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				ABSTRACT
This study investigated tense errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State. The study was carried out to analyse tense errors in the written English among senior secondary school students. The stratified sampling technique was used in selecting (four) 4 senior secondary schools (a school each from urban-public, urban-private, rural-public and rural-private) involving one hundred and twenty (120) students from SSS111 classes. The Descriptive Survey method was used while the instrument used consisted of a research designed written test to elicit information on bio-data of respondents, a 10 item open-ended test and a 20 item multiple choice test to identify and describe tense errors in the written English. The information regarding personal characteristics of the respondents was analysed using percentage while t-test statistical technique was used to test the three (3) hypotheses postulated. The research findings showed that there is no significant difference in the tense errors committed by male and female senior secondary school students in Ilorin South Local Government Area of Kwara State as proposed by the research hypothesis one (1). While there is a significant difference in the tense errors committed by students from public and private senior secondary schools and there is a significant difference in the tense errors committed by students from urban and rural senior secondary schools as opposed to the research hypotheses two (2) and (3) proposed.In the light of these findings, relevant conclusions were drawn. It was recommended that students should be made to realize the practical usefulness of error analysis. The teachers of English should be encouraged to assist students in teaching and learning especially in the areas identified. Authors of English textbooks should be aware of the needs of students in order to provide adequate materials for different aspects of English based on the identified areas of difficulties.



TABLE OF CONTENTS
TITLE PAGE 									i
CERTIFICATION 								ii
DEDICATION 								iii
ACKNOWLEDGEMENTS 							iv
ABSTRACT 									vi
TABLE OF CONTENTS 							vii
CHAPTER ONE: INTRODUCTION
Background of the Study 							1
Statement of the Problem							12
Purpose of the Study 								15
Research Question 								15
Scope and Delimitation of the Study 						16
Limitation of the Study							16
Definition of Key Terms 							17
CHAPTER TWO: LITERATURE REVIEW 
Concept of Tense errors							20
Summary of Literature Reviewed 						24
CHAPTER THREE: RESEARCH METHODOLOGY 
Research Design 								27
Population of the Study 							28
Sample and Sampling Techniques 						28
Research Instrument 								29
Validity of the Instrument 							29
Reliability of the Instrument 							30
Administration of the Instrument 						30
Procedure for Data Analysis 							30
CHAPTER FOUR: DATA ANALYSIS AND RESULT 
Results 									32
Discussion 									36
CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS 
Summary 									37
Conclusion 									39
Implication 
Recommendations 								30
Suggestion for Further Studies 						41
REFERENCES 							
APPENDIX 								

ii

CHAPTER ONE
INTRODUCTION
Background to the Study
	Language is defined as an arbitrary system of vocal symbol through which a group of people interact in terms of shared culture. English language, the language of England became popularly and generally accepted as the official language  of Nigeria due to colonialism experienced and encountered by the Africans most especially Nigeria.  This has caused the declaration of English as the official language in Nigeria since the 19th century.
English language has become a very important language in Nigeria which must  not be underestimated because it is the second and official language  of the country used in business, education, press, law, politics, administration, as well as science and technology. This is the reason why we teach Mathematics, Social Studies, Agricultural Science and other subjects in English language with the exception of the mother tongue such as Hausa, Igbo, Yoruba, and other local languages.
English language is one of the core subjects at every level of education in Nigeria. It is the bedrock of other subjects. It has also become the nation’s medium of administration and communication, library activities and  instruction in the institutions of  higher learning.
Apart from these, English language is offered as a subject in all schools nation wide. Considering its importance therefore, English language  stands as a binding language which unifies all tribes and ethnic groups in the country. English relieves the nation of her burden in  multi-lingual  complexities. It is used nationally and internationally. The use of English by the nation is so great  that a person who could  not  speak it is regarded as an ‘illiterate’ even if he can  read  and write in his own indigenous language.
To the elites, a good command of English brings respect to the speaker.  A good use of English Language ensures an attentive audience during conversation. Fluency among secondary school students in the use of English gives them the opportunity to take part in intra and inter school debates.
From the foregoing, one may say that English language is desired by Nigerians. Yet the poor performance in it among Nigeria learners is disturbing. It is learnt as a second language in Nigerian schools and this is the reason why students face difficulties in mastering the skills of the language especially in the area of tense errors.
   Errors in language can be defined as the deviation from the norms of the linguistic rules of target language. Errors show the limit of the learner’s competence in using the target language. It is a state of doing something wrong or being wrong in believe or behaviour, especially when a student does not know  that his or her expressions are deviant in that particular language.
Adegbija (2016) argued that tense errors are not limited to a particular state of second  language acquisition. Tense errors occur at various levels of education in Nigeria. In  social gathering for example, English learners speak English that contains a lot of errors because of the effect of mother tongue interference and this makes the language difficult especially when speaking with the native speakers.
The essence of error analysis is to identify the principles which should guide effective correction of errors in the written English of students. Adegbija (2019) and Adeniyi (2014) among others linked the problems of tense errors to a lot of factors. Adegbija linked it to the factor of gender when he claimed that there are differences in the language use of male and female students, especially in the areas of lexical choice and rhetorical topic of discussion among  others.
The emphasis on gender as a social practice  is that gender is understood as  inactivity  mediated, in context where men and women use and learn language  differently, they do so not because of some inherent traits  but because they engage  in different social activities. This social activities have been influenced by certain in born potentials such as temperament and cultural opportunities.
In African society and others part of the world for example, gender determines the role to be ascribed to either male or female. While women are expected to be reserved, docile and dependent, men are expected to be aggressive, restless, domineering and adventurous. The scholar is of the opinion that the male have been found to excel in technical areas that is the visual-spatial ability, mechanical and aggressive action and the female often excel more than male in expression and verbal ability. 
Similarly, participation in activities may well be mediated by gender and other social categories of membership such as class and race. Studies  on the role of gender by Rintell (1984) in the inter-language pragmatics reflect those in sociolinguistics and second  language acquisition on  drastically reduced  scale. He found no effect of gender on learners perception of expressions of emotions by second language (L2) speakers.  On the contrary, Kekere (2012) in her study opined that, as a group, female are high proficient learners  of English than their male counterparts. 
Another factor responsible for error of tenses among senior secondary school students is the school type that is, public and private senior secondary schools. The public schools are owned by the government and private school are the ones where individuals are given enterprising tickets to operate schools with little or no control from the government. This also goes a long way in affecting the performance of senior secondary school students most especially in English language.
The essence of error analysis is to identify the principles which should guide effective correction of tense errors of English students.  In this regard, Olabanji (2021) observed that school background and location are the primary environment and the foundation of language acquisition. The students’ language learning skill development readily depends on the language the family uses  and how often it is been used. These formed the basis for any school community or nation. Schools located in urban centres due to the availability of educational infrastructure added to parents’ socio-economic status and level of education determine their children’s ability and potential in language learning. 
Oyetade (2015) equally reported that success in school is related to parents’ occupation, parents’ assistance with school activities and the number of books available in the home. Marjoribank (1984) observed that children with illiterate parents do not get the right type of encouragement expected of them and cannot appreciate the need for a quiet place of study. Olabanji (2021) also opined that literate parents give due encouragement to their children in learning English by supplying them with necessary reading materials and also correcting them when they commit errors in speaking or writing. 
The schools in the rural and urban areas cannot be ignored as one of the factors or influences of the performance of English language of senior secondary schools students. Students in the urban centre are usually fluent in English language  than the students in rural area. Schools in the urban areas are usually affiliated with infrastructural facilities that enhanced teaching and learning compared to schools in rural areas. Norman (2013) also stated that the school should be fully accountable for the students’ behaviour and performance. The type of school to this study is whether the school is privately or publicly owned.
It is the general observation of the people about the poor performance of senior secondary school students who are expected to perform better in English language after their exposure to English in their primary and post primary education and who are also preparing for further education studies in tertiary institutions are now performing below expectation in English. This stimulates the researcher to undergo a study on tense errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State.
Statement of the Problem   
	There are several researches that been conducted to show that there is a decline in the performance senior secondary school students in English language. For example, Felicia (2021) studied tense errors in the written English of students of Government Girls Day Secondary School, Oko-Erin, Ilorin; Etim (2016) studied common errors in the written exercises of learners of English in Nigeria; Oguntunbi (2011) studied error analysis in the use of verbs in the written English of senior secondary school students; Sanusi (1998) also studied error analysis of the performance of secondary school students in Ilorin metropolis and Jerry (2010) carried out a research on syntactic errors in the written English of senior secondary school students in Central Senatorial District of Cross River State.
	Going by the various studies carried out by the researchers mentioned above, it is obvious that only one research study is closely related to the problem of this study. Apart from “errors” which is common to all of these studies, tense errors in the written English of senior secondary school students has not been done by any previous researcher, most especially in Ilorin South Local Government Area of Kwara State. This is the gap this research hopes to bridge.    

