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ABSTRACT
English vocabulary appears to be one of the most difficult aspects of language. To teach it well, the usage of instructional materials in teaching English language is very important. The extent of teachers’ use of the materials for teaching English vocabularies in secondary schools in Ilorin West LGA, Kwara State was examined. It also analyzed the influence of teachers’ gender, school type, school location, qualifications, and experience on teachers’ material preference. The descriptive survey type was employed in this study. The target population comprised all the secondary school teachers in Ilorin West LGA, Kwara State, Nigeria. Purposive sample technique was used to involve one hundred (100) English language teachers from selected secondary schools in Ilorin West LGA of Kwara State. The data collected using structured questionnaire were analysed using the percentage, mean and standard deviation rating, the t-test and the one-way ANOVA statistical techniques. The major finding of this study revealed that none of the predicator variables of gender, school type, school location, and qualification had any significant influence on English language teachers’ use of instructional materials except experience during the teaching-learning process. This implied that English language teachers tended not be very proficient in the use of instructional materials for teaching English vocabularies. On the basis of these findings, it was recommended that textbook writers and publishers should avail the right kinds of materials needed in the course of writing by organizing the contents of their textbooks in line with the current English curriculum.




TABLE OF CONTENTS
TITLE PAGE								i
APPROVAL PAGE 							ii
DEDICATION 								iii
ACKNOWLEDGMENTS 						iv
ABSTRACT 								vi
TABLE OF CONTENTS						vii
CHAPTER ONE: INTRODUCTION
Background to the Study 							1
Statement of the Problem 						4
Purpose of the Study							5
Research Questions							6
Research Hypotheses							6
Scope of the Study								7	
Significance of the Study							7
Operational Definition of Terms					9
CHAPTER TWO: REVIEW OF RELATED LITERATURE
Concept of Vocabulary							12
The Importance of Vocabulary						17
The Kinds of Vocabulary							21
Vocabulary Learning for Foreign Language Learners		22
The Technique in Learning English vocabulary			28
Teaching and Learning English Vocabulary in classroom		29
Problems Students faced in Learning Vocabulary			35
Appraisal of the Literature reviewed					37
CHAPTER THREE CHAPTER THREE: RESEARCH METHODOLGY
Research Design								40
Population of the Study							41
Sampling and Sampling Techniques					41
Research Instrument							42
Validity of the Instrument						43 
Reliability of the Instrument						43
Procedure for Data Collection						43
Method of Data Analysis							44 
CHAPTER FOUR: RESULTS AND DISCUSSION 
Results									45
Discussion of Findings							55
CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary									58
Conclusion									59
Implications of the Study							59
Limitations of the Study							60
Recommendations								60
Suggestion for Further Studies						63
REFERENCES								64
APPENDIX								72

CHAPTER ONE
INTRODUCTION
Background to the Study
Vocabulary is an essential component of the senior secondary English curriculum in Nigeria. Learners’ first experience with a word new to them usually comes from seeing it in print, guessing at its meaning from the context, and perhaps looking it up in the dictionary to make sure – sometimes finding to their surprise that it did not mean quite what they had supposed. A good knowledge of vocabulary induces and sustains good retention capacity among learners. As a matter of fact, vocabulary can promote efficient reading and writing as learners have at least two kinds of vocabulary – a reading vocabulary and a writing vocabulary.
Previous studies have revealed that vocabulary is often called different terms. Two most popular among these terms include: lexical knowledge and vocabulary knowledge (Qian, 2012 & Salah, 2018). Its French origin is “vocabulaire”; Medieval Latin calls it “vocabularium”; Latin, “vocabulum” meaning ‘word, name’ (Emmanuel, 2019). Qian (2012) and Salah (2018) viewed vocabulary as the knowledge of word meaning and the level of one’s accessibility to this knowledge. It is pathetic, however, to note that this definition ignores other aspects of lexical knowledge such as spelling, pronunciation, receptive and productive knowledge and morphosyntactic properties. In Cooper’s (2014) view, vocabulary is the key ingredient to successful reading.
It is however pathetic to note that performance in the school certificate examinations in English language is particularly poor. This trend, which has been noticeable over the years, has continued to get worse. Adegbile and Igweike (2012) probed into the performance of students in the West African School Certificate (WASC) May/June Senior Secondary Certificate Examination (SSCE) English language 1996-1998. Their observations revealed a mournful lament:
It is obvious that candidates performed poorly in English language in the three years. More than 50% of the candidates failed in each year. The worst was 1997 when 66.67% of the total entry for English language failed outright. (p.367).
From the results in Table 1, it can be deduced that majority of the students did not perform well or did not make at least a C6, except for 2003 and 2008 where the success rates were 62.93 per cent and 53.17 per cent, respectively. Towards the close of that decade in 2009, the success rate was abysmal. Not more than 14.36per cent were able to make at least a C6. This might be due to the teachers’ outright apathy to the use of resources for teaching English Studies or their lack of training on such. Ayodele (2018) and Adegbile (2019) found that the poor performance might be due to the wrong method of teaching English Language which is adopted in the classroom.Similarly, Babayomi (2019) averred that private schools perform better than public schools because of the availability and adequacy of teaching and learning resources in the former.
According to Olayiwola (2012), instructional materials are non-human resources, which can be classified into print-media and manipulative materials. Examples of print media include: textbooks, manuals, journals, newspapers, magazines, periodicals and catalogues. According to him, the non-print media include: visual aids like the television, tape-recorder, video and computer. Other instructional materials are the manipulative like modules, games, maps graphics, flash cards and charts, which can be used effectively to enhance students’ vocabulary knowledge within and outside the classroom.
	Adewoyin (2021) perceived instructional facilities as tools or instruments through which stimuli can be passed and or obtained. Instructional materials therefore refer to educational resources whether graphic, photographic, electronic or mechanized means of arresting, processing or restructuring visual verbal information or a combination of both. Instructional materials can also be defined as all the resources a teacher uses as aids to explain or elucidate the topic/content/subject to the learner so that he/she is able to fully comprehend the topic (Abolade, 2014).    
Statement of the Problem
Chall (2017), Stahl (2020), Nation (2021), Salah (2018) and Chall and Stahl (2019) opined that vocabulary knowledge can help the learner to comprehend written texts, just in the same way reading can contribute to vocabulary growth. Some researchers advocate that vocabulary is the crucial factor in reading comprehension (Salah, 2018). No text comprehension is possible, either in one’s native language or in a foreign language, without understanding the text’s vocabulary (Laufer 2017). Hirsh and Nation (2012), Hu and Nation (2000), Laufer (1989, 1992, 2017) and Salah (2018) maintained that when the percentage of unknown vocabulary in a given text increases, the possibility of comprehending the text decreases.
From the foregoing, it is glaring that one of the most difficult aspects of learning a foreign language is the development of appropriate vocabulary, which is mostly taught through the use of flashcards. The students’ attitude towards the learning of vocabulary is not encouraging as they merely memorised most of the things taught in the class. Also, teachers have not incorporated a plethora of materials in the teaching of vocabulary, and students find it difficult to assimilate most of the things learnt. Therefore, this study assessed the materials used in the teaching of vocabulary in senior secondary schools in Ilorin West Local Government Area of Kwara State. 
Purpose of the Study
The general purpose of this study assessed the extent of teachers’ use of the materials for teaching English vocabularies in senior secondary schools in Ilorin West Local Government Area of Kwara State, Nigeria. Specifically, the study investigated:
1. The available instructional materials used in teaching English language vocabulary in senior  secondary schools in Ilorin West LGA, Kwara state 
2. the materials commonly used by teachers in senior secondary schools for teaching English vocabularies.
3. the influence of school type on teachers’ use of instructional materials in teaching English vocabularies.
Research Questions
This study provided answers to the following questions:
1. What are the available instructional materials used in teaching English language vocabulary in secondary schools in Ilorin West LGA, Kwara state?
2. What materials do teachers commonly use in teaching English vocabularies in senior secondary schools in Ilorin-West Local Government Area of Kwara State, Nigeria?
3. Is there any influence of school type on teachers’ use of instructional materials for teaching English vocabularies?
Research Hypothesis
Ho1: 	There is no significant difference in the use of instructional materials for teaching English vocabularies between the private and public school English teachers in Ilorin-West Local Government Area of Kwara State, Nigeria.
Scope of the Study
This study examined assessment of materials used in the teaching of vocabulary in senior secondary schools in Ilorin-West LGA, kwara state. The variables in the study include; teachers’ gender, qualification, experience and school type. A researcher designed questionnaire was used to elicit responses from the teacher on the various techniques for teaching vocabulary while inferential and descriptive statistics were used to analyze the data collected.   
Significance of the Study
 	The findings of the study would benefit the teachers, as they would come to appreciate more the need to improve vocabulary learning, the best strategies to be used in improving the vocabulary teaching and learning. This can equally assist the students to gain more skills which could facilitate vocabulary teaching, boost and enhance their learning. This will also help the curriculum planners and the general public as well as future researcher.
At the end of this study, students would benefit because the aim is to improve their performance in learning vocabulary. Therefore, students are expected to see the need to take responsibility for their own learning and through the process involved in writing they would become motivated learners.
The findings in this study would be of help in improving the use of different strategies by teachers for teaching in the secondary schools. And this will make teaching and learning of vocabulary become interesting.
The findings would become of immense help to textbook writers; it could assist in meeting the writing needs of teachers and learners, especially in the selection of appropriate teaching strategies that would make the teaching and learning of vocabulary effective, as they would be informed of the perceptions of teachers to the strategies involved in teaching vocabulary in secondary schools. This would of course help them improve on areas of weaknesses in earlier editions of their textbooks.
Curriculum planners and designers would be better placed in handling vocabulary teaching and learning related issues and this would enable them make adequate provisions for the areas once overlooked or not adequately provided for in later curriculum planning and designing.



