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ABSTRACT
	The study investigates the use of ICT in teaching and learning of Literature-in-English in secondary schools in Ilorin West LGA, Kwara State. The population comprised of all teachers in some selected public and private secondary schools in Ilorin West Local Government Area of Kwara State. A sample of 30 teachers were selected from 10 public and private secondary schools in Ilorin West Local Government Area of Kwara State. A self-structure questionnaire was designed to seek the opinion of the teachers based on the research objectives. Data was analyzed using frequency and simple percentage. Based on the findings, it was revealed that teachers’ attitude are averagely positive towards using ICT for teaching and learning of Literature-in-English. The result of findings also revealed that partially ICT tools are available and accessible for the teaching and learning of Literature-in-English in most secondary schools in Ilorin West LGA, Kwara State. The findings also revealed that there are some challenges/problems faced by teachers which includes; inaccessible and unavailable internet access as the major challenge that put a stop to teachers’ intentions on using ICT tools. Not enough or even outdated and incompatible ICT software and hardware were also challenges faced by the teachers. Also, the findings provide a suggestions to improve the teaching and learning of Literature-in-English through ICT, these includes; adequate provision of ICT tools and teachers should be trained in using ICT for teaching and learning of Literature-in-English classes.  Based on the findings the following recommendations were made among others that the teachers should be provided with training on how they can fully utilize the technology and be given more information on how to search for the sources in the Internet and what kind of sources available to help them in providing the lesson.  School administrators should provide adequate ICT tools to enhance the teaching and learning of Literature-in-English..
.
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CHAPTER ONE 
INTRODUCTION
Background to the Study
	Information and communication technology (ICT) is the digital processing and utilization of information by the use of electronic computers. CT also refers to technologies which are being used for collecting, storing, editing and passing on information in various forms. ICT is of immense help in virtually all areas of teaching and learning. In the field of language education, there is emphasis on incorporating ICT resources into the curricula, such resources include: computers, language laboratories, Internet facilities, and multimedia systems. The use of these resources will offer language teachers and students new and exciting ways of teaching and learning respectively.
	The use of ICT will enhanced teachers’ professional knowledge, enabling planning and preparation for teaching to be more efficient and extending curriculum activities. Teachers’ exposure to ICT would improve the quality of teaching, cause drastic decline to students’ failure, develop and solidify students’ communicative competence. The use of ICT in teaching and learning of English language in secondary school will help the teachers and students create and adapt to the new dimensions of teaching and learning in the 21st century with the aim of changing the attitudes, values, and aspiration of the language teachers and learners. English teachers must therefore embrace ICTmediated language learning as innovation that would enhance students understanding and encourage their participation in classroom. This entails that teachers should acquire the necessary skills in computer operation and other ICT accessories in order to effectively utilize ICT tools for the effective teaching of English language in secondary schools.
	Literature is one of the dominant aids in learning the English language. As such, English and literature complement each other in the process. Literature is involved with reciting, exploring and comprehending the literary texts, thus resulting in students learning the language more naturally. The Standard-Based English Language Curriculum for Secondary Schools (SBELC) highlights that ‘Literature in Action’ segment enables students to delve and grasp myriads literature genres in an exciting, meaningful yet captivating manner to warrant maximum exposure to the students on the aesthetic use of language. Literature in Nigeria English Language Curriculum also aims for active participation in learning and allows students to express themselves freely by exploring their creativity. Students will learn the literature more naturally with the presence of literature which is involved with reciting, exploring and comprehending the literary texts. Spontaneous sentences in literature makes students more comfortable with the language and it promotes memory retention along the way (Krasniqi, 2019). Learning English through literature helps students to acquire the language effortlessly. Learning English in a fun way enhances the ability of students naturally. The pressure during the learning process will be lessened and their affective filter is lowered that warrant a successful language learning.
	Literature is made compulsory in English as second language (ESL) classrooms all over the globe to uphold its status in the English Language. This is reiterated by McKay (1982), arguing that literature provides the best navigation through the target culture and the literature study is constructed in the form of oral and written as well as the enthusiasm of the discovery including elements of literature are paving their ways into English for Foreign Language curriculums worldwide. The uniqueness of language portrayed through literature may spark the students’ interest in learning the language. Hence, the educational stakeholders acknowledged the linguists viewpoint on literature being an essential tool in enhancing language learning with the inclusion of English literature into national curriculum. Arafah (2018) suggested that learning literature will make learning English more pleasurable to the ESL students. However, it has always been marginalised especially when it is not being tested in national schools examination since it is only intended for aesthetic purposes. Consequently, students are prone to neglect literature lessons because it is ‘not important’. Although it is often considered as a secondary role to aid in enhancing English language proficiency level among students, teachers have always sought an innovative way to teach literature in English as a Second Language (ESL) classroom.
	Chacko (2017) in his study stated that learning literature is not easy and since the implementation of literature in the English syllabus, a lot of responses and concerns come from various parties including the students and the teachers. Students with low English language proficiency or students who lack in terms of the language repertoire do not welcome English literature. Literature lessons require the students to show their appreciation and not only about the understanding of the text (Melor & Ashairi, 2014). Due to their inability to comprehend the texts, they are not able to proceed to a more challenging activity. They become students who are passive in the classroom and merely act as listeners as they expect teachers to be the one doing all the talking throughout the learning process and at the same time, leaving it all to the teachers to make the Literature lesson a meaningful and interesting one. To make matters worse, in a study conducted by Marzilah and Sharifah Nadia (2010) it is revealed that most teachers do not know the best method or approaches to teach Literature. This shows that there is a possibility that the methods normally used during Literature lesson may not be suitable to the students’ understanding and a not interesting method employed by the teachers can cause students to show disinterest in learning the Literature lessons. Thus, it is not surprising to find increasing interest, attention and investment put into the use of information and communication technology (ICT) in the teaching and learning process as ICT has proven to raise educational quality and it has the ability to connect to real-life situations and transforming a teaching environment into a learner-centered one (Fu, 2013).
	The use of ICT brings about a creative and great learning environments and according to Volman and Eck (2011) as cited by Singh and Chan (2014), it is able to transform the teaching and learning process in such a way that it presents knowledge in an active, self-directed and constructive way. ICT is not only considered as a tool but also as an instrument to support new ways of teaching and learning process. Adding to this, the Nigeria Government has developed the Education Blueprint 2013-2025 which specifies a comprehensive plan for a rapid transformation of our education system. A maximize use of ICT for distance and self-paced learning to expand capacity and allow for more customized learning is one of the strategy to scale up quality learning across Nigeria (Ministry of Education Nigeria, 2012). Clearly, it is the Government’s aspiration of ensuring teaching and learning process are on par with the 21st century education.
	The use of ICT in the classroom for the teaching and learning is very important to provide opportunities for students to learn and operate in the information age. However, successful integration of ICT in teaching and learning process is highly dependent on the preparation and attitudes of teachers. Undeniably that there are ICT tools available and easily accessible by the teachers but even with the existence of the tools, teachers still failed to fully utilize ICT into their lessons. And, if they do utilize these tools, most employed the use of ICT in teaching language skills and even fewer studies paid attention to teachers’ attitudes in using ICT in literature lessons. One of the factors that determine the development and innovation in public education is the teachers because they are the people who use ICT investment for the development of education. The presence of technology in classroom creates pressure (Kozma, 2013 in Singh and Chan, 2014) and it is also related to teachers’ attitudes towards the use of ICT.
Like any other subjects in schools, the teaching of literature in English Language classrooms is not left out in the ICT pursuit. As known to all, literature is laden with diverse elements such as actions, emotions and dialogues which makes it more relevant to be integrated with ICT tools. Previously, literature was often associated with memorising the literature components in the text causing it to be perceived as dull and boring. The students do not find it imperative to learn English literature hence the shift of literature approach in ESL classroom will benefit students in many ways. In acing literature, the student-teacher connection must be established fairly because students regard the literary texts “represents authentic feelings of their authors and this produces a strong motivation in the learners,” (Babaee & Yahya, 2014).  Hence this study tends to examine on the use of ICT in teaching and learning of Literature in English in Senior Secondary School in Ilorin West Local Government Area of Kwara State. 