Purpose of the Study
	The general purpose of this study is to identify tense errors among senior secondary school students in Ilorin South Local Government Area of Kwara State.
Specifically,  the study intends to find out:
(i) If there is any difference in the tense errors among male and female senior secondary school students. 
(ii) If there is any difference in the tense errors among senior secondary school students from public and  private schools. 
(iii) If there is any difference in the tense errors among senior secondary school students from urban and rural schools.

Research Questions
	The following research questions shall be formulated to guide the study 
i. Is there any difference in the tense errors in the written English of male and female senior secondary school students?
ii. Is there any difference in the tense errors in the written English of public and private senior secondary school students?
iii.  Is there any difference in the tense errors in the written English of senior secondary school students from urban and rural schools?
Research Hypotheses
	The following research hypotheses shall be tested by this study:
(i) There is no significant difference in the tense  errors committed by male and female senior secondary school students. 
(ii) There is no significant difference in the tense errors committed by students from public and private senior secondary schools. 
(iii) There is no significant difference in the tense errors committed by students from urban and rural senior secondary schools.
Scope of the Study
This study will cover tense errors in English language. Other errors types shall not be considered.  English language is the school subject of interest. The study shall be conducted in Ilorin South Local Government Area of Kwara State. Senior secondary school students shall constitute the study population. An English language test shall be used for data collection while frequency counts, percentage indices and the t-test statistic shall be used for data analysis.  
Operational Definition of Terms and Variables 
The following terms are operationally defined as used in the study:
Error: This is a total or constant deviation from the rules, norms and features of a language.
Analysis: Classification of the different kinds of tense errors committed by the students.
Mistake: A wrong interpretation of symbol or an expression that can be easily detected and corrected by the learner himself.
Tense: This is the form of verb that indicates the times at which an action takes place or is being performed (present, past or future).
First language (L1): A language acquired during the learners childhood. It is also referred to as the mother tongue (MT).
Second Language (L2): A language learnt after the acquisition of the first language.
Mother Tongue (MT): A language of a learner’s parent or the language of the locality. It is usually acquired at the early childhood of the learner.
Significance of the Study
	Errors serve as feedback to both learners and teachers. Thus, the research work is significant to students because its findings might sentitize them to specific tense errors and therefore, help them to avoid those errors types. 
Also the finding of this study might enable the teachers to be aware of the forms of tense errors which students commit. They might enable them to differentiate between persisting and non-persisting errors as well as their patterns of occurrence. They might also go along way in assisting the teachers to look for relevant pedagogical procedures that could be used to teach particular errors types.
Curriculum developers may have insights from the study which may guide them in the selection, grading and presentation of specific curriculum content items. Textbooks writers could also review their textbooks based on insights from the study findings. The findings of this study might also help or influence the direction of future researchers particular in the use of tenses in the written English of senior secondary school students. 