Operational Definition of Terms
The following terms and variables are operationally defined as used in this study.   
Techniques: a method of achieving something or carrying something out, especially one requiring some skill or knowledge.
Vocabulary: this is the material to learn by students from all levels of the school must study if they want to master English successfully
Qualified teacher: is a teacher who has received professional training and thus possess at least an NCE, B.A. Ed or a B.A. in English. 
Unqualified teacher: is a teacher that has not received professional training and thus does not possess at least an NCE, B.A Ed, or a B.A in English 
Well experienced Teacher: is a teacher who has been teaching English at the basic school level for a period of eleven (11) years and above.
Experienced Teacher: is a teacher who has six (6) to ten (10) years of English teaching experience at the Basic school level.
Less experienced Teacher: is a teacher who has less than six (6) years of English teaching experience at the Basic School level.
Public school: is a school established and managed by Government.
Private school: is a school established and managed by private organizations or individuals.










CHAPTER TWO
LITERATURE REVIEW
This study is aimed at examining the materials used in teaching vocabularies in secondary school. The literature review is related to the above topic.
Literature review purposely enables the researcher to identify and locate previous observation, opinions and comments made by others which is related to the research area. Literature review helps the researcher to know the present situation of the problem. The literature reviewed in this chapter will be under the following sub themes or topics
· Concept of Vocabulary
· The Importance of Vocabulary
· The Kinds of Vocabulary
· Vocabulary Learning for Foreign Language Learners
· The Technique in Learning English vocabulary
· Teaching and Learning English Vocabulary in classroom
· Problems Students faced in Learning Vocabulary

