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ABSTRACT
This study investigated the use of literature in promoting critical thinking skills among English language learners in Ilorin West Local Government Area of Kwara State, Nigeria. Using a descriptive survey research design, the study sampled 100 secondary school students from 10 randomly selected schools. A questionnaire was employed to collect data on the current state of critical thinking skills, the effectiveness of literature-based teaching strategies, challenges associated with using literature to promote critical thinking, and perceptions of teachers and learners on this approach. The findings reveal that while students generally do not struggle with analyzing and evaluating information from different sources, there is a lack of critical engagement during English lessons. Literature-based teaching strategies were found to be effective in improving students' abilities to interpret complex themes, express opinions, make inferences, and connect texts to real-world situations. However, challenges such as time constraints, limited access to diverse literary materials, and students' lack of background knowledge were identified as barriers to implementation. Both teachers and learners perceived literature as a valuable tool for developing higher-order thinking skills and enhancing students' capacity to consider multiple perspectives on complex issues. The study concludes that literature-based approaches show promise in promoting critical thinking skills among English language learners, but careful consideration must be given to overcoming the identified challenges for optimal implementation.
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INTRODUCTION
Background of the Study
In an increasingly globalized world, proficiency in English has become a crucial skill for academic and professional success. However, language learning extends beyond mere vocabulary acquisition and grammatical accuracy. The development of critical thinking skills is equally essential, particularly for English language learners (ELLs) who must navigate complex linguistic and cultural landscapes. Literature has long been recognized as a powerful tool for language instruction, but its potential to foster critical thinking among ELLs has gained renewed attention in recent years (Bobkina & Stefanova, 2021).
The integration of literature in English language teaching (ELT) has evolved significantly over the past few decades. Traditional approaches often focused on linguistic analysis and cultural knowledge, while contemporary methods emphasize the development of higher-order thinking skills (Maley & Kiss, 2018). This shift reflects a growing recognition of the need to prepare students for the demands of the 21st century, where the ability to analyze, evaluate, and create is paramount.
Critical thinking, as defined by Facione (2020), encompasses a range of cognitive skills including interpretation, analysis, evaluation, inference, explanation, and self-regulation. These skills are essential for ELLs to engage meaningfully with texts, express complex ideas, and participate effectively in academic and professional discourse. Literature, with its rich tapestry of themes, characters, and linguistic features, provides an ideal context for developing these skills (Calafato, 2022).
Recent research has highlighted the multifaceted benefits of using literature to promote critical thinking among ELLs. Kasper (2019) found that literary texts offer authentic language input while simultaneously challenging students to interpret, analyze, and evaluate complex ideas. This dual focus on language and cognition creates a synergistic learning environment where linguistic competence and critical thinking skills can develop in tandem.
Moreover, literature's capacity to expose learners to diverse perspectives and cultural contexts makes it particularly valuable in fostering intercultural competence, a key component of critical thinking in a globalized world (Nguyen, 2021). By engaging with literary works from various cultural backgrounds, ELLs can develop a more nuanced understanding of different worldviews and enhance their ability to think critically about cultural assumptions and biases.
The selection of appropriate literary texts is crucial in effectively promoting critical thinking among ELLs. Choo (2020) emphasized the importance of choosing texts that are linguistically accessible yet intellectually challenging, ensuring that learners can engage meaningfully with the content without being overwhelmed by linguistic complexity. This careful balance is essential for creating a supportive learning environment that encourages risk-taking and critical engagement.
Various pedagogical approaches have been proposed to maximize the critical thinking potential of literature in ELT. Yaqoob and Fariha (2023) advocated for a reader-response approach, which encourages learners to draw on their personal experiences and cultural backgrounds when interpreting texts. This approach not only enhances critical thinking skills but also promotes learner autonomy and engagement.
Another promising strategy is the use of collaborative learning activities centered around literary texts. Vega López et al. (2020) found that group discussions, debates, and collaborative writing tasks based on literary works significantly enhanced ELLs' critical thinking abilities. These activities provide opportunities for learners to articulate their thoughts, consider alternative perspectives, and refine their arguments through peer interaction.
The integration of digital technologies has opened up new avenues for using literature to promote critical thinking in ELT. Zeng (2022) explored the use of digital storytelling projects based on literary texts, demonstrating how such activities can enhance ELLs' critical thinking skills while also developing their digital literacy. This approach reflects the growing need to prepare learners for the digital age, where critical evaluation of information and creative use of technology are essential skills.
Despite the recognized benefits, the implementation of literature-based approaches to promote critical thinking among ELLs faces several challenges. Lack of teacher training, time constraints, and the pressure of standardized testing are often cited as barriers to effective implementation (Aghajanzadeh Kiasi & Hemmati, 2018). Addressing these challenges requires systemic changes in teacher education programs and curriculum design to prioritize the development of critical thinking skills through literature.
Furthermore, the assessment of critical thinking skills developed through literature-based instruction remains a complex issue. Traditional language assessment methods often fail to capture the nuanced cognitive processes involved in critical thinking. Alnofaie (2023) proposed the use of portfolio assessments and reflective journals to provide a more comprehensive evaluation of learners' critical thinking development in the context of literature-based ELT.
The cultural relevance of literary texts is another important consideration in promoting critical thinking among ELLs. While exposure to diverse literary traditions is valuable, Nguyen (2021) argued for the inclusion of literature that reflects the learners' own cultural experiences. This approach can enhance engagement and provide a familiar context for developing critical thinking skills, particularly for learners from underrepresented cultural backgrounds.
Looking ahead, the potential of literature to promote critical thinking in ELT remains a fertile area for research and innovation. Emerging trends such as the use of multimodal texts, the integration of critical literacy approaches, and the exploration of world Englishes in literature offer exciting possibilities for enhancing ELLs' critical thinking skills while broadening their linguistic and cultural horizons (Bobkina & Stefanova, 2021).
In conclusion, the use of literature in promoting critical thinking skills among English learners represents a powerful pedagogical approach that aligns with the demands of contemporary education and global citizenship. By carefully selecting texts, implementing effective teaching strategies, and addressing the challenges of implementation and assessment, educators can harness the full potential of literature to develop ELLs' critical thinking abilities. As research in this field continues to evolve, it is clear that the integration of literature and critical thinking in ELT will play an increasingly important role in preparing learners for the complex linguistic and cognitive demands of the 21st century.
The use of literature in promoting critical thinking skills has been widely researched in the education field but has received less attention in the context of Nigeria. This study is intended to fill the gap in the literature by examining the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA.


