INFLUENCE OF INFORMATION TECHNOLOGY ON BUSINESS EDUCATION CURRICULUM IN COLLEGES OF EDUCATION KWARA STATE

By

MUKTAR MARIAM AJOBI
MATRIC NO: KWCOED/IL/21/0161


A RESEARCH PROJECT SUBMITTED TO THE BUSINESS EDUCATION DEPARTMENT, SCHOOL OF VOCATIONS, KWARA STATE COLLEGE OF EDUCATION, ILORIN, KWARA STATE 
IN PARTIAL FULFILLMENT OF THE REQUIREMENT FOR THE AWARD OF NIGERIA CERTIFICATE IN EDUCATION (NCE) IN BUSINESS EDUCATION 

AUGUST, 2024.


CERTIFICATION
This research project has been read and approved as meeting the requirements of Business Education Department, Kwara State College of Education, Ilorin in partial fulfillment of the requirement for the award of Nigeria Certificate in Education (NCE) Business Education (DM).


Mrs. Babatunde, K. A.			______________		_________
 Project Supervisor 		          Signature			Date 


Mr. Adefila, J. S.				______________		_________
Head of Department 	 	          Signature			Date 


Mrs. Aluko, K. A.				______________		_________
Project Coordinator		         Signature		   	Date 


DEDICATION
This project is dedicated to Almighty God for His uncountable blessing, kindness, provision, strength to complete this project and also to our parent, brothers and sisters may Almighty Allah see them through (Amen).


ACKNOWLEDGEMENTS
All glory, honours, praise and thanks is unto Almighty God, for his unspeakable and unlimited job, grace, love, wisdom, knowledge and understanding given unto me for the success of this programme.
My appreciation goes to my able and talented supervisor Mrs Babatunde, K. A. may Almighty God reward and bless you abundantly.
My appreciation also goes to the head of department Mr Adefila, J. S. and all the lecturers in department of Business Education for their immense useful active suggestion impact on me during my studies.
My unreserved appreciation goes to my lovely parents Mr and Mrs Muritadol Alfa Muktar and Muktar Rukayat for their support, morally, spiritually and financially throughout duration of my course, my thanks to them are endless.
My appreciation also goes to Muktar Yusuf and all my siblings, friends and course mate for their love and support, we enjoyed during the programme.


ABSTRACT
This research work was on the factors influence of information technology on Business Education Curriculum in Colleges of Education, Kwara State. This study was based on the descriptive survey research design. In order to find solutions to the problem posed in this study, three research questions were raised while two hypotheses were formulated and tested. Based on the research questions and hypotheses, a 20 item questionnaire was constructed by the researcher and validated by the researcher’s supervisor. One hundred students were used as sample for the study and they were selected. The mean, standard deviation and chi square test of significance were adopted in the analysis of generated data. The finding from the first hypothesis reveals that there is significant relationship between teachers’ qualification and implementation of business studies curriculum in junior secondary schools; hence the null hypothesis was rejected. The null hypothesis of no significant relationship between availability of instructional materials and implementation of business studies curriculum in junior secondary schools was rejected, indicating that there is significant relationship between availability of instructional materials and implementation of business studies curriculum in junior secondary schools. The hypothesized null effect of attitude of school administrators on implementation of business studies curriculum in junior secondary schools was equally rejected signifying that there was significant relationship between attitude of school administrators and implementation of business studies curriculum in junior secondary schools. On the whole, the three stated hypotheses were all rejected. Based on the result and conclusion of this research work, some recommendations were made. 
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CHAPTER ONE
INTRODUCTION
The 21st century has witnessed information explosion in the area of Information and Communication Technology. The rate of growth in information handling is quite alarming and it poses a great challenge to many people including Business Educators etc. Business Education is an educational programme that prepare students not only for entry into and advancement in business, but also to handle their own business and to functions intelligently in the society.
Business Education curriculum by National Commission for Colleges of Education prepares business teachers for the teaching of pre-vocation subject at the Junior Secondary School level. Though, this curriculum did not provide for data processing and computer literacy at the inception, however, these subjects have recently been included in the NCE business education curriculum.
Today, computers are available for use in hospitals, schools, businesses, universities, transports and individual home. Also various computer networks are available to provide users with means of communication and exchanging information electronically. A revolution has also been brought about vis-a vis access to information in various sectors like business education, agriculture etc. by the use of internet. Among the most commonly used are E-mail (Electronic mail), world wide web (www) FTP (file transfer protocol), Usenet and Telnet. The use of internet and its technology has continued to have a remarkable influence on the way information is shared and promoted especially in the academic world and business world, this is enhancing global collaboration among individuals and organization. Many learning materials are contained in CD-Rom and many tertiary institutions are connected to the internet. These technologies have given many students access and participations in global issues Ekireghwo, (2019).
Norton, (2018) Information and communication technology (ICT) education cover the use of computer’s online self-learning package, interactive CDs, satellites, radio, optical fiber technologies, e-presence system and all types of information and communication technology (ICT) hardware and software. Information and communication technology is the integration of computer technology mainly in the form of internet, and information management systems. It give users the opportunities to handles text and images, numbers and graphs, instructions, sound and music and process information by organizing and re organizing storing and retrieving, sorting and analyzing, presenting and communicating.
From this background, the paper is interested in the Influence of Information and Communication (ICT) in Business Education Curriculum in Colleges of Education in Nigeria.


