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ABSTRACT
This study investigated the assessment on the use of ICT in teaching and learning of Literature-in-English in Ilorin West Local Government, Kwara State. This study adopted the descriptive survey research design. Five (5) Senior Secondary Schools were randomly selected and total number of 50 respondents were selected through purposive sampling technique from the sampled senior secondary schools in Ilorin West Local Government. The instrument used for the study was a structured questionnaire.  The outcome of the study showed that the integration of ICT supported learners in the form of active participation, clarifying the concepts, innovation and interaction involved in learning literature-in-English with ease leading to enhanced learner academic.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
English language is not indigenous to Nigeria yet, it is studied and used in Nigeria more actively than most of the indigenous languages. English language is Nigeria’s second language but many parents prefer their children speaking English to their indigenous languages. In some primary schools, English is used as the medium of communication in the school and whoever speaks any of the indigenous languages is made to pay some money or is severely punished.
In some secondary schools, the same thing is observed. Nigerian tertiary institutions are not left out in the wide spread use of English and the work places cannot be exempted. Our aged parents who are half-educated or did not attend school are still hungry and thirsty for the use of the English language.
In Nigeria, the English language is highly valued. It has a critical part in the educational system, as evidenced by the functions of the English language in Nigeria. It is a political maneuver, and it also helps alleviate fears about racial control. The practical literature part of the English language becomes even more critical for engagement and articulation in our daily usage of the language (Alabi, 2003). Additionally, the use of English facilitated involvement at the national and international levels. To participate effectively and efficiently in the country’s social, political, and economic life, one must be able to comprehend and use the English language effectively and efficiently.
If this is the case, the Nigerian users of English should aim at pronouncing English words in a way that brings out their messages best without altering the language to the extent that its value as a medium of communication will be lost. Where this foundation is laid is in the lower levels of education; nursery, primary and post primary schools.
Hence, as important as it is, the Literature-in English teaching and learning in Nigerian secondary schools should not be handled lightly. The teaching and learning of the English language here does not only refer to grammar but also literature-in- English.
Iyiola (2010) affirms that “To say that the English of Nigerians is appalling is to state the obvious. This is so because over the years, attention has not been paid to the teaching of the speech sounds of English in schools... He further observes, however the emphasis in recent times on the phonic method of teaching English at the primary school level, and the inclusion of a literature–in-English component in the SSCE syllabus is an indication of a renewed interest in correct pronunciation”.
Adedimeji (2007) writes that “Literature-in-English as a component of the language scheme in the secondary schools, is a very welcome development, a positive development which will not only give rise to good speech habits but will also affect the written form of the language for the better”.
To Omosowone and Akindolire, (2003), “Literature –in-English is now an integral and essential part of the English language syllabus that also carries reasonable mark in the school Certificate Examination. Literature-in-English is integrated in the school curriculum, not only for the purpose of examination but also, to teach students how-to speak English language correctly and meaningfully for effective communication”.
Meanwhile, Ukwuegbu, Okoro, Idris, Okebukola, Owokade and Okebukola (2002) wrote that, “The senior secondary school Literature-in-English paper has become an important aspect of the English language examination”. They further say, “You should also know that beyond learning literature-in-English for the purpose of passing your examination, you need it to be a better listener and communicator”.
According to Ogunsanwo, Duruaku, Ezechukwu and Nwachukwu (2003), “Since speech is used more in every language than other forms, it is necessary that learners of a language become quite familiar with the correct speech forms of the language. Unlike the old system under which literature-in-English was an optional paper and carried no credit in the School Certificate Examination, the present system provides appropriately for Literature-in-English as a necessary part of the English language syllabus and one that earns credit in the Senior School Certification Examination. Accordingly, in the teaching of the English language, proper attention to speech behavior in English has become absolutely necessary.
In any case, the approach to the study of Literature-in-English extends beyond the purpose of examination to its practical usefulness in life. The study will necessarily demand intensive practice not only within the classroom but also outside it- at play, at home, among friends, and so on. The learner should read aloud by himself and repeat difficult sounds many times over to be familiar with their correct pronunciation”. Hence, as an important aspect of the English language, it should be properly taught and learnt. Adedimeji (2007) asserts “The spoken form of English deserves a special attention if the communicative role of language should be maintained”.
Iyiola (2010) asserts “The goal of the literature-in-English course therefore should not be just to enable the students score high marks in Literature-in-English in the SSCE or JAMB but also that they may become good speakers of English Language. Proficiency in spoken English Language is not voluntary, it is obligatory. All teachers of English language and indeed all teachers must make concerted effort to improve on their spoken English, so that they can be good models to their students…” 
Gimson (2011) caps it all by saying that “The foreign teacher of English constitutes a special case. He has the obligation to present his students with as faithful a model of English as possible. In the first place and particularly if he is dealing with young pupils, his students will imitate a bad pronunciation as exactly as they will a good one’’S.
According to Abolade and Yusuf (2005), as quoted in Ede (2010), Information and Communication Technology (ICT) refers to those different types of technologies which are utilized for processing, transmitting and communicating data and information. Tools such as computers, internet, interface boxes, e-mail, varieties of software and materials form important aspects of ICT. Information and communication technology relates principally to studying concepts, skills, processes and application of electronic devices.
Molony (2006) describes Information Communication Technology as any technology that enables communication and transmission of information. Beebe (2004) says information communication technology is a shorthand form for computers, software, networks, satellite links and related systems that allow people to access, analyze, create, exchange and use data, information and knowledge in ways that until recently, were almost unimaginable. She opined that ICT can bemused interchangeably with “internet”.
According to Iloanusi and Osuagwu (2011), Information Communication Technology (ICT) is the processing and maintenance of information, and the use of all forms of computer, communication network and mobile technologies to mediate information. They go further to say that information communication technologies include all media employed in transmitting audio, video, data or multimedia such as cable, satellite, fiber optics, wireless (radio, intra-red, Bluetooth, Wifi). And that network technologies include personal area networks (PAN), campus area network (CAN), intranets, extranets, LANs, WANs, MANs and the internets. Computer technologies include all removable media such as optical discs, disks, flash memories, video books, multimedia projectors, interactive electronic boards, and continuously emerging state-of-the-art PCs. And those mobile technologies include mobile phones, PDAs, palmtops, etc. These technologies have information as their material object.
According to Adebayo (2005), cited in Egbe (2010), states that in education this technology covers the use of computers, radio, satellites, online self-learning packages, telepresence system interactive CDs, video, internet optical fibre technologies and all types of Information Technology (IT) hardware and software.
To lloanusi and Osuagwu, (2010), Information Communication Technology applied to education enhances the delivery and access to knowledge, and improves the curriculum. It produces richer learning outcomes compared to education without ICT. It encourages critical thinking and offers unlimited means of achieving educational goals.
Hence, Ede (2010) writes that the challenges of carrying out teaching, learning and research started changing, dramatically with the emergence of new technologies which include Information and Communication Technologies (ICT).
According to Nwabuko (2010), education recently has been influenced by the development of global Information and Communication Technology (ICT) especially E-learning activities in the cyber space through the internet. And this according to Mustapha (2004) quoted in Nwabuko, (2010), could facilitate quality education. For instance, in the teaching and learning of literature-in-English, if a recorded sound is played twenty times, it will produce the same sound but if a teacher pronounces a particular sound twice, different sounds will be produced.
No wonder Clark, Yallop and Fletcher (2007) assert that advances in technology in the twentieth and twenty-first centuries have opened up new ways of investigating the articulator and acoustic properties of speech and have substantially enlarged the scope of phonetics such that new frontiers such as forensic phonetics have been opened. Forensic phonetics is a new branch of phonetics which is used in the detection of criminals where the forensic phonetician uses his equipment for the detection of the voice.
Egbe (2010) affirms that using tapes, television and videos, the teacher can make the children listen and watch the enunciation of the standard varieties as well as other forms from across the world, thus creating versatility and flexibility in their speech. He further states that language laboratories with at least a radio cassette player, television with a multimedia receiver like the DSTV, as well as the video compact disc player should be installed in all public schools for use in teaching English pronunciation. Different technological resources are now available for effective spoken English practice in formal and informal settings. These resources include the following:
Audio blogging: This is a situation whereby a kind of diary published online in a web log in which a person (its author) writes about what he/she likes in a chronological order is substituted for the written posts with voice recording. It is medium to capture personal thoughts in the form of speech. This emerging technology has been identified as a tool that could potentially enhance the teaching and learning of literature conversation skills. According to Tan, Ow and Tan, (2006) teachers using Audio blogs in English classes have reported improvement in students’ literature skills. The authors found that the use of Audio blogs enabled students who had a weak proficiency in literature skills to acquire formulaic expressions when they listened to literature performance of stronger students.
Podcasting and Video casting: Podcasting is a voice recording posted online in a web page or site for others to listen to and download, usually for MP3players for personal use. Sound is instrumental to learning a L2 as pupils need to develop the communication skills of listening and speaking (as well as reading and writing). Furthermore, if it is accompanied by image, its effect on the learner is stronger (Video casts).
Videoconferencing: This puts L2 learners in real-time contact with other students of ESL from different countries and cultures. They can exchange personal information, take part in role plays, participate in games, and above all, communicate in the L2 with a real purpose. This is done through a web-based video- conferencing link via a Webcam and program such as Microsoft Net Meeting.
Voice Chatting: This is a powerful software tool which also provides teachers with authentic situations to use the L2. Students learn better if they use theL2 for a real purpose. With a software application like Skype, students can talk on the phone via the internet with ESL learners from other countries. It is agreed among researches that activities that involve real communication promote learning.
ICT Policies in Nigeria
Nigeria, in a quest to join ICT world, set up an ICT policy. The federal executive council approved this policy and established the National Information Technology Development Policy as the implementing body. This policy was lunched for implementation in April 2001.
According to Osei (2007), some of the objectives of Nigeria’s ICT policy include the following:
· To ensure that ICT resources are readily available to promote efficient national development. To guarantee that the country benefits maximally, and contributes meaningfully by providing the global solutions to the challenges of the information age.
· To empower Nigerians to participate in software and ICT development.
· To encourage local participation and manufacture of ICT infrastructure and maximize its use nationwide.
· To establish and to develop ICT skill and prepare them for global competitiveness.
· To create ICT awareness and ensure universal access in promoting ICT diffusion in all sectors of national life.
· To create an enabling environment and facilitate private sector (National and multinational) investment in the ICT sector.
· To encourage government and private sector joint venture collaboration.
· To develop human capital with emphasis on creating and supporting acknowledge-based society.
· To build a pool of ICT literate manpower using the NYSC, NDE and other platforms as a train-the-trainer scheme for capacity building.

