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ABSTRACT
	In this study, our focus was on the effects of blended method and students achievement in English grammar using Kwara State College of Education as case study. The study was specifically focused on determining the pre-test and post-test mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method, determine the difference in the mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method, determining the differences in the mean academic achievement scores of male and female students taught English grammar using blended learning method, determine the pre-test and post-test mean interest scores of students taught English grammar using blended learning method and those taught using lecture method and determine the difference in the mean interest scores of students taught English grammar using blended learning method and those taught using lecture method. The study adopted the quasi-experimental research design and randomly enrolled participants in the study. A total of 150 responses were validated from the enrolled participants where all respondent are staff and students in Kwara State .the findings shows that Students taught English grammar using blended learning method had higher academic achievement mean scores than their counterparts taught using the lecture method. Based on the findings, it is recommended that Students‟ irrespective of their gender should show more interest towards the use of the online or blended learning method for their learning.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Blended learning has been popular in language learning and teaching methodology due to the fact that this digital era enables both students and teachers to access online sources easily. It should be accepted that today’s generation is familiar with technology, hence they are categorized as the net generation. Students prefer to access their phone or laptop than to save piles of papers containing information they look for. One of the advantages of having online files is that students can find out the files they have and read e-books, as an instance, more flexible in time and space. It is, then, inevitable that learning and teaching process should provide online materials and exercises to engage the students’ contexts. Therefore, the use of Computer Assisted Language Learning (CALL) should be familiarized among different levels of education.
In spite of the flexibility of its implementation, CALL is believed to improve the students’ autonomy. Students are close with computer and internet. It means that there is greater possibility for them to be more autonomous and responsible. It is expected that students are responsible for the courses they take and perform their language competency, including speaking and writing. To be autonomous, the students should have willingness to change and improve learning strategies since language learning also progresses (Godwin-Jones, 2011).
Students’ autonomy cannot be separated from their integrative motivation to improve their language competencies. In Indonesia, the use of CALL is not yet seen as common method in teaching and learning. It results in the students’ dependency on the teacher in learning materials. If this problem continues, the barrier on the students’ autonomy may be cultural (Godwin-Jones, 2011). Teacher-centered learning is still common to happen in Indonesia in every education level. One of the factors is the lack of sufficient facilities in certain schools. Therefore, some college students who are in the first year of college still face difficulty or inconvenience when they use computer or internet in their learning processes.
Another  challenge  faced  by  teachers  when  using  computer  and  internet  in  classroom  is  the  students’ motivation which results in their passivity and the teachers’ loss of control (Godwin-Jones, 2011). It is also suggested that effective CALL needs an instructor capable of locating optimal balance of approaches, resources, and tools to meet the needs of particular learners in particular learning context (Donaldson & Haggstrom, 2006).The previous background motivates this research to apply blended learning in grammar class.
The term “blended learning” is regarded as a new term in relation to the development of the 21st century technology (Wright, 2017). There are some definitions of what so called blended learning. One of them argues that blended learning is applied using various multi-media applied in an ideal way to solve problems (Keshta & Harb, 2013). Blended learning combines face- to-face method and the use of computer in teaching learning process (Grgurovic, 2011). Blended learning aims at providing effective and efficient learning experience by combining learning environment which suits the students (Chansamrong, 2014).
There are two approaches in blended learning: “program overflow model” and “core-and-spoke model” (Bersin, 2004). In the first model, the teacher designs curriculum by integrating some media in the scheduled syllabus. Each step or discussion is the follow-up of the previous discussion. To measure the whole learning, a task or test is given in the end of topic discussion (Bersin, 2004). In the second approach, the instructor gives online class or web-based course. Usually, the instructor gives particular activities such as delivering materials, interactivity, learning sources, and material assessment. In this approach a task or test may be given, yet not necessarily to be scheduled in the syllabus (Bersin, 2004).
One of the blended learning methodologies is by using moodle. Ayan (2015) mentions that moodle is one of the mostly used open source learning management systems, which can create an encouraging, informative, and always renewable language education environment. The previous statement implies that moodle is one of digital sources which can be further developed so that is suits the teaching learning purposes. In this article, moodle is provided by the university in exelsa2012.ac.id. The website can be accessed by Sanata Dharma University students by logging in the website using their student number and password. The information provided in the moodle is integrated with the academic information system supported by the university. Therefore, the students who take particular courses are automatically registered in the moodle.