Concept of Vocabulary
There are some definitions of vocabulary according to some experts. Linse (2015) states vocabulary is the collection of words that an individual knows. Another expert, Neuman, & Dawyer (2011) say that vocabulary can be defined as the words someone must know to communicate effectively: words in speaking (expressive vocabulary) and words in listening (receptive vocabulary).
Moreover,. It is impossible to succeed in learning languages without mastering vocabulary. In addition to Wulanjani (2016) states vocabulary learning and teaching should be combined into the four skills in English. The vocabulary contains in the print form, such as reading and writing, and in the oral form, such as listening or speaking (Alizadeh, 2016). By statement above, it presents that vocabulary influences a variety of skills when learning a new language.
Vocabulary is the basic knowledge of language proficiency which determine the learner’s quality of speaking, listening, reading, and writing. By mastering vocabulary, students can easily understand the lesson that delivered by teacher. Meaning and context are understood easily by student (Richards, 2002). Hornbly (2015) added that vocabulary is the total number of words in a language; a list of words with their meaning, especially one that accompanies a textbook. Rupley, Logan, & Nicols (2018) also stated that vocabulary is a solid attachment that hold stories, ideas, and content altogether and to make comprehension easily reached for children. Those definitions show that vocabulary is the basic elements in mastering English.
Adeniyi-Egbeola and Abiola (2016) observed that vocabulary is often called different terms. They maintained that two most popular among these terms include: lexical knowledge and vocabulary knowledge (Qian, 2012; Salah, 2018). Its French origin is “vocabulaire”; Medieval Latin calls it “vocabularium”; Latin, “vocabulum” meaning ‘word, name’ (Emmanuel, 2019).Qian (2012) and Salah (2018) viewed vocabulary as the knowledge of word meaning and the level of one’s accessibility to this knowledge. It is pathetic, however, to note that this definition ignores other aspects of lexical knowledge such as spelling, pronunciation, receptive and productive knowledge and morphosyntactic properties.
 In Cooper (2014) view, vocabulary is the key ingredient to successful reading. Studies have shown that receptive vocabulary is larger than the productive vocabulary (Laufer, 2017; Qian, 2012) but no one has conclusively demonstrated how much large it is, or whether growth in receptive vocabulary automatically results in growth in productive vocabulary and or, whether the gap between the two remains stable or change over time. Corroborating this view, Nation (2001) agrees that though the receptive vocabulary is larger than productive vocabulary but the size between them diminishes over a period of learning time. However, it is noted that there is no clear picture regarding the point at which the receptive becomes productive (Qian, 2002; Salah, 2008). 
Adeniyi-Egbeola and Abiola (2016) averred that vocabulary is complex in nature; this is premised on two thresholds. First, words come in two forms: oral and print. Oral vocabulary includes those words that we recognise and use in listening and speaking. Print vocabulary includes those words that we recognise and use in reading and writing. Second, word knowledge also comes in two forms: receptive and productive. Receptive vocabulary includes words that we recognise when we hear or see them. Productive vocabulary includes words that we use when we speak or write. Furthermore, vocabulary encompasses the knowledge of word meanings in a language system, as well as the relationship among those words. It incorporates both comprehension and use of words and requires understanding of concrete and abstract meaning. Increasing vocabulary knowledge is a fundamental part of the process of education, both as a means and as an end.
So, lack of adequate vocabulary knowledge is an obvious and serious obstacle for many students who fall into categories considered as educationally at risk. Vocabulary development is thus a process by which people acquire words. Studies related to vocabulary development show that children’s language competence depends on their ability to hear sound during infancy. Thus, vocabulary development during the school years builds upon what the child already knows, and the child uses this knowledge to broaden his or her vocabulary. It implies that exploring vocabulary development guides our efforts to facilitate students’ literacy learning (Olajide, 2010b).
Stepen Lauber (2014) has distinguished types of vocabulary. There are academic vocabulary, content vocabulary, and support vocabulary. Academic vocabulary is words which is used by students in academic discourse. For example: Indicate, Consider, Respond. Content vocabulary is used in specific subject or area and rarely being found outside from the particular subject or area. For example: Photosynthesis, Suffixes, Prefixes, Onomatopoeia. Support vocabulary is used to support idea in order to understand easier. Support vocabulary can be found in a passage or text. for example: invested, stock, marble.
Nation (2021) divided vocabulary in the specific references, there are Receptive Vocabulary and Productive vocabulary. Haycraft quoted by Hatch & Brown (2015) also has the same utterance with Nation. Nation (2021) added that there are four kinds of vocabulary in the text. the first is high frequency words that are appear almost 80% in the text. The second is academic words which are appear around 9%. The third is technical words that appear around 5%. The last is low frequency words that are words of moderate frequency that did not manage to get into the high frequency list.
Jo Ann Aeborsold and Mary Lee (2017) classified vocabulary into two items, Active Vocabulary and Passive Vocabulary. Active vocabulary means that students can use vocabulary appropriately in speaking or writing. It is called as productive vocabulary. Although, it is more difficult to put into practice. In order to use active vocabulary, students must know and able to use the Vocabularies of the language before. They also must already familiar with collocation and understand the connotation meaning of the words. Active Vocabulary often used in speaking and writing skills. In the other hand, Passive vocabulary means vocabulary that can be recognize in the context of reading or listening. It is also called as receptive vocabulary. Passive vocabulary consists of words comprehended by students when they read and listen.
“No matter how successfully sounds of second language are mastered, without words to express a wider range of meanings, communication in a second language cannot happen in a meaningful way” (McCarthy, 2020). In short, vocabulary is important skills to be mastered. In education cases, students who have fewer vocabulary, they will get difficulties in understanding the lessons. This is happening because the student who have more vocabulary, they can understand the meaning, context, and explanation by the teacher easier than the students with fewer vocabulary. That is why vocabulary is important to study. In the other hand, research in vocabulary development must conduct in order to improve quality of learning vocabulary.
The Importance of Vocabulary
Basically, according to Megawati (2016) English has three additional abilities, namely Vocabularies, Vocabulary, and Pronunciation, all of these components are very important for improving optimal English language skills. In addition, Bhakti & Marwanto (2018) state vocabulary is central to language and of critical importance to typical language learning. Vocabulary knowledge is a critical tool for second language learners. Nation (2021) further describes the relationship between vocabulary knowledge and language use as a compliment that knowledge of vocabulary enables language use and conversely, language use leads to increase vocabulary knowledge.
Huang (2019) observes that when readers increase their vocabulary size, their use of language skills implicitly increases and their knowledge of the word also becomes broader. Salah (208) advises that readers need to develop both their receptive and productive vocabulary knowledge. Nevertheless, only the receptive knowledge is required in reading tasks. However, productive vocabulary knowledge assists the learner to produce language forms by speaking and writing to convey a message to others (Hue & Nation, 2020). The five listed stages of vocabulary knowledge by Graves (2021) are: learning to read a known word; learning new meanings of known words; learning new words that represent known concepts; clarifying and enriching meaning of known words; and, moving words from receptive (listening and reading) to productive (speaking and writing) vocabulary. One of the ways students develop vocabulary is, indirectly, through reading, listening and speaking. A students’ background knowledge and prior experiences play a large role in vocabulary development. As students build connections between known words and unknown words, they develop a deeper understanding of their reading. Vocabulary development is a continuous process. 
When learners meet the word many times as they are learning, it increases their knowledge in using the language. Students who are rich in vocabulary are likely to be successful both in expressive skill (speaking and writing) and receptive skill (reading and listening); but one who is poor in vocabulary will have problem in these skills. The relevance of vocabulary cannot be overlooked because of the roles it plays in the development of the minds and characters of learners as they learn other subjects in the school curriculum. 
Bobade (2014) notes that sufficient vocabulary functions as a communication tool which is widely used in a number of settings. It has some impacts on the teaching of English reading. For the purpose of assessing and obtaining up-to-date information shared in the world, it is therefore important that experts in the field of English language rise up to the challenges of reawakening the teaching and learning of vocabulary, so as to enhance the performance of students in the subject as well as in other subjects.
Moreover, Laufer (2017) states that “learning vocabulary is the most important elements without which neither comprehension nor production of language is possible as cited in Indriati, 2014. In another word, vocabulary cannot be separated from other language skills.” As Paul Nation (2015) notes in his paper on vocabulary learning “Vocabulary is not an end in itself”. A rich vocabulary makes the skills of listening, speaking, reading, and writing easier to perform.”
In the trend of globalization, the internationalization of language is unavoidable. English undoubtedly plays the most important role. It includes three elements are pronunciation, vocabulary, and Vocabularies. Those are cannot separate from the foreign language learning process.



