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ABSTRACT
This project examines the influence of poor teacher-students relationship on academic performance of biology students in Ilorin West Local Government Area of Kwara State. The study intend to determine the extent to which teachers punish and react towards students in the class whenever their attention is needed by them, the extent to which teachers reinforce the students in the classroom, the extent to which teachers allows students freedom in the class and the extent to which teachers use leisure time to engage the students in a friendly chat. A total one hundred (100) students from five (5) selected secondary schools in Ilorin West Local Government Area constituted the sample for the study. The data used for the study were obtained by the use of structured questionnaire. Data were analyzed using mean and grand mean in other to determine the extent of accepted and rejected in each of the statement in the questionnaire item. The results of the analysis showed that teachers punish and react negatively towards the students in the classroom. It was recommended among others that mentorship should be encouraged in schools to foster and improve the relationship between the teachers and students; qualified and sound minded teachers should be employed, so that the will be able, willing and disposed to develop, nurture and maintain good relationship between them and their students; seminar or workshop should be organized at least once or twice in a year for teachers in order to enlighten them more on how to relate, communicate, associate and meets the needs of their students; and teachers should try and reinforce their students passively whenever the answer questions correctly or wrongly in the class.
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CHAPTER ONE
INTRODUCTION
1.1	Background of the Study
	There is no doubt that education is an instrument for national development. It has become an instrument which every country across the globe has adopted for their development. Education tries to groom students in different fields of which science subject (biology inclusive) are part of. Biology as a natural science offers excellent background for various professional studies and competence in effectively relating what is learnt in school to real life outside school (Eryilmaz, 2018). It has been acknowledged as a pre-requisite for the study of several courses in the universities. For examples medicine and other applied science courses need biology. Biology education is generally aimed at equipping the individual learner with such knowledge, skills and attitude that will enable them live a meaningful development of the social economic and cultural benefits (NERDC, 2016).
	Science as “a body of knowledge is acquired through systematic and procedural processes bared on tentative observation and experiment”. In the sight of the above, science may be viewed as a way of thinking in the pursuit of understanding nature, a way of investigating and a body of established knowledge. Science is a systematic and organized body of knowledge acquired through observation, experimentation, and logical reasoning, aimed at understanding the natural world, explaining phenomena, and predicting outcomes. It involves the formulation of hypotheses, the testing of those hypotheses through empirical methods, and the refinement of theories based on the evidence gathered. Science encompasses various disciplines such as physics, chemistry, biology, astronomy, geology, and many others, each contributing to our understanding of different aspects of the universe. Its methods are characterized by objectivity, skepticism, reproducibility, and the pursuit of verifiable evidence (ChatGPT, 2024).
	Biology as a branch of science is derived from two Greek words; ‘Bio’ which means life and “logo” means study. Biology therefore means the study of life or living things. It is the branch of science which investigates the origin, structure, function and distribution of life in all its forms. (Jordan and Verma, 2019). Abugu (2017) stated that biology is a natural science in which we study living organisms-plants and animals. Furthermore, Iloeje (2018) viewed Biology as the science in which we study living things. Based on the above statement, man lives in a novel world, there are animals, plants, rivers, oceans, deserts, mountains, and so on, round him. Being a curious being, man takes delight in exploring his world, seeks to have a world view of the universe strives to investigate all matter around their origin, nature, characteristics and other features, the inquiry, he asks a lot of questions and in his search for answers to such questions, he needs to be systematic and unbiased.
	Receiving a quality education is an important corner stone in the lives of every individual. It is important that students have the tools they need to be successful tools that include motivation and engagement. For some students, motivation is not always intrinsic. It therefore falls to others to guide student along the path to their own education. As  teachers spend an incredible amount of time with their students over the course of the Year. It is a teacher’s responsibility to foster an inclination for learning. Research has indicates that the relationship between teachers and students is an important predictor of academic engagement and achievement. Infact, the most powerful weapon teachers have, when trying to foster a favorable learning climate, is positive relationship with their students.
	A sizeable literature and some other scholarly article suggest that if teachers take the time to build relationships they can motivate their students to learn. Further research also suggests that teachers need to have a strong belief that building relationships are important to the motivation process. There is need to capitalize on there belief for the students benefits. It is important that educators recognize the impact the have on their students and consider strongly their students perceptions of them (Eschanmann, 2019). Teachers have to ensure that they are meeting student’s needs, both academically and emotionally. 
	One of the most pure and deeply inspirational relationships is that of a devoted teacher and willing students. Almost everyone has a favorite and those we liked less; it totally depends on how the student teacher relationships were developed, natured and given space to evolve. (Kim Lee, 2016). Aligned with the attachment theory, positive teacher students enable the students to feel secure and safe in their learning environment and provide scaffolding for local and academic skills. However, inability of the teacher to develop and from positive relationship with his/her students serves as one of the factors that influences and hinders the students from performing very well in their academics. For instance, in the area of biology, it is been regarded as the subject for females, just few male have the courage to study this course (biology, it there is no experienced and qualified teacher that can handle and interact with this student they will find it difficult to learn and even concentrate during the course of the study since they have natural hatred for the subject (biology). According to Hughes (2018), teachers may find it challenging to establish positive relationships with students who display on overly confident demeanor. Teachers tend to view students as deliberately non-compliant and are apt to react harshly.
	According to Whitaker (2018), the main variable in the classroom is not the student, but the teacher great teachers have high expectations for their students, but even higher expectations of themselves. These teachers recognize the importance of connecting with their students that if they are unable to connect with them emotionally then influencing their minds may be impossible. “Good teachers put snags in the river of children passing by and over time, the redirect hundreds of lives…There is an innocence that conspires to hold humanity together”. (Bolman and Birch 2017). Whitaker (2018) suggests that teachers are the first and perhaps most important point in a student’s life. Lavioies (2019) book”. The motivation breakthrough: 6 secrets to turning on the turned out child” he told the story of an inflexible teacher arguing the need for passive instruction and in passive learning. The teacher contended that his job was to provide his students with information. He continued his passiveness by arguing those who did not want to learn could sit at the back and sleep. The teacher’s final comment “…that is not my problem…I am a teacher not his cheer leader” suggest that there are teachers who still have a misunderstanding of their roles in the classroom (Whitaker, 2018). A good teacher that has a great ambition for his/her students does not only teach, but ensures that the students concentrate and understands what he/she thought them.
	According to Olumba (2018), the educational aims cannot be actualized if there is a poor relationships between the teacher and their students. Bringing the aims of education to reality depends on the orientation of teachers and the students in the educational system because good education required trained and committed teachers who will carry the students along with them to achieve the educational goals.
1.2	Statement of the Problem 
	The school system generally in Ilorin West Local Government Area has been associated with poor academic performance, formation of perpetual hatred to teachers, bad gangs by students and neglect of some subjects which gave rise to serious problems for the realization of educational objectives. In the sigh of the above problems, the researcher therefore intend to carry out this study in order to find out the extent to which poor teacher-students relationship has influenced the academic achievement of senior secondary school biology student in Ilorin West Local Government Area of Kwara State.