Statement of the Problem
Business education lecturers/teachers are expected to integrate information and communication technology in the teaching and learning process, they ought to use technology so that it supports instruction and enables learners to use technology as an important tool to meet their information and learning needs but this expectation has not been well met among the tertiary institutions where business education is taught. Is it that the teachers cannot make use of ICT to teach during teaching and learning process of business education courses? Or they are not competent enough of using ICT during teaching and learning of business education courses? Probably the greatest barrier to technology use, however, is simply lack of teacher time – time to attend training or workshops, to experiment with machines and explore software, to talk to other teachers about what works and what doesn’t, and to plan lessons using new materials or methods (Okonta, 2018). Has business education curriculum fully embraced the use of these new materials or methods in teaching and learning of Business Education courses? Are the ICT resources available for use by the teachers in teaching and learning of business education courses?
However, it is uncertain whether the tertiary institutions are utilizing ICT effectively to enhance teaching and learning ability of Business Education Students. The graduate students being unproductive or without technological skills create a serious problem, hence the impact of information and communication technology (ICT) in teaching and learning of business education programme has been examined in this study.
Purpose of the Study
The major aim of this study is to examine the influence of information and communication in business education curriculum in Colleges of Education in Nigeria. Specifically it:
i. Examines how has the integration of ICT influence the teaching methods used in business education
ii. Assesses the impact of ICT integration have on students engagement and motivation in business education courses
iii. Identifies the use of ICT tools in business education affect students’ academic performance
Research Questions
The following research questions are raised to guide the conduct of the study:
i. How has the integration of ICT influence the teaching methods used in business education?
ii. What impact does ICT integration have on students engagement and motivation in business education courses?
iii. How does the use of ICT tools in business education affect students’ academic performance?
Research Hypotheses
The following hypotheses are formulated for the study:
HO1: There is no significant relationship between the integration of ICT and influence the teaching methods used in business education. 
HO2: There is no significant relationship between ICT resources into business education curriculum for teaching and learning business education courses.
HO3: There is no significant relationship in benefits of utilizing information and communication technology and    academic performance of students.
Significance of the Study
It is hoped that the findings of this study would benefit the teachers, parents, school administrators, government and other researchers in education.
Findings of the study would enable teachers to be more enlightened on their roles in effective curriculum implantation in college of education. 
The outcome of this study would enable parents the roles they need to play in order to see to effective school curriculum implementation rather than for them to be expecting high pass in examinations from their wards without considering their true academic performance.
School administrators would also benefit from the findings of the study because they will be enlightened on the length responsibilities that should be given to teachers so as to enable them (teachers) to participate actively in curriculum implementation in college of education.
It is however hoped that, government would gain for the results of this study by enabling them to know the challenges of curriculum implementation especially those caused by government such as inadequate funding and poor or subject supervision and how they will be remedied.
Lastly, the findings of the study would also benefit other researchers in education who may want to carry out related studies.
Delimitation of the Study
	This study covers three states owned Colleges of Education (Ilorin, Lafiagi and Oro) in Kwara State. Due to financial constrains. The study is limited to Kwara State College of Education, Ilorin.
Operational Definition of Terms
Information and communications technology (ICT): Is an extensional term for information technology (IT) that stresses the role of unified communications and the integration of telecommunications (telephone lines and wireless signals) and computers, as well as necessary enterprise software, middleware, storage and audiovisual, that enable users to access, store, transmit, understand and manipulate information.
Curriculum: book of day-to-day programmes in secondary schools.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter examines empirical and theoretical studies relating to this review:
· Historical Development and Current Trends of ICT in Education
· Impact of ICT on Business Education Students
· Curriculum Content Update
· Concept of Curriculum Implementation
· Overview of ICT in Education
· Historical Development of Business Education
· Integration of ICT in Business Education
· Benefits and Challenges of ICT Integration in Business Education
· Summary of the Literature Reviewed
Historical Development and Current Trends of ICT in Education
Information and Communication Technology (ICT) includes computers, the Internet, and electronic delivery systems such as radios, televisions, and projectors among others, and is widely used in today’s education field. Kent and Facer (2014) indicated that school is an important environment in which students participate in a wide range of computer activities, while the home serves as a complementary site for regular engagement in a narrower set of computer activities. Increasingly, ICT is being applied successfully in instruction, learning, and assessment. ICT is considered a powerful tool for educational change and reform. A number of previous studies have shown that an appropriate use of ICT can raise educational quality and connect learning to real-life situations (Lowther, 2018; Weert and Tatnall 2015). As Weert and Tatnall (2015) have pointed out, learning is an ongoing lifelong activity where learners change their expectations by seeking knowledge, which departs from traditional approaches. As time goes by, they will have to expect and be willing to seek out new sources of knowledge. Skills in using ICT will be an indispensable prerequisite for these learners.
ICT tends to expand access to education. Through ICT, learning can occur any time and anywhere. Online course materials, for example, can be accessible 24 hours a day, seven days a week. Teleconferencing classrooms allow both learner and teacher to interact simultaneously with ease and convenience. Based on ICT, learning and teaching no longer depend exclusively on printed materials. Multiple resources are abundant on the Internet, and knowledge can be acquired through video clips, audio sounds, visual presentation and so on. Current research has indicated that ICT assists in transforming a teaching environment into a learner-centered one (Castro Sánchez and Alemán 2017). Since learners are actively involved in the learning processes in ICT classrooms, they are authorized by the teacher to make decisions, plans, and so forth (Lu, Hou and Huang 2019). ICT therefore provides both learners and instructors with more educational affordances and possibilities. More specific benefits of using ICT in education are described below.
ICT stands for “Information and Communication Technology”. It refers to technologies that provide access to information through telecommunication. It is similar to Information Technology (IT) but focuses primarily on communication technologies. This includes the internet, wireless networks, cell phones and other communication mediums. It means we have more opportunities to use ICT in teacher training programmes now days and improve quality of teacher for teach effectively. According to UNESCO (2019) “ICT is a scientific, technological and engineering discipline and management technique used in handling information, its application  and  association  with  social,  economic  and cultural matters”. Teacher is the main part of the educational field in our society. He more works for the improvement level of our society in the every field. Skilled teachers can make  the  creative  students  in  form  of  the  good  social worker,  politician,  poet,  philosopher  etc. for the society. Teachers can play a friendly role with the learner. The rapid development in technology has made creatively changes in the way we live, as well as the demands of the  society. Recognizing  the impact of new technologies on the workplace and  everyday life, today’s teacher education institutions try to  restructure their  education programs  and classroom facilities, in  order to  minimize the teaching and learning technology gap between today and the future.
ICTs are making dynamic changes in society. They are influencing all aspects of life. The influences are felt more and  more  at schools. Because  ICTs provide both  students and  teachers  with  more opportunities  in adapting learning and teaching to individual needs, society is, forcing schools aptly respond to this technical innovation.  
The ICT term was coined in 1992 illustrates the “computer and associated operations” (Ratheeswari, 2019).  ICT  is  a  discipline  and  management  process  for  science, technology  and  engineering  to  manage  information,  its  utilization,  and engagement  with  socio-economic  and  cultural  matters.  In the current scenario ICT tools are quite overlooked in most cases. In the industrialized world and present contemporary science, the conventional educational system was not adequate to stimulate the attention of the learner. The current approaches also struggle to fulfill the learning needs of the students. Conventional processes of teaching-learning which delivered knowledge as bits, it includes memorizing theories, justifications, facts and principles that do not accomplish teaching objectives. For effective teaching, new and innovative methodologies must be tailored to enhance interest among the students.
Impact of ICT on Business Education Students
More and more people want to include cutting edge technologies like information and communication technology (ICT) in business education. Computers and other electronic devices are used to process data in ICT. All technologies or facilities involved in electronic communication and information processing must be managed with competence and experience to maximize their educational potential. As a result of ICT's creative instrumental tools, educators can adjust the teaching and learning processes to improve the interest of pupils. When it comes to expanding educational opportunities for the general public and raising the standard of classroom instruction, ICT is seen as a critical tool.
In business studies, students learn about reallife business practices. This helps them become more aware of how businesses work. The class is meant to teach students about the basics of business, like how to run a business. People who study business are interested in how to get and keep money and move it around. Business studies prepare students for many different jobs or help people in that job become more efficient and move up in speaking and writing so that they can do their jobs better.
Academic programs in business education are designed to help students acquire the skills they need to succeed in their careers, manage their own businesses, live more comfortably in society, and help build a better nation. As a result, its constituent parts combine general education and business elements. Since the industrial revolution in the Western world and indigenization policies, the demand for business knowledge has continued to rise and increase.
Curriculum Content Update