The use of blended learning in various classes has been researched by previous writers. One of the research observing blended learning is to figure out the effectiveness of blended learning and cooperative learning to teach grammar in Thailand (Chansamrong, Tubsree, & Kiratibodee, 2014). The research gives pre-test and post-test to the participants, 100 students separated in two different groups. It is revealed that there is a significant difference found in the post- test compared to pre-test. Besides giving the test, that research also gives survey to the students to know their responses towards blended learning. It concludes that blended learning suits the students’ need and the teaching goals.
Similar research is done in different language skill (Camahalan & Ruley, 2014). The research also employs pre-assessment and post-assessment to the students. Post-assessment is given after a six-week-learning process. Even though the practiced language skill is writing, students’ grammar competency is also important to exercise students’ accuracy in writing. It is found that students’ writing in the post-assessment is better than previous. Seen from students’ reflection, blended learning is also appreciated by the students.
Blended learning is also observed in relation to self-regulated learning (SLR) (Dettiro & Perico, 2007). They observe the relation between blended learning and SLR in terms of both cognitive and meta-cognitive aspects towards pre-service teachers. The research finds that blended learning offers a good opportunity to the pre- service teachers to improve their SLR. However, face-to-face meeting is still important to build the participants’ motivation to follow the learning process so that the use of online learning can be exercised to sharpen their cognitive skills (Dettori & Persico, 2007). Similar research is also done by Shen and Liu (2011). The research figures out that students’ SLR can be improved by understanding students’ context so that blended learning can be employed more effectively (Shen & Liu, 2011).
[bookmark: page9]Academic achievement is a multifaceted construct that comprises different domains of learning and covers a broad variety of educational outcomes. Its definition depends on the indicators used to measure it (Steinmayr, Meibner, Weidinger & Wirthwein, 2015). Academic achievement according to Adeyemi (2008) is the scholastic standing of a student at a given moment. It has to do with the successful accomplishment of goal(s). The purpose of testing an achievement is to help the teacher and the students evaluate and estimate the degree of success attained in learning a given concept. Adeyemi stressed further that it is also useful in testing the retention of information and skill. It is equally appropriate in determining the efficiency of instruction. One of the issues at stake in education today is students‟ achievement measure in relation to teaching and the overall success of learning outcome. Academic achievement represents performance outcomes of the extent to which a student, teacher or institution has achieved their educational goals. Academic achievement is commonly measured by examination or continuous assessment, but there is no general agreement on how it is best ascertained. Students‟ interest is a strong mechanism that could influence their academic achievement in a subject.
Statement of the Problem
The records obtained from some students in Kwara State College of Education, Ilorin, indicates a decline in students‟ academic achievement in English grammar in general. Moreover, the high rate of unemployment among school leavers in Nigeria is an indicator that school leavers are deficient in requisite learning outcomes needed for employment; and similarly, those who eventually employed are employed for a low paid job without job security. The continuous poor academic achievement and the high rate of unemployment. Have been blamed on many factors among which are inadequacy of needed teaching and learning facilities, loss of students‟ interest in the traditional method of teaching, prevalent use of conventional teaching method in lesson presentations, high level of students‟ distraction due to excessive social activities and the advent of social media platforms that have diverted learners interest from spending quality time on their study to unproductive social interactions, Adeyemi (2008).
The traditional method of teaching has been criticized by many educational theorists and researchers for its inability to facilitate active learning, thereby, retarding learners‟ interest, engagement and creativity. It is assumed that if the blog and Google classroom combined with lecture method of instruction delivery, may produce a better learning outcome. However, this assumption has no empirical evidence. Therefore, the problem of this study posed as a question is: what could be the effect of using blended learning method on English language students‟ academic achievement and interest in Nigeria?
Purpose of the Study
The main purpose of this study was to determine the effects of blended method and students achievement in English grammar in Kwara State College of Education, Ilorin. Specifically, this study sought to:
1. Determine the pre-test and post-test mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method.
2. Determine the difference in the mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method.
3. Determine the differences in the mean academic achievement scores of male and female students taught English grammar using blended learning method.