CHAPTER TWO
REVIEW OF RELATED LITERATURE 
In this chapter, relevant concepts and studies are reviewed under the following sub topics:
a. The Place of English in the Nigeria Educational  System.  
b. Objectives and Content of Senior Secondary School English Curriculum. 
c. The Significance of Learner Errors 
d. The Meaning, Types and Procedure in Error Analysis.
e. Mother Tongue Interference in the Use of English in Nigeria.
f. Appraisal of the Literature Reviewed.
The Place of English in the Nigeria Educational System 
English language is the official language that plays a very dominant communicative role in Nigeria. It is taught in the basic schools and used for instruction in upper basic, senior secondary and in tertiary institutions. All government officials speak English and use it to remove the language barriers created by Nigerian ethnic diversity. Many of the university trained elite use English as one of the languages in their homes.  They also send their wards to pre-basic schools that provide a head start in English. English language is an official language that enjoys high status within the nation. It is the language of education, administration, government, commerce, external communication and general utility (Lawal, 2015).
 Adegbija (2019) summarized the status of English as the predominant language of international diplomacy and interaction. Ogunleye (2007) observed that in 1882, there was an educational ordinance which declared English language as the language of instruction in Nigerian schools. The National Council for Education (2015), in line with the Federal Republic of Nigeria’s National Policy on Education (2014), developed a document for the teaching of English language in secondary schools which would help the students attain a high level of proficiency in the use of English language. 
English language has continued to play a prominent role in the pursuit of education in Nigeria. The language has served as a school subject as well as a medium through which other subjects in the school curriculum are taught. Proper knowledge of the language is therefore needed by students if they are to succeed in their educational pursuit. Students who fail English at the school certificate level find it difficult to gain admission into tertiary institution (Lawal 2015).
The place of English language in the educational system is  very high, to the extent that the constitution of the Federal Republic of Nigeria is written in English language. And despite the fact that English language is not one of the local languages in the country, preference  is given to  it than any other indigenous language of the country. Section 55 of the 1999  constitution of the Federal Republic of Nigeria (FRN) states that “the business of the National Assembly shall be conducted in English, and in Hausa, Ibo and Yoruba when adequate arrangement have been made thereof, (1999 constitution). This shows that English language remains the general and acceptable language of the country.
In the National Policy on Education in Nigeria, it is a common knowledge that Nigeria does not have a well articulated and explicit national language policy that can be found in one document. Also, it is a common knowledge that Nigeria does not have a national policy for languages in education and by default and implication, in the polity. This policy is, sometimes, explicitly and sometimes obliquely, stated in many sections and paragraphs of the Federal Republic of Nigeria: National Policy on Education (2014).
The emphasis is much laid on English language as the official language, as the language of formal literacy, the bureaucracy, secondary and higher education, the law courts, etc. (Adeniyi, 2004). The English language is chosen to the detriment of any indigenous language of the country. This is the reason why English is the pre- requisite in the attainment of education of the country.
The syllabus is integrated and aimed at imparting literacy knowledge needed for effective use of English language.  English language is an important subject on the school curriculum. Thus, a good performance in it is very important in the educational advancement of students. The Federal Republic of Nigeria’s National Policy on Education (2014), Section 3.1 state that “Government would see to it that the medium of interaction in the primary school is initially the mother tongue (M.T) or the language of the immediate community and, at a later stage, the use of English language would continue from upper primary school classes to the tertiary level”. 
Emphasis is laid on the real role and function of the English language as contained in the Federal Republic of Nigeria’s National Policy on Education (NPE).
According to this NPE:-
a. “At Pre-primary level, the medium of instruction will be principally the mother-tongue or the language of the immediate community…… (section 2:11)
This statement according to Bade Adegoke and Temi Busari ed (2018), represents what is believed to the language  pedagogy at the initial level of the system. But in practice and in view of the fact that majority of nowadays’ pre-primary schools (also referred to as nursery schools) have elitist orientations, English remains the medium of instruction, more so that the quasi-totality of those schools are private.
b. “At the primary level, the medium of instruction in the primary school is initially the mother-tongue or the language of the immediate community and, at a later stage, English” [section  3 paragraph 15(4)]. Here again, English as a medium of instruction, shares equal priviledge with a designed local mother-tongue
c. In the secondary school system, “The core language subjects for the junior  secondary school (JSS) are English and two Nigerian languages, (while), the core language subjects for the senior secondary school (SSS) include English and one Nigerian language [Section  4:19) (4,6)].
d. At the university education level, English serves as a medium of instruction in all the faculties or colleges, and by way of consequences, in all the departments. It is also offered as a degree/diploma programme in Nigeria universities. In the formal case teaching and learning of all subjects, including science subjects are accomplished in the English language. In addition, there is a compulsory course on the use of English for all students irrespective of their faculties and colleges.
In the latter case, teaching and learning are basically and solely linguistic; that is to say that all aspects of the English are thoroughly studies to a degree level Adetugbo, (2017).
From the points 1,2,3, and 4 above, and in view of what is really obtained at the first three levels of the Nigeria educational system, it is obvious, as Adekunle (1995) put it that “the pre-eminence of English has been established apparently as window on the world’s cultural heritage”.   
Objectives and Content of Senior Secondary School English Curriculum 
The senior secondary school English curriculum is an extension of the junior secondary school curriculum. It builds on the language skills of listening, speaking, reading and writing already introduced significantly at the JSS level (Federal Republic of Nigeria, 2017).
In the Nigeria society, no students can proceed to the tertiary level without a credit pass in English Language. In addition, the subject is the medium of instruction at all levels as well as the language of government and wider communication. Consequently, the English language is primus interperes  (first among equal) among the core subjects in the senior secondary school curriculum (Federal Republic of Nigeria, 2017).
The revised curriculum strives to equip the students with an inadequate range of words, sentences and sentence types, to enable the students communicate effectively in school outside it. The way the curriculum is designed will ensure that the students can listen effectively to any speech or lecture, speak fluently and intelligibly, read materials of varying lengths and difficultly at all levels effectively, and write logically with grammatically correct sentences (Federal Republic of Nigeria, 2017).
The objectives of this senior secondary (SS) English language curriculum include:
(a) Building upon the English language skills developed at the upper basic education classes.
(b) Developing the skills of listening, speaking, reading and writing to enable the students undertake higher education without problems. 
(c) Equipping secondary school levers with a satisfactory level of proficiency in the language for use in their work places.
(d) Stimulating in them the love for reading as a pleasurable activity, and 
(e) Promoting and enhancing the various language skills and competences for effective national and international communication (NERDC, 2017).
In order to achieve these overall objectives, the senior secondary school English curriculum lays emphasis on:
(a) Vocabulary development components, which states that any student or person for that matter who needs to communicate effectively in English language is expected to possess adequate vocabulary, without which ability to communicate will be hampered. Vocabulary items that cover any areas of need and interest have been highlighted.
(b) Literacy skills reading comprehension, which states that reading is a very important literacy skill. At the senior secondary school level, it involves recognition and accurate interpretation of words in context, understanding of sentences no matter how complex as well as ability to grasp the main ideas and import of what is read. 
To achieve these, attention was paid to the following; reading silently for main ideas and details, reading to grasp the meaning of words in context, reading to follow directions, reading to answer questions at all levels of comprehension, recall, translation, interpretation and extrapolation levels, reading for summary, reading to identify theme, reading to identify key words and sentences and reading to make notes.
(c) Literacy skills writing for effective communication, that is, writing is an accurate representation of ideas on paper so as to communicate such thoughts and ideas to an audience. It is a very important literacy skill, both for higher education and external communication. 
Aspects covered at this level serve as usages, these areas include: narrative writing, descriptive writing, expository writing, argumentative writing/debates, letter writing formal, semi formal and informal, speech writing for different occasions and purposes, technical and scientific writing, report writing, creative writing etc.
All these have been presented in very simple manner but the teacher is free to treat them in varying ways using dialogues, substitution tables, extensive practice exercises and extensive reading (NERDC, 2017). 
    	Most curriculum reforms over the years have sought to make a thorough re-examination of aims, goals, objectives, methods and materials involved in the effective implementation of the English curriculum Adejimola (2017). He also said that “one school of curriculum theory, in fact, states that achieved curriculum is the effective one. However before the feat in curriculum is achieved, there are two  other perspectives from which curriculum could be looked at; prescription (intended curriculum) and practice (implemented curriculum)”.
	According to Obanya (2014), “in ideal situations there would be a perfect match between what is prescribed, what is practiced, and consequently what is achieved (outcome)”. One would expect English as a second language (ESL) learners in the Nigeria context after nine (or twelve years for those who opt for going straight English) solid years of learning English and using it for instruction at the primary and secondary  levels to be academically, linguistically and communicatively competent in social contexts beyond the school system, which is the ultimate goal of the prescribed English language curriculum at the secondary school level, (Adejimola, 2017).
Obanya (2018) also said that “Interaction, which should be in form of multi-way and multi-media exchanges (verber and non verbal) in the conduct of classroom teaching and learning activities, is significantly absent.” He concluded that what is obtained in the classroom English language teaching and learning process, according to research and anecdotal evidence is frontal teaching characterized by:
a. A heavy reliance on the textbooks as the exclusive teaching learning materials;
b. Reading aloud by the teacher followed by recitation and imitation reading round the class by pupils (learners);
c. Very little respect accorded to the primary of oracy in language teaching and learning;
d. An undue rush to English textbooks, a sign of also “covering the syllabus”, and 
e. Devotion of a considerable amount of time to practicing examination type skill.
The situation that arises from the problem above is inimical according to Adejimola (2017), to the perceived or intended curriculum outcome of ESL in Nigeria secondary schools and even beyond the academic purpose in the larger society. Curriculum materials have to be perceived for what they really are, not just textbooks because communicative skills are not acquired through textbooks but in “a natural (special) activity and it is better taught and learned in that context” (Obanya, 2022).
	The general aims of secondary school education in Nigeria as provided in section 14:17 (1,2) of the  Federal Republic of Nigeria’s National Policy  on Education (NPE),. Which are;
i. To prepare the students for useful living in the society and 
ii. To prepare them for higher education. And in order to meet the requirement above, the following, goals according to Adegbite (2005: 112-113) must be put in focus 
a. Learners should be able to understand as well as converse effectively in spoken English in order to have successfully undergone the course; and 
b. Learners should be able to effectively read, comprehend critically as well  as engage efficiently in expressive and creative writing.
The English curriculum in senior secondary schools in Nigeria is poised to find out how well the school has prepared learning for life outside school Adejimola (2017). According to Banjo, A, Ayodele S. and Ndahi, K, (2017), the questions begging for answer through WAEC designed curriculum are;
i. How well the learner can understand spoken English;
ii. The extent to which the learners spoken English can be easily understood (when he/she speaks to people);
iii. How well the learners can comprehend what he/she reads i.e how much meaning he/she can draw from the sentence or passages he/she reads and finally 
iv. How effectively the learners can write for other to understand
Communicative competence and methodology have been advocated by linguists like Widdowson (2016), Little wood (2018), Brumfit (2014), Williams (2019) and others as a way out of the defect of the structural methods which had failed to make the learner of English as a second language competent enough to use the English language for academic purposes. Also, Nwoke (2019) posited that:
The overall aim of language teaching is to create in the learner a capacity to communicate in the target language. Regrettably, a number of language activities in our language teachers and students do not conform to the true nature of communication.
	In communicative methodology, attempts are made to give learners of English as a second language the natural setting for them to grapple with communicative activities (Ellis, 2012). This will enable the learners to try from the very beginning not only to understand the message produced by other speakers but also to produce their own utterances in the L2, expressing their own ideas and meaning (Marton, 2018)   
	In terms of contents, English language curriculum provide for language skills, listening, speaking, reading and writing. It is expected to have materials on speech, language and vocabulary development and composition Adejimola (2017). Garrett (2014) also noted that “Newspapers are among the most relevant texts  available for the classroom. Students like them because they can always find something they can care about inside the newspaper.
Adejimola (2017) recommended that a critical re-appraisal of the senior secondary school English curriculum should be done, especially in the aspect of contents, textbooks and methodology of achieving communicative competence, which the current English  curriculum has failed to achieve. Therefore enrichment materials that will not necessarily expand or bring about curriculum over load are suggested  in form of newspapers and magazines.   
The Significance of Learner Errors 
	The studies regarding errors are carried out in order to;
i. Identify strategies which learners used in language teaching, 
ii. Identify the causes of learner errors and 
iii. Obtain information on common difficulties in language learning as an aid to teaching or in development of teaching materials (Richards et al. 1992). In fact, the first two are also useful for the third aim, which includes the teaching-learning process. Thus, it can be inferred that language teaching cannot stand away from the findings of errors analysis  (Vacide, 2005).
Students’ errors have always been of interest and significant to teachers, syllabus designers and test developers. This is the reason  why Corder (1987), said “teachers can benefit from the findings of error analysis in many ways. Errors tell the teacher how far towards the goal the learner has progressed and what remain for him to learn”. Jain (1969), maintained that errors are significant because they provide means first, to understand the process of second language acquisition and second, to plan course which incorporate the psychology of second language learning.
	The study of learners’ errors is a common practice in the field of second language teaching and second language acquisition research. As Corder, (2014) pointed out that errors are significant in three difference ways; first, they provide the language teacher with an understanding of how far they achieved the predetermined goals of the system and what remains  to be taught; second the study of learners errors is a good way for researcher  to study how language is learnt and what strategies or procedures the learners is employing in his discovery  of the language. The third way is that they are significant to the learner himself.
At this point, errors are significant data for syllabus designers as they show that items are important to be included or which items need to be recycled in the syllabus Vacide, (2015). A great issues when it comes to error analysis is whether corrections are of any use in teaching. Corder, (2017) stated that errors are visible proof that learning has taken place. He also emphasized that error, if studied systematically can provide significant insights into how a language is actually learned by a language learner.                                            
The Meaning, Types and Procedure in Error Analysis  
	The idea of errors need to be well understood. The difference between the measurement and the accepted value is not what is meant by error, neither does error means ‘blunder’.  For instance, if a measurement is repeated and the values obtain differs, obviously none of the result can be preferred over the other Jerry (2010).  Errors, according to Oyeyemi (2013) are defined as a deviation from the norms or values of language. This view is shared by Cook (2013)  that error is a deviation, ungrammatical and inappropriate use of language forms.
Error in language learning can be defined as a noticeable turning away from the norms of the linguistic rules of target language. Error shows the limit of the learner’s competence in using the target language. They also indicate the areas in which the learners have not yet mastered in their target language Sanusi(2018). Errors according to Head-bloom (2019) are a systematic infringement on normal rules of the language.
Types of error are ranges from uses of grammar to speech writing in English language. They include errors and lapses, breaches of the code, errors in the use of the code and receptive and expressive errors (Jerry, 2010).  
Lapses are mistakes produced by native speaker which can be corrected by them when their attention is drawn to them while error signifies an imperfect competence in the target language (Olasehinde, 2022).
Breaches of the code and error in the use of the code is also viewed by Olasehinde (2022) as the wrong application of a rule or the misuse of right rules which can lead  the learner to form superficial ill-formed  sentence. Example; 
*He comes yesterday, 
*He cans do it”. 
While native speakers do not commit this kind of errors, they rather make utterances, which are contextually inappropriate. Errors of inappropriateness may be classified into referential errors, register errors, social errors and textual errors.
Receptive errors are those of comprehension and can be studied by inference from learner’s linguistic or mono linguistic responses to utterances in the target language. While expressive errors on the other hand, are those errors which occur in the utterances of learners in meaningful discourse (Olasehinde, 2002).
Errors, according to Oyeyemi (2003) emanate from different source depending on the circumstance surrounding the process of second language learners. Wilkin (1998) observes that errors are either Inter lingual or intra lingual .
Error analysis proceeds with the recognition of an error, description and  explanation or accounting for the source of the  error. It is important to say that recognition of an error depends on the description of the error and this can only begin when recognition has taken place (Oluwole and Kazeem, 2013). All learner utterances must be presumed erroneous until shown to be otherwise (Corder, 2014). Since in most cases of error analysis, the learner is not available to tell what he means or we may not understand his (MT), it is difficult to get authoritative reconstruction of the utterances. Thus, intended meaning is inferred from the surface structure of his text sentence in conjunction with information derived from its context. The sentence is thus compared with their plausible construction and the difference is  identified (Corder, 2014). 
In the description of error, Olasehinde (2022) suggested that there is a need to chose a framework with which to work. Transformational Grammar, which aims at relating the semantic structure of a sentence to its surface structure by a set of explicit rule is the most appropriate theoretical model for the description of error since we wish in the process of correction to be able to show the learner in what way and at what stage he has failed to realize his intended message. The learner needs to see how he has deviated from the rules of  the target language, that is what he has broken, substituted or disregarded.
Explanation of error is essential as a full knowledge of the causes of an error which enables the teachers to work out a more effective teaching strategy to deal with. The explanation of errors can be regarded as a linguistic problem. That is the way in which the learner has deviated from a realization of rules of the Target Language (TL). That is what rules he has broken, substituted or disregarded. The explanation of errors can also be regarded as a psycholinguistic problem. That is, the reason why he has broken, disregarded or ignored the rules of the target language (TL) Olasehinde (2002). In describing errors, Corder(1973) said “one has to learn a native speaker’s norms, after this, one can compare it with the learner’s errors and find out what type of errors must have been committed”.
Mother Tongue Interference in the Use of English
	Diana (2022) observed that one of the problem faced by students of English as a second language is mother tongue interference. If the students were to be monolingual, it would be easier to diagnose the problems and find solutions to them. The first step is to identify the error taking cognizance of the fact that not all errors come from mother tongue interference. The errors can be classified into pronunciation, structural and lexical. An error may occur because a specific sound in English does not occur in the mother tongue. In this case, the student needs to be helped to first hear the sound, show how the sound is formed and then practice in using it. 
Akindele(2019), opined that “mother tongue is the language  used by a bilingual or multi lingual  person to conduct his everyday activities  in which he has the linguistic facilities or intuitive knowledge. He uses the language at formal and informal setting  and understand al the rules of the language”.
Ofuya, (2017) also opined that after the acquisition of (MT), the child goes to school in that (MT), when he settles to learn English, the rules of the (MT) naturally interfere with the rules of English language which he is trying to learn. The rules are always very different at all levels of linguistic components namely; phonological, lexical, grammatical, semantic and so on. (Alabi, 2017) in Olu Obafemi, Ajadi, G.A. and Alabi V.A. also stated that interference is the instance deviations from the features of either language, which occurs in speech of bilingual as a result of their familiarity with the two languages.
To some linguists, interference is seen as errors in the learner’s use of a foreign language that can be traced back to the mother tongue. Interference is the automatic transfer, due to habit, of the surface structure of the first language into the surface structure of the target language. However, interference may not be perceived wholly as error in themselves. Error is simply a confusion of the rules in the target language.
Babatunde S.T (2017) in Olu Obafemi et al also explained that error may be instigated or triggered by interference. Hence even though researchers attribute about 50 to 60 percent of errors to interference, it does not necessarily coincide with error. This is because apart from over extension of analogy of the mother tongue and transfer of structure into the target language, intra lingual error also occurs due to confusion of rules in a (single) language. Interference occurs virtually at all the primary level of language description most especially in phonology, lexis and grammar.
Interference is the introduction of new forms or rules in one language under influence from another where they already exist. When there is overlapping of two codes then we say interference had occurred (Romaine, 1989).
Interference is possible if the language involved is related in some areas. For instance, if the two languages have the same word order or even if not the same but very close to each other and if the two languages involved are also related grammatically, interferences will be possible (Romaine, 1989).
According to Grosjean (1982) interference is the involuntary influence of one language on the other it is not a voluntary action as borrowing and code-switching can be. Grosjean (1982) also said that interference is not an element to be emphasize on the young bilinguals. He said, this is because they are still undergoing the process of language acquisition unlike the adult who have acquired his/her first language.
Olutekunbi (2011) concluded that since mother tongue interference is not voluntary as other features of bilingualism or multilingualism are, it is then not grammatical and a deviation not a variation of any language in which it occurs. Interference is a deviation from the norms.
Romaine (2019) also said that “interference can be as a result of incomplete acquisition ……Interference can occur when a bilingual starts to use the two languages he has acquired separately”. She also said that interference can take place only at a boundary of the language common to each other.
In conclusion, since mother tongue interference is inevitable in second language acquisition and language learning, teachers and learner of a language should be equipped with the knowledge of acquisition in order to prevent it from the competence and performance of the target language.   