According to Iloanusi and Osuagwu (2010), it is possibly in line with the government policy as shown above that several governmental and nongovernmental organizations, banks and individuals have funded the implementation of ICT in Nigerian educational institutions at all levels and strategic plans and projects are always ongoing to revisit targets in the area of ICT.
With this commitment from governmental and non-governmental organizations, this study is designed to examine how the provisions of ICT is exploited in the teaching and learning of Literature-in-English in Nigerian schools. Besides, the study is designed to examine how the various institutions have exploited the ICT facilities in solving the administrative problems of school and colleges in Nigeria. In the past, language laboratories were equipped with radio cassettes for talk exchanges but today, digital and multimedia systems are readily installed for effective interaction and instruction in the laboratories. In the same way, online registration of courses, display and checking of results are today common practices. Apart from the traditional curricular offerings, a number of schools are broadening their ICT services by contracting ICT companies to impart hands-on-experience to all enrolled students in their schools at schools’ cost. Others have established recognized ICT centers where students take extra-curricular courses and acquire certificates. The concern of the project however is to examine the potential benefits of this current technological platform in the teaching and learning of literature English in schools as well as the level of awareness of its provision in the process of teaching and learning.
Statement of the Problem
A lot of stakeholders in the educational sector had expressed sincere feelings about the decline of the value of education, the decay in the training of manpower, laxity in the teaching and learning, most especially in aspect of English and Literature-in-English and lack of educational materials in the Ministries of Education.
1. Some schools are lacking in the implementation of the ICT in teaching and learning.
2. Some school due to lack of fund they cannot purchased ICT equipment for teaching and learning.
3. Some teachers are not well trained to use ICT in carrying out their duty in the class.
4. Because of the lack of quality, teachers adulterate the student thereby creating barrier in learning and development of the student.
This is the right of researcher to study some selected secondary school in Ilorin West with the aim of finding out whether they have implemented the use of ICT in teaching and learning of Literature-in-English and record the success but if not to know the cause of it.
Purpose of the Study	
The study sought to examine the use of ICT in teaching and learning of Literature - in - English. Specifically, the study sought to:
1)  Examine the impact of ICT in teaching and learning of Literature-in-English.
2)  Identify the problems associated with the use and implementation of ICT in teaching and learning of Literature-in-English.
3) To examine the extent to which ICT has effect on gender in teaching and learning of Literature-in-English
4) Examine the usefulness of ICT in teaching and learning of Literature-in-English
5) To examine the impediment on the use of ICT in teaching and learning of Literature-in-English
1.4 Research Questions
The following research questions are posed to guide this study:
· What is the impact of ICT in teaching and learning of Literature-in-English?
·  What are the problems associated with the use and implementation of ICT in teaching and learning of Literature-in-English?
· To what extent does ICT have effect on gender in the teaching and learning of Literature-in-English?
· What are the benefits of ICT in the teaching and learning of Literature-in -English?
· Are there impediments on the use of ICT in teaching and learning of Literature-in-English in secondary schools?
Research Hypotheses
The following null hypotheses were formulated to be used in the study.
H01: There is no significant impact of ICT in teaching and learning of Literature-in-English.
Ho2: There is no significant problems associated with the use and implementation of ICT in teaching and learning of Literature-in-English.
H03: ICT has no significant effect on gender achievement in Literature-in-English.
H04: ICT does not have any significant effect on the teaching and learning of Literature-in- English.
H05: There is no impediment on the use of ICT in teaching and learning of Literature-in-English in secondary schools.
Significance of the Study
This study is very essential to use to the extent that it helps to identify the impact of Information and Communication Technology on the teaching and learning of Literature-in-English. The researchers expected that if the suggested and personal opinion proposed in this research work is implemented effectively and diligently, the poor image of Information and Communication Technology on the teaching and learning of Literature-in-English will be restored and the objective of the introduction of information and communication technology will be achieved. Thus the study will be of benefit to the following group of people, Government, parents, society, schools and students of Literature-in-English.
This study will also be of immense benefit to other researchers who intend to know more on this study and can also be used by non-researchers to build more on their research work. This study contributes to knowledge and could serve as a guide for other study.
Scope of the Study
The study would be carried out in Nigeria particularly. It would concentrate on junior secondary schools in the Ilorin West Local Government, Kwara State. The study is mainly interested in investigating the use of ICT in the teaching and learning of Literature-in-English.
Operational Definition of Terms
The terms of the project work will be operationally defined by the researcher.
 Teaching: Teaching is an instruction or delivering a particular skill or subject or something that someone tells you to do. For Teaching in this case may refer to showing or explaining to a student how to do something.
Learning: Learning is the process of acquiring new, or modifying existing, knowledge, behaviors, skills, values, or preferences.
Academic Performance-Students efforts as measured by school grades
Educational Technology:-is the study and ethical practice of facilitating learning and improving performance by creating, using and managing appropriate technological processes and resources
Information and Communication Technology (ICT):- is the infrastructure and components that enables modern computing.
Literature-in-English:- its focuses mainly on analysis, debate and critical theorizing about a large number of published works, by the novels, poems, plays or other literary works