Statement of the Problem
	Literature-in-English, a content subject, is not easy as students who learn it have to deal with both the language and the content (Melor & Ashairi, 2014). It is a challenge for the English literature instructors as well as the students to understand and appreciate the literary texts especially if the students lack in terms of the language repertoire (Melor & Ashairi, 2014). Cited from Ghazali et al. in Melor & Ashairi (2014), past researches have proven that teachers spent a lot of time employing conventional methods such as discussing the plot, characters and themes of literary texts in class and such methods were considered as boring by students. To overcome this problem, there is a need for the use of ICT in Literature-in-English classrooms to create a fun and interesting learning environment and ease the process of learning Literature. Initial observation shows that the English literature instructors do use ICT in their Literature-in-English classes. The researchers intend to find out what the ICT used is and whether they use the ICT for teaching and learning Literature-in-English. The study also tries to get an overview of the teacher’s attitude towards the use of ICT in Literature-in-English  classrooms. Besides, the study aims to explore possible suggestions to improve the teaching of Literature-in-English through the use of ICT.


Purpose of the Study 
	The main purpose of this study is to examined on the use of ICT in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State. The specific objectives of the study tends. 
i. to examine the attitudes of teachers towards the use of ICT in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State. 
ii. to assess the current level of ICT usage in teaching and learning of Literature-in-English among English teachers in Senior Secondary School in Ilorin West LGA, Kwara State.
iii. To examine the challenges in using ICT tools in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State. 
iv. To proffer possible suggestion to improve teaching and learning of Literature-in-English through the use of ICT. 
Research Questions 
	The following research questions will guide this study:
1) What are the teachers’ attitudes in the usage of ICT tools in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State? 
2) What are the current level of ICT usage in teaching and learning of Literature-in-English among the English teachers in Ilorin West LGA, Kwara State? 

3) What are the challenges or problems in using ICT tools in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State?
4) What are the suggestions to improve the teaching and learning of Literature-in-English through ICT.
Significance of the Study
The findings of this study will be useful to teachers, students and other educational stakeholders. 
English languages teachers will benefits on the use of ICT in teaching and learning of Literature-in-English, the findings will enables teachers to create more interactive and engaging classroom experiences through the use of e-books, videos, and online discussion platforms. Additionally, the teachers will see that ICT can facilitates professional development by offering opportunities for teachers to collaborate with peers, participate in online courses, and stay updated with the latest educational tools and methodologies.
To the students, the study will help them on the need of using ICT in learning, today, majority of students have access to ICT tools but they are not aware of its impact to their study. Therefore, the study will motivate them on the need the importance of using ICT in enhancing their performance in their various subject specifically in Literature-in-English. 
 Educational stakeholders will also benefit from the study on the need to improved efficiency and effectiveness of educational processes, as ICT facilitates better communication, resource management, and data-driven decision-making. 
Scope of the Study
	The scope of this study is to examine the use of ICT in teaching and learning of Literature-in-English in Senior Secondary Schools. The study will clearly look into the attitudes of teachers towards the use of ICT for teaching of Literature-in-English, the level of ICT usage among teachers and the challenges of using ICT tools for teaching and learning of Literature-in-English in Senior Secondary Schools in Ilorin West Local Government Area of Kwara State.  
Operational Definition of Terms 
ICT:  Information and Communication Technology (ICT) refers to the integration of telecommunications, computing, and audiovisual systems that enable users to access, store, transmit, and manipulate information. It encompasses a wide range of technologies such as the internet, wireless networks, computers, software, and other digital devices. ICT is crucial in enhancing communication, improving efficiency, and fostering innovation across various sectors.
Literature-in-English: Literature-in-English refers to the body of written works, including prose, poetry, and drama, composed in the English language. It encompasses a wide range of genres and styles, reflecting the cultural, social, and historical contexts of English-speaking communities. The study of Literature-in-English involves analyzing themes, characters, and literary techniques to gain a deeper understanding of human experiences and expression through language.
Teaching: Teaching is the process of imparting knowledge, skills, and values to others, typically through instruction, demonstration, and guidance. It involves facilitating learning by creating an environment where students can acquire and apply new information. Effective teaching encourages critical thinking, fosters understanding, and supports the development of the learner's potential.
Learning: Learning is the process of acquiring new knowledge, skills, behaviors, or understanding through study, experience, or teaching. It involves cognitive processes such as perception, memory, and reasoning, leading to a relatively permanent change in behavior or capability. Effective learning enhances an individual's ability to adapt and respond to new situations and challenges.


