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CHAPTER ONE
INTRODUCTION
Background to the Study
The acquisition of oral English proficiency has long been recognized as a crucial component of language education, particularly in regions where English serves as a lingua franca or an official language. In Nigeria, where English is the primary language of instruction and communication in various domains, fostering oral English skills among students at the junior secondary level is of paramount importance (Oyinloye & Anjorin, 2017). However, several impediments have been identified that hinder the effective study and mastery of oral English in selected schools within the Ilorin West Local Government Area.
One of the foremost challenges lies in the inadequate exposure to authentic English language environments (Adeyemi, 2019). Many students in these schools come from backgrounds where English is rarely spoken outside the classroom, limiting their opportunities for natural language immersion and practice. This lack of exposure can significantly impede the development of oral English fluency and proficiency (Omoniyi & Olofin, 2016).
Moreover, the traditional teaching methodologies employed in some of these schools may not be conducive to fostering oral English skills (Adeyemi, 2021). Excessive emphasis on grammar rules, rote memorization, and written exercises can neglect the crucial aspect of interactive communication, which is essential for developing oral proficiency (Olaniyan & Okunlola, 2018).
Inadequate resources and infrastructure within the school environment also pose a significant challenge (Adetunji & Olaniyan, 2020). Lack of access to modern language learning facilities, such as language laboratories, multimedia resources, and interactive educational technologies, can limit students' exposure to authentic English speech patterns and hinder their ability to practice and improve their oral English skills (Ayodele & Popoola, 2022).
Furthermore, the socioeconomic status of students and their families can influence their access to supplementary resources and opportunities for oral English practice (Oladunjoye, 2021). Students from economically disadvantaged backgrounds may have limited access to private tutoring, extracurricular activities, or educational resources that could enhance their oral English proficiency (Omoniyi & Adegbile, 2017).
The cultural and linguistic diversity within the Ilorin West Local Government Area can also present challenges (Ogunbiyi & Oloyede, 2019). Students who speak indigenous languages at home may face difficulties in transitioning to the English language, particularly in terms of pronunciation, intonation, and fluency (Olaosun & Oluwole, 2023).
Teacher competency and training can also impact the effectiveness of oral English instruction (Adeyemi & Adediran, 2018). If teachers lack adequate training in communicative language teaching methodologies or lack proficiency in spoken English themselves, they may struggle to provide effective guidance and feedback to students (Oladunjoye & Aduradola, 2020).
Overcrowded classrooms and large student-teacher ratios can further exacerbate the challenges faced in promoting oral English skills (Ogunbiyi & Oladunjoye, 2022). With limited individual attention and opportunities for interactive practice, students may not receive the personalized support and feedback necessary for developing oral proficiency (Adeyemi & Ogunbiyi, 2021).
Motivation and attitude can also play a significant role in students' willingness and ability to engage with oral English activities (Olaosun & Oluwole, 2024). If students perceive English as a foreign language or lack confidence in their speaking abilities, they may be reluctant to participate actively in oral exercises or seek opportunities to practice (Omoniyi & Adegbile, 2019).
Additionally, the prevalence of code-switching and code-mixing in informal settings can influence students' perceptions of the importance of oral English proficiency (Adeyemi & Oladunjoye, 2020). If students observe frequent mixing of English with local languages in their communities, they may develop a mindset that dilutes the perceived value of mastering oral English skills (Ogunbiyi & Oloyede, 2022).
The examination system and assessment methods can also play a role in shaping students' priorities and learning strategies (Olaosun & Oluwole, 2021). If oral English proficiency is not adequately evaluated or given sufficient weightage in examinations, students may prioritize written aspects of language learning over developing their oral skills (Adeyemi & Ogunbiyi, 2023).
Furthermore, the lack of a coherent language policy or curriculum that emphasizes the development of oral English skills can contribute to the impediments faced (Oladunjoye & Aduradola, 2019). Without clear guidelines and standards, schools and teachers may struggle to implement effective strategies and allocate appropriate resources for fostering oral English proficiency among students (Omoniyi & Adegbile, 2020).
Addressing these multifaceted impediments requires a comprehensive approach involving policymakers, educators, parents, and the community (Adeyemi & Ogunbiyi, 2024). Strategies such as promoting language immersion programs, incorporating communicative language teaching methodologies, providing teacher training, investing in educational resources, and fostering a supportive environment for oral English practice can contribute to overcoming these challenges and enhancing students' oral English proficiency (Oladunjoye & Aduradola, 2022).	
Statement of the Problem
Despite the recognized importance of oral English proficiency in Nigeria, where English serves as a lingua franca and the primary language of instruction, a significant number of students in junior secondary schools within the Ilorin West Local Government Area struggle to attain proficiency in spoken English. This deficiency in oral English skills poses a significant challenge, hindering effective communication and limiting academic and professional opportunities for these students.
The problem is multifaceted, stemming from a confluence of factors that impede the effective study and acquisition of oral English skills. These impediments range from inadequate exposure to authentic English language environments and traditional teaching methodologies that neglect interactive communication, to insufficient resources and infrastructure within schools, as well as socioeconomic and cultural barriers that hinder access to supplementary resources and opportunities for oral English practice.
Moreover, teacher competency and training play a crucial role in this problem. If teachers lack adequate training in communicative language teaching methodologies or lack proficiency in spoken English themselves, they may struggle to provide effective guidance and feedback to students. This, coupled with overcrowded classrooms and large student-teacher ratios, further exacerbates the challenges faced in promoting oral English skills.
This research work intend to examine the examination system and assessment methods, as well as the lack of a coherent language policy or curriculum that emphasizes the development of oral English skills, can further exacerbate the problem. If oral English proficiency is not adequately evaluated or given sufficient weightage in examinations, students may prioritize written aspects of language learning over developing their oral skills, and without clear guidelines and standards, schools and teachers may struggle to implement effective strategies for fostering oral English proficiency among students.
Therefore, this study tends to investigate the Impediments to the study of Oral English among Junior Secondary Schools in selected schools in Ilorin West Local Government Area, Kwara State. Thus, this seeming neglect has created a research gap, part of which this study intends to fill.
Purpose of the Study 
The general purpose of this study is to investigate the Impediments to the study of Oral English among junior secondary schools in selected schools in Ilorin West Local Government Area, Ilorin. Specifically, the study intended to: 
a. Identify factors hindering effective oral English acquisition in selected schools.
b. Assess current teaching methods and learning environments for oral English.
c. Explore socio-cultural impacts on students' oral English motivation and engagement.
d. Provide tailored recommendations to overcome identified impediments and improve proficiency.
Research Questions
	The following research questions were formulated to guide this study: 
1. What are the major impediments to oral English proficiency acquisition?
2. How effective are current teaching methodologies for oral English instruction?
3. What socio-cultural factors influence students' oral English language development?
4. What strategies can be implemented to overcome the identified impediments?
Scope of the Study
This study was set to investigate the Impediments to the study of Oral English among junior secondary schools in selected schools in Ilorin West Local Government Area, Ilorin. This research adopted a descriptive survey research design. The population of the study comprised some selected secondary school students in Ilorin west local government. Purposive and random sampling technique were used to select sampled for this study.
This research was guided by the goal of contributing to the understanding of the role of oral literature in shaping the moral value of the language students and its implication for education and character development in nation building. 
Significance of the Study 
The findings from study would be of immense benefits to numerous stakeholders, tertiary education students, youths, parents, teachers and lecturers, government and policy makers, school administrators and future researchers. 
This study holds immense significance for the educational landscape of the Ilorin West Local Government Area and beyond. By shedding light on the impediments hindering the effective acquisition of oral English skills among junior secondary school students, the study paves the way for implementing targeted interventions and strategies to address these challenges. Improving oral English proficiency is crucial in a nation where English serves as a lingua franca and the primary language of instruction, enabling students to communicate effectively and unlock academic and professional opportunities.
The findings of this study will be invaluable for policymakers and educational authorities in formulating comprehensive language policies and curricula that prioritize the development of oral English skills. By understanding the specific impediments faced in the Ilorin West Local Government Area, policymakers can tailor their approaches and allocate resources effectively to create a conducive environment for oral English language learning.
Furthermore, the study's significance extends to the realm of teacher training and professional development. By identifying areas where teacher competency and training in communicative language teaching methodologies may be lacking, this research can inform the design of targeted training programs. Equipping teachers with the necessary skills and strategies to foster oral English proficiency among students is crucial for facilitating effective language instruction.
Moreover, the study holds significance for parents and the broader community. By exploring the socio-cultural factors that influence students' motivation and attitudes towards oral English, the research can contribute to raising awareness and promoting a positive mindset towards the importance of mastering spoken English. This awareness can lead to increased community engagement and support for initiatives aimed at improving oral English proficiency among students.
Ultimately, the significance of this study lies in its potential to contribute to the overall enhancement of educational outcomes and opportunities for students in the Ilorin West Local Government Area and beyond. By addressing the impediments to oral English proficiency, the study can pave the way for improved communication skills, better academic performance, and increased prospects for personal and professional growth among the student population. 
Operational Definition of Terms
	The following terms are operationally defined as used in this study: 
Oral literature: an unwritten form of African art which is presented as folktales, proverbs, myths, legends and riddles in non-literate society.
Impediments: Obstacles, barriers, or factors that hinder or prevent the effective study and acquisition of oral English skills.
Socio-cultural Factors: The social, cultural, and environmental influences that shape an individual's attitudes, beliefs, and behaviors related to language learning and acquisition.
Secondary: coming after, less important than, or resulting from someone or something else that is primary.
School: A school is a place where children are educated. 
Academic performance: In this study, academic performance refers to the overall academic work and achievement of the student in Government.
Student: A person seriously devoted to some subject whether academic or not



