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ABSTRACT
Resources in language teaching refer to chosen instructional items in the classroom. They include any object, person or place which can facilitate the planning, implementation and evaluation of teaching and learning, together with the feedback that goes into it. This study was an assessment of resources senior secondary school English language teachers employed in teaching grammar in Ilorin-west Local Government Area of Kwara State, Nigeria. The study also examined the influence of teachers’ gender, qualification and school type on the resources employed in teaching grammar. The research design adopted was the descriptive survey of the cross-sectional sub-type. The population of the study comprised all the senior secondary school English language teachers in Ilorin-west Local Government Area of Kwara State. Twenty (20) senior secondary school English language teachers were sampled for this study based on the selected schools. A Researcher-designed questionnaire was used for data collection. The findings of the study revealed that various resources employed in teaching grammar were inadequate. Based on the findings, it was recommended that English language teachers should employ various resources that are suitable and appropriate in teaching and learning of English Grammar. Similarly, they were encouraged to update their professional skills by attending seminars, workshops, in-service training, conferences and reading academic journals in order to acquaint themselves with development in the field. Also, curriculum planners and policy makers were advised to continue to recommend more practical texts which would engage learners more as well as help to reinforce the teachers’ efforts. Government should provide computer facilities in schools, especially in public schools to encourage teachers and students in the use of Computer Assisted Language Learning.
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CHAPTER ONE
 INTRODUCTION
Background to the Study
	The assigned status of the English language in global activities results in the imperative clamour for its effective use in facilitating social mobility and mutual intelligibility. Given the understandable importance of the English language at all levels of the educational system in Nigeria, it is important to ensure success which is commensurate with the vast resources and time spent on the teaching and learning of the subject. This accounts for the compulsory quest for a grasp of English by both teachers and learners of the language. With the intensification of administrative procedures, English became entrenched as the official language of the country. Therefore, learners must attain a certain level of proficiency in English language as a subject since all other subjects are taught in English.
		The ability to use the language effectively is appropriately described as a social art (Olajide, 2020). The field of English language teaching is varied and extensive. This is why Williams (2019) observes that the spread of English throughout the world has given rise to diverse approaches to teaching the language in accordance with the different purposes for which it is used. He stresses that in multi-lingual countries such as Nigeria, it is used for intra-national and international purposes, as a second language and as a medium of instruction.
		The different purposes for which English language is used affect the ways in which it is taught. The right approach to the teaching of the language is related to the specific situation in which the language is learned. This is why language teaching should involve understanding how language and culture are fundamental parts of people’s lives. Teaching languages from an intercultural perspective improves the engagement and learning outcomes of students especially in English as a second language (ESL) teaching.
Grammar is one of the difficult concepts which have a definite place in language teaching. Arguments about whether or not to teach grammar are in reality arguments about the way it should be presented and taught. The essential deference between language teaching methods is in their approaches to the teaching of grammatical structure (Williams, 2019). Teaching grammar has been regarded as crucial to the ability to use the language. All the four language skills cannot be accessed and assessed without the knowledge of grammar. It gains its prominence in language teaching, particularly in English as a second language (ESL) in as much as without a good knowledge of grammar, learner’s language development will be severely constrained (Widodo, 2016).
Grammar can generally be defined as the rules that govern the use of language. It is the knowledge a proficient speaker of a particular language possesses that allows him to speak, understand and comment on situations (Adeniyi, 2006). The study which usually involved studying the language rules and describing how sentences are formed is referred to as grammar (Olujide, 2005). Abdullahi-Idiagbon (2012) concludes that the bedrock of any language is grammar because it captures the linear and orderly arrangement of the language components. He further stresses that a spoken language comprises utterance while a written one entails a combination of sentences. 
		Grammar is taught to furnish the basis for a set of language basic skills which are listening, speaking, reading and writing. In listening and speaking, grammar plays a significant role in grasping and expressing spoken language, since learning the grammar of a language is considered necessary in order to acquire the capability of producing grammatically acceptable utterances in such language (Corder, 1988; Widodo, 2016). In the case of vocabulary, grammar provides a pathway to learners on how some lexical items should be combined into a good sentence so that meaningful and communicative statements or expressions can be formed. In other words, Doff (2000) claims that by learning grammar, students can express meanings in the form of phrases, clauses and sentences.
Broadly speaking, in teaching grammar, there are two approaches that can be applied: deductive and inductive (Widodo, 2016). He stresses that deductive approach is derived from the notion that deductive reasoning works from the general to the specific. In this case, rules, principles, concepts, or theories are presented first, and then their applications are treated. Dealing with the teaching of grammar, the deductive approach can also be called rule-driven learning. In such an approach, a grammar rule is explicitly presented to students and followed by practice applying the rules (Widodo, 2016).
The term “resources”, according to Lawal (2006), is a concept which subsumes “materials”. In other words, materials are a type of resources. Instructional resources are objects, persons or places which can facilitate the planning, implementation and evaluation of teaching and learning, together with the feedback that goes into the instructional system. Salami (2008) views resources as people, places, things and materials which are used in educating students. They provide excellent opportunities to improve communication between the school and the people in the community. Instructional resources can be defined as human or non-human materials, supports or aids that a teacher uses to pass information to the learners. 
Materials are seen as anything that can convey information from sources to receivers, e.g. television, films, radio, visual-printed materials such as books, magazines, periodicals, newspapers, ephemerals and computers. Most of these materials are supplied by teachers and students for classroom use. For textbooks, the teacher makes use of recommended ones in teaching. These textbooks are mostly kept in the library with other teaching materials such as maps, charts, journals, articles, magazines, etc, (Olajide, 2014).
Assessment is the process of gathering and interpreting evidence to make judgements about students’ learning. It is the crucial link between learning outcomes, content and teaching and learning activities. Bachman (2004) defines assessment as a process of collecting information about something that we are interested in, according to procedures that are systematic and substantially grounded. Assessment can be both a formative as well as summative process. Formative assessment is used to provide feedback to students and teachers to promote further learning. Summative assessment contributes to the judgement of students’ learning for reporting and certification purposes. 
There are factors that influence the teaching and learning of English grammar in senior secondary schools. Such factors include teachers’ gender, qualification and school type. There has always been a serious controversy over the influence of gender in the teaching and learning processes as some scholars and researchers such as Hut (2002) reveals that female teachers perform better than male teachers in the use of instructional resources for teaching and learning generally, and that teachers are no doubt indispensable in the development of the potentialities and qualities of a society’s younger generation.  Also, Ajidagba (2002) argues that female teachers are more sympathetic; possess human feelings and better verbal expression than their male counterparts when dealing with students.
Teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he is able to manage his teaching. Nwosu (1998) posits that professional qualification was found to have a better influence in the utilisation of resources that are available. Teachers who are well-trained make effective use of instructional materials in enhancing teaching and learning (Danmole, 1999). The display of mastery of the subject matter due to teacher’s level of qualification is a major criterion for learner’s academic achievement throughout his schooling career (Oladokun, 2006). 
School type (proprietorship) is another factor that poses challenges to the teaching and learning of grammar. School proprietorship or ownership is an important factor in school administration, funding, staffing, facilities, teaching of specific subjects and general standard of education (Okunloye, 2006). The standard of education in public schools has, to some extent, been discredited because the products could not compete expectedly with their counterparts from high-flying private schools (Afolabi, 2005). Faniran (2007) concludes that private owned schools are better than public schools in terms of availability of learning resources. This study therefore intends to assess the various resources senior secondary school English language teachers employed in teaching grammar in Ilorin-west Local Government Area of Kwara State.
Statement of the Problem
		Many studies have been conducted on the poor performance of senior secondary school students in English language. Researchers such as Babatunde (2005), Olajide (2007) and Amuseghan (2007) attribute the poor performance of students in English language to poor attitude of teachers and unavailability of instructional resources. Ahmed (2006) observes that most students fail to write accurately because of their inability to construct grammatically correct sentences, spell common words correctly, and punctuate simple sentences effectively.
Oguntola (2010) researched on methods and materials used in teaching French in junior secondary schools in Abeokuta South Local Government Area of Ogun State. The researcher found out that there are some methods of language teaching that are not given due recognition. Olateju (2011) studied availability and use of instructional resources for teaching secondary school English in Offa, Nigeria. Her findings show that some of the instructional resources available are not effectively utilised. Also, Bolarinwa (2013) investigated the availability and use of resources for teaching writing skills in senior secondary schools in Ilorin, Nigeria. She found out that there are some instructional resources that are available but are inadequate.
The teaching and learning of English language grammar have generated controversies among researchers and teachers of English language. Over the years, English language teachers have been facing challenges on which methods and resources are most adequate in the teaching of English grammar. Lawal (2006) confirms that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning. The recurrent poor performance of secondary school students in Senior School Certificate Examination (SSCE) conducted by the West African Examination Council (WAEC) in Nigeria is disturbing and embarrassing.
It has been observed that the performance of students in senior secondary school examinations since 2010 is not encouraging as a result of the fact that students face a lot of challenges in the teaching and learning English especially in the aspect of grammar. Yet, the cause of this poor performance is a great concern to teachers and researchers. However, to the best of this researcher’s knowledge, not many studies have been carried out on the assessment of methods and resources senior secondary school English language teachers employed in teaching grammar, especially in Ilorin-west Local Government Area of Kwara State. Thus, this seeming neglect has created a research gap, part of which the study intends to fill.




