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ABSTRACT
The assigned status of the English language in global activities results in the imperative clamour for its effective use in facilitating social mobility and mutual intelligibility. The teaching and learning of English language grammar has generated controversies among researchers and teachers of English language. This study therefore assess the various methods senior secondary school English language teachers employed in teaching grammar in Ilorin-south Local Government Area of Kwara State. It also sought to investigate influence of gender, qualifications and school type on methods senior secondary school English language teachers employed in teaching grammar. The study adopted descriptive survey research. The population of the study covers all the senior secondary school English language teachers in Ilorin-south Local Government Area. A researcher designed instrument was used for data collection. The reliability of the instrument was determined by adopting a test-retest method, using PPMC and the value of correlation coefficient was 0.76. Data collected were analyzed using the percentage, mean rating and standard deviation, and the independent t-test. The finding of the study showed that there are various methods employed by English language teachers in teaching grammar; there was no significant difference in the methods male and female senior secondary school English teachers employed in teaching grammar; there was a significant difference in the methods employed by qualified and unqualified senior secondary school English language teachers in teaching grammar; and there was a significant difference in the methods employed by public and private senior secondary school English language teachers in teaching grammar. Based on the findings, it was concluded that there are various methods senior secondary school English language teachers employed in teaching grammar. The study recommended among others that English language teachers: should employ various methods and resources in teaching grammar during the teaching and learning process.
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CHAPTER ONE
 INTRODUCTION
1.1 Background to the Study
[bookmark: _Hlk175206318]	The assigned status of the English language in global activities results in the imperative clamour for its effective use in facilitating social mobility and mutual intelligibility. Given the understandable importance of the English language at all levels of the educational system in Nigeria, it is important to ensure success which is commensurate with the vast resources and time spent on the teaching and learning of the subject. This accounts for the compulsory quest for a grasp of English by both teachers and learners of the language. With the intensification of administrative procedures, English became entrenched as the official language of the country.
Therefore, learners must attain a certain level of proficiency in English language as a subject since all other subjects are taught in English. The ability to use the language effectively is appropriately described as a social art (Olajide, 2010). The field of English language teaching is varied and extensive. This is why Williams (1999) observes that the spread of English throughout the world has given rise to diverse approaches to teaching the language in accordance with the different purposes for which it is used. He stresses that in multi-lingual countries such as Nigeria, it is used for intra-national and international purposes, as a second language and as a medium of instruction.
	The different purposes for which English language is used affect the ways in which it is taught. The right approach to the teaching of the language is related to the specific situation in which the language is learned. This is why language teaching should involve understanding how language and culture are fundamental parts of people’s lives. Teaching languages from an intercultural perspective improves the engagement and learning outcomes of students especially in English as a second language (ESL) teaching. Grammar is one of the difficult concepts which have a definite place in language teaching. Arguments about whether or not to teach grammar are in reality arguments about the way it should be presented and taught.
The essential deference between language teaching methods is in their approaches to the teaching of grammatical structure (Williams, 1999). Teaching grammar has been regarded as crucial to the ability to use the language. All the four language skills cannot be accessed and assessed without the knowledge of grammar. It gains its prominence in language teaching, particularly in English as a second language (ESL) in as much as without a good knowledge of grammar, learner’s language development will be severely constrained (Widodo, 2006).
Grammar can generally be defined as the rules that govern the use of language. It is the knowledge a proficient speaker of a particular language possesses that allows him to speak, understand and comment on situations (Adeniyi, 2006). The study which usually involved studying the language rules and describing how sentences are formed is referred to as grammar (Olujide, 2005). Abdullahi-Idiabgon (2012) concludes that the bedrock of any language is grammar because it captures the linear and orderly arrangement of the language components. He further stresses that a spoken language comprises utterance while a written one entails a combination of sentences.
Since both modes exhibit coherence for effective communication, this makes it more important for the written language to adhere strictly to the rules of grammar which guide the various elements of the language. Grammar is taught to furnish the basis for a set of language basic skills which are listening, speaking, reading and writing. In listening and speaking, grammar plays a significant role in grasping and expressing spoken language, since learning the grammar of a language is considered necessary in order to acquire the capability of producing grammatically acceptable utterances in such language (Corder, 1988; Widodo, 2006). In the case of vocabulary, grammar provides a pathway to learners on how some lexical items should be combined into a good sentence so that meaningful and communicative statements or expressions can be formed. In other words, Doff (2000) claims that by learning grammar, students can express meanings in the form of phrases, clauses and sentences.
Broadly speaking, in teaching grammar, there are two approaches that can be applied: deductive and inductive (Widodo, 2006). He stresses that deductive approach is derived from the notion that deductive reasoning works from the general to the specific. In this case, rules, principles, concepts, or theories are presented first, and then their applications are treated. Dealing with the teaching of grammar, the deductive approach can also be called rule-driven learning. In such an approach, a grammar rule is explicitly presented to students and followed by practice applying the rules (Widodo, 2006).
Williams (1999) views grammar teaching as being primarily concerned with developing control of language structures as a basis for effective communication. Over the centuries, many approaches and methods have been offered to the teaching of second and foreign language starting with the Grammar Translation Method (GTM) which left people with a tendency to teach the grammar of the target language through focusing on teaching the rules explicitly (Widodo, 2006). Not all the methods have placed the same emphasis on grammar because recent empirical and reviewed researches have directed people to the ways in which they can use language communicatively. In other words, learning the language rather than learning about the language (Harmer, 2003; Larsen- Freeman, 2006; Ellis, 2006; Spada, 2007).
The inductive approach comes from inductive reasoning stating that a reasoning progression proceeds from particulars (that is, observations, measurements, or data) to generalities (for example, rules, laws, concepts or theories). In the case of pedagogical grammar, most experts argue that the inductive approach can also be called rule-discovery learning. It suggests that a teacher who teaches grammar starts with the presentation of some examples of sentences. In this sense, learners understand grammatical rules from examples given. This presentation of grammatical rules can be spoken or written (Widodo, 2006).
Assessment can be both a formative as well as summative process. Formative assessment is used to provide feedback to students and teachers to promote further learning. Summative assessment contributes to the judgement of students’ learning for reporting and certification purposes. In this study, the assessment of methods and resources which English language teachers employed in teaching English grammar in senior secondary schools was carried out in order to find out the appropriate and effective methods and resources that would improve and enhance teaching and learning grammar.
There are factors that influence the teaching and learning of English grammar in senior secondary schools. Such factors include teachers’ gender, qualification, experience and school type. There has always been a serious controversy over the influence of gender in the teaching and learning processes as some scholars and researchers such as Hut (2002) reveals that female teachers perform better than male teachers in the use of instructional resources for teaching and learning generally, and that teachers are no doubt indispensable in the development of the potentialities and qualities of a society’s younger generation.  Also, Ajidagba (2002) argues that female teachers are more sympathetic; possess human feelings and better verbal expression than their male counterparts when dealing with students.
Olawepo and Jekayinfa (2002) findings show that gender is a co-factor in assessing teachers’ performance and should not be underrated or ignored in the teaching and learning situation or processes because teaching is not peculiar to any gender. In contrast, Lawal (1991) and Adebileje (1995) indicate that gender has no influence on teachers’ performance. In the same vein, Agbaje (2004) and Amadi (2010) have also argued that gender cannot be regarded as a serious determining factor towards effective and efficient teaching in the classroom.
Teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he is able to manage his teaching. Nwosu (1998) posits that professional qualification was found to have a better influence in the utilisation of resources that are available. Teachers who are well-trained make effective use of instructional materials in enhancing teaching and learning (Danmole, 1999). The display of mastery of the subject matter due to teacher’s level of qualification is a major criterion for learner’s academic achievement throughout his schooling career (Oladokun, 2006). Adagiri (2013) opines that professional training and knowledge are key priorities for teacher’s professionalism. She also stresses that teachers ought to be able to have a good understanding of their area of specialisation in order to impart the knowledge effectively.
However, Osarenren (2013) is of a contrary opinion as she observes that a qualified teacher is not necessarily an effective teacher; a competent teacher is not necessarily an effective teacher; and an efficient teacher may not necessarily be an effective teacher. She stresses further that a qualified teacher has the requirement and has undergone a teaching training but this does not make him or her competent. A competent teacher is he or she who has the knowledge of methods and principles of improving students’ learning.
Teaching experience is another factor believed to be relevant in the use of methods and resources by teachers. Experience is said to be the best teacher. Abiri (1998) explains that a professional becomes more efficient and effective when he/she stays longer on his/her job. Nevertheless, staying longer alone will not do, such a teacher should update his/her knowledge by attending seminars, conferences, workshops and educational programmes. Hammond (2000) observes that there is a relationship between teachers’ effectiveness in the use of resources and their years of teaching experience. 
Oyekunle (2002) views experience as gaining of knowledge and skills through practice rather than from books alone. Experience, according to Salman (2013), can be referred to as those attitudes and skills acquired by a person through his perception and participation in any programme or activity. Experience usually leads to expertise, and this too, is acquired through cultivation involving time, determination and dedication to be developed. It is a matter of how long a teacher has been teaching and not how old such a teacher is.
School type (proprietorship) is another factor that poses challenges to the teaching and learning of grammar. School proprietorship or ownership is an important factor in school administration, funding, staffing, facilities, teaching of specific subjects and general standard of education (Okunloye, 2006). He claims that private and public secondary schools have been found to differ significantly in the quantity and quality of teachers, facilities, equipment and fund.
The standard of education in public schools has, to some extent, been discredited because the products could not compete expectedly with their counterparts from high-flying private schools (Afolabi, 2005). He stresses further that public schools are normally classified based on the available resources on ground such as classrooms and the number of teachers. However, there is no special criterion for the classification in private schools as those who patronise them have series of divergent objectives such as fluency of their wards in English language, the ratio of students to teachers, school plants and premises among others.
Odewumi (2005) opines that the type of school children attend has a great influence on the way they learn. She also states further that there is no way one could compare public schools with private ones in terms of supply of instructional resources, organisation, planning, practical teaching and funding. Faniran (2007) concludes that private owned schools are better than public schools in terms of availability of learning resources. This study therefore intends to assess the various methods and resources senior secondary school English language teachers employed in teaching grammar in Ilorin, Nigeria.
1.2 Statement of the Problem
	Many studies have been conducted on the poor performance of senior secondary school students in English language. Researchers such as Babatunde (2005), Olajide (2007) and Amuseghan (2007) attribute the poor performance of students in English language to poor attitude of teachers and unavailability of instructional resources. Ahmed (2006) observes that most students fail to write accurately because of their inability to construct grammatically correct sentences, spell common words correctly, and punctuate simple sentences effectively.
Oguntola (2010) researched on methods and materials used in teaching French in junior secondary schools in Abeokuta South Local Government Area of Ogun State. The researcher found out that there are some methods of language teaching that are not given due recognition. Olateju (2011) studied availability and use of instructional resources for teaching secondary school English in Offa, Nigeria. Her findings show that some of the instructional resources available are not effectively utilised. Also, Bolarinwa (2013) investigated the availability and use of resources for teaching writing skills in senior secondary schools in Ilorin, Nigeria. She found out that there are some instructional resources that are available but are inadequate.
[bookmark: _Hlk175206372]The teaching and learning of English language grammar has generated controversies among researchers and teachers of English language. Over the years, English language teachers have been facing challenges on which methods and resources are most adequate in the teaching of English grammar. Lawal (2006) confirms that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning. The recurrent poor performance of secondary school students in Senior School Certificate Examination (SSCE) conducted by the West African Examination Council (WAEC) in Nigeria is disturbing and embarrassing.
It has been observed that the performance of students in senior secondary school examinations since 2018 is not encouraging as a result of the fact that students face a lot of challenges in the teaching and learning English especially in the aspect of grammar. Yet, the cause of this poor performance is a great concern to teachers and researchers. However, to the best of this researcher’s knowledge, not many studies have been carried out on the assessment of methods senior secondary school English language teachers employed in teaching grammar, especially in Ilorin-south, Kwara State, Nigeria. Thus, this seeming neglect has created a research gap, part of which the study intends to fill.
1.3 Purpose of the Study
[bookmark: _Hlk175206463]	The general purpose of this study is to assess the various methods senior secondary school English language teachers employed in teaching grammar in Ilorin-south Local Government Area of Kwara State. Specifically, the study is intended to find out:
a. the various methods senior secondary school English language teachers employ in teaching grammar.
b. whether the methods male and female senior secondary school English language teachers employed in teaching grammar differ.
c. whether the methods qualified and unqualified senior secondary school English language teachers employed in teaching grammar differ.
d. whether the methods private and public senior secondary school English language teachers employed in teaching grammar differ.
1.4 Research Questions	
	The following research questions would be answered in the study: 
1. What are the various methods senior secondary school English language teachers employed in teaching grammar?
2. Do the methods male and female senior secondary school English language teachers employed in teaching grammar differ?
3. Do the methods qualified and unqualified senior secondary school English language teachers employed in teaching grammar differ?
4. Do the methods public and private senior secondary school English language teachers employed in teaching grammar differ?
1.5 Research Hypotheses	
	The following research hypotheses would be tested in this study:
Ho1: There is no significant difference in the methods employed by male and female senior secondary school English language teachers in teaching grammar.
Ho2: There is no significant difference in the methods employed by qualified and unqualified senior secondary school English language teachers in teaching grammar.
Ho3: There is no significant difference in the methods employed by public and private senior secondary school English language teachers in teaching grammar.