The Kinds of Vocabulary
Hatch and Brown (2015) indicate there are two kinds of vocabulary those are:
1. Receptive vocabulary is words that learners recognize and understand when used in context, but they cannot produce. It is a vocabulary that learners recognize when they see or meet in reading text but do not use in speaking and writing. Based on the text above shows receptive vocabulary is talking about someone who can accept something by seeing and listening, but they cannot propagate to another person by communication (using oral sounds) and writing (using the text to propagate it).
b.	Productive vocabulary is the words learners can understand and pronounce correctly and use constructively in speaking and writing. Therefore, productive vocabulary can be addressed as an active process. The learners can produce the words to express their thoughts to others. This text shows that productive vocabulary is talking about the comprehension of the language and can express by speaking out to another person. This kind of vocabulary is the active kind to help learners can speak English, although this language is a foreign language or a second language.
Vocabulary Learning for Foreign Language Learners
Vocabulary learning is an important aspect of foreign language learning because the meanings of new words are frequently stressed, whether in books or classes. Furthermore, vocabulary is crucial for language learning because it supports all other language abilities, can be used as a stepping stone to more advanced language use, and can assist students in achieving fluency more quickly. Besides, vocabulary learning is the basis of language and without vocabulary, one cannot learn any language; it is the knowledge of words.
[bookmark: page7]Accordingly, Min and Hsu (2010) state vocabulary learning is closely related to foreign languages. In the foreign language learning process, the readers need to understand most of the vocabulary and the contextual meanings used in the passage.
a. Students’ Difficulties in Vocabulary Mastery
The difficulty means quality or state of being hard to do or understand (Mariam-Webster). Difficulty in this part means the problems that students encounter in doing something, and it makes them cannot do it easily (Pujiana, 2016).
In addition, the difficulty of vocabulary means sometimes earning vocabulary seems to be one of the easiest things about learning a language, but it is also one of the hardest things to do. According to Thornbury (2022), the students can face some difficulties in mastering vocabulary, such as:
1. Pronunciation means the words that are difficult to pronounce are more difficult to learn. It means the word that learners are unfamiliar to learn and listen to
1. Sound-spelling mismatches are likely to be the cause of errors, either of pronunciation or spelling to a word’s difficulty. While most English spelling is fairly law-abiding, there are also some glaring irregularities. Words that contain silent letters are particularly problematic: foreign, listen, headache, climbing, bored, honest, cupboard, muscle, etc.
1. Sound-spelling mismatches are likely to be the cause of errors, either of pronunciation or spelling to a word’s difficulty. While most English spelling is fairly law-abiding, there are also some glaring irregularities.
Words that contain silent letters are particularly problematic: foreign, listen, headache, climbing, bored, honest, cupboard, muscle, etc
1. Length and complexity seem to be no more difficult to learn than short ones. But, as a rule of thumb, high-frequency words tend to be short in English, and therefore the learner is likely to meet them more often, a factor favoring their “learnability”.
1. Vocabularies is the Vocabularies associated with the word. Remembering whether a verb like enjoy, love, or hope is followed by an infinitive (to swim) or an –ing form (swimming) can add to its difficulty.
1. Meaning it means learners are likely to confuse them in the sentences. For example make and do are a case in point: you make breakfast and make an appointment, but you do the housework and do a questionnaire.
1. Range, connotation, and idiomatic are the words that can be used in a wide range of contexts will generally be perceived as easier than their synonyms with a narrower range. Thus, put in a very wide-ranging verb, compared to impose, place, position, etc. Likewise, thin is a safer bet than skinny, slim, slender.
[bookmark: page10]Uncertainty as to the connotations of some words may cause problems too. Thus, propaganda has negative connotations in English, but its equivalent may simply mean publicity. On the other hand, eccentric have not negative connotations in English, but its nearest equivalent in other languages may be deviant. 
Finally, words or expressions that are idiomatic (like make up your mind, keep an eye on....) will generally be more difficult than words whose meaning is transparent (decide, watch).
Based on the explanation above shows there are many difficulties in learning English vocabulary although they have learned English from the secondary school until university, they also still have difficulty.
b. factors that cause students’ difficulties in vocabulary mastery
Many different factors contribute to the cause of students’ difficulties in vocabulary mastery. Many factors contribute to the cause of students’ difficulties in vocabulary mastery. Huyen and Nga (2013) identify that four factors are cause problems in mastering vocabulary. First, most students consider the teacher's explanation for meaning or definition, pronunciation, spelling, and grammatical function boring. Second, students only think of vocabulary learning as knowing the primary meaning of new words. Therefore, they ignore all functions of the words. Third, students only acquire new vocabulary through new words in their textbooks or when they have been given by teachers during classroom lessons. Forth, many learners do not want to take risks in applying what they have learned. Students recognize a word in a written or spoken form and think that they have "known the word", but they may not be able to use the word properly in different contexts or pronounce it correctly.
Learning success is influenced by several factors, which are classified into internal and external factors and internal factors are factors that exist in individuals who are learning, including physical factors, psychological factors. Whereas external factors are factors that are beyond the individual, including family factors, school factors, and community factors (Slameto, 2020). Based on the description mentioned the factors that influence learning achievement, namely learning method, teaching method role, and the environment is as a tool to create teaching and learning process.
According to Ningrum (2015), there are some problems in mastering vocabulary, such as 1) Students do not know using the structure of the words in learning vocabulary. It is like prefixation, suffixation, and root is the three parts of vocabulary, 2) Students feel vocabulary is difficult. They cannot learn new words and learn English well. On the other hand, they have less time to read another English book, 3) A little in speaking and writing make students forget the words quickly, and 4) In a word, students cannot learn words well, because they have some bad habits to study vocabulary. They only know one meaning of the word. When they see the same word in a different context, they do not know its meaning. Moreover,  Rahmatillah  (2015)  states  that  some  factors  cause  students’ difficulties in learning vocabulary (1) the differentiate form in written and spoken in English., (2) the number of words is exceedingly large, (3) the limitations of sources of information about words, (4) the complexity of word knowledge, (5) lack of understanding of grammatical of the words, (6) the incorrect pronunciation. Besides, this is in line with the statement of Suherman & Yustiana (2017) which state that with the many factors involved in the learning process, not all individuals have the ability to overcome problems related to learning activities.