Research Questions
The following research questions guided the study.
1. What are the pre-test and post-test mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method?
2. What is the difference in the mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method?
3. What are the differences in the mean academic achievement scores of male and female students taught English grammar using blended learning method?
Hypotheses of the Study
The following null hypotheses were tested at 0.05 level of significance
H01: There is no significant difference between the mean academic achievements scores of students taught English grammar using blended learning method and those taught using lecture method.
H02: There is no significant difference between the mean academic achievements scores of male and female students taught English grammar using blended learning.
H03: There is no significant interaction effect of treatment and gender on students‟ mean academic achievement scores in English grammar.
Significance of the Study
The findings of this study would be of immense benefit to students, teachers, Ministries of Education, Colleges of Education, curriculum planners, and future researchers.
Findings of this study will enlighten and create awareness on students on the need to adopt the use of ICT material to boost their academic achievement instead of just making use of it as a social interaction gadget. The students will value the use of their handset beyond just using it for unprofitable adventures such as watching pornographic picture, movies, chatting, etc. The experimental process will expose the students to other possible ways computer and internet facilities can be used to aid and provide their learning outcome. Adopting the method for teaching and learning by lecturers (teachers) is a way in which the benefits of this study will reach the students, especially as it may result to improvement in their academic achievement.
The outcome of this study will expose teachers to more effective techniques of promoting learning, which will likely help to minimize student’s low achievement in office technology and management courses. It will make their teaching/learning activities successful. Since blended learning method is interaction-oriented, it will equally enable them to see the need to ensure that their classes integrate blended learning to give room for active participation of students.
The Ministries of Education through the findings and recommendation of this study be able to organize workshops, seminars and conferences for review of pedagogy in office technology to address the issue of integrating a new method of teaching of English grammar. It might help them in identifying the concept of learners‟ cognitive style and teachers‟ instructional style in educational programme that could be included in the review of office technology curriculum by NCCE. The findings would be useful to the curriculum planners, to plan office technology curriculum to include the use of blended learning and computer -assisted devices in teaching and learning process. Curriculum planners will find the findings of this study a relevant tool for curriculum reforms and improvement. The benefits will get to the curriculum planners and to the government if a comprehensive documentation of the findings and recommendation is forwarded especially for consideration and implementation by the authorities concerned.
Scope of the study
The study will analyze the effects of blended method and students achievement in English grammar in Kwara State College of Education, Ilorin. The study is limited to some selected department. 
Limitation of the Study
In the course of carrying out this study, the researcher experienced some constraints, which included time constraints, financial constraints, language barriers, and the attitude of the respondents. However, the researcher is able to manage these just to ensure the success of this study.
Definition of Terms
Motivation:[image: ] this is the process through which individual are charged to increase their action or performance either by internal or external factors.
Blended learning or hybrid learning: This is also known as technology-mediated instruction, web-enhanced instruction, or mixed-mode instruction, is an approach to education that combines online educational materials and opportunities for interaction online with physical place-based classroom methods.
Academic Achievement: this is used in the study to refers to students’ attitude to competition for excellent in their attitude toward participating in classroom activities and home work. It also used to students’ interest in learning.





CHAPTER TWO
REVIEW OF LITERATURE
Introduction
Our focus in this chapter is to critically examine relevant literature that would assist in explaining the research problem and furthermore recognize the efforts of scholars who had previously contributed immensely to similar research. The chapter intends to deepen the understanding of the study and close the perceived gaps.
Precisely, the chapter will be considered in three sub-headings:
· Concept of Blended Learning
· Historical Development of Blended Learning
· Benefits of Blended Learning
· Reasons for Adopting the Blended Learning Model
· Conventional and Lecture Teaching Method
· Online/Google Classroom Learning Technology
· Academic Achievement



Concept of Blended Learning
Blended learning appears to have been in use since the popular advent of the Internet and the World Wide Web in the late 1990s (Friesen, 2011). Maxwell (2016) stressed that blended learning has its roots in online learning and represents a fundamental shift in instruction that has the potential to optimize for the individual student in ways that traditional instruction never could. Although schools have been using computers and technology for some time, until recently they haven’t generally used technology to provide students with a true “blend” of instruction that gives them some element of control over their learning. Blended learning is viewed as a pedagogical approach that combines the effectiveness and socialization opportunities of the classroom with the technologically enhanced active learning possibilities of the online environment, rather than a ratio of delivery modalities. Christensen, Horn and Staker (2013) noted that blended learning and blended instruction are terms that describe a formal education programme in which a student learns at least in part through online learning that is at least in part at a supervised brick-and-mortar location away from home and face-to-face traditional teaching and learning method. However, Friesen (2011) postulated that blended learning is the combination of face- to-face and technology-mediated instructional forms and practices.