Etymologically, the word curriculum was coined from the Latin word “currere” meaning “race course”, referring to the course of deeds and experiences through which children grow to become mature adults (Collins English Dictionary, 2003). Curriculum is the set of courses and their contents offered at a school or university. A curriculum is prescriptive and is based on a more general syllabus, which merely specify what topics must be understood, and to what level to achieve a particular grade or standard. That is, a curriculum may be referred to as all courses offered at a school. According to Kelly (2003), “Curriculum is all the learning which is planned and guided by the school, whether it is carried out in groups or individually, inside or outside the school”. In other words, curriculum specifies in advance what we are seeking to achieve and how we are to go about it. Offorma (2005) sees curriculum as a planned leaning experience offered to a learner in school, adding that it is a program of studies made up of three components program of studies, program of activities and programme of guidance. Hence the meaning of the term curriculum has also been changed to meet the needs of education of different courses of studies. Blenkin (2012) defined curriculum as a body of knowledge contents and or subjects. That is, curriculum is the process by which knowledge and skills are transmitted or delivered to learners by the most effective methods that can be devised. Curriculum is an organized plan of course outlined with the objectives and learning experience to be used for achievement of these objectives. In a wider perspective, it is a way of preparing individuals to become productive citizens and useful member of the society to which they belong. Thus, curriculum is a tool of education to educate and humanize the whole man. Modern interpretation sees the curriculum as all the knowledge and experience got by a child in and out of the school walls, either on the time table or outside it i.e. the experiences the learner has regardless of when or how they take place (Akinsola & Abe, 2006). Jeffs and Smith (2010) argued that the notion of curriculum provides a central dividing line between formal and informal education. Recognizing the fact that some informal educators adopted curriculum theory and practice as a desire to be clear about content, and the approaches to the curriculum which focus on objectives and detailed programmes appear to be compatible with all round development of the learner. Prescriptive view of a curriculum is defined as a plan for action or written document that includes strategies for achieving desired goals or ends. In other words, curriculum means a written description of what happens in the course of study. Considering curriculum as the course of experiences that form human beings into persons, Kelly (2008) affirmed curriculum as those things which students learn because of the way in which the work of the school is planned and organized but which are not in themselves overtly included in the planning or even in the consciousness of those responsible for the school arrangements. This assertion recognizes the current appreciation of curriculum theory and practice emerged in the school and in relation to other schooling ideas such as subject and lesson. In this wise, curriculum could be seen in four ways as follows: 
i. Curriculum as a body of knowledge to be transmitted.
ii. Curriculum as an attempt to achieve certain ends in students.
iii. Curriculum as process.
iv. Curriculum as praxis.
	To achieve any of the above-mentioned, effective implementation of a well-planned curriculum cannot be over-stretched. 
Concept of Curriculum Implementation
Many educationists that have discussed the issue of curriculum implementation in Africa identified it as the major setback for attaining goals of education in Africa (Obanya, 2007). Curriculum implementation entails putting into practice the officially prescribed courses of study, syllabus and subjects (Chikumbi & Makamure, 2005). Mkpa (2007) defined curriculum implementation as the task of translating the curriculum document into the operating curriculum by the combined efforts of the students, teachers and others concerned. That is, curriculum implementation demands concerted efforts of end-users of the curriculum for its effective implementation at all levels in order to achieve the desired goals. Garba (2004) described curriculum implementation as putting the curriculum into work for the achievement of the goals for which the curriculum is designed. In his conception of curriculum implementation, Okebukola (2004) defined it as the transition of the objectives of the curriculum from paper to practice. That is, only effective curriculum implementation ensures achievement of the objectives for which the curriculum was designed to attain. Ivowi (2004) supported the assertion by defining curriculum implementation as the translation of theory into practice, or proposal into action. According to Onyeachu (2008), “Curriculum implementation is the process of putting all that have been planned as a curriculum document into practice in the classroom through the combined efforts of teachers, learners, school administrators, parents as well as interaction with physical facilities, instructional materials, psychological and social environments”. At this juncture, it could be said that putting the curriculum into operation requires an implementation agent. The teacher is identified as the agent in the curriculum implementation process.
Curriculum implementation therefore refers to how the planned or officially designed course of study is translated by the teacher into syllabus, scheme of work and lessons to be delivered to students. The above definitions show that effective curriculum implementation involves interaction within the teachers, learners and other stakeholders in education geared towards achieving the objectives of education. Obanya (2004) defined implementation of curriculum as day-to-day activities which school management and classroom teachers undertake in the pursuit of the objective of any given curriculum. Obanya (2007) contends that effective curriculum is the one that reflects what “the learner” eventually takes away from an educational experience. Obanya noted that in many cases, there would be gap between the intended curriculum and the learned curriculum and defined effective curriculum implementation as concerned with narrowing such a gap as much as possible. Of course, this is the focus of this study. The adequacy of qualified teacher and infrastructural facilities are reviewed to see how they influence curriculum implementation in Nigeria secondary education. The importance of teacher in curriculum planning, development and most importantly implementation cannot be over-emphasized. Teachers most at times are not involved during policy formulation even though they are expected to implement this curriculum. A major setback in effective curriculum implementation is the problem of unqualified teachers especially specialist teacher in area like ICT and technical subjects. In recent times, curriculum is designed up to implementation without adequate manpower to translate these documents into reality. Ajibola (2008) pointed out that most of the teachers are not qualified to teach the subject introduced in the curriculum. Amugo (2007) studied the relationship between availability of expert teacher and implementation of secondary school curriculum in Nigeria. Her study consisted of 50 secondary school teachers who were randomly selected from the population of teachers in Lagos and Imo state. She hypothesized that there will be no significant relationship between availability of teachers and curriculum implementation in Nigeria and that available specialist teacher only use theory methods in their classroom work without the practical aspect. The result of the study shows that there exists a significant relationship between the availability of subject teacher and implementation of skilled based secondary school curriculum in Nigeria. Amugo, therefore concluded that quality and quantity of teachers in Nigerian schools significantly affect the implementation of curriculum in Nigeria schools, especially at the secondary school level. 
Overview of ICT in Education
ICT stands for “Information and communication technology”. It refers to technologies that provide access to information  through  telecommunication.  It  is  similar  to Information  Technology  (IT)  but  focuses  primarily  on communication  technologies. This includes  the  internet, wireless  networks,  cell  phones  and  other  communication mediums. It means we have more opportunities to use ICT in teacher training programmes now days and improve quality of teacher  for  teach  effectively.  According  to  UNESCO, (2019) “ICT is a scientific, technological and engineering discipline and management technique used in handling information, its application  and  association  with  social,  economic  and cultural matters”. Teacher is the main part of the educational field  in our  society. He  more  works  for  the improvement level of our  society in the  every field. Skilled teachers can make  the  creative  students  in  form  of  the  good  social worker,  politician,  poet,  philosopher  etc.  for  the  society. Teachers can play a friendly role with the learner. The rapid development in technology has  made creatively changes in the  way  we  live,  as  well  as  the  demands  of  the  society. Recognizing  the  impact  of  new  technologies  on  the workplace  and  everyday  life,  today’s  teacher  education institutions try  to  restructure their  education programs  and classroom facilities, in  order to  minimize the teaching and learning technology gap between today and the future.
ICTs are making dynamic changes in society. They are influencing all aspects of life. The influences are felt more and  more  at schools. Because  ICTs provide both  students and  teachers  with  more opportunities  in adapting learning and teaching to individual needs, society is, forcing schools aptly respond to this technical innovation.
ICT helps to keep pace with the latest developments with the help of different technologies included in it.  www – www stands for world wide web which is one of the most important and widely accepted services (like IRC, E-mail  etc.) of the Internet. Its popularity has increased dramatically, simply because it’s  very easy to use colourful  and rich content. According to Dennis P. Curtin (2017): -
E-learning– E-learning is also known as online learning. E–learning encompasses learning at  all  levels  both  formal and  non-formal  that  uses  an  information  network–  the Internet,  an  intranet  (LAN)  or  extranet  (WAN).  The components  include  e-portfolios,  cyber  infrastructures, digital libraries  and online learning object repositories.  All the  above components  create a  digital identity  of the  user and  connect  all  the  stakeholders  in  the  education.  It also facilitates inter disciplinary research.
Group Discussion – Internet Relay Chat (IRC) is among the  popular  Internet  service  people  mostly  use  for  live chatting.  Group  of  people  with  common  interest  can exchange views / opinions with each other instantly through Internet. Description of the internet technologies required to support education via ICTs (www, video conference, Tele-Conference,  Mobile  Conference,  CD  Database,  Word-Processor, Intranet, Internet etc.)  
E-Modules – Modules written are converted and stored into digital  version  into a  computer  using  word  processor accessible by the user through internet.
Teleconferencing
 Audio – Conferencing – It  involves  the live  (real-time) exchange of voice messages over a telephone network when low – band width text and still images such as graphs, diagrams or picture can also be exchanged along with voice messages,  then  this  type  of  conferencing  is  called  audio-graphic.  Non-moving  visuals  are  added  using  a  computer keyboard  or  by  drawing  /  writing  on  graphics  tablet  or whiteboard Curtin, (2017).
Video  – Conferencing – Video Conferencing allows the  exchange  not  just  of  voice  and  graphics  but  also  of moving  images.  Video-Conferencing  technology  does  not use  telephone  lines  but  either  a satellite  link or television network (broadcast / cable).
Web Based Conferencing: Web-based conferencing as the name implies, involves the transmission of text and graphic, audio and visual media via the internet; it  requires  the  use  of  a  computer  with  a  browser  and communication can be both synchronous and asynchronous.
Open  and  Distance  Learning – All  these  services availed through ICT plays a great role in teacher education. It allows higher participation and greater interaction. It also improves the quality of education by facilitating learning by doing,  directed  instruction,  self-learning,  problem  solving, information  seeking  and  analysis  and  critical  thinking  as well as the ability to communicate, collaborate and learn.