                                                          CHAPTER TWO
REVIEW OF LITERATURE
The review of literature is organized under the following subheadings:
Concept of Literature in English 
The Concept of Information and Communication Technology (ICT)
Teachers’ Belief on Technology-based Teaching and Learning
Teaching and Learning of Literature – in – English in Nigeria
Theoretical Framework
Empirical Studies
Appraisal of Literature Reviewed
2.0 Concept of Literature in English   
	Literature primarily has two divergent directions. Firstly, it includes all materials written on any philosophical subject. Secondly, it is a school subject studied at a university level or any school setting; and this applies to the context of this research. Been area of learning, Literature is defined in various ways by different scholars in the field. Thus: 
	To the view of one Onuekwusi, (2013), “Literature is nothing but any imaginative and beautiful creation in words whether oral or written, which explores man as he struggles to survive for his existence and position and which provides entertainment, information, education and excitement to its audience”. Even though, this gentle man tried to depict the meaning of literature from its purpose, but the term covers not only imaginative. Factual is also part of literature with principal role to play. This made the genre of prose to include aspects of fiction and non-fiction which are universally known.  But in whatsoever the case may be, literature as the extract of this definition is the part of human life that is transmitted by use of conglomeration of words.  
	This in essence is saying that, English is seen the vehicle which the term literature is driven. Based on this premise that, an assertion is usually made to say “Literature is practical language” . In fact, one may be definitely right on, linguistic theories, style- analyses are used in   literary texts. Therefore, to possess power for upward interpretation and analysis of any literary work, you must have the potentials of that language. And for him also to have the ability to understand the language well there is also a need to understand the literature of that language.  
	It is clearly however that, literature has so many important functions contained in its subjects. To put in advantage for every student to derive the benefits of literature,       Ayo (2003) deduces advantage on utmost utilization of Literature. By same Ayo, “the utilities of Literature include; educational, cultural, recreational and socio-political advantages. Literature has the advantage to improving the linguistics performance of the students as it keeps them with the ability to extensive reading from literary texts. More so, “literature is of benefit to students’ ability to comprehend what they read”.  Slater (1987) proposes the inclusion of Literature in language classes because it contains valuable genuine materials, help in developing readers’ cultural and linguistic enhancement. In the same development, Lazar (1993) on utilities of literature provides five reasons for using literature. viz; 
· Motivational 
· Encourage acquisition of language 
· Expansion of language awareness in students 
· Development of students’ ability to become interpretive  
· Education of the whole person. 
	In addition to these utilizations of Literature as a school subject, Unoh (1980) in Ogunnaike  (2002) maintains his view that, a good literary work serves as an important tool for cultural diffusion; language performance and language competency; conflict resolutions, emotions and  stabilities, developments,  developing values and good-oriented attitudes for better life; a  liberation to educational entertainment, relaxation and  various experiences positively to values;  desired a desirable moral or/and other attributes; and as a consequence of all these, a stable and matured personality. 
Literature and Language 
	The relationship between Literature and language cannot be overemphasized. The term literature and the term language are birds of the same feather. You cannot in anyway read and understand the former or latter without taking cognizance of each other. Hence, they are interrelated. The cogent relationship between the two can be seen in the work of Willmott, (2018). The literature for all grades of learning conglomerates language components that lead to the understanding and appreciation of the language. In this process, learners tend to learn the linguistic components based on the contextual usage in literary dispensations. This shows the elements of intimate relation between literature and language.
	In essence, literature demonstrates how language works. Thus, it helps learners to imbibe cultural linguistic exploration and understanding. Language teachers, not literature teachers, explore it, this is for, they use the term in its utmost advantage to language. Literature melted in language and language’s life is found through Literature. Hence, Literature and language are intimately working.  Lazar, (2017) opined that, Literature supposed to be carried out with students for it motivates stimulus in acquisition of language, they enjoy it, drive fun of it, and it also found there in syllabus and the like. Literature being the source for transmitting foreign cultures, serves as motivating materials for language teaching. 
 	Liong (2011) agrees on the legitimacy of Literature as it serves value resource for language teaching. Vealdes (2014) has it that, Literature viable the components of second language programmes at all levels appropriately of the major functions of Literature is to serves as medium to transmitting the culture of and the language written in.  
	Similarly, when literature has been taught in a classroom setting, language is also taught. They both assist each other in utmost sense of interrelation. Grundy and Basneett, (1993) view the relations between Literature and language as concrete while Uhakwe (1979) reviewing Brook (1966) opines that language and Literature are interrelating and as such, literature and language should always go together as literature is originated from language.  
	They argued to the end that there shouldn’t be difference between father and son, hence, no divergence between Literature and language. Literature presupposed language.        Ayo (2003) has it as, “through the creative pedagogy of teaching Literature, students can be assisted to develop confidence in themselves while producing coherent and cohesive written and spoken discourses and in making the sentences to become paragraphs with effective linkers and using paragraphs to maintain coherent and meaningful written discourse”. Hence, Literature enhances the development of reading skills.  Researchers have it that, relations exist between reading and language acquisition, specifically effectiveness. Example, Weilkins (2012) maintains that extensive reading improves in development of new vocabularies of any language in question. It also maintains giving tight relation in its context.  
	Thus, we usually start writing using our personal experience which insufficient enough to cover everything as far writing. Hence, there is need for external experience which is extensive reading.  Scheuster (1997) display 3 mean on how reading supports writing: 
· Readings can broaden familiarization on resources of language. 
· They provide useful information. 
· Comparison among experiences. 
 Stetson- Peps-Gunn, (1993) while commenting the relations between reading and writing which says reading improves content of writing and speech in a language, with this, it increases one’ s exposures. Kriashens (1985, 1986, and 1988) linked the relationship between reading and writing to that between a mother and her biological daughter. All from the source that, good writing is the result of better reading.    
	In same development, people read in order to gain information, developing their vocabularies, inferences, classifying, observation, analyzing, criticizing, identification of relationship, differentiation of styles, drawing the conclusion as well as making generalization. Ayo (2003) said that prose in literature has all the ingredients for better literary write ups. For example, arguments, descriptions, narrations and expositions are crystal to the better reading in its sense. The poor performance of students in English learners at all grades, would be the resultant effect of poor literary undertakings, specifically at the secondary due to recent techniques of teaching the term Literature at that level. It’s commonly to know that, Language is learned in different setting in Nigerian context which need adjustment. With the approach, teachers are divided in to two, language and literature teachers. Everyone operates as entity. It’ s the view of this paper to advise this primitive method be changed with the one that gives room for innovation and explore the many opportunities between language and literature for better results.
The Concept of Information and Communication Technology (ICT)
The importance of information in human life cannot be over-emphasized. It is said that if one is not informed, one is deformed. Hence, it is a well-known fact that nothing can be done efficiently in an information vacuum. Wiener says that, “… to live effectively is to live with adequate information…” Schrum, (2000) must be aware of this fact when he said that information is a tool for increasing relevance to the individual scientists. Wired, March 2006:
The word information derives from Latin “inform are” which means “give form to”. The etymology thus connotes an imposition of structure upon some indeterminate mass. The way the word information is used can refer to both “facts “in themselves and the transmission of the facts. Thus, information contains a structure that has a meaning.
Computer
According to Oni (2009), computers are machines that capture data at source, record the data, prepare data in form acceptable to the machine, perform processing requirements and communicate the results of the processing when so required. The fifth generation computers are seen as having “artificial intelligence “and “thinking ability” as a result of its complexities and diversities. Computer has been defined as a calculator, machine, apparatus, mechanical, electrical or electronic equipment for carrying out especially complex calculations dealing with numerical data or stored items of other information. It refers to a device which automatically performs operations, sort files, and edits, thus making it possible to process information with great speed, accuracy and reliability. It combines the efforts of the hardware, software and personnel to operate. It is very useful because of its numerous applications in our business and personal life. There is no gainsaying the fact that modern man is machine dependent. Computer has made life easier and much more comfortable and that is why Uwaje (2001) remarked that computer is all about seamless inter-connectedness and networking of people in a machine society.
Anderson (1994) defines computer as a special multipurpose electronic tool that is capable of receiving instruction as data, processing, storing and giving output of the accurate result desired, at a very high speed. To Ikekonwu (2003), computer is seen as an automatic electro-mechanical machine that follows instruction stored within it to capture, store and process data and display information. Little (2006) explains that fundamentally, a computer is any machine which can accept data in a prescribed form, process the data and supply the results of the data processed in a specified format as information or signal to control some other machine or as display. Ikekonwu (2003) asserts that the computer uses two basic configurations of components to function; hardware and software. 
Telecommunication
Telecommunication is an essential infrastructure that promotes the development of other sectors such as agriculture, education, industry, health, banking, defense, transportation and the rigors of travel and rural migration.
Internet
There is a great change in the world now as a result of information and communication technology. In fact, some experts refer to this innovation as a “revolution”. One of the most spectacular manifestations of this revolution is the internet. The internet is the international network of computers. This is a global information pool which links hundreds of nations, thousands of companies and over fifty million computers. In fact, the internet is an indispensable tool for business, education, research, commerce, communication and technological development in many parts of the world.
	In this 21st century, the term “technology” is an important issue in many fields including education. This is because technology has become the knowledge transfer highway in most countries. Technology integration nowadays has gone through innovations and transformed our societies that has totally changed the way people think, work and live (Grabe, 2007). As part of this, schools and other educational institutions which are supposed to prepare students to live in “a knowledge society” need to consider ICT integration in their curriculum (Ghavifekr, Afshari & Amla Salleh, 2012). 
	Integration of Information, Communication, and Technology (ICT) in education refers to the use of computer based communication that incorporates into daily classroom instructional process. In conjunction with preparing students for the current digital era, teachers are seen as the key players in using ICT in their daily classrooms. This is due to the capability of ICT in providing dynamic and proactive teaching-learning environment (Arnseth & Hatlevik, 2012). 
	While the aim of ICT integration is to improve and increase the quality, accessibility and cost-efficiency of the delivery of instruction to students, it also refers to benefits from networking the learning communities to face the challenges of current globalization (Albirini, 2006, p.6). Process of adoption of ICT is not a single step, but it is ongoing and continuous steps that fully support teaching and learning and information resources (Young, 2003). ICT integration in education generally means technology-based teaching and learning process that closely relates to the utilization of learning technologies in schools. Due to the fact that students are familiar with technology and they will learn better within technology-based environment, the issue of ICT integration in schools, specifically in the classroom is vital. This is because, the use of technology in education contributes a lot in the pedagogical aspects in which the application of ICT will lead to effective learning with the help and supports from ICT elements and components (Jamieson-Procter et al., 2013). 
	It is right to say that almost all ranges of subjects’ start from mathematics, science, languages, arts and humanistic and other major fields can be learned more effectively through technology-based tools and equipment. In addition, ICT provides the help and complementary supports for both teachers and students where it involves effective learning with the help of the computers to serve the purpose of learning aids (Jorge et al., 2003). 
	Computers and technology does not act as a replacing tools for quality teachers but instead they are considered as an add-on supplements needed for the better teaching and learning. The need for ICT integration in education is crucial, because with the help of technology, teaching and learning is not only happening in the school environment, but also can happen even if teachers and students are physically in distance. However, ICT integration is not a one-step learning process, but it is a continual process of learning that provides proactive teaching-learning environment (Young, 2003). 
	ICT can be used in various ways where it helps both teachers and students to learn about their respective subject areas. A technology- based teaching and learning offers various interesting ways which includes educational videos, stimulation, storage of data, the usage of databases, mind-mapping, guided discovery, brainstorming, music, World Wide Web (www) that will make the learning process more fulfilling and meaningful (Finger & Trinidad, 2002). On the other hand, students will benefit from ICT integration where they are not bounded to the limited curriculum and resources, instead hands-on activities in a technology-based course is designed to help them to stimulate their understanding about the subject. 
	It also helps teachers to design their lesson plans in an effective, creative and interesting approach that would result in students’ active learning. Previous researches proved that use of ICT in teaching will enhance the learning process and maximizes the students’ abilities in active learning (Finger & Trinidad, 2002; Jorge et al., 2003; Young, 2003 & Jamieson-Procter et al., 2013). 