1.6 Scope of the Study
[bookmark: _Hlk175207487]	This study would focus on the assessment of methods senior secondary school English language teachers employed in teaching grammar in Ilorin-south Local Government Area of Kwara State, Nigeria. It also seeks to investigate teachers’ gender, qualification and school type as factors influencing the teaching and learning of English language grammar in Ilorin. The population of the study covers all the senior secondary school English language teachers in Ilorin-south Local Government Area. These English language teachers were sampled from the selected public and private senior secondary schools in the Ilorin-south Local Government Area.
[bookmark: _Hlk41653511]Questionnaire on methods which senior secondary school English language teachers employ in teaching grammar was used to elicit data from the respondents. Demographic data of the respondents was described using the percentage. The first research question was answered using mean rating and standard deviation. Other research questions were tested through their corresponding hypotheses using inferential statistics (the t-test) at 0.05 level of significance. 
1.7 Significance of the Study
[bookmark: _Hlk149738414]	This study would be useful to English language teachers, curriculum planners, textbook writers, government and policy makers in the education sector and future researchers. English language teachers would be sensitised in reviewing the available methods and resources in teaching grammar. It would also expose them to the various types of methods and resources employed in teaching grammar based on the approaches and level of the learners. The outcome of this study would also help them to boost the teaching-learning process by acquainting them with the need to adopt appropriate methods during teaching and employ relevant resources in teaching grammar.
Curriculum planners would find the outcome of this study relevant as this would avail them the opportunity to review the existing curriculum in order to update grey areas especially in grammar aspects. The outcome of these findings would expose the curriculum planner to the strengths and weaknesses of the existing English language curriculum. Also, it would assist them in content organisation in the curriculum and syllabus. They would be aware of the methods and resources that could enhance the performance of students and emphasis the methods and resources that could be enforced during the teaching and learning process.
	Textbook writers would find the outcome of this study relevant as it would acquaint them with modern trends in the teaching and learning processes. This would direct the activities through different methods of teaching grammar. This would also enable them to produce more practical and relevant grammar textbooks recommended for schools thereby ameliorating the problems encountered by the grammar teachers in their attempt to translate the contents of the textbook into reality. This study would also avail the student’s opportunity to grasp materials based on their level and experience.
Government and policy makers in education would find the outcome of this study useful as this would help them to realise the importance of English grammar in the educational system. The information gathered could also influence the decision of educational administration as regards the training and recruitment of qualified English language teachers in an attempt to meet individual needs of the learners since it could have identified the methods and resources that would best serve each learner based on their level.
Also, the findings of this study would add to the existing body of knowledge and serve as reference for future researchers who may wish to offer suggestions and directions for further studies of this nature to be carried out in other parts of the country, especially in the rural areas.
1.8 Operational Definition of Terms 
	The following terms are operationally defined as used in this study.
Grammar: is an aspect of English language subject taught and learnt in senior secondary schools in Nigeria.
Methods: are the particular ways of presenting instruction in the process of teaching and learning grammar.
[bookmark: _Hlk149744200]Qualified Teachers: are teachers that possess academic certificates that enable to teach English language in senior secondary schools in Nigeria. Examples are; B. A. (Ed) English, M. (Ed) English, B. A. or M. A. English plus NCE or PGDE.
Unqualified Teachers: are teachers that are not in possession of academic certificates to teach English Language in senior secondary schools. Examples are; NCE, B. A., B. (Ed), M. A. or M. (Ed) not in English and/or without NCE or PGDE and others such as OND and HND. 
Public School: the type of senior secondary schools owned, managed and controlled by the Kwara State Government. 
Private School: the type of senior secondary school owned, managed and controlled by private individuals usually in the same compound with junior secondary section.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
In this study, relevant related literature was reviewed under the following sub-headings:
2.1 The Status of English Language in Nigeria
2.2 The Place of Grammar in English Language Curriculum in Nigeria
2.3 The Role of Assessment in Language Teaching and Learning
2.4 Methods Employed in Teaching Grammar
2.5 Factors Influencing Methods of Teaching and Learning Grammar
2.6 Appraisal of the Literature Reviewed
2.1 The Status of English Language in Nigeria	
	Nigeria as a multilingual country comprises of different ethnic groups, which occupied geographically, a complicated landscape from its historical, cultural, political, economic and educational developments. The socio-linguistic situation in Nigeria has often seen in the social activities being conducted in English language. In a nutshell, English language is widely spoken and has occupied a prominent position both at the workplace, in the media and as a medium of instruction in schools along with the three crucial indigenous languages (Danladi, 2013).
	Adegbite (2004) views English as a language that provides an expected coordinating role as a way of inter-ethnic communication in Nigeria. During the early days, the first type of English that served as a contact communication in Nigeria was the Pidgin English, which has graduated to Creole in some riverine parts of Nigeria. From inception, English served a dual role in Nigeria, serving not only as a contact language between Nigerians who could not interact among themselves on the one hand, but also between Nigerians and Europeans on the other hand. It is now not only a second language, but also the language of commerce, education, politics, law and administration of the entire country affairs, though in different usages and command. Knowledge of English is therefore an essential requirement for anyone to promote or live in any wider context of the community, no matter the variety of English.
	English in Nigeria is seen as a weapon because it provides an excellent representation of political supremacy. Because of its official and instrumental functions, it is the premier language that Nigerians like their children to learn (Danladi, 2013). Many Nigerians now perceived that English is the greatest legacy bequeathed to the people at the end of British colonialism. It has been said that of all the legacies left behind by the British, none is as important as the English language (Medubi, 2007).  In fact, English occupies such an important position within the life throughout the country that some groups of people now suggest positive reasons to justify its retention as Nigeria's national language.
On the international level, English plays a global integrative role and has become the world’s lingua Franca per excellence, and the quest and yearning for science and technology are satisfied through English language. This position is supported by Danladi’s (2013) observation that English has transformed into a strong identity symbol in international politics, economy and diplomacy. In Nigeria's domain, English performs a dual role. It is a language of instruction, as well as a course of study in Nigerians universities. Such vital functions make it so significance that its quantity, quality and levels of use have continued to serve as parameters towards evaluating intelligibility and effectiveness in English usage in almost all the space of Nigerian’s life.
As a matter of fact, there are no distinctive language policies in Nigeria. Rather, most of what is referred to as language policies as enshrined in the Nigeria constitution can at best be referred to as mere government’s statement of intention towards achieving nationalism. By suggesting three indigenous languages and English language as the languages of education and by extension, the national languages, government has not demonstrated any seriousness towards solving the language problem in the country (Olusoji, 2012). The policy made no clear statement to distinguish properly the position of the English language in relation to the indigenous languages. No wonder English continues to play a dominant role in the affairs of the country as a discipline right from the elementary to the tertiary level, as the language of education at all levels and as a national language. 
English has become the language that determines the progress that students make in their quest to acquire higher education and prestigious employment. This is because admissions into tertiary institutions in Nigeria are based on the acquisition of a minimum of credit pass in the language at the WAEC, WASSCE, GCE, NECO and their equivalent examinations. This is so because Nigeria, as a multilingual and multiethnic country has so many languages, some of which have no standard orthography that can be used to perform these functions (Agbor & Perekeme, 2012). Similarly, students are not promoted into higher classes if they do not do well in English Language. It is a known fact that students cannot move to the Senior Secondary classes if they do not pass English at the Junior Secondary School Examinations.
More so, the society expects students at all levels to be able to use English both in spoken and written forms, to communicate meaningfully and intelligently. When this is not done, it is often the case to find out what they are learning in schools these days. In order to make sure that English is taught and learnt well, it has become a compulsory subject at all levels of education in Nigeria. This position is underscored by the fact that nursery and lower basic schools that ought to have used mother tongue as the language of instruction have abandoned the policy of the Federal Republic of Nigeria’s National Policy on Education (NPE, 2004) and have resorted to the use of English Language.
2.2 The Place of Grammar in English Language Curriculum in Nigeria
	English grammar is one of the cardinal concepts in secondary school English language curriculum. Determining the success or otherwise of the English curriculum aims, goals, objectives, methods and materials, which bother on the mass and accumulation of the four language skills (listening, speaking, reading and writing) as well as different language levels (phonetics and phonology, morphology, lexis, syntax and semantics) is an inevitable task. Most English as a Second Language (ESL) curriculum reforms over the years have sought to strike meaningful balance between linguistic competence and communicative competence (Amuseghan, 2007).
	According to Kolawole (1999), the current English Language Curriculum in Nigeria includes all those experiences which point towards the development of the communicative skills and the language arts of listening, speaking, reading and writing. The four language skills have been given adequate attention in the curriculum and they cover both content and process required for teaching the subject. Agbor and Perekeme (2012) maintain that these skills are essential if anybody hopes to achieve a mastery of the language. To facilitate easy mastery therefore, the curriculum is broad and covers topics such as grammar, reading, comprehension, dictation, vocabulary study, punctuation, listening, oral (speech work) and writing.
The goal of teaching English across culture is to help learners to be able to communicate effectively in the language. Being able to communicate in the language naturally is the ability to speak, read, write and understand the language well in the process of communication. This justifies the inclusion of the four language skills. The Federal Ministry of Education has designed a new set of the English Language Curriculum for Senior Secondary Schools which covers parts of speech: adverbs, conjunctions and prepositions, and the use of adverbs/adverbials and other terms to indicate manner which are the aspect of grammar.