CHAPTER TWO 
REVIEW OF RELATED LITERATURE 
	This chapter presents the review of related literature on the current study titled “Use of ICT in Teaching and Learning of Literature-in-English in Senior Secondary Schools. It is hereby discussed under the following sub-headings: 
· The Use of Information and Communication Technology (ICT) in Education
· Literature in English in the Nigeria  Curriculum
· Teachers’ Attitudes towards the Use of ICT in Literature-in-English Classes
· ICT Tools and Resources for Teaching and Learning Literature-in-English
· Approaches for Implementing ICT in Teaching and Learning in Literature-in-English
· Appraisal of Reviewed Literature
The Use of Information and Communication Technology (ICT) in Education
	The term ICT stands for information and communication technology. It embraces a range of technical media from hardware (computers, laptops, tablets, mobile phones, projection technology and digital audio and visual equipment), software applications (generic software and multimedia resources) to information systems (Internet and cloud computing). The integration of technology into the process of teaching and learning is thought to increase students and teachers productivity and at the same time it allows both teachers and students to find mounds of information they need for the lessons (Al-Zaidiyeen, Leong & Fong, 2020).
	In traditional teaching and learning method, teachers often focus on transferring knowledge, skills and values to students via lectures and the standard questions-and-answers segments and students are expected to listen and answer when required and read textbooks. While teachers are seen passionate about the subject that they are teaching, the student learning has become passive. Therefore, this method of teaching is often characterized as poor teaching technique. ICT, on the other hand, offers something different to the art of teaching and learning in the classroom. It provides resources for learning which are more effective, richer, and available for extended hours and open to a wider range of students. Alessi and Trollip (2011) stated that using computers to teach in the classroom is always better than using books or other traditional methods. This is because, if ICT tools or any related technology are being used appropriately, it could facilitate independence and positive orientation towards learning. And so, the success or failure of using ICT tools in classrooms depends largely on the person using it; the teachers. However, by no means are these teachers should be coerced into using ICT tools but they should be encourage to be willing users themselves. In a study by Hennessy, Harrison and Wamakote (2020), they indicated two reasons for teachers to use ICT, the first being, teachers see that their own use of computers benefits their learners greatly and secondly, teachers feel learners could benefit from using the computers. In addition, it is also found that ICT has a lot of advantages and one of the principal advantage of the use of ICT in teaching and learning is that ICT enables schools to cater for the needs of the individual. The second advantage is that ICT can dramatically improve access to information for and communication of ideas by the students. The third benefit is that ICT can be used to enhance student learning. The difficult concepts can be made simpler when illustrated with animated graphics and computer simulations. Students can also access high quality information more easily using Internet servers. In other words, teachers will be inclined to use ICT in the classrooms if they see that ICT is useful and advantageous.
	At the same time, we must also acknowledge the fact that implementing ICT in teaching and learning is a lot easier said than done. There are several challenges along the way that hinders the use of ICT. It is a common misconception that access to technology on its own motivates teachers to apply it in their teaching. The biggest barriers to the use of ICT in teaching were the lack of time available to classes, teachers’ lesson planning and the lack of national policy on the use of ICT in teaching and learning (Hennessy et. al., 2020). Little structural support from school administrators and rigid curriculum were also some of the prominent factors hindering teachers’ use of ICT. Schools usually gives little time for teachers to manage and get familiarize themselves with ICT not to mention lack of administrative support for teachers who are not confident enough to commence ICT. In addition to this, levels of teachers’ own expertise in getting familiarize with these ICT tools, inadequacy of learning resources and learning materials and their attitudes are also the factors in hindering the use of ICT. However, the teachers’ attitudes to ICT use in learning far outweighed the institutional or school factors (Oldfield, 2020). Teachers’ use of ICT is influenced greatly by their attitudes towards the way the subject should be taught and by the skills associated with their competence in managing classroom activities and their computer handling technical skills. Clearly, to encourage ICT use, the actual acceptance depends largely on teachers’ personal feelings and attitudes to ICT in general.


Literature in English in the Nigeria Curriculum
	The teaching of literature in English in the Nigeria curriculum includes the development and enhancement of the basic language skills that are used in a literature in English context. One of the most important skills that can be developed in the study of literature is reading. The process of reading literature requires that a student engage with literary texts based on their past experiences, knowledge and worldview. In addition, Literature component is considered the most successful reading programme because it is a tested component in the public examinations (Vethamani, 2014 in Ashairi & Melor, 2014). Students would be able to acquire the skill of expressing their understanding and views of issues and themes portrayed in literary texts from the dynamic reading, thinking and interpreting process. A study by Marzilah and Sharifah Nadia (2020) indicated that with the exposure to texts of various genres and cultural contexts, students would also learn about intercultural engagement from literary texts that portray cultural and ideological differences. Hence, the learning of Literature provides a space for students for critical engagement with issues, themes and text constructions that are authentic and relevant in the real world. Literature learning would expose students to different texts and contexts as literary texts are not only rich resources for language learning but importantly, sites for the development of critical thinking skills.
	Literature is taught to enhance students’ proficiency in the English language and at the same time it is also to be enjoyed. It may not be easy to strike a balance between making sure that Literature be the tool to promote literacy and be the tool for pure enjoyment but it is also not impossible to be achieved. In order to teach Literature to students, there are several ways to deliver the content of Literature and to ensure that students both enjoy and able to learn something from it. In a study by Marzilah and Sharifah Nadia (2020), it is found that teachers merely explain and opted for answering comprehension questions techniques or in other words the teachers only manage to teach Literature by using the traditional method. This way of teaching Literature is rather boring to the students and not to mention it only focuses on the pronunciation and vocabulary aspect of learning Literature. Siti Norliana (2019) stated in their study that there are three most common teaching approaches in Literature. The first is teaching for content which usually means learning Literature for its linguistic aspect. Students are normally required to have experiential knowledge in order to discuss the texts. The second is teaching for personal enrichment. This aim to encourage students to be more involved in the learning process because they are need to relate what they learn to their own experiences. The third approach is the language-based approach. This approach is used to make students more aware of the language used in the literature texts. Regardless of the teaching approaches opted by the teachers to teach Literature, one thing which is important is that it should be about improving students’ proficiency in the English language and also to be enjoyed. In addition, teachers should employ approaches which suit their students’ preference and interest. This is true because students favour teaching techniques that encourage them to speak their mind about the content of the text as opposed to purely learning Literature by analyzing its language structure. Fauziah and Jamaluddin (2019) in their study showed that the teachers used more student-centered approach which in turn created a better learning environment and improved students’ perception and motivation to learn Literature. Hence, in order to allow such environment in Literature lessons, ICT is seen as the tool that encourages positive impact on students’ learning process. ICT is also a tool that is capable to encourage the students to think critically, solve problems and be motivated to learn Literature (Nur Aisyah, Zamri, Afendi & Mohamed Amin Embi, 2012).
Teachers’ Attitudes towards the Use of ICT in Literature-in-English Classes
	Attitudes are thought to consist of three elements: affect, cognition and behavior (Albirini, 2016). Affective element is related to the individuals’ emotional case; cognitive element refers to the individuals’ knowledge and behaviour element is the overt behaviour. Attitudes toward ICT usage have been defined as a person’s general feelings towards ICT and specific computer and Internet related activities (Smith,  et al, 2013). In order to have an exact understanding about one’s attitude, all these elements should be taken into consideration.
	In order to achieve full use of ICT in Literature lessons, teachers’ attitudes is seen as one of the obvious factor. Albirini (2014), stated that attitudes are considered as a major predictor to the use of new technologies in the classrooms. It can also be related to the amount of ICT being used by the teachers. Thus, attitudes play an important role in shaping ones reactions to situations. Attitude is an emotion that prepares an individual to respond consistently in a favourable and unfavourable manner when confronted with a particular object (Al-Zaidiyeen et. al., 2010). Attitudes, behaviour and feelings have been found by some researchers to be linked, such that people’s attitudes determine their behaviour towards object and people they meet and influence even the relationships that exist among this with them (Melor, Maimun & Chua, 2019). From these features we may describe attitude as a complex, mostly learned and enduring but changeable system of cognition and affection which influence an individual’s favourable and unfavourable action or reaction to an object. Attitude is likely a personal factor which could influence the person on the use of ICT. This is because the person’s attitude may directly influence their attention to use the computer or ICT.
	Teachers will be in a position to use ICT tools and resources effectively in the classroom only when they realize how useful these tools are in presenting materials to the students and overall learning process. The influence of ICT in teaching and learning is largely based on the perceptions and attitudes of the teachers who are responsible for using this technology (Joseph, 2013). Joseph continued by stating that teachers’ views brought a strong impact to the integration of computers in the classrooms and that teachers needed to be encouraged to continuously explore the usefulness of ICT in the classrooms. A research by Melor, Norazah, Salehi, Mohamed Amin Embi and Salehi (2014) on Future of ICT as a Pedagogical Tool in ESL Teaching and Learning was done among the ESL teachers in secondary schools in Nigeria through semi structured interviews with teachers. The aim of this study was to know the teachers’ perception of the future of ICT as a pedagogical tool. The findings indicated that majority of the teachers had positive attitudes towards using ICT in teaching ESL, which includes the teaching of Literature.
	During the process of combining ICT with education, teachers’ attitude towards using knowledge besides their talent and desire will be a crucial point affecting the results of application. The basic agent for establishing and working this system is the teachers. It is argued that successful integration of ICT in education enables teachers to transform instruction from teacher-centered to student-centered where learners may interact with their peers and use the computers and Internet for their own learning needs.
ICT Tools and Resources for Teaching and Learning Literature-in-English
	Among the key events that characterize the development of digital technologies in language and literature is the development of multimedia featuring Hypertext and Ebooks. Multimedia is the term used to describe text, including graphics, animation, video, sound and hypertext links. Multimedia has enormous potential in the classroom, especially at elementary level, with a number of advantages for experiencing literary texts, as it calls on all the language skills (listening, reading, speaking, and writing) as well as viewing skills. The study of literature through multimedia represents a new technique, which is more attractive compared to traditional books where verbal comprehension is predominant. It creates interactive activities and provides students with the opportunities to study authors and textbooks using a variety of media and sources of information. It offers students the opportunity to access biographies, images, audio and video recordings, information about authors, web links, and the full texts of poems, plays and fiction. It involves collaborative work and turns out to be a powerful catalyst for cooperative learning. It enables students and their lecturers to share sources of information. It allows teachers to create ideas in a new format, using visual language, in addition to spoken and written language. Students learn more effectively and more efficiently when teaching methods match their learning styles. They apply a wide range of strategies to experience, comprehend, interpret and evaluate texts. They are most highly motivated by a variety of integrated teaching materials, methods and contexts.