The Technique in Learning English vocabulary
A technique is a method of doing some task or performing something to achieve the goal. According to Nie and Zhou (2017), learning strategies are the learners’ techniques, approaches, tactics, or specific behaviors that aim to make their learning more effective. In this section, there are many techniques in learning vocabulary for foreign language learners. Many studies have been widely carried focusing on investigating vocabulary teaching and vocabulary learning strategies.
Applying implicit and explicit vocabulary teaching strategies, according to Al-Darayseh (2014), the impact of a combination of both vocabulary teaching strategies on developing EFL learners’ vocabulary size and their reading whose findings revealed that the combination of explicit and implicit vocabulary strategies has proved to be effective in increasing students’ vocabulary size and their reading skill.
Besides, Zarin and Khan (2014) investigate vocabulary learning strategies among undergraduate learners revealed that memory strategy was found as the most frequently used strategy whereas metacognitive strategy was the least frequently one. 
Teaching and Learning English Vocabulary in classroom
a. Classroom Teaching English Vocabulary
Teaching vocabulary is not an easy task to do. Teacher must deliver the vocabulary with the meaning, context, and correct Vocabularies. Teaching vocabulary is clearly more than just presenting new words (Harmer, 2011:151-161). It is not easy task to learn a language without words, even communication between human beings is based on words.
Both teacher and students agree that acquisition of the vocabulary is a central factor in teaching a language (Walters, 2014).
Some people think that vocabulary teaching is only wasting time because the vocabulary number is limited. English teacher better teach vocabulary first than other aspects of language such as Vocabularies, speaking, reading, and writing. Students who already acquire more vocabulary will easily understand others aspect of English than students who have less vocabulary.
In the classroom, English teacher must have several creative strategies in teaching vocabulary. Vocabulary teaching and learning strategies is any strategies that results in the learning vocabulary (Schmitt, 2017). Appropriate strategies help teachers to give students understanding about vocabulary. It also helps students easily understand and get deeper information about learning vocabulary.
Some strategies provided to help teacher in teaching vocabulary. The first, Graves (2012) stated that provide rich and varied language experience can help students to develop their vocabulary. Teacher must preview the reading materials to determine which words are unfamiliar for the students. Student learn the words that they never know before, and the words will be defined and discussed. Then, teacher must give the explanation about the word, not only meaning but also the context and Vocabularies. Johnson and Baumann (2014) stated that this strategy is one of the most effective methods of helping students learn new words because the students need to develop the ability to learn new words from the multiple context of reading. This allow students to develop new vocabularies and also the word’s connotation and denotation. The second strategy is asking students to find synonyms and antonyms for each word. Synonym are often used as definition, also helps students to easily memorize the word by relating a word into other words which has same meaning. Then, students are given instruction to find antonym in order to improve the understanding of particular word deeper than before. This method also helps students to use variety of words. The third method is take notes. Student require to make a list of new words and its meaning. Then, in particular time when they face the new word, they can return to the list either to look up or add new words.
Nation (2021) stated that effective vocabulary teaching deals with only small amount of information about a word at a time. By small amount of word information, students pay attention only to particular area of the word. It keeps the students focus So, more complex the information about a word, more likely the students misinterpret it.
There are three ways of how to give quick attentions to words. The first is quickly give the meaning by (a) using an L1 translation, (b) using a known L2 synonym or a simple definition in the L2, (c) showing an object or picture, (d) giving quick demonstration, (e) drawing a simple picture or diagram, (f) breaking the word into parts and giving the meaning of the parts and the whole word (the word part strategy), (g) giving several example sentences with the word in context to show the meaning, (h) commenting on the underlying meaning of the word and other referents.
The second is draw attention to the form of the word by (a) showing how the spelling of the word is like the spelling of known words, (b) giving the stress pattern of the word and its pronunciation, (c) showing the prefix, stem and suffix that make up the word, (d) getting the learners to repeat the pronunciation of the word, (e) writing the word on the board, (f) pointing out any spelling irregularity in the word.
The third is draw attention to the use of the word by (a) quickly showing the grammatical pattern the word fits into (countable/uncountable, transitive/intransitive, etc.), (b) giving a few similar collocates, (c) mentioning any restrictions on the use of the word (formal, colloquial, impolite, only used in the United States, only used with children, old fashioned, technical, infrequent), (d) giving a well-known opposite, or a well-known word describing the group or lexical set it fits into.
Nation also provided six principles in teaching vocabulary. (1) Keep the teaching simple and clear. Don’t give complicated explanations. (2) Relate the present teaching to past knowledge by showing a pattern or analogies. (3) Use both oral and written presentation; write it on the blackboard as well as explaining. (4) Give most attention to words that are already partly known. (5) Tell the learners if it is a high frequency word that is worth noting for future attention. (6) Don’t bring in other unknown or poorly known related words like near synonyms, opposites, or members of the same lexical set.
Several research conducted by researchers in order to improve or develop student’s ability in vocabulary. All the success of teaching vocabulary relies both on the teacher and students.
Classroom Learning English Vocabulary
Learning vocabulary needs a process. In order to make an effective process, the learner should be in the effective condition of acquiring vocabulary mastery. The condition should help learners to acquire a critical mass of words to use in both understanding and producing language (Thornbury 2012).
There are five essential steps in vocabulary learning that represent what students must do (Brown and Payne, 1995). The five are: (1) having sources for encountering new words, (2) getting a clear image, (3) learning the meaning of the new words, (4) making a strong memory connection between the forms and meaning of the word, and (5) using the words. There are also some key principles provided to help students learn vocabulary. The First, the students’ amount of reading. Students who read more, will have more vocabulary. Reading is the largest influence in order to develop student’s vocabulary. The more students read variety text, the more they get various words that will increase their vocabulary. Second, students’ habit of looking up new words they never know before. Student must form their habit into curious about new words. By reading various texts, they must be face with new words that they never heard before. Then, students must look up into the dictionary or discuss it with their friends or teacher. This habit can make improvement to their vocabulary acquisition.
In the other hand, there are fun ways to learn vocabulary. For example, by listening a music. Students will be more enjoy when they listening to a music. Then, they will face with the words that they never know or heard before. Because of curiosity, students look up the meaning in dictionary, or they can discuss it with their friends or teacher. Even better, students will learn not only the meaning of the words, but also the pronunciation, the context, and connotative meaning of the words. Another way to learning vocabulary is by watching a movie. By watching a movie, students will learn from the subtitle provided in the movie. For better development of vocabulary, the subtitle should provide in English. So that, student must look up in the dictionary, discuss with their friends, or teacher. Same benefits like before, when student learn vocabulary they will learn not only the meaning of the words, but also the pronunciation, the context, and even connotative meaning of the words. learning vocabulary trough fun learning make students enjoy. New words that they get form fun learning will memorize longer than using traditional method.
Problems Students faced in Learning Vocabulary
Learning words is not a spontaneous process; the students have to face several steps as the required processes. Salam, Sukarti, and Arifin (2020) argued that the students needed to employ specific strategies to master English skills including vocabularies. In particular, Schmitt (2020, p. 4) claims that “the mechanics of vocabulary learning are still something of a mystery, but one thing we can be sure of is that words are not instantaneously acquired, at least not for adult second language learners”. Consequently, the common situation shows that most of the students are struggling to mastery the English vocabulary. Indeed, mastering the English vocabulary does not only knowing the meaning of the words but also dealing with the forms, meaning and use of the words. Schmitt (2020) states that besides the meaning of the words, or conceptual content and how they are connected other concepts and words, the students are also required to know the form of the words, for example, how they are pronounced, spelled, and how they are used grammatically correct, in order to develop their vocabulary mastery. By this way, the students are demanded to learn the vocabulary as a tool that enables them to figure out what expressions are useful to communicate effectively and to understand easily. There are some problems when students learn vocabulary. According to Rahmawati (2012), learning vocabulary need to spend time practicing it in daily life, it is a problem. The study is from Wulandari (2020) the one of English teachers in SMP Wahid Hasyim Malang stated that the problem has not enough for the English teacher to teach vocabulary to the students and students also lack motivation in learning vocabulary. It happens when some researcher asks one of the English teachers in SMP Wahid Hasyim Malang, about the student’s difficulties in learning English. Moreover, Khajloo (2013) states that there are some deficiencies in learning English subjects in the school, such as the low hours of English language teaching, the lack of students’ interest, students' motivation in learning English, and the lack of concentration in the class.
Some studies (Apriliyanti et al., 2019; Erina., 2017) found that vocabulary mastery could be obtained through creative teaching like using comic and context clues. However, Thornbury (2022) emphasize that to master English vocabulary, the students often pose a number of problems, specifically, to nonnative English students. Those difficulties could trigger the students to show weak academic performance in different field of study associated with the language skills. According to Thornbury (2022) the difficulties faced by the students are pronunciation, spelling, length of words and complexity, grammar, meaning, range, connotation and idiomaticity. 
Appraisal of the Literature Reviewed
Vocabulary is the key ingredient to successful reading. Studies have shown that receptive vocabulary is larger than the productive vocabulary (Laufer, 1997; Qian, 2002) but no one has conclusively demonstrated how much large it is, or whether growth in receptive vocabulary automatically results in growth in productive vocabulary and or, whether the gap between the two remains stable or change over time. Corroborating this view, Nation (2001) agrees that though the receptive vocabulary is larger than productive vocabulary but the size between them diminishes over a period of learning time. However, it is noted that there is no clear picture regarding the point at which the receptive becomes productive (Qian, 2002; Salah, 2008). Adeniyi-Egbeola and Abiola (2016) averred that vocabulary is complex in nature; this is premised on two thresholds. First, words come in two forms: oral and print. Oral vocabulary includes those words that we recognise and use in listening and speaking. Print vocabulary includes those words that we recognise and use in reading and writing. Second, word knowledge also comes in two forms: receptive and productive. Receptive vocabulary includes words that we recognise when we hear or see them. Productive vocabulary includes words that we use when we speak or write. Furthermore, vocabulary encompasses the knowledge of word meanings in a language system, as well as the relationship among those words. It incorporates both comprehension and use of words and requires understanding of concrete and abstract meaning. Increasing vocabulary knowledge is a fundamental part of the process of education, both as a means and as an end.
So, lack of adequate vocabulary knowledge is an obvious and serious obstacle for many students who fall into categories considered as educationally at risk. Vocabulary development is thus a process by which people acquire words. Studies related to vocabulary development show that children’s language competence depends on their ability to hear sound during infancy. Thus, vocabulary development during the school years builds upon what the child already knows, and the child uses this knowledge to broaden his or her vocabulary. It implies that exploring vocabulary development guides our efforts to facilitate students’ literacy learning (Olajide, 2010b).