	Hermans, Tondeur, Van-Braak, and Valcke (2008) have identified three main stages for ICT to be highly valued and regarded by the teachers; integration, enhancement and complementary. Integration approach is about implementing right use of ICT in particular subject area that involved complex concepts and skills to improve student’s achievement and attainment. Besides, the review of curriculum is also needed so that only related ICT resources and appropriate software will be installed for the main aims and objectives of curriculum to be achieved. Enhancement approach is about using ICT to give great emphasis on the topic introduced. 
	Microsoft PowerPoint can be used to present the topic in a very innovative and creative way that will lead into discussion and exchanging ideas and thoughts. Finally, complementary approach is when the ICT is used to aid and support the student’s learning. This approach allow students to be more organized and efficient in which they can take obtain the notes from computer, submit their works by email from home as long as they meet the deadline and looking for information from various sources provided online to fulfil the task given to them (Hermans et al., 2008). 
	Technology-based teaching and learning can make many changes in school that requires for proper planning and policy making. Researchers and policymakers must both have the same insight about the future plan. Dudeney (2010) noted that national ICT policies can serve several crucial functions. They provide a rationale, a set of goals, and a vision of how education systems run if ICT is integrated into teaching and learning process, and they are beneficial to students, teachers, parents and the general population of a given country. Ministry of Education Malaysia has formulated three main policies for ICT in education. The first policy insists on all students are given opportunity to use ICT. This is aimed to reduce the digital gap amongst the schools. The second policy focuses on the role and function played by 
	ICT in education. Besides that, another policy stressed on the use of ICT for accessing information, communication and as productivity tool (Chan, 2002). However, infrastructure and facility of ICT is then needed to supply to the schools throughout the nation. A key factor in use of ICT is sufficient computer labs and ICT equipment. This is to ensure that subject teachers are easily access to ICT tools whenever needed (Hennessy, Ruthven, & Brindley, 2005). Lack of adequate ICT equipment and internet access is one of the key problems that schools specifically in rural areas are facing now. For example, results of a research show that in Kenya, some schools have computer but this could be limited to one computer in the office only. Even in schools with computers, the student-computer ration is high. In addition, the report continues revealed that the schools with ICT infrastructure are supported by parents’ initiative or community power (Chapelle, 2011). 
	In most schools, technical difficulties sought to become a major problem and a source of frustration for students and teachers and cause interruptions in teaching and learning process. If there is lack of technical assistance and no repair on it, teachers are not able to use the computer for temporarily (Jamieson-Proctor et al., 2013). The effect is that teachers will be discouraged from using computers because of fear of equipment failure since they are not given any assistance on the issue. Türel and Johnson’s study (2012) revealed that technical problems become a major barrier for teachers. These problems include low connectivity, virus attack and printer not functioning. However, there are a few exceptions. Schools in the countries like Netherland, United Kingdom and Malta have recognized the importance of technical support to assist teachers to use ICT in the classroom (Yang & Wang, 2012). 
	In addition, teachers’ readiness and skills in using ICT are playing essential role in the use of ICT in education. Teachers need sufficient ICT skills to implement the technology and to have high confident level to use it in a classroom setting. Besides, teachers require insight into the pedagogical role of ICT, in order to use it meaningfully in their instructional process (Hennessy et al., 2005). 
	According to Winzenried, Dalgarno, and Tinkler (2010), teachers who have gone through ICT course are more effective in teaching by using technology tools as opposed to those that have no experience in such training. A school in Ireland reported that teachers who did not develop sufficient confidence avoided using ICT. Similar case happened in Canada, some teachers admitted they were reluctant ICT users because they worried they might get embarrassed that the students knew more about the technology than they did (Hennessy et al., 2005). Beyond basic skill training, schools had used a variety of strategies to provide further professional development for teachers. 
	According to Warwick, and Kershner (2008), the significance and advantages of ICT should be known by teachers in order to conduct a meaningful lesson with the use of ICT. Indeed, teachers should be sent to attend training courses to learn about integration ICT in teaching and learning process. Nonetheless, many schools used peer-tutoring system. A more skillful teacher in ICT would assist and guide another teacher who has less experience with ICT along the preparation work for teaching and learning process. As what has been discussed, there are many factors to enable the use of ICT in classroom teaching and learning. Begin with policy, follows by the supplement of all the ICT hardware and software facilities, continued by readiness and skills of teacher to integrate it into pedagogical process (Agbatogun, 2012). Besides, technical support and continuous professional development in ICT should be conducted from time to time. In short, all parties must cooperate in order to bring the nation to become a country advance in technology.
Teachers’ Belief on Technology-based Teaching and Learning
 	With the development of learning technologies in the late 20th century, education system has changed rapidly. This is due to the capability of technology to provide a proactive, easy access and comprehensive teaching and learning environment. Nowadays, Ministry of education in all over the world has provide a lot of facilities and training in order to enhance the use of advanced technologies in the countries’ teaching and learning process. A high budget has been placed in order to provide the equipment needed by teachers to improve the education system. Despite all the efforts, most of the countries are facing similar problem whereby the teachers are not maximizing the usage of the technology provided (Albirin,, 2006). This has become a serious matter as many previous researches have proven the usage of ICT in teaching and learning process could improve students’ achievement (Nakayima, 2011 &  Jamieson-Proctor et al., 2013). 
	Many researchers have taken efforts to analyze the factors that affect teachers’ acceptance of ICT usage in the classrooms (Capan, 2012; Virkus, 2008; Zhang, 201 & Dudeney, 2010). It shows that, the major barrier of the implementation was the teachers’ belief as the teachers are the person who implements the change in their teaching and learning process. Moreover, previous research (Cassim & Obono, 2011) shows that the correlation of teachers’ belief and the use of ICT are high. Teachers’ role is getting more important especially in usage of ICT in pedagogy which could increase the achievement of the students, their creativity and thinking skills.
	Furthermore, a research by Chien, Wu, and Hsu (2014) has shown that students in school are having high expectation on ICT integration in classroom as the new generation are born and grown with technologies and could be define as the digital – native phenomenon. The younger the students, the higher their expectation are on ICT integration in classroom. It also proved that the integration of ICT is mostly dependent on the personal factors which define as self-perceptions. This research also shows that the acceptance of ICT of teachers and students in classroom and outside of classroom whereby both are more likely to use technologies outside the classroom. They found that the barriers of ICT integration in classroom are confidence, competence and attitudes of teachers reduce the percentage of ICT integration. 
	Results of a previous research by Cox & Marshall (2007) shows that teachers only need a traditional – centered approach when developing ICT skills in the classroom. The teachers are having high confidence and competency in using ICT in classroom even though it does not represent the types of ICT used. This is because they believe that ICT is a tool could help in learning process especially to relate with real life practices. This factor has reform the teaching method to integrate ICT in order to create and construct knowledge for the students. The research shows that the relationship between competency and confidence could reflect the balances between training and pedagogically focused approaches in ICT professional development. With this, the school management could make sure that there are sufficient supports for the teachers to integrate ICT in the classroom. 
	However, teachers’ efficacy in urban schools’ changes as the years of experience of working and age of teachers (Cuban, 2001). It shows that the teachers’ efficacy is decreasing as the years of experience and age increases but somehow the decrease and the efficacy belief depend on the school management. School management here means the opportunities for collegial interaction, and the use of the instructional resources. Schools that could provide opportunities for teachers to reflect on teaching and learning with their colleagues and for administrators and teachers to collaborate and communicate, as well as support the use of instructional resources. 
	From this research, the teachers’ efficacy belief is depending on the school management and culture. Therefore, if the school has always implant the culture to change and teachers are always sent for training for upgrading themselves, and then the integration of ICT in classroom will be easier to be enhanced in the classroom.
Teaching and Learning of Literature–in–English in Nigeria
Languages are taught primarily for communication purposes. If this is the case, teaching and learning of Literature–in–English should be given priority attention because this aspect of the Literature - in - English tells how words should be pronounced.
Unfortunately, teaching and learning of Literature–in–English in Nigeria has not been accorded due attention in schools. Nigeria has a number of languages whose sounds are to a large extent different from the sounds of the Literature-in-English in terms of description and articulation. The Nigerian child is born into these languages and grows up with one or more of these languages. Most of the times, the Nigerian child substitutes both consonant and vowel sounds of their mother tongues for the consonant and vowel sounds of the Literature-in-English. This is called interference.
Theoretical Framework
Social Learning Theory
This study is based on Social Learning theory. The behaviorists who propounded this theory were of the view that learning was better achieved by imitation, interaction and modeling. This theory which is propounded by Albert Bandura, (2000) emphasizes that learners pay attention to the crucial details of the model’s behaviour. He identified three core concepts at the heart of social learning theory.
People can learn through observation (Observational Learning). In his famous Bobo doll experiment, Bandura demonstrated that children learn and imitate behaviour they have observed in other people. The children in Bandura’s studies observed an adult acting violently toward a Bobo doll. When the children were later allowed to play in a room with the Bobo doll, they began to imitate the aggressive actions they had previously observed. This result provided support for the influence of modeling on learning.
Here, he identifies three basic models of observational learning:
· A live model, which involves an actual individual demonstrating or acting a behaviour.
· A verbal instructional model, which involves descriptions and explanations of a behaviour.
· A symbolic model, which involves real or fictional characters displaying behaviour in books, films, television programs, or online media.
The Modeling Process
The following steps are involved in the observational learning and modeling process:
Attention: In order to learn, you need to be paying attention. If you want to learn from the behaviour of the model, then you should eliminate anything that catches your attention other than the model. Also, the more interesting the model is, the more likely you are to pay full attention to him and learn.
Retention: Retention of the newly learned behaviour is necessary. Without it, learning of the behaviour would not be established, and might need to get back to observing model again since you were not able to store information about the behaviour.
Reproduction: When you are successful in paying attention and retaining relevant information, this step requires you to demonstrate the behaviour. In this phase, practice of the behaviour by repeatedly doing it is important for improvement.
Motivation: Feeling motivated to repeat the behaviour is what you need in order to keep on performing it. This is where reinforcement and punishment come in. You can be rewarded by demonstrating the behaviour properly, and punished by displaying it inappropriately.
Empirical Studies
There are some empirical studies that have been done not on the use of ICT in the teaching and learning of Literature – in – English in Nigeria but on teaching and learning of the Literature - in - English generally. The researcher believes that anything that affects teaching and learning of the Literature-in-English generally or the use of ICT in primary, secondary and tertiary institutions, affects the use of ICT in teaching and learning of Literature–in–English.
For instance, Enuesike et al. (2005) in a “Study of the attitude of Nigerian students towards the use of the media in Literature - in - English instruction” found out that most learners are often not positively disposed towards the use of the media in language teaching because they consider such exposure a waste of time.
Eze (2009) carried out a research on “The extent of utilization of information and communication technology (ICT) in teaching and learning of the Literature - in - English in secondary school. The research design was survey and the sample comprised one hundred and seventy-two (172) students and twenty-eight (28) Literature - in - English teachers from seven secondary schools. The findings revealed that the only available ICT facility for teaching and learning of the Literature - in - English in schools was computer and the effective utilization of this ICT facility was marred by lack of knowledge, insufficient computers, power failure, lack of personal computer (PC) and lack of access to internet.                                                                   
Osadolor (2008) carried out a study on “Analysis of the adoption capacity of modern information technology by junior secondary schools in Edo State. Descriptive survey research design was adopted for the study. The population for the study was the entire 268 public Junior Secondary Schools in Edo State. The 268 principals of the schools also constituted the sample for the study. The researcher analyzed the data gathered using descriptive and inferential statistics and found that modern information technology adoption capacity of junior secondary school was low. And that the level of application of ICT in the schools was low. The factors he found responsible for the situation and identified as impediments to the adoption of ICT in the schools include lack of government support, lack of knowledge of the use of computer and other ICT facilities, lack of trained personnel in computer/ICT and lack of computer /ICT facilities and non-availability of regular power supply.
Nwosu (2003) in his research findings stated that classroom teachers who had adequate personal and professional development in ICT utilization generally had their students performing better than their counterparts who did not. When ICT is combined with the traditional sources of information (teacher and textbooks), it presents itself as a versatile teaching and learning aid which undoubtedly leads to improved and efficient teaching and learning. A close observation has been made by the researcher on these empirical studies and concludes that there is still a great gap in the expected benefits of ICT in the teaching and learning of Literature – in – English in secondary schools.