Appraisal of the Literature  Reviewed.
	The literature reviewed showed some empirical studies related to analysis of error such as Fadeyi (2013), who analysed the common errors in the written English composition of N.C.E I students in the Federal College of Education (Technical) Gombe in Bauchi state. He observed that errors of punctuation, grammar and spelling were peculiar to the guided essay while the unguided essay group committed more errors in the use of tenses and mechanical accuracy. He also noted that all errors committed by students were not only due to mother tongue interference but also a combination of this and other factors, such as poor learning habit and the content to which students exposed to.
	Afolayan (2010) studied the analysis of tense errors in the written English of the students of Government Girls’ Day Secondary School, Oko-Erin, Ilorin, Kwara State. Her findings were of the fact that students misuse the verb “be” omission of “ing” misuse of verb “has  and have” and the students have the poor knowledge of the simple present form of the main verb after “be and its variants”
Sanusi (2018) also studied the analysis of error of the performance of secondary school students in English language of Ilorin metropolis. He noted that errors show the limit of the learner competence in using the target language. He indicated that the areas in which the learner has not yet mastered in his target language is such as the use of choice of verb and tense marker.
However, students commit errors in the use of present tense, present continuous, past tense, past continuous tense, present perfect continuous, past perfect tense, future tense and future continuous tense among others, Adegbija (2019). This study strives to explain all the categories of tense mentioned in Adegbija above by given meaning and types of each of the category and their occurrence by the learners of language.
In summary, errors in language learning are very important and there are some values in understanding the reason for errors since this leads to greater understanding of the difficulties that confront second language learners daily. Tense errors reveal either where learners are likely to make erroneous in over generalization of target language rules or where the mother tongue interfers or influences the language learning. The researcher has also tried to justify the existence of tense errors in English language though for the purpose of analysis in improving the performance of learners in teaching and learning a language.      