Statement of the Problem
Critical thinking skills are essential for success in the 21st century. In order to be successful, it is necessary for learners to possess the ability to reflect upon and evaluate information, arguments, and claims in a systematic and logical manner. However, the Nigerian educational system has been criticized for its lack of emphasis on the development of critical thinking skills. This has resulted in learners who are unable to think critically and make informed decisions.
In the context of Ilorin West LGA, English is the official language of instruction in schools and is essential for success in various fields. However, there is little emphasis placed on the development of critical thinking skills among English learners in the area. This is compounded by a lack of literature-based teaching strategies that could be used to promote critical thinking skills among learners.
Furthermore, there is a lack of research on the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA. This lack of research makes it difficult to determine the effectiveness of literature-based teaching strategies in promoting critical thinking skills among learners.
Therefore, the problem to be addressed in this study is the lack of emphasis on the development of critical thinking skills among English learners in Ilorin West LGA and the potential benefits, as well as challenges, associated with the use of literature in promoting critical thinking skills among these learners.
This problem is significant because critical thinking skills are essential for success in various aspects of life. Without the development of critical thinking skills, learners are less likely to be able to make informed decisions, engage with complex issues, or effectively solve problems. Moreover, the lack of literature-based teaching strategies in promoting critical thinking skills among learners further exacerbates the problem, resulting in a generation of learners who are ill-equipped for the challenges of the 21st century.
The lack of emphasis on the development of critical thinking skills among English learners in Ilorin West LGA and the absence of literature-based teaching strategies presents a significant challenge to promoting critical thinking skills among learners. This study aims to contribute to the literature by examining the potential benefits and challenges of using literature in promoting critical thinking skills among learners in the area.
Purpose of the Study
The purpose of this study is to investigate the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA. Specifically, the study aims to determine the potential impact of literature-based teaching strategies in promoting critical thinking skills among learners, as well as identify the challenges associated with the use of literature in promoting critical thinking skills. Additionally, the study proposes recommendations for the effective use of literature in promoting critical thinking skills among English learners in Ilorin West LGA. The primary objectives of this study are as follows:
1. To examine the current state of critical thinking skills among English learners in Ilorin West LGA.
2. To investigate the potential impact of literature-based teaching strategies in promoting critical thinking skills among English learners in Ilorin West LGA.
3. To identify the challenges associated with the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA.
4. To propose recommendations for the effective use of literature in promoting critical thinking skills among English learners in Ilorin West LGA.
Research Questions
The study seeks to answer the following research question:
1. What is the current state of critical thinking skills among English learners in Ilorin West LGA?
2. How effective is the use of literature-based teaching strategies in promoting critical thinking skills among English learners in Ilorin West LGA?
3. What are the challenges associated with the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA?
4. What are the perceptions of teachers and learners on the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA?
Research Hypotheses
H1: The use of literature-based teaching strategies is effective in promoting critical thinking skills among English learners in Ilorin West LGA.
H2: English learners who are exposed to literature-based teaching strategies will demonstrate higher levels of critical thinking skills compared to those who are not exposed to such strategies.
H3: The use of literature in promoting critical thinking skills among English learners in Ilorin West LGA is influenced by funding and resource availability.
H4: Teachers who are knowledgeable and trained in the use of literature-based teaching strategies will be more effective in promoting critical thinking skills among English learners in Ilorin West LGA.
Scope of the Study	
This study focuses on analyzing the use of literature in promoting critical thinking skills among English learners in Ilorin West Local Government Area (LGA) of Nigeria. The study is important as it aims to contribute to the body of literature on promoting critical thinking skills in the Nigerian educational system. The study will also provide insights on the effectiveness of literature-based teaching strategies in promoting critical thinking skills, which can inform policy decisions and educational practices in Nigeria.
The study will be conducted in Ilorin West LGA, which is located in Kwara State of Nigeria. The sample population will consist of English learners in secondary schools within the LGA. The study will use a quantitative research methods to collect data. The quantitative research method will involve the use of a questionnaire to collect data on students’ critical thinking skills. 
Significance of the Study	
The study on analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English Learners is significant due to the following reasons:
The study will contribute to the evolution of the educational system of Ilorin West LGA and Nigeria at large. As critical thinking is becoming increasingly important for lifelong learning and career success, it is essential to promote this skill among English learners. This study will assist in identifying the most effective ways to incorporate literature into the teaching of English to enhance critical thinking skills among learners in Ilorin West LGA. 
Also, the significance of analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English learners lies in its potential to enhance the quality of education and equip learners with essential skills for success in the 21st century. This sub-topic seeks to explore the various implications of this study in the educational sector and beyond. Specifically, this sub-topic aims to discuss how the study’s findings will be helpful in improving pedagogical practices, promoting student engagement, enhancing critical thinking among learners, and addressing contemporary challenges facing learners.
One of the most significant implications of analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English learners is the potential to improve pedagogical practices. Critical thinking is a fundamental skill that learners require to succeed in the 21st-century workforce. Unfortunately, many educational systems focus more on content mastery as opposed to critical thinking development. However, the use of literature-based teaching strategies provides a unique opportunity for teachers to promote critical thinking development in learners. The study’s findings will be invaluable in guiding teachers on how to use literary works such as plays, poems, and novels to promote critical thinking among learners. By identifying suitable pedagogical strategies, teachers will be in a better position to improve their instructional practices, thus promoting critical thinking and enhancing learners’ academic performance.
Another key implication of analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English learners is the potential to promote student engagement. Student engagement is crucial in promoting academic performance since it enables learners to pay close attention to what they are learning, interact with their teachers and peers, and retain more information. Literature-based teaching strategies have been found to be effective in promoting student engagement since they are often more relatable to learners than abstract concepts. By promoting the use of literature in teaching, teachers can make learning more enjoyable, thus promoting student engagement. Consequently, learners will be more likely to internalize critical thinking skills, leading to better academic performance.
The most significant implication of analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English learners is the potential to enhance critical thinking among learners. The ability to think critically is essential for success in the 21st century since it enables learners to analyze information, solve problems, and make informed decisions. Literary works provide an excellent opportunity to promote critical thinking development since they often present complex concepts that require careful analysis. By promoting literature-based teaching strategies, teachers can equip learners with the necessary skills to think critically, thus setting them up for success in the future. Consequently, learners will be better equipped to navigate the complex and ever-changing world, leading to better life outcomes.
The study on analyzing the use of literature in promoting critical thinking skills among Ilorin West LGA English learners will contribute significantly to the evolution of the educational system in Ilorin West LGA. The study will provide valuable insights for policy-makers and educational stakeholders on how to improve the quality of education in the region. The findings of the study can be used to create policies that facilitate the use of literature-based teaching strategies to promote critical thinking skills among English learners in Ilorin West LGA.
One of the critical components of critical thinking is understanding the context of the information presented. Literature provides a unique opportunity for English learners to engage with different cultures and societies. Students exposed to literature will have a deeper understanding of various themes and perspectives that are relevant to critical thinking development. The use of literature-based teaching strategies can help Ilorin West LGA English learners to comprehend and internalize new information, leading to an overall Improvement in their critical thinking skills.
Operational Definition of Terms
The following terms will be used throughout the study and will be operationally defined for clarity and consistency:
1. Analysis: In the context of this study, analysis refers to breaking down complex texts, such as poems, stories, and novels, into essential elements to understand their meaning and significance fully.
2. Critical thinking: Critical thinking refers to the process of analyzing information, evaluating its accuracy and relevance, and synthesizing it to make informed decisions.
3. English learners: This term refers to individuals who are learning the English language as an additional language.
4. Literature-based teaching strategies: Literature-based teaching strategies refer to teaching methods that incorporate literary works, including stories, novels, and poems, to improve language skills, comprehension, critical thinking, and inference-making abilities.
5. Skills: The term skills refer to specific abilities or competencies required to perform tasks effectively, such as critical thinking skills.
6. Use of literature: It refers to the application of literary texts, including stories, novels, and poems, in learning and teaching processes, especially in the development of critical thinking skills.
7. Analysis of use of literature: This refers to the process of examining the effectiveness of literature-based teaching strategies in promoting critical thinking skills among English learners in Ilorin West LGA.
8. Literary works: It refers to creative writing, including novels, stories, and poems intended to convey meaning and provoke emotional and intellectual responses.
9. Literature-based teaching: Literature based-teaching refers to teaching instruction that uses literary works as a vehicle for language acquisition and the development of literacy skills. 
10. Strategy: Strategy refers to a plan or approach designed to achieve specific goals, such as the application of literature-based teaching strategies to foster critical thinking skills among English learners in Ilorin West LGA. 
11. Teaching: Teaching refers to the instruction and guidance given by educators or instructors to students in academic or skill-based settings. 
12. Literacy skills: Literacy skills refer to the ability to use reading and writing to communicate effectively and understand written information.




