both male and female) are professional teachers, there is no difference in their ability to impact knowledge in the students.
This is in accordance with Heller and Parsons (2011) who found that there is no difference in the feedback obtained from a stimulus given to male and female. The result of this finding also showed that experience counts in the efficiency of the English teachers. The teachers with long years of teaching experience were able to impact more on the students than teachers with short years of teaching experience. So, the basic rudiments of English and the pedagogical wherewithal are there for both groups.


CHAPTER FIVE

SUMAMRY, CONCLUSION AND RECOMMENDATIONS
This chapter presents the Summary of the Findings, Conclusion, Recommendation, Limitations of the Study and Suggestions for Further Studies.
Summary
The study tends to the assessed the influence of qualification of English Teachers’ on the academic performance of secondary school students’ in Ilorin West L.G.A. The study further assessed that the improvement in teacher qualification may also improve the level of students’ academic performance in selected public secondary schools while the lower level of teacher qualification may reduce the level of students’ academic performance. Survey research design type was adopted in the course of this study which enabled the collection of data from the population of the study area.
Data was obtained through questionnaire. The population used for the study comprised of teachers of secondary schools. Total samples of sixty (150) respondents were selected randomly using simple random sampling techniques. Data was analysed using simple frequency and percentages. The study also concluded that there is statistical significance relationship between teacher qualification and students’ academic performance in selected public secondary schools of Ilorin metropolis.


Conclusion 
It can be concluded from the results of this study that teacher’s academic qualification only is not enough to positively affect academic performance of secondary school students but a professional qualification in a specified field of study. Though, this study showed that gender differences of the teachers has no effect on their ability to impact knowledge, experience however, cannot be jettisoned when considering teacher’s effectiveness. 
Recommendations 
Based on the findings of this study, the following recommendations were made: 
1.  Teachers with professional qualification(s) at higher level should teach English in the secondary schools. 
2. Government should encourage the professional teachers especially in English through incentives and worthwhile science allowance. 
3. Practicing English teachers who are not professional should undergo in-service training such as seminars, Post Graduate Diploma Course in Education e.t.c. for effective discharge of their duties.
Limitation of the study
There are several limitations that should be considered when studying the influence of an English teacher's qualification on senior secondary school students' academic performance. These limitations include:

1. Generalizability: The findings of the study may not be applicable to all senior secondary school students, as the study only focuses on a specific group or region. The sample size may also be small, limiting the generalizability of the results.
2. Causation: While the study may show a correlation between English teacher's qualification and academic performance, it may not establish a cause-and-effect relationship. Other factors, such as student motivation, parental involvement, and socioeconomic background, could also influence academic performance.
3. Self-report bias: The study may rely on self-reported data from students, which could be subject to bias. Students may overstate or understate their academic performance or the influence of their English teacher's qualifications.
4. Teacher-student relationship: The study may not take into account the importance of the teacher-student relationship or teaching methodologies used by the English teachers. These factors can significantly impact student engagement and academic performance.
5. Changing qualifications: The study may not consider the changing nature of English language teaching qualifications. It may focus primarily on formal qualifications, such as degrees and certifications, without considering the importance of ongoing professional development and experience.
6. Subjective nature of academic performance: Academic performance can be subjective and influenced by various factors. The study may not consider other aspects of learning, such as critical thinking, creativity, and problem-solving skills that are not solely influenced by a teacher's qualifications.

7. Limited focus on other subjects: The study may only focus on the influence of English teachers' qualifications and overlook the impact of qualifications in other subjects. Different subjects require different teaching approaches, and a holistic approach to academic performance should consider multiple subject areas.
8. Selection bias: The study may only include schools or students that have English teachers with certain qualifications, leading to selection bias. This can impact the representation and generalizability of the findings.
9. Time constraints: The study may have a limited timeframe that does not allow for a longitudinal analysis of the influence of English teachers' qualifications on academic performance. Longitudinal studies that track students' progress over a longer period can provide a better understanding of the long-term influence of teacher qualifications.
Suggestion for Further Studies 
Teachers’ education level and experience only represent a portion of the ability to manage the classroom efficiently and to promote student achievement. Teachers influence students through their interactions with them. Therefore, is need for further studies to establish other factors which determine students’ academic performance into the following areas, such as the effect of teacher’s behaviours on students’ achievement in English, as a teacher cannot be determined to be qualified by checking his or her education level, years of experience, or teaching certificate only (Wenglinsky, 2002). There is need to investigate the effect of teacher tenure on students’ academic achievements in Kwara State.
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APPENDIX
EKITI STATE UNIVERSITY IN AFFILIATION WITH KWARA STATE COLLEGE OF EDUCATION, ILORIN, KWARA STATE, NIGERIA
QUESTIONNAIRE ON INFLUENCE OF ENGLISH TEACHERS' QUALIFICATION ON THE SENIOR SECONDARY SCHOOL STUDENTS' PERFORMANCE: A CASE STUDY OF SELECTED SCHOOLS IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE
Dear Respondent,
The questionnaire is designed to find out the “Influence of English teachers’ qualification on the senior secondary school students performance: A case study of selected schools in Ilorin West Local Government Area of Kwara State. Please give your opinion as it concerns the problem posed in this research, thanks for your anticipated cooperation.             

Yours faithfully,      
Titiloye Joseph Ayomide                     
                                                  The Researcher





Section A: Demographic Data
Instruction: kindly write or tick ( √ ) in the appropriate space to indicate your response to each of the questions in each section.
1.  Name of School.....................................................................................
2.  Gender:  Male [  ] Female [  ]
3. Highest Level of Qualification NCE   [  ]		BA    [  ] 	B.Ed. [  ] 
     BA.Ed   [  ] MA.Ed  [  ] Doctorate degree    [  ] Professional degree.
4.  School Type: Public [  ]  Private [  ]
5.   School Location: Urban School [    ] Rural School [      ]
Section B: Instruction: Please, tick the option that best expresses your opinion on the influence of English teachers’ qualification on the senior secondary school students performance using the following scale: Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD).
	S/N
	Items
	SA
	A
	D
	SD

	1
	English teachers’ qualification have effect in students’ academic performance.
	
	
	
	

	2
	Workshop, seminars and conference should be held regularly to update teachers’ knowledge and encourage them to teach better.
	
	
	
	

	3
	Adequate teachers who hold BA.(Ed) perform better in school.
	
	
	
	

	4
	For effective teaching of English language, it requires higher qualification in education.
	
	
	
	

	5
	Gender has influence on teachers’ qualification in teaching English at senior secondary school level.
	
	
	
	

	6
	Female teachers tend to have a wider-range of emotional vocabulary than male counterparts.
	
	
	
	

	7
	Male teachers tend to use language more assertively and are more likely to suppress, or hold back, their emotions than female counterparts.
	
	
	
	

	8
	Public school has influence on students' performance in English than private schools.
	
	
	
	

	9
	The more experienced and competent teachers in private school make the students perform better in the class.
	
	
	
	

	10
	Teacher's qualifications and school instructional approaches produce growth in student academic skills
	
	
	
	

	11
	School location create differences in the level of knowledge acquisition of the students most especially in English language 
	
	
	
	

	12
	A good school location creating an academic environment that fosters a sense of belonging, perception of competence, and offers student autonomy, will result in increased motivation to learn.
	
	
	
	

	13
	A good school location increases students' attention and focus, promotes meaningful learning experiences, encourages higher levels of student performance, 
	
	
	
	

	14
	A good school location motivates students to practice higher-level critical thinking skills.
	
	
	
	


Thank you
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