Christensen Institute (2015) stated that blended learning represents a cultural shift in instruction and learning. Just as online learning represents a fundamental shift in the delivery and instructional model of distance learning. Blended learning offers the possibility to dramatically change how teachers and administrators optimize and maximize student productivity in a face-to-face setting. In other words, blended learning should be approached not merely as a temporal construct, but rather as a fundamental redesign of the instructional model.
Studies have reveals the extent of the impact of blended learning in the teaching- learning process. In one of these studies, Acelajado (2011) noted that blended learning has an impact on the teaching of mathematics. Acelajado’s concluded that the blended learning approach was more effective than traditional face to face learning approach. Contrary to Acelajado, Piontek (2013) reveals that online and real-time interaction is a powerful combination that makes the most of every moment for both student and instructor.
Senemoglu (2009) stressed that levels of students‟ engagement in the teaching and learning process are one of the most important indicators of the quality of teaching activities. Participation of students to explicit or implicit teaching and learning indicates that a sufficient level of quality of the teaching methods was utilized. In agreement with Senemoglu, Saritepeci and Yildiz (2014) reveals that blended learning has a positive effect on the active participation of students in courses and development of students‟ motivation and interest towards the course. With the various definitions and arguments given by several authors about blended learning, the definition that was adopted for this study is: Blended learning, in the context of this study, is the combination of blog and Google classroom (online) with face-to- face physical co-presence of teacher and students (lecture method) to produce a blend that is more student-centered and encourages independent learning. 
Historical Development of Blended Learning
The concept of blended education had its origins in distance education, which initially emerged as mail order courses that began over 150 years ago. Despite its longevity, distance education’s reputation is viewed as convenient but of lower quality than traditional education. This reputation carried over into virtual (including blended) courses and degrees when these were first instituted (Gomes, 2014). Virtual and blended institutions, especially in the early days, were perceived as lesser quality than programme at which the teacher delivered all instruction to the student in the same immediate physical space without any distance education component (Güzera & Caner, 2014).
In the late 1980‟s and early 1990‟s CD-ROMs were developed for computer-assisted instruction, while internet-based blended learning was first used in the 1990‟s. The growth of both private for-profit institutions and the flexibility of Web 2.0 technologies accelerated the expansion of blended learning environments dramatically (Alebaikan, 2012).
Reactions to the expansion of blended learning into established educational institutions were initially mixed, especially from the faculty perspective (Mattern & Shaw, 2010). Mattern and Shaw stressed that some faculty reported concerns that students might feel lost and not able to communicate with others as well as in a traditional face-to-face classroom. However, blended learning has been shown to have several advantages over online learning: the courses are accessible, pedagogically effective, and have appealed to an increasingly nontraditional student population. These courses also provided instructor interaction and can provide a community of support which has been shown to be necessary for student retention (Gomes, 2014). Because of these reported advantages, it was therefore essential to examine whether blended learning might lead to results which will increase student persistence and the confidence needed to succeed in the initial stages of postsecondary education, as this is the point in educational life in which students most frequently fail to persist (Schneider & Yin, 2011).
Blended learning shows promise of responding to student desires for increased access and lower costs (Babb, Stewart & Johnson, 2010; Heaton-Shreshta, Mayb & Burkec, 2009). However, some studies indicates some traditional faculty shows outright hostility toward or harbored reservations about blended educational environments. Heaton-Shreshta, Mayb and Burkec (2009) observed that students‟ perceptions of these new technologies were favorable. Students wanted the service, but were being told initially that the service desired was inferior in quality.
The increasing need to offer flexible access to higher education, driven by students‟ financial and personal responsibilities and increasing competition among postsecondary institutions for students, made it increasingly likely and obvious that blended education would continue to expand as one of the entrepreneurial initiatives to meet student demand (Siemens & Tittenberger, 2009; Lloyd-Smith, 2010).