1.3	Purpose of the Study
	The main purpose of this study was to find the influence of poor teacher-students relationship on academic performance of biology students in Ilorin West Local Government Area of Kwara State. The study intends to find out:
i. The extent to which teachers punish and react towards students in the class whenever their attention is needed by them.
ii. The extent to which teacher-students relationship can be encourage in the classroom.
iii. The extent to which teachers reinforce the students in their classroom.
iv. The extent to which teachers allow student freedom in the class.
v. The extent to which teachers use leisure time to engage the student in a friendly chat.
1.4	Research Questions 
	The following questions were formulated to guide the study; 
i. In what ways do teachers punish and react towards students in the class whenever their attention is needed by them?
ii. To what extent can we encourage students-teachers relationships in the classroom?
iii. To what extent do teachers reinforce the students in their class?
iv. To what extent do teachers allow students freedom in their class?
v. To what extent do teachers use leisure time to engage the students in a friendly chat?
1.5	Scope of the Study     
	For an efficient and successful work to be carried out, the researcher limits this study to a defined geographical zone that is selected secondary schools in Ilorin West Local Government Area of Kwara State.
1.6	Significant of the Study 
The finding of this study will be of benefit and also will go a long way in helping all stakeholders of education which includes teachers, students, parents, educational planners, private organizations schools and entire system of education. 
	Teachers will benefit when there is an improvement in the relationship between the teachers and the students because it will serve as a sense of direction to them by helping them to understand and know the reason why students perform below standards academically. Also if the students perform very well the teachers will as well be rewarded.
	Students will benefit when there is a cordial relationship between them and their teacher. More knowledge will be acquired because when there is cordial relationship the students can always go to their teacher and relate their problems to them and more emphasis will be laid on it. Also there are students that learns better when things are explained to them more outside the school or classroom. So when there is cordial relationship student will learn better and achieve better academically.
	Parents will benefit because their wards been the students will learn better and achieve better or very well academically because parents always have great joy whenever their wards perform very well or do very well academically and also in school activities.
	Educational planners will benefit when there is improvement in the relationship between students and their teacher because the educational goal that the educational planners set out will be achieved since their intention is for the schools to achieve the aims, goals and objectives, once there is positive relationship between the teachers and students, the educational goals will not only be achieved the society will have fruitful and intelligent graduates.
	Private organization will benefit from improved relationship between the teacher and students because the school produces qualified and intelligent students that will be fruitful to the society as they have  related  very well with their teachers and perform very well in their academics. The private organizations will enjoy them (students) that graduate from schools because they will be focused, committed and  dedicated  in their work  when they are employed.     
1.7	Operational Definition of Terms
Academic Performance: Academic performance refers to how well a student is achieving in their academic studies. It is a measure of a student's success in completing tasks, assignments, and assessments within an educational institution. Academic performance is typically assessed through various means, including grades, exam scores, participation in class, and overall mastery of the subject matter.
Biology: Biology is the scientific study of living organisms and their interactions with each other and their environments. It is a branch of science that explores the structure, function, growth, origin, evolution, and distribution of living organisms.
Influence: generally refers to the capacity or power to have an effect on the character, development, behavior, or actions of someone or something. It can manifest in various forms and contexts, and its impact can be positive or negative.
Relationship: refers to the way in which two or more concepts, objects, or people are connected, or the state of being connected.
Student: is an individual who is engaged in learning, often within an educational institution. This term is commonly used to describe someone who is enrolled in a school, college, university, or other formal educational setting.
Teacher: is an individual who educates, imparts knowledge, and facilitates learning. Teachers play a crucial role in the educational process, guiding students in acquiring skills, understanding concepts, and developing a range of competencies.