Approaches for Implementing ICT in Teaching and Learning in Literature-in-English
	An approach is a way of teaching and learning. An approach gives rise to methods, the way of teaching something, which uses activities or techniques to help learners learn. In English language and literature teaching and learning, teachers draw from a variety of approaches in what has been labeled an “eclectic approach” perhaps according to the different needs of their learners. If teaching is about using various activities to help learners gain the skills and understanding they need for a particular reason (e.g. qualification/performance of a job), then, learning is about gaining and using new knowledge to demonstrate a change (e.g. a change in behaviour and attitudes, demonstration of understanding or performance of a skill (Eady and Lockyer, 2013). For digital technologies to aid English language and literature teaching and learning, educators in language and literary studies have to adapt to a variety of technology-based teaching and learning approaches. Warschauer (2020) describes two different theoretical and methodological approaches to utilizing technology in English language and literature teaching and learning.
	First, is the cognitive approach while the second is the social approach. In addition, Azimova (2019) identifies two approaches to technology-based teaching including communicative approach, together with its associated task-based teaching. Pareja-Lora, Calle-Martinez and Rodriguez-Arancon (2016) reveal some other approaches such as social learning, ubiquitous learning, blended learning, e-learning, autonomous or lifelong learning and some informal (learner-centered) approaches such as discussions, practical activities, group work and role play. For the digital teaching and learning of the literature component in the English language studies, Mustakim, Mustapha and Lebar (2017); Carter and Long (2019) put forward a number of approaches that include: language based approach, paraphrastic approach, information-based approach, personal response approach, moral-philosophical approach and stylistic approach.
	In implementing ICT in teaching and learning, the teacher of English language and literature uses ICT equipment, tools and resources wherever possible in combination with a mixture of approaches and a variety of activities to enable learning take place. Below are some of the teaching and learning approaches, activities and some of the equipment, tools and resources for their implementation:
1.	Communicative approach in association with interactive task based teaching: This is the best known current approach to language teaching (Azimova, 2019). According to him, the teacher and students activities that facilitate learning may take the following modes:
Teacher's Activities:
1. Use relevant technology such as multimedia that integrates audio, visual, text and animation effects to facilitate interactive real-time communicative learning in the target language. 
2. Use multimedia course-ware to enable student access information quickly in their study of English cultural backgrounds. 
3. Organize students to work in groups to enable their interactive discussions and collaborative engagements in task-based/ problem-solving learning/activities e.g. drama scripting, video production.
4. Demonstrate how a topic/information in the target language should be discussed in a social context and give activities such as role-play which help the learners to learn the language in social context.
5. Set language activities in literature lesson and offer opportunities for interactive discussions in real-time as well as virtual classrooms.
6. Set students to use a digital game or simulation program that offers opportunities for students to communicate interactively in the target language while collaborating to find solutions to complex issues or problems that will arise in the real-time or in the future.
Students' activities:
1. Engage in interactive conversation or discussions in the target language together, have debates and search for understanding and solve a problem. 
2. Create a product by combining knowledge, ideas and strength via different modes such as video conferencing tools/platforms, multimedia, hypermedia, interactive whiteboards, Skype, zoom, Google hang out, collaborative learning environment/classroom (i.e. virtual worlds). 
3. Create and disseminate new ideas and informative and innovative texts like literature, stories and news journal. 
4. Collaboratively create innovative and informative projects and games (using stop motion or slow-motion animations) that address significant issues and heighten engagements and impacts.
Examples of digital –based communicative tools and resources for Literature-in-English learning/teaching include e-mails, e-tutoring, multimedia, hypertext, e-books, virtual classes or virtual learning environments, cooperative/collaborative learning environment and so on.
2.	Cognitive approach: According to Warschauer (2020), this approach to literature and Language teaching offers learners the opportunity to increase their exposure to language meaningfully and make their own language by applying thinking and problem-solving strategies.	
Teacher's activities:
1. Guide students to look at the language of the text or mark any linguistic feature that is significant to their reading perhaps to elicit language awareness. 
2. Get students to discuss interactively and cooperatively with their classmates the language used by the author in the process of understanding and interpreting the meaning of a text exercise in comprehension, vocabulary and grammar. 
3. Generate language practice/activities (debates, cloze, jigsaw puzzle) or performance activities (drama, role-play, poetry recital). 
4. Help students explore and discover how ideas are connected. 
5. Ask students to justify and explain their thinking.
6. Helping students to find new solutions to problems.
7. Get students to visualize image that could represent the meaning of a word on the internet.
Student activities:
1. Work in groups to engage in discussing different meanings of a work/text. 
2. Search new words in an online dictionary and visualize the image which could represent the meaning of a word on the internet. 
3. Use author weblogs or websites to discover the hidden layers of meaning in a text or work of art. 
4. Figure out the meaning of some words from online games. 
5. Test their knowledge of new words and usages by doing online vocabulary quizzes, engaging in language activities, debates, drama, role-play and poetry recital to practice real life skills.
Examples of ICT cognitive tools for literature and Engglish language teaching and learning include: concept mapping, semantic nets, hypermedia blog, idea processors, prolog and computer-supported cooperative work applications.
3.	E-learning approach
Teacher Activities:
1. Provide opportunities for online interaction between students and their peers to prepare them for class ahead of time e.g. assigning a debate topic and asking students to begin to discuss it via e-mail. 
2. Use relevant digital technologies like. E-mail to support students engagements e.g. submission of summaries of their understanding or appreciation of a literary work intended to be taught. 
3. Assign students to write composition/essays in English via the e-mail. 
4. Organizes ideas from student summaries on a handout to be used later for both brainstorming and class discussion. 
5. Provide or deliver course content, information materials and resources to students via websites/e-mail accounts like G-mail, Yahoo e.t.c. 
6. Provide E-tuition (tutorials) online and create a discussion topic.
Students' activities
1. Channel their own learning process relying on the teachers and classmates. 
2. Use short digital videos in the classroom to programme an online course via the internet. 
3. Participate in online tutorials and communicate with instructors through e-mail assignments and examinations. 
4. Students work together and share materials and correspond with the native speakers of the target language. 
5. Send e-mails to one another e.g. the contents/essays about a literary work like the interpretations of a novel, poem, play and genres prior to class discussions.
6. Form debate teams in class and using prior knowledge obtained from e-mail discussions to elicit satisfactory understanding of both sides of the issues being debated on and thereby making better and relevant decisions.
7. Improve their writing skills, vocabulary as well as their skills in the practice of analyzing a literary work.
Examples of e-learning or online tools and resources for literature and English learning/teaching include e-mails, e-tutoring, multimedia, hypertext, e-books, virtual classes or virtual learning environments, cooperative/collaborative learning environment and so on.