CHAPTER THREE
RESEARCH METHODOLOGY
	The procedure followed in this research work is described and presented in this chapter. The presentation has been done under the following sub-headings:
a. Research Type   
b. Population,  Sample and Sampling Technique
c. Instrumentation
d. Procedure for Data Collection
e. Data Analysis Technique
Research Type
	The descriptive survey research method was used to carry out this study.  According to Gay (2017), descriptive research “ is the collection of data in order to test hypotheses or answer research questions concerning the current status of the subject of the study”. This study analyzed tense errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State. 
Population, Sample and Sampling Technique
	The population of this study consisted of all the senior secondary school students in Ilorin South Local Government Area of Kwara State.  The target population was the senior secondary school students in SSIII. Thirty (30) selected students in SS III from the each of the selected schools constituted the study sample.
The sample was stratified based on  the 72 senior secondary schools (i.e 14 public schools and 58 private schools) in Ilorin South Local Government Area of Kwara state. The 14 public schools were further stratified into 6 rural public and 8 urban public schools. Out of the 58 private schools, only one school was stratified as rural public school and the 57 other schools were urban private schools. A school each was selected randomly from the rural public schools, rural private school, urban public schools and urban private schools. 
 Finally, a total number of 120 students were randomly selected from the four (4) sampled schools. This was done through a simple random sampling technique. Thirty (30) students were sampled from SSIII classes from the selected schools. Numbers were written on pieces of paper, folded and put in a container, the pieces of paper were mixed up and randomly picked by students from different classes. Cognizance was taken of students’ gender, school type and school location.
The table below shows the four (4) selected senior secondary schools in Ilorin South Local Government Area of Kwara State based on rural and urban locations and public and private school types.
Table 1: Selected Senior Secondary Schools in Ilorin South Local Government Area of Kwara State. 
	S/N
	NAME OF SCHOOL 
	LOCATION 
	SCHOOL TYPE 
	SEX