Purpose of the Study
The general purpose of this study was to assess the various resources senior secondary school English language teachers employed in teaching grammar in Ilorin-west Local Government Area of Kwara State. Specifically, the study was intended to find out:
a. the various resources senior secondary school English language teachers employ in teaching grammar.
b. whether the resources male and female senior secondary school English language teachers employed in teaching grammar differ.
c. whether the resources qualified and unqualified senior secondary school English language teachers employed in teaching grammar differ.
d. whether the resources public and private senior secondary school English language teachers employed in teaching grammar differ.
Research Questions
	The following research questions were answered in the study: 
1. What are the various resources senior secondary school English language teachers employed in teaching grammar?
2. Do the resources male and female senior secondary school English language teachers employed in teaching grammar differ?
3. Do the resources qualified and unqualified senior secondary school English language teachers employed in teaching grammar differ?
4. Do the resources public and private senior secondary school English language teachers employed in teaching grammar?
Scope of the Study
This study focused on the assessment of resources senior secondary school English language teachers employed in teaching grammar in Ilorin-west, Kwara State, Nigeria. It also sought to investigate teachers’ gender, qualification and school type as factors influencing the teaching and learning of English language grammar. The population of the study covered all the senior secondary school English language teachers in Ilorin-west Local Government Area of Kwara State. 128 English language teachers were sampled from the selected public and private senior secondary schools across the Local Government Area.
Questionnaire on resources which senior secondary school English language teachers employ in teaching grammar was used to elicit data from the respondents. Demographic data of the respondents were described using the percentage. The first research question was answered using mean rating and standard deviation. Other research questions (two to four) were tested through their corresponding hypotheses using inferential statistics (the t-test) at 0.05 level of significance.
Significance of the Study
	This study would be useful to English language teachers, curriculum planners, textbook writers, government and policy makers in the education sector and future researchers. English language teachers would be sensitised in reviewing the available methods and resources in teaching grammar. It would also expose them to the various types of methods and resources employed in teaching grammar based on the approaches and level of the learners. The outcome of this study would also help them to boost the teaching-learning process by acquainting them with the need to adopt appropriate methods during teaching and employ relevant resources in teaching grammar.
Curriculum planners would find the outcome of this study relevant as this would avail them the opportunity to review the existing curriculum in order to update grey areas especially in grammar aspects. The outcome of these findings would expose the curriculum planner to the strengths and weaknesses of the existing English language curriculum. Also, it would assist them in content organisation in the curriculum and syllabus. They would be aware of the methods and resources that could enhance the performance of students and emphasis the methods and resources that could be enforced during the teaching and learning process.
	Textbook writers would find the outcome of this study relevant as it would acquaint them with modern trends in the teaching and learning processes. This would direct the activities through different methods of teaching grammar. This would also enable them to produce more practical and relevant grammar textbooks recommended for schools thereby ameliorating the problems encountered by the grammar teachers in their attempt to translate the contents of the textbook into reality. This study would also avail students the opportunity to grasp materials based on their level and experience.
Government and policy makers in education would find the outcome of this study useful as this would help them to realise the importance of English grammar in the educational system. The information gathered could also influence the decision of educational administration as regards the training and recruitment of qualified English language teachers in an attempt to meet individual needs of the learners since it could have identified the methods and resources that would best serve each learner based on their level. Also, the findings of this study would add to the existing body of knowledge and serve as reference for future researchers who may wish to offer suggestions and directions for further studies of this nature to be carried out in other parts of the country, especially in the rural areas.
Operational Definition of Terms and Variables
	The following terms and variables were operationally defined as used in this study.
Grammar: an aspect of English language subject taught and learnt in senior secondary schools in Nigeria.
Resources: materials, objects, persons or community-based activities that are employed in the process of teaching and learning grammar. 
Qualified Teachers: teachers that possess academic and professional certificates that enable them become registered teachers to teach English language in senior secondary schools in Nigeria. Examples are; B. A. (Ed) English, M. (Ed) English, B. A. or M. A. English plus NCE or PGDE.
Unqualified Teachers: teachers that are not in possession of academic and professional certificates in English language that would make it proper for them to teach English Language in senior secondary schools. Examples are; NCE, B. A., B. (Ed), M. A. or M. (Ed) not in English and/or without NCE or PGDE and others such as OND and HND. 
Public School: the type of senior secondary schools owned, managed and controlled by the Kwara State Government. The staffing and funding are controlled by the State Teaching Service Commission and Ministry of Education.
Private School: is the type of senior secondary school owned, managed and controlled by private individuals usually in the same compound with junior secondary section.






CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction
In this study, relevant literature was reviewed under the following sub-headings:
a. The Status of English Language in Nigeria
b. The Place of Grammar in Secondary School English Language Curriculum in Nigeria
c. The Role of Assessment in Language Teaching and Learning
d. Resources Employed in Teaching Grammar
e. Factors that Influence the Resources for Teaching Grammar
f. Appraisal of the Literature Reviewed
The Status of English Language in Nigeria	
	Nigeria as a multilingual country comprises of different ethnic groups, which occupied geographically, a complicated landscape from its historical, cultural, political, economic and educational developments. The socio-linguistic situation in Nigeria has often seen in the social activities being conducted in English language. In a nutshell, English language is widely spoken and has occupied a prominent position both at the workplace, in the media and as a medium of instruction in schools along with the three crucial indigenous languages (Danladi, 2013).
	Adegbite (2004) views English as a language that provides an expected coordinating role as a way of inter-ethnic communication in Nigeria. During the early days, the first type of English that served as a contact communication in Nigeria was the Pidgin English, which has graduated to Creole in some riverine parts of Nigeria. From inception, English served a dual role in Nigeria, serving not only as a contact language between Nigerians who could not interact among themselves on the one hand, but also between Nigerians and Europeans on the other hand. It is now not only a second language, but also the language of commerce, education, politics, law and administration of the entire country affairs, though in different usages and command. Knowledge of English is therefore an essential requirement for anyone to promote or live in any wider context of the community, no matter the variety of English.
English in Nigeria is seen as a weapon because it provides an excellent representation of political supremacy. Because of its official and instrumental functions, it is the premier language that Nigerians like their children to learn (Danladi, 2013). Many Nigerians now perceived that English is the greatest legacy bequeathed to the people at the end of British colonialism. It has been said that of all the legacies left behind by the British, none is as important as the English language (Medubi, 2007).  In fact, English occupies such an important position within the life throughout the country that some groups of people now suggest positive reasons to justify its retention as Nigeria's national language.
On the international level, English plays a global integrative role and has become the world’s lingua Franca per excellence, and the quest and yearning for science and technology are satisfied through English language. This position is supported by Danladi’s (2013) observation that English has transformed into a strong identity symbol in international politics, economy and diplomacy. In Nigeria's domain, English performs a dual role. It is a language of instruction, as well as a course of study in Nigerians universities. Such vital functions make it so significance that its quantity, quality and levels of use have continued to serve as parameters towards evaluating intelligibility and effectiveness in English usage in almost all the space of Nigerian’s life.
As a matter of fact, there are no distinctive language policies in Nigeria. Rather, most of what is referred to as language policies as enshrined in the Nigeria constitution can at best be referred to as mere government’s statement of intention towards achieving nationalism. By suggesting three indigenous languages and English language as the languages of education and by extension, the national languages, government has not demonstrated any seriousness towards solving the language problem in the country (Olusoji, 2022). The policy made no clear statement to distinguish properly the position of the English language in relation to the indigenous languages. No wonder English continues to play a dominant role in the affairs of the country as a discipline right from the elementary to the tertiary level, as the language of education at all levels and as a national language. 
English has become the language that determines the progress that students make in their quest to acquire higher education and prestigious employment. This is because admissions into tertiary institutions in Nigeria are based on the acquisition of a minimum of credit pass in the language at the WAEC, WASSCE, GCE, NECO and their equivalent examinations. This is so because Nigeria, as a multilingual and multiethnic country has so many languages, some of which have no standard orthography that can be used to perform these functions (Agbor & Perekeme, 2012). Similarly, students are not promoted into higher classes if they do not do well in English Language. It is a known fact that students cannot move to the Senior Secondary classes if they do not pass English at the Junior Secondary School Examinations. It is also known that no student graduates from the universities without passing the compulsory (Use of English) course.
More so, the society expects students at all levels to be able to use English both in spoken and written forms, to communicate meaningfully and intelligently. When this is not done, it is often the case to find out what they are learning in schools these days. In order to make sure that English is taught and learnt well, it has become a compulsory subject at all levels of education in Nigeria. This position is underscored by the fact that nursery and lower basic schools that ought to have used mother tongue as the language of instruction have abandoned the policy of the Federal Republic of Nigeria’s National Policy on Education (NPE, 2004) and have resorted to the use of English Language.
The Place of Grammar in Secondary School English Language Curriculum in Nigeria
	English grammar is one of the cardinal concepts in senior secondary school English language curriculum. Determining the success or otherwise of the English curriculum aims, goals, objectives, methods and materials, which bother on the mass and accumulation of the four language skills (listening, speaking, reading and writing) as well as different language levels (phonetics and phonology, morphology, lexis, syntax and semantics) is an inevitable task. Most English as a Second Language (ESL) curriculum reforms over the years have sought to strike meaningful balance between linguistic competence and communicative competence (Amuseghan, 2007).
	According to Kolawole (2019), the current English Language Curriculum in Nigeria includes all those experiences which point towards the development of the communicative skills and the language arts of listening, speaking, reading and writing. The four language skills have been given adequate attention in the curriculum and they cover both content and process required for teaching the subject. Agbor and Perekeme (2012) maintain that these skills are essential if anybody hopes to achieve a mastery of the language. To facilitate easy mastery therefore, the curriculum is broad and covers topics such as grammar, reading, comprehension, dictation, vocabulary study, punctuation, listening, oral (speech work) and writing.
The goal of teaching English across culture is to help learners to be able to communicate effectively in the language. Being able to communicate in the language naturally is the ability to speak, read, write and understand the language well in the process of communication. This justifies the inclusion of the four language skills. The Federal Ministry of Education has designed a new set of the English Language Curriculum for Senior Secondary Schools which covers parts of speech: adverbs, conjunctions and prepositions, and the use of adverbs/adverbials and other terms to indicate manner which are the aspect of grammar.
	However, Amuseghan (2007) emphasises that in the real sense of communicative situation, the ability to understand a language and to produce it in actual communication is not the same as meeting a descriptive standard which examination-oriented English curriculum emphasises. This is because actual language use involves many varieties of knowledge, which no one has ever attempted to squeeze into textbooks or grammar text.
Ekah (2002) contends that any teaching of language structures must include the basic elements of language phonology, morphology, lexis, syntax and semantics. Thus, the language teacher cannot escape teaching grammar and vocabulary as well as development of language skills such as reading and comprehension. What is important however is that these skills should not be taught in isolation, rather, language instruction should be integrated into activities and exercises for teaching listening, speaking, reading and writing skills across the curriculum.
 The place of grammar in second language instruction has been debated for a long time. However, explicit grammar instruction in language teaching has been downplayed after the communicative era. It is argued that learners need communicative competence for communication and traditional structural syllabus that teach specific sequences of grammar forms which do not produce communicative competence (Azad, 2013).
Nassaji and Fotos (2004) indicate that current research in second language learning, however, has led to a reconsideration of the role of grammar in second language classroom. Their research suggests that some types of focus on grammatical forms were necessary if learners were to develop high levels of accuracy in the target language. Most second language investigators agree that noticing or awareness of target structures and forms plays an essential role in second language learning which was necessary if learners were to develop high levels of accuracy in the target language (Doughty, 2001; Ellis, 2002).
Grammar teaching is one of the difficult concepts and has a definite place in language teaching. Arguments about whether or not to teach grammar are in reality arguments about the way it should be presented and taught. The essential deference between language teaching methods is in their approaches to the teaching of grammatical structure (Williams, 1999). Grammar, according to Rutheford (2012), is a necessary component of any language teaching programme, and thus plays an important role in language teaching. However, the focus on grammar in language teaching was challenged with the emergence of teaching methodologies based on different learning theories, such a challenge influenced not only the content and the curriculum in language teaching, but also the implication for teaching grammar.
Richards and Schmidt (2002) define grammar as a description of the structure of a language and the way in which linguistic units such as words and phrases are combined to produce sentences in a language. According to Widdowson (1990) "...grammar is not a constraining imposition but a liberating force: it frees learners from a dependency on context and a purely lexical categorisation of reality". That is, if a learner does not know grammar, such a learner will have to rely on lexis, gestures, intonation or other non-verbal features to express his or her meanings. Thus, in order for the communication to exist, people have to know language and its rules, which we call “grammar” (Cullen, 2008).
Grammar gains its prominence in language teaching, particularly in English as a second language (ESL), in as much as without a good knowledge of grammar, learners’ language development will be severely constrained. Practically, in the teaching of grammar, learners are taught rules of language commonly known as sentence patterns. This is why Abdullahi-Idiagbon (2012) concludes that the bedrock of any language is grammar because it captures the linear and orderly arrangement of the English language components.
According to Ur (1999), in the case of the learners, grammatical rules enable them to know and apply how such sentence patterns should be put together. The teaching of grammar should also ultimately centre attention on the way grammatical items or sentence patterns are correctly used. In other words, teaching grammar should encompass language structure or sentence patterns, meaning and use (Widodo, 2016).
Furthermore, grammar is taught to furnish the basis for a set of language skills: listening, speaking, reading and writing. In listening and speaking, grammar plays a crucial part in grasping and expressing spoken language (e.g. expressions) since learning the grammar of a language is considered necessary to acquire the capability of producing grammatically acceptable utterances in the language (Corder, 1988; Widodo, 2016).
In reading, grammar enables learners to comprehend sentence interrelationship in a paragraph, a passage and a text. One of the major problems in second language learning is poor mastery of grammar of English language. Most students of second language do not grasp the grammar of English and lack vocabulary to build up the composition, that is, they are short of words to express their ideas (Azikiwe, 1998). In the context of writing, grammar allows the learners to put their ideas into intelligible sentences so that they can successfully communicate in a written form. In the case of vocabulary, grammar provides a pathway to learners on how some lexical items should be combined into a good sentence so that meaningful and communicative statements or expressions can be formed. In other words, Doff (2000) observes that by learning grammar, students can express meanings in form of phrases, clauses and sentences. 
 Widodo (2006) adds that it cannot be ignored that grammar plays a central role in the four language skills and vocabulary to establish communicative tasks. These are the areas where senior secondary school students would be tested on their overall mastery of the language and these form the basis of their performance in the subject. According to Chang (2011), guaranteeing the accuracy of the sentences mainly depends on the learner’s mastery of grammar which is an indispensable part of a language. He adds that grammar is so important that the teachers and students have always attached great importance to teaching and learning of it. Simply put, to be able to teach and learn grammar appropriately has become the primary concern for both English language teachers and researchers. Since English is one of the core subjects and the language of communication in Nigeria, students’ performance in all these should be a great focus of their teachers.
The Role of Assessment in Language Teaching and Learning
Assessment plays an important role in the language teaching and learning. Assessments are at the core of the educational process because they have a direct impact on the learning processes of students. Traditionally, the most common way to measure achievement and proficiency in language learning has been the test, even though alternative forms of assessment are growing in popularity, most teachers still use this old method (Frank, 2012).
Bachman (2004) defines assessment as a process of collecting information about something that we are interested in, according to procedures that are systematic and substantially grounded. Van Den Akker (2003) describes assessment as essential component of the curriculum practice. Assessment is a process for obtaining information in curriculum operation in order to make decisions about students’ learning, curriculum and programmes, and on education policy matters.
Teaching and assessment are two interrelated concepts which affect one another greatly forming a relationship in which the two inform and improve each other (Malone, 2011). The main purpose of teachers’ assessment and evaluation should be to strengthen the knowledge, skills, dispositions, and classroom practices of professional educators. This goal serves to promote students’ growth and learning while also inspiring great teachers to remain in the classroom. Comprehensive systems of continuous teacher education and professional growth help teachers to master content, refine their teaching skills, critically analyse their own performance and their students’ performance, and implement the changes needed to improve teaching and learning (Malone, 2011).
	Assessment must be considered during the planning stage of instruction when learning outcomes and teaching methods are being targeted. It is a continuous activity, not something to be dealt with only at the end of a unit of study. Using a variety of assessment techniques, teachers gather information about what students know and are able to do, and provide positive, supportive feedback to students. They also use this information to diagnose individual needs and to improve their instructional programmes, which in turn helps students learn more effectively. 