Blended courses (also known as hybrid or mixed-mode courses) are classes where a portion of the traditional face-to-face instruction is replaced by web-based online learning. McGee and Reis (2012) pointed out that while there is not absolute agreement within higher education on the exact make-up of a blended course, institutions generally use “blended” (or related terms) to refer to some combination of on-campus class meeting and online activities. Blended learning is a phenomenon subjected to much on-going research.
Blended learning in the classroom is a concept that began as a higher education idea and now transferred down into elementary grades. According to Kuo, Blland, Schroder and Walker (2014), blended learning is an approach that combines face-to-face interactions with technology-based learning. Kuo et al further noted that blended learning can also be referred to as hybrid learning and it‟s based upon face-to-face interactions 67 percent of the time and technology interactions 33 percent of the time. Many educators have implemented this model in their classrooms to enhance reading and math instruction. With that, project-based learning is also implemented with the new technology resource.
The classroom may also be set up in a variance of ways. While the idea is to have the technology portion less than 50 percent of the time, teachers want to use the technology-based pieces as a way to enhance their instruction. Blended learning gives educators the opportunity to build differentiated instruction based on individual student needs. Blended learning in a classroom incorporates daily instruction in small or whole group lessons, and then a technology portion where students are receiving interventions, practice, or enrichment time based on their specific needs. While this started out as a concept for higher education, several high schools, middle schools and elementary schools have adopted this idea in their schools (Kuo, et al, 2014).
Many teachers and districts choose to incorporate technology through computer-based reading and math programs, other choose to implement technology as through web-based programme that focus more on creativity. In the article, Using Blended Creative Teaching, many teachers choose to experiment with blogs and online quizzes to incorporate technology in their classroom. Lou, Chen and Shih (2012) used online journals, such as blogs, instead of paper and pencil assignments. Using technology in the classroom to add to instruction helps engage students and reinforce ideas of students sharing what they know using different avenues.
Blended learning was not just implemented in higher institution of learning. Much secondary education and elementary classrooms have taken on the challenge to introduce young students to technology-based programs that will enhance reading instruction. According to Barshay (2011), school districts all over America are advocates of blended learning in elementary school. In fact, a specific school in Los Angeles, California has implemented a one-to-one technology program, based on blended learning. Barshay illustrated the importance of introducing students to blended learning and technology to prepare students for the technological advances in our society.
McGee and Reis (2012) observed that in blended learning quite often the process of design is emphasized as one of the redesigns, implying that those involved in the design process are willing and able to see beyond what has been done in the traditional classroom and re-conceptualize what can be done in multiple delivery modes. The addition of technology to any academic program must be accompanied by fundamental process redesign. Blended learning as an education model which can integrate e-learning which has improved in parallel with new and technologic development with traditional learning which provides the integration in the classroom.
Graham in Nazarenko (2015) opined that blended learning approach as a combination of face to face with computer-mediated instruction. Blended learning as a method of instruction that combines online with face to face learning activities that are integrated into a planned, pedagogically valuable way and where some of the faces to face is replaced by online activities. Blended learning is a new type of education prepared for a certain group by combining the positive aspects of different learning approaches. Blended learning will provide a big convenience for the course to achieve its target by combing the face to face interaction in traditional learning and time; place and material richness provided by web-based learning. According to Kuo, Blland, Schroder and Walker (2014), blended learning is an approach that combines face-to-face interactions with technology-based learning.
Sanprasert 2010 compared a blended learning approach to a traditional classroom setting, and students‟ perceptions about the extent to which they believe they are autonomous and whether they would show a change in their behavior towards their language learning. It was found that in the blended learning environment their behaviors were changed to some extent and they believed they were autonomous, in contrast to those students in the traditional approach. The studies mentioned above examined the blended learning environment from various aspects; however, no research has been done to examine specific aspects of a blended learning model in relation to learner autonomy. 