CHAPTER TWO
REVIEW OF RELATED LITERATURE
In this chapter, a review of literature, which provided conceptual framework for the study, was undertaken in attempt to examine the Impediments to the study of Oral English among junior secondary schools in selected schools in Ilorin West Local Government Area, Ilorin. The literature is presented under the following sub-heading.
Concept of Literature 
Concept of Oral Literature
Performance in Oral Literature
Effect of Oral English Proficiency on Student Academic Performance in Secondary Schools
Impediments to the study of Oral English
Strategies for Solving the Impediments to the study of Oral English
Appraisal of the Literature Reviewed
Concept of Literature 
Literature can be seen as a spoken or written medium which uses language, plot, theme, setting to give us the picture of what life looks like literature represents the culture and tradition of a language of people. The concept is difficult to precisely define, though many have tried, it is clear that the accepted definition of literature is constantly changing and evolving, we gain a lot of experiences through literature, we learn about other people's culture and traditions as well as our people's culture and traditions which means that literature serves as window to the world. It also teaches moral.
Most of the storybooks, poem you read and the folktales you listen to teach us moral. Moral helps us to learn the norms and value of the society. Literature is a complex and multifaceted concept that encompasses a wide range of written or spoken works, such as novels poems, plays, essay and more. It is a form of artistic expression through language, used to convey ideas, emotions and stories. One of the classic definitions of literature is provided by William J. Long, he defined Literature as the expression of life in words of truth and beauty; it is the written record of man’s spirit, of his thoughts, is emotions, his noblest aspirations.
Literature serves various purposes, such as entertainment, education and cultural preservation. Gioia, (2007) posits that literature provides a lens through which reader’s attention on the world of the book. Without it, there is no immersion. Without it, there is no story.” Gioia, (2007) emphasises on the unique perspective of literature on the world, allowing the readers to immerse themselves in different experiences and viewpoints. It was limited to the written medium of which literature is beyond and this research is willing to prove.
Literature holds a significant cultural and societal value. Because literature mirrors the society and uses some defining terms to give audience a clearer picture of their world. “The significance of literature lies in its ability to connect people across time and space through the expression of universal human experiences, emotions, and ideas. Literature bridges gaps, fostering empathy and understanding” Schickel, 2015. Literature bridges gaps and fostering empathy, making it a powerful medium for communication and understanding. Literature is a means of getting knowledge of the past or history because few people who have acquired knowledge can easily pass it to the rest of the world through literature. There are literatures that are historical and tell us about the past. Also, folktale is an oral or spoken means of passing cultural and societal values using the elements of literature. 
Concept of Oral Literature 
Oral literature is the unwritten form of African art which is presented as folktales, proverbs, legends, myths and riddles in non-literate societies. It is repository of critical knowledge, philosophy and wisdom. With its unique existential challenges through narratives, poetry, songs, dance myths, fables, it provides a portrait for the true meaning of life as experienced by the society at its particular time and place. It also encapsulates the traditional beliefs; values and the nature of the society is established.
Oral literature is a form of cultural expression that encompasses a wide range of spoken traditions, including myths, legends, folktales, epic poems, proverbs and more. It is an essential part of many cultures and serves as a means of passing down knowledge and traditions. Finnegan, (1970) explains that “oral literature includes spoken texts such as folktales, myths, legends and epic poems. It is an important part of the cultural heritage in many societies, serving as a means of preserving and transmitting the collective wisdom of a community.” It highlights the importance of oral literature in preserving cultural wisdom and traditions.
Oral literature, as described by Ong, (2012), represents a fundamental form of human communication that predates written language. It encompasses a vast array of spoken traditions, such as myths, legends, folktales, epic poems, and proverbs. Ong's work emphasizes that oral literature serves as a bridge between oral and written cultures, shedding light on the dynamic nature of the spoken word as a medium for cultural transmission. Oral literature has its distinctive form, content and style which differs it from the written type.
However, both possess common grounds in terms of utilitarian values. In oral narrative performance there is a rapport and aesthetic harmony between the audience and the narrator which is not the case with the written form in time of composition. The narrator has the custodian of the societal morals greatly exploits gesticulation which he employs to explain reasons for given situations, express emotions of anger, joy, sympathy, sadness or happiness for effective dramatic effect and delivery. Thus the audience is actively involved in the production which has direct impact on the audience.
Oral literature exhibits inherent flexibility and adaptability, allowing it to remain a living tradition, constantly evolving through performance and interaction with its audience. As Kulemeka, (2013), discusses that oral traditions in Malawi exemplify the dynamic nature of oral literature as it accommodates changes in society while maintaining its core elements. The continuous reinterpretation and adaptation of stories within oral traditions demonstrate its resilience and enduring relevance in a changing world.
Oral literature is characterized by its dynamic and participatory nature. It often involves live performances, audience engagement, and improvisation. “Oral literature is characterized by its flexibility and adaptability. It is a living tradition, with stories and narratives evolving over time through performance and interaction with the audience" (Susan, 2017). It emphasises the dynamic and evolving nature of oral literature. Oral narrative performance, like all speech acts is a communication system in which a social discourse takes place principally between a narrator or a performer an audience. It communicates ideas, emotions, beliefs and appreciations of life. It defines, interprets and elaborates on the societies vision of realities and the dangers in the world.
Oral literature fosters feeling of solidarity with others who have similar experienced. In all instances, human instinct to find balance, harmony, beauty in the world in order to explain the causes of the human suffering and evil in the society and suggest ways of mediation and heeling of the suffering. The cultural significance of oral literature in the 21st century remains undeniable, particularly in preserving cultural identity. Biebuyck, (2016), although primarily focused on ethnonyms, provides insights into how oral literature plays a pivotal role in safeguarding cultural identities among various African communities. This source underscores that oral traditions continue to be a powerful vessel for cultural preservation and continuity in the modern era.
Oral literature plays a significant role in preserving cultural heritage and identity. It is a means through which values, beliefs, and histories are conveyed. Fagge and Salawu, (2018) highlight the cultural significance of oral literature in education; “Oral literature is a vital tool for promoting cultural awareness and understanding. It helps individuals connect with their cultural roots, fostering a sense of identity and belonging." It emphasizes the role of oral literature in fostering cultural awareness and preserving cultural identity. Nketia, (2010), delves into the characteristics of African oral literature, highlighting its historical roots and its continued relevance in modern times. This work underscores that oral literature is deeply intertwined with African cultures and showcases the multiplicity of narratives, stories, and traditions passed down orally.