	However, Amuseghan (2007) emphasises that in the real sense of communicative situation, the ability to understand a language and to produce it in actual communication is not the same as meeting a descriptive standard which examination-oriented English curriculum emphasises. This is because actual language use involves many varieties of knowledge, which no one has ever attempted to squeeze into textbooks or grammar text. Ekah (2002) contends that any teaching of language structures must include the basic elements of language phonology, morphology, lexis, syntax and semantics. Thus, the language teacher cannot escape teaching grammar and vocabulary as well as development of language skills such as reading and comprehension. What is important however is that these skills should not be taught in isolation, rather, language instruction should be integrated into activities and exercises for teaching listening, speaking, reading and writing skills across the curriculum.
 The place of grammar in second language instruction has been debated for a long time. However, explicit grammar instruction in language teaching has been downplayed after the communicative era. It is argued that learners need communicative competence for communication and traditional structural syllabus that teach specific sequences of grammar forms which do not produce communicative competence (Azad, 2013). Nassaji and Fotos (2004) indicate that current research in second language learning, however, has led to a reconsideration of the role of grammar in second language classroom. Their research suggests that some types of focus on grammatical forms were necessary if learners were to develop high levels of accuracy in the target language.
Most second language investigators agree that noticing or awareness of target structures and forms plays an essential role in second language learning which was necessary if learners were to develop high levels of accuracy in the target language (Doughty, 2001; Ellis, 2002). Grammar teaching is one of the difficult concepts and has a definite place in language teaching. Arguments about whether or not to teach grammar are in reality arguments about the way it should be presented and taught. The essential deference between language teaching methods is in their approaches to the teaching of grammatical structure (Williams, 1999). 
Grammar, according to Rutheford (1987), is a necessary component of any language teaching programme, and thus plays an important role in language teaching. However, the focus on grammar in language teaching was challenged with the emergence of teaching methodologies based on different learning theories, such a challenge influenced not only the content and the curriculum in language teaching, but also the implication for teaching grammar. Richards and Schmidt (2002) define grammar as a description of the structure of a language and the way in which linguistic units such as words and phrases are combined to produce sentences in a language.
According to Widdowson (1990) "...grammar is not a constraining imposition but a liberating force: it frees learners from a dependency on context and a purely lexical categorisation of reality". That is, if a learner does not know grammar, such a learner will have to rely on lexis, gestures, intonation or other non-verbal features to express his or her meanings. Thus, in order for the communication to exist, people have to know language and its rules, which we call “grammar” (Cullen, 2008). Grammar gains its prominence in language teaching, particularly in English as a second language (ESL), in as much as without a good knowledge of grammar, learners’ language development will be severely constrained.
Practically, in the teaching of grammar, learners are taught rules of language commonly known as sentence patterns. This is why Abdullahi-Idiabgon (2012) concludes that the bedrock of any language is grammar because it captures the linear and orderly arrangement of the English language components. According to Ur (1999), in the case of the learners, grammatical rules enable them to know and apply how such sentence patterns should be put together. The teaching of grammar should also ultimately centre attention on the way grammatical items or sentence patterns are correctly used. In other words, teaching grammar should encompass language structure or sentence patterns, meaning and use (Widodo, 2006).
Furthermore, grammar is taught to furnish the basis for a set of language skills: listening, speaking, reading and writing. In listening and speaking, grammar plays a crucial part in grasping and expressing spoken language (e.g. expressions) since learning the grammar of a language is considered necessary to acquire the capability of producing grammatically acceptable utterances in the language (Corder, 1988; Widodo, 2006). In reading, grammar enables learners to comprehend sentence interrelationship in a paragraph, a passage and a text. One of the major problems in second language learning is poor mastery of grammar of English language. Most students of second language do not grasp the grammar of English and lack vocabulary to build up the composition, that is, they are short of words to express their ideas (Azikiwe, 1998).
In the context of writing, grammar allows the learners to put their ideas into intelligible sentences so that they can successfully communicate in a written form. In the case of vocabulary, grammar provides a pathway to learners on how some lexical items should be combined into a good sentence so that meaningful and communicative statements or expressions can be formed. In other words, Doff (2000) observes that by learning grammar, students can express meanings in form of phrases, clauses and sentences. Widodo (2006) adds that it cannot be ignored that grammar plays a central role in the four language skills and vocabulary to establish communicative tasks. These are the areas where senior secondary school students would be tested on their overall mastery of the language and these form the basis of their performance in the subject.
According to Chang (2011), guaranteeing the accuracy of the sentences mainly depends on the learner’s mastery of grammar which is an indispensable part of a language. He adds that grammar is so important that the teachers and students have always attached great importance to teaching and learning of it. Simply put, to be able to teach and learn grammar appropriately has become the primary concern for both English language teachers and researchers. Since English is one of the core subjects and the language of communication in Nigeria, students’ performance in all these should be a great focus of their teachers.
2.3 The Role of Assessment in Language Teaching and Learning
Assessment plays an important role in the language teaching and learning. Assessments are at the core of the educational process because they have a direct impact on the learning processes of students. Traditionally, the most common way to measure achievement and proficiency in language learning has been the test, even though alternative forms of assessment are growing in popularity, most teachers still use this old method (Frank, 2012). Bachman (2004) defines assessment as a process of collecting information about something that we are interested in, according to procedures that are systematic and substantially grounded.
Van Den Akker (2003) describes assessment as essential component of the curriculum practice. Assessment is a process for obtaining information in curriculum operation in order to make decisions about students’ learning, curriculum and programmes, and on education policy matters. Teaching and assessment are two interrelated concepts which affect one another greatly forming a relationship in which the two inform and improve each other (Malone, 2011). The main purpose of teachers’ assessment and evaluation should be to strengthen the knowledge, skills, dispositions, and classroom practices of professional educators. This goal serves to promote students’ growth and learning while also inspiring great teachers to remain in the classroom.
Comprehensive systems of continuous teacher education and professional growth help teachers to master content, refine their teaching skills, critically analyse their own performance and their students’ performance, and implement the changes needed to improve teaching and learning (Malone, 2011). Assessment must be considered during the planning stage of instruction when learning outcomes and teaching methods are being targeted. It is a continuous activity, not something to be dealt with only at the end of a unit of study. Using a variety of assessment techniques, teachers gather information about what students know and are able to do, and provide positive, supportive feedback to students. They also use this information to diagnose individual needs and to improve their instructional programmes, which in turn helps students learn more effectively.
 	As Cheng, Rogers and Hu (2004) state that every model of the teaching-learning process requires that teachers base their decisions instructional grading, and reporting on some knowledge of students’ attainment of and progress towards desired learning outcomes. Therefore, teachers should continuously assess their students in order to help teaching and learning progress (Fulcher and Davidson, 2007). Assessment can be both a formative and summative process. Formative assessment is more valuable for day-today teaching when it is used to adapt the teaching to meet students’ needs (Rahman, Babu and Ashrafuzzaman, 2011).
Formative assessment has long been recognised as one of the most influential methods to improve learning and teaching (Cheng et al, 2004). Frey and Schmitt (2007) believe that formative assessment is effective since it attempts to adapt teaching and learning to meet learners’ needs. Assessment is important in language teaching and learning because it allows teachers to provide more effective instructions and to establish a basis for evaluating achievement (Hollowell, 2011). An assessment activity can help learning if it provides information to be used as feedback by teachers and by their pupils in assessing themselves in other to modify the teaching and learning activities in which they are engaged.
Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet learning needs (Scarino and Liddocoat, 2009). Assessment and feedback help teachers to check the current status of their students’ language ability through which they can know what the students know and what the students do not know. It also gives chances to students to participate in modifying or re-planning the upcoming classes (Rahman, et. al, 2011). Hattie and Timperley (2007) argue that feedback is one of the most powerful influences on learning and achievement. Formative assessment and feedback facilitate students to achieve better not only in their summative assessment but also to help them to improve attendance and retention of learning. Most importantly, they help learners to improve the quality of work. The importance of assessment and feedback in the teaching-learning process is inevitable (Rahman et. al, 2011).
2.4 Methods Employed in Teaching Grammar	
The arrangement of approaches, methods and even techniques is hierarchical. The organisational key is that techniques carry out a method which is consistent with an approach. An approach is a set of correlative assumptions dealing with the nature of language teaching and learning. It describes the nature of the subject matter to be taught. Method is an overall plan for the orderly presentation of language material, no part of which contradicts, and all of which is based upon the selected approach (Richards and Rodgers, 2001). An approach is axiomatic, a method is procedural. Within one approach, there can be many methods. A technique is an implementation that actually takes place in a classroom. It is a particular trick, stratagem, or contrivance used to accomplish an immediate objective.
Techniques must be consistent with a method, and therefore in harmony with an approach as well (Richards and Rodgers, 2001). Approach to language teaching refers to a theory about the nature of language and language learning that serves as the source of practices and principles in language teaching (Richards and Rodgers, 2001). Approach to language teaching generally has to do with the theoretical bases for the teaching of language. It is viewed as a set of related assumptions that deals with the nature of language on one hand and the nature of language teaching and learning on the other hand (Farooq, 2015). She views method as a procedural and overall plan for the orderly presentation of language teaching process which is based on the selected approach. What links theory with practice (or approach with procedure) is what we have called design.
In order for an approach to lead to a method, it is necessary to develop a design for an instructional system. Design is the level of method analysis in which we consider (a) what the objectives of a method are; (b) how language content is selected and organised within the method, that is, the syllabus model the method incorporates; (c) the types of learning tasks and teaching activities the method advocates; (d) the roles of learners; (e) the roles of teachers and (f) the role of instructional materials (Richards and Rodgers, 2001). Approach to teaching, according to Lawal (2009), is a general educational or instructional orientation which closely related to the theory of teaching and which is itself informed by relevant theories in the main foundational disciplines of philosophy, psychology and sociology.