Constraints to Utilizing ICT in Literature-in-English Learning and Teaching in the Digital Era
	The constraints impairing language teachers from using digital equipment, tools and resources in their instructional delivery have been traced to have stemmed from two barriers namely:
a) “Intrinsic” barriers, which concern teachers' confidence, beliefs and attitudes toward using digital learning tools; and
b) “extrinsic” factors, including limitations in terms of training, institutional support, time, and access to digital equipment, tools and resources (Bingimlas, 2013 cited in Celik and Aytin, 2014).
Intrinsic barriers to technology use: Studies by Celik and Aytin (2014) and Scottish Goernment (2015) point out that language teachers may not feel confident with technology themselves or have received little or no training in how to use technology. This shortcoming may significantly impair teachers' capacity to provide an instructional environment that allows language learners to take advantage of these valuable educational resources.
Extrinsic barriers to technology use: Beyond language teachers' low digital competence, Enwereuzoh (2012) enumerates some extrinsic impediments to implementing digital teaching and learning in literature and English language. They include:
· High cost of digital devices and rapid changes in technology 
· Lack of financial capacity of schools at different levels which most often forestalls their efforts at procuring digital tools and their associated accessories. 
· Low digital literacy of students due to lack of specialists to help students develop the necessary digital competence. 
· Lack of technical and administrative support 
· Lack of technical assistance in supervising students while they use technology 
· Lack of template required for successful integration of technology into the curriculum or classroom lessons. 
· Inadequate electricity power supply undermines the judicious use of digital devices.
Appraisal of Literature Reviewed 
	On the discussion above on the use of ICT in teaching and learning of Literature-in-English. Several authors have contributed largely on how ICT is very important in education and teaching –learning process. 
	No doubt, teaching is an art but it can be definitely effectively improved with the help of science i.e. ICT. A lot of efforts have been put to harness the utilities of ICT in the field of education in general but very few in the teaching of English literature particularly. English literature can be taught with a great ease and joy with the help of ICT to suit students’ needs and interests. Therefore, the study intended to bridge this gap and find out the use of ICT in teaching of Literature-in-English in Senior Secondary Schools in Ilorin West Local Government Area of Kwara State.



CHAPTER THREE
RESEARCH METHODOLOGY
This chapter deals with the methodology adopted for this study. It will be discussed under the following sub-headings: The researcher in this chapter examined the issues concerning research design; population of the study, sample and sampling technique that will be used in this work. The researcher also examined the instrument for data collection, the validity of the instrument and reliability, method for data collection and method for data analysis. 
Research Design 
The design for this study is a descriptive survey method. The reason for using it is because it can determine the quality of research, that is, it permits the researchers to study small sample and generalise the findings to the whole population. 
Population of the Study 
The target population of the study comprised all the English teachers in both government and private Senior Secondary Schools in Ilorin West Local government Area of Kwara State. 
Sample and Sampling Techniques
The researcher used simple random sampling method. A total number of 30 teachers will be selected from ten (10) secondary schools in both public and private schools in Ilorin West Local Government Area of Kwara State.
Instrument for Data Collection
The research instruments that will be used for this study was structured Questionnaire and it is titled: “Questionnaire on the Use of ICT in Teaching and Learning of Literature-in-English in Secondary Schools”. The reason for using questionnaire was based on the following advantages: Firstly, it can give objective and reliable information, easier to score and administer if it is carefully and well-constructed. The questionnaire is divided into two sections to enable the researcher obtain information from the respondents, the questionnaires is design in such a way that it provides the following information: section (A) the respondents’ personal data. Section (B) which contains items on the variables with the use of four (4) point Likert scale of (strongly Agreed, Agreed, strongly disagreed and disagreed .with values of 4,3,2 and 1 respectively The Likert scale also contain a list of statement that has relationship with the issue in the question.
Validity of the Instrument 
Face and content validity was employed in this study. In order to make sure that the final copy of the questionnaire was valid for the study, the researcher submitted a copy to the project supervisor. The corrections and adjustment made by the project supervisor will determine the validity of the instrument before administration. 
Reliability of the Instrument
	The reliability of the instrument was determined by using test-retest method. The instrument was used on the members of the population and after ten days the same instrument was used on the same members so as to determine the reliability of the instrument.
Method of Data Collection 
The researcher carried out the administration of the questionnaire with the help of a research assistants. Finally, the researcher collected the questionnaires from the respondents after the time stipulated was exhausted.
Methods of Data Analysis 
The data gathered from the respondents were analysed for the purpose of answering the research questions. The questionnaires were analysed using the descriptive statistics in order to collect the frequency count and percentages. They would be presented in the form of tables. Demographic variables of the respondents were also collected to support data to understand the overall analysis. The data analysis utilized was the Statistical Package Social Science (SPSS).


CHAPTER FOUR 
RESULTS AND DISCUSSION 
This chapter presents the results and discussion of findings on the current study titled “use of ICT in teaching and learning of Literature-in-English in Secondary School in Ilorin West LGA, Kwara State” 
Data Analysis
Table 1: Gender Distribution of Respondents
	Gender
	Frequency
	Percentage

	Male
	10
	33.3%

	Female
	20
	66.7%

	Total
	30
	100%


Source: Field survey, 2024. 
	Table 1 above show that 10(33.3%) of the respondents were male teachers while 20(66.7%) were female teachers teaching Literature-in-English in secondary schools in Ilorin West LGA, Kwara State.
Table 2: Qualification of Respondents
	Qualification
	Frequency
	Percentage

	NCE
	-
	-

	HND
	2
	6.7%

	B.Sc (Ed)
	16
	53.3%

	PDE/PGDE
	12
	40%

	M.Sc
	-
	-

	Total
	30
	100%


Source: Field survey, 2024.
	Table 2 shows that 2(6.7%) of the teachers were teachers with HND holder. 16(53.3%) of the teachers had B.Sc(Ed) qualification, 12(40%) ha with PGDE/PDE qualification.   
Table 3: Respondents Years of Experience
	Years of Experience
	Frequency
	Percentage

	1 - 5 years
	4
	13.3%

	6 – 10 years
	10
	33.3%

	11 – 15 years
	11
	36.7%

	16 years above
	5
	16.7%

	Total
	30
	100%


Source: Field Survey, 2024. 
	The table above shows that 4(13.3% )of the teachers had been in teaching services for about 1 – 5 years. 10(33.3%) of the teachers had been in teaching service for about  6 – 10 years. 11(36.7%) of them had an experience of 11 – 15 years and 5(16.7%) had experience of 16 years above. 
Table 4: School Type
	School Type
	Frequency
	Percentage

	Public School
	18
	60%

	Private school
	12
	40%

	Total
	30
	100%


Source: Field Survey, 2024. 
	The table above shows that 18(60%) of the teachers used in this study are teacher from Public secondary schools while 12(40%) others were teachers from Private secondary schools in Ilorin West LGA, Kwara State. 