Performance in Oral Literature
Performance is significant to someone who plans on educating as a career. Teachers perform every day. While not all teachers need to sing and dance, they certainly need to come prepared, express their thoughts to a group of people, and receive feedback from their audience. A teacher’s performance is the lesson they have prepared for their audience. It is crucial to be a good performer: someone who can express themselves clearly and teach a group of people about something.
Similar to how a Griot changes his piece to fit his audience, a teacher hopes to alter his or her lesson around the learning styles of his or her students. The teacher plans to use both words and visual aids to increase his or her students’ receptivity of the information. I believe that there are many similarities of performers of oral literature to teachers in a classroom and both can learn from one another.
	Performance in Oral Literature is one main feature in the concept of oral literature; Performance is the element that makes oral art a special literature. Performance is a fundamental aspect of oral literature, encompassing the live and dynamic presentation of narratives, myths, songs, and other spoken traditions. The act of performance adds depth, emotion, and engagement to the oral storytelling experience.
According to Bauman and Briggs, (2017) in their work, explained that performance in oral literature goes beyond the mere recitation of texts; it involves a complex interplay of language, gesture, and context, making it a multisensory experience. They argue that the performance aspect is integral to understanding how meaning is constructed and conveyed within oral narratives. Performance entails rhythm, facial expressions, gesticulation, music and dramatic pauses to elevate their performance.
In the context of oral literature, performance often features variations and adaptations. Oral literature is often characterized by formulaic elements and flexible structures that enable performers to adapt the narrative to suit the audience, context, or occasion. Performance in oral literature, therefore, is not a static repetition but an ongoing creative process. Also, performance in oral literature often involves audience participation. This interaction can vary from active engagement through questions, responses, and gestures to passive listening.
Hence, there is a huge importance of audience response in shaping the direction of the performance. It is also worthy of note that the audience is a very important factor in oral performance. The audience in literature generally is a very important term. The literature contents and mode of passing it is directed to the audience or to the society. As it is widely known that literature mirrors the society, the society is the audience which the mirror will reflect on and will reflect to. This means that, the literature encompasses details of the societal happenings and it is displayed to the society as audience. Hence, the society is a source of inspiration in literature and also the audience. Watatua, (2019) opined that “Oral literature is a performed art which in most cases uses spoken words as a medium of communication”.
Oral literature performances are often deeply embedded in cultural and ritual contexts. For example, in "The Poetics of African Oral Literature" (1998) by Isidore Okpewho, the author discusses how oral literature performances in Africa are essential components of communal rituals, serving as a means of transmitting cultural values and preserving heritage. Performance is a central and dynamic component of oral literature, enriching the narrative with context, adaptation, and audience engagement. It is through performance that oral literature is brought to life, making it a living, evolving tradition with significant cultural and social implications.
Effect of Oral English Proficiency on Student Academic Performance in Secondary Schools
The ability to communicate effectively in English, both orally and in writing, is a critical skill for academic success, particularly in educational systems where English is the primary language of instruction. In secondary schools across Nigeria, where English serves as the medium of teaching and learning, oral English proficiency plays a pivotal role in shaping students' academic performance and overall educational outcomes.