Benefits of Blended Learning
The blended course has proven to be among the most popular choices for students at institutions where they are offered (Drysdale, Graham, Spring& Halverson, 2013). At first glance, this popularity seems intuitive because blended courses allow students and faculty to take advantage of much of the flexibility and convenience of an online course while retaining the benefits of the face-to-face classroom experience. Although fully online learning has become well established in higher education, many institutions appear to be struggling with conceptualizing and implementing blended learning. Yet, where blended courses have succeeded, they have most often done so when strategically aligned with an institution‟s mission and goals. According to Aycock, Garnham and Kaleta in Kashefi, Ismail and Yusof (2012), stressed that the development and delivery of blended courses can be used to address a variety of institutional, faculty, and student needs.
Drysdale, Graham, Spring and Halverson (2013) stressed the following as benefits of blended learning.
(i) For universities/polytechnics or colleges, blended courses can be part of a strategy to compensate for limited classroom space, as well as a way to think differently about encouraging faculty collaboration.
(ii) For faculty or department, blended courses can be a method to infuse new engagement opportunities into established courses or, for some, provide a transitional opportunity between fully face-to-face and fully online instruction.
(iii) For students, blended courses offer the conveniences of online learning combined with the social and instructional interactions that may not lend themselves to online delivery (e.g., lab sections or proctored assessments).
If an institution’s blended learning strategy can be designed to address the needs and dynamics of all three constituencies (institution, faculty or department, and student) simultaneously, blended learning can become a powerful force for institutional transformation. U.S. Department of Education’s (2010) in the study evaluation of evidence- based practices in online learning: A meta-analysis and review of online learning. The study reveals that students in online conditions performed modestly better, on average, than those learning the same material through traditional face-to-face instruction, notably, instruction combining online and face-to-face elements had a larger advantage relative to purely face-to- face instruction than did purely online instruction. Below are some of the benefits of modern instructional resources by Ebhodagbe and Nwabufo (2016):
i. They promote better teaching and learning. Blended learning and modern instructional facilities are very important in the teaching/learning process in that apart from the fact that they enhance learning and increase the rate and degree of conception, they also ease the work of the instructor. Computer-aided resources are objects, devices and materials that are used by teachers or instructors to share their knowledge with learners who decode such knowledge by analyzing and interpreting them to facilitate effective learning. ii. The arouse learner’s interest. Computer-assisted resources or modern instructional resources according to help to inculcate in students the ability to evolve acumen in concepts presented during the teaching and learning process. Computer-aided resources that are relevantly chosen and effectively used enhance proper internalization of concepts by learners. They also help them to find salient facts about topics under discussion. They introduce variations in the teaching/learning process and serve as stimuli or motivation for students to learn and be interested in the subject. This well adopted and used computer-aided facilities arouse the students‟ interest in that they are always eager to attend classes and motivate them to learn. They also assist the teacher to effectively teach with little effort.
iii. They stimulate learners to be active during the course of instruction. A social relationship is established between the effective use of computer-assisted devices and the teaching/learning process. The relationship formed, help students to associate the material or facility with the concepts of fact they were taught, they by enhancing internalization and retention of concepts taught.
iv. [bookmark: page22]They make learning environment rich. The used of modern instructional facilities or computer-aided resources has the potential to transform nature, the learning environment, and envision a new learning culture. Interactivity, flexibility and convenience have become the order of the day in the ICT age supported environment. Nte (2014) asserted that as we become increasingly supported by ICT, teaching and learning will not be the same as before. We will have to make use of the rich and exciting opportunities offered by the new technologies in education to reach our new goal and vision. To appreciate the integration of automation in teaching and learning. The major hallmark of this learning transition is that it shifts the focus from teacher- centered to learner-centered teaching and learning process. Nte stressed that learners are able to discover themselves and their abilities through the utilization of various computer devices and facilities. He further asserted that this new environment also involves a change in the roles of both instructors (teachers) and learners (students). The role of the teachers will change from knowledge transmitter to that of facilitator, knowledge navigator and sometimes as co-learner. The interfaces of the computer facilities create and make the learning environment rich and friendly, learners will have more responsibilities of their own learning as they seek out, find, synthesize and share their knowledge with others. 
v. Creating new cultures. Computer-assisted learning facilities or resources improve learning, motive and engage learners, promote collaboration, foster inquiry, exploration and create a new learner-centered learning culture. They permit the move from a reproductive model of teaching and learning to an independent, autonomous learning model that promotes initiatives, creativity and critical thinking with independent research. Teachers are expected to create a new flexible and open learning environment with interactive, experiential and multimedia-based delivery system. They help teachers and learners to communicate and collaborate without boundaries thereby allowing the teachers to bring the whole world into classroom activities.
vi. Creating websites for digital content. With the availability of online facilities, it is now possible to create websites where digital contents are made available for online education to support and assist face to face instruction in an innovative way. Communication with e-mail, searching for information, locating a proper website is now the key to success. Developing online and offline learning resources using various learning management system and software/tools is one of the key competencies of modern day teachers. 