Presentation of Results 
Research Question One: What are the teachers’ attitudes in the usage of ICT tools in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State? 
Table 5: Teacher’s Attitude towards the Use of ICT Tools in Teaching of Literature-in-English
	S/N
	ITEMS
	Percentage (%)

	
	
	SA
	A
	D
	SD

	1.
	I feel comfortable with the idea of ICT as a tool in teaching and learning.
	33.3%
	56.7%
	10%
	-

	2.
	The use of ICT in Literature lessons stresses me out.
	-
	20%
	50%
	30%

	3.
	The idea of using ICT tools in Literature lessons makes me skeptical.
	-
	26.7%
	43.3%
	30%

	4.
	The use of ICT tools in Literature lessons scares me
	
	10%
	50%
	40%

	5.
	Using ICT tools will change the way I teach the Literature components.
	23.3%
	66.7%
	10%
	-

	6.
	ICT tools are not conducive to student learning because it is not easy to use.
	3.3%
	10%
	46.7%
	40%

	7.
	ICT helps students understand concepts in more effective ways.
	40%
	56.7%
	3.3%
	

	8.
	ICT helps students learn because it allows them to express their thinking in better and different ways.
	23.3%
	63.3%
	13.3%
	-

	9
	ICT tools help teachers to teach in more effective ways.
	46.7%
	46.77%
	6.7%
	-

	10.
	ICT tools are not conducive to good teaching because it creates technical problems.
	3.3%
	30%
	56.7%
	10%

	11.
	ICT tools save time and effort in creating my Literature lessons.
	30%
	53.3%
	16.7%
	-

	12.
	I do not think I would ever need to use any ICT tools in my Literature lessons.
	-
	13.3%
	46.7%
	40%

	13.
	I would rather do things by hand than with ICT tools.
	-
	26.7%
	40%
	33..3%

	14.
	I have no intention to use ICT tools in the near future.
	-
	13.3%
	43.3%
	43.3%

	15.
	ICT tools do more harm than good
	-
	10
	46.7%
	43.3%



Table 5 presents the results among the respondent’s attitudes towards the use of ICT in the teaching of Literature-in-English. The results showed among the 6 positive items, the range from 66.7% to 46.7% agreed while among the 9 negative items, the range from 56.7% to 40% disagreed. From this, it could be interpreted that teachers felt positive towards the use of ICT tools. A high percentage of teachers agreed (66.7%) and strongly agreed (23.3%) on the item such as ‘using ICT tools will change the way I teach the Literature components’. Other item which denoted a high frequency was ‘ICT helps students learn because it allows them to express their thinking in better and different ways’ as 63.3% teachers agreed while another 23.3% strongly agreed. This demonstrated that the teachers are aware that ICT could make a difference in their teaching techniques. It also showed that the teachers had confidence in themselves to utilize the ICT tools in their teaching. This is supported by item 10 which showed a majority of the teachers (56.7%) disagreed that the ICT tools are not conducive to good teaching while another 50% disagreed that ICT tools scares them or stresses them out.
Research Question Two: What are the current level of ICT usage in teaching and learning of Literature-in-English among the English teachers in Ilorin West LGA, Kwara State? 
Table 6: Level of ICT usage in Teaching and Learning of Literature-in-English by teachers in Ilorin West LGA, Kwara State
	S/N
	ITEMS
	NEVER USED

	RARELY USED
	SOMETIMES USED
	OFTEN USED

	1.
	Digital projector
	13(43.3%)
	10(33.3%)
	4(13.3%)
	3(10%

	2.
	TV monitor/VCR/DVD player
	26 (86.7%)
	4(13.3%)
	-
	-

	3.
	Computer/Laptop for teacher use
	5(16.7%)
	8(26.7%)
	14(46.7%)
	3(10%)

	4.
	Students computer in a lab
	11(36.7%)
	10(33.3%)
	5(16.7%)
	4(13.3%)

	5.
	Internet connection
	10(33.3%)
	8(26.7%)
	8(26.7%)
	4(13.3%)



	Table 6 above shows that 13(43.3%) and 10(33.3%) of the respondents strongly agreed and agreed that they never used digital projector for teaching and learning of Literature-in-English, 4(13.3%) and 3(10%) said they often and sometimes used digital projector for teaching and learning of Literature-in-English. Majority of the teachers agreed that they never make used of TV monitor/VCR/DVD player for teaching and learning of Literature-in-English in secondary schools in Ilorin West LGA, Kwara State. 5(16.7%) of the teachers said they never used computer/laptop in teaching of Literature-in-English to students, 8(26.7%) said they rarely used computer/laptop for teaching of Literature-in-English, 14(46.7%) said they sometimes used computer/laptop for teaching of Literature-in-English while 3(10%) said they often used computer/laptop for teaching of Literature-in-English. Further, 11(36.7%) of the teachers said their students never make used of computer lab, 10(33.3%) said their students rarely used computer lap, 5(16.7%) said their students sometimes used computer laboratory while 4(13.3%) said their students often used computer for teaching and learning of Literature-in-English. Lastly, 10(33.3%) of the teachers said they never make use of internet connections, 8(26.7%) said they rarely used internet connections, 8(26.7%) said they sometimes used internet connections while 4(13.3%) said they often use internet connections for teaching and learning of Literature-in-English. 


Research Question Three: What are the challenges or problems in using ICT tools in teaching and learning of Literature-in-English in Senior Secondary School in Ilorin West LGA, Kwara State?
Table 7: The Challenges in Using ICT Tools in Literature-in-English Class 
	S/N
	ITEMS
	SA%
	A%
	D%
	SD%

	1.
	Not enough computers and/or ICT tools at my school
	50%
	30%
	12%
	8%

	2.
	Outdated/incompatible computers and/or other ICT tools
	26%
	49%
	10%
	15%

	3.
	Unreliable computers and/or software
	33%
	30%
	24%
	13%

	4.
	Internet access is either not easily accessible or unavailable
	42%
	45%
	7%
	6%

	5.
	Insufficient time to master new software or integrate ICT during a class period
	40%
	36%
	9%
	15%

	6.
	Classroom management with large class sizes
	41
	30
	17%
	13%

	7.
	Lack of training on available computers and/or software
	31%
	39%
	11%
	19%



	Table 7 shows the challenges of using ICT tools in teaching and learning of Literature-in-English in senior secondary schools. Based on the result above, 50% and 30% strongly agreed and agreed that the challenges of using ICT tools was because there is no enough computers and ICT tools at their school while 12% and 8% disagreed and strongly disagreed respectively. 26% strongly agreed and 49% agreed that outdated/incompatible computers and other ICT tools were challenges faced in using ICT for the teaching and learning of Literature-in-English while 10% and 15% disagreed. 33% and 30% totally agreed that the challenges/problems in using ICT tools for teaching and learning Literature-in-English was because the computer and software are not reliable while 24% and 13% disagreed.  42% and 45% strongly agreed and agreed that the challenges faced was because there is no internet is not accessible and available for teaching and learning of Literature-in-English in secondary schools in Ilorin West LGA, Kwara State. Further, 76% of the teachers totally agreed that insufficient time to master new software or integrate ICT during class period was part of the challenges they faced while 24% disagreed. In addition, large class sizes (71%), lack of training and unreliable computers and software (61%) are also some of the challenges in the use of ICT tools in Literature lessons.