CHAPTER TWO
LITERATURE REVIEW
In this chapter, related literature is reviewed under the following sub-headings:
a. Concept of Critical Thinking
b. Defining Critical Thinking in the Context of English Language Learning
c. The Role of Literature in English Language Teaching (ELT)
d. Pedagogical Approaches to Integrating Literature and Critical Thinking
e. Challenges in Implementing Literature-Based Critical Thinking Instruction
f. Assessment Strategies for Critical Thinking Skills Developed Through Literature
g. Cultural Considerations in Selecting Literary Texts for Critical Thinking Development
h. Appraisal of Literature Reviewed 
Concept of Critical Thinking
Critical thinking is a broad and complex concept with many facets. At its core, it involves the ability to analyze information, evaluate ideas, and draw logical conclusions based on evidence. Developing critical thinking skills is important for success in many domains, including education, professional fields, and personal decision-making. This note will review the literature on critical thinking, including its definition, components, and importance.
Therefore, critical thinking is a key skill required for success in many domains such as education and professional fields. It involves the ability to evaluate information, analyze ideas, and draw logical conclusions based on evidence. The purpose of this essay is to analyze the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA. This essay will explore what critical thinking is, how literature can be used to promote critical thinking skills, and the importance of critical thinking in the education system. 
Critical thinking involves using logical and analytical thinking skills to evaluate information, arguments, and evidence. It allows individuals to make informed decisions and judgments by assessing the validity and credibility of information and the strength of arguments. According to Paul and Elder (2008), critical thinking involves eight elements that are interconnected and interdependent. These elements include:
· Purpose – a specific objective or goal for which one is seeking information or analyzing a problem.
· Questions at issue – questions to be appraised for their importance and relevance, as well as their implications.
· Information – data that needs to be gathered and analyzed to answer the questions and achieve the purpose.
· Interpretation and inference – examining the information, identifying patterns, and drawing conclusions about its meaning.
· Concepts – ideas or theories that are used to understand the information and connect it to other knowledge.
· Assumptions – beliefs and values that are taken for granted and influence how information is interpreted and evaluated.
· Implications and consequences – considering the ramifications of the conclusions drawn and actions that may result from them.
· Point of view – examining biases and considering alternative viewpoints that may influence interpretations and conclusions.
Components of Critical Thinking
Critical thinking is a multifaceted and complex skill that requires the use of cognitive skills, dispositions, and critical thinking-related knowledge. It involves analyzing information, identifying patterns, and drawing conclusions based on evidence. Halpern (2010) proposed three components of critical thinking: cognitive skills, dispositions, and critical thinking-related knowledge. 
Halpern (2010) proposed three components of critical thinking: cognitive skills, dispositions, and critical thinking-related knowledge. 
· Cognitive skills are specific mental abilities, such as problem-solving, decision-making, and analysis. 
· Dispositions are attitudes, values, and beliefs that are supportive of critical thinking, such as curiosity, open-mindedness, and skepticism.
· Critical thinking-related knowledge refers to the understanding of concepts related to critical thinking, such as logical reasoning, scientific method, and probability.
Importance of Critical Thinking
Developing critical thinking skills is important for success in many areas of life, including academia, business, and personal decision-making. In academic settings, critical thinking is necessary to evaluate and understand complex concepts and ideas. It is also a valuable skill in the workplace, where employees must solve problems, make decisions, and evaluate claims and evidence. 
In her seminal work, Gardner (2004) introduced the concept of multiple intelligences, one of which was “logical-mathematical intelligence” or the ability to think critically. Halpern (2010) argued that critical thinking is a vital component of academic success and workplace readiness. Paul and Elder (2008) emphasized the importance of teaching critical thinking in schools and universities, arguing that it is necessary for success in the modern world.
Stanovich (2013) highlighted the need for individuals to understand and avoid cognitive biases, which can interfere with critical thinking. Thompson, Blair, and Henrey (2014) discussed common misconceptions about critical thinking and offered strategies for addressing them in accounting courses, which can be applied more broadly to other disciplines.
Critical thinking is a vital skill that can be developed through education and practice. The literature reviewed in this note suggests that critical thinking encompasses multiple components, including cognitive skills, dispositions, and knowledge, and requires individuals to recognize and overcome biases while considering evidence and alternative perspectives. Developing critical thinking skills is not only important for academic and workplace success but also for personal decision-making and a fulfilling life.
Defining Critical Thinking in the Context of English Language Learning
The concept of critical thinking has long been a cornerstone of educational philosophy, but its application in the field of English language learning has gained significant attention in recent years. As educators and researchers increasingly recognize the importance of developing higher-order thinking skills alongside linguistic competence, the need for a clear and contextualized definition of critical thinking in English language learning (ELL) has become paramount.
To understand critical thinking in the context of ELL, it is essential to first examine the foundational concepts of critical thinking as a general cognitive skill. Facione (2020), a seminal figure in critical thinking research, defines critical thinking as purposeful, self-regulatory judgment that results in interpretation, analysis, evaluation, and inference. This definition encompasses a range of cognitive skills that are particularly relevant to language learning, including the ability to interpret complex texts, analyze arguments, evaluate evidence, and draw logical conclusions.
Building on this foundation, Dwyer et al. (2021) propose a more nuanced understanding of critical thinking that emphasizes its multidimensional nature. They argue that critical thinking involves not only cognitive skills but also dispositions or attitudes, such as open-mindedness, intellectual curiosity, and persistence. This perspective is especially relevant in the context of language learning, where learners must navigate linguistic and cultural differences that may challenge their preconceptions and require a willingness to engage with unfamiliar ideas.
Critical Thinking in Language Learning: A Unique Context
When considering critical thinking in the specific context of English language learning, several unique factors come into play. Choi et al. (2023) highlight the intricate relationship between language proficiency and critical thinking ability, suggesting that the development of critical thinking skills in a second language involves a complex interplay of linguistic, cognitive, and metacognitive processes.
One key aspect of critical thinking in ELL is the ability to engage with and analyze texts in the target language. Bobkina and Stefanova (2021) argue that this process goes beyond mere comprehension, requiring learners to interpret subtle nuances, identify underlying assumptions, and evaluate the validity of arguments presented in English. This deep engagement with texts not only enhances critical thinking skills but also contributes to language acquisition by exposing learners to authentic and complex language use.
Moreover, critical thinking in ELL encompasses the ability to express complex ideas and arguments in the target language. Kasper (2019) emphasizes that this productive aspect of critical thinking involves not only linguistic competence but also the ability to organize thoughts logically, present evidence effectively, and adapt communication strategies to different contexts and audiences.
An important dimension of critical thinking in the context of English language learning is its intercultural aspect. As English often serves as a lingua franca in global communication, learners must develop the ability to think critically across cultural boundaries. Nguyen (2021) argues that this intercultural critical thinking involves not only analyzing and evaluating information from diverse cultural perspectives but also reflecting on one's own cultural assumptions and biases.
This intercultural dimension of critical thinking aligns with the concept of critical cultural awareness proposed by Byram et al. (2022). They suggest that language learners should develop the ability to critically evaluate practices, products, and perspectives of their own and other cultures. This skill is particularly crucial in ELL, where learners are often exposed to a wide range of cultural content through the medium of English.
The cognitive processes involved in critical thinking take on additional complexity when applied to language learning. Afshar and Movassagh (2019) identify several key cognitive skills that are particularly relevant to critical thinking in ELL:
Analysis: The ability to break down complex linguistic and cultural information into constituent parts and understand the relationships between them.
Inference: Drawing logical conclusions based on linguistic and contextual cues, often in situations where complete information may not be available due to language barriers.
Evaluation: Assessing the credibility and logical strength of arguments presented in the target language, taking into account potential cultural and linguistic nuances.
Explanation: Clearly articulating thoughts, reasoning, and conclusions in English, adapting to the linguistic and cultural expectations of the audience.
In addition to these cognitive skills, metacognitive awareness plays a crucial role in critical thinking for language learners. Teng (2020) emphasizes the importance of learners' ability to monitor and regulate their own thinking processes, particularly when navigating the additional cognitive load imposed by operating in a second language. This metacognitive dimension of critical thinking enables learners to identify areas of linguistic or conceptual uncertainty, select appropriate strategies for addressing challenges, and reflect on their learning progress.
This interplay between critical thinking and language proficiency is particularly evident in academic contexts. Lee (2023) found that ELL students who received explicit instruction in critical thinking strategies not only improved their analytical skills but also demonstrated significant gains in academic language proficiency. This finding underscores the potential of integrating critical thinking instruction into ELL curricula as a means of enhancing both cognitive and linguistic development.
The Role of Literature in English Language Teaching (ELT)
Literature has long been recognized as a valuable resource in English Language Teaching (ELT), offering a rich tapestry of linguistic, cultural, and cognitive benefits for learners. In recent years, there has been a resurgence of interest in the use of literature in language classrooms, driven by a growing recognition of its potential to enhance not only linguistic competence but also critical thinking skills, cultural awareness, and personal growth. This section examines the multifaceted role of literature in ELT, exploring its benefits, challenges, and evolving applications in contemporary language education.
The Linguistic Benefits of Literature in ELT
One of the primary arguments for the inclusion of literature in ELT is its potential to expose learners to authentic, contextualized language use. Maley and Kiss (2018) argue that literary texts provide a natural and meaningful context for language acquisition, offering learners exposure to diverse vocabulary, complex grammatical structures, and idiomatic expressions that may not be encountered in traditional language textbooks.
Moreover, literature presents language in its full communicative context, allowing learners to observe how linguistic choices contribute to meaning, tone, and style. Bobkina and Stefanova (2021) emphasize that engaging with literary texts helps learners develop a more nuanced understanding of language use, including the ability to interpret figurative language, recognize irony, and appreciate the subtleties of voice and register.
The variety of literary genres available also offers opportunities for learners to encounter different text types and discourse patterns. Choo (2020) notes that exposure to diverse literary forms—such as narratives, poetry, drama, and essays—can enhance learners' genre awareness and improve their ability to produce various types of texts in English.
Cultural and Intercultural Dimensions
Literature serves as a window into the cultural contexts where English is used, offering learners insights into the values, beliefs, and social practices of English-speaking communities. Nguyen (2021) argues that literary texts can foster intercultural competence by exposing learners to diverse perspectives and encouraging reflection on cultural similarities and differences.
Furthermore, the use of literature from various cultural backgrounds, including works by authors from non-native English-speaking contexts, can promote a more inclusive and globally-oriented approach to ELT. Calafato (2022) suggests that this multicultural literary approach not only broadens learners' cultural horizons but also challenges the dominance of Anglo-centric perspectives in ELT materials.
The exploration of cultural themes through literature also provides opportunities for learners to reflect on their own cultural identities and experiences. Choi et al. (2023) found that engaging with literary texts that address themes of cultural identity and intercultural encounters can enhance learners' ability to articulate their own cultural perspectives and engage in meaningful intercultural dialogue.
Developing Critical Thinking Skills through Literature