CHAPTER THREE
RESEARCH METHODOLOGY
		
		This chapter describes and presents the research procedure adopted in carrying out the study. It gives detailed information on: 
· Research Design,
· Population, Sample and Sampling Techniques, 
· Instrumentation, 
· Validity of Instrument, 
· Reliability of Instrument, 
· Procedure for Data Collection and 
· Data Analysis Techniques
Research Design
This is a descriptive survey of the cross –sectional type. A descriptive research involves a systematic attempt to describe the characteristics of a given population or areas of interest factually to ensure meaningful description of situation Oke, (2015).  


Population
The total population were all senior secondary school teachers of English language in Ilorin West LGA 
Sample and Sampling Technique
Simple random sampling technique was adopted in selecting ten private and public schools from Ilorin west LGA while one and two teachers were purposively selected from each private and public schools respectively since there were not very many English teachers because of paucity. Hence a total of 30 respondents were used for the study
The following school were selected for the study
· Government Day Secondary Schools, Adewole
· Islamic Secondary School, Gaa Odota
· Government Day Secondary Schools, Odo Okun
· United Community Secondary School, Ilorin
· Sheik Abdulkadir secondary school
· Senior Secondary School, Odokun
· Baptist Secondary school, Ilorin
· Waziri senior secondary school, Ilorin
· Queen Elizabeth school, Ilorin
· Oke ALuko Senior Secondary School, Ilorin
· Iretiolu Comprehensive School, Ilorin
· Five ways International School
· Federal Staff School, Adewole
· Sheik Abdulsalam secondary School, Ilorin
· Socrates International school
· Oluwatoyin International school
· Real Gold International schools
· Model secondary school (KWCOED, Ilorin)
· Rukayat Group of School, Ilorin
· Balogun Model College
[bookmark: _Toc479249516]Instrumentation 
The instrument utilized for data collection was a structured questionnaire tagged ‘Assessment of Material used in Teaching English Vocabularies Questionnaire (AMUTEVQ)'. The questionnaire was adapted in order to suit this study. The questionnaire contains two sections.
Section A focuses on the personal data of each respondent such as schools’ location, gender of respondent, teaching qualification, years of experience. Section B of the questionnaire seeks to find out the level of teacher use of Instructional Material for Teaching English Vocabularies, Kwara state.  It would be rated as follows; based on it availability and usage.
Validity of the Instrument
To re-validate the instrument, it was submitted to three experts in the Arts Education Department of the Ekiti State University (KWCOED, Ilorin) and the project supervisor to check and approve the structure and content of the instrument. 
Reliability of the Instrument
The reliability index was determined through a test re-test procedure of two weeks interval to respondent outside the study area A reliability coefficient was tested using the Pearson’s Product Moment Correlation Statistics
Procedure for Data Collection 
The researcher visited the selected schools for the purpose of administering the instrument; permission were sought from the selected school principals. The instruments were administered in the selected schools by the researcher and with the aid of the research assistant. The questionnaire would be collected immediately after its completion. 
Data Analysis
The data collected through a questionnaire were analysed using the percentage, mean rating and the t-test at 0.05 alpha level using SPSS 20.0 for windows. 
.














CHAPTER FOUR
RESULTS AND DISCUSSION
Introduction 
	This section presents the result of data obtained from the respondents in frequency counts and percentages
4.2 Results
The findings of this study are presented in Tables
Table 4.1: Distribution of Respondents by Age
	Age
	Frequency
	Percentages

	20-30 years
	7
	23.3%

	31-40year
	16
	53.3

	41-50years
	5
	16.7

	51-60 years
	2
	6.7

	Total
	30
	100


Source: Field survey 2024
Table 4.1 indicates that of the 30 respondents in the study out of which 7 (23.3%) were between 20-30 years, 16 (53.3%) were between the age of 31-40years;5 (16.7%) were between the age of 51-60years; 2 (6.7%) were within 51-60 years.
Table 4.3: Distribution of Respondents by Gender
	Gender
	Frequency
	Percentages

	Male
	17
	56.7

	Female 
	13
	43.3

	Total 
	30
	100


Source: Field survey 2024
Table 4.3 indicates that 30 respondents participated in the study out of which 17 (56.7%) were male, while 13 (43.3%) were Female. 
Table 4.4: Distribution of Respondents by Academic Qualification
	Highest Educational level
	Frequency
	Percentages

	SSCE
	1
	3.3

	NCE
	-
	-

	Degree 
	27
	90

	M.Sc
	2
	6.7

	Total
	30
	100


Source: Field survey 2024
Table 4.4 indicates that 30 respondents participated in the study out of which 1 (3.3%) were NCE holders, - (0%) were having NCE, 27 (90%) were degree holder, while only 2 (6.7%).
 Table 4.5: Distribution of Respondents by School Type
	School Type 
	Frequency
	Percentages

	Private
	10
	33.3%

	Public
	20
	66.7%

	Total
	30
	100


Source: Field survey 2024
Table 4.5 indicated that 30 respondents participated in the study out of which 10 (33.3%) were from private school while 20 (66.7%) are government owned school (Public).
Research Question One: What are the available instructional materials used in teaching English Vocabularies in secondary schools in Ilorin metropolis of Kwara State?
In drawing inferences from the mean on this research question, the following critical ranges of scores on a scale of 0 – 2 were used.
Table2: Table of Inference
	Critical ranges
	Inferences

	1-1.49
	Not Available

	1.5 – 2.0
	Available



Table 2 presents the critical ranges of mean scores on a scale of 0 – 2 (with 0 and 2 as the minimum and maximum obtainable scores, respectively) alongside their inferential meanings. Hence, an instructional material whose availability range falls between 0-1.49 is described as Not Available for use in the sampled school; conversely, an instructional material whose availability range falls between 1.5-2.0 is described as being Available.


Table 3: Instructional Materials Available for Teaching English Vocabularies in Secondary School (N=30)
	S/N
	Items
	Mean
	SD
	Inferences

	1
	Realia (real-life/concrete objects
	1.67
	0.98
	Available

	2
	Charts (flip charts, minimal charts, phonics chart
	1.87
	0.92
	Available

	3
	Overhead projectors
	1.34
	0.11
	Not Available

	4
	Slides
	1.42
	0.01
	Not Available

	5
	Television programmes
	1.95
	1.16
	Available

	6
	MP3 audio CDs
	1.74
	0.92
	Available

	7
	The computer
	1.89
	1.09
	Available

	8
	The video
	1.54
	1.13
	Available

	9
	Slide-audio tape presentation
	1.67
	1.11
	Available

	10
	Course textbooks
	1.98
	0.92
	Available

	11
	Puppets
	1.53
	1.14
	Available

	12
	Magazines/newspapers
	1.60
	1.02
	Available

	13
	Audio-tape recorder/player
	1.66
	0.96
	Available

	14
	Adapted passages
	1.48
	0.05
	Not Available

	15
	Maps
	1.53
	1.14
	Available


Source: Field survey, 2024
Table 3 reveals that all the thirteen (15) research items that investigated the availability of the instructional materials for the English language Vocabularies in Ilorin metropolis of Kwara State were available except items 3 and 4 that were not available. This implied that out of the 15 items investigated, only 3 items were not available at the secondary schools in Ilorin metropolis of Kwara State.
Research Question 2:  What materials do teachers commonly use in teaching English vocabularies in senior secondary schools in Ilorin West Local Government Area of Kwara State, Nigeria?
	In drawing inferences from the mean on this research question, the following critical ranges of scores on a scale of 0 – 4 were used:
Table 3: Table of Inference
	Critical ranges
	Inferences