 	As Cheng, Rogers and Hu (2004) state that every model of the teaching-learning process requires that teachers base their decisions instructional grading, and reporting on some knowledge of students’ attainment of and progress towards desired learning outcomes. Therefore, teachers should continuously assess their students in order to help teaching and learning progress (Fulcher and Davidson, 2007). Assessment can be both a formative and summative process. Formative assessment is more valuable for day-today teaching when it is used to adapt the teaching to meet students’ needs (Rahman, Babu and Ashrafuzzaman, 2011).
Formative assessment has long been recognised as one of the most influential methods to improve learning and teaching (Cheng et al, 2004). Frey and Schmitt (2007) believe that formative assessment is effective since it attempts to adapt teaching and learning to meet learners’ needs. Assessment is important in language teaching and learning because it allows teachers to provide more effective instructions and to establish a basis for evaluating achievement (Hollowell, 2011).
An assessment activity can help learning if it provides information to be used as feedback by teachers and by their pupils in assessing themselves in other to modify the teaching and learning activities in which they are engaged. Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet learning needs (Scarino & Liddocoat, 2009). Assessment and feedback help teachers to check the current status of their students’ language ability through which they can know what the students know and what the students do not know. It also gives chances to students to participate in modifying or re-planning the upcoming classes (Rahman, et al, 2011).
Hattie and Timperley (2007) argue that feedback is one of the most powerful influences on learning and achievement. Formative assessment and feedback facilitate students to achieve better not only in their summative assessment but also to help them to improve attendance and retention of learning. Most importantly, they help learners to improve the quality of work. The importance of assessment and feedback in the teaching-learning process is inevitable (Rahman et al, 2011).
Resources Employed in Teaching Grammar
Grammar teaching is considered as abstract concept and it becomes productive when it is accompanied with relevant methods and resources. “Resources” according to Lawal (2006) is a concept which subsumed “materials”. In other words, materials are a type of resources.  He stresses that an instructional resource is any object, person or place which can facilitate the planning, implementation and evaluation of teaching and learning, together with the feedback that goes into the instructional system.
Lawal (2006) views “materials” as a concept under “resources”, he stresses that “resources’ has a wider coverage than “materials”. This means that “materials” is an aspect of “resources”. He further classifies resources as either human or non-human. The human resources are divided into school based and non-school based (community resources). The school based human resources are also divided as English and non-English resources; the former are teachers of English and literature in English while the latter are teachers of other subjects.
The non-school based human resources are professionals and experts who are invited to give lectures on certain topics in their field of specialisation. Conversely, the non-human resources according to Lawal (2006) are divided into plant and materials. Plant resources are sub-divided into school based and non-school based just as in the case of human resources. The school-based plant resources include programmed instruction, classroom, language laboratory, library, etc, while non-school based plant resources are media house, hospital, zoo and other monumental sites in the community. Materials are non-human resources which could be audio, visual, audio-visual and multisensory materials (Lawal, 2006).
Since Lawal (2006) subsumes materials under resources, Ajileye (2006) opines that the materials for teaching and learning are designed to assist the teachers in creating opportunities for appropriate communication and to establish task. This is in line with the submission of Abolade (2009) that instructional materials assist the teacher in conveying information to the students. Adeniyi (2012) defines instructional medial as devices or things within which they are incorporated into educational values or content used to facilitate teaching and learning and achievement of educational goals and objectives.
Adedimeji (1999) sees instructional materials as the channel by which much teaching and learning could be achieved through appropriate materials. Adegbija (2000) on his own sees instructional materials as the totality of the materials put together to carry out information, this means a medium or media vehicle(s) through which pieces of information are moved from the sender to the receiver, these include video, television, diagrams, printed materials, computer and instructors.  
Heinich, Molenda, Russell and Smaldino (2002) explain that instructional resources are designed to support the instruction of a subject or a course including but not limited to textbook, library, newspapers, journals, magazines, printed materials, charts, recording, videos, DVD’s, mp3, mp4, pictures, exhibits, slides, transparencies, online resources, other personal resources and all technologies-based materials. Adigun (2003) posits that teaching aids are alternative supplementary instructional materials. While Abolade (2009) submits that learning and instructional materials (LIMS) are those materials which are used by both students and teachers to acquire information and knowledge.
Babatunde (2005) groups instructional resources into four:
a. Visual materials: these are materials which appeal to the sense of vision only. E.g. real object, models, specimen, printed materials like textbooks, programmed instructional materials, chalkboards, flannel board, still pictures, non-projected and projected graphics, etc.
b. Audio-aids: these are learning materials that appeal to the sense of hearing only e.g. radio, record player and tape recorder.
c. Audio visual aids: these are materials which appeal both to the senses of hearing and seeing e.g. motion, television and video films.
d. Community resources: these are community based instructional resources, consisting of events, locations and institutions.
Abolade (2009) views instructional materials into three viz: printed, non-printed materials and community resources. Printed materials to him are traditional tools for teaching and learning in any formal educational system such as textbooks, workbooks, revision notes exercises, educational journals, magazines, manuals and other periodicals, photocopy, offset reproduction, photographic prints, etc. Non-print materials according to Abolade (2009) are named as software and hardware. This type of instructional materials can further be classified into sub-groups such as visual aids, audio aids, audio-visual aids and educational media hardware. 
Abolade (2009) however notes that in using these materials, teachers need to be cautioned of the way they are used as their effectiveness in learning and instruction can only be well determined after they might have gone through evaluative process. Community resources to Abolade (2009) are the human and non-human resources that are within the geographical milieu or environment of both teachers and learners. These can be classified into two groups:
a. Educational visits or trips to places that can supply extra learning experiences apart from those acquired under classroom environment such as market places, historical settings, religious institutions, industrial concerns, amusement parks, etc.
b. Resource persons who are the professionals and experts in their various fields of specialisation. They include medical doctors, chief imams, pastors, business entrepreneurs, legal practitioners, religious leaders, etc. If all these are appropriately utilised, they are capable of enlightening learners as well as assisting teachers on specific teaching and learning experiences (Bolarinwa, 2013). 
From the foregoing, it could be established that resources are sometimes referred to as instructional materials, instructional medial, teaching aids, etc. This concept of resources has been seen by different scholars differently. Resources are seen by Ajayi (2004) and Salami (2008) as anything that can be object of study or stimulus to learners or to aid the teachers. This they say can include print form, audio-visual, mass communication items specimen and items in the locality. They could be human, materials or environment. 
Olajide (2000) establishes that teaching and learning process without the use of instructional resources shall be a silly interaction. Yusuf (2000) also posits that the effective teaching depends on good communication between the instructors and the learners. Some students enter the school with varying degree of abilities and potentials; therefore, English language teachers need instructional resources that carry all forms of information which could be used to record, store, preserve, transmit or retrieve information for the benefit of teaching and learning the language (Bolarinwa, 2013).
Abimbade (1999) lists the following as reasons for using instructional resources. They include reinforcing verbal and visual messages, focusing attention, motivating the interest of the learners, providing sources of information and authority, saving teacher’s preparation time, providing experience not otherwise available and elucidating verbal concepts.
Factors that Influence the Resources for Teaching Grammar	
Since Lawal (2006) observes that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning, this study therefore seeks to examine teachers’ factors that influence the teaching and learning English grammar in senior secondary schools in Ilorin. Such factors include teachers’ gender, qualification, experiences and school type.
Gender is the state of being a male or a female. There has always been a serious controversy over the influence of gender in the teaching processes as some scholars and researchers such as Hut (2002) reveals that female teachers perform better than male teachers in the use of instructional resources for teaching and learning and that teachers are no doubt indispensable in the development of the potentialities and qualities of a society’s younger generation.
Ajidagba (2002) also argues that female teachers are more sympathetic, possess human feelings and better verbal expression than their male counterparts when dealing with the students. Adeleke (2007) estimates that ‘gender’ of subject by calculating the differences between male and female preferences; Physics, Chemistry and Mathematics were most preferred by boys, while English language, French, Arabic, Religious and Social Studies were most preferred by girls.
Nwosu (2000) expresses that gender has little or no effect on students’ performance in both science and humanity related subjects. He however stresses that the difference in performance by male and female students might be due to their interest and exposition to teaching-learning resources. Similarly, Lawal’s (1991) and Adebileje’s (1995) studies indicate that gender has no influence on teachers’ performance. In the same vein, Amadi (2010) argues that gender cannot be regarded as a serious determining factor to effective and efficient teaching in the classroom.
Teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he is able to manage his teaching. Nwosu (1998) posits that professional qualification was found to have a better influence in the utilisation of resources that are available. Teachers who are well trained make effective use of instructional materials in enhancing teaching and learning (Danmole, 1999). It has been found by Olajide (2013) in his study that knowledge of proverb differs along qualification: qualified teachers had generally better knowledge of proverbs than less–qualified teachers. The finding has puzzled this as no known literature has linked qualification with cultural awareness.
 The display of mastery of the subject matter due to the teacher’s level of qualification is a major criterion for the learner’s academic achievement throughout his school career (Oladokun, 2006). Adagiri (2013) opines that professional training and knowledge are key priorities for teacher’s professionalism. She also stresses that teachers ought to have a good understanding of their area of specialisation in order to impart the knowledge.
However, Osarenren (2013) is of diverse opinion as she observes that a qualified teacher is not necessarily an effective teacher, a competent teacher is not necessarily an effective teacher and an efficient teacher may not necessarily an effective teacher. She stresses further that a qualified teacher has the requirement and has undergone a teaching training but this does not make him a competent teacher. A competent teacher is he who has the knowledge of methods and principle of improving students’ learning.
Another important variable to be considered in this study is the school type. School type is a factor that poses challenges to the teaching and learning. School proprietorship or ownership is an important factor in school administration, funding, staffing, facilities, teaching of specific subjects and general standard of education (Okunloye, 2006). Private and public secondary schools have been found to differ significantly in the quantity and quality of teachers, facilities and equipments, fund, etc, (Olutola, 1981 in Okunloye, 2006).
The standard of education in public schools has, to some extent, been discredited because the products could not compete expectedly with their counterparts from the private schools (Afolabi, 2005). He stresses further that public schools are normally classified based on the available resources on ground e.g. classroom and the number of teachers. However, there is no special criterion for the classification in the private schools as those who patronise them have series of divergent objectives such as, fluency of their wards in English language, number of students to teachers, school plant and premises, etc.
Odewumi (2005) opines that the type of school a child attends has a great influence on the way they learn. He also states further that there is no way one could compare the public schools with private ones in terms of supply of instructional resources, organisation, planning, practical teaching and funding among others. Faniran (2007) concludes that private owned schools are better than the public schools in terms of available learning resources.
Appraisal of the Literature Reviewed
	This chapter reviews relevant related literature to this study. All the literature reviewed centres on the status of English language in Nigeria; the place of grammar in senior secondary school English language curriculum in Nigeria; the role of assessment in language teaching and learning; resources employed in teaching grammar; and teachers’ gender, qualification and school type as factors influencing teaching and learning of grammar.
	Skehan (1998) and Ellis (2002) observe that language should be acquired through natural exposure. Nassaji and Foto (2004) maintain that second language learning has led to a reconsideration of the role of grammar in second language classroom. Doughty (2001) also suggests that most second language structures and forms play essential role in the language teaching. Williams (1999) emphasises that the role of grammar in language teaching is crucial. Abdullahi-Idiagbon (2012) concludes that the bed rock of any language is grammar. These show that grammar is the cardinal to the teaching and learning a second language.
However, the focus of grammar in language teaching and learning was challenged with the emergence of various teaching methodologies based on different learning theories. Thus, this study intends to investigate teachers’ factors such as gender, qualification and school type on teaching and learning grammar with the effective use of resources in order to improve the performance of second language learners especially in grammar since it has been established by most scholars that grammar is an essential aspect of English as a second language teaching.
	Resources in teaching grammar have been traced to the concept of productive since grammar teaching is considered as an abstract concept in language teaching. Different scholars give different names to resources. Above all, it has been revealed that resources subsume all other names given to any aid in teaching and learning. Therefore, the importance of resources in teaching grammar cannot be overemphasised as the language teachers should consider themselves as a resource person in teaching and learning.
	Most of the literature reviewed has shown different ways teachers’ factors have influenced teaching and learning in schools. However, the major difference between this study and previous ones is that most of the reviewed works were carried out on resources separately, while none of the studies reviewed was carried out to assess the influence of teachers’ factors on the resources employed in teaching grammar. Therefore, this study focuses on the assessment of resources senior secondary school English language teachers employed in teaching grammar, especially in Ilorin-west Local Government Area of Kwara State.