Historical Development of Business Education
Business Education, according to Osuala (2017) is a broad based programme that has a composite of courses in general education, basic business and office education. Business Education is synonymous with any education given in the vocational tertiary institutions, which prepares the individual to acquire skills and competencies in office education as well as in pedagogy necessary for teaching. It equips students with business concepts, knowledge, attitudes, habits and skills for personal use, and for entry into the business world as employers or employees. Those who teach business education should be able to teach ethics and morals to students by the way they talk to them and show what they say by their behaviour. They should be versatile with modern information technologies like the word processors, computers, dictating machines, reprographic and storage machines, copiers and printers, microfilm machines, accounting and fax machines, calculators, electronic mail, voice mail, telecommunicating and teleconferencing machines etc. Therefore, the business educators should be ready to equip the students with the necessary skills, facts, knowledge, understanding, habits and attitudes that will make them meaningfully exist with others as useful and productive members of the society.
One of the goals stated in the National Policy On Education (NPE, 2017) is The acquisition, development and inculcation of the proper value orientation for the survival of the individual and the society. Wilkin (2015) agreed that for one to be economically literate and create awareness for other citizens, to be competent workers and wise consumers, one must have some understanding of how business education functions, so it becomes imperative that business educators should play critical roles in making Nigeria a self-reliant, patriotic and productive nation through educating students appropriately.
In the National Policy on Education, (2015) Business Education was formulated when modern information technologies have not been introduced in Nigeria. This accounts for the fact that Business Education essentially consisted of subjects like accounting, typewriting, shorthand, office practice, marketing, auditing, secretarial practice, and management. etcetera. Some courses in Business Education have to be restructured in order to meet the needs of the changing society and also make teaching and learning easy. For example, the keyboarding skill in typewriting remains relevant because the typeface of the typewriter is the same with the computer keyboard, but there are some topics in typewriting that need to be restructured. This is necessary because the method of teaching them on the typewriter is not the same as that of the computer. The methods of setting margins, centering items, paragraphing, filing, tabulating jobs etc are not the same methods of doing them on the computer so the scheme of work has to change in order to incorporate the facts that would enable the Business educators achieve success. Also, shorthand may no longer be relevant in the school today because of the varied modern equipment, like the dictating machines, voice mail, recording and many others that can be used in place of shorthand not taking, so the curriculum planners in this respect should revisit that area. The modern Accounting and Auditing Principles with the use of the computer should be incorporated into the Curriculum. However, the sordid situation in tertiary institutions offering Business Education is the use of insufficient, deficient and obsolete equipment in Business Education Departments. As a result of this the imparting of knowledge is eighty percent theory and twenty percent practical. The reverse should be the case. Office Education should be a core subject in Business Education and one, which should be made mandatory for all students in tertiary institutions, as all products of these institutions would one day end up in the office either as employers or employees.
The imparting of Business Education knowledge on students is the core responsibility of the Business Educators and because of this the educators need to be familiar with the course contents they will teach. This is very important because they will remold human and material resources. Business Educators should play very vital roles in providing students at all levels with the ability to function effectively in the business world and equip them with human and material resources necessary for the attainment of the country’s objective. Therefore, Business Educators, to a large extent, should be able to organize seminars, workshops, and excursions for students in order to acquaint them with modern trends in Information and Technology. The educators should be able to produce men and women with the ability to select and apply successfully, required knowledge and technical skills in solving problems associated with running their businesses, teach them how to make feasibility studies, how to use catchy words and make slogans for the advertisement of their products in entrepreneurship education.
Skills competency should be one of the major objects of reforming Business Education. It is regrettable to observe that competency among Business Education Graduates has been very low. This is essentially due to two factors. (i) the quality of students admitted and (ii) the length of period of study. Students obviously do not offer Business Courses adequately in the Junior and Senior Secondary Schools but in the Tertiary Institutions, many of them want to do the course.
There should be follow-up studies for students in order to drive home what has been learnt in the classroom. These should be in form of assignments, term papers and excursions. The students should be evaluated and made to revisit any task they have not done well. In order to effectively give students appropriate follow-up study, the educator should be conversant with modern trends in his area and actualize the noble objectives of Business Education. The Business Educator must be professionally qualified. Only those who offered Business Education should be allowed to teach Business Education. It will amount to an exercise in futility if after reforming Business Education Teachers who did not offer Business Education are allowed to teach the subject. It is also necessary that all professionally qualified teachers in the department must be certified by an appropriate authority (Onasanya 2019).
Both the Federal and State Governments should reorder their priorities on education by adequately funding Business Education Department. This will enable the schools authorities to buy modern equipment to replace obsolete ones.
Integration of ICT in Business Education
Business Education is a skill oriented course. It gives individuals the skills to hire, learn and work as productive citizens in a global society. The economic down turn have great impact on the graduates of Business Education but it is likely to have a severe impact on these graduates who are not skilled in their area of study. Thus, according to Igbokwe (2017) Business Education is that aspect of the total educational programme that provides the knowledgeable skills, understanding and attitudes needed to perform in the business world as producers or consumers of goods and services that business offers. Igbokwe (2017) opined that the philosophy of Nigeria’s education is based on the Nigeria National Objectives of particular interest to Business Education which includes the training of the mind in the understanding of the world around; the acquisition of appropriate skills, abilities and competences both mental and physical as equipment for individual to live in and contribute to the development of his society (FGN, 2016). Based on these, it is the function of the curriculum in tertiary institutions to provide experiences and means through which students shall gain experiences that will influence their physical, social, emotional growth in desirable ways. However, in order to provide such experiences and means in the study of Business Education, it is pertinent to know that it is better achieved if the business teacher is ICT competent enough to handle and achieve the objectives of Business Education which includes amongst others development of personal skills such as word processing skill, computer fundamental skills and internet. Thus, a business teacher who has acquired the basic ICT competencies required in teaching and learning of Business Education subjects especially skill subjects like office Technology and Management qualifies himself for either of two careers- one in business and the other in teaching profession since the experience gained in either career usually strengthens his qualification for both careers. Information and communication technology is a term used in describing the use of technologies like computers, internets, mobile phones and other communication networks.
It includes all the technologies that help in disseminating and using information by individuals and institutions. National Board for Technical Education (NBTE) (2004) identified some of the competencies expected of Business Education teachers to include competencies in - word processing, spreadsheet, power point presentation, data base management system among others. Each of these areas of competencies consists of a body of knowledge, skills and abilities which the teacher must possess. (Okoro, 2013). He further explained that for a teacher to teach the use of computer, that the teacher must be computer literate and should have adequate knowledge in computer fundamentals like micro soft words, how to create files, use files, use input device to enter and edit text, manipulate information, preview, print and save a document etc. With power point, a Business Education lecturer can create educational presentation that can add variety and vitality to his teaching. Database on the other hand is an organized collection of data that can produce efficient retrieval when necessary while spreadsheet is a group name for software that is used for financial management and calculation. They are used in a wide range of business situation such as, forecasting, cash flow analysis, budgeting, financial statement preparation, scenario analysis etc. The knowledge in these computer fundamental packages will enable teaching and learning in Business Education to be more effective as it will equip the students with what they will expect in the labour world as well as expose them in being self-reliant and good entrepreneurs in future.