	1.
	Taoheed Secondary School, Ilorin 
	Rural 
	Public 
	Mixed

	2.
	United Secondary School, Ilorin 
	Urban
	Public 
	Mixed

	3.
	International Arts and Science, Academy  Agbabiaka
	Rural
	Private
	Mixed

	4.
	Emmanuel Baptist College, Tanke
	Urban 
	Private 
	Mixed



Instrumentation
	The instrument used in this study was a written test divided into three sections: ‘A’, ‘B’ and ‘C’. The items in section ‘A’ elicit information on personal data of the respondents: name of school, school type (public or private), school location (rural or urban) and gender. Section ‘B’ consisted a 10 item open ended test to elicit responses based on the use of English tenses. Section ‘C’ was a 20 item closed ended test with four options listed from a to d. The test was constructed to test students’ performance in the use  English tenses.
To ascertain the validity of the instrument, items were drafted and given to experts of English for expertise advice and then using the advice, the researcher drafted another copy which was prepared and presented to the supervisor for comments and further modification before approval.
The reliability of the instrument was used to measure the level of consistency of the written test through test-retest method. Thus the validated written test was administered to students (not in the sample schools) twice on two different occasions with an interval of two weeks. The two scores were correlated using the Pearson r.
Procedure for Data Collection.
	The researcher visited the sampled schools to seek permission from the school authorities and the subject teachers. The date and time for the test were agreed upon by the researcher and the school subject teachers. The essence of the test was explained to the students by the researcher and instructions were given to remove all forms of ambiguity. At the end of the test, the answer scripts were collected by the researcher for analysis. 
Data Analysis Technique
	The research questions were answered using frequency counts and percentage distributions.  Hypothesis 1, 2 and 3 were tested at 0.05 level of significance using the t-test statistic. The analysis of data is presented along with the results of data analysis in chapter four.


CHAPTER FOUR
DATA ANALYSIS AND RESULTS
In this chapter, the data collected for this study are collated, analysed and interpreted. The analysis and interpretation have been guided by the research hypotheses.
Demographic Data of Respondents
	This section deals with the personal characteristics of the respondents with the use of percentage as illustrated below.
Table 2 Distribution of the respondents by Gender
	Gender
	Frequency 
	Percentage (%)

	Male
	  60
	  50.0

	Female
	  60
	  50.0

	Total 
	120
	100.0



Table 2 shows that out of the 120 respondents who participated in the  test administered, 60(50%) were male and the rest 60 (50%) were female.
Table 3: Distribution of the Respondents by School Type  
	School Type
	Frequency 
	Percentage (%)

	Public
	  60
	  50.0

	Private 
	  60
	  50.0

	Total 
	120
	100.0



Table 3 shows that 60 out of the 120 respondents which is 50% were from public schools and 60(50%) were from Private schools.
Table 4: Distribution of Respondents by School Location 
	School location 
	Frequency 
	Percentage (%)

	Urban
	  60
	  50.0

	Rural
	  60
	  50.0

	Total 
	120
	100.0


 
Table 4 shows that 60(50%) of the respondents were from urban location and 60(50%) respondents were also from rural location.
Hypotheses Testing  
Three (3) research hypotheses were postulated in the course of this study. They were all tested using the t-test statistic at the 0.05 level of significance as illustrated below: 
Ho1: 	There is no significant difference in the tense errors committed by male and female senior secondary school students in Ilorin South Local Government Area of Kwara State.
	In order to test this hypothesis, respondents’ errors were scored and collated on statistical coding sheets on the basis of gender as indicated in Table  5 below. 
Table 5: The t-test Analysis Showing Difference in the Tense Errors Committed by Male and Female Senior Secondary School Students.
	Variables 
	No
	Mean
	Std Deviation 
	df
	Calculated t-value
	Critical t-value 
	Decision 

	Male
Female
	60
60
	16.283
14.733
	4.879
4.610
	
59
	
1.789
	
2.000
	
Ho1 Accepted



Table 5 shows that the calculated t-value is 1.789 while the critical t-value is 2.00 at the 0.05 level of significance. Since the calculated t-value is less than the critical t-value, hypothesis 1 is hereby accepted. That is, there is no significant difference in the tense errors committed by male and female senior secondary school students in Ilorin South Local Government Area of Kwara State.
Ho2: 	There is no significant difference in the tense errors committed by students from public and private senior secondary schools in Ilorin South Government area of Kwara State. 
	In order to test this hypothesis, respondents’ errors were scored and collated on statistical coding sheets on the basis of school type as indicated in Table 6 below.
Table 6. The t-test Analysis Showing Difference in the Tense Errors Committed by Students from Public and Private Senior Secondary Schools in Ilorin South Local Government Area of Kwara State.
	School location
	No
	Mean 
	Std Deviation 
	df
	Calculated t-value
	Critical t-value 
	Decision 