CHAPTER THREE
RESEARCH METHODOLOGY
	This chapter focused on the methodology used in this study. It covered the following sub-headings.
a. Research Type
b. Population, Sample and Sampling Techniques
c. Validity of Instrument
d. Reliability of Instrument
e. Procedure for Data Collection
f. Data Analysis Techniques
Research Type	
	This is a descriptive survey research of the cross-sectional type. According to Daramola (2006), descriptive survey is a research type that enables information to be collected for varying sources with utmost ease. The effort of the researcher is the collection of information from a representative sample upon which inferences are drawn about the information gathered from the target population. Therefore, the descriptive survey research of the cross-sectional sub-type was considered suitable for this study because of its uniqueness and its approach to the study.
Population, Sample and Sampling Techniques
	The population of this study covered all the secondary school English language teachers in Kwara State. The target population comprised all the English language teachers in both public and private senior secondary schools in Ilorin-west Local Government Area of Kwara State. Schools in Ilorin-west Local Government Area were stratified based on public and private. Twenty-seven (27) schools were selected for this study. Five (5) teachers were selected from each of the selected schools but in some schools, English Language teachers were not up to five and the numbers of English Language teachers available in those schools were used. Therefore, the sample size, one hundred and twenty-eight (128) English language teachers was sampled for this study.
Instrumentation
[bookmark: _Hlk17792474]	The questionnaire for this study was divided into two sections, A and B. Section A sought demographic data of the respondents on gender, qualification and school type. Section B focused on the various resources employed in teaching grammar. Item scale of measurement was the four Likert scale type of:
Always (A) 4
Often    (O) 3
Seldom (S) 2
Never   (N) 1
The questionnaire consisted of thirty-four (34) items on section B which the respondents were required to tick on the four-point Likert scale type.
To ensure the validity of the instrument, it was presented along with the research questions and hypotheses to experts in the Department of Arts Education and test and measurement analysts in the Department of Social Sciences Education, Faculty of Education, University of Ilorin, for their input before it was finally submitted to the researcher’s supervisor for consideration and approval. The final draft was reworked based on the experts’ advice and supervisor’s comments.
[bookmark: _Hlk17792630]	The reliability of the instrument was determined by adopting a test-retest method. The instrument was administered twice, in an interval of two weeks, on the teachers of English in the schools that are not part of the study’s sample. The scores of the two tests was correlated using Pearson’s Product Moment Correlation (PPMC). The value of correlation coefficient was 0.76.
Validation of the Instrument
The instrument was validated by the researcher’s supervisor and other research experts of the department of management and evaluation. The items were criticized and corrections were done in accordance to the stipulations of the supervisor and the experts.
Reliability of the Instrument
To ensure the reliability of the instrument, a re-test method was applied using an equivalent group of teachers and students of SS1 and SS2 in Ilorin West Local Government Area. After an interval of two weeks, the instrument was re-administered to the same group. Two sets of scores obtained were correlated using the Pearson product moment correlation co-efficient. The degree of reliability of the test obtained was r = 0.86, this shows that the test is highly correlative.