The two dominant instructional approaches are the learner-centred and the teacher-centred which are themselves natural offshoots of two different theoretical perspectives within each of the foundational or feeder disciplines (Lawal, 2009). Differences among methods at the level of approach manifest themselves in the choice of different kinds of learning and teaching activities in the classroom. Teaching activities that focus on grammatical accuracy may be quite different from those that focus on communicative skills (Richards and Rodgers, 2001). The last level of conceptualisation and organisation within a method is referred to as procedure (Richards and Rodgers, 2001). This encompasses the actual moment-to-moment techniques, practices, and behaviours that operate in teaching a language according to a particular method. It is the level at which we describe how a method realises its approach and design in classroom behaviour.
At the level of design, we saw that a method will advocate the use of certain types of teaching activities as a consequence of its theoretical assumptions about language learning.  There are three dimensions to a method at the level of procedure according to Richards and Rodgers (2001) which are: (a) the use of teaching activities (drills, dialogues, information-gap activities, etc,) to present new language and to clarify and demonstrate formal, communicative or other aspects of the target language; (b) the ways in which particular teaching activities are used for practicing language; and (c) the procedures and techniques used in giving feedback to  learners concerning the form or content of their utterances or sentences.
In grammar teaching, explicit and implicit are predominant and recent approaches. Explicit grammar knowledge “refers to a conscious knowledge of grammatical forms and their meaning”. This knowledge helps the intake and the development of implicit language and is used to monitor language output. Explicit knowledge is commonly accessed slowly through controlled processing although at some extent it can be automatised (Purpura, 2004). On the other hand, implicit grammatical knowledge refers to “the knowledge of a language that is typically manifested in some form of naturally occurring language behaviour such as conversation (Ellis, 2002). In line with this, Brown (2007) proclaims that implicit knowledge involves unconscious awareness and intention. This process is commonly unconscious and accessed quickly.
Dekeyser (1995) posits that implicit grammatical instruction does not involve any explanation of rule presentation or a request to focus on form in the input. It occurs without intention to learn and without awareness of what has been learned. Not all the methods have placed the same emphasis on grammar because the recent experiments and researches have directed people to the ways in which they can use language communicatively; in other words, learning the language rather than learning about the language (Harmer, 2003; Larsen-Freeman, 2006; Ellis, 2006; Spada, 2007). Deductive approach is a way of teaching which derives from deductive reasoning and goes from general to specific.
In deductive approach, rules, patterns, principles are presented first and these are followed by examples. According to Paradowski (2009), in this approach learners are provided with ready-made grammar rules and a detail of the formation of the new structure, with its components and in which contexts it can be used. Deductive approach is also known as rule-driven teaching. For example, the traditional Grammar Translation Method purely uses the deductive approach (Gollin, 1998). In order to teach the target language grammar properly, the second language teacher should be competent in both learners' mother tongue and the target language. Some possible activities in deductive approach are rule-explanation, translation, doing worksheet and self-study grammar (Çakir and Kafa, 2013).
Whereas Mountone (2004) states that the deductive methods seem to work best if the teacher wants students to be able to quickly and accurately solve problems like those work-out in class, he believes that the deductive approach is more predictable because the teacher selects the information and the sequence of presentation. Inductive approach, on the other hand according to Çakır and Kafa (2013), is a way of teaching grammar implicitly without stating the grammar rules directly to the students. They stress that in inductive approach lesson should start with examples or situations which contextualise the language items to be learnt. Then, students discover and infer the rules from the context. It can also be called "rule discovery" method where learners are not merely provided with ready-made grammar rules (Paradowski, 2009).
Mountone (2004) claims that with an inductive approach, teachers show their students a series of examples and non-examples then guide them toward noticing a pattern and coming up with the generalisation or concept rule.  Inductive approach is often correlated with Direct Method and Natural Approach in English teaching. In both methods, grammar is presented in such a way that the learners experience it (Çakır and Kafa 2013). Çakır and Kafa (2013) argue about the best way of teaching grammar which has been held on many different methods and has been discovered since it was realised that grammar teaching is necessary. They note that the significant ones are Grammar Translation Method (GTM), Direct Method (DM), Audio Lingual Method (ALM), Code-Cognitive Methods (CCM), Notional-Functional Method (NFM), Total Physical Response (TPR), Communicative Language Teaching (CLT) and Task-Based Learning (TBL). They also stress further that teachers can include different techniques from different methods, by this way the teacher has an eclectic method of teaching grammar (Çakır and Kafa 2013). 
Williams (1999) notes that not every activity needs to be incorporated in a single lesson within the time available, an eclectic method can be made to suit the learners and the subject matter. An eclectic selects the most appropriate methods from different theories, past or present which should be an integrative feature that is applied to a specific method to suit a specific goal, identified in terms of the needs of the learner (Williams, 1999). In the context of ESL, teaching grammar has traditionally been dominated by a grammar-translation method where the use of mother tongue is clearly important in eliciting the meaning of target language by translating the target language into native languages.
For example, Larsen-Freeman (2000) and Richards and Rodgers (2001) stress that in such a method, learners are required to learn about grammar rules and vocabulary of the target language. In the case of grammar, which is deductively taught, learners are provided the rules of grammar and examples are given to memorise and then they are asked to apply the rules to other examples. The teaching of grammar should also ultimately centre attention on the way grammatical items or sentence patterns are correctly used. In other words, teaching grammar should encompass language structure or sentence patterns, meaning and use (Widodo, 2006).
Grammar is taught to furnish the basis for a set of language skills: listening, speaking, reading and writing.  The following methods are therefore used in teaching grammar based on different approaches to grammar teaching either explicit/implicit or deductive/inductive as these methods have their strengths and weaknesses in teaching and learning grammar.
Grammar Translation Method: This method aims at inculcating in the learners, an understanding of the grammar of the language expressed in traditional terms and at training the learners to write the language accurately by regular practice in translating from his native language (Olugbodi, 2011). This method dominated language teaching in Europe during the nineteenth century (Williams, 1999). Olajide and Idiagbon (2010) emphasise that grammar translation method views language teaching as a combination of discreet words that can be translated into their foreign equivalents.
They also claim that the method emphasises the knowledge of the rules to create sentences in the target language through translation technique. The learners can then deduce or generate many sentences based on the rules of grammar taught. One of the significant features of the grammar translation method is that learning the grammatical rules of a language and drawing comparison and contrast between the rules of the learners’ mother tongue and the target language as well as emphasising the few exceptions (Olajide and Idiagbon, 2010).
Features of grammar translation method include rote memorisation of vocabulary items with their native language equivalent i.e. a list of words in the target language is learnt by heart, translation of sentences from the target language to the native language of the learners and vice versa, reading aloud in the target language of literary selections in the textbook, explicit statement and explanation of rules governing the use of structures are to be learnt, learners start learning the general rules (that is, teaching is deductive), teaching of terminology as it applies to the grammar of native language and the target language. The criticism of this method is that students’ role is passive and communicative skills and spoken aspects of language are ignored (Williams, 1999, Adeniyi, 2009 and Olugbodi, 2011).
Direct Method: This method is based on the theory that language is a natural process. Mother tongue acquisition takes place by direct association of language with what they are referred to. Second language learning is to be achieved in the same process with the target language (Adeniyi, 2009). Grammar is taught inductively as rules are generalised from the practice and experience with the target language. There is no translation and the medium of instruction is totally the target language (Karper, 2013). The techniques are to create the environment similar to that in which the learners acquire his mother tongue (Olugbodi, 2011).
The features of direct method include no translation from the target language (that is, the learners’ mother-tongue is never used in class), questions are asked and answers are given in the target language, the oral activity is prompted and assisted by the use of actions, gestures and miming. Examples are presented first and practice before rules are given (that is, grammar is taught by induction). The rules generalised are stated in the target language and there is an energetic flow of activity by both teacher and learners throughout the lesson. This method is criticised as it would be unrealistic to think that classroom learning of target language can be brought about through processes that are identical with mother-tongue acquisition. Also, this method is particularly sensitive to the personality and ability of the teacher (Williams, 1999; Adeniyi, 2009).
Audio-Lingual Method: This method emphasises aural-oral skills. As the name implies, listening and speaking are the primary skills. The techniques on the method rely heavily on the use of dialogue. Lexical units are isolated for practice in carefully controlled structures. The learning materials are introduced in dialogue form, which are then used as a basis for structural drills (Olugbodi, 2011). Mimicry and memorisation of structural items are typical features of this method. Skills are practiced in the order of listening, speaking, reading and writing. The control of items is intended to minimise errors (Richards and Rodgers, 2001).
This method is based on the principle and belief that language learning is the acquisition of a set of correct language habit (Kerper, 2013). Correct responses are immediately reinforced. Constant drill and practice are emphasised. Vocabulary and grammar are contextualised within dialogue. More attention is paid to explanation during pattern drills. Real life situations are being simulated in the classroom. There is also variety of activities through pictures, dramatisation, role playing and increased use of native language equivalent where necessary. This method has a great influence on language learning because it has been more learners inclined. The criticism against the method is that it does not present the complete answer to language teaching and learning problem (Williams, 1999).
Cognitive-Code-Learning Method: This method teaches language through conscious study of the rules. The principles are derived from the view that language learning is rule-formation rather than habit formation (Adeniyi, 2009). The proponents of this method believe that since most second and foreign language learners cannot sound exactly like the native speakers, pronunciation practice should not be unduly stressed. Writing is seen as important as speech in the language teaching and learning. Group work and individualised instruction are given more attention than choral work. This method makes use of mother-tongue, audio-visual aids, anecdotes, etc (Olugbodi, 2011). 