The complex nature of literary texts makes them ideal for developing critical thinking skills in language learners. Yaqoob and Fariha (2023) argue that the ambiguity and multiple layers of meaning often present in literature challenge learners to move beyond surface-level comprehension and engage in deeper analysis and interpretation.
Literary analysis tasks, such as character analysis, theme exploration, and evaluation of narrative techniques, require learners to apply higher-order thinking skills. Vega López et al. (2020) demonstrate that engaging in these analytical processes not only enhances learners' critical thinking abilities but also improves their capacity to express complex ideas in English.
Moreover, the open-ended nature of literary interpretation encourages learners to consider multiple perspectives and develop their own reasoned arguments. This process aligns closely with the development of critical thinking skills as defined by Facione (2020), including interpretation, analysis, evaluation, and inference.
Challenges and Considerations in Using Literature in ELT
While the benefits of using literature in ELT are well-documented, several challenges and considerations must be addressed for effective implementation:
Text Selection: Choosing appropriate literary texts that are both linguistically accessible and intellectually stimulating for learners can be challenging. Choo (2020) emphasizes the importance of selecting texts that match learners' proficiency levels while still offering opportunities for linguistic and cognitive growth.
Cultural Accessibility: Some literary texts may present cultural references or contexts that are unfamiliar to learners, potentially creating barriers to comprehension and engagement. Nguyen (2021) advocates for a carefully scaffolded approach to introducing culturally distant texts, providing learners with necessary background knowledge and interpretive strategies.
Time Constraints: The in-depth exploration of literary texts can be time-consuming, potentially conflicting with curriculum demands and standardized testing requirements. Aghajanzadeh Kiasi and Hemmati (2018) suggest integrating literature into existing language skills instruction rather than treating it as a separate component to address this challenge.
Teacher Preparation: Not all language teachers may feel equipped to effectively use literature in their classrooms, particularly if they lack background in literary analysis or are unfamiliar with the selected texts. Lee (2023) emphasizes the need for targeted professional development to support teachers in integrating literature into their ELT practice.
[bookmark: _GoBack]Assessment Challenges: Evaluating learners' engagement with literature, particularly in terms of critical thinking and interpretive skills, can be complex. Alnofaie (2023) proposes the development of holistic assessment frameworks that capture both linguistic progress and higher-order thinking skills developed through literary engagement.
Literature and Language Skills Development
The use of literature in ELT can contribute to the development of all four language skills:
Reading: Literary texts provide authentic reading materials that challenge learners to develop advanced reading strategies, including inferencing, predicting, and critical analysis. Ricards and Pino (2022) found that regular engagement with literary texts improved learners' reading comprehension skills and vocabulary knowledge.
Writing: Exposure to diverse literary styles and genres can enhance learners' writing skills by providing models of effective language use and rhetorical strategies. Aghajanzadeh Kiasi and Hemmati (2018) demonstrate that literature-based writing tasks, such as creative responses and analytical essays, can improve learners' written expression and argumentative skills.
Speaking: Discussions and debates centered around literary texts offer opportunities for meaningful oral communication. Vega López et al. (2020) show that literature-based speaking activities can enhance learners' fluency, ability to express complex ideas, and confidence in using English for academic discourse.
Listening: While often overlooked, the use of audio adaptations, dramatic readings, and poetry recitations can enhance listening skills. Teng (2020) suggests that exposure to the rhythms and intonation patterns of literary language through listening activities can improve learners' phonological awareness and listening comprehension.
The role of literature in English Language Teaching is multifaceted and evolving, offering rich opportunities for linguistic, cultural, and cognitive development. While challenges exist in its implementation, the benefits of incorporating literature into ELT are substantial, contributing to the development of not only language proficiency but also critical thinking skills, cultural awareness, and personal growth.
As the field continues to evolve, innovative approaches and emerging trends promise to further enhance the effectiveness of literature in ELT. By embracing these developments and addressing existing challenges, educators can harness the full potential of literature to create engaging, meaningful, and transformative language learning experiences.
The ongoing research and practical experimentation in this area underscore the enduring value of literature in ELT, suggesting that its role will continue to be significant in shaping the future of language education. As we move forward, the integration of literature in ELT offers a pathway to not only linguistic competence but also to the development of globally-minded, critically-thinking individuals equipped to navigate the complexities of our interconnected world.
Pedagogical Approaches to Integrating Literature and Critical Thinking
The integration of literature and critical thinking in English Language Teaching (ELT) requires thoughtful pedagogical approaches that maximize the potential of literary texts to enhance both language proficiency and higher-order thinking skills. This section explores various pedagogical strategies, methodologies, and frameworks that have been developed and implemented to effectively combine literature-based instruction with critical thinking development in ELT contexts.
Reader-Response Theory and Its Applications
One of the most influential approaches to integrating literature and critical thinking in ELT is based on reader-response theory. This approach emphasizes the active role of the reader in constructing meaning from literary texts, aligning closely with constructivist principles of learning. Yaqoob and Fariha (2023) argue that reader-response approaches encourage learners to engage critically with texts by drawing on their personal experiences, cultural backgrounds, and prior knowledge.
In practice, reader-response activities might include:
1. Personal response journals: Learners write reflective entries about their reactions to and interpretations of literary texts.
2. Small group discussions: Students share and debate their interpretations, encouraging multiple perspectives.
3. Creative rewritings: Learners reimagine stories from different perspectives or in different contexts, promoting critical engagement with the original text.
Bobkina and Stefanova (2021) found that implementing reader-response activities significantly enhanced learners' critical thinking skills, particularly in areas of interpretation and evaluation. Moreover, this approach fostered greater learner autonomy and engagement with literary texts.
Critical Literacy Frameworks
Critical literacy frameworks offer another powerful approach to integrating literature and critical thinking in ELT. These frameworks encourage learners to examine texts for underlying ideologies, power relationships, and social issues. Tour (2020) argues that critical literacy approaches not only enhance critical thinking skills but also develop learners' awareness of the sociopolitical dimensions of language use.
Key elements of critical literacy approaches include:
1. Questioning the text: Encouraging learners to interrogate the assumptions and values presented in literary works.
2. Exploring multiple perspectives: Examining how different characters or stakeholders are represented in the text.
3. Connecting to social issues: Linking themes in literature to contemporary social and political concerns.
Choi et al. (2023) demonstrated that implementing critical literacy approaches with literary texts significantly improved learners' ability to analyze and critique complex social issues while enhancing their English language skills.
Task-Based Language Teaching (TBLT) with Literature
Task-Based Language Teaching (TBLT) offers a structured approach to integrating literature and critical thinking by organizing learning around meaningful tasks. Calafato (2022) proposes a framework for literature-based TBLT that combines language learning objectives with critical thinking goals.
Example tasks might include:
1. Collaborative problem-solving based on literary scenarios.
2. Creating multimedia presentations analyzing themes or characters.
3. Conducting mock trials or debates centered on ethical dilemmas from literary works.
These tasks require learners to engage deeply with the literary text while applying critical thinking skills such as analysis, evaluation, and creative problem-solving. Vega López et al. (2020) found that literature-based TBLT activities not only improved learners' language proficiency but also enhanced their ability to articulate complex ideas and arguments in English.
Content and Language Integrated Learning (CLIL) with Literature
Content and Language Integrated Learning (CLIL) approaches, which involve teaching subject content through the medium of a foreign language, can be effectively applied to literature-based instruction. Maley and Kiss (2018) argue that CLIL approaches to literature in ELT can simultaneously develop language skills, content knowledge (e.g., literary analysis, historical context), and critical thinking abilities.
Content and Language Integrated Learning based literature instruction might involve:
1. Analyzing literary works in the context of historical events or social movements.
2. Exploring the scientific or philosophical concepts presented in science fiction or speculative literature.
3. Examining the psychological profiles of characters through the lens of modern psychology.
Lee (2023) found that CLIL approaches to literature enhanced learners' academic language proficiency and subject-specific critical thinking skills, preparing them for advanced study in English-medium contexts.
Digital Literacies and Multimodal Approaches
The digital age has opened up new possibilities for integrating literature and critical thinking in ELT through multimodal and technology-enhanced approaches. Zeng (2022) explores the use of digital storytelling projects based on literary texts, demonstrating how this approach can develop critical thinking skills alongside digital literacies.
Innovative digital approaches include:
1. Creating video essays analyzing literary themes or techniques.
2. Developing interactive timelines or maps to explore the settings and historical contexts of literary works.
3. Engaging in online collaborative writing projects inspired by literary texts.
Choo and Li (2022) argue that these multimodal approaches not only enhance engagement with literature but also develop crucial 21st-century skills, including media literacy and digital collaboration.
Inquiry-Based Learning with Literature
Inquiry-based learning approaches encourage learners to take an active, investigative stance towards literary texts, promoting critical thinking through guided exploration and discovery. Ricards and Pino (2022) propose an inquiry-based framework for literature in ELT that emphasizes questioning, research, and collaborative problem-solving.
Key components of this approach include:
1. Generating inquiry questions based on literary texts.
2. Conducting research to contextualize and deepen understanding of literary works.
3. Presenting findings and conclusions through various media.
This approach not only enhances critical thinking skills but also develops learners' research abilities and autonomous learning strategies.
Culturally Responsive Teaching with Literature
Recognizing the diverse cultural backgrounds of English language learners, culturally responsive teaching approaches seek to leverage learners' cultural knowledge and experiences in engaging with literature. Nguyen (2021) argues that culturally responsive literature instruction can enhance critical thinking by encouraging learners to examine texts from multiple cultural perspectives.
Strategies for culturally responsive literature teaching include:
1. Selecting diverse texts that reflect the cultural backgrounds of learners.
2. Encouraging learners to draw connections between literary works and their own cultural experiences.
3. Facilitating cross-cultural comparisons and discussions.
This approach not only enhances critical thinking and intercultural competence but also increases learner engagement and motivation.
Drama and Performance-Based Approaches
Drama and performance-based approaches offer kinesthetic and interactive ways to engage with literature and develop critical thinking skills. Vdovina and Gaibisso (2019) explore how dramatic techniques can enhance learners' understanding of literary texts while promoting critical analysis and interpretation.
Techniques might include:
1. Role-playing key scenes or characters from literary works.
2. Creating and performing alternative endings or scenarios.
3. Using forum theater techniques to explore social issues presented in literature.
These approaches not only develop critical thinking skills but also enhance learners' speaking skills, confidence, and emotional engagement with literary texts.
Integrating Critical Thinking Frameworks
Several researchers have proposed frameworks specifically designed to integrate critical thinking instruction with literature in ELT contexts. For example, Facione's (2020) critical thinking framework, which includes skills such as interpretation, analysis, evaluation, and inference, has been adapted for literature-based instruction.
Dwyer et al. (2021) propose a multidimensional critical thinking framework that incorporates cognitive skills, dispositions, and metacognitive awareness. This framework can be applied to literature-based activities to ensure a comprehensive approach to critical thinking development.
The integration of literature and critical thinking in ELT offers a rich and multifaceted approach to language education that goes beyond mere linguistic competence. By implementing thoughtful pedagogical approaches, educators can harness the power of literature to develop learners' critical thinking skills, cultural awareness, and personal growth alongside their language proficiency.