Procedure for Data Collection
[bookmark: _Hlk17792762]	The data were collected through the use of the research-designed questionnaire. The researcher visited the sampled schools and sought permission from the relevant authorities. Day and date were fixed for the administration of the questionnaire in each of the selected schools. The researcher with the help of research assistants administered the instrument to the English language teachers on the fixed date.
Data Analysis Techniques
	Demographic data of the respondents was described using the percentage. The first research question was answered using mean rating and standard deviation. Other research questions (two to four) that have corresponding hypotheses were tested using inferential statistics. All the hypotheses were tested using the independent t-test, at 0.05 level of significance.


[bookmark: _Hlk6378545]

CHAPTER FOUR
RESULTS AND DISCUSSION
Introduction
In this chapter, the analyses and results of data collected for the study were presented. Data were obtained from a total of one hundred and twenty-eight (128) public and private senior secondary school English language teachers. The investigation was guided by the research questions and hypotheses formulated in chapter one. The chapter begins with the presentation of descriptive statistics of the respondents followed by answers to the research questions and tests to the hypotheses formulated for this study. The chapter ended with summary of the research findings from the analyses.
Results
This section describes the demographic data of the respondents (teachers) using the percentage. The output is shown below:
[bookmark: _Hlk22986322]Table 1: Distribution of Teachers’ Gender 
	Gender	
	Frequency   
	Percentage (%)