Appraisal of Literature Reviewed
The literature review was done under three headings: conceptual framework, theoretical framework and empirical studies. Information is any type of pattern that influences the formation or transformation of other patterns. Communication is a transfer of message from one party to another so that it can be understood and acted upon. Technology is the systematic application of scientific or other organized knowledge to practical task; it is a complete integrated process for analyzing problems, controlling and evaluating solutions to those problems.
Information and Communication Technology (ICT) is electronic based technology generally used to collect, process and package information as well as provide access to knowledge. ICT is made up of three basic components, namely: computer, telecommunication and internet. Computer is seen as an automatic electro-mechanical machine that follows instruction stored within it to capture, store and process data and display information.
Teaching and learning of Literature–in–English in Nigeria has not been given due attention in schools. Unoh (2006) writes that currently, very little teaching and learning goes on in the name of Literature–in–English. For effective and purposeful drilling, the Literature–in–English teachers should use minimal pairs and games that can evoke interest in the lesson.
The wide use of information and communication technology in education has equally affected the teaching and learning of Literature – in – English. Butler-Pascoe cited in Akabogu (2007) says that technology can provide students with language experiences as they move through the various stages of language acquisition; it can be used to support the writing process approach, and it can be used for drill and practice, designed to enforce class instruction.
In theoretical framework, the implication of social learning theory to this study is considered. The implication of social learning theory which states that learning is better achieved by imitation, interaction and modeling, is that the use of modeling environment on the computer (ICT facility) allows the learners to develop a very deep sense of understanding of the concept involved. In empirical studies, the researcher looked at the studies that had been carried on the use of ICT in the teaching and learning, and administration in schools.
The researcher found out that to the best of his knowledge, no work has been done on the use of ICT in the teaching and learning of Literature – in – English in secondary schools. This study therefore sets to find out the benefits of Information and Communication Technology in the teaching and learning of Literature – in – English in secondary schools. 
 