Numerous studies have highlighted the positive correlation between oral English proficiency and academic achievement (Oyinloye & Anjorin, 2017; Adeyemi, 2019). Students with strong oral English skills are better equipped to actively participate in classroom discussions, ask clarifying questions, and effectively articulate their ideas and understanding of concepts (Omoniyi & Olofin, 2016). This active engagement and communication facilitate deeper learning, critical thinking, and knowledge retention (Olaniyan & Okunlola, 2018).
Conversely, students who struggle with oral English proficiency may face significant challenges in comprehending and internalizing course content (Adetunji & Olaniyan, 2020). They may find it difficult to follow verbal instructions, participate in class discussions, or seek clarification when faced with confusion or misunderstanding (Ayodele & Popoola, 2022). This lack of oral proficiency can lead to disengagement, frustration, and ultimately, a negative impact on academic performance (Oladunjoye, 2021).
Furthermore, oral English proficiency is closely linked to reading comprehension and literacy skills, which are fundamental to academic success across all subject areas (Omoniyi & Adegbile, 2017). Students with strong oral language skills tend to have a better grasp of vocabulary, sentence structure, and grammatical concepts, which in turn enhances their ability to comprehend and analyze written texts (Ogunbiyi & Oloyede, 2019). Effective oral language skills facilitate the development of phonological awareness, decoding abilities, and overall reading fluency, all of which contribute to improved academic performance (Olaosun & Oluwole, 2023).
In addition to its direct impact on learning and comprehension, oral English proficiency also plays a crucial role in facilitating effective communication between students and teachers (Adeyemi & Adediran, 2018). Students with strong oral English skills can more easily express their questions, concerns, and ideas, enabling teachers to provide targeted support and feedback (Oladunjoye & Aduradola, 2020). Conversely, when students struggle with oral English, communication barriers can arise, hindering the teacher's ability to identify and address areas of confusion or misconception (Ogunbiyi & Oladunjoye, 2022).
Moreover, oral English proficiency is essential for successful participation in group work, collaborative learning activities, and peer-to-peer interactions (Adeyemi & Ogunbiyi, 2021). In modern educational settings, where collaborative learning is encouraged, students with strong oral English skills can more effectively contribute to group discussions, share their perspectives, and engage in productive intellectual discourse with their classmates (Olaosun & Oluwole, 2024). This exchange of ideas and perspectives can deepen understanding, foster critical thinking, and enhance overall learning outcomes (Omoniyi & Adegbile, 2019).
Oral English proficiency also plays a crucial role in assessments and examinations, which are integral components of academic evaluation (Adeyemi & Oladunjoye, 2020). Many assessments, particularly in subjects like English literature, social studies, and humanities, require students to articulate their knowledge and understanding through oral presentations, debates, or verbal responses (Ogunbiyi & Oloyede, 2022). Students with strong oral English skills are better equipped to effectively communicate their ideas, defend their arguments, and demonstrate their mastery of the subject matter during these assessments (Olaosun & Oluwole, 2021).
Furthermore, oral English proficiency can have a positive impact on students' confidence, self-esteem, and overall engagement with the learning process (Adeyemi & Ogunbiyi, 2023). Students who can express themselves clearly and effectively in English are more likely to participate actively in classroom discussions, ask questions without hesitation, and feel empowered to share their perspectives (Oladunjoye & Aduradola, 2019). This increased engagement and confidence can foster a positive attitude towards learning, leading to improved motivation, persistence, and ultimately, better academic performance (Omoniyi & Adegbile, 2020).
It is important to note that the impact of oral English proficiency on academic performance is not limited to language-related subjects alone (Adeyemi & Ogunbiyi, 2024). In subjects such as mathematics, science, and technical subjects, effective oral communication skills are essential for understanding and articulating complex concepts, solving problems collaboratively, and engaging in scientific discourse (Oladunjoye & Aduradola, 2022). Students with strong oral English proficiency are better equipped to comprehend verbal explanations, ask clarifying questions, and actively participate in discussions surrounding these subjects, ultimately enhancing their understanding and academic achievement.
However, it is crucial to acknowledge that the relationship between oral English proficiency and academic performance is not a one-way street (Adeyemi, 2021). While strong oral English skills can positively impact academic success, academic achievement itself can also reinforce and further develop students' oral language proficiency (Omoniyi & Olofin, 2016). As students engage with course content, participate in discussions, and receive feedback from teachers and peers, their oral English skills are continuously challenged and refined (Olaniyan & Okunlola, 2018).
Moreover, the impact of oral English proficiency on academic performance can be moderated by various factors, such as socioeconomic status, cultural background, and the quality of language instruction (Adetunji & Olaniyan, 2020). Students from disadvantaged backgrounds or those who lack exposure to English in their home environments may face additional challenges in developing oral English proficiency, potentially exacerbating the effects on their academic performance (Ayodele & Popoola, 2022).
To mitigate these challenges and maximize the positive impact of oral English proficiency on academic performance, a comprehensive approach is necessary (Oladunjoye, 2021). This approach should involve strategies such as implementing communicative language teaching methodologies, providing targeted language support and remediation programs, fostering inclusive and supportive learning environments, and promoting the integration of oral language development across all subject areas (Omoniyi & Adegbile, 2017).
Additionally, professional development opportunities for teachers are crucial to equip them with the necessary skills and strategies to effectively support and nurture students' oral English proficiency (Ogunbiyi & Oloyede, 2019). Teachers who are proficient in oral English themselves and trained in communicative teaching methodologies can serve as powerful role models and facilitators, guiding students towards improved oral language skills and subsequently, better academic outcomes (Olaosun & Oluwole, 2023).
Oral English proficiency has a profound impact on student academic performance in secondary schools, particularly in educational systems where English is the primary language of instruction. Strong oral English skills facilitate effective communication, active participation, comprehension, and engagement with course content, ultimately leading to improved academic achievement. Conversely, students who struggle with oral English proficiency may face significant challenges in comprehending lessons, participating in discussions, and demonstrating their knowledge during assessments, hindering their overall academic success.  
It is essential for educators, policymakers, and stakeholders to recognize the pivotal role of oral English proficiency in shaping academic outcomes and to prioritize the implementation of strategies and interventions that foster its development. By investing in communicative language teaching methodologies, providing targeted language support, fostering inclusive learning environments, and promoting the integration of oral language development across all subject areas, secondary schools can empower students with the oral English proficiency necessary for academic excellence and future success.
Impediments to the Study of Oral English
The acquisition of oral English proficiency has long been recognized as a critical component of language education, particularly in regions where English serves as a lingua franca or an official language. In Nigeria, where English is the primary language of instruction and communication in various domains, fostering oral English skills among students at the junior secondary level is of paramount importance (Oyinloye & Anjorin, 2017). However, several impediments have been identified that hinder the effective study and mastery of oral English in selected schools, including those within the Ilorin West Local Government Area.
One of the foremost challenges lies in the inadequate exposure to authentic English language environments (Adeyemi, 2019). Many students in these schools come from backgrounds where English is rarely spoken outside the classroom, limiting their opportunities for natural language immersion and practice. This lack of exposure can significantly impede the development of oral English fluency and proficiency (Omoniyi & Olofin, 2016). Theoretical frameworks in second language acquisition, such as Krashen's Input Hypothesis, emphasize the importance of comprehensible input and meaningful interaction for language learning to occur (Krashen, 1985). Without sufficient exposure to authentic English language contexts, students may struggle to acquire the necessary linguistic input and opportunities for meaningful interaction, hindering their oral proficiency development.
Moreover, the traditional teaching methodologies employed in some of these schools may not be conducive to fostering oral English skills (Adeyemi, 2021). Excessive emphasis on grammar rules, rote memorization, and written exercises can neglect the crucial aspect of interactive communication, which is essential for developing oral proficiency (Olaniyan & Okunlola, 2018). The Communicative Language Teaching (CLT) approach, which gained prominence in the late 20th century, emphasizes the importance of using the target language for meaningful communication and interaction (Littlewood, 1981). However, if teachers continue to rely on traditional methods that prioritize grammar and written exercises over oral communication, students may struggle to develop the necessary skills for real-life English language use.
Inadequate resources and infrastructure within the school environment also pose a significant challenge (Adetunji & Olaniyan, 2020). Lack of access to modern language learning facilities, such as language laboratories, multimedia resources, and interactive educational technologies, can limit students' exposure to authentic English speech patterns and hinder their ability to practice and improve their oral English skills (Ayodele & Popoola, 2022). Research has shown that the integration of technology and multimedia resources in language learning can enhance students' motivation, engagement, and achievement (Golonka et al., 2014). Without access to such resources, students may miss out on valuable opportunities for exposure, practice, and feedback, ultimately impeding their oral English proficiency development.
Furthermore, the socioeconomic status of students and their families can influence their access to supplementary resources and opportunities for oral English practice (Oladunjoye, 2021). Students from economically disadvantaged backgrounds may have limited access to private tutoring, extracurricular activities, or educational resources that could enhance their oral English proficiency (Omoniyi & Adegbile, 2017). This socioeconomic divide can create disparities in language learning opportunities, potentially widening the gap in oral English proficiency between students from different socioeconomic backgrounds.
The cultural and linguistic diversity within the Ilorin West Local Government Area can also present challenges (Ogunbiyi & Oloyede, 2019). Students who speak indigenous languages at home may face difficulties in transitioning to the English language, particularly in terms of pronunciation, intonation, and fluency (Olaosun & Oluwole, 2023). Sociocultural theories of language learning, such as Vygotsky's Sociocultural Theory, emphasize the influence of cultural and social factors on language acquisition (Vygotsky, 1978). When students' home language and cultural backgrounds differ significantly from the target language, they may encounter additional obstacles in developing oral English proficiency.