	Male
	39
	  30.5

	Female
	89
	  69.5

	Total
	128
	100.0


Table 1 shows that out of 128 sampled teachers, 39 (30.5%) were male teachers, while the rest 89 (69.5%) were female teachers. This implies that female teachers were more than their male counterparts.
[bookmark: _Hlk22986351]Table 2: Distribution of Teachers’ Educational Qualification
	Educational Qualification
	Frequency
	Percentage (%)

	NCE
	  28
	  21.8

	B. A. (English)
	  30
	  23.4

	B. A. (Ed.) English
	48
	  37.5

	M. A. English
	    5
	    3.9

	M. Ed (English)
	  9
	    7.0

	Others
	  08
	    6.25

	Total
	128
	100.0


Table 2 shows that out of the 128 senior secondary school English language teachers sampled, 28 (21.8%), 30 (23.4%), 48 (37.5%), 5 (3.9%), 9 (7.0%) and 8 (6.5%)  were teachers with NCE, B.A (English), B.A (Ed) English, M. A. (English), M. Ed (English) and others as their qualifications respectively.
Table 3: Distribution of Teachers by their Qualification
	Teachers’ Level of Qualification
	Frequency
	Percentage (%)

	Qualified
	57
	  44.5

	Unqualified
	71
	  55.5

	Total
	128
	100.0


Table 3 shows that out of the 128 senior secondary school English language teachers sampled, 57 (44.5%) were qualified to teach English, while 71 (55.5%) were unqualified to teach English. This implies that unqualified teachers were more than qualified English language teachers in the sampled senior secondary schools.

[bookmark: _Hlk22986403]Table 4: Distribution of Teachers by School Type
	School Type
	Frequency
	Percentage (%)

	Public
	53
	  41.4

	Private
	75
	  58.6

	Total
	128
	100.0


Table 4 shows that out of the 128 senior secondary school English language teachers sampled, 53 (41.4%) were teachers from the public schools, while 75 (58.6%) were teachers from the private schools. This means that private senior secondary school English language teachers were more than their counterparts in public schools.
Answering Research Questions
This section provides answers to the research questions raised in chapter one.
Research Question 1: What are the various resources senior secondary school English Language teachers employed in teaching grammar?
Responses of the respondents to the items in the questionnaire that addressed resources for teaching grammar were collated and subjected to mean and standard deviation analyses and the output is reported in Table 5.
[bookmark: _Hlk22986434]Table 5: Various Resources English Language Teachers Employed in Teaching Grammar
	Resources
	Mean
	Std. Deviation
	Rank

	Human Resources
	14.44
	4.97
	3rd

	Non-Human Resources
	21.76
	5.35
	2nd

	Materials Resources
	64.08
	11.35
	1st


Table 5 shows that the material resources are the most commonly employed among senior secondary school English language teachers in teaching grammar with the mean score (64.08) and standard deviation (11.35) and ranked first followed by the non-human resources with the mean score (21.76) and standard deviation (5.35) ranked second, while the human resource with mean score (14.44) and standard deviation (4.97) as the third in the rank order.
Discussion 
The result of this study revealed that there are various resources employed in teaching grammar. This is in line with Bolarinwa (2013) in her study who suggested that if all the instructional resources are adequately utilised, they are capable of enlightening learners as well as assisting teachers on specific teaching and learning. This result also corresponds with the report of Olateju (2011) who studied availability and use of instructional resources for teaching and found out that some of these available resources are not adequately utilised.
Specifically, instructional resources usually supplement rather than substitute the teacher in a class since Lawal (2006) observed that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning. Also, Yusuf (2000) posited that effective teaching depends on good communication between the instructors and the learners and Salami (2008) concluded that anything that can be object of study or stimulus to learners is regarded as instructional resources.
The report of this study revealed that there was a significant difference in the resources employed by male and female senior secondary school English language teachers in teaching grammar. This therefore corresponds with the research study of Hut (2002) who revealed that female teachers perform better than their male counterparts in the use of instructional resources for teaching and learning. Also, Ajidagba (2002) argued that female teachers are more sympathetic, possess human feelings and better verbal expression than their male counterparts when dealing with students. Teaching process generally should not be depended on whether a teacher is a male or female, rather, the sole aim of teaching should be based on the overall success of the learners. In view of this, relevant resources are needed to be employed in the teaching and learning processes.
Another finding from this study revealed that there was no significant difference in the resources employed by qualified and unqualified senior secondary school English language teachers in teaching grammar. This is in contrary with the study of Nwosu (1998) on teaching qualification that professional qualification has a better influence on the utilisation of resources in teaching. Danmole (1999) also found out that teachers who are well trained make effective use of instructional materials in enhancing teaching and learning. However, this study revealed that teachers’ qualification has no influence in the resources employed in teaching grammar. This implies that resources are employed based on availability and use and not by qualification.
[bookmark: _Hlk12539957]The last finding of this study revealed that there was no significant difference in the resources employed by public and private senior secondary school English language teachers in teaching grammar. This study agrees with Afolabi (2005) who stressed that the standard of education in public schools has, to an extent, been discredited because the products could not compete expectedly with their counterparts in private schools. 
In the same vein, Okunloye (2006) observed that public and private secondary schools differ significantly in the quantity and quality of teachers, facilities and equipment. Also, the result of this study agrees with Faniran (2007) who concluded that private owned schools are better than the public schools in terms of available teaching and learning resources. This implies that private schools are better in terms of teaching and learning processes based on the resources employed more than public schools that lack proper monitoring and control.


[bookmark: _Hlk12526508]CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Introduction
In this chapter, the findings presented in chapter four are further discussed. The aim of the study was to assess resources senior secondary school English language teachers employed in teaching grammar in Ilorin-west Local Government Area, Kwara State. Nigeria. The research was a descriptive survey of the cross-sectional type. A total number of 128 English language teachers were sampled for this study. These teachers were stratified based on their gender, qualification and school type. Four (4) questions were formulated for this study. Research question 1 was answered using mean rating and standard deviation. Other research questions (2 to 4) that have corresponding hypotheses were tested using the independent sample t-test at 0.05 level of significance. Thereafter, conclusion was drawn based on the findings, while recommendations and suggestions were offered to encourage further studies towards effective and efficient study of this nature.
Summary of Findings
The following are the summary of the major findings in this study:
1. The study revealed that senior secondary school English language teachers employed various resources in teaching grammar.
2. There was a significant difference in the resources employed by male and female senior secondary school English language teachers in teaching grammar with mostly employed resources by female.
3. There was no significant difference in the resources employed by qualified and unqualified senior secondary school English language teachers in teaching grammar.
There was no significant difference in the resources employed by public and private senior secondary school English 
Conclusion
[bookmark: _Hlk12544775][bookmark: _Hlk12544828]This study assessed various resources senior secondary school English language teachers employed in teaching grammar in relation with predictor variables like gender, qualification and school type. Based on the findings highlighted in the preceding chapter and the foregoing discussion in this chapter, the following conclusion was reached.
[bookmark: _Hlk12544859]The findings of the study have established that there were various resources senior secondary school English language teachers employed in teaching grammar but these resources are inadequate. It was also discovered that there was a significant difference in the resources employed by male and female senior secondary school English language teachers in teaching grammar. In relation to qualification, there was no significant difference in the resources employed by qualified and unqualified senior secondary school English language teachers in teaching grammar. The findings of this study also revealed that there was no significant difference in the resources senior secondary school English language teachers employed in teaching grammar. This was as a result of the fact that public and private schools differ in terms of the structure, administration and control.