	The features of cognitive-code-learning method are: practice and explanation of different items, use of questions and answers to show the use of items, generate more sentences using one-word cues, class practice with more examples orally and the learners write out their own sentences. Like grammar translation method, the cognitive-code-learning method is rule based but its techniques are generally considered to be more effective because they produce more practice and involve the learners in a greater variety of activities since learning activities are presented in meaningful context (Williams, 1999).
Notional-Functional Method: This method emphasises syllabus content as much as method of teaching per se. The syllabus content is developed with reference to function and notion in language (Williams, 1999). Materials for the syllabus consist of language functions and not on the traditional unit of grammar. Language activities in this method take into consideration the setting of interaction, topic of the discussion and roles in the interaction (Adeniyi, 2009).
[bookmark: _Hlk67995066]Communicative Language Teaching Method: This teaching method starts from a theory of language as communication. The goal of language teaching is to develop what Hymes (cited in Richards and Rodgers 2001) refers to as "Communicative Competence." Hymes coined this term in order to contrast a communicative view of language and Chomsky’s theory of competence. Chomsky held that linguistic theory is concerned primarily with an ideal speaker-listener in a completely homogeneous speech community, who knows its language perfectly and is unaffected by such grammatically irrelevant conditions as memory limitation, distractions, shifts of attention and interest, and errors (random or characteristic) in applying his knowledge of the language in actual performance (Chomsky 1965 cited in Richards and Rodgers, 2001). 
Although the emphasis in communicative language teaching is on communication rather than mastery of language forms, but the role of the teacher is to facilitate the communication process between all participants in the classroom, and between these participants and the various activities and texts. The teacher monitors, encourages, and suppresses the inclination to supply gaps in lexis, grammar, and strategy but notes such gaps for later commentary and communicative practice. Group activities or activity in pairs is essential for practice in communication as dialogue, questions and role-playing could be initiated by the teacher in the classroom (Williams, 1999). 
[bookmark: _Hlk67995582]Eclectic Method: This method tries to absorb the best techniques of all the well-known language teaching methods into the classroom procedure, using them for the purposes for which they are most appropriate. A look at the language teaching methods over the years according to Olugbodi (2011) has revealed that there have been changes from one method to another. She stresses that at one time in history, the emphasis was on teaching the language and at another time, it shifted to the teaching the rules of the language, not about the language thus emphasising practice and repetition. Recently, it has been argued that no one method of language teaching holds the answer for all the purposes and situations. The argument is that in striving for something new, care should be taken to preserve what is worthwhile in the old, thereby ushering in the notion of integrative approach to language teaching. For a language teacher to be effective, such a teacher needs to be eclectic. That is, integrate two or more methods in the teaching and learning activities since no single method can solve the language teaching problems (Don Snow, 1992). Although how a method is manifested in the classroom would depend largely on the individual teacher’s interpretation of its principles.
Widodo (2006) observes that many teachers think that teaching grammar separately is not favourable to learners since learners only learn the way language is constructed, and very often when they are given grammatical rules, the learners work well on such cases. However, when they write or speak, the learners make grammatical mistakes or even unnecessary ones. Helping learners apply grammatical rules into communicative tasks (for example, speaking and writing) is very challenging. The concerns of ESL teachers, methodologists, and other experts on L2 teaching and learning about the effectiveness of the communicative methodology for diverse types of learners have resulted in new approaches to teaching L2 grammar that combine the positive aspects of natural learning and authentic use with those of explicit grammar instruction (Hinkel & Fotos, 2008).
2.5 Factors Influencing Methods of Teaching and Learning Grammar
Since Lawal (2006) observes that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning, this study therefore seeks to examine teachers’ factors that influence the teaching and learning English grammar in senior secondary schools in Ilorin. Such factors include teachers’ gender, qualification, experiences and school type. Gender is the state of being a male or a female. There has always been a serious controversy over the influence of gender in the teaching processes as some scholars and researchers such as Hut (2002) reveals that female teachers perform better than male teachers in the use of instructional resources for teaching and learning and that teachers are no doubt indispensable in the development of the potentialities and qualities of a society’s younger generation.
Ajidagba (2002) also argues that female teachers are more sympathetic, possess human feelings and better verbal expression than their male counterparts when dealing with the students. Adeleke (2007) estimates that ‘gender’ of subject by calculating the differences between male and female preferences; Physics, Chemistry and Mathematics were most preferred by boys, while English language, French, Arabic, Religious and Social Studies were most preferred by girls.
Nwosu (2000) expresses that gender has little or no effect on students’ performance in both science and humanity related subjects. He however stresses that the difference in performance by male and female students might be due to their interest and exposition to teaching-learning resources. Similarly, Lawal’s (1991) and Adebileje’s (1995) studies indicate that gender has no influence on teachers’ performance. In the same vein, Amadi (2010) argues that gender cannot be regarded as a serious determining factor to effective and efficient teaching in the classroom.
[bookmark: _Hlk149572787]Teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he is able to manage his teaching. Nwosu (1998) posits that professional qualification was found to have a better influence in the utilisation of resources that are available. Teachers who are well trained make effective use of instructional materials in enhancing teaching and learning (Danmole, 1999). It has been found by Olajide (2013) in his study that knowledge of proverb differs along qualification: qualified teachers had generally better knowledge of proverbs than less–qualified teachers. The finding has puzzled this as no known literature has linked qualification with cultural awareness.
 The display of mastery of the subject matter due to the teacher’s level of qualification is a major criterion for the learner’s academic achievement throughout his school career (Oladokun, 2006). Adagiri (2013) opines that professional training and      knowledge are key priorities for teacher’s professionalism. She also stresses that teachers ought to have a good understanding of their area of specialisation in order to impart the knowledge.
However, Osarenren (2013) is of diverse opinion as she observes that a qualified teacher is not necessarily an effective teacher, a competent teacher is not necessarily an effective teacher and an efficient teacher may not necessarily an effective teacher. She stresses further that a qualified teacher has the requirement and has undergone a teaching training but this does not make him a competent teacher. A competent teacher is he who has the knowledge of methods and principle of improving students’ learning.
Another important variable to be considered in this study is the school type. School type is a factor that poses challenges to the teaching and learning. School proprietorship or ownership is an important factor in school administration, funding, staffing, facilities, teaching of specific subjects and general standard of education (Okunloye, 2006). Private and public secondary schools have been found to differ significantly in the quantity and quality of teachers, facilities and equipment, fund, etc., (Okunloye, 2006).
The standard of education in public schools has, to some extent, been discredited because the products could not compete expectedly with their counterparts from the private schools (Afolabi, 2005). He stresses further that public schools are normally classified based on the available resources on ground e.g. classroom and the number of teachers. However, there is no special criterion for the classification in the private schools as those who patronise them have series of divergent objectives such as, fluency of their wards in English language, number of students to teachers, school plant and premises, etc.
Odewumi (2005) opines that the type of school a child attends has a great influence on the way they learn. He also states further that there is no way one could compare the public schools with private ones in terms of supply of instructional resources, organisation, planning, practical teaching and funding among others. Faniran (2007) concludes that private owned schools are better than the public schools in terms of available learning resources. 
2.6 Appraisal of the Literature Reviewed
	This chapter reviews relevant related literature to this study. All the literature reviewed centres on the status of English language in Nigeria; the place of grammar in English language curriculum in Nigeria; the role of assessment in language teaching and learning; approaches and methods employed in teaching grammar; and factors influencing teaching and learning of grammar. Skehan (1998) and Ellis (2002) observe that language should be acquired through natural exposure. Nassaji and Foto (2004) maintain that second language learning has led to a reconsideration of the role of grammar in second language classroom.
Doughty (2001) also suggests that most second language structures and forms play essential role in the language teaching. Williams (1999) emphasises that the role of grammar in language teaching is crucial. Rutherford (1987) stresses that grammar is a necessary component of language teaching programme and this plays an important role in language teaching. Abdullahi-Idiagbon (2012) concludes that the bed rock of any language is grammar. These show that grammar is the cardinal to the teaching and learning a second language.
However, the focus of grammar in language teaching and learning was challenged with the emergence of various teaching methodologies based on different learning theories. Thus, this study intends to investigate teachers’ factors such as gender, qualification, experience and school type on teaching and learning grammar with the effective use of methods and resources in order to improve the performance of second language learners especially in grammar since it has been established by most scholars that grammar is an essential aspect of English as a second language teaching.
[bookmark: _Hlk149572871]	Approach to grammar teaching is axiomatic, according to Richards and Rodgers (2001). Many scholars view approach as the theory of teaching. It is however established that the only approaches to grammar are inductive and deductive and/or implicit and explicit approaches. The differences among methods at the level of approach are manifested in the choice of different kinds of teaching and learning (Richards & Rodgers, 2001). This is the kind of teaching activities that focus on the grammatical accuracy which may quite be different from those that focus on communicative skills.
	Most of the literature reviewed has shown different ways teachers’ factors have influenced teaching and learning in schools. However, the major difference between this study and previous ones is that most of the reviewed works were carried out on methods and resources separately, while none of the studies reviewed was carried out to assess the influence of teachers’ factors on methods and resources employed in teaching grammar. Therefore, this study focuses on the assessment of methods senior secondary schools’ English language teachers employed in teaching grammar, especially in Ilorin-south, Kwara.
[bookmark: _Hlk22883466]