However, it is pertinent to know that some Business Education lecturers in Colleges of Education seem to lack the required ICT skills to cope with the demands of modern office technology and for effective teaching of ICT related courses in the department of Business Education. Often times it seems that these lack of ICT requirement by Business Educators in Colleges of Education could be a gender factor since experience has shown that ICT programmes are mainly handled by male lecturers even though this assertion could be based on personal opinion. Therefore, it is very necessary to examine the ICT competencies required by Business Education lecturers as well as determine the extent in which these ICT competencies are acquired by lecturers in the Colleges of Education.
Benefits and Challenges of ICT Integration in Business Education
The application of Information and Communication Technology in business Education would positively enrich the system. Through ICT, the commercial world would be influenced by the information age where the ability to excel would be determined by the source, availability, quality and value of information. ICT is the most attractive tool for successful development of the education sector and industries that would gear the awareness and facilitate craftsmanship in business world for the younger generation. Therefore, there is need to migrate towards gaining relevant knowledge, skills and establishing networks for economic partnership.
World Bank (2012) defined Information and Communication Technology (ICT) as the integration of computer technology mainly in the form of internet and information management system. Agbamu (2014) considered information and communication technology to be the use of electronic computers and computer software to convert, store, process and transmit vocal, pictorial, textural and numerical information. Evans (2012) also described information and communication Technology as the acquisition, processing and dissemination of information by a micro-electronicsbased combination of computing and communications.
Benefit of Information and Communication Technology (ICT) Integration in Business Education
Information and communication technology when adequately implemented in Business Education programme will lead to numerous benefits to both the learners and the teachers towards ensuring quality instructions in Business Education. The benefits include:
· Through the application of Information and Communication Technology Students’ interest would be sustained and ideas concretized using different resources that appeal to each student. Slow and fast learners would benefit from the Instructional approach as the process could be repeated several times to accommodate individual differences of the students. Brewton (2012) affirmed that the use of information and communication technology in Teaching and learning enriched in-depth understanding of Business concepts and ideas. ICT when applied as instructional devices would improve the individualization of teaching and learning which is lacking in most of our class rooms due to large students-teacher ratio.
· The application of Information and Communication Technology would develop teachers and students business ability, concept and attitude. Well written instructional packages to complement the efforts of business teachers and students, especially the poorly skilled/equipped students to develop effective business attitudes and concepts are achievable through ICT. Effective teaching and learning of business education depends on the availability and organization of materials, equipment, media and technology (Akpan, 2013).
· Information and communication Technology would enhance the teaching of business concepts to the learner at every corner of the globe. With ICT, students individually or collectively would receive lectures or instructions on different business concepts delivered by business Experts from different parts of the world using varied pedagogical approaches and resources. Teacher and students would have access to current textbooks, reference books and large volume of current information using internet within a short period. This would enhance knowledge sharing, quality of knowledge, authentic and unique knowledge among students and teachers. Ezeliora (2015) affirmed that with ICT, teachers and students would be acquainted with current textbooks and information within a short period.
· Information and Communication Technology holds out the opportunity to revolutionalize pedagogical methods, expand access to quality education and improve the management of educational system (world Bank 2012). Through ICT, teachers, and learners of Business Education, libraries and schools in different parts of the globe would communicate with one another and share information to enhance business understandings. Also students and teachers can view documents in richly formatted texts and pictures, connect colleagues, scholars, friends and resource persons in almost all parts of the globe. This would provide the teachers and learners with the opportunities to read modified comprehensive output and to produce or write modified comprehensible output through internet. Thereby promoting communication among students, teachers, peers and provide expansive feedback.
· Information and communication technology enhance educational efficiency. Through ICT, business students would be able to seek explanations, compare experiences, reason and learn many concepts in school curriculum and also enhance problem-solving skills among students.
· Information and Communication Technology will offer business educators and students the opportunity to improve on the technique of research. It will act as pathfinder to all researchers on how to write, present and obtain information for their research projects. The problems of searching through library cards, catalog or periodical will be made easier through ICT.
Challenges of Information and Communication Technology (ICT) Integration in Business Education
The use of Information and Communication Technology in Business Education is fraught with several problems. Some these problems are as follows:
Poor and Insufficient Electricity Supply: Unreliable and inadequate electricity supply is an obstacle to the use of ICT in our institutions of learning. Towns and Cities in Nigeria where institutions of learning are located do not have constant supply of electricity and some do not have access to electricity at all, especially the rural areas. This greatly affects the use of ICT in our institutions of learning. Anujeonye (2018) Affirmed that when electricity supply is not stable and constant, it is difficult to keep high technological equipment functioning thereby denying the use of ICT and other electricity devices.
Insufficient Qualified Teachers: There are acute shortage of qualified teachers in the field of system operation, software and network administration for effective use of ICT in our institutions of learning, World Bank (2002) asserted that low education level, literacy levels, lack of awareness about the capability of technology and absence of skills to develop and use ICT application represent significant obstacles to adoption even when the physical infrastructure are available. Successful integration of ICT in our institutions depends on availability of qualified teachers to enhance creativity and effectiveness. Federal Republic of Nigeria (2015) Affirmed that there is scarcity of teachers with requisite ICT Qualifications and few University Professors engage in ICT due to poor facilities for teaching and learning.
Cost: Another obstacle to the use of Information and Communication Technology in the teaching and learning of Business Education is the high cost of procurement and maintenance of ICT facilities and accessories. Nigerian institutions are not properly funded to enable them procure, install and maintain the ICT facilities and accessories for effective use in respective institutions. FRN (2015) observed that there is high cost of imported ICT hardware, peripherals and software. The conference further added that only two companies in Nigeria assemble computers and no company presently in Nigeria engaged in the manufacture of computer parts and peripherals which is the major component part of ICT. To effectively implement information and communication technology (ICT) in Business Education programme, Policy makers at all levels of governance in the country need to develop political will and commitment to increase budgetary allocations for education. Increased in financial allocations and judicious and judicious use will lead to the provision of essential information and communication technology equipment, instructional packages, implementation and maintenance of the ICT equipment.
Lack of Government Policy: There is no government policy on the use of Information and Communication Technology in the educational system. Government has not made it compulsory to include ICT in high institution curriculum. This singular act affects the use of ICT in Nigerian institutions and prevents business students from benefiting from the information explosion that characterize the century.
Limited Access to Internet: There are few internet providers in the country today. Most of these companies provide poor service to customers while those that provide reliable services charge very high amount of money for their services thereby reducing access to the use of internet. Another obstacle to the use of information and communication technology in the learning and teaching of Business Education is insufficient ICT facilitating structures in country. Such facilitating structures include computers, instructional packages and equipment.
Summary of the Literature Reviewed
The  use  of  such  technology  in  teaching  training programmes the quality of teaching will increase effectively.  A  well-designed  teacher  training  program  is  essential  to meet the demand of today’s teachers who want to learn how to use ICT effectively for their teaching. It is thus important for  teacher  trainers  and  policy  makers  to  understand  the factors  affecting  effectiveness  and  cost-effectiveness  of different  approaches  to  ICT  use  in  teacher  training  so training  strategies  can  be  appropriately  explored  to  make such  changes  viable  to  all.  So  if  use  of  ICT  in  teaching training programmes by the institute of conducting teaching training programmes, our teaching learning process will be too  smooth  and  able  to  understand  for  every type  of students  of  our  country.  Finally, more  attention should  be paid  to  specific  roles  of  ICT  in  offering  multimedia simulations  of  good  teaching  practices,  delivering individualized training courses, helping  overcome teachers‟ isolation, connecting individual teachers to a larger teaching community on a continuous basis, and promoting teacher to teacher  collaboration.  Intended  outcomes  as  well  as unintended  results  of  using  ICT  for  teacher  professional development need to be explored.