Recommendations
	Based on the outcome of this study, the following recommendations have been made with a view to enhancing and promoting resources teachers employ in teaching English language especially grammar.
English Language Teachers should employ various resources in teaching grammar during the teaching and learning process. Furthermore, they are also to update their professionalism by constantly attending seminars, workshops, in-service training and reading of academic journals, ephemerals and other related research studies as these would expose them to the new development in the use of different methods and resources in teaching.
Curriculum Planners: are advised to continue recommending more practical oriented texts and resources which would engage learners more as these would help to reinforce teachers’ efforts. They should see that the academic needs of students in terms of grammar teaching are included in the syllabus right from the elementary school level as this is the bedrock for other content in English language as a subject.
Textbook Writers: are to employ the right kind of methods needed in the course of grammar teaching and organising the contents of textbooks. They should also take into cognizance, the level or class of the students in writing their books, as it should be available and affordable.
Government and Policy Makers: should provide well-equipped libraries to improve students in the language learning skills. Conducive environment should be provided especially in public schools for effective teaching and learning to take place. The government should therefore provide computer facilities in schools especially in public schools to encourage teachers and students in the use Computer Assisted Language Learning (CALL).
Implication of the Study 
The result of this study has obvious implication to the teaching and learning on English language in secondary schools, therefore it is recognized that there is need to make instructional resources available and effectively utility, so as to enhance the teaching and learning of English language. However, insufficient fund and noninvolvement of government in the provision and maintenance of instructional materials can destabilize the teaching and learning processes. 
		On the other hand, lack of supervision of the teacher by the educational board contribute to the teacher`s negligence in the use of instructional resources that are readily available in the school, incompetence also limit the teacher to use of audio visual materials.
Limitation of the Study 
The researcher encountered some challenges on the process of carrying out this study. They include:
1. The researcher encountered financial problems as regards to the production of the questionnaire and typing of work. 
2. Some of the respondents were reluctant in completing the questionnaire.
3. Some of the respondents decline when the research was going them the questionnaire.  
4. There were also limitations in the study such as lack of time, due to 
Management; the researcher had to cut down the scope of the study.
Suggestions for Further Studies
This study covered only grammar teaching in senior secondary schools in Ilorin-west Local Government Area of Kwara State, Nigeria. On the basis of the above findings, this study is inconclusive. Thus, it is suggested that further studies be carried out in other part of the country, especially in the rural areas in order to confirm or refute the findings. More studies on resources senior secondary school English language teachers employ in teaching grammar could serve as literature for other studies of this nature.
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APPENDIX
KWARA STATE COLLEGE OF EDUCATION, ILORIN, KWARA STATE, NIGERIA

QUESTIONNAIRE ON ASSESSMENT OF RESOURCES SENIOR SECONDARY SCHOOL ENGLISH TEACHERS EMPLOYED IN TEACHING GRAMMAR IN ILORIN-WEST LOCAL GOVERNMENT AREA OF KWARA STATE, NIGERIA
Teachers’ Variables Questionnaire (TVQ)
Dear Respondents,
		This instrument attempts to elicit information on resources senior secondary school English teachers employed in teaching grammar. Your honest responses to the items would help the researcher in making useful suggestions on how the professional competence of English teachers could be enhanced. Information provided would be treated with optimum confidentiality.
	Thank you for your co-operation.
Yours faithfully,

SHUAIB K.T 
SECTION A: Demographic Data of Respondents
INSRUCTION: Please fill in the gap or tick (√) as appropriate.
1. Name of School: ……………………………………………………..
2. Gender:
a. Male			(   )
b. Female			(   )
3. Qualifications
c. NCE			(   )
d. B. A. English 		(   )
e. B. A. Ed. English or B. A. English with PGDE/NCE	(   )
f. M. A. English	 			 	(   )
g. M. Ed. English or M. A. English with PGDE/NCE	  (   )
h. Other(s) please specify ……………………………………………
4. School Type
a. Public School			(   )
b. Private School		(   )
SECTION C: Resources Employed in Teaching English Grammar 
INSTRUCTION: please tick (√) the option that best express your opinion on the following items based on your overall usage of resources employed in teaching English grammar using the following scale: Always (A); Often (O); Seldom (S) or Never (N)
	S/N i 
	                Items (Resources) 
a) Human Resources
    (School Based) As resources in teaching English grammar, I employ:
	Always
   
	Often
 
	Seldom
    
	Never
  

	1
	other English language teachers
	
	
	
	

	2
	other subject teachers e.g. Mathematics, Government, Commerce, etc.
	
	
	
	

	3
	the school librarian
	
	
	
	

	ii
	(Non-School Based)
As resources in teaching English grammar, I invite the following experts: 
	Always
   
	Often
  
	Seldom
    
	Never
  

	4
	a medical doctor
	
	
	
	

	5
	farm managers/veterinary surgeon
	
	
	
	

	6
	lawyers or journalists
	
	
	
	

	i
	b) Non-human resources
                (School-Based)
I employ the following resources in teaching English grammar
	Always
   
	Often
 
	Seldom
    
	Never
  

	7
	the science laboratories
	
	
	
	

	8
	the language laboratory
	
	
	
	

	9
	the fine art laboratory
	
	
	
	

	10
	other school facilities
	
	
	
	

	ii
	(Non-School Based)
I take my students to the following nearby community resource-centres:
	Always
   
	Often
  
	Seldom
    
	Never
  

	11
	Hospital
	
	
	
	

	12
	court rooms
	
	
	
	

	13
	media house
	
	
	
	

	14
	Airport
	
	
	
	

	15
	monumental sites
	
	
	
	

	
	c) Materials
I employ the following materials in teaching grammar 
	Always
    
	Often
  
	Seldom
    
	Never


	16
	realia (real-life/concrete objects)
	
	
	
	

	17
	Pictures
	
	
	
	

	18
	flip charts 
	
	
	
	

	19
	minimal charts
	
	
	
	

	20
	Flannels
	
	
	
	

	21
	flash cards
	
	
	
	

	22
	over-head projector
	
	
	
	

	23
	Slides
	
	
	
	

	24
	Computer
	
	
	
	

	25
	course textbooks
	
	
	
	

	26
	Magazines
	
	
	
	

	27
	Newspapers
	
	
	
	

	28
	Journals
	
	
	
	

	29
	radio programme
	
	
	
	

	30
	audio-tape recorder
	
	
	
	

	31
	mp3
	
	
	
	

	32
	audio CDs
	
	
	
	

	33
	television programme
	
	
	
	

	34
	video players
	
	
	
	

	35
	video recorder
	
	
	
	

	36
	video CDs
	
	
	
	

	37
	adapted passages from literary textbooks 
	
	
	
	

	38
	adapted passages from science textbooks
	
	
	
	

	39
	adapted passages from social science textbooks
	
	
	
	


Thank you.