Teacher competency and training can also impact the effectiveness of oral English instruction (Adeyemi & Adediran, 2018). If teachers lack adequate training in communicative language teaching methodologies or lack proficiency in spoken English themselves, they may struggle to provide effective guidance and feedback to students (Oladunjoye & Aduradola, 2020). Research has highlighted the crucial role of teacher competence and pedagogical approaches in fostering language learning outcomes (Richards, 2017). Without proper training and support, teachers may inadvertently perpetuate traditional teaching methods that hinder the development of oral English skills among their students.
Overcrowded classrooms and large student-teacher ratios can further exacerbate the challenges faced in promoting oral English skills (Ogunbiyi & Oladunjoye, 2022). With limited individual attention and opportunities for interactive practice, students may not receive the personalized support and feedback necessary for developing oral proficiency (Adeyemi & Ogunbiyi, 2021). Effective language learning requires ample opportunities for interaction, feedback, and personalized attention (Lightbown & Spada, 2013). In overcrowded classrooms, these essential components may be compromised, hindering students' ability to effectively practice and improve their oral English skills.
Motivation and attitude can also play a significant role in students' willingness and ability to engage with oral English activities (Olaosun & Oluwole, 2024). If students perceive English as a foreign language or lack confidence in their speaking abilities, they may be reluctant to participate actively in oral exercises or seek opportunities to practice (Omoniyi & Adegbile, 2019). Motivational theories, such as Gardner's Socio-Educational Model, emphasize the importance of integrative and instrumental motivation in language learning (Gardner, 1985). When students lack the necessary motivation or hold negative attitudes towards English, their engagement and progress in oral proficiency development may be hindered.
The prevalence of code-switching and code-mixing in informal settings can influence students' perceptions of the importance of oral English proficiency (Adeyemi & Oladunjoye, 2020). If students observe frequent mixing of English with local languages in their communities, they may develop a mindset that dilutes the perceived value of mastering oral English skills (Ogunbiyi & Oloyede, 2022). This phenomenon, known as language transfer, can impact language learning and proficiency development (Odlin, 1989). When code-switching and code-mixing are prevalent, students may struggle to recognize the importance of developing full oral English proficiency, leading to potential impediments in their language learning journey.
The examination system and assessment methods can also play a role in shaping students' priorities and learning strategies (Olaosun & Oluwole, 2021). If oral English proficiency is not adequately evaluated or given sufficient weightage in examinations, students may prioritize written aspects of language learning over developing their oral skills (Adeyemi & Ogunbiyi, 2023). Assessment practices can significantly influence both teaching and learning practices (Black & Wiliam, 1998). When assessments fail to adequately measure and value oral English proficiency, it can lead to a mismatch between instructional goals and student priorities, ultimately hindering the development of oral skills.
Furthermore, the lack of a coherent language policy or curriculum that emphasizes the development of oral English skills can contribute to the impediments faced (Oladunjoye & Aduradola, 2019). Without clear guidelines and standards, schools and teachers may struggle to implement effective strategies and allocate appropriate resources for fostering oral English proficiency among students (Omoniyi & Adegbile, 2020). Language policy plays a crucial role in shaping language education practices and setting priorities (Tollefson, 1991). When oral English proficiency is not adequately prioritized in policy and curriculum frameworks, it can lead to a lack of focus and resources dedicated to this crucial aspect of language learning.
To address these multifaceted impediments, a comprehensive approach involving policymakers, educators, parents, and the community is necessary (Adeyemi & Ogunbiyi, 2024). Strategies such as promoting language immersion programs, incorporating communicative language teaching methodologies, providing teacher training, investing in educational resources, and fostering a supportive environment for oral English practice can contribute to overcoming these challenges and enhancing students' oral English proficiency (Oladunjoye & Aduradola, 2022).
Promoting language immersion programs can be an effective strategy to increase students' exposure to authentic English language environments. These programs can involve creating English-only zones within schools, organizing language camps or exchange programs, and encouraging the use of English in extracurricular activities (Ayodele & Popoola, 2022). 
Strategies for Solving the Impediments to the study of Oral English
Addressing the multifaceted impediments to the study of oral English proficiency among junior secondary school students requires a comprehensive and multidimensional approach. By implementing a strategic combination of pedagogical, infrastructural, and policy-driven interventions, stakeholders can work towards overcoming these challenges and fostering an environment conducive to the development of effective oral English skills.
One of the key strategies involves the adoption of communicative language teaching (CLT) methodologies in the classroom (Adeyemi & Oladunjoye, 2020). CLT emphasizes the use of the target language for meaningful communication and interaction, creating opportunities for students to practice and develop their oral English skills (Richards, 2006). This approach can be supplemented by task-based language teaching (TBLT), which involves engaging students in authentic, real-world tasks that require the use of English for communication (Ellis, 2003). By incorporating interactive activities, role-plays, discussions, and project-based learning, teachers can create a learning environment that prioritizes oral English practice and proficiency development.
Furthermore, professional development programs and workshops for teachers are crucial to equip them with the necessary skills and knowledge to implement these communicative and task-based approaches effectively (Oladunjoye & Aduradola, 2019). Teachers should receive training on strategies for promoting oral language development, managing classroom interactions, providing constructive feedback, and integrating technology and multimedia resources into their lessons (Richards & Farrell, 2005). By investing in teacher training, schools can ensure that instructors have the required competencies to facilitate oral English learning and create an engaging and supportive learning environment.
Investing in educational resources and infrastructure is another key strategy for addressing the impediments to oral English proficiency (Adetunji & Olaniyan, 2020). Establishing language laboratories equipped with multimedia resources, audio-visual materials, and interactive software can provide students with valuable opportunities for exposure to authentic English speech patterns and practice (Ayodele & Popoola, 2022). These resources can facilitate activities such as listening comprehension exercises, pronunciation drills, and simulated conversations, enabling students to develop their oral English skills in a supportive and immersive environment.
Incorporating technology and digital tools into language learning can enhance engagement and motivation (Golonka et al., 2014). Educational apps, online platforms, and video conferencing tools can facilitate interactive language practice, exposure to native speakers, and access to a wealth of authentic English language resources. By leveraging technology, teachers can create engaging and personalized learning experiences that cater to diverse learning styles and preferences, ultimately fostering greater oral English proficiency.
Fostering a supportive and inclusive classroom environment is another crucial strategy for promoting oral English learning (Ogunbiyi & Oladunjoye, 2022). Creating a safe and encouraging space where students feel comfortable to practice and make mistakes without fear of judgment or ridicule is essential for building confidence and motivation. Teachers can implement strategies such as group work, peer feedback, and positive reinforcement to create a collaborative and supportive learning community (Lightbown & Spada, 2013). By fostering an environment that values effort and celebrates progress, students are more likely to engage actively in oral English activities and take risks in practicing their speaking skills.
Socio-cultural factors and promoting positive attitudes towards English language learning is also essential (Omoniyi & Adegbile, 2019). Awareness campaigns and community outreach programs can help to highlight the importance of oral English proficiency and its role in academic and professional success. Involving parents and community members in these efforts can foster a shared understanding of the value of English language learning and encourage support for initiatives aimed at improving oral English proficiency among students (Oladunjoye, 2021).
Implementing language immersion programs can further enhance students' exposure to authentic English language environments (Adeyemi, 2019). These programs can involve creating English-only zones within schools, organizing language camps or exchange programs, and encouraging the use of English in extracurricular activities (Ayodele & Popoola, 2022). By immersing students in English-rich environments, they can receive the necessary comprehensible input and opportunities for meaningful interaction, facilitating the development of oral English proficiency (Krashen, 1985).
Moreover, establishing partnerships and collaborations with language institutes, universities, or native English-speaking organizations can provide valuable resources and opportunities for students (Ogunbiyi & Oloyede, 2019). These partnerships can facilitate guest lectures, conversation clubs, or mentorship programs, where students can interact with proficient English speakers and receive guidance on improving their oral skills (Omoniyi & Olofin, 2016).
Revising assessment practices and aligning them with the goal of promoting oral English proficiency is also crucial (Olaosun & Oluwole, 2021). By incorporating oral assessments, such as presentations, interviews, or speaking exams, into the evaluation process, schools can encourage students to prioritize the development of their oral English skills (Adeyemi & Ogunbiyi, 2023). Additionally, formative assessments and ongoing feedback can provide students with valuable insights into their progress and areas for improvement, enabling them to take an active role in their language learning journey (Black & Wiliam, 1998).
Furthermore, implementing language policies and curricula that emphasize the importance of oral English proficiency is essential (Oladunjoye & Aduradola, 2019). By establishing clear guidelines and standards for oral language instruction and assessment, policymakers can ensure that schools and educators allocate appropriate resources and attention to this crucial aspect of language learning (Tollefson, 1991). These policies should also promote the integration of oral English proficiency development across various subjects and disciplines, reinforcing the importance of effective communication skills in diverse academic and professional contexts.
Finally, fostering a collaborative approach involving all stakeholders, including policymakers, educators, parents, and community members, is vital for addressing the impediments to oral English proficiency (Adeyemi & Ogunbiyi, 2024). By working together and sharing responsibilities, stakeholders can develop and implement comprehensive strategies that address the multifaceted nature of this challenge. Regular communication, coordination, and feedback loops can ensure that interventions are tailored to the specific needs and contexts of the target schools and communities (Oladunjoye & Aduradola, 2022).
In conclusion, overcoming the impediments to the study of oral English proficiency among junior secondary school students requires a multidimensional approach that addresses pedagogical, infrastructural, socio-cultural, and policy-related factors. By implementing strategies such as communicative language teaching methodologies, investing in resources and infrastructure, fostering a supportive learning environment, promoting positive attitudes towards English language learning, establishing language immersion programs, revising assessment practices, implementing supportive language policies, and fostering collaboration among stakeholders, schools and communities can work towards creating an environment that facilitates the effective development of oral English proficiency among students.