Research Question Four: What are the suggestions to improve the teaching and learning of Literature-in-English through ICT.
Table 8: Suggestion to improve the teaching and learning of Literature-in-English through ICT
	S/N
	ITEMS
	SA%
	A%
	D%
	SD%

	1.
	Bringing in clips from movies, while students themselves can search from the Internet simplified versions or notes that could be used to help them to further understand literature components such as drama in class
	45%
	55%
	-
	-

	2.
	School administrators should provide adequate and reliable ICT tools for teaching and learning of in Literature-in-English in schools
	58%
	42%
	-
	-

	3.
	The teachers should be provided with training on how they can fully utilize the technology and be given more information on how to search for the sources in the Internet and what kind of sources available to help them in providing the lesson.
	52%
	48%
	-
	-



	Table 8 shows the responses of the teachers on the suggestions to improve the teaching and learning of Literature-in-English through ICT. 100% of the teachers totally agreed that bringing in clips from movies, while students themselves can search from the Internet simplified versions or notes that could be used to help them to further understand literature components such as drama in class will enhance the teaching and learning of Literature-in-English. Majority of the teachers also agreed that school administrators should provide adequate and reliable ICT tools for teaching and learning of in Literature-in-English in schools so as to enhance teaching and learning of Literature-in-English. And, the teachers should be provided with training on how they can fully utilize the technology and be given more information on how to search for the sources in the Internet and what kind of sources available to help them in providing the lesson.
Discussion of Findings 
	The first finding is related to attitudes which demonstrate that teachers’ attitude are averagely positive overall. These studies show that the majority of the respondents have positive attitudes towards the use of ICT in their Literature-in-English classes. This is on par with the study by Cahyani and Cahyono (2021). This confirms that teachers were ready to use ICT as tools to help them improve their teaching of Literature-in-English classes. Teachers should remember that these ICT tools have much to offer in terms of encouraging students to be interested in the Literature-in-English. In fact, teachers should continuously vary their use of ICT tools and continuously use these tools so as to indirectly improve students’ attitudes towards Literature-in-English. The above findings also indicate that teachers believe that there is a possibility that ICT tools could somehow improve their teaching. It also shows that the teachers have rationally accepted that using ICT in their class could bring changes for the better in the teaching of Literature component. Moreover, ICT provides a variety of learning opportunities for students to learn language which includes the learning of Literature texts (Melor, 2017 in Melor, Maimun & Chua, 2019). Thus, the majority of the respondents considered ICT tools as a viable educational tool that has the potential to bring about improvements to the way the students learn and understand difficult concepts in much more effective ways.
	The second finding concerns about the level of ICT used for Literature-in-English by the English teachers. The analyses revealed that not all the teachers used ICT tools to help with the general usage like delivering instructions in the class or for preparing PowerPoint slides. There is a possibility that the teachers have low familiarity on other ICT tools such as the internet and the Web 2.0 applications. This finding is parallel to a study by Ndibalema (2014) regarding teachers’ lack of training from their teacher education colleges in terms of using ICT. In addition, they rarely incorporate online applications as part of the tools in teaching Literature-in-English. This result is compliance with the studies carried out by Melor and Ashairi (2014) and Ndibalema (2014) that teachers did not utilize most online applications like YouTube and other social media into their lessons. This finding is also relevant to the study by Marzilah and Sharifah Nadia (2020) regarding the way teachers normally prefer to teach Literature lessons.
	This research also looks into the possible challenges or problems faced by teachers in using ICT in their Literature-in-English classes. The results show that teachers have positive attitudes to employ ICT in their Literature-in-English classes, however, they faced several challenges that may hinder their intention to use ICT. The majority of the respondents cited inaccessible and unavailable internet access as the major challenge that put a stop to teachers’ intentions on using ICT tools. Not enough or even outdated and incompatible ICT software and hardware were also challenges faced by the teachers. These findings are in line with the studies by Ndibalema (2014) that teachers could employ the use of ICT if there are adequate resources and infrastructures. Hennessy et. al. (2020) also stated that if technology cannot be accessed by the teacher, then it will not be used. Lack of time is also one of the challenges to using ICT in the classroom. This is in line with the study by Becta (2014) as cited in Bingimlas (2001) that stated the problem of lack of time exists for teachers in many aspects of their work. Also, in Bee and Chia (2018), it is shown that to ensure any ICT to be used frequently and effectively, teachers’ needs in using these ICT should be supported. In other words, unless the challenges are addressed, the attitudes of teachers in using ICT in Literature lessons will not be improving anytime soon.
	Also, it was revealed that though the teachers faced some challenges in using ICT for teaching and learning of Literature-in-English, suggestions were made for improvement. Some of these suggestion as agreed by the teachers include, adequate provision of ICT tools for teaching and learning of Literature-in-English classes, provision of training for teachers to enable them fully utilize ICT tools for teaching and learning of Literature-in-English.  