	Urban
Rural
	60
60
	18.133
12.883
	2.620
4.377
	
59
	
7.160
	
2.000
	
Ho2 Rejected



Table 6 shows that the calculated t-value is 7.160 while the critical t-value is 2.000 with 59 degree of freedom and at the 0.05 level of significance. Since the calculated t-value is greater than the critical t-value, hypothesis 2 is hereby rejected while the alternative hypothesis is accepted. That is, there is a significant difference in the tense errors committed by students from public and private senior secondary schools in Ilorin South Local Government Area of Kwara State.
Ho3 	There is no significant difference in the tense errors committed by students from urban and rural senior secondary schools in Ilorin South Local Government Area of Kwara State.
In order to test this hypothesis, respondents’ errors were scored and collated on statistical coding sheets on the basis of school location as indicated in Table 7 below. 
Table 7: The t-test Analysis Showing Difference in the Tense Errors Committed by Students from Urban and Rural Senior Secondary Schools in Ilorin South Local Government Area of Kwara State.
	School location
	No
	Mean 
	Std Deviation 
	df
	Calculated t-value
	Critical t-value 
	Decision 

	Urban
Rural
	60
60
	13.933
17.083
	5.138
4.377
	
59
	
3.800
	
2.000
	
Ho3 Rejected



Table 7 shows that the calculated t-value is 3.800 while the critical t-value is 2.000 with 59 degree of freedom and at the 0.05 level of significance. Since the calculated t-value is greater than the critical t-value, hypothesis 3 is hereby rejected while the alternative hypothesis is accepted. That is, there is a significant difference in the tense errors committed by students from urban and rural senior secondary schools in Ilorin South Local Government Area of Kwara State.
Summary of the Major Findings
	Based on the data collected, analysed and interpreted, the following findings are obtained:
1. There is no significant difference in the tense errors committed by male and female senior secondary school students  in Ilorin South Local Government Area of Kwara State. 
2. There is a significant difference in the tense   errors committed by students from public and private senior secondary schools in Ilorin South Local Government Area of Kwara State.
3. There is a significant difference in the tense errors committed by students from urban and rural senior secondary schools in Ilorin South Local Government Area of Kwara State.
The above findings are discussed in the next chapter with relevant conclusions and recommendations. 
   