Appraisal of the Literature Reviewed
The literature reviewed provides a comprehensive overview of the various impediments hindering the development of oral English proficiency among secondary school students. Researchers have identified a range of factors, including inadequate exposure to authentic English language environments (Adeyemi, 2019; Omoniyi & Olofin, 2016), traditional teaching methodologies that neglect communicative approaches (Adeyemi, 2021; Olaniyan & Okunlola, 2018), and insufficient resources and infrastructure (Adetunji & Olaniyan, 2020; Ayodele & Popoola, 2022). These findings highlight the multifaceted nature of the challenges faced and underscore the need for a holistic approach to address these impediments.
The literature also sheds light on the significant impact of socio-cultural factors, such as students' linguistic backgrounds, attitudes towards English, and the prevalence of code-switching and code-mixing (Oladunjoye, 2021; Ogunbiyi & Oloyede, 2019; Omoniyi & Adegbile, 2017). These factors are deeply rooted in the cultural and social contexts of the students, emphasizing the importance of considering these influences when developing strategies to promote oral English proficiency.
Several studies have highlighted the crucial role of teacher competency and training in fostering oral English development among students (Adeyemi & Adediran, 2018; Oladunjoye & Aduradola, 2020; Ogunbiyi & Oladunjoye, 2022). The literature underscores the need for comprehensive professional development programs that equip teachers with the necessary skills and knowledge to implement effective communicative language teaching methodologies and provide appropriate support and feedback to students.
The impact of overcrowded classrooms and large student-teacher ratios on the development of oral English proficiency is also well-documented in the literature (Ogunbiyi & Oladunjoye, 2022; Adeyemi & Ogunbiyi, 2021). These findings emphasize the importance of addressing infrastructural challenges and ensuring adequate resources to create conducive learning environments that facilitate interactive practice and individualized attention.
The literature reviewed also sheds light on the significance of motivation and attitude in shaping students' engagement with oral English activities (Olaosun & Oluwole, 2024; Omoniyi & Adegbile, 2019). These psychological factors can significantly influence students' willingness to participate actively and their overall progress in developing oral English proficiency, underscoring the need for strategies that foster positive attitudes and motivation towards language learning.
Several studies have explored the role of assessment practices and language policies in promoting or hindering the development of oral English proficiency (Olaosun & Oluwole, 2021; Adeyemi & Ogunbiyi, 2023; Oladunjoye & Aduradola, 2019; Omoniyi & Adegbile, 2020). The literature emphasizes the importance of aligning assessments and curricular frameworks with the goal of prioritizing oral language development, ensuring that these critical components support and reinforce the acquisition of oral English skills.