While challenges exist in implementation, the diverse range of approaches available provides flexibility for adaptation to various teaching contexts and learner needs. As research in this field continues to evolve, and new technologies offer innovative ways to engage with literary texts, the integration of literature and critical thinking in ELT is likely to play an increasingly important role in preparing learners for the complex linguistic, cognitive, and cultural demands of the globalized world.
Ultimately, by fostering both language skills and critical thinking abilities through literature, ELT can contribute to the development of well-rounded, critically aware individuals capable of navigating the complexities of contemporary society and engaging meaningfully with diverse perspectives and ideas. Certainly. Here's a 2000-word exploration of the fourth sub-heading, "Challenges in Implementing Literature-Based Critical Thinking Instruction," with APA 7th edition in-text references from 2018 to 2024:
Challenges in Implementing Literature-Based Critical Thinking Instruction
While the integration of literature and critical thinking in English Language Teaching (ELT) offers numerous benefits, its implementation is not without challenges. Educators and researchers have identified several key obstacles that can hinder the effective use of literature to promote critical thinking skills among English language learners. This section explores these challenges in depth and discusses potential strategies for overcoming them.
1. Text Selection and Accessibility
One of the primary challenges in implementing literature-based critical thinking instruction is selecting appropriate texts that are both linguistically accessible and intellectually stimulating for learners. Choo (2020) emphasizes the importance of choosing texts that match learners' proficiency levels while still offering opportunities for linguistic and cognitive growth.
The challenge lies in finding the right balance between texts that are comprehensible enough to avoid frustration and those that are sufficiently challenging to promote critical engagement. Texts that are too difficult linguistically may impede learners' ability to engage critically with the content, while overly simplistic texts may not provide adequate material for deep analysis and reflection.
Moreover, the cultural content of literary texts can present additional accessibility challenges. Nguyen (2021) points out that texts with unfamiliar cultural references or contexts may create barriers to comprehension and engagement for learners from diverse backgrounds. This cultural distance can potentially hinder critical thinking processes if not carefully addressed.
Strategies for addressing text selection challenges:
- Implementing a systematic approach to text selection that considers linguistic complexity, thematic relevance, and potential for critical engagement (Miri & Azizi, 2024).
- Using graded readers or adapted versions of classic literature for lower proficiency levels while gradually introducing more complex texts.
- Providing supplementary materials and cultural context to support learners' engagement with culturally distant texts.
2. Time Constraints and Curriculum Pressure
The in-depth exploration of literary texts necessary for developing critical thinking skills can be time-consuming, potentially conflicting with curriculum demands and standardized testing requirements. Aghajanzadeh Kiasi and Hemmati (2018) note that many ELT programs face pressure to cover specific language points and prepare students for standardized tests, leaving limited time for extended literary analysis and critical thinking activities.
This challenge is particularly acute in contexts where literature is not explicitly included in the curriculum or where there is a strong focus on language proficiency exams that may not directly assess critical thinking skills.
Strategies for addressing time constraints:
- Integrating literature-based critical thinking activities into existing language skills instruction rather than treating them as separate components (Lee, 2023).
- Developing compact, focused activities that target specific critical thinking skills within shorter time frames.
- Advocating for curriculum reform that explicitly includes critical thinking and literature as core components of ELT programs.
3. Teacher Preparation and Confidence
Many language teachers may feel underprepared or lack confidence in effectively using literature to promote critical thinking skills. This challenge stems from several factors:
- Limited background in literary analysis or critical theory.
- Lack of training in critical thinking pedagogy specific to ELT contexts.
- Uncertainty about balancing language instruction with critical thinking development.
Vega López et al. (2020) highlight the need for targeted professional development to support teachers in integrating literature and critical thinking instruction effectively. Without adequate preparation, teachers may struggle to design appropriate activities, facilitate meaningful discussions, or assess learners' critical thinking progress.
Strategies for addressing teacher preparation challenges:
- Providing comprehensive professional development programs that focus on both literary analysis and critical thinking pedagogy in ELT contexts.
- Encouraging collaboration between language teachers and literature specialists to develop integrated approaches.
- Creating resources and lesson plan banks that offer ready-to-use activities for teachers to adapt to their contexts.
4. Assessment Challenges
Evaluating critical thinking skills developed through literature-based instruction presents significant challenges. Traditional language assessment methods may not adequately capture the nuanced cognitive processes involved in critical thinking, while assessments designed for native speakers may not account for the additional cognitive load experienced by language learners.
Alnofaie (2023) points out that the subjective nature of literary interpretation can make it difficult to establish clear assessment criteria for critical thinking skills. Additionally, the need to assess both language proficiency and critical thinking abilities simultaneously adds another layer of complexity to the assessment process.
Strategies for addressing assessment challenges:
- Developing holistic assessment frameworks that capture both linguistic progress and higher-order thinking skills developed through literary engagement (Bobkina & Stefanova, 2021).
- Implementing portfolio assessments and reflective journals to provide a more comprehensive evaluation of learners' critical thinking development over time.
- Using task-based assessments that require learners to apply critical thinking skills to new literary texts or real-world scenarios.
5. Learner Resistance and Motivation
Some learners may resist approaches that require active engagement and critical reflection, particularly if they are accustomed to more passive, teacher-centered instruction. Calafato (2022) notes that learners may feel uncomfortable with the ambiguity inherent in literary interpretation or may prioritize language proficiency over critical thinking development.
Moreover, learners from educational backgrounds that emphasize rote learning or respect for authority may find it challenging to question texts or express personal opinions, key aspects of critical engagement with literature.
Strategies for addressing learner resistance:
- Gradually introducing critical thinking approaches and explicitly discussing their benefits with learners.
- Using culturally responsive teaching methods to connect literary texts with learners' personal experiences and interests (Nguyen, 2021).
- Implementing collaborative learning activities that provide peer support and reduce individual pressure.
6. Balancing Language and Content Instruction
Finding the right balance between focusing on language skills and developing critical thinking abilities through literature can be challenging. Teachers may struggle to decide how much time to dedicate to linguistic features versus thematic analysis or critical discussion.
Maley and Kiss (2018) argue that an overemphasis on linguistic analysis can detract from deeper engagement with the content and themes of literary texts, potentially limiting opportunities for critical thinking development. Conversely, a focus solely on content and critical analysis may neglect learners' language development needs.
Strategies for balancing language and content instruction:
- Adopting Content and Language Integrated Learning (CLIL) approaches that explicitly address both language and content objectives (Ricards & Pino, 2022).
- Designing activities that integrate language skills practice with critical thinking tasks, such as debates or written analyses.
- Using scaffolding techniques to support learners' language needs during critical thinking activities.
7. Technology Integration and Digital Literacy
While technology offers new opportunities for engaging with literature and developing critical thinking skills, it also presents challenges. Zeng (2022) notes that not all learners or educational contexts have equal access to technology, potentially creating disparities in learning opportunities.
Additionally, the use of digital tools and online resources for literature-based instruction requires both teachers and learners to develop new digital literacy skills. This can be particularly challenging in contexts where traditional print-based approaches to literature instruction have been the norm.
Strategies for addressing technology integration challenges:
- Providing training for both teachers and learners in the use of digital tools for literary analysis and critical thinking.
- Developing low-tech alternatives to digital activities to ensure equitable access for all learners.
- Incorporating digital literacy skills as an explicit component of literature-based critical thinking instruction.
8. Cultural Sensitivity and Diverse Perspectives
Implementing literature-based critical thinking instruction in diverse ELT contexts requires careful consideration of cultural sensitivity and the inclusion of diverse perspectives. Choi et al. (2023) emphasize the importance of selecting texts and designing activities that respect and reflect the cultural diversity of learners.
Challenges may arise when dealing with controversial themes or culturally sensitive topics in literary texts. Teachers must navigate these issues carefully to create a safe and inclusive learning environment while still encouraging critical engagement.
Strategies for addressing cultural sensitivity challenges:
- Selecting a diverse range of texts that represent various cultural perspectives and experiences.
- Implementing critical literacy approaches that encourage learners to examine cultural assumptions and power dynamics in texts (Tour, 2020).
- Facilitating respectful discussions about cultural differences and promoting intercultural understanding through literature.
9. Cognitive Load and Language Proficiency
For many English language learners, engaging in critical thinking tasks while simultaneously processing a foreign language can impose a significant cognitive load. Teng (2020) points out that learners with lower language proficiency may struggle to express complex ideas or engage in deep analysis due to linguistic limitations.
This challenge can potentially lead to frustration or superficial engagement with texts if not properly addressed.
Strategies for managing cognitive load:
- Implementing metacognitive strategies to help learners monitor and manage their cognitive processes during literary analysis tasks.
- Providing appropriate linguistic scaffolding and pre-teaching key vocabulary to reduce the cognitive load associated with language processing.
- Gradually increasing the complexity of critical thinking tasks as learners' language proficiency improves.
10. Institutional and Systemic Constraints
In some educational contexts, institutional policies or systemic constraints may hinder the implementation of literature-based critical thinking instruction. These constraints might include:
- Rigid curriculum requirements that leave little room for innovative approaches.
- Standardized testing regimes that prioritize measurable language skills over critical thinking abilities.
- Limited resources for purchasing diverse literary texts or implementing technology-enhanced instruction.
Dwyer et al. (2021) argue that addressing these systemic challenges often requires advocacy and collaboration at multiple levels of the educational system.
Strategies for addressing institutional constraints:
- Advocating for policy changes that recognize the importance of critical thinking skills in language education.
- Seeking partnerships with libraries, cultural institutions, or publishers to expand access to literary resources.
- Developing teacher networks and communities of practice to share resources and strategies for implementing literature-based critical thinking instruction within existing constraints.
The challenges in implementing literature-based critical thinking instruction in ELT are multifaceted and interconnected. They span from practical issues like text selection and time constraints to deeper pedagogical concerns about assessment, cultural sensitivity, and cognitive load. Moreover, these challenges are often context-specific, varying based on factors such as educational policies, cultural norms, and available resources.
Despite these obstacles, the potential benefits of integrating literature and critical thinking in ELT make it a worthwhile endeavor. By addressing these challenges thoughtfully and creatively, educators can create more effective and engaging learning experiences that develop both language proficiency and critical thinking skills.
Moving forward, ongoing research and collaboration among educators, researchers, and policymakers will be crucial in developing innovative solutions to these challenges. As Miri and Azizi (2024) suggest, a flexible and adaptive approach that considers local contexts and learner needs is key to successful implementation of literature-based critical thinking instruction in diverse ELT settings.
Ultimately, overcoming these challenges requires a commitment to holistic language education that recognizes the interconnectedness of language, literature, and critical thinking. By fostering environments that encourage inquiry, reflection, and diverse perspectives, we can better prepare English language learners to navigate the complexities of our globalized world and engage meaningfully with the rich tapestry of human expression found in literature.
Cultural Considerations in Selecting Literary Texts for Critical Thinking Development
The selection of literary texts for developing critical thinking skills in English Language Teaching (ELT) contexts is a task fraught with cultural implications. As educators strive to foster critical thinking abilities through literature, they must navigate a complex landscape of cultural diversity, representation, and sensitivity. This section explores the various cultural considerations that come into play when selecting literary texts for critical thinking development in ELT.
Cultural Relevance and Student Engagement
One of the primary considerations in selecting literary texts is their cultural relevance to the learners. Nguyen (2021) argues that texts that resonate with students' cultural backgrounds and experiences are more likely to engage them deeply, thereby facilitating more profound critical thinking. When students can connect with the themes, characters, or settings of a literary work, they are more inclined to analyze, question, and reflect on the text in meaningful ways.
However, the concept of cultural relevance is not straightforward, especially in diverse classrooms. Choi et al. (2023) point out that what is culturally relevant for one group of students may be alien to another. They suggest a balanced approach that includes:
1. Texts from students' home cultures
2. Texts from the target language culture (often English-speaking countries)
3. Texts from other world cultures
This diverse selection allows students to engage with familiar cultural contexts while also broadening their intercultural understanding and critical perspective.
Representation and Diversity
The importance of representation in literary texts cannot be overstated. Bobkina and Stefanova (2021) emphasize that the texts selected for critical thinking development should reflect the diversity of human experiences. This includes representation across:
- Ethnic and racial backgrounds
- Gender identities and sexual orientations
- Socioeconomic statuses
- Religious beliefs
- Abilities and disabilities
By exposing students to a wide range of voices and experiences, educators can foster more inclusive critical thinking that considers multiple perspectives. Calafato (2022) found that students engaged in more nuanced and empathetic critical analysis when presented with diverse literary texts, as they were challenged to consider viewpoints different from their own.
Cultural Stereotypes and Bias
While seeking diverse representation, educators must be vigilant about texts that perpetuate cultural stereotypes or biases. Maley and Kiss (2018) warn against the uncritical use of texts that may reinforce negative stereotypes or present oversimplified views of complex cultural issues. They argue that such texts, even if well-intentioned, can hinder rather than promote critical thinking by presenting students with preconceived notions rather than encouraging them to question and analyze.
To address this challenge, Yaqoob and Fariha (2023) propose a framework for evaluating texts for cultural bias:
1. Examine character portrayals for stereotypical traits
2. Analyze plot structures for cultural assumptions
3. Consider the author's perspective and potential biases
4. Evaluate the historical context of the text's creation
By applying this framework, educators can select texts that challenge stereotypes and promote more nuanced cultural understanding.
Selecting literary texts for critical thinking development in ELT contexts requires careful consideration of a wide range of cultural factors. Educators must balance representation, accessibility, relevance, and critical potential while navigating potential controversies and sensitivities. The goal is to create a diverse, engaging, and challenging literary curriculum that promotes not only language proficiency but also cultural awareness and critical thinking skills.
As Nguyen (2021) emphasizes, there is no one-size-fits-all approach to text selection. Instead, educators must remain responsive to their specific teaching contexts, student needs, and evolving cultural dynamics. By thoughtfully considering the cultural implications of their text selections, teachers can create rich, inclusive learning environments that foster deep critical engagement with literature and culture.
Ultimately, the careful selection of culturally appropriate and diverse literary texts lays the foundation for developing not just critical thinkers, but also culturally aware global citizens who can navigate the complexities of our interconnected world with empathy, understanding, and analytical acumen.