CHAPTER THREE
                                                 RESEARCH METHODOLOGY
This chapter deals with the general procedure for carrying out the study. It is organized according to the following:
Research Design 
Population 
Sample and Sampling Techniques 
Instrument for Data Collection
Validity of the Instrument
Reliability of the Instrument 
Method of Data Collection 
Method of Data Analysis

Research Design
This research uses the survey design. Research design according to Popoola (2003), is an investigator’s picture /imagination/pattern of a piece of research work. It is a researcher’s path to provide a meaningful answer to an investigation. The choice of a research design by an investigator depends on the purpose of research, nature of problem, economy (material and time) and the scope. Also, according to Popoola, (2003), survey research is a research that is exploratory in nature where the researcher is interested in identifying and selecting variables or elements that are relevant to an investigation to enable a broad or provisional decision making. 
Population
The population of the study is made up of all the senior secondary school two (SS II) students in Ilorin-West Local Government Area who offers Literature–in–English. SS II students were chosen for the study because the scheme of work for the class contains the aspects of Literature–in–English which this study covers. The SS II students are also preparing for their “Test of Literature” examination at the end of their three years in the senior secondary school. 
Sample and Sampling Techniques
According to Gall, Gall and Borg (2003), if the population is between 2-1000, use 20% as minimum sample size and if it is more use 10% as minimum sample size. He further says that such sample size will enable the researcher to get a meaningful sample of the population.
The sample for this study was five senior secondary schools. In view of the fact that the researcher could not cover all the secondary schools in the Local Government Area, fifty (50) respondents were selected by using simple random sampling techniques from five randomly selected secondary schools in the Local Government Area. They were schools that have been established for more than twenty-five years.
Instrument for Data Collection
Relevant data were collected through the use of questionnaire. There were three sections of the questionnaire. Section A is structured to elicit relevant personal data, section B seeks information from the teachers on ICT and section C seeks information on the ICT from the students. 
Validity of the Instrument 
The self-structured questionnaire that would be used as research instrument was designed and shown to the researchers’ supervisor. This is done to ensure that the questions asked are appropriately in line with the research variables for the study. Corrections and comment were made and effected before the final draft was produced for study.
Reliability of the Instrument 
In other to ensure the internal consistency of the instrument, the test-retest reliability will be used by taking a sample from outside the target population. The questionnaire was administered twice to the sampled population between intervening periods of two weeks.   The test was analyzed using Cronbach Alpha and the results of the two administrations were consistent making the instrument reliable.


Method of Data Collection  
The researcher visited the selected schools to administer the questionnaires. The questionnaires were shared and collected on the spot to ensure a hundred percent collection of distributed questionnaires.
Method of Data Analysis
The researcher would use simple percentage and mean rating to analyze the data gathered. 

 




 CHAPTER FOUR
DATA ANALYSIS
Data Presentation                                                                         
Data were collected through the use of questionnaire. The presentation and analysis of data include tables which were arranged in order of responses.                                                                                                                
Data Analysis and Results 
Analysis of data was based on research questions formulated in chapter one of this work. Items on the questionnaire were used as instruments for analyzing each research question. The data collected was analyzed by using Frequency counts and percentage. 
Analysis of Section A: Personal Information of Respondents    
Table 1: Distribution of Respondents by Gender
	Sex
	Frequency
	Percentage          (%)

	Female 
	32
	61.7%

	Male 
	18
	38.3%

	Total 
	50
	100


                   Source Field Survey, 2024
Table 1 shows that 61.7% of the respondents were female while only 38.3% of the respondents were male. The distribution shows that there are more female students than male in the selected schools.
Table 2: Distributions of Respondents by Age
	Age 
	Frequency
	Percentage (%)

	10-12
	20
	41.7%

	12-`14
	27
	51.7%

	15 and above
	3
	6.6%

	Total 
	50
	100


Source: Field Survey, 2024
Table 2 shows that 27 respondents representing 51.7% of the respondents falls into the range 12-14 years of age, followed closely by10-12 years of age with 20 representing 41.7% of the respondents while 3 of them representing 6.6% of the respondents were above15 years.
 
Section B: Teachers’ Responses
Table 3: Is Computer used in the teaching and learning of Literature in English in your school?
	Response 
	Frequency 
	Percentage

	YES
	15
	30%

	NO
	35
	70%

	Total
	50
	100%


Source: Field Survey, 2024
      The survey results indicate a notable perspective shift among respondents. While a minority ticked “Yes” (30%) or disagree that computer is used in the teaching and learning of Literature in English in their school. A significant majority ticked “No” (70%) that computer is not used in the teaching and learning of Literature in English in their schools. This suggests a prevailing belief that Computer is not used in the teaching and learning of Literature in English in their schools. Therefore, the overall verdict is that there is a substantial recognition among respondents that Computer is not used in the teaching and learning of Literature in English in vast majority of senior secondary school.
 