CHAPTER TWO
REVIEW OF RELATED LITERATURE
	In this chapter, the researcher presents a literature review on the influence of poor teacher-students relationship on academic performance of biology students in Ilorin West Local Government Area of Kwara State. The review is carried out under the following sub-headings:
· Conceptual Framework 
· Causes of Poor Teacher-Students Relationship 
· Influence of Poor Teacher-Students Relationship on Academic Achievement of Biology Students
· Psychological Influence of Poor Teacher-Students Relationship on Students 
· Environmental Influence
· How to Prevent Poor Teacher – Student Relationship
· Theoretical Framework
· Empirical Studies 
· Summary of the Literature Reviewed
2.1	Conceptual Framework 
	Relationship is the way in which two or more people or things are connected, or the state of being connected. The concept of relationship provides the analytical and operational framework through which the relationship paradigm reveals itself, may be studied, and is put into practice. This concept gives hands and voice to the process of continuous interaction in political, social, and economic life. It is both a framework for analysis and an instrument of change.  
	The effective teacher preparation is a very vital instrument for the development and transformation of any nation. Teacher’s preparation is essential if the educational sector of any society wants to grow towards achieving its goals and meeting its teacher’s needs. If teachers are empowered properly through effective training, the tasks of teaching and learning will become a mirage. Teacher’s preparation is the training undertaken by prospective teachers before being employed in teaching (Gwany, 2017). Good teachers preparation programme will give birth to quality teachers, who will in turn produce quality students/school leavers, quality students will give quality manpower in all spheres of life that can support, sustain and trigger development.
	Therefore, any teacher education programme that is deficient calls for concern; it is on this basis that federal government of Nigeria prescribes the current curriculum content for teacher education programme that can help produce quality teachers who will educate Nigeria citizens. Some of the teachers are to teach biology at the senior secondary level.
	One study examines the ways in which teacher qualifications and other school inputs are related to student achievement across states. The findings of both the qualitative and quantitative analysis suggest that the investments in the quality of teachers may be related to improvements in student performance. Quantitative analysis indicates that measures of teachers preparation and certificates of student achievement in reading and learning both before and after controlling for student poverty and language status. State policy surveys and case study data are used to evaluate teachers qualifications within and across status. This analysis suggests that policies adopted by states regarding teacher education, laicizing, hiring, and professional development may make an important difference in the qualifications and capacities that teachers bring to their work. The quality of teacher-student relationships plays an important role in a student’s educational experiences. Empirically, students who posses positive relationships with their teachers have an increased likelihood of positive attitudes as well as positive academic “outcomes” such as higher grades. Students with conflicted teacher – student relationships are at increased risk for academic problems such as poor grades and repeating a grade. It is therefore important to consider not only what the student brings into the classroom, but also what kind of relationship evolves in order to minimize factors contributing to lower teacher  students quality.
2.2	Causes of Poor Teacher – Students Relationship 
Some students and teachers click right from the start and other teacher – student relationships take time to develop. Unfortunately, there are occasions when teachers and students have long-lasting relationship problems. A poor relationship could be the results of a broken bond between them or an ongoing unresolved conflict that keeps the two from connecting. In a situation where the student posses no danger to a teacher, the teacher is often expected to establish a working relation with the student. It’s part of the teacher’s role as an educator and mentor to exercise good judgments when dealing with students.
2.2.1	Insensitivity to Student Needs 
	A lack of awareness on the part of the instructor (teacher) leads to poor teacher-student relationships. Not al students respond the same way lessons, and some requires personalized educational practices. For example, a teacher might assume that a student who never volunteers in class is apathetic or disengaged. In reality the student might be a visual leaner who doesn’t respond well to lecture – style teaching. Relationships trouble between teachers and students surface when a teacher doesn’t consider an individual student’s educational needs. Personality, family backgrounds, thought processes, learning styles, priorities, maturity levels and academic goals influences each student’s ability to learn and connect with educators. Teachers are wise to view each student as specialized, focused instruction whenever possible.
2.2.2	Teacher Bullying  
	Building by a teacher leads to poor relationships with students. Stuart Twemlow , a psychiatrists who directs the peaceful and communities project at the Menninger clinic in Houston, conducted an anonymous survey of 116 teachers at seven secondary schools. Surprisingly 45 percent of the teachers admitted to bully a student. Twemlow defines teachers bullying as “using power to punish, manipulates, or disparage a student beyond what would be a reasonable disciplinary procedure:. When elementary, junior high, high school and even college instructors bully students, their behavior results in dysfunctional teacher – students relationships. Students do not trust – teachers who bully them, and they don’t feel that those instructors have their best interest in mind. Some students lash out at teachers who bully them or withdraw completely – neither of which is a healthy or productive option.                       
2.2.3	Troublesome Behavior
	A leading cause of dissension between teachers and students is rude, disrespectful or condescending behavior. Teachers are often to blame for their types of infractions but students are guilty as well. Teachers, who interrupt students, blame them for classroom problems, ignore student’s personal needs, criticize them in front of classmates and demonstrate apathy do their student a great disservice. Instructors should always try to show appreciation, respect kindness and patience. Displaying flaring tempers, yelling at students and expressing frequent irritation results in stressful and unhealthy teacher – students relationships. Similarly, students who show disrespect, badmouth teachers or ignore well-meaning guidance contribute to strained relationships.
2.3	Influence of Poor Teacher-Students Relationship on Academic Achievement of Biology Students
	The most powerful elements within the learning environment is poor teacher – students relationship which greatly influence the academic achievement of senior secondary school biology students. Major factor affecting biology student’s development, school engagement and academic motivation, teacher-students relationship forms the basis of the social context in which learning takes place (Hughes 2018). Teacher – students interactions are not only influenced by a number of aspects including gender, but in turn also influence a student’s academic outcomes and behavior. Supportive and positive relationships between teachers and students ultimately promote a “sense of school belonging” and encourage students to “participate cooperatively in classroom activities (Chum and Elder, 2018).
2.3.1	Academic Outcome
	Teacher’s classroom practices and their interactions with their biology students are seen to have the greatest effect on biology students learning outcomes (Hayes, 2019). Connoret (2018), examine research that indicates that teacher’s regards for their students, their responsiveness to student’s questions and interest, the emotional climate of the classroom and their expectations, have all been related to student’s achievement. These expectation, have all been related top student’s achievement. These expectations developed by the teachers potentially influence their approach on particular students, which can intimately affect the performance of those students (Vaile, 2017). Another is the development of biology student’s self-regulatory skills, such as autonomy and initiative (Lagwig, 2018). The learning environment as a result needs to encourage teacher-students interactions where biology students are placed at the centre of learning and are encouraged and challenged to make sense of information for themselves (Churchchill, 2018).
	Intrinsic motivation tends to deteriorate over time. Because learning environment play such a significant role in determining motivation, students must feel a sense of belonging, which is a predictor of motivational out comes and engagement. When a teacher creates a welcoming environment and considers the needs of the students, learning outcomes will be ideal-students will effectively perform tasks they find personally important or interesting (Maulang, 2018). Creating a climate of warmth and caring as well as supporting autonomy and self determination will help students feel a sense of control (Skinner, 2018). All students should have a peaceful, caring and positive learning environment that enhances the joy of learning.
The nature of the classroom environment has a powerful influence on how well students achieve educational outcomes (Asiyai, 2018). When teachers have positive relationships with their students, they improve the classroom and environment, which results in more motivation.
2.3.2	Psychological Influence of Poor Teacher-Students Relationship on Students 
	Students are influenced by perceptions of their teacher’s even handedness, competence, caring and support as well the nature of the teacher-student relationship that results (Stipek, 2017). A student wants to feel connected to people and to feel as though he or she deserves to be loved and respected (Stipek, 2017). According to Stipek many of the students who are not doing well academically, are the same ones who have a poor relationship with their teachers. Typically, the more the fall behind academically, often, the more this relationship is weakened. If they constantly remains back in class, the environment and the teacher-student relationship begin to hold negative associations. Students who perceived a more nurturing relationship with their teachers tended to have better attitudes towards academics and often did better than their peers who lacked the same support system. Some other researchers supported the idea that a good teacher-student relationship positively influenced learning. The more connected a child feels, the more they are willing to attempt tasks and to seek help when necessary. The student who feels this sense of connectedness may want to maintain it or please the teacher by doing well in class.
	Hyman and Snook (2016) defined emotional maltreatment in schools as “any disciplinary or motivational practice that psychologically hurts children”. These includes humiliation, rejection, excessive authority, sarcasm, and other disciplinary technique can develop (in the child) a cluster of symptoms, such as neurotic traits, habit disorders, behavior extremes shyness, withdrawal (Bhasin, 2017), intimidation, anxiety or impulsive behavior (Chandler, 2019). These manifestations may be temporary or may last the student’s entire life. However dysfunctional and poor interactions and relationship of teacher and students may negative influence the students psychologically and somatically as well as academically.
2.3.3	Environmental Influence