Reasons for Adopting the Blended Learning Model
The main benefit of blended learning is the opportunity for students to follow an individualized learning plan. This is particularly helpful to students who need to dedicate more time to understanding a specific topic area, at-risk students who need a specialized plan to get back on track to graduate or advanced students who need a quicker pace to remain fully engaged. Unlike online-only education models, this academic model affords students who are working parents the opportunity to benefit from online education supervised by classroom teachers and mentors while still surrounded by their peers. With blended learning, teachers can use online tools and resources as part of their daily classroom instruction. Blended teaching helps teachers find an approach that is more engaging for the present generation of students (Olelewe, 2014). Olelewe further stressed that the use of computers and online learning in education requires a much larger shift in thinking than simply adding a few computers to classrooms. Blending learning requires that teachers approach their role differently as guides and mentors instead of a purveyor of information. Classrooms must be redefined as flexible learning environments, in which students learn in a variety of ways while communicating and collaborating with others who are outside their school. Learning should be redesigned to go beyond the classroom walls and the confines of the school in other to assist students to understand abstract but difficult subjects like programming, mathematics, physics, Numerical methods, Real analysis among others (Olelewe, 2014).
According to Abioye (2010) blended learning devices - online such as the web, internet, multimedia, computer, projector, television and social media provide easy access to quality learning materials and make a reasonable and responsible contribution to the learning process. If the teacher is not conversant with a method or technique and devices uses in class, the teacher may end up doing more harm to the learners than if he did not teach at all. In support Abioye, Adesoji (2012) opined that blended learning in a way comprised of a computer, ICT materials and applications which aid information collection and dissemination, research and global exchange of ideas that are critical for advancing meaningful educational initiatives and understanding issues related to global development. Therefore, if the method is well known to the teacher, then the teacher can use techniques that can be easily combined with different methods used in teaching different units of a course so as to achieve the objectives set by the teacher.
In today’s classroom, blended learning often refers to a combination of online curriculum and face-to-face instruction. Olafare, Francis and Orifa (2018) implied that blended learning is an important factor in this information age so much so that when properly adopted and applied holds a great promise to improving teaching and learning in educational institutions. It is an important instructional tool to facilitate the transfer of many types of information and an effective means of communication in schools and colleges. As noted by Carner (2010), when scholars started to employ the online technologies in the field of education, the two forms of learning environments, namely, face-to-face and distance learning environments remain largely separate because they use different media or method of combinations and addressed the needs of different audiences. For example, face-to-face learning typically occurred in a teacher-directed environment with person-to-person interaction in a live synchronous environment.
Carner further stressed that distant learning systems put emphasis on self-paced learning and asynchronous interactions in the text-only environment. In the same way, earlier models of online learning environments put emphasis on the learner-material interactions in the text-only environments and mostly ignored the human-human interaction. Rather than simply making online technologies available to students, the initiatives in this field are characterized by the introduction of flexible and innovative teaching/learning technology into teaching. Thus, in terms of providing a human-to-human interaction as well as diminishing the isolation from other learners forces distant learning scholars to find out a solution for the instruction delivery models that they can offer to their students. Consequently, the need for collaboration between the face-to-face and online learning leads the educators towards a new approach to teaching and learning which is called as hybrid or blended learning.
Conventional and Lecture Teaching Method
Conventional teaching refers to a teaching method involving instructors and the students interacting in a face-to-face manner in the classroom. These instructors initiate discussions in the classroom and focus exclusively on knowing the content in textbooks and notes. Students receive the information passively and reiterate the information memorized in the exams (Wei-li, 2016). Technology in education is not something new in today‟s classrooms, but many education systems are still limited by conventional teaching and learning methods (Laurillard in Wei-li, 2016). Many teachers are still teaching their students in the same manner as how they were taught and how their own teachers were taught, not much of progress in terms of the teaching perspectives (Anglin & Anglin, 2008).