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS 
	This chapter presents the summary, conclusion, recommendations, limitations of the study and suggestion for further studies. 
Summary 
	This study investigates the use of ICT in teaching and learning of Literature-in-English in secondary schools in Ilorin West LGA, Kwara State. The study specifically looks into the attitude of teachers towards the use of ICT for teaching and learning of Literature-in-English; availability of ICT tools for teaching and learning of Literature-in-English;  challenges/problems faced by teaching using ICT tools for teaching and learning of Literature-in-English and suggestions to improve the teaching and learning of Literature-in-English through ICT. The study adopted a descriptive research survey type method. The population comprised of all teachers in some selected public and private secondary schools in Ilorin West Local Government Area of Kwara State. A sample of 30 teachers were selected from 10 public and private secondary schools in Ilorin West Local Government Area of Kwara State. A self-structure questionnaire was designed to seek the opinion of the teachers based on the research objectives. Data was analyzed using frequency and simple percentage. 
	Based on the findings, it was revealed that teachers’ attitude are averagely positive towards using ICT for teaching and learning of Literature-in-English. The result of findings also revealed that partially ICT tools are available and accessible for the teaching and learning of Literature-in-English in most secondary schools in Ilorin West LGA, Kwara State. The findings also revealed that there are some challenges/problems faced by teachers which includes; inaccessible and unavailable internet access as the major challenge that put a stop to teachers’ intentions on using ICT tools. Not enough or even outdated and incompatible ICT software and hardware were also challenges faced by the teachers. Also, the findings provide a suggestions to improve the teaching and learning of Literature-in-English through ICT, these includes; adequate provision of ICT tools and teachers should be trained in using ICT for teaching and learning of Literature-in-English classes. 
Conclusion 
The findings from the study show that the majority of Literature teachers partially use ICT application in their. The ICT tools are still not fully utilized when it comes to. As a whole, the instructors have positive attitude towards ICT tools in Literature-in-English classes. The teachers have also recommended several suggestions to improve the teaching of English Literature through ICT such as providing training to them to fully utilize ICT and providing adequate and reliable facilities such as free Wi-Fi.
Recommendations
	Based on the findings the following recommendations were made to improve the teaching of Literature-English through ICT;
· The teachers should be provided with training on how they can fully utilize the technology and be given more information on how to search for the sources in the Internet and what kind of sources available to help them in providing the lesson. 
· Bringing in clips from movies, while students themselves can search from the Internet simplified versions or notes that could be used to help them to further understand literature components such as drama in class. 
· Using more PowerPoint slides in class and videos of plays or recitals that can be downloaded from YouTube. 
· School administrators should provide adequate ICT tools to enhance the teaching and learning of Literature-in-English. 
Limitations of the Study 
	The study was limited to 10 secondary schools in Ilorin West Local Government Area of Kwara State due to financial capability, health status and limited resources.
Suggestion for Further Studies
	It could be suggested that this topic should be carried out in other local governments and states throughout Nigeria to bridge the gap of the study. 
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QUESTIONNAIRE
KWARASTATE COLLEGE OF EDUCATION, ILORIN
P.M.B 1527
QUESTIONNAIRE ON THE USE OF ICT IN TEACHING AND LEARNING OF LITERATURE-IN-ENGLISH IN SENIOR SECONDARY SCHOOLS
Dear Sir/Ma,
This questionnaire is designed to investigate on the “Use of ICT in Teaching and Learning of Literature-in-English in Senior Secondary Schools in Ilorin West LGA, Kwara State”.
It is strictly for academic purpose, therefore your honesty and sincere response to each items will be highly appreciated. Any information supplied shall be treated with confidentiality.
SECTIONA: DEMOGRAPHICAL DATA 
Instruction: Please tick (√) as appropriate
School:	Private (   ), Public (    )
Gender:  	Male (   ), Female (   )
Educational Qualification: NCE (  ), HND (  ),  B.Sc/B.Ed  (  ), PGDE (  ), M.Sc(Ed) (   ) 
Work Experience:  1 - 5 years (   ), 5 – 10 years (   ), 10 – 15 years (  ), 15 years and above (   )
Location:	Rural (    ), Urban (   )


SECTION B
TEACHERS’ ATTITUDES IN THE USAGE OF ICT TOOLS IN TEACHING AND LEARNING OF LITERATURE-IN-ENGLISH IN SENIOR SECONDARY SCHOOL IN ILORIN WEST LGA, KWARA STATE
Instruction: Please tick (√) from the options the most appropriate for your response.
KEY: Strongly Agree (SA), Agree (A), Disagree (D), Strongly Disagree (SD)
	S/N
	ITEMS
	SA

	A
	D
	SD

	1.
	I feel comfortable with the idea of ICT as a tool in teaching and learning.
	
	
	
	

	2.
	The use of ICT in Literature lessons stresses me out.
	
	
	
	

	3.
	The idea of using ICT tools in Literature lessons makes me skeptical.
	
	
	
	

	4.
	The use of ICT tools in Literature lessons scares me
	
	
	
	

	5.
	Using ICT tools will change the way I teach the Literature components.
	
	
	
	

	6.
	ICT tools are not conducive to student learning because it is not easy to use.
	
	
	
	

	7.
	ICT helps students understand concepts in more effective ways.
	
	
	
	

	8.
	ICT helps students learn because it allows them to express their thinking in better and different ways.
	
	
	
	

	9.
	ICT tools help teachers to teach in more effective ways.
	
	
	
	

	10.
	ICT tools are not conducive to good teaching because it creates technical problems.
	
	
	
	

	11.
	ICT tools save time and effort in creating my Literature lessons.
	
	
	
	

	12.
	I do not think I would ever need to use any ICT tools in my Literature lessons.
	
	
	
	

	13.
	I would rather do things by hand than with ICT tools.
	
	
	
	

	14.
	I have no intention to use ICT tools in the near future.
	
	
	
	

	15.
	ICT tools do more harm than good
	
	
	
	





SECTION C:
CURRENT LEVEL OF ICT USAGE IN TEACHING AND LEARNING OF LITERATURE-IN-ENGLISH AMONG THE ENGLISH TEACHERS IN ILORIN WEST LGA, KWARA STATE
KEY: N=Never, R=Rarely, S=Sometimes, O=Often
	S/N
	ITEMS
	NEVER USED

	RARELY USED
	SOMETIMES USED
	OFTEN USED

	1.
	Digital projector
	
	
	
	

	2.
	TV monitor/VCR/DVD player
	
	
	
	

	3.
	Computer/Laptop for teacher use
	
	
	
	

	4.
	Students computer in a lab
	
	
	
	

	5.
	Internet connection
	
	
	
	


SECTION D:
CHALLENGES OR PROBLEMS IN USING ICT TOOLS IN TEACHING AND LEARNING OF LITERATURE-IN-ENGLISH IN SENIOR SECONDARY SCHOOL IN ILORIN WEST LGA, KWARA STATE
	S/N
	ITEMS
	SA

	A
	D
	SD

	1.
	Not enough computers and/or ICT tools at my school
	
	
	
	

	2.
	Outdated/incompatible computers and/or other ICT tools
	
	
	
	

	3.
	Unreliable computers and/or software
	
	
	
	

	4.
	Internet access is either not easily accessible or unavailable
	
	
	
	

	5.
	Insufficient time to master new software or integrate ICT during a class period
	
	
	
	

	6.
	Classroom management with large class sizes
	
	
	
	

	7.
	Lack of training on available computers and/or software
	
	
	
	





SECTION E:
SUGGESTIONS TO IMPROVE THE TEACHING AND LEARNING OF LITERATURE-IN-ENGLISH THROUGH ICT
	S/N
	ITEMS
	SA

	A
	D
	SD

	1.
	Bringing in clips from movies, while students themselves can search from the Internet simplified versions or notes that could be used to help them to further understand literature components such as drama in class
	
	
	
	

	2.
	School administrators should provide adequate and reliable ICT tools for teaching and learning of in Literature-in-English in schools
	
	
	
	

	3.
	The teachers should be provided with training on how they can fully utilize the technology and be given more information on how to search for the sources in the Internet and what kind of sources available to help them in providing the lesson.
	
	
	
	



29


i

 

 

USE OF ICT IN TEACHING AND LEARNING OF 

LITERATURE

-

IN

-

ENGLISH IN SENIOR SECONDARY 

SCHOOL IN ILORIN WEST LGA, KWARA STATE 

 

 

 

 

BY

 

 

 

 

 

ABDULMUMEEN AMINAT

 

KWCOED/IL/21/0

356

 

 

 

 

 

 

BEING A RESEARCH PROJECT SUBMITTED TO THE DEPARTMENT OF 

ENNGLISH

, KWARA STATE COLLEGE OF EDUCATION ILORIN 

 

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE AWARD 

 

OF NIGERIA CERTIFICATE IN EDUCATION (NCE)

 

 

 

 

 

JULY

, 2024

 