	Reinforcement theorists argue that motivation is in the environment, not in the person such as the teacher (Stipek, 2017). However, it is the teacher who plays the greatest role in setting the atmosphere (Whitaker, 2018). Whitaker (2018) argues that it is better to create the relationship that will motivate the student to behave well. School climate and culture will enable or restrict classroom instruction and student learning (Stewart, 2018), since students adapts to their environment, if educators create a culture where students are cannot adapt and feel free they find it difficult to learn and as well communicate, interact and relate with their teachers. 
	Researchers like Coetsee and Mosoge (2016) suggest that non-effective organizational culture can reduce academic achievement and lead to high rate of student dropout and failure rates, effective discipline and irregular attendance.
2.4	How to Prevent Poor Teacher – Student Relationship
The effort to keep as many students as possible in school has been partially successful (Bracey, 2019). This has resulted in students as remaining in school who at one time would have either dropped out or have been removed. Although the goal of keeping as many students as possible in school is certainly worthy, it can lead to have more students in the classroom who lacks a sense of direction and purpose, and hence a low level of motivation for learning. Bearing in mind that the challenge of motivating students may be difficult as a result of poor teacher – students relation.
	Here are some five practical and easy ways of preventing poor teacher – students relationship.
2.4.1	Get to know the Students by Name as Quickly as Possible
	Students will appreciate this. You may want to distribute an information sheet at the first class session. The sheet can ask students for their name, the name they prefer to be called by, where they live, interests or hobbies, a success experience, goals, places they have visited. After you have students use the information from the sheet to introduce themselves to two or three other students whom they ay not know in the class, you can have them come before the whole class and introduce themselves. As students do this, you will have a chance to focus one student at a time. You may want to use imagery to help you remember each student by associating some particular image that is based on the student’s name. You may also want to ask some follow-up questions. This will not only allow you to come to know more about each student but will also communicate your interest in them. This will not only allow you to come to know more about each student but will also communicate your interest in them. This can help top the teacher and the students come to know and hopefully like each other better as they share interest and experience and build a better and positive relationship.
2.4.2	Get to Know Personal Things about Each Students
	Another activity is to take advantage of the time at the beginning and end of class, after tests, before holidays, or after holidays just to talk with and listen to students. Ask students about their weekends, goals and aspirations, and opinions about local and national. What you talk about is probably less important than the felt that you were interested enough to ask and listen. In the teacher’s effort to improve classroom climate and build better teacher - student relationships, avoid focusing on answering factual questions or testing student’s knowledge when discussing current events. Instead, ask them opinion questions. The goal is to get students to participate, to feel like they are valued members of the class and that their comments are valued not to assign grades.
2.4.3	Create and Environment where Questions and Answer - Even Wrong Answers Are Encouraged and Valued 
 	Students learn ore and participate more when they feel comfortable asking and answering questions. But students will not ask or answer question if they think they will be embarrassed. Encourage and recognize students when they ask and answer questions. When students tell you that they do not understand something, tell them that you appreciate their comment because it helps you to know what aspects of a lesson need additional courage.
2.4.4	Avoid the Use of threats and Punishment 
	If students do something that is disruptive, use a timeout procedure rather than punishment. After the time-out-procedure has been used, be sure to sit down with students and talk with them. Practice active listening. That is, ask them how they feel about what occurred, give them a chance to get out any frustrations and feelings. After they have had a chance to discuss their feelings, then you can talk about ways to avoid such an occurrence in the future. Make it clear to the students that it is the behavior and not the person that is unacceptable. In fact, the teacher should make it a point to say or do something that will make the students feel valued.
2.4.5	Create a Supportive Classroom Environment
	Instead of having students compete with each other for grades, recognition, and/or success, have students work together cooperatively to carry out some task or project in the evaluation process, base the grade on both individual and group achievement. Structure the evaluation process in such a way that individual improvement will help the group grade as well as the individual grade. This will hopefully get students to work together and help each others.
	The ideas and activities listed in this article are not an exhaustive list, but rather a beginning. Teachers should use them to stimulate their thinking about what they can do to improve teacher – student relationships in their classroom.     
2.5	Theoretical Framework
	The theory of B. F. Skinner is based upon the idea that learning is a function of change in overt behavior. Changes in behavior are the result of an individual’s response to event (stimuli) that occurs in the environment. A response produces a consequence such as defining a word, hitting a ball, or solving a math problem, when a particular stimulus response pattern is reinforced (rewarded), the individual is conditioned to respond. Reinforcement is the key element in skinner’s stimulus-response theory. A reinforce is anything that strengthens the desired response. It could be verbal praise, a good grade or a feeling of increased accomplishment or satisfaction. The theory also covers negative reinforces any stimulus that results in the increased frequency of a response when it is withdrawn (different from adverse stimuli-punishment which results in reduced responses).
	However, teachers are the great reinforces. The pattern in which students respond to stimuli and perform very well in their academics depends on how the teacher reinforces them. Whenever a student is been reinforced (rewarded) positively in the class, the student usually have the urge and zeal to perform better in the class, this create a room for a better relationship between the teacher and his or her students in the classroom, furthermore, negative reinforcement from the teacher makes students to feel inferior and rejected in the classroom thereby making the student not to participate in any classroom activity even when the student can do better. Teachers find it difficult to relate and ever associate with such student because he or she will never feel free with the teacher talk more of associating with the teacher and this will now lead to poor relationship between teacher and the students.
	According to Piaget’s theory of cognitive-development, he described stages of cognitive development. This includes sensori motor stage, preoperational stage, concrete operational stage and formal operations stage.
	At the sensor motor stage, children at the sensorimotor stage are explorers. They want to see, hear, taste, and touch anything around them. They generally don’t appear to be thinking about what they do-no obvious rationale underlies their motives. Children at this stage are revealing in sensory experience and enjoying their rapidly improving abilities to move around and take in new experiences. They use language to catalog objects in their environment and make demands of their caregivers. Sensory stimuli are paired up with voluntary motor responses, and sensory/body coordination is established. Syntax and grammar have not yet been developed and relations between concepts are vaguely understood at best. During the late sensori motor stage of cognitive development, children begin to learn the concept of “object performance”, in other words, they learn that objectives still exist even of they cannot see them.
	At preoperational stage, around age two, children enter the preoperational stage where they learn how to think abstractly, understand symbolic concepts, and use language in more sophisticated ways. During this stage of cognitive development, children become insatiably curious and begin to ask questions about everything they see. They can imagine people or objects that do not exist (such as a lizard with wings) more readily than younger children and they like to make up their own games. According to Piagets theory of cognitive development, children at this stage understand object performance, but they still don’t get the concept of conversation. They don’t understand that changing a substances appearance doesn’t change its properties or quantity.
	Concrete operational stage, by the time they are of years old, children can understand much more complex abstract concepts such as time, space and quantity. They can apply these concepts to concrete situations, but they have trouble thinking about them independently of those situations. As Jean Paiget pointed out in his theory of cognitive development, the children ideas about time and space are sometimes inconsistent at this stage, but a basic logic is present that governs their cognitive operations. Children can learn rules fairly, easily, but they may have trouble understanding the logical implications of those rules in unusual situations.
	At formal operations stage, starting at around 11 years old, children becomes capable of more abstract, hypothetical and theoretical reasoning. They can apply rules to a variety of situations, and engage in counterfactual “if then” reasoning, “counterfactual” refers to the fact that the “if” is known to be untrue. For example “if dog’s were reptiles, they would have cold blood”. Children at the formal operations stage can accept this as valid reasoning, even though the premise is obviously false. At this stage of cognitive development, formal logic becomes possible and verbal explanations of concepts are usually sufficient without demonstration. Strategy-based games become more enjoyable, whereas rote games like “chutes and ladders” become repetitive.
	However, poor teacher-students relationships psychologically affect the cognitive development of the students. In building students cognitive flexibility teachers been the caretakers of adolescents in developing brain power can help their students recognize unintentional blindness, embrace divergent thinking, and harness the potential of transferring their learning. Students need explicit instruction and opportunities to practice the flexible thinking that will make the most of their brains fertile at adolescent development stage. Therefore the opportunities that a teacher provide for his/her students will give them greater access to develop their skill nets for expanded perspectives, wider out looks, greater creativity, willing collaboration, and inspired innovation. Students who feel free and connected with their teachers is a result of good and positive relationship. Teacher who have poor relationship with their students find it very difficult to develop their brain power, such students finds it difficult to reason, manipulate even assimilate and comprehend what ever the teacher taught them, this serves as a factor that contribute to poor academic achievement of students.
2.6	Constructivism Theory of Learning 