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
In 	this chapter, the research findings are discussed, conclusions are drawn and relevant recommendations are made. This research was designed to examine tense errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State. The study findings are discussed below.
SUMMARY
	The errors committed by senior secondary school students in Ilorin South Local Government Area of Kwara State are basically inter lingual, that is, errors committed are being influenced by the mother-tongue and other language acquired before the English language and intra lingua, that is, errors committed as a result of the inherent complexities within the structure of English language at all levels.
	The researcher also discovered in this study that, errors in tenses and choice of verbs are the most frequent types of errors committed by the students. The result of the multiple choice test administered to students in selected schools revealed that mother-tongue of the students interferes with the learning of English as a second language. “An improvement in the performance of secondary school students requires a firm grasp of English grammar at both initial and intermediate levels of education, in order to ensure better performance in their final year” (Jerry, 2020).
On the basis of these findings, it could be rightly inferred that tense errors are most predominant. This also conforms with the research findings of Lambo (2022) that Nigeria senior secondary school students performed very poorly in the written English. The lack of qualified English teachers at the secondary school level of education in Nigeria, particularly in Ilorin South Local Government Area of Kwara State is largely responsible for this and there is very little  expected of the few qualified teachers.
The possible causes of poor performance in the written English that are commonly identified by researcher in English language such as Etim (2012), Lambo (2012) and Jerry (2010) to mention  but a few, are poor infrastructural facilities for teaching English at the secondary school level, lack of adequate and qualified English  teachers, lack of students suitable methods of teaching, poor enabling environment, over population  of students in class  and in many  instance  cultural factors inherent in the learners. 
One of the most interesting features of the analysis was the finding that there is no significant difference in the tense errors committed by male and female senior secondary school students in Ilorin South Local Government Area of Kwara State (table 5). The female could not perform better than the male students  as opposed to the assertion of some researchers who claimed that boy are superior to girls in measurement of spatial ability, while girls excelled in virtually all aspect of linguistic processes, in speech skills, clarity and fluency, reading and spelling skills etc.
This findings was supported by Rintell (2014), who in his study of inter language and pragmatics, found no effect of gender on learning mostly by second language (L2) speakers. Contrary to this, Adegbija (2019), claimed that there are difference in language use of male and female students, which does not support this research finding. Kekere (2012) also studied on gender sensitivity which opined that, as a group, female are higher proficient learners of English language than male. 
A critical examination of table 3 showing the distribution of school type and table 6 shows the t-test analysis showing the difference in the tense errors committed by students from public and private senior  secondary schools revealed that there is a significant difference in the tense error committed by students from public and private senior secondary schools. Thus this is not in support of the hypothesis proposed. And in line with the Kwara State government’s efforts in revitalizing public schools especially those in rural areas to meet national standard. And sequel to this, students in public schools could now cope and compete with their counterparts in private schools. This assertion is contrary to Sather (2000) who argued that private schools with better funding from high tuition fees are consistently achieve a better academic performance than their counterparts in public schools that are tuition free.
Another interesting feature in the analysis is the finding that there is a significant difference in the tense errors committed by students from urban and rural senior secondary schools in Ilorin South Local Government Area of Kwara State. Further examination of this result has shown in table 7 revealed that urban school students perform better than the rural school students. 
With reference to this, it is obvious that students in rural areas are denied many facilities that are available to their counterparts in urban area. For instance, students in urban schools could go on excursion to visit many interesting and educative places, read newspaper and magazine, watch television, browse the internet and other educational activities.
These are capable of improving and enhancing their intellectual abilities which those in rural areas could not have access to. This finding confirms with the research finding of Abdullahi (1995) and Olabanji (1991) who observed that school location is the primary enrolment and foundation for language acquisition. They further stressed that locating schools in urban centres enhances students’ abilities and potentials in language learning than locating schools in rural area.
Based on the findings in this study, it was observed that most of the tenses and verbs students used do not correlate within the contexts in which they appear. The students lacked the appropriate tense to use, they also picked verbs which do not conform with the time and action. Some of the students even fail to distinguish between regular and irregular form of verbs.
Also, a critical observation of the results of this study shows that most students committed errors due to ignorance, overgeneralization, care-free attitude and lack of commitment to the exercises. This shows that students are not careful when they write and little or no serious attention is paid to their written exercise. Almost all the schools selected do not make adequate provision for writing skills on their school time-table.
Furthermore, lack of relevant materials in English grammar for students is a common problem in the study area. Many students in the selected schools do not have recommended textbooks in English especially dictionary. This made it difficult, for students to learn the basic rules of grammar. The students have poor knowledge of English words which enhances errors. It is discovered that there is no adequate practice for effective writing. When the students writes, some teachers find it difficult to mark and correct the errors on regular basis due  to large number of students in the class.
Finally, this chapter has highlighted some of the causes of tense errors among senior secondary schools students in Ilorin South Local Government Area of Kwara State and the performance of students in tense errors based on students’ gender, school type and school location.
Conclusion
	The following conclusions are based on the study findings: 
There is no significant difference in the tense errors committed by male and female senior secondary school students.
	There is a significant difference in the tense errors committed by students from public and private senior secondary schools.
There is a significant difference in the tense errors committed by students from urban and rural senior secondary schools.
  Recommendations 
	The following recommendations are based on the findings and conclusion of this study. The recommendations are in the interest of students, teachers, authors of English textbooks, and those involved in the planning and designing of English language curriculum.
To the students, they should be made to realize the practical usefulness of error analysis to account for their errors by keeping and maintaining an Errors Gravity Exercise Book (EGEB). The teachers should guide them on how to identify particular errors, the nature of the errors, the linguistic rules that have been violated and how such errors could be corrected. This exercise will encourage peer interaction as the students compare notes, identify errors and exchange views.
The teachers have to assist and guide students to use and maintain a reliable Errors Gravity Exercise Book (EGEB). After each class activity or assignment, the teacher should assist students to identify errors and the linguistic rules they have breached. This will enable teachers to identify those errors which are persistent and the nature of their occurrence. The teachers could also help in checking the errors which students commit by paying adequate attention to the teaching of English and the use of language games in the class.
Authors of English textbooks should be aware of the needs of the students in order to provide adequate learning materials for different aspect of English based on identified areas of difficulties. In planning and designing English curriculum, the depth of coverage and specification of each aspect should be taken into account, those areas which posed greatest difficulty to students. However, the success of any syllabus, no matter how well designed, ultimately depend on how effectively each classroom teacher implements it in the face of adequate teaching and learning condition.
Suggestions for Further Studies
	This study limited its investigation to tense errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State. The errors identified include tense errors and wrong use of verbs.
	A study could be conducted to explore errors that are related to other structural patterns in English language. Such investigation would help to establish the gravity of errors and the communicative competence exhibited by secondary school students in sentence patterns.
	A study could also be carried out to determine the influence of the home background, peer group, level of exposure and other sociological factors on the performance of students in written English.                              
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APPENDIX
EKITI STATE UNIVERSITY ADO EKITI
FACULTY OF EDUCATION
DEPARTMENT ENGLISH EDUCATION
Tense Errors in the written English of senior secondary school students in Ilorin South Local Government Area of Kwara State.
Dear Respondent,
	This test is designed to identify and analyse tense errors in the written  English of senior secondary school students in Ilorin South Local Government Area of Kwara State. You are expected to please respond to the set of questions below.
Please be assured that all the information from the  test would be treated confidentially.
Thanks for your co-operation. 
Section A
Personal Data
Please supply the necessary information about yourself in the space provided and tick () the relevant column appropriately.
Name of School:………………………..…………………………………………
School Type: Public (    )  Private	(   )
School Location: Urban (    ) Rural (	)
Respondent’s Gender: Male ( 	  ) Female (    )
Section B
Fill in the gap with the most appropriate  verb of your choice
1.	They_______ working for the family.
2.	Tunde and his friend _________ at the event last week.
3.	The boy _______ gone to the field.
4.	We ______ taken the decision.
5.	The man  ________ gone before  he came.
6.	What the man ____ was very bad.
7.	Some market women ____  from the village to the town everyday.
8.	Both Jumai  and John _____ French.
9.	The student ______ coming  down the road.
10.	Neither your sons nor your only daughter _____ qualified  in the examination last year. 
Section C
Use the appropriate form of the verb in bracket to fill in the gap in each of the following sentences. 
11.	Janet ______ the food yesterday. (a) cooks (b) cook (c) cooking (d) cooked
12.	The children _____ to school everyday. (a) go (b) goes (c) went (d) were going
13.	She has been _____ for two years. (a) danced (b) dances (c) dancing (d) dance
14.	The chairman will ____ tomorrow. (a) arrives (b) arrived (c) arrive (d) arriving
15.	The children _____ when we arrived. (a) was playing (b) were playing (c) is playing (d) are playing 
16.	My club ____ twice in a month. (a) is meeting (b) met (c) meets (d) meet
17.	Hannah _____ to school nowadays. (a) walk (b) walked (c) walking (d) walks
18.	The sick man ______ in bed for three months. (a) lay (b) laid (c) lied (d) lie
19.	I _____  English for six years by next month. (a) have taught (b) shall have taught (c) shall be teaching (d) shall have been teaching.
20.	If I were you, I ______ a lot of questions. (a) could ask (b) can  
     	 ask (c) would ask (d) will ask
21.	Bread and butter ____  good for a growing child (a) are (b) is  (c) were (d) has 
22.	Measles ________ a child killer disease (a) are (b) is (c) has (d) have 
23.	The traditional ruler, accompanied by his five wives ____ walking into the hall  (a) is (b) are (c) will (d) have 
24.	Ojo returned from school when his mother _____ lunch (a) has prepared (b) was preparing (c) is preparing (d) prepared
25.	“The novel ____ read by Ado”, said  the boy (a) had been (b) has been   (c) is being (d) was being
26.	The new chairman _____ twice before he finally emerged winner (a) had lost (b) has lost (c) lost (d) was losing  
27.	When we leave later this month, we ______ spent six years in this school (a) could have (b) ought to  have  (c) will have (d) would have 
28.	“I ______ be able to answer the question”, the candidate said uncertainly. (a) might (b) must (c) shall (d) will
29.	The students ______ en masse to congratulate the new principal. (a) go (b) went (c) going (d) gone
30.	Your account _________ in red if you withdraw more than your deposit. (a) will be  (b) would (c) will (d) would have been


MARKING SCHEME
	The first ten (10) questions in section B, which is an open ended questions, test students’ performance on the use of tenses. Every correct response would be scored one (1) mark each. The students are free to use any verb of their choice. What is important is the agreement between subject and the tense of the chosen verb.
The 20 questions in sections C which are closed ended items test students on the use of tense. Students are required to choose the best answer from the available options (a) to (d) which carries one (1) mark each.
The total score for the two sections would be 30 marks.
The Marking Scheme 
Section B
1. are
2. were
3. has
4. have 
5. had 
6. did; said; wrote; sent; etc
7. come, travel, walk
8. speak
9. is
10 was						(10 marks)
Section C
11 (d)  cooked
12 (a)  go
13 (c)  dancing
14 (c)  arrive
15 (b)  were playing
16 (c)  meets
17 (d)  walks
18 (a)  lay
19 (d)  shall have been teaching
20 (c)  would ask
21 (b)  is
22 (b)  is
23 (a)  is
24 (b)  was preparing 
25 (d) was being
26 (a) had lost 
27 (d) would have 
28 (a) might
29 (b) went
30 (a) will be 					(20 marks)
Total = 30 marks 
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