CHAPTER THREE
METHODOLOGY
Introduction 
	This chapter dealt with research design, area of study, population, sample and sampling, instrumentation, validation of the instrument, method of data collection and method of data analysis.
Research Design	
	The research design employed in this study is a descriptive survey research design. This research design involves selection of sample respondents from a population and administering questionnaire to them to gather information. It is used to assess thoughts, opinions, and feelings of the respondents. The survey research design is chosen for this study because it enabled the research to gather information concerning the opinions and feelings of the respondents about the influence of mother tongue interference on the academic attainment of secondary school students in Ilorin west local government area of Kwara state.
language.
Population of the Study	
	The target population of the study consisted of 100 students from the 10 selected junior secondary school in Ilorin west local government area of Kwara state. 
Sample and Sampling Technique.
The sample size for this study was 100 drawn from the population of secondary school students from 10 randomly selected. 


Instrumentation.
	The instrument for this study was a questionnaire designed by the researcher which was developed to elicit information from the respondents. The questionnaire was divided into two sections which elicited information on each variable of the study.	
	The questionnaire was drawn on a 4 point rating scale of: strongly agree (SA), agree (A), disagree (DA) and strongly disagree (SD). The respondents were to respond by putting a tick in the alternative provided in front of each statement.
Validation of Instrument.
	The researchers’ supervisor will validate the questionnaire. This is done to ensure that the questions asked are appropriate and in line with the research variables for the study. Twenty questions were presented to the supervisor by the researcher, five questions from each section. The suggestions and corrections made by the supervisor will further incorporated in the final draft of the questionnaire. 
Method of Data Collection.
	Data for the study was collected through the administration of the questionnaire. The questionnaire was administered by the researcher to secondary school students selected from each sampled school which made up a total of 100 respondents. The researcher did this by taking permission from authorities of each of the school where the instrument were administered. The researcher collected the questionnaire immediately after they were completed to ensure higher rate of return.



Data Analysis Techniques.
Data obtained from this research was analysed using simple percentages. These simple statistical tools are suitable for this study as it gives clear and easily comprehensible results from the analysis of the responses collected from the instrument.














CHAPTER FOUR
RESULTS AND DISCUSSION
	This chapter presents the results and discussion of the findings.
Data Analysis 
Demographical Data of Respondents 
	This section explains the description of respondents (i.e. Chemistry teacher) based on their gender, qualification and years of experience in tabular format. 
Table 1: Gender Distribution of Respondents  
	Gender
	Frequency
	Percentage

	Female 
	65
	65%

	Male
	35
	35%

	Total
	100
	100%


Source: Field Survey, 2024
	The table above shows that 65(65%) of the respondents in this study were female and 35(35%) others were male students. 
Presentation of Result
Research Question 1: What is the current state of critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	My students struggle to analyze and evaluate information from different sources when completing reading comprehension tasks.
	-
-
	10
10%
	55
55%
	35
35%

	2
	I find it challenging to engage students in debates or discussions that require them to form and defend their own opinions in English.
	-
-
	15
15%
	30
30%
	55
55%

	3.
	Students often have difficulty identifying bias and distinguishing between fact and opinion in English language texts.
	5
5%
	20
20%
	60
60%
	15
15%

	4
	My learners rarely ask probing questions or challenge assumptions during English lessons, indicating a lack of critical engagement with the material.
	10
10%
	58
58%
	12
12%
	20
20%



Item 1 shows that none of the respondents strongly agreed that their students struggle to analyze and evaluate information from different sources when completing reading comprehension tasks. 10 (10%) respondents agreed, 55 (55%) respondents disagreed, and 35 (35%) respondents strongly disagreed. This implies that the majority of the respondents disagreed that their students struggle with analyzing and evaluating information from different sources during reading comprehension tasks.
Item 2 shows that none of the respondents strongly agreed that they find it challenging to engage students in debates or discussions that require them to form and defend their own opinions in English. 15 (15%) respondents agreed, 30 (30%) respondents disagreed, and 55 (55%) respondents strongly disagreed. This implies that the majority of the respondents strongly disagreed that they find it challenging to engage students in debates or discussions that require forming and defending opinions in English.
Item 3 shows that 5 (5%) respondents strongly agreed that students often have difficulty identifying bias and distinguishing between fact and opinion in English language texts. 20 (20%) respondents agreed, 60 (60%) respondents disagreed, and 15 (15%) respondents strongly disagreed. This implies that the majority of the respondents disagreed that students often have difficulty identifying bias and distinguishing between fact and opinion in English language texts.
Item 4 shows that 10 (10%) respondents strongly agreed that their learners rarely ask probing questions or challenge assumptions during English lessons, indicating a lack of critical engagement with the material. 58 (58%) respondents agreed, 12 (12%) respondents disagreed, and 20 (20%) respondents strongly disagreed. This implies that the majority of the respondents agreed that their learners rarely ask probing questions or challenge assumptions during English lessons, indicating a lack of critical engagement with the material.
Research Question 2: How effective is the use of literature-based teaching strategies in promoting critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	Using literary texts in my English lessons has improved students' ability to interpret and analyze complex themes and characters.
	20
20%
	45
45%
	35
35%
	-
- 

	2
	Incorporating literature-based discussions has enhanced students' capacity to express and justify their opinions on social and moral issues in English.
	15
15%
	65
65%
	18
18%
	2
2%

	3.
	Teaching through literature has increased students' skills in making inferences and drawing conclusions based on textual evidence.
	35
35%
	40
40%
	15
15%
	10
10%

	4
	Literature-based activities have noticeably improved students' ability to connect themes in texts to real-world situations and their own experiences.
	20
20%
	42
42%
	30
30%
	8
8%


Item 1 shows that 20 (20%) respondents strongly agreed that using literary texts in their English lessons has improved students' ability to interpret and analyze complex themes and characters. 45 (45%) respondents agreed, 35 (35%) respondents disagreed, and none of the respondents strongly disagreed. This implies that the majority of the respondents agreed that using literary texts has improved students' ability to interpret and analyze complex themes and characters.
Item 2 shows that 15 (15%) respondents strongly agreed that incorporating literature-based discussions has enhanced students' capacity to express and justify their opinions on social and moral issues in English. 65 (65%) respondents agreed, 18 (18%) respondents disagreed, and 2 (2%) respondents strongly disagreed. This implies that the majority of the respondents agreed that literature-based discussions enhance students' ability to express and justify their opinions on social and moral issues in English.
Item 3 shows that 35 (35%) respondents strongly agreed that teaching through literature has increased students' skills in making inferences and drawing conclusions based on textual evidence. 40 (40%) respondents agreed, 15 (15%) respondents disagreed, and 10 (10%) respondents strongly disagreed. This implies that the majority of the respondents agreed that teaching through literature has increased students' skills in making inferences and drawing conclusions based on textual evidence.
Item 4 shows that 20 (20%) respondents strongly agreed that literature-based activities have noticeably improved students' ability to connect themes in texts to real-world situations and their own experiences. 42 (42%) respondents agreed, 30 (30%) respondents disagreed, and 8 (8%) respondents strongly disagreed. This implies that the majority of the respondents agreed that literature-based activities improve students' ability to connect themes in texts to real-world situations and their own experiences.