	Constructivism is a learning theory found in psychology which explains how people might acquire knowledge and learn. It therefore has direct application to education. The theory suggest that humans construct knowledge and meaning from their experience. The role of the teacher in constructivist philosophy is adapt to the learner’s needs and give them the freedom to construct knowledge for themselves. Teacher who do not relate and associate with his/her student may not even have the time to adapt to his/her students need or even to facilitate the students interacting with hands on and self-directed learning activities. Each learner is considered as a unique individual with cultural background, individual disposition, and prior knowledge influencing their learning. Therefore, the teacher should not think that the duty is to teach and go, they should have it at their back of their mind that for a learning process and for the students believe in and understand what they teach, they should have devoted mind and relate very well with their students, because poor teacher student relationship cause a lot of failure in the students academic. The teacher must consider all the factors listed above and then assist the student in pursuing new knowledge and placing what they have learned into the context of their own lives.
	In order words, teachers should endeavor to relate and associate very well with their student and also pay attention to these two particular factors in assisting learners (students). First they should consider the learner’s zone of proximal development and give the learners the help they need in constructing new knowledge and meaning. Second, they should facilitate interaction and cooperation between learners since the social and cultural context of learning is essential in constructivist philosophy. While much of learning is self-directed, the teacher has a lot of work to do. They must ensure that learners have access to sufficiently challenging material to grow, but not so challenging that learners became hopeless and give up on their self-directed efforts. For a teacher to form positive and better relationship with students, the teacher must be flexible and adapt to learner’s individual interests and needs. And the teacher must also ensure that the environment is positive and supportive, so that students will fell emotionally secure and able to challenge themselves cognitively.
	If the teachers from positive relationship with their students, they always feel free in the class, engage and interact with the world around them, with peers, with authorities, and with educational materials. Through active engagement the learner constructs knowledge and meaning, observing how objects and ideas interact, and creating a cognitive framework for making sense of it all. The learners are often free to pursue their own interests, as long as they are challenging themselves and forming new ideas throughout the process. Students that relate very poor with their teacher always feel rejected and finds it difficult to construct knowledge due to they do not engage very well or interact with their world around them, share ideas with peers they could learn some thing from and also educational materials, such students may not have the sense of observing how objects and ideas interacts. These students are prone to perform very poor in their academics.
2.7	Attachment Theory According To John Bowlby (1907-1990) and Mary Ainsworth (1913-1999)
	Attachment is a deep and enduring emotion across time and space (Ainsworth, 1973; Bowlby, 1969). This theory states that strong emotional and physical attachment to at least one primary caregiver is critical to personal development. Attachment theory is a concept in developmental psychology that concerns the importance of “attachment” in regards to personal development. Specifically it makes the claim the ability for an individual to form an emotional and physical “attachment” to another person gives a sense of stability and security necessary to take risks, branch out, and grow and develop as a personality.
	Psychologist John Bowlby was the first to coin the term. His work in the late 60s established the precedent that childhood development depended heavily upon a child’s ability to form a strong relationship with “at least one primary caregiver”. Generally speaking, this is one of the parents. Bowlby’s studies in childhood development and “temperament” led him to the that a strong attachment to a caregiver provides a necessary sense of security and foundation. Without such a relationship in place, Bowlby found that a great deal of developmental energy is expounded in the search for stability and security. In general, those without such attachment are fearful and are less willing to seek out and learn from new experiences. By contrast, a child with a strong attachment to a parent knows that they have “back-up so to speak. The same thing is applied with students that relate very well with their teacher.
	Mary Ainsworth would develop many of the ideas set forth by Bowlby in her studies in particular, she identified the existence of what she calls “attachment behavior”, example of behavior that are demonstrated by insecure children in hopes of establishing or re-establishing an attachment to a presently absent-caregiver. Since this behavior occurs uniformly in children, it is a compelling argument for the existence of “intake” or instinctual behavior in the human animal. The study worked by looking at a broad cross-section of children with varying degree of attachment to their parents or caregiver from strong and healthy attachments to weak and tenuous bond. The children were then separated from their caregiver and their responses were observed. The children with strong attachment were relatively calm, seeming to be secure in the belief that their caregivers would return shortly, where as the children with weak attachments would cry and demonstrate great distress under they were restored to their parents. Later in the same study, children were exposed to intentionally stressful situations, during which nearly all of them began to exhibit particular behaviors that were effective in attracting the attention of their caregiver – keen example of attachment behavior.
2.8	Empirical Studies 
Okoye (2018) carried out study on the relationship between the socioeconomic status of parent and academic performance of students in selected secondary school in Orlu Division of Imo state. Descriptive survey research was used in carrying out the study. The data were analyzed using mean, standard deviation and t-test. Research questions three and five were answer using Pearson product moment correlation co-efficient. The level of statistical significance considered for accepting the hypothesis as tenable was 0.05. Structured questionnaire and oral interview was used in the study. A sample of twenty families was used. He came to the conclusion through his finding that two variables, socio-economic status of parents and students achievement were not related. He found out that there is no significant difference between the performance of students of high socio-economic status and other student from low socio-economic status. Adolescent from low class families, work hard with little facilities in the school and at home still perform well in school. The above research study is related to the present study, pointing out that academic performance depends on hard work and determination to make it.
Aryana (2010) carried out a research on the relationship between self-esteem and academic achievement in the pre-university students. It aimed at identifying whether there are differences in academic achievement of boys and girls. The objectives of this study were achieved by using the coppersmith questionnaire and the students’ grade in their current and previous semesters. The random sampling was used for collecting the data and as a consequence 50 male and 50 female were chosen randomly. The questionnaires were distributed amongst 100 students in Qaemshaho schools. The data were analyses using mean and standard deviation.
There result demonstrated that there was significant (p < 0.01) positive relationship between self esteem and academic achievement. Moreover, there was significant difference in academic achievement of boys and girls. However, no significant difference was found in self-esteem of males and females. The results suggest that high self-esteem is an important factor and it strengthens the prediction of academic achievement in students.
The study reviewed above investigated the relationship between self-esteem and academic achievement in the pre-university students, whereas the present study investigated the relationship among peer pressure, time management of academic performance of in-school adolescents.
Keith (2011) carried out a study on relationship between school libraries and academic performance. The study was carried out in Okigwe senatorial zone. Eight library schools were used and one hundred and twenty students were used as sample. Questionnaire was administered he found out that schools with well equipped library, perform higher than schools where libraries are not well equipped he further said that libraries provide instructional materials to enrich the curriculum and give unlimited opportunities for students learning. The quality of school library services makes difference in academic achievement, (library research service, 2000). It promotes the growth of knowledge. Relating this study to the present study one can observe that any adolescent who utilized the library very well will do well in his/her academics.       
2.9	Summary of the Literature Reviewed
	However, the study review that poor teacher-students relationship influences the academic performance of senior secondary school. The vast majorities of teachers are trust-worthy and are governed by a moral compass. They operate in a professional manner and set very high standard for their students and for themselves. They would never breach the sacred trust of students, parents, school, administrators, or the society at large. 
	Furthermore, a seemingly small but growing minority of teachers of both sexes have taken the foundations of the teaching profession by engaging in poor and improper relationship with students. Because teachers and students spend so much time together, teachers wield a considerable amount of power over their students.
Teachers should use this power to better themselves, the classroom environment and their students. Therefore, improving relationships in schools between teachers and students will have positive implications for all involved; research suggests that relationships with students are the most important source of enjoyment and motivation for teachers. When teachers are motivation for teaching. When teachers are motivated and sincerely care for their students, they are more likely to think about other practice and employ strategies that create a welcoming and enjoyable learning environment. Also teachers that are motivated and dedicated to their work not only as a teacher but also as a caregiver, helps their student in their cognitive development. The research also suggests that students who feel a sense of control and belonging achieve higher academically. Therefore, teachers have a responsibility to foster a welcoming and motivational learning environment for their students. The best way to accomplish this is to be having constructive interaction with students and building and maintaining relationship.
Teachers who understand that their work is just a teacher always fails to pay attention to his/her students needs, interact build, and maintain relationships, this give rise to poor-teacher-students relationship which has been the main source of poor academic achievement of secondary school students. When students do not feel a sense of control or when they feel their teachers do not care about them as a result of poor teacher-students relationship, there are many negative consequences. Students will avoid challenges and will not seek help from their teachers. In fact, these students will only complete and do enough to get by but will never truly engage in their own education. Feeling distracted anxious, distressed and unmotivated are also consequences when students feels they has no control. Unfortunately, the students will procrastinate, make excuses, and quite as soon as possible, resulting in low academic achievement.