CHAPTER THREE
RESEARCH METHODOLOGY
	This chapter focused on the methodology used in this study. It covered the following sub-headings.
3.1 Research Design
3.2 Population,
3.3 Sample and Sampling Techniques
3.4 Research Instrument
3.5 Validity of the Instrument
3.6 Reliability of the Instrument
3.7 Method of Data Collection
3.8 Method of Data Analysis
3.1 Research Design	
	This is descriptive survey research of the cross-sectional type. According to Abiola (2006), descriptive survey is a research type that enables information to be collected for varying sources with utmost ease. The effort of the researcher is the collection of information from a representative sample upon which inferences are drawn about the information gathered from the target population. Survey research involves a systematic attempt to describe the characteristics of a given population or areas of interest, factually, to ensure meaningful description of situation. 

[bookmark: _Hlk149573461]3.2 Population
The population of this study covered all the secondary school English language teachers in Ilorin-south Local Government Area of Kwara State. The target population comprised all the English language teachers in both public and private senior secondary schools in the Local Government Area. The records available at the Kwara State Ministry of Education (2023) revealed that there are 37 private, 22 public senior secondary schools in Ilorin-South Local Government Areas.
3.3 Sample and Sampling Techniques
Schools were stratified based on the Local Government Area selected for this study. That is, twenty (20) schools were selected from each of the three Local Government Areas, making ten (10) public and private senior secondary schools in the Local Government Area. Five (5) teachers were selected from each of the selected schools but in some schools, English Language teachers were not up to five and the numbers of English Language teachers available in those schools were used. Therefore, the sample size, two hundred and sixty-eight (92) English language teachers was used for this study.
3.4 Research Instrument
[bookmark: _Hlk17792474]	The questionnaire for this study was divided into two sections, A and B. Section A sought demographic data of the respondents on gender, qualification, experience and school type. Section B focused on the various methods employed in teaching grammar. Item scale of measurement was the four Likert scale type of: Always (A) 4; Often (O) 3; Seldom (S) 2 and Never (N) 1. The questionnaire consisted of twenty (20) items on both sections B and C which the respondents were required to tick on the four-point Likert scale type, while section D was the comments on the appropriateness of methods and the adequacy of resources employed in teaching grammar.
3.5 Validity of the Instrument
To ensure the validity of the instrument, it was presented along with the research questions and hypotheses to experts in the Department of Arts Education and test and measurement analysts for their input before it was finally submitted to the researcher’s supervisor for consideration and approval. The final draft was reworked based on the experts’ advice and supervisor’s comments.
3.6 Reliability of the Instrument
[bookmark: _Hlk17792630][bookmark: _Hlk175207678]	The reliability of the instrument was determined by adopting a test-retest method. The instrument was administered twice, in an interval of two weeks, on the teachers of English in the schools that are not part of the study’s sample. The scores of the two tests were correlated using Pearson’s Product Moment Correlation (PPMC). The value of correlation coefficient was 0.76.
3.7 Method of Data Collection
[bookmark: _Hlk17792762]	The data were collected through the use of the research-designed questionnaire. The researcher visited the sampled schools and sought permission from the relevant authorities. Day and date were fixed for the administration of the questionnaire in each of the selected schools. The researcher with the help of research assistants administered the instrument to the English language teachers on the fixed date.
3.8 Method of Data Analysis
[bookmark: _Hlk175207860][bookmark: _Hlk175207922]	Demographic data of the respondents was described using the percentage. The first research question was answered using mean rating and standard deviation. Other research questions (two to four) that have corresponding hypotheses were tested using inferential statistics. All the hypotheses were tested using the independent t-test at 0.05 level of significance.