Research Question 3: What are the challenges associated with using literature to promote critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	The linguistic complexity of literary texts often overwhelms students, hindering their ability to engage in deeper analysis and critical thinking.
	25
25%
	15
15%
	40
40%
	20
20%

	2
	Limited access to a diverse range of age-appropriate and culturally relevant literary materials restricts opportunities for developing critical perspectives.
	40
40%
	35
35%
	15
15%
	10
10%

	3.
	Time constraints in the curriculum make it difficult to engage in in-depth literary analysis and discussions that foster critical thinking skills.
	30
30%
	65
65%
	5
5%
	-
-

	4
	Students' lack of background knowledge about different cultures and historical contexts presented in literature impedes their ability to critically interpret texts.
	40
40%
	55
55%
	4
4%
	1
1%


Item 1 shows that 25 (25%) respondents strongly agreed that the linguistic complexity of literary texts often overwhelms students, hindering their ability to engage in deeper analysis and critical thinking. 15 (15%) respondents agreed, 40 (40%) respondents disagreed, and 20 (20%) respondents strongly disagreed. This implies that a significant portion of the respondents agreed that the linguistic complexity of literary texts hinders students' ability to engage in deeper analysis and critical thinking.
Item 2 shows that 40 (40%) respondents strongly agreed that limited access to a diverse range of age-appropriate and culturally relevant literary materials restricts opportunities for developing critical perspectives. 35 (35%) respondents agreed, 15 (15%) respondents disagreed, and 10 (10%) respondents strongly disagreed. This implies that the majority of the respondents agreed that limited access to diverse literary materials restricts opportunities for developing critical perspectives.
Item 3 shows that 30 (30%) respondents strongly agreed that time constraints in the curriculum make it difficult to engage in in-depth literary analysis and discussions that foster critical thinking skills. 65 (65%) respondents agreed, 5 (5%) respondents disagreed, and none of the respondents strongly disagreed. This implies that the majority of the respondents agreed that time constraints in the curriculum make it difficult to engage in in-depth literary analysis and discussions that foster critical thinking skills.
Item 4 shows that 40 (40%) respondents strongly agreed that students' lack of background knowledge about different cultures and historical contexts presented in literature impedes their ability to critically interpret texts. 55 (55%) respondents agreed, 4 (4%) respondents disagreed, and 1 (1%) respondent strongly disagreed. This implies that the majority of the respondents agreed that students' lack of background knowledge about different cultures and historical contexts in literature impedes their ability to critically interpret texts.	
Research Question 4: What are the perceptions of teachers and learners on the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	Teachers believe that literary texts provide valuable opportunities for students to practice higher-order thinking skills such as analysis, evaluation, and synthesis.
	30
30%
	45
45%
	20
20%
	5
5%

	2
	Students report feeling more confident in expressing their opinions and interpretations when discussing literary works compared to other types of texts.
	20
20%
	65
65%
	5
5%
	10
10%

	3.
	Both teachers and learners perceive that studying literature improves students' ability to make connections between texts and real-life situations.
	35
35%
	62
62
	3
3%
	-
-

	4
	There is a shared perception among teachers and students that literature-based lessons enhance learners' capacity to consider multiple perspectives on complex issues.
	20
20%
	60
60%
	15
15%
	5
5%


Item 1 shows that 30 (30%) respondents strongly agreed that teachers believe literary texts provide valuable opportunities for students to practice higher-order thinking skills such as analysis, evaluation, and synthesis. 45 (45%) respondents agreed, 20 (20%) respondents disagreed, and 5 (5%) respondents strongly disagreed. This implies that the majority of the respondents agreed that literary texts offer valuable opportunities for practicing higher-order thinking skills.
Item 2 shows that 20 (20%) respondents strongly agreed that students report feeling more confident in expressing their opinions and interpretations when discussing literary works compared to other types of texts. 65 (65%) respondents agreed, 5 (5%) respondents disagreed, and 10 (10%) respondents strongly disagreed. This implies that the majority of the respondents agreed that students feel more confident in expressing their opinions and interpretations when discussing literary works.
Item 3 shows that 35 (35%) respondents strongly agreed that both teachers and learners perceive that studying literature improves students' ability to make connections between texts and real-life situations. 62 (62%) respondents agreed, 3 (3%) respondents disagreed, and none of the respondents strongly disagreed. This implies that the majority of the respondents agreed that studying literature improves the ability to make connections between texts and real-life situations.
Item 4 shows that 20 (20%) respondents strongly agreed that there is a shared perception among teachers and students that literature-based lessons enhance learners' capacity to consider multiple perspectives on complex issues. 60 (60%) respondents agreed, 15 (15%) respondents disagreed, and 5 (5%) respondents strongly disagreed. This implies that the majority of the respondents agreed that literature-based lessons enhance learners' capacity to consider multiple perspectives on complex issues.
 Discussion of Finding
This is an indication that English Learners in Ilorin West LGA might not be very good thinking-focused writers as of today. A large majority of teachers reported disagreeing that their students find it difficult to analyse and evaluate information from multiple sources when answering questions about reading comprehension (55%, compared with 10% who agreed). On the other hand, 55% of teachers strongly disagreed that they are have difficulty gettingstudents to participate in debates or discussions where students must take a side and argue itin English This means that the vast majority of teachers believe that their students are not really struggling with these areas. For 60% of respondents disagreed that students find identifying bias and distinguishing between fact and opinion in English language texts difficult indicating an ambivalant judgement over the critical evaluation capacities of students. Additionally, most (58%) agreed that the learners do not ask critical questions or demonstrate a willingness to engage in English lessons which suggests there is little challenge of status quo.
The promising results in the efficacy of literature-based teaching strategies on nurturing critical thinking abilities among English learners in Ilorin West LGA is desirable. Most teachers (45%) also said that incorporation of literary texts into their English lessons had a positive effect on the students' ability to interpret and analyse complex themes and characters. In English, 65% of those surveyed recognised his innovative element in the improvement its pupils' ability to voice and substantiate their views on social or moral issues by use of topic-related literature-based discussions. Literature has also to some extent might have improved students' capabilities of inferring and drawing conclusions from the text was agreed by 40 percent. In addition, 42% of teachers say that this kind of literature-based work has definitely helped students make meaningful connections between themes in texts and real-world events that impact them. These results support the use of literature-based teaching techniques for improving critical thinking in students.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
[bookmark: _Hlk174339198]The research examined the current state of critical thinking skills among English learners and the effectiveness of literature-based teaching strategies in promoting these skills. Overall, the findings suggest that while students may not be struggling significantly with basic analytical tasks, there is room for improvement in higher-order critical thinking engagement.
Regarding the current state of critical thinking skills, most teachers disagreed that their students struggle with analyzing and evaluating information from different sources or engaging in debates. However, a majority of teachers agreed that learners rarely ask probing questions or challenge assumptions during English lessons, indicating a lack of critical engagement with the material.
The use of literature-based teaching strategies showed promising results in promoting critical thinking skills. A majority of teachers agreed that using literary texts improved students' ability to interpret complex themes, express opinions on social issues, make inferences, and connect themes to real-world situations. This suggests that literature-based approaches can be effective in developing higher-order thinking skills.
However, several challenges were identified in using literature to promote critical thinking. These included time constraints in the curriculum, limited access to diverse and culturally relevant materials, and students' lack of background knowledge about different cultures and historical contexts. The linguistic complexity of literary texts was also noted as a potential barrier by some teachers.
Perceptions of both teachers and learners regarding the use of literature in promoting critical thinking were generally positive. Most respondents agreed that literary texts provide valuable opportunities for practicing higher-order thinking skills and that students feel more confident expressing their opinions when discussing literary works. There was also a shared perception that literature-based lessons enhance learners' capacity to consider multiple perspectives on complex issues.
In conclusion, while English learners in Ilorin West LGA may not be struggling significantly with basic analytical tasks, there is a need to further develop their critical engagement and higher-order thinking skills. Literature-based teaching strategies show promise in this regard, but challenges such as time constraints and access to appropriate materials need to be addressed. The positive perceptions of both teachers and learners suggest that continued emphasis on literature-based approaches could yield further improvements in critical thinking skills.
Conclusion
The study on critical thinking skills among English learners in Ilorin West LGA reveals a complex picture of the current state of these skills and the potential of literature-based teaching strategies to enhance them. While students appear to have a reasonable grasp of basic analytical skills, there is a clear need for improvement in higher-order critical thinking and active engagement with learning materials. This suggests that educational strategies should focus on cultivating deeper levels of analysis, encouraging students to question assumptions, and fostering a more inquisitive approach to learning.
Literature-based teaching strategies have shown significant promise in promoting critical thinking skills. The positive impact of using literary texts on students' abilities to interpret complex themes, express opinions, make inferences, and connect ideas to real-world situations is particularly encouraging. These findings support the integration of more literature-based approaches into the English language curriculum, as they appear to provide a rich context for developing critical thinking skills.
However, the implementation of literature-based strategies is not without challenges. Time constraints, limited access to diverse and culturally relevant materials, and students' lack of background knowledge are significant barriers that need to be addressed. Overcoming these challenges will require a concerted effort from educational authorities, schools, and teachers to allocate more time for in-depth literary analysis, expand the range of available literary resources, and provide students with the necessary contextual knowledge to engage critically with texts.
The positive perceptions of both teachers and learners regarding the use of literature in promoting critical thinking are a strong foundation for future initiatives. This shared enthusiasm suggests that there is likely to be good support for and engagement with literature-based approaches, which could lead to more effective implementation and better outcomes. The perceived benefits, such as increased confidence in expressing opinions and enhanced ability to consider multiple perspectives, align well with the goals of developing critical thinking skills.
In conclusion, while there is room for improvement in the critical thinking skills of English learners in Ilorin West LGA, the potential of literature-based teaching strategies offers a promising path forward. By addressing the identified challenges and building on the positive perceptions of teachers and learners, educational stakeholders can work towards creating a more robust framework for developing critical thinking skills. This approach not only enhances language learning but also equips students with valuable cognitive tools that will serve them well in their academic pursuits and beyond. Future research and practical initiatives should focus on refining these strategies and overcoming the barriers to their effective implementation.
Implications of the Study
Educational Policy and Curriculum Development: The study's findings have significant implications for educational policy and curriculum development in Ilorin West LGA and potentially beyond. The apparent effectiveness of literature-based teaching strategies in promoting critical thinking skills suggests that policymakers and curriculum developers should consider integrating more literature-focused approaches into the English language curriculum. This may involve revising existing syllabi to include a wider range of literary texts, allocating more time for in-depth literary analysis and discussions, and providing guidelines for teachers on how to effectively use literature to foster critical thinking. Additionally, the challenges identified, such as time constraints and limited access to diverse materials, indicate a need for policy interventions to address these issues systematically.
Teacher Training and Professional Development: The study highlights the importance of equipping teachers with the skills and resources necessary to implement literature-based teaching strategies effectively. This implies a need for enhanced teacher training programs and ongoing professional development opportunities focused on using literature to promote critical thinking. Such training should address how to select appropriate texts, facilitate meaningful discussions, design activities that encourage higher-order thinking, and overcome the challenges associated with linguistic complexity and students' lack of background knowledge. Moreover, teachers should be trained to create an classroom environment that encourages students to ask probing questions and challenge assumptions, addressing the observed lack of critical engagement.
Resource Allocation and Material Development: The findings regarding limited access to diverse and culturally relevant literary materials imply a need for increased investment in resource development and acquisition. Educational authorities should prioritize the creation or procurement of a wide range of age-appropriate, culturally relevant literary texts that can be used to promote critical thinking. This may involve collaborating with local authors, investing in translation of diverse works, or developing anthologies that represent various cultures and perspectives. Additionally, supplementary materials that provide historical and cultural context for literary works should be developed to address the challenge of students' lack of background knowledge.
Assessment and Evaluation Practices: The study's focus on critical thinking skills implies a need to reconsider current assessment and evaluation practices in English language education. Traditional methods of assessment may not adequately capture the development of higher-order thinking skills fostered through literature-based approaches. This suggests a need to develop and implement more holistic assessment methods that can evaluate students' abilities to analyze, interpret, and critically engage with literary texts. Such assessments might include project-based evaluations, portfolios, or performance tasks that require students to demonstrate their critical thinking skills in practical, real-world contexts. This shift in assessment practices would not only provide a more accurate measure of students' critical thinking abilities but also reinforce the importance of these skills in the curriculum.
Recommendations
1. Curriculum Enhancement: It is recommended that the English language curriculum in Ilorin West LGA be revised to incorporate a more substantial literature component. This should include a diverse range of texts that are both age-appropriate and culturally relevant. The curriculum should explicitly focus on developing critical thinking skills through literature, with specific learning outcomes tied to analysis, evaluation, and synthesis of literary works. Additionally, more time should be allocated within the curriculum for in-depth discussions and analysis of literary texts. This may require a reevaluation of the overall curriculum structure to ensure adequate time is available for these essential activities.
2. Teacher Training and Support: A comprehensive professional development program should be implemented for English language teachers, focusing on effective strategies for using literature to promote critical thinking. This training should cover techniques for facilitating meaningful discussions, designing thought-provoking activities, and addressing the challenges of linguistic complexity in literary texts. Moreover, ongoing support should be provided through mentoring programs, regular workshops, and the establishment of professional learning communities where teachers can share best practices and address common challenges. Teachers should also be trained in methods to encourage students to ask probing questions and challenge assumptions during lessons.
3. Resource Development and Accessibility: To address the challenge of limited access to diverse literary materials, it is recommended that a task force be established to develop and curate a wide range of literary resources. This should include collaborating with local authors, translating diverse works, and creating anthologies that represent various cultures and perspectives. Digital platforms should be leveraged to make these resources easily accessible to teachers and students. Additionally, supplementary materials providing historical and cultural context for literary works should be developed to enhance students' background knowledge and improve their ability to critically interpret texts.
4. Assessment Reform: It is recommended that the current assessment practices be reviewed and reformed to better align with the goal of promoting critical thinking through literature. New assessment methods should be developed that can effectively evaluate students' higher-order thinking skills, such as their ability to analyze complex themes, make inferences, and connect literary works to real-world situations. These could include project-based assessments, portfolios, and performance tasks that require students to demonstrate their critical thinking skills in practical contexts. Standardized tests should also be revised to include more questions that assess critical thinking and literary analysis skills.
5. Collaborative Learning Environments: Schools should be encouraged to create collaborative learning environments that foster critical thinking and engagement with literature. This could involve setting up book clubs, organizing literary debates and discussions, and implementing peer-led learning activities. Additionally, partnerships should be established with local libraries, literary organizations, and cultural institutions to provide students with broader exposure to literature and opportunities for critical engagement outside the classroom. Technology should also be leveraged to create virtual spaces for literary discussions and collaborative analysis, allowing students to engage with peers beyond their immediate school environment. These initiatives would help create a culture of critical thinking and literary appreciation that extends beyond the formal classroom setting.
Suggestion for further Studies
1. Long-term Impact of Literature-based Strategies: While this study provides valuable insights into the immediate effects of literature-based teaching strategies on critical thinking skills, further research is needed to assess the long-term impact of these approaches. A longitudinal study tracking students over several years could provide deeper insights into how sustained exposure to literature-based teaching affects critical thinking development, academic performance, and even post-secondary success. Such research could also explore whether the benefits of these strategies extend beyond the English language classroom and into other subject areas or real-life problem-solving situations.
2. Comparative Analysis of Different Literary Genres: This study focused on literature-based strategies in general, but further research could explore the relative effectiveness of different literary genres in promoting critical thinking skills. A comparative study examining the impact of prose fiction, poetry, drama, and non-fiction on various aspects of critical thinking could provide valuable insights for curriculum design and teaching practices. Additionally, research could investigate whether certain genres are more effective for developing specific critical thinking skills or are more suitable for different age groups or proficiency levels.
3. Cultural Relevance and Critical Thinking: Given the challenges noted regarding students' lack of background knowledge, further research is needed on the relationship between cultural relevance of literary texts and the development of critical thinking skills. A study examining how students engage critically with texts from their own cultural background compared to texts from unfamiliar cultures could provide insights into the role of cultural knowledge in critical thinking processes. This research could also explore effective strategies for bridging cultural gaps when using diverse literary texts, potentially informing both resource development and teaching practices in multicultural contexts.
Limitations of the Study
One significant limitation of this study is its reliance on student perceptions and self-reported data. While teachers' observations and opinions are valuable, they may be subject to bias or inaccuracies. The study does not appear to include direct assessments of students' critical thinking skills or objective measures of their engagement with literary texts. This reliance on subjective data may limit the reliability and generalizability of the findings. Additionally, the study seems to focus solely on teachers' perspectives, potentially overlooking important insights that could be gained from students' own experiences and perceptions of literature-based learning and critical thinking development.
Another limitation is the study's apparent focus on a single geographical area, Ilorin West LGA. While this provides valuable localized insights, it may limit the applicability of the findings to other regions or educational contexts. The study also does not appear to account for potential variations in school resources, teacher qualifications, or student backgrounds within the LGA, which could influence the effectiveness of literature-based teaching strategies and the development of critical thinking skills. 
Furthermore, the research does not seem to include a control group or comparative analysis with other teaching methods, which could have provided a more robust evaluation of the effectiveness of literature-based strategies in promoting critical thinking skills relative to other approaches.
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APPENDIX
EKITI STATE UNIVERSITY IN AFFILIATION WITH KWARA STATE COLLEGE OF EDUCATION, ILORIN, KWARA STATE, NIGERIA
QUESTIONNAIRE ON ANALYZING USE OF LITERATURE IN PROMOTING CRITICAL THINKING SKILLS AMONG ILORIN WEST LOCAL GOVERNMENT AREA ENGLISH LEARNER, KWARA STATE
Dear Respondent,
The questionnaire is designed to find out the “Analyzing Use of Literature in Promoting Critical Thinking Skills among Ilorin West Local Government Area English Learner, Kwara State”.  Please give your opinion as it concerns the problem posed in this research, thanks for your anticipated cooperation.             