CHAPTER THREE
RESEARCH METHODOLOGY
This chapter describes the procedure that will be employed in the conduct of the study which includes: 
· Research Design
· Population of the Study
· Sample and Sampling Technique
· Research Instrument
· Procedures for Data Collection
· Methods of Data Analysis.
Research Design
The design of this study was a descriptive survey of correlation type. This was adopted because the study centers on the influence of information technology on business education curriculum in Colleges of Education in Kwara State. 
Population
Bamidele, Seweje and Alonge (2017), said that population refers to the total group of people or objects, having similar characteristics and which the investigator wishes to draw conclusion. “The population of study for this research project is made up of teachers and students of Business Education Studies in Colleges of Education in Kwara State.
Sample and Sampling Techniques
We have two procedures in use. These are probability sampling (Random) and non-probability sampling.
In probability sampling, each number of the population has equal chances of being selected or inclusive in the research sample: (it is unbiased), while in non-probability sampling, all the people in the population do not have equal chance of being selected into the same (it is biased).
To select an effective sample i.e unbiased sample technique, the researcher used the probability sample in the research work, whereby the respondents were randomly selected through a sampling technique known as the purposive sampling techniques.
Research Instrument
The tool for data collection is questionnaire. The questionnaire is titled: “School Curriculum Implementation Questionnaire (SCIQ)”. This was used to collect data on school curriculum implementation in Colleges of Education in Kwara State. However, the instrument has two sections. Sections A and B respectively. Section A deals with demographic data of the respondents such as School, Sex and Qualifications. However, Section B is made up of items on the problem of the study.
Validity of the Instrument
To ensure the validity of the instrument for this study, the draft questionnaire was given to project supervisor and two other lecturers in the Department of Educational Management. Their opinions, amendments and suggestions will be incorporated into the final instrument.
Reliability of the Instrument
The   reliability of the instrument was determine by test-retest. The instrument was administered to 50 school administrators in Kwara State and re-administered to the same group of respondents after two weeks of the first administration.
Methods of Data Analysis
The data collected was analyzed using mean and standard deviation while Pearson product-moment correlation statistic was used to test the formulated hypotheses.