Table 4: Is Projector used in the teaching and learning of Literature in English in your school?
	Response 
	Frequency 
	Percentage

	YES
	30
	60%

	NO
	20
	40%

	Total
	50
	100%


Source: Field Survey, 2024
         The responses show that a combined 60% of respondents ticked  “Yes” that projector is used in the teaching and learning of Literature in English in their school. This indicates a positive level of ICT involvement, with a significant portion of respondents acknowledging. While there are some who tick No or disagree, they constitute a smaller percentage of the total. Overall, the results suggest a generally that there is used of projector in the teaching and learning of literature in English.
 
Table 5: Are DVD, VCD recorded tapes and cassette players are used in the teaching and learning of Literature in English in your school?
	Response 
	Frequency 
	Percentage

	YES
	40
	80%

	NO
	10
	20%

	Total
	50
	100%


Source: Field Survey, 2024
             The responses indicate that a majority of respondents (80%) either tick no or disagree that DVD, VCD recorded tapes and cassette players are used in the teaching and learning of Literature in English in their school. This suggests a negative level of the use of ICT in the teaching and learning of junior secondary school students. The combined percentage of those who tick yes or agree is relatively small, implying that a significant portion of respondents knows that DVD, VCD recorded tapes and cassette players are not used.
 
Table 6: Is Internet used in the teaching and learning of Literature in English in your school?
	Response 
	Frequency 
	Percentage

	YES
	15
	30%

	NO
	35
	70%

	Total
	50
	100%


Source: Field Survey, 2024
                 The responses suggest that a significant majority (70%) of respondents either tick no or strongly disagree that they did not use internet in the teaching and learning of Literature in English. While there are respondents who tick yes or agree, they form a smaller portion of the total of the overall respondents. Overall, the results highlight the internet is not being used in the teaching and learning of Literature-in-English in their school.




Table 7: Are the Computer accessible to the students reliable?
	Response 
	Frequency 
	Percentage

	YES
	32
	64%

	NO
	18
	36%

	Total
	50
	100%


Source: Field Survey, 2024
              The responses indicate that a significant majority (64%) of the respondents ticked “Yes”         or agree that the computer are accessible and reliable to the student. The combined percentage of those who tick no or disagree is relatively small, indicating that most respondents have access to computer in their school.
Table 8: Does computer allows the students to access the voice patterns of their speech with that of a native speaker?
	Response 
	Frequency 
	Percentage

	YES
	13
	26%

	NO
	37
	74%

	Total
	50
	100%


Source: Field Survey, 2024
                 The responses suggest that a significant majority (74%) of respondents either tick no or disagree that Computer  did not allows the students to access the voice patterns of their speech with that of a native speaker. This indicates a negative level of ICT in teaching and learning of Literature-in-English in junior secondary school. While there are respondents who tick yes or agree, they constitute a smaller percentage of the total. 
 
Table 9: Do computers create collaborative learning environment in which students can acquire and practice new language?
	Response 
	Frequency 
	Percentage

	YES
	35
	70%

	NO
	15
	30%

	Total
	50
	100%


Source: Field Survey, 2024
             The responses indicate that a majority (70%) of respondents either tick yes or agree that computers create collaborative learning environment in which students can acquire and practice new language. This suggests that a significant portion of students have a good grasp of their academic responsibilities. While there are respondents who tick no or disagree, they form a smaller percentage of the total. Overall, the results highlight the importance of ICT in teaching and learning.
 
Table 10: Do computers enhance all L2 learners contact with target language without going abroad to study?
	Response 
	Frequency 
	Percentage

	YES
	35
	70%

	NO
	15
	30%

	Total
	50
	100%


Source: Field Survey, 2024
               The responses suggest that a significant majority (70%) of respondents either tick yes or agree that computers enhance all L2 learners contact with target language without going abroad to study. This indicates a positive level of ICT in teaching and learning of Literature-in-English. While there are some respondents who tick no or disagree, they constitute a smaller percentage of the total. Overall, the results emphasize the importance of ICT incorporation into the educational system. 
 Section C: Students’ Responses
Table 11: Is computer used during classes in your school?
	Response 
	Frequency 
	Percentage

	YES
	15
	30%

	NO
	35
	70%

	Total
	50
	100%


Source: Field Survey, 2024
            The responses suggest that a significant majority (70%) of respondents either tick no or disagree that computer is not use during classes in their school. While there are respondents who tick yes or agree, they form a smaller percentage of the total respondent.
Table 12: Are you expected to make use of ICT as part of your learning process?
	Response 
	Frequency 
	Percentage

	YES
	10
	20%

	NO
	40
	80%

	Total
	50
	100%


Source: Field Survey, 2024
              The responses suggest that a significant majority (80%) of respondents either tick no or disagree that they are not expected to make use of ICT as part of their learning process. This indicates negative response from the respondents. While there are some respondents who tick yes or agree, they constitute a smaller percentage of the total respondents. Overall, the results emphasize that there is limited use of ICT as part of learning process.
Table 13: Is Virtual learning environment in the courses you enrolled in?
	Response 
	Frequency 
	Percentage

	YES
	5
	10%

	NO
	45
	90%

	Total
	50
	100%


Source:  Field Survey, 2024
              The responses suggest that a significant majority (90%) of respondents either tick no or disagree that virtual learning environment are not used in the courses they enrolled for in their school.  While there are respondents who tick yes or agree, they form a smaller percentage of the total. Overall, the results highlight there is a low level of ICT incorporation in the selected junior secondary school.
 







Table 14: Can you learn without ICT? 
	Response 
	Frequency 
	Percentage

	YES
	50
	100%

	NO
	0
	0%

	Total
	50
	100%


Source: Field Survey, 2024
            The responses indicate that all the respondents can learn without the use of ICT and which had been the major way they learn in their various schools.
Table 15: Does teachers give guidance on how to use ICT tools for learning such as database, email, social media e.g. (Facebook, Twitter, WhatsApp)? 
	Response 
	Frequency 
	Percentage

	YES
	45
	90%

	NO
	5
	50%

	Total
	50
	100%


Source: Field Survey, 2024
             The responses suggest that a majority (90%) of respondents either tick yes or agree that their teachers guide them while using computer. This indicates a positive response that the teachers are playing a significant role in ensuring that the students make use of computer rightly. While there are respondents who tick no or disagree, they constitute a smaller percentage of the total. Overall, the results highlight the importance of teacher in the implementation of ICT.
Discussion of Findings
The findings from the comprehensive questionnaire on various aspects of students' educational experiences reveal significant insights into the dynamics that influence academic performance and overall well-being. The responses gathered from fifty 50 respondents shed light on the multifaceted nature of students' interactions with their academic environment and the roles played by various stakeholders. The majority of respondents expressed a positive outlook on their educational journey, with a substantial portion acknowledging the influence of ICT, teacher and personal effort. 
             Both the theories helped to identify the themes of the study namely perceived benefits of ICT to teach literature-in-English, participatory benefits for students, and teachers’ recommendations for ICT use. Results from the two sites show that the teachers’ interest in, and reasons thereof, using various technological devices and gadgets for teaching. They agreed that using ICTs has made it easy for them to deal with literature subjects because reading the whole texts requires a lot of efforts and time. They were of the view that relying on multimedia and audio-visuals they can easily clarify the difficult concepts in a very short time fairly easily. Additionally, the teachers’ reliance on multimedia and slides has benefited them to give time to discussions leading to learner-centered approaches of teaching literature-in-English. As discussed in the literature review by (Hu & McGrath, 2011). 
Showing short films and videos of literary works also provides a great support to the teachers in explaining the literary works simultaneously making them enjoyable for the learners too. As mentioned in the literature review (Gamlo, 2019) found that ICT use increases the interest level of the students and reduces the chances of boredom during the class. ICT integration in the form of multimedia, videos, technological gadgets and availability of internet has helped the teachers in switching the traditional method of teaching into an interesting and student-centered teaching method as discussed by Yang (2012) in the literature review. Furthermore, the results show that instead of using hard copies of textbooks, literature-in-English teachers were more comfortable with the eBooks and web links. The participants in general found the eBooks very helpful, portable and convenient because the print-textbooks are usually non-available or, if available, are very expensive that every student cannot purchase them. Also, the answers of the participants can be supported by Tondeur et al. (2008) research finding that ICT use has helped the teachers to make their student able to download the eBooks and study. Portability of teaching and learning material is what encourages the participants to ICT integration from the previously used traditional methods of teaching literature at tertiary level in the given context.
Additionally, the results also showed that the integration of ICT supported learners in the form of active participation, clarifying the concepts, innovation and interaction involved in learning English literature with ease leading to enhanced learner autonomy as discussed by (Gamlo, 2019). Therefore, the participants recommended the integration of ICT tools for keeping in view the supportive nature of ICT and digital access to educational material. Overall, participants’ responses relating to the perceived usefulness and perceived ease of use of the ICT tools represent positive attitudes towards ICT integration for teaching English literature at the low resourced tertiary institutions in Pakistan also mentioned in the work of Rafiq, & Ameen, (2012).