Yours faithfully,      
Abdulkadir Hamidat Shaban     
                                                  The Researcher
	
Section A: Demographic Data
Instruction: kindly write or tick ( √ ) in the appropriate space to indicate your response to each of the questions in each section.
1.  Name of School.....................................................................................
2.  Gender:  Male [  ] Female [  ]
3. Highest Level of Qualification NCE   [  ]		BA    [  ] 	B.Ed. [  ] 
     BA.Ed   [  ] MA.Ed  [  ] Doctorate degree    [  ] Professional degree.
Section B: Instruction: Please, tick the option that best expresses your opinion on the influence of English teachers’ qualification on the senior secondary school students performance using the following scale: Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD).
Research Question 1: What is the current state of critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	My students struggle to analyze and evaluate information from different sources when completing reading comprehension tasks.
	
	
	
	

	2
	I find it challenging to engage students in debates or discussions that require them to form and defend their own opinions in English.
	
	
	
	

	3.
	Students often have difficulty identifying bias and distinguishing between fact and opinion in English language texts.
	
	
	
	

	4
	My learners rarely ask probing questions or challenge assumptions during English lessons, indicating a lack of critical engagement with the material.
	
	
	
	






Research Question 2: How effective is the use of literature-based teaching strategies in promoting critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	Using literary texts in my English lessons has improved students' ability to interpret and analyze complex themes and characters.
	
	
	
	 

	2
	Incorporating literature-based discussions has enhanced students' capacity to express and justify their opinions on social and moral issues in English.
	
	
	
	

	3.
	Teaching through literature has increased students' skills in making inferences and drawing conclusions based on textual evidence.
	
	
	
	

	4
	Literature-based activities have noticeably improved students' ability to connect themes in texts to real-world situations and their own experiences.
	
	
	
	



Research Question 3: What are the challenges associated with using literature to promote critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	The linguistic complexity of literary texts often overwhelms students, hindering their ability to engage in deeper analysis and critical thinking.
	
	
	
	

	2
	Limited access to a diverse range of age-appropriate and culturally relevant literary materials restricts opportunities for developing critical perspectives.
	
	
	
	

	3.
	Time constraints in the curriculum make it difficult to engage in in-depth literary analysis and discussions that foster critical thinking skills.
	
	
	
	

	4
	Students' lack of background knowledge about different cultures and historical contexts presented in literature impedes their ability to critically interpret texts.
	
	
	
	


	
Research Question 4: What are the perceptions of teachers and learners on the use of literature in promoting critical thinking skills among English learners in Ilorin West LGA?
	S/N
	Items
	SA
	A
	D
	SD

	1
	Teachers believe that literary texts provide valuable opportunities for students to practice higher-order thinking skills such as analysis, evaluation, and synthesis.
	
	
	
	

	2
	Students report feeling more confident in expressing their opinions and interpretations when discussing literary works compared to other types of texts.
	
	
	
	

	3.
	Both teachers and learners perceive that studying literature improves students' ability to make connections between texts and real-life situations.
	
	
	
	

	4
	There is a shared perception among teachers and students that literature-based lessons enhance learners' capacity to consider multiple perspectives on complex issues.
	
	
	
	


	Thank you. 