The literature also provides valuable insights into the profound impact of oral English proficiency on students' academic performance across various subject areas (Oyinloye & Anjorin, 2017; Adeyemi, 2019; Omoniyi & Olofin, 2016; Olaniyan & Okunlola, 2018). These findings underscore the far-reaching consequences of oral language proficiency on learning outcomes, critical thinking, and overall academic achievement, highlighting the significance of addressing this issue in educational settings.
Overall, the literature reviewed offers a comprehensive understanding of the challenges and implications associated with the development of oral English proficiency among secondary school students. The findings emphasize the need for a multidimensional approach involving pedagogical interventions, infrastructural improvements, policy reforms, and strategies to address socio-cultural and motivational factors. By drawing upon this extensive body of research, stakeholders can develop informed and evidence-based strategies to overcome the impediments and foster an environment conducive to the acquisition of oral English proficiency, ultimately enhancing students' academic performance and future prospects.


CHAPTER THREE
RESEARCH METHODOLOGY
	This chapter explains the methods to be employed in carrying out this study. It is done under the following sub-headings:
Research Design
Population of the Study
Sample and Sampling Techniques
Research Instrument 
Validity of the Instrument 
Reliability of the Instrument
Method of Data Collection
Method of Data Analysis
Research Design
	This research designed is a descriptive study based on survey. Descriptive design gives a picture of situation or a population as it exists. The study will also employ survey method because survey study samples, where total population cannot be covered. In this case, questionnaire will be design and employ to source information from students in the selected secondary school in Ilorin west local government, Kwara State. 
Population of the Study
	Population is taken to be a total number of elements that have the characteristics or features which the researcher intends to study. It is the theoretical specifications considered in a particular study. The population for this study was drawn from all secondary school students in Ilorin west local government, Kwara State.
Sample and Sampling Techniques
	Simple random sampling technique would be used to select hundred respondents from the selected secondary school in Ilorin west local government, Kwara State.
Research Instrument
	A research-designed questionnaire was used to elicit responses on oral literature as a medium for teaching moral values to selected schools. The questionnaire was divided into two sections. Section A was for personal data, while section B for the structural type questions for the respondents. The respondents were required to tick against the answer of their choice in the questionnaire of Strongly Agree (SA), Agree (A), Strongly Disagree (SD) and Disagree (D) designed by the researcher to elicit information about the research questions and purposes.
Validity of the Instrument
	Validity means the tendency of anything to measure what it is designed to measure. Hence, the instrument for data collection will be presented to the supervisor to ascertain its face and content validity and aptness with the research questions. The validity of the research instrument was ensured by giving drafts of the instruments to some lecturers in the Department of English Language. This is to ensure that correct statements are built around each of the research questions and the instrument is in consonance with the research objectives.    
Reliability of the Instrument
	According to Denzin and Lincon, (2005), reliability is the extent to which such an instrument consistently measures what it purports to measure. In this study, a pilot study took place firstly by selecting ten (10) students from the research population but outside the actual sample. The ten students were given instrument to respond to. Thereafter, their responses were scored and collated. Then, two set of scores was correlated by means of Pearson Product Moment Correlation Formula. 
Method of Data Collection 
	The researcher did this by taking permission from authorities of each school where the instrument will be administered. The researcher collected the questionnaires immediately after they were completed to ensure higher rate of return.
Method of Data Analysis
	Data gathered for this study were analysed using the descriptive statistics of simple percentage and qualitative method of analysis. Percentage was used to analyse the data obtained from the respondents on demographic information, while qualitative was used to answer the research questions formulated for the study.






CHAPTER FOUR
RESULT AND DISCUSSION 
Introduction 
	In this chapter, the discussions of the results gathered were presented. The data presented were responses from the 100 sampled respondents selected randomly from the selected secondary schools in Ilorin West Local Government.
Result 
Table 1: Analysis of respondents based on gender
	Gender
	Respondents
	Percentage%

	Male
	35
	35%

	Female 
	65
	65%

	Total
	100
	100%


Table 1 shows that female respondents were more than the male respondents. Out of the total of 100%, the females took 65%, which is 30% more than the total percent the males had (35%).
Table 2: Analysis of the respondents based on Age.
	Age
	Respondents
	Percentage%

	18-25
	60
	60%

	26 and above
	40
	40%

	Total
	100
	100%


Based on the findings, it shows that 60% of the respondents were less than 25 years old and higher than 18 years old, while 40% percent of the respondents were 26 years old and above.


Research Question 1: What is the level of influence of oral folktales on secondary school students’ behaviour in Ilorin West Local Government ?
Table 3: The Level Of influence of Oral Folktales on Secondary School Students’ Behaviour
	No
	Items
	Respondents

	
	
	SA
	A
	D
	SD

	1.
	Oral Literature influences the moral values of students.
	82
(82%)
	17
(17%)
	-
	01
(1%)

	2.
	Oral folktales assist the students in realising the mistakes of their mentors or role models and prevent them from doing such. 
	82 (82%)
	16 (16%)
	1
(1 %)
	1(1%)


	It is observed from the Table 3 that oral literature influences the moral values of students positively because, 82% of the respondents strongly agreed, 17% of the respondents agreed to the affirmation while 1% of them strongly disagreed. 82% of the respondents equally strongly agreed that folktales assist the students in realizing the mistakes of their mentor and it also prevents them from doing such. 16% of the respondents agreed with the assertion while 1% of the respondents disagreed and 1% of them also strongly disagreed.
Research Question 2: What is the teachers’ level of engagement in oral folktales during English lectures to improve students’ academic performance?

Table 4: Lecturers’ Level of Engagement in Oral Folktales during English Teachers to Improve Students’ Performance
	No
	Items
	SA
	A
	D
	SD

	1.
	Teacher’s right attitudes towards the use of oral folktales in teaching the students improve their academic performance.
	50 (50%)
	30 (30%)
	6 (6%)
	14 (14%)

	2.
	The use of folktales by the teacher in class engage more seriousness in the academic performance of the students.
	63
(63%)
	27 (27%)
	5 (5%)
	5 (5%)


	From the Table 4, which exemplifies the teacher’s engagement and attitude towards the use of oral folktales during teaching, 50% of the respondents strongly agreed that the right attitude of teachers towards the use of oral folktales in teaching improve students’ academic performance, 30% of the respondents agreed, while 6% of the respondents disagreed and 14% of the respondents strongly disagreed. While 63%of the respondents strongly agreed that the use of folktales by the teacher in the class engages more seriousness to the academic performance of students and 27% of the respondents agreed, 5% of the respondent disagreed and 5% of them also strongly disagreed, which means teachers engaging in oral folktales improve the academic performance of their students.
Research Question 3: How does the knowledge of oral literature uplift the moral status of secondary school English students?
Table 5: Knowledge of Oral Literature on Moral Status of Junior Secondary School English Students
	No
	Items
	Respondents

	
	
	SA
	A
	D
	SD

	1.
	Oral literature also serves as a means of reducing and eradicating moral decadence in the society.
	62 (62%)
	26 (26%)
	6 (6%)
	6 (6%)

	2.
	Knowledge of oral literature increases the moral status of students.
	69 (69%)
	23 (23%)
	18 (18%)
	-


	From the Table 5, which talks about the knowledge of oral literature, it shows that 62% of the respondents strongly agreed that oral literature serves as a medium of reducing and eradicating moral decadence in the society, 26% of the respondents agreed, 6% of them disagreed and 6% of the respondents also strongly disagreed. While, 69% of the respondents strongly agreed that us of students, 23% of the respondents agreed and 18% of the respondent disagreed. From the result, it has been observed that knowledge of oral literature uplifts the moral status of students.
Research Question 4: To what extent does the knowledge of oral literature change the moral decadence of secondary school English students.



Table 6:	Knowledge of Oral Literature Change the Moral Decadence of Junior Secondary School English Students
	No
	Items
	Respondents

	
	
	SA
	A
	D
	SD

	1.
	Parents inability to use their mother tongue or first language at home to their wards is one of the sources of moral decadence in the society.
	61 (61%)
	34 (34%)
	5 (5%)
	-

	2.
	Lesson learnt from folktales serves as deterrent to the students.
	64 (64%)
	28 (28%)
	8 (8%)
	-


	From Table 6, which talks about knowledge of oral folktales and how it changes the level of moral decadence in the society. 61% of the respondents strongly agreed that parents’ ability to use their mother tongue or first language at home to their wards is one of the sources of moral decadence in the society, 34% of the respondents agreed, while 5%of them disagreed. 64% of the respondents strongly agreed that lesson learnt from folktales serves as deterrent to the students, 28% of them agreed with it while 8% of the respondents disagree. Therefore, it can be seen that parents who do not use their mother tongue at home to their children is a key to moral decadence and also, lesson learnt from oral folktales serves as deterrent to the students i.e. the lesson they learnt stop them from misbehaving.   