	0 – 1.49 
	Never

	1.5 – 2.49
	Seldom

	2.5 – 2.99
3 – 4
	Often
Always



Table 6: Materials commonly used in teaching English vocabularies in senior secondary schools
	S/N
	Materials used in teaching English vocabularies
	N
	Mean
	Rank
	Inferences

	1
	Realia ( real life/ concrete object)
	30
	2.58
	2nd
	Often

	2
	Charts ( flip charts, minimal charts, phonics chart)
	30
	2.36
	3rd
	Seldom

	3
	Overhead projectors
	30
	2.28
	4th
	Seldom

	4
	Slides
	30
	1.17
	15th
	Never

	5
	Television programmes
	30
	1.75
	12th
	Seldom

	6
	mp3 audio CDs
	30
	1.28
	14th
	Never

	7
	The computer
	30
	1.99
	10th
	Seldom

	8
	The video
	30
	1.75
	12th
	Seldom

	9
	Slide audio tape presentation
	30
	2.14
	6th
	Seldom

	10
	Course textbooks
	30
	1.99
	10th
	Seldom

	11
	Puppets
	30
	2.05
	9th
	Seldom

	12
	Magazines/ news papers
	30
	2.22
	5th
	Seldom

	13
	Audio tape recorder/player
	30
	2.12
	7th
	Seldom

	14
	Adapted passages
	30
	2.89
	1st
	Often

	15
	Maps
	30
	2.11
	8th
	Seldom



Table 4 reveals that out of the fifteen (15) items that addressed the extent of teachers’ use of instructional materials for teaching English vocabularies in senior secondary schools in Ilorin West Local Government Area of Kwara State, items 14 and 1 ranked 1st and 2nd, respectively. This outcome implies that English Language teachers teaching vocabularies in senior secondary schools in IlorinWest Local Government Area make more use of these two items – adapted passages and realia (real life/concrete objects) – quite often than any other items listed in the questionnaire during their teaching.
Conversely, Table 4 reveals that items 6 and 4 ranked 14th and 15th, respectively. This outcome implies that English Language teachers teaching vocabularies in senior secondary schools in Ilorin-West Local Government Area never made use of these two items at all compared to any other items listed in the questionnaire, during their teaching. This suggests that English Language teachers teaching vocabularies in senior secondary schools in Ilorin-West Local Government Area never made use of MP3 audio CDs and Slides at all.
On the average, items 2, 3, 12, 9, 13, 15, 11, 10, 7, 8, and 5 ranked 3rd to 12th, respectively. This result revealed that English Language teachers teaching vocabularies in senior secondary schools in Ilorin West Local Government Area seldom use these instructional materials in teaching English vocabularies, during their teaching. 
Research Question Three: Is there any influence of school type on teachers’ use of instructional materials for teaching English vocabularies?
The responses of the public and private school teachers on their use of instructional material for teaching English vocabularies were compared using independent sample t-test statistics.
Table 7: The difference in private and public teacher’s use of instructional materials for teaching English Vocabularies (N=40)
	Variable
	N
	Mean
	SD
	Df
	T-value
	Sig.
	Decision

	Private
	71
	29.7746
	4.88495
	
	
	
	HO

	
	
	
	
	116
	0.655
	0.85
	Accepted

	Public
	47
	30.4043
	5.43603
	
	
	
	


Source: Author’s computation
Table 7 shows that the t-test calculated value (30) = 0.655, while its p-value is 0.085 at alpha level of 0.05. Since the p-value is greater than the alpha value (0.85>0.05), the hypothesis was thus accepted. This means that there was no significant difference in the use of instructional materials by both private and public school English vocabularies teachers.
Hypothesis: There is no significant difference in the use of instructional materials for teaching English vocabularies between the private and public school English teachers in Ilorin West Local Government Area of Kwara State, Nigeria.
Table 8: Difference in English Vocabulary Teachers’ Use of Instructional Materials for Teaching based on School Type

Variables		N	Mean	      SD  	df	   t-value   Sig  Decision
								
Public Sch.	20	33.58      9.85							  				 		183	  1.34	      0.18 HO Accept
Private Sch.	 10	36.33	    8.96				
*Significance @ 0.05
	Table 8 shows t (30) = 1.34, p > 0.05. Since the p-value is greater than the alpha value, the hypothesis was thus accepted. It can be deduced that there was no significant difference between private and public school English teachers’ use of instructional materials for teaching English vocabularies.  The implication is that public school teachers do not use the instructional materials for teaching English vocabularies differently from their private school counterparts.
Discussion 
The analysis on the materials commonly used by teachers revealed that the teacher of English language in Ilorin West LGA seemed to demonstrate pedagogical ignorance in the understanding of their use of instructional materials. These instructional materials are: charts (flip charts, minimal charts, phonic charts); overhead projectors; magazines/newspapers; slide-audio tape presentation; audio tape recorder/player; maps; puppets; course textbooks; the  computers; the video; and, television programmes. This implies that teachers of English Language teaching vocabularies in senior secondary schools in Ilorin West Local Government Area hardly ever made use of these instructional materials during their teaching of vocabularies as over seventy per cent (70%) of these materials are made use of once in a blue moon.
This could have been responsible for the abysmal failures that are constantly being recorded at the WAEC and NECO Senior Secondary Certificate Examinations, most especially as revealed in the period reviewed in this study (where not more than 14.36% were able to make at least a C6 [in 2009] in English language). This might be due to the teachers’ outright apathy to the use of instructional materials for teaching English language or their lack of training on such. 
This assertion is in consonance with Ayodele’s (2018) and Adegbile’s (2019) views that the poor performance of students in English language might be due to the wrong method adopted by teachers during the teaching-learning process – since a wrong choice of method implies a wrong choice of instructional materials. Similarly, the finding also confirms Ogunnaike’s (2012) statement that students’ poor performance might be due to the inaccessibility of instructional materials such as the textbooks – one of the many problems associated with the teaching of English language in the last millennium. In the same vein, Adeogun (2021) discovered a very strong positive significant relationship between instructional resources and academic performance. This was why he admonished strongly that basic instructional resources must be present in the classroom for an effective teaching/learning to take place, during the teaching-learning process.
Further still, the finding of the study showed that there was no significant difference between private and public English language teachers’ use of instructional materials for teaching English vocabularies. The implication is that public school teachers do not use the instructional materials for teaching English vocabularies differently from their private school counterparts. They both made use of instructional materials at almost the same frequency just in the same way they never or hardly made use of some others. This indicated that both private and public English language teachers claimed never to make use of MP3 audio CDs and slides at all, just as they conversely quite often made more use of Adapted passages and realia (real life/concrete objects)
The finding negated the study of Babayomi (2019) who observed that private schools performed better than public schools because of the availability and adequacy of teaching and learning resources in the former. It should be noted that availability and adequacy do not imply usability. The usability of the available materials is what this study advocates, most especially those that are ICT-inclined. It is on this threshold that students’ performance is rested. This study, however, showed that there is a disconnection between the breathtaking costs of our education and the quality of teaching our students are actually getting in return from those high prices – most especially from our private “international” schools.

CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
English Vocabularies appears to be one of the most difficult aspects of language. To teach it well, the usage of instructional materials in teaching English language is very important. The extent of teachers’ use of the materials for teaching English Vocabularies in secondary schools in Ilorin metropolis, Kwara State was examined. It also analyzed the influence of teachers’ gender, school type, school location, qualifications, and experience on teachers’ material preference. The descriptive survey type was employed in this study. The target population comprised all the secondary school teachers in Ilorin metropolis Kwara State, Nigeria. Purposive sample technique was used to involve thirty (30) English language teachers from selected secondary schools in Ilorin metropolis of Kwara State. The data collected through structured questionnaire were analysed using the percentage, mean and standard deviation rating, the t-test and the one-way ANOVA statistical techniques.


Implication of the Study
	The implication of this study is to enhanced learning outcome by evaluating the effectiveness of different materials can lead to improve vocabularies instruction, better students comprehension and enhanced language acquisition. Assessment results can help in customising materials to meet the diverse needs of students, including varying levels of language proficiency and learning styles.   
Conclusion
It could be concluded that the teachers of English Language teaching vocabularies in senior secondary schools in Ilorin West LGA favoured using adapted passages and realia more than any other material assessed in the study. Most shockingly, these teachers never made use of MP3 audio CDs and slides at all. Besides, conclusion could also be drawn from the finding that the predictor variable of school type had no significant influence on public and private schoolteachers’ use of instructional materials for teaching English vocabularies during the teaching-learning process. The findings of this study showed that teachers of English Language teaching vocabularies seemed to have vague understanding of the use of instructional materials probably because of their over-dependence on residual knowledge, lack of access to innovatively-prepared textbooks, dearth of support from school administrators, poor implementation of the curriculum, uncooperative nature of parents (most especially the unenlightened ones), among many other reasons. 
Limitation of the Study
	The work is limited to assessment of materials used in the teaching of vocabulary in senior secondary schools in Ilorin west local area of Kwara state due to time and financial constraints.
Recommendations
1. Teachers are advised to update their professionalism by constantly attending seminars, workshops, in-service training and reading of academic journals and related research studies. This would expose teachers to the pedagogical needs on the use of materials for teaching English vocabularies. 
2. School administrators should ensure that prospective English language teachers have the pedagogical wherewithal in the use of instructional materials before they are given teaching appointments. Similarly, school administrators are expected to give financial and moral supports to their English Language teachers as this will go a long way in enhancing students’ performance at that level.
3. Curriculum developers would know, through the outcome of this study, what kind of materials to suggest when listing the vocabulary content to be learnt and taught.
4. It is recommended that textbook writers employ the right kinds of materials needed in the course of writing and organising the vocabulary themes in their textbooks in line with the current English language curriculum so as to achieve the desired goal of teaching and learning. 
5. In the same vein, publishers are employed to update their publication by ensuring that the instructional materials highlighted in this study, and many excellent others, are made use of in their publications. This will boost the commercial value as well as the market demand of their textbooks.
6. Parents are encouraged to make provisions for the materials their wards would need in their quest to acquire knowledge. Among these include: textbooks, charts, maps, audio-visual and electronic instructional materials such as radio, tape recorder, television, video tape recorder and the computer. Other category of materials consist of paper supplies and writing materials such as biros, erasers, exercise books, crayons, whiteboard pens, whiteboards, interactive whiteboards, drawing books, notebooks, pencils, rulers, slates, workbooks and so on.
7. Teachers employ the use of various instructional materials during the teaching/learning process of English Vocabularies. This would expose teachers to the knowledge needs for the use of the materials for teaching English Vocabularies.
8. Curriculum planners and policy makers should know what kind of material to plan for and recommend. This would make the needs of learners to be met during the teaching/learning process of English Vocabularies.
9. Textbook writers should employ the right kinds of materials needed in the course of writing and organizing the contents of textbooks in line with the current English Vocabularies so as to achieve the desired goal of teaching and learning.
10. The publishers are employed to update their publications by ensuring that instructional materials highlighted in this study are made use of in their publications.


Suggestion for Further Studies
The researchers suggest the following areas for further studies.
1. Research should also be carried out on teachers attitude towards improvisation of teaching resources for effective teaching of English language.
2. An assessment of competence teachers in the English contents should be carried out too. This is to assess the personnel handling the teaching of English and arrange for their capacity building.
3. Similar studies can also be carried out in another local government area.
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QUESTIONNAIRE
EKITI STATE UNIVERSITY
FACULTY OF EDUCATION, ENGLISH DEPARTMENT
Assessment of Material used in Teaching English Vocabularies Questionnaire (AMUTEVQ)
Dear Respondents,
	This questionnaire is seeking your view on “Assessment of material used in teaching English vocabularies in Ilorin West LGA, Kwara state”. Your contribution will be treated with utmost confidentiality and will be used solely for the purpose of this study.
Thank you for your cooperation.
								Yours faithfully,
								Saadu Hawau A.
Section A
2. Gender: 	a. Male	(  )		b. Female	(  )
3. Age: 		a. 20–30 (  )	b. 31–40  (  ),	c.41–50 (  ), 	d. 51–60 (  )
4. School Type: 	a. Private owned ( ), 		b. Government Owned ()	
5. School Location:	a. Urban (  )			b. Rural ( )		
6. Academic qualification	a. SSCE	(  )	b. NCE/ND	(  )	c. Degree (  )		d. Master (  )
Section B: Select the most appropriate answer, indicate your choice by ticking (      ) 
A. Availability of materials used in Teaching English Vocabulary
	S/N
	Items
	Available
	Non-Available

	1
	Realia (real-life/concrete objects
	
	

	2
	Charts (flip charts, minimal charts, phonics chart
	
	

	3
	Overhead projectors
	
	

	4
	Slides
	
	

	5
	Television programmes
	
	

	6
	MP3 audio CDs
	
	

	7
	The computer
	
	

	8
	The video
	
	

	9
	Slide-audio tape presentation
	
	

	10
	Course textbooks
	
	

	11
	Puppets
	
	

	12
	Magazines/newspapers
	
	

	13
	Audio-tape recorder/player
	
	


b. Materials used in teaching English vocabularies
	S/N
	Items
	Often used
	Seldom used
	Never used

	1
	Realia ( real life/ concrete object)
	
	
	

	2
	Charts ( flip charts, minimal charts, phonics chart)
	
	
	

	3
	Overhead projectors
	
	
	

	4
	Slides
	
	
	

	5
	Television programmes
	
	
	

	6
	mp3 audio CDs
	
	
	

	7
	The computer
	
	
	

	8
	The video
	
	
	

	9
	Slide audio tape presentation
	
	
	

	10
	Course textbooks
	
	
	

	11
	Puppets
	
	
	

	12
	Magazines/ news papers
	
	
	

	13
	Audio tape recorder/player
	
	
	

	14
	Adapted passages
	
	
	

	15
	Maps
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