CHAPTER FOUR
DATA ANALYSIS AND RESULTS
In this chapter, the analyses and results of data collected for the study were presented. Data were obtained from a total of 92 senior secondary school English language teachers. The investigation was guided by the research questions and hypotheses formulated in chapter one. The chapter ended with summary of the research findings from the analyses.
4.1 Descriptive Statistics
This section describes the demographic data of the respondents (teachers) using the percentage. The output is shown below:
Table 1: Distribution of Teachers’ Gender 
	Gender
	Frequency   
	Percentage (%)

	Male
	40
	  43.5

	Female
	52
	  56.5

	Total
	92
	100.0


Table 1 shows that out of 92 sampled teachers, 40 (43.5%) were male teachers, while the rest 52 (56.5%) were female teachers.
Table 2: Distribution of Teachers by their Qualification
	Level of Qualification
	Frequency
	Percentage (%)

	Qualified
	66
	  71.7

	Unqualified
	26
	  28.3

	Total
	92
	100.0


Table 2 shows that out of the 92 teachers sampled, 66 (71.7%) were qualified to teach English, while 126 (28.3%) were unqualified to teach English.
[bookmark: _Hlk22980777]Table 3: Distribution of Teachers by School Type
	School Type
	Frequency
	Percentage (%)

	Public
	46
	  50.0

	Private
	46
	  50.0

	Total
	92
	100.0


Table 3 shows that out of the 92 senior secondary school English language teachers sampled, 46 (50%) were teachers from the public schools, while 46 (50%) were teachers from the private schools.
[bookmark: _Hlk22981067]4.2 Answering Research Questions
This section provides answers to the research questions raised in chapter one.
Research Questions 1: What are the various methods senior secondary school English language teachers employed in teaching grammar?
Table 4: Various Methods English Language Teachers Employed in Teaching Grammar
	
	Methods
	Mean
	Std. Dev.
	Rank

	1
	Communicative Language Teaching 
	10.54
	1.10
	1st

	2
	Notional Functional Method
	9.86
	1.71
	3rd

	3
	Code-Cognitive Method
	10.43
	1.23
	2nd

	4
	Audio-Lingual Method
	9.47
	1.57
	6th

	5
	Direct Method
	9.53
	1.66
	5th

	6
	Grammar Translation Method
	9.85
	1.64
	4th

	7
	Eclectic Method
	7.08
	0.86
	7th


Table 4 shows that the Communicative Language Teaching is the most method employed in teaching grammar with the mean score (10.54) and standard deviation (1.10) and ranked first, followed by the Code-Cognitive Method with the mean score (10.43) and standard deviation (1.23) and ranked second. Other methods are the Notional Functional Method with mean score (9.86) and standard deviation (1.71) as third, the Grammar Translation Method with mean score (9.85) and standard deviation (1.64) as fourth, the Direct Method with mean score (9.53) and standard deviation (1.66) as fifth, the Audio-Lingual Method with mean score (9.47) and standard deviation (1.57) as sixth and the Eclectic Method with mean score (7.08) and standard deviation (0.86) as seventh in rank order.  Based on this, it is shown that all these methods are the various methods employed by senior secondary school English language teachers in teaching grammar.
[bookmark: _Hlk22981377]4.3 Hypotheses Testing
Three hypotheses were formulated for this study. All the hypotheses were tested using the independent t-test statistical technique at 0.05 level of significance.
HO1:	There is no significant difference in the methods employed by male and female senior secondary school English language teachers in teaching grammar.
Table 5: Methods Employed by Male and Female English Teachers in Teaching Grammar
	[bookmark: _Hlk140552558]Variables 
	N
	Mean
	Std. Dev.
	df
	t-value
	Sig.         
	Decision

	Male 
	40
	66.62
	5.86
	
	
	
	

	
	
	
	
	90
	0.32
	0.75
	    NS

	Female
	52
	66.86
	6.21	
	
	
	
	


   *Inignificance@0.05
From Table 5, it can be deduced that there was no significant difference in the methods male and female senior secondary school English language teachers employed in teaching grammar. This is reflected in the result: df (90) t= 0.32, p > 0.05. Since the calculated sig. (0.75) is greater than 0.05, the hypothesis is retained.  This implies that there was no significant difference in the methods male and female senior secondary school English language teachers employed in teaching grammar.
[bookmark: _Hlk149806038]HO2:	There is no significant difference in the methods employed by qualified and unqualified senior secondary school English teachers in teaching grammar.
Table 6:	Methods Employed by Qualified and Unqualified Senior Secondary School    English Teachers in Teaching Grammar
	Variables
	N
	Mean
	Std. Dev.
	df
	t-value
	Sig.
	Decision

	Qualified
	66
	68.02
	5.79
	
	
	
	

	
	
	
	
	90
	3.04
	0.03
	    S

	Unqualified
	26
	65.78
	6.09
	
	
	
	


  *Significance@0.05
	From table 6, it can be deduced that there was a significant difference in the methods employed by qualified and unqualified senior secondary school English language teachers in teaching grammar. This is reflected in the result: df (266) t= 3.04, p < 0.05. Since the calculated sig. (0.03) is less than 0.05, the hypothesis is rejected. This implies that there was a significant difference in the methods employed by qualified and unqualified senior secondary school English language teachers in teaching grammar.
	