CHAPTER FOUR
RESULTS AND DISCUSSION
This chapter concentrated on the analysis of all data obtained on the influence of information technology on business education curriculum in colleges of education, Kwara State.
The results of these findings would presented in this chapter under each of the following question that would be formulated to guide the study.
The study of data is based in the following main parts.
Method of Data Analysis:
Research Questions One: What is the level of curriculum implementation in colleges of education in Kwara State, Nigeria?


Table 1: Responses of respondents on the use of curriculum implementation
	S/N
	QUESTIONS
	SA (%)
	A (%)
	SD (%)
	D (%)

	1.
	ICT can improve the understanding of the business concepts and processes
	65 (65%)
	20 (20%)
	5 (5%)
	10 (10%)

	2.
	ICT education should be compulsory for Business Education students as among the register courses
	24 (24%)
	38 (38%)
	16 (16%)
	22 (22%)

	3.
	ICT facilities available for teaching and learning of Business Education in our tertiary institution
	65 (65%)
	29 (29%)
	3 (3%)
	3 (3%)

	4.
	Teachers and students of Business Education exposed to ICT facilities
	10 (10%)
	32 (32%)
	55 (55%)
	3 (3%)



The table 1 above, item 1 shows that, 65(65%) of the respondents strongly agreed that the ICT can improve the understanding of the business concepts and processes, 19(19%) of the respondents agreed, 28(28%) of the respondents strongly disagreed while 33(33%) of the respondents disagreed. This implies that majority of the respondents agreed that ICT can improve the understanding of the business concepts and processes.
Item 2 shows that, 24(24%) of the respondents strongly agreed that ICT education should be compulsory for Business Education students as among the register courses, 38(38%) of the respondents agreed, 16(16%) of the respondent strongly disagreed, while 22(22%) of the respondents disagreed that ICT education should be compulsory for Business Education students as among the register courses. This implies that majority of the respondents agreed that ICT education should be compulsory for Business Education students as among the register courses.
Item 3 shows that, 65(65%) of the respondents strongly agreed that ICT facilities available for teaching and learning of Business Education in our tertiary institution, 29(29%) of the respondents agreed, 3(3%) of the respondents strongly disagreed while 3(3%) of the respondents disagreed. This implies that majority of the respondents strongly agreed that ICT facilities available for teaching and learning of Business Education in our tertiary institution
Item 4 shows that, 10(10%) of the respondents strongly agreed that teachers and students of Business Education exposed to ICT facilities, 32(32%) of the respondents agreed, 55(55%) of the respondents disagreed. This implies that majority of the respondents strongly disagreed that Teachers and students of Business Education exposed to ICT facilities.
Research Questions Two: What are the challenges of curriculum implementation in colleges of education in Kwara State, Nigeria?
Table 2: Responses of the respondents perception on the challenges of curriculum implementation
	S/N
	QUESTIONS
	SA (%)
	A (%)
	SD (%)
	D (%)

	1.
	Availability of information technology has positive effect on teaching and learning of business education and its uses has positive effect on teaching and learning of Business Education
	23 (23%)
	23 (23%)
	25 (25%)
	29 (29%)

	2.
	Availability of ICT has improved learner’s understanding of concepts and abstract in Business Education
	40 (40%)
	46 (46%)
	6 (6%)
	8 (8%)

	3.
	Availability of personnel affects the use of ICT in teaching and learning of Business Education
	68 (68%)
	23 (23%)
	6 (6%)
	3 (3%)

	4.
	Availability of ICT facilities affects its application in teaching and learning of Business Education
	22 (22%)
	40 (40%)
	18 (18%)
	20 (20%)



The table 2 above, item 1 shows that, 23 (23%) of the respondents strongly agreed that availability of information technology has positive effect on teaching and learning of business education and its uses has positive effect on teaching and learning of Business Education 23(23%) of the respondents agreed, 25(25%) of the respondents strongly disagreed, while 29(29%) of the respondents disagreed. This implies that majority of the respondents disagreed that availability of information technology has positive effect on teaching and learning of business education and its uses has positive effect on teaching and learning of Business Education.
Item 2 shows that, 40(40%) of the respondents strongly agreed that availability of ICT has improved learner’s understanding of concepts and abstract in Business Education, 46(46%) of the respondents agreed, 6(6%) of the respondents strongly disagreed while 8(8%) of the respondents disagreed. This implies that majority of the respondents agreed that availability of ICT has improved learner’s understanding of concepts and abstract in Business Education.
Item 3 shows that, 68(68%) of the respondents strongly agreed that availability of personnel affects the use of ICT in teaching and learning of Business Education, 23(23%) of the respondents agreed, 6(6%) of the respondents strongly disagreed, while 3(3%) of the respondents disagreed that Availability of personnel affects the use of ICT in teaching and learning of Business Education. This implies that majority of the respondents strongly agreed that Availability of personnel affects the use of ICT in teaching and learning of Business Education.
Item 4 shows that, 22(22%) of the respondents strongly agreed that availability of ICT facilities affects its application in teaching and learning of Business Education, 40(40%) of the respondents agreed, 18(18%) of the respondents strongly disagreed, while 20(20%) of the respondent disagreed that availability of ICT facilities affects its application in teaching and learning of Business Education. This implies that majority of the respondents agreed that availability of ICT facilities affects its application in teaching and learning of Business Education.
Research Questions Three: What are the solution to the challenges of curriculum implementation in colleges of education in Kwara state, Nigeria?
Table 3: Responses of the respondents on solution to the challenges of curriculum implementation
	S/N
	QUESTIONS
	SA (%)
	A (%)
	SD (%)
	D (%)

	1.
	Availability of information communication facilities have no effect on teaching and learning of Business Education
	25 (25%)
	26 (26%)
	20 (20%)
	29 (29%)

	2.
	Teachers ability to use ICT depend on the level of experience possessed to use new software tools to improve teaching and learning of Business Education
	30 (30%)
	20 (20%)
	40 (40%)
	10 (10)

	3.
	A well trained teacher who is dynamic an innovative will adopt the use of ICT than poor trained teacher
	15 (15%)
	23 (23%)
	33 (33%)
	29 (29%)

	4.
	Teachers length of teaching and experience does not influence the use of ICT in Business Education
	25 (25%)
	26 (26%)
	20 (20%)
	29 (29%)

	5.
	Learner’s ability to use ICT facilities do not influence understanding positively in teaching/learning of Business Education even when ICT facilities are used as instructional materials
	30 (30%)
	20 (20%)
	40 (40%)
	10 (10)

	6.
	Periodic training of teachers in the use of ICT facilities do not improve exposure of learners to their use
	15 (15%)
	23 (23%)
	33 (33%)
	29 (29%)