    
   
 

CHAPTER THREE
RESEARCH METHODS
	This chapter discussed and concentrated mainly on the method and procedures of gathering, presenting and analyzing information in form of a practice and realistic data into the earlier theoretical framework. It covers; research design, population of the study, sample and sampling technique, instrument for data collection, validity of instrument, reliability of instrument, method of data analysis and decision rule. 
3.1	Research Design 
	This study was a survey research design to determine the influence of poor teacher-students relationship on academic performance of biology students in Ilorin West Local Government Area of Kwara State. A survey research design is a form of research in which data is collected by asking a set of reformulated questions in a predetermined sequence of a defined population.
3.2	Population of the Study 
The population for this study consists of Biology students in selected secondary schools in Ilorin West LGA of Kwara State.
3.3	Sample and Sampling Technique 
The sample used for this research was one hundred (100) students from five (5) selected secondary schools in Ilorin West Local Government Area. The sampling technique used in this study was simple random sampling technique.

3.4	Instrument for Data Collection 
	The questionnaire is the instrument for data collection. It is structured based on the research questions that guide the study. A four point scale of very large extent [VLE] large extent [LE] small extent [SE] and very small extent [VSE] were used.
3.5	Validity and Reliability of the Instrument
The instrument was validated by the supervisor who examined the various items in the instrument in terms of appropriateness and clarity. Corrections and modifications were made accordingly on the affected items, before the final production of the instrument.
The researcher used cronbach’s Alpha formula to establish the internal consistency reliability of the study. The index obtained (0.90) served as a measure of its reliability. The reliability index shows that the instrument is reliable.
3.6	Method of Data Collection 
	The instrument used in this study was structured questionnaire. The questionnaires were administered personally by the researcher to the respondents in order to retrieve number of the questionnaire issued out. The questionnaire was collected at the spot.
3.7	Method of Data Analysis 
	The data were analyzed using mean and grand mean in other to determine the extent of accepted and rejected in each of the statement in the questionnaire item. Normal values were assigned to different scaling items as follows:
Very Large Extent	(VLE)	=	4
Large Extent 		(LE)	=	3
Small Extent		(SE)	=	2
Very Small Extent 	(VSE)	=	1
Total				=	10
A cut off was determined by finding the mean of the nominal values assigned to the option in each questionnaire items, using the formula 
Where 	X	 = 	mean 
	E	=	the score
	N	=	number of the item 


Thus  =  =  = 2.5
Decision Rule 
Hence any of the response that have mean score of 2.5 and above will be regarded as accepted while any value below 2.5 was regarded  as rejected.	
 