 






CHAPTER FIVE
SUMMARY, CONCLUSSION AND RECOMMENDATIONS
This chapter presents the Summary of the Findings, Conclusion, Implication of the Study, Recommendations, Limitations of the Study and Suggestions for Further Studies.
Summary
The study assessed the use of ICT in the teaching and learning of Literature-in-English in senior secondary school in Ilorin West L.G.A. Survey research design type was adopted in the course of this study which enabled the collection of data from the population of the study area.
Data was obtained through questionnaire. The population used for the study comprised of students of senior secondary schools. Total samples of fifty (50) respondents were selected randomly using simple random sampling techniques. Data was analyzed using simple frequency and percentages. The study also concluded that there is statistical significance relationship between ICT and teaching and learning of Literature-in-English in selected junior secondary schools.
The use of internet shows that it encourages teamwork among students. The findings are supported by Udende and Azeez (2010), Aquil and Ahmad (2011) Ogedebe (2012) and Ogenetega and Igere (2014).  
The results show that internet helps student to improve the grammar in their research work as it exposes students to current research materials. Internet makes learning easier for students as it gives them access to many scholarly works more than the use of conventional book library. Internet encourages global competitiveness of students’ research as it de-emphasizes the locality of research work in time and space. This is corroborated by Okebukola (2005) who observed that the inability to extent the use of internet to teaching and research especially in the higher educational institutions in Nigeria has negatively, impacted on the quality of graduates, research project when compared with graduates from schools in the developed countries with functional eLearning tradition that gives students easy access source of fund for research.  

Conclusion
It may be concluded, keeping in view the specific context of some selected senior secondary school take ICT integration for teaching English-in-Literature. Based on the teaching experiences of literature-in-English, ICT use brings an innovative change in the mode of teaching Literature-in-English in an interesting way. In other words, ICT has made it easy for them to deliver their lectures effectively. The teachers feel comfortable with the use of different technological devices such as cell phones, internet, iPads, laptops, audio- visuals, eBooks and websites that helped them bring a positive change in their classes. Moreover, the participants also support the ICT use to teach literature-in-English as the ICT integration has made literature teaching easy and interesting with enhanced and active students-participation in literature classes. Hence, the supportive nature of ICT has helped Literature-in-English teachers of senior secondary school to change the traditional way of teaching literature in to an innovative and more productive way
Implication of the Study
Internet use makes students to have confidence in themselves in solving class assignment and to carry their class assignment at their convenient time.  Use of internet helps students to improve the grammar in their research work and have access to as many scholars work, as much as possible than the use of conventional library. Computer viruses limit access to e-resources, lack of adequate training on how to use e-resources and bad experience in using e-resources.

Recommendations 
· The School ICT laboratories should be well equipped with internet facilities to assist student research and Study. 
· Students should be taught how to search for academic information or materials online. 
· There should be effective supervision of students on internet use by teachers and parents so that students do not solely concentrate on social media.  

Limitation of the Study
The researcher is bound to encounter problems and naturally this made it difficult to some extent to arrive at a conclusion and make more suggestions for further research. The generalization of this study was limited by certain factors among which are as follows:
1. The researcher met some students who are uncooperative and unwilling to respond to the questionnaire administered to them but after vivid explanation of the reasons and the benefits of the research, they complied and the difficulty was overcome.
2. There were also limitations in the study such as lack of time because the researcher had to carry it out with tedious final year academic works and also, due to time management, the researcher need to cut down the scope of the study to only 50 students.
3. The researcher suffered financially in the area of producing questionnaire and typing of work which is voluminous. Also the schools are far from each other thereby consuming the researchers’ time and money.
 
Suggestions for Further Studies 
The following suggestions are proffered for studies.
· An elaborate replication of terms of study in a wilder geographical area using larger sample size is very necessary
· A research should be carried out on relationship between secondary school student learning environment and use of internet in research in school
· A research should be carried out on impact of parent’s attitude on the use of internet in research of secondary school students.
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                                                                 APPENDIX
                                                    EKITI STATE UNIVERSITY 
IN AFFILIATION WITH KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF ENGLISH
QUESTIONNAIRRE ON THE USE OF ICT IN LEARNING OF LITERATURE IN ENGLISH IN SENIOR SECONDARY SCHOOL IN ILORIN-WEST LOCAL GOVERNMENT AREA.
QUESTIONNAIRE 
Dear Respondents,
This questionnaire seeks to get information on the use of ICT in learning of literature-in-English in senior secondary school in Ilorin West Local Government Area, to be completed by the teachers of Literature-in-English. The researcher therefore, implores that every bit of information demanded for could be very vital to this research and so, be treated with all sincerity.
Please read the statements below and put (√) marks on the space provided to each statement you refer most.
Thanks.
                                                                                                                   Yours faithfully,   
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SECTION A: Demographic Data
Please mark (√) in the bracket provided on each case and also supply answer to them accordingly.
1.	Name of School: ______________________________________
2. 	Sex: Male ( ), Female (   )
3. 	Age: 13 (   ), 14-15, (    ) 16-17 (   ) 17 above (    )
4. 	Year of Experience: 1-5(   ), 5-10 (   ), 10above (   )
SECTION B: Teachers’ Questionnaire
Please kindly indicate your response marking (√) against the appropriate column.
	S/N

	ITEMS
	YES

	NO


	1.
	Is Computer used in the teaching and learning of Literature in English in your school? 
	
	

	2.
	Is Projector used in the teaching and learning of Literature in English in your school?  
	
	

	3.
	Are DVD, VCD recorded tapes and cassette players are used in the teaching and learning of Literature in English in your school?
	
	

	4.
	Is Internet used in the teaching and learning of Literature in English in your school?
	
	

	5.
	Are the Computer accessible to the students reliable?   
	
	

	6.
	Does computer allows the students to access the voice patterns of their speech with that of a native speaker? 
	
	

	7. 
	Do computers create collaborative learning environment in which students can acquire and practice new language? 
	
	

	8. 
	Do computers enhance all L2 learners contact with target language without going abroad to study?
	
	


Section C: Student’s Questionnaire	
	S/N
	ITEMS
	YES
	NO

	1.
	Is computer used during classes in your school?
	
	

	2.
	Are you expected to make use of ICT as part of your learning process?
	
	

	3.
	Is virtual learning environment part of the courses you enrolled in?
	
	

	4.
	Can u learn without ICT? 
	
	

	5.
	Does teachers give guidance on how to use ICT tools for learning such as database, e-mail, social media e.g (Facebook, twitter), vlog and  Whatsapp 
	
	


Thank you.
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