	
HO5:	There is no significant difference in the resources employed by male and female senior secondary school English language teachers in teaching grammar
Table 7:	Methods Employed by Public and Private Senior Secondary School English Language Teachers in Teaching Grammar
	Variables 
	N
	Mean
	Std. Dev.
	df
	t-value
	Sig.
	Decision

	Public 
	50
	68.29
	5.69
	
	
	
	

	
	
	
	
	90
	3.93
	0.00
	S

	Private
	50
	65.46
	6.07
	
	
	
	


	  *Significance@0.05
	Table 7 reveals that there was a significant difference in the methods employed by public and private senior secondary school English language teachers in teaching grammar. It is reflected in the result: df (90) t = 3.93, p < 0.05, since the calculated sig. (0.00) is less than 0.05, the hypothesis is rejected. This means that there was a significant difference in the methods employed by public and private senior secondary school English language teachers in teaching grammar.
4.4 Discussion 
[bookmark: _Hlk175207968]The finding of the study showed that there are various methods employed by English language teachers in teaching grammar and these methods are appropriate. This is in line with the study of Cakir and Kafar (2013) who argued that the best way to teach grammar has been held on many different methods and has been discovered since it was realised that grammar teaching is necessary. Williams (1999) also notes that not every activity needs to be incorporated in a single lesson within the time available. He therefore suggests an eclectic method which is made to suit learners and the subject matter.
[bookmark: _Hlk140563965][bookmark: _Hlk175208001][bookmark: _Hlk140563909]The result of this study reveals that there was no significant difference in the methods male and female senior secondary school English teachers employed in teaching grammar. This result is in line with Lawal (1999) and Adebileje (1995) in their studies that gender has no influence on teacher’s performance. Amadi (2010) also argues that gender cannot be regarded as a serious determining factor to effective and efficient teaching in the classroom.
[bookmark: _Hlk175208023]The result of this study reveals that there was a significant difference in the methods employed by qualified and unqualified senior secondary school English language teachers in teaching grammar. This is in conformity with study of Oladokun (2006) who posits that the teacher’s level of qualification is a major criterion for the learners’ academic achievement. Also, Olajide (2013) in his study on the knowledge of proverbs finds out that qualified teachers had generally better knowledge of proverb than less qualified teachers.
[bookmark: _Hlk175208057][bookmark: _Hlk12539957]The result of this study shows that there was a significant difference in the methods employed by public and private senior secondary school English language teachers in teaching grammar, while there was no significant difference in the resources employed by public and private senior secondary school English language teachers in teaching grammar. This study agrees with Afolabi (2005) who stresses that the standard of education in public schools has, to an extent, been discredited because the products could not compete expectedly with their counterparts in private schools.


CHAPTER FIVE
DISCUSSION, CONCLUSION AND RECOMMENDATIONS
5.1 Summary 
The aim of the study was to assess methods senior secondary school English language teachers employed in teaching grammar in Ilorin-south, Kwara State. Nigeria. The research was a descriptive survey of the cross-sectional type. A total number of 92 English language teachers were sampled for this study. These teachers were stratified based on their gender, qualification and school type. 4 questions were formulated for this study. Research questions 1 was answered using mean rating and standard deviation. Other research questions (2 to 4) that have corresponding hypotheses were tested using the independent sample t-test at 0.05 level of significance. Thereafter, conclusion was drawn based on the findings, while recommendations and suggestions were offered to encourage further studies towards effective and efficient study of this nature.
5.2 Conclusion
[bookmark: _Hlk12544775][bookmark: _Hlk140564636][bookmark: _Hlk22983385][bookmark: _Hlk12544828][bookmark: _Hlk12544859][bookmark: _Hlk175208153]This study assessed various methods senior secondary school English language teachers employed in teaching grammar in relation with predictor variables like gender, qualification, and school type. Based on the findings highlighted in the preceding chapter and the foregoing discussion in this chapter, the following conclusion was reached. The findings of the study have established that there are various methods senior secondary school English language teachers employed in teaching grammar. 


5.3 Recommendations
To this end, the following recommendations have been made with a view to enhancing and promoting methods and resources teachers employ in teaching English language especially grammar.
1. [bookmark: _Hlk175208235]English Language Teachers: should employ various methods and resources in teaching grammar during the teaching and learning process. Furthermore, they are also to update their professionalism by constantly attending seminars, workshops, in-service training and reading of academic journals, ephemerals and other related research studies as these would expose them to the new development in the use of different methods and resources in teaching.
2. Curriculum Planners: are advised to continue recommending more practical oriented texts and resources which would engage learners more as these would help to reinforce teachers’ efforts. It would help curriculum planners and policy makers to know the area of content in need of attention and inclusion in redesigning the curriculum. 
3. Textbook Writers: are to employ the right kind of methods needed in the course of grammar teaching and organising the contents of textbooks. They should also take into cognizance, the level or class of the students in writing their books, as it should be available and affordable.
4. Government and Policy Makers: should provide well-equipped libraries to improve students in the language learning skills. Conducive environment should be provided especially in public schools for effective teaching and learning to take place. The efforts of technology cannot be overemphasised.
5.4 Suggestions for Further Studies
This study covered only grammar teaching in senior secondary schools in Ilorin, Kwara state, Nigeria. On the basis of the above findings, this study is inconclusive. Thus, it is suggested that further studies be carried out in other part of the country, especially in the rural areas in order to (dis) confirm the findings. More studies on the methods and resources senior secondary school English language teachers employ in teaching grammar could serve as literature for other studies of this nature.
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APPENDIX
Questionnaire on Assessment of Methods Senior Secondary School English Teachers Employed in Teaching Grammar in Ilorin-south Local Government Area, Kwara State, Nigeria
Teachers’ Variables Questionnaire (TVQ)
Dear Respondent,
	This instrument attempts to elicit information on the methods senior secondary school English teachers employed in teaching grammar. Your honest responses to the items would help the researcher in making useful suggestions on how the professional competence of English teachers could be enhanced. Information provided would be treated with optimum confidentiality.
	Thank you for your co-operation.
									Yours faithfully,
									       Mustapha O. S.


SECTION A: Demographic Data of Respondents
INSRUCTION: Please fill in the gap or tick (√) as appropriate.
1. Name of School: ……………………………………………………..
2. Gender:
a. Male	 (   )
b. Female	 (   )
3. Qualifications
a. NCE		 (   )
b. B. A. English 	 (   )
c. B. A. Ed. English or B. A. English with PGDE/NCE  (   )
d. M. A. English	 (   )
e. M. Ed. English or M. A. English with PGDE/NCE	 (   )
f. Other(s) please specify ……………………………………………
4. School Type
a. Public school	 (   )
b. Private School	 (   )


SECTION B: Methods Employed in Teaching English Grammar
INSTRUCTION: Please tick (√) the option that best expresses your opinion on the following items based on your overall usage of methods employed in teaching English grammar, using the following scale:
Always (A); Often (O); Seldom (S) or Never (N)
	S/N
	Items (Methods)
	A
    
	O
  
	S
   
	N
 

	i
	Communicative Language Teaching
	
	
	
	

	1
	I present the structure before the explanation of the rules.
	
	
	
	

	2
	I allow students to interact using the rules of grammar in pairs and group.
	
	
	
	

	3
	I allow learners to discover the rules of grammar themselves in dialogues.
	
	
	
	

	ii
	Notional-Functional Method
	A
	O
	S
	N

	4
	I allow students to contribute to the lesson based on the aspect of grammar teaching.
	
	
	
	

	5
	I use contexts in the syllabus instead of given rules in isolation.
	
	
	
	

	6
	I teach the rules of grammar after the students have practiced them in context.
	
	
	
	

	iii
	Code-Cognitive Learning Method
	A
	O
	S
	N

	7
	I allow students to generate sentences based on the given grammatical rules.
	
	
	
	

	8
	I encourage learners to figure out rules themselves.
	
	
	
	

	9
	I ask students to practise and explain the grammatical items in spoken and written form.
	
	
	
	

	iv
	Audio-Lingual Method
	A    
	O
  
	S
   
	N
  

	10
	I make use of dictation and drills to ensure stability in teaching grammar.
	
	
	
	

	11
	I use repetition when teaching grammatical structures.
	
	
	
	

	12
	I allow students to repeat dialogues stressing the underlying grammatical structure.
	
	
	
	

	v
	Direct Method
	A
 
	O
  
	S
   
	N  

	13
	I discourage Students from using L1 in grammar class.
	
	
	
	

	14
	I teach grammar using the English language only.
	
	
	
	

	15
	I present grammatical examples first and practise them before given rules.
	
	
	
	

	vi
	Grammar Translation Method
	A
    
	O
 
	S
 
	N
  

	16
	I present grammatical rules directly from grammar books
	
	
	
	

	17
	I teach grammatical rules and ask students to memorise them.
	
	
	
	

	18
	I translate sentences from the target language to the L1 or vice versa to explain the grammatical structures.
	
	
	
	

	vii
	Eclectic Method
	A
    
	O
  
	S
   
	N
 

	18
	I present rules before explanation or practice examples before given rules depending on the grammatical structures. 
	
	
	
	

	20
	I use all other means such as rule driven, rule discovery or both in teaching grammar.
	
	
	
	


THANK YOU