 

CHAPTER FOUR
RESULTS AND DISCUSSION
4.1	Results
Data collected are presented and analyzed with respect to the five research questions that guided this study. Raw scores were used in preparing the frequency distribution table weighted under very large extent (VLE) = 4, large extent (LE) = 3, small extent (SE) = 2, very small extent (VSE) = 1. The mean was used in answering the five research questions that guided the study.
Research Question 1: In what ways do teachers punish and react towards students in the class whenever their attention is needed by them?
Table 1: Responses on do teachers punish students in the class whenever their attention is divided
	S/N
	Items
	VLE
	LE
	SE
	VSE
	Total
	
	Decision

	1.
	Do your teachers listen to you when you call their attention to an event happening in the class?
	26
	34
	20
	20
	100
	2.6
	Accepted 

	
	
	
	
	
	
	
	
	

	2.
	Do teachers react appropriately to the event? i.e. punishing offenders or rewarding achievers?
	19
	28
	20
	33
	100
	2.3
	Rejected 

	
	
	
	
	
	
	
	
	

	3.
	Do your teachers create time for you to ask and answer questions while in the classroom?
	23
	25
	20
	32
	100
	2.1
	Rejected  


Total mean = 7

= 1.75	= 2.0
From the computed mean in table 1 it was found that item (1) were above the cutoff point of 2.5 and therefore accepted on do teachers punish students in the class whenever their attention is divided. While item (2, 3) were below 2.5 and therefore rejected do teachers punish students in the class whenever their attention is divided.  
Research Question 2: To what extent can we encourage students-teachers relationships in the classroom?
Table 2: Responses on can we encourage students-teacher relationships in the class
	S/N
	Items
	VLE
	LE
	SE
	VSE
	Total
	
	Decision 

	1.
	Teachers are trust worthy whenever students discuss with them
	15
	30
	29
	26
	100
	2.3
	Rejected  

	
	
	
	
	
	
	
	
	

	2.
	Teachers are not harsh with their students to avoid them running away from them.
	35
	20
	25
	20
	100
	2.6
	Accepted 

	
	
	
	
	
	
	
	
	

	3.
	School management encourages mentorship system. 
	28
	41
	15
	16
	100
	2.7
	Accepted  

	
	
	
	
	
	
	
	
	

	4.
	Students are free to approach their teacher when in need.
	20
	30
	10
	40
	100
	2.3
	Rejected 


Total mean = 9.9

= 2.47	= 2.5
From the computed mean in table 2 it was found that item (2, 3) were above the cutoff of 2.5 and therefore accepted to what extent can we encourage teacher students relationship in the class? While item (1,4) rejected  to what extent can we encourage teacher-students relationship in the class. 

Research Question 3: To what extent do teachers reinforce the students in their class?
Table 3: Responses on do teachers reinforce the students in their class?
	S/N
	Items
	VLE
	LE
	SE
	VSE
	Total
	
	Decision 

	1.
	To a large extent teachers used positive reinforcement when you attempt questions correctly.  
	25
	27
	35
	13
	100
	2.6
	Accepted 

	
	
	
	
	
	
	
	
	

	2.
	The teachers do not use positive reinforcement when you attempt questions correctly.
	20
	33
	20
	27
	100
	2.4
	Rejected

	
	
	
	
	
	
	
	
	

	3.
	To a small extent the teachers used positive reinforcement when you attempt questions correctly.
	30
	27
	23
	20
	100
	2.6
	Accepted 

	
	
	
	
	
	
	
	
	

	4.
	The teachers do not use reinforcement at all when you attempt question correctly.
	30
	40
	12
	18
	100
	2.8
	Accepted 


Total mean = 10.4

=  2.6
From the computed mean in table 3; it was found that item (1, 3, 4) where above the cut of point of 2.5 and therefore accepted to what extent do teachers reinforce the students in their class? While item (2) where below 2.5 and therefore rejected to what extent do teachers reinforce the students in their class.    


Research Question 4: To what extent do teachers allow students freedom in their class?
Table 4: Responses on do teachers allow students freedom in their class
	S/N
	Items
	VLE
	LE
	SE
	VSE
	Total
	
	Decision 

	1.
	My teachers allow me to ask questions always in the class.
	19
	35
	26
	20
	100
	2.5
	Accepted  

	
	
	
	
	
	
	
	
	

	2.
	My teachers do not allow me to ask questions in the classroom.
	17
	31
	28
	24
	100
	2.3
	Rejected  

	
	
	
	
	
	
	
	
	

	3.
	My teachers give me freedom of expression in the class.
	19
	30
	30
	21
	100
	2.7
	Accepted   


Total mean = 7.5

= 1.815	= 2.0
From the computed mean in table 4 it was found that item (13) were above the cutoff point of 2.5 and therefore accepted to what extent do teachers allow students freedom in their class? While item (2) was below 2.5 and therefore   rejected  to what extent do teachers allow students freedom in their class.


Research Question 5: To what extent do teachers use leisure time to engage the students in a friendly chat?
Table 5: Responses on do teachers use leisure time to engage the students in a friendly chat
	S/N
	Items
	VLE
	LE
	SE
	VSE
	Total
	
	Decision 

	1.
	My teachers chat with me at their leisure time.
	26
	25
	20
	29
	100
	2.5
	Accepted 

	
	
	
	
	
	
	
	
	

	2.
	My teachers do not chat with me during the leisure time.
	17
	31
	27
	25
	100
	2.3
	Rejected

	
	
	
	
	
	
	
	
	

	3.
	My teachers talk about my dressing. 
	30
	20
	15
	35
	100
	2.4
	Rejected

	
	
	
	
	
	
	
	
	

	4.
	My teachers do not talk about my dressing. 
	31
	29
	20
	20
	100
	2.7
	Accepted 

	
	
	
	
	
	
	
	
	

	5.
	My teachers talk about my future plan.
	15
	27
	23
	35
	100
	2.2
	Rejected  


Total mean = 12.2

= 3.05	= 3.0 
From the computed mean in table 5 it was found that item (1,4) were above the cutoff point of 2.5 and therefore accepted  on to what extent do teachers use leisure time to engage the students in a friendly chat? While item (2,3,5) were below 2.5 and therefore rejected to what extent do teachers use leisure time to engage the students in a friendly chat.