Table 3, item 1 shows that, 25(25%) of the respondents strongly agreed that the availability of information communication facilities have no effect on teaching and learning of Business Education, 26(26%) of the respondents agreed, 20(20%) of the respondents strongly disagreed, while 29(29%) of the respondents disagreed that the availability of information communication facilities have no effect on teaching and learning of Business Education. This implies that majority of the respondents disagreed that the Availability of information communication facilities have no effect on teaching and learning of Business Education.
Item 2 shows that, 30(30%) of the respondents strongly agreed that Teachers ability to use ICT depend on the level of experience possessed to use new software tools to improve teaching and learning of Business Education, 20(20%) of the respondents agreed, 40(40%) of the respondents strongly disagreed, while 10(10%) of the respondents disagreed that Teachers ability to use ICT depend on the level of experience possessed to use new software tools to improve teaching and learning of Business Education. This implies that majority of the respondents strongly disagreed that Teachers ability to use ICT depend on the level of experience possessed to use new software tools to improve teaching and learning of Business Education.
Item 3 shows that, 15(15%) of the respondents strongly agreed that a well trained teacher who is dynamic an innovative will adopt the use of ICT than poor trained teacher, 23(23%) of the respondents agreed, 33(33%) of the respondents strongly disagreed, while 29(29%) of the respondents disagreed that a well trained teacher who is dynamic an innovative will adopt the use of ICT than poor trained teacher. This implies that majority of the respondents strongly disagreed that a well trained teacher who is dynamic an innovative will adopt the use of ICT than poor trained teacher.
item 4 shows that, 25(25%) of the respondents strongly agreed that teachers length of teaching and experience does not influence the use of ICT in Business Education, 26(26%) of the respondents agreed, 20(20%) of the respondents strongly disagreed, while 29(29%) of the respondents disagreed that teachers length of teaching and experience does not influence the use of ICT in Business Education. This implies that majority of the respondents disagreed that teachers length of teaching and experience does not influence the use of ICT in Business Education.
Item 5 shows that, 30(30%) of the respondents strongly agreed that Learner’s ability to use ICT facilities do not influence understanding positively in teaching/learning of Business Education even when ICT facilities are used as instructional materials, 20(20%) of the respondents agreed, 40(40%) of the respondents strongly disagreed, while 10(10%) of the respondents disagreed that learner’s ability to use ICT facilities do not influence understanding positively in teaching/learning of Business Education even when ICT facilities are used as instructional materials. This implies that majority of the respondents strongly disagreed that Learner’s ability to use ICT facilities do not influence understanding positively in teaching/learning of Business Education even when ICT facilities are used as instructional materials.
Item 6 shows that, 15(15%) of the respondents strongly agreed that periodic training of teachers in the use of ICT facilities do not improve exposure of learners to their use, 23(23%) of the respondents agreed, 33(33%) of the respondents strongly disagreed, while 29(29%) of the respondents disagreed that periodic training of teachers in the use of ICT facilities do not improve exposure of learners to their use. This implies that majority of the respondents strongly disagreed that periodic training of teachers in the use of ICT facilities do not improve exposure of learners to their use.
Discussion of Findings
The results of the findings shows that the use of ICT as an instructional materials arouse students interest, also instructional materials have been shown to have great importance in the effective learning and conclusively students performance is improved through the use of ICT.
On the use of ICT the finding of the study agreed with that of Fatola (2019) who was of the view that instructional materials increase learning possibilities by object of verbal symbolism. The result of the findings also pointed out that there is great importance in the use of ICT at tertiary level.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
The study surveyed the influence of information technology on Business Education curriculum in colleges of education in Kwara State in order to determine the variables involved in the low enrolment recorded in the subjects. This study becomes imperative in order to correct the misconceptions held by the popularity on the status of the graduates in the society.
Review of related literature was carried out on sub-topics such as teaching and learning and factors influencing learning survey research was adopted for the study. Colleges of Education Students were the target population and Simple Random Sampling Technique was used to select one-hundred respondents that supplied information on the research instruments.
Self-developed questionnaire was the main research instrument and the project supervisor validated it. The questionnaire was administered personally by the researcher after due permission was received from the concerned school principals.
Findings revealed that the level of curriculum implementation is good in Colleges of Education in Kwara State, there are challenges of curriculum implementation in Colleges of Education in Kwara State, there is no significant difference between perceptions of school administrators and teachers on the challenges of curriculum implementation in secondary schools in Kwara State and there is no significant difference between perceptions of school administrators and teachers on the solutions of curriculum implementation in Colleges of Education in Kwara State.
Conclusion
The finding of this study has shown that business education is lagging behind the level of application of ICT in the teaching/learning process. The ICT facilities are lacking in our institutions, the capacity for using ICT by both the teachers and students is also very low. Despite the perceived benefits in the use of ICT in schools, there are a lot of factors inhibiting the successful application of ICT in tertiary institutions. In order to fit into the new scientific order, it is necessary for Nigerian institutions and individuals alike to develop a society and culture that places a high level on information and communication technology.
From the study it can be concluded that ICT facilities are not readily available in our schools and that there is low level of ICT utilization in our tertiary institutions. The study revealed that most teachers lack basic skills to use the computer and other ICT devices.


Recommendations
The findings of the study will be of help to educational system hence, the following recommendations are presented to improve or promote educational system:
· Business education teachers should endeavour to employ ICT in the teaching and learning process
· Effort should be made to enhance the knowledge of Business education teachers through various seminars, workshops, in-service training on ICT programme
· Business education teachers should master the use of ICT in order to appreciate this modern approach of teaching
· Students should be taken out for field trips or excursion as this will give them a reality of experience as to the uses of ICT
· ICT laboratory should be provided for all schools in order to make teaching real to learners.
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APPENDIX
INFLUENCE OF INFORMATION TECHNOLOGY ON BUSINESS EDUCATION CURRICULUM IN COLLEGES OF EDUCATION, KWARA STATE
This questionnaire is designed to collect information on the influence of information technology on business education curriculum in Colleges of Education, Kwara State. Please kindly supply necessary information that could facilitate the exercise.
Section A
Personal Information
Please tick (   ) as appropriate
1. Name of the school:…………………………………………………………
2. Level:		NCE I (  ) NCE II (  ) NCE III (  )
Section B
Key:	SA	- 	Strongly Agree
	A	-	Agree
	SA	-	Strongly Disagree
	D	-	Disagree 
	S/N
	ITEM
	SA
	A
	SD
	D

	1.
	ICT can improve the understanding of the business concepts and processes
	
	
	
	

	2.
	ICT education should be compulsory for Business Education students as among the register courses
	
	
	
	

	3.
	ICT facilities available for teaching and learning of Business Education in our tertiary institutions
	
	
	
	

	4.
	Teachers and students of Business Education exposed to ICT facilities
	
	
	
	

	5.
	Availability of information technology has positive effect on teaching and learning of business education and its uses has positive effect on teaching and learning of Business Education
	
	
	
	

	6.
	Availability of ICT has improved learner’s understanding of concepts and abstract in Business Education
	
	
	
	

	7.
	Availability of personnel affects the use of ICT in teaching and learning of Business Education
	
	
	
	

	8.
	Availability of ICT facilities affects its application in teaching and learning of Business Education
	
	
	
	

	9.
	Availability of information communication facilities have no effect on teaching and learning of Business Education
	
	
	
	

	10.
	Teachers ability to use ICT depend on the level of experience possessed to use new software tools to improve teaching and learning of Business Education
	
	
	
	

	11.
	A well trained teacher who is dynamic an innovative will adopt the use of ICT than poor trained teacher
	
	
	
	

	12.
	Teachers length of teaching and experience does not influence the use of ICT in Business Education
	
	
	
	

	13.
	Learner’s ability to use ICT facilities do not influence understanding positively in teaching/learning of Business Education even when ICT facilities are used as instructional materials
	
	
	
	

	14.
	Periodic training of teachers in the use of ICT facilities do not improve exposure of learners to their use
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