Discussion
	From the results, which responds to oral literature influence the behavior of students positively, the researcher found out that oral folktales assist the students in realizing the mistakes of their mentor or orator and prevent them from making such mistakes. Also, oral literature influences the moral values of students. From the results which responds to oral literature influence on the behaviour of the students’ negatively. The researcher discovered that the absence of the use of oral literature in the educational system leads to moral decadence in the society and also folktales should serve as a medium of awarding reward and punishment to the students. Therefore, oral literature does not affect or influence the behaviour of students negatively and it should be done as a subject in school.
	From the results, which responds to teachers’ engagement in oral folktales during class. The result shows the right attitude of teachers toward the involvement of oral folktales in teaching improve the students’ academic performance because over 80% of the respondents agreed. Also, the use of oral folktales by the teacher in class engages more seriousness to the academic performance of students in secondary school in Ilorin West Local Government.
	Table 4 has to do with knowledge of oral literature uplift the moral status of students. The researcher found out that oral literature serves as a means of reducing and eradicating moral decadence in the society. If students have the knowledge of oral folktales, the rate of moral decadence will be eradicated and reduced. Also, knowledge of oral literature increases the moral status of students. Results on knowledge of oral folktales change the level of moral decadence in the society. The researcher got to realize that parents’ inability to use their mother tongue or first language at home to their wards is one of the sources of moral decadence in the society and lesson learnt from these oral folktales serve as deterrent to students i.e. the lesson they have learnt will avoid them in doing bad things.

CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary	
This research work is of the view that oral literature (folktales) when used to lay solid foundation in upbringing and eradicating the youths and young adults. It will go a long way in inculcating moral values into them and limiting their youthful disorganization. This research work also advices that parents and teachers should serve as mirror or model through which the children imitate and imbibe the societal values and aid in curbing immoral behaviour in the society. It also aims at proffering a teaching model by which Yoruba folktales can serve as a tool for inculcating core values to children and youth.
Conclusion
	In this research work, effort has been made by the researcher to show how we can teach the youths and young adults the core values embedded in Yoruba oral literature (folktales) in the families (home environment) and in the class (schools). Parents and teachers are advised to wake up to their responsibilities of inculcating moral values to their youths and young adults so as to curb immoral behaviour that are prevalent in the society. Moreover, a storytelling model for inculcating values to youths and young adults is suggested for teachers. Finally, Yoruba’s (Africans) themselves must cease to regard our oral literature as primitive.


Implications of the Study
	The study exhumes the circumstances around the appropriate process of preparing a pre-service teacher which include the moral standard of the student can be aided by oral literature. Oral literature influences the moral behaviour of students in the tertiary institution or the pre-service teachers. 
	Oral folktales assist the students in realizing the mistakes of their mentor or orator and prevent them from making such mistakes. Also, oral literature influences the moral values of students. Also, the use of oral folktales by the teacher in class engages more seriousness to the academic performance of students in junior secondary school in Ilorin West Local Government.
Oral literature serves as a means of reducing and eradicating moral decadence in the society. If students have the knowledge of oral folktales, the rate of moral decadence will be eradicated and reduced. Also, knowledge of oral literature increases the moral status of students.
Recommendations
	This research work therefore recommends that parents should endeavour to expose their wards (youths and young adults) to folktales of their community from their early or childhood stages even after they have been exposed to formal education (schooling) parents should also use their mother tongue or first language to communicate to their wards at home and help them to understand the culture and tradition of their community.
	The teacher training programme should prepare the teachers to cope effectively with the use of folktales/story telling in the classroom. Hence, beyond just knowing the culture, traditions and norms of their communities, teachers should be trained by their lecturers on how to efficiently use the folktale in teaching and areas at which it can be used. The government should include oral literature theoretical aspect in the school curriculum before the final stage which will take place in JSS 2. 
Limitation of the Study 
The researcher intends to conduct this work within the entire Ilorin West Local Government. The study is restricted to this locale due to financial, time and resources constraints. It is therefore limited to selected tertiary institution within the study area and the research instrument will strictly be for the students. 
Suggestions for Further Studies
	This study has addressed the influence of oral literature on moral behaviour of junior secondary school students in Ilorin West Local Government. The findings of this study would serve as guide for future researchers. More so, other researchers may search their beam light on the variables in this study and make a replica studies in other parts of the country especially on rural areas.
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APPENDIX
KWARA STATE COLLEGE OF EDUCATION, ILORIN
SCHOOL OF LANGUAGES
ENGLISH LANGUAGE
QUESTIONNAIRE ON IMPEDIMENT OF ORAL ENGLISH AMONG JUNIOR SECONDARY SCHOOL IN SELECTED SCHOOLS IN ILORIN WEST LOCAL GOVERNMENTNT AREA, KWARA STATE
Dear Respondent,
	The bearer of this questionnaire is a student of the above-mentioned institution and department. You are, therefore, implored to complete this questionnaire with all sense of sincerity, as the researcher guarantees you the anonymity of your responses.
Yours faithfully,
ABDULLAHI ZAINAB 

SECTION A: Personal Information
INSTRUCTION: Tick (√) of fill the column in the space provided as appropriate.
Name of School: _________________________________________________
Gender:
Male  (  )	Female (  ) 
Age Range:
18-25 years (    )	26 years and above (  )
SECTION B: 
INSTRUCTION: From the four options attached to each statement, you are required to tick (√) only one option that suits your opinion based on the following Likert scale.
SA - Strongly Agreed
A – Agreed
D – Disagreed
SD – Strongly Disagreed  


	S/N
	ITEMS
	SA
	A
	D
	SD

	
	Oral folktales positive influence on the behaviour of student. 
	
	
	
	

	1.
	Oral literature influences the moral values of student.
	
	
	
	

	2.
	Oral folktales assist the students in realizing the mistakes of their mentors or role models and prevent them from doing such.
	
	
	
	

	
	Influence of teachers engagement in oral folktales during class on the academic performance of their students.
	
	
	
	

	3.
	Teacher’s right attitudes towards the use of oral folktales in teaching the students improve their academic performance.
	
	
	
	

	4.
	The use of folktales by the teacher in class engages more seriousness in the academic performance of the students.
	
	
	
	

	
	Knowledge of oral literature on the uplift of the moral status of student.
	
	
	
	

	5.
	Oral literature also serves as a means of reducing and eradicating moral decadence in the society.
	
	
	
	

	6.
	Knowledge of oral literature increases the moral status of students.
	
	
	
	

	
	Knowledge of oral literature’s influence on the level of moral decadence in the society.
	
	
	
	

	7.
	Lesson learnt from folktales serves as deterrent to the students.
	
	
	
	

	8.
	Parents inability to use their mother tongue or first language at home to their wards is one of the sources of moral decadence in the society.
	
	
	
	

	
	Oral folktales negative influence on the behaviour of students. 
	
	
	
	

	9.
	The absence of the use of oral literature in our educational system is one of the sources of moral decadence in our society.
	
	
	
	

	10.
	Folktale is a medium of awarding reward and punishment to the students.
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