4.2	Discussion of the Findings 
Research Question 1: In what ways do teachers punish and react towards students in the class whenever their attention is needed by them?
Table 1 shows how teachers react and punish students in the classroom. The finding shows that teachers punish and react negatively towards the students in the classroom. Akey (2006) who noted that teachers reinforce students positively when ever their academic performance is above average. Garcia- Reid et al (2005) that opined that students’ engagement is positively correlated to teachers support and that students who noted that their teachers were supportive and cared about their success were more likely to be engaged in the classroom and perform well academically.
Research Question 2: To what extent can we encourage students-teachers relationships in the classroom?  
According to Constructivist Theory of Learning, the theory suggests that teachers should consider the learner’s zone of proximal development and give the learners the help they need in constructing new knowledge and meaning. Second, they should facilitate interaction and cooperation between learners since the social and cultural context of learning is essential in constructivist philosophy. Therefore this theory is in line with this research question.    
Research Question 3: To what extent do teachers reinforce the students in their class?
This research question seeks to find out to what extent teachers use praises on the student in the classroom during teaching and learning of Biology. This result support the view of Babal (2006) who noted that teachers must plan ahead to set up worthwhile learning situations and also should constantly strive to develop and appropriate climate for learning.
Research Question 4: To what extent do teachers allow students freedom in their class? 
It is shown that teachers allow students freedom in the classroom. This finding is in line with the view of Okeke (2004) who opined that dominative attitude of the teacher tends to bring about resistance on the side of the students. He advised that teachers should bear in mind that students need to feel secure and they also need an atmosphere in which authority is exercised in a democratic way.
Research Question 5: To what extent do teachers use leisure time to engage the students in a friendly chat?
Table 5 shows that the responses of the students on the extent teachers use leisure time to chat friendly with them. It shows that teachers use leisure time to engage them in friendly chat. This result is compatible with the statement of Fafunwa (2004) who pointed out for a successful academic achievement to occur in the learner, they must try to create free time that will encourage cordial relationship between him and his learners and the learners must be given freedom to participate thereby expressing his/ her views based on what they know.



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS 
5.1	Summary 
The study evaluated the influence of poor teacher-students relationship on academic performance of Biology students in Ilorin West Local Government Area, Kwara State. The researcher emulated five research questions to guide the study. Related literature were reviewed, data was collected using structured questionnaire and a sample of one hundred (100) respondents. Data analysis was made using mean and grand mean for the research questions. From the results, it was found that to solve poor teachers-students relationship the teachers should know the students by name, know personal things about the student, avoid the use of threat and punishment and create a supportive classroom environment.
5.2	Conclusion
	It was establish that the teachers have important role in developing, nurturing and maintaining other relationship with their students. Teachers are required to foster positive relationship with their students to create a conducive environment (classroom) for teaching and learning activities and also meet students’ developmental, emotional and academic needs, since student’s who posses position and supportive relationships with positive attitude as well as positive academic “outcomes” such as higher grades. Students with conflict teachers-student relationship tends to hate their teacher which lead to report of the subject (Biology) right by the teacher and are at increased risk for academic problems such as poor grades and repeating a grade.
	Finally, it is thereof important to consider what the students bring into the classroom and know how to relate with them.
5.3	Recommendations
	Having identified some of the weakness and problems of the influence of poor teacher-students relationship on academic performance of Biology students in Ilorin West Local Government Area, Kwara State, the researcher therefore recommends that:
1.	Mentorship should be encouraged in schools to foster and improve the relationship between the teachers and students.
2.	Qualified and sound minded teachers should be employed, so that the will be able, willing and disposed to develop, nurture and maintain good relationship between them and their students.
3.	Seminar or workshop should be organized at least once or twice in a year for teachers in order to enlighten them more on how to relate, communicate, associate and meets the needs of their students.
4.	Teachers should try and reinforce their students passively whenever the answer questions correctly or wrongly in the class.
5.	School management or school authority should check and monitor the teachers as the teacher in order to found out how they relate, communicate and associate with their students during teaching and learning activities.  
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APPENDIX 
KWARA STATE COLLEGE OF EDUCATION, ILORIN 
DEPARTMENT OF BIOLOGY/INTEGRATED SCIENCE 

QUESTIONNAIRE ON INFLUENCE OF POOR TEACHER-STUDENTS RELATIONSHIP ON ACADEMIC PERFORMANCE OF BIOLOGY STUDENTS IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE

Dear Respondent,
The researcher is a NCE student of the above named college, who is conducting a research on the influence of poor teacher-students relationship on academic performance of biology students in Ilorin West Local Government Area of Kwara State.
The research is purely an academic exercise, and any information given by you will be treated confidentially and will only be for the purpose of this study.
Please try to respond correctly to the items, as your co-operation will be highly appreciated.
Yours sincerely,

SOLIHU, Kaosarah
SECTION A: Personal Information
Please indicate your age group
(a) 14-19 (   )	(b) 19-20 (   )	(c) 20-24 (   )
Sex: Male (   )	Female (   )
SECTION B: QUESTIONNAIRE 
Instruction: Kindly tick (√) very large extent for VLE, LE for large extent, SE for small extent and VSE for very small extent
Research Question 1: In what ways do teachers punish and react towards students in the class whenever their attention is needed by them? 
	S/N
	ITEMS
	VLE
	LE
	SE
	VSE

	1.
	Do your teachers listen to you when you call their attention to an event happening in the class?
	
	
	
	

	2.
	Do teachers react appropriately to the event? i.e. punishing offenders or rewarding achievers?
	
	
	
	

	3.
	Do your teachers create time for you to ask and answer questions while in the classroom?
	
	
	
	






Research Question 2: To what extent can we encourage students-teachers relationships in the classroom?
	S/N
	ITEMS
	VLE
	LE
	SE
	VSE

	1.
	Teachers are trust worthy whenever students discuss with them
	
	
	
	

	2.
	Teachers are not harsh with their students to avoid them running away from them.
	
	
	
	

	3.
	School management encourages mentorship system. 
	
	
	
	

	4.
	Students are free to approach their teacher when in need.
	
	
	
	



Research Question 3: To what extent do teachers reinforce the students in their class?
	S/N
	ITEMS
	VLE
	LE
	SE
	VSE

	1.
	To a large extent they used positive reinforcement when you attempt questions correctly.  
	
	
	
	

	2.
	The teachers do not use positive reinforcement when you attempt questions correctly.
	
	
	
	

	3.
	To a small extent the teachers used positive reinforcement when you attempt questions correctly.
	
	
	
	

	4.
	The teachers do not use reinforcement at all when you attempt question correctly.
	
	
	
	



Research Question 4: To what extent do teachers allow students freedom in their class?
	S/N
	ITEMS
	VLE
	LE
	SE
	VSE

	1.
	My teachers allow me to ask questions always.
	
	
	
	

	2.
	My teachers do not allow me to ask questions in the classroom.
	
	
	
	

	3.
	My teachers give me freedom of expression in the class.
	
	
	
	

	4.
	I do not ask questions in the class.
	
	
	
	



Research Question 5: To what extent do teachers use leisure time to engage the students in a friendly chat?
	S/N
	ITEMS
	VLE
	LE
	SE
	VSE

	1.
	My teachers chat with me at their leisure time.
	
	
	
	

	2.
	My teachers do not chat with me during the leisure time.
	
	
	
	

	3.
	My teachers talk about my dressing. 
	
	
	
	

	4.
	My teachers do not talk about my dressing. 
	
	
	
	

	5.
	My teachers talk about my future plan.
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