Transformation to less conventional methods of teaching results is in fear and reluctance from teachers, who find the change hard, and risky (Chiang, Chapman & Elder, 2010). It would be difficult to stop students from copying the notes from the board and at the same time ensured that every student is paying attention in the class because the lecturer was too busy explaining the lecture. Wei-Li, (2016) opined that conventional teaching is also limiting the room for more creative thinking and also seldom considering individual differences. It is necessary to realize these limitations in conventional teaching and take a step to move forward.
Devinder and Zaitun in Wei-li (2016) noted that many lecturers are still using conventional teaching and that in conventional teaching classrooms, while the lecturer is explaining and writing on the board, students will be copying the same thing onto their notes, some day-dreaming and some sleeping. Ahmed (2013) reported that in a conventional classroom, students become passive learners, or rather just recipients of teachers‟ knowledge and wisdom. They have no control over their own learning. Teachers make all the decisions concerning the curriculum, teaching methods, and the different forms of assessment. Duckworth (2009) asserted that teacher-centered learning actually prevents students‟ educational growth.
Contrary to the opinion of Brown (2008); Duckworth (2009); Ahmed (2013) claimed that student-centered learning approach gives students ownership over their learning and helps them make necessary decisions and value judgments about the relevance of the content and the methods of teaching to their own lives and interests. Wolk (2010) also reported that in student-centered learning, students play a significant role in designing their own curriculums. The teacher plays the role of a facilitator or guide who helps students achieve their goals. This advantage and limitation could be applied to a lecture method which over the years had been in use in colleges of education, qualifying it to be referred to as the conventional teaching method. Lecture method is often used to deliver a large amount of information to the students in a short period (Berry, 2008). According to Gehlen-Bauum and Weinberger (2014) lectures are designed to deliver new information to a large group of students. This method is known to be effective in dealing with a large class. However, it could also be used for a small class. Research indicates that this method dominates most of the tertiary institutions (Deslauriers, Schelew & Wieman, 2011). Berry (2008) argued that the lecture method lacks the effectiveness of an active learning approach. Franklin, Sayre and Clark (2014) posited that students taught in lecture-based classes learn less than those taught with activity based reformed methods. Lecture method is frequently a one–way process unaccompanied by discussion, questioning or immediate practices that makes it a poor teaching method (Al- Rawi, 2013). Al-Rawi further emphasized that the lecture method concentrates on information rather than learners. 
In the lecture method, the teacher tells the students what to do instead of activating them to discover for themselves (Miles, 2015). According to Guisti (2008), the formal lecture method is primarily used when presenting information to large groups. Communication is virtually a one-way communication from instructor to students. Student participation is severely limited. The informal lecture includes active student participation. Learning is best achieved if students participate actively in a relaxed atmosphere; therefore, the informal lecture is encouraged over the formal. Active student participation can be achieved through the use of questions and is an effective two-way communication process. 
Online/Google Classroom Learning Technology
There are various ways for students to explore more information. Learning is facilitated conveniently in a web-based environment. One common tool students like to use is the Internet, and followed by another form which is e-learning (Wei-li, 2016). Oncu and Cakir (2011) opined that the students find learning using the technology helpful to their study as well besides the conventional teaching environment because this new way of learning is not boring, they still can interact with the computer or the learning application. Therefore, it is also considered as interactive learning.
The use of technology in education is necessary because students are known as digital natives. Students nowadays are highly connected with technology in their daily lives. They use the Internet to search for information to assist their learning. They also experience various ways of collaboration and communication with their peers and teachers through social networking tools and also chatting software (Shank in Wei-li, 2016).
Supporting the opinion of Shank, Oncu and Cakir (2011) asked this question, why are educational institutions moving to the online learning environment? They responded as reveals in their study: Firstly, the education sector has recognized the importance of involving web-based learning due to the fact that the students belong to the “digital age”, it creates the sense of familiarization for them. Hence, the students‟ interest in learning is stimulated.
Secondly, this learning environment is able to provide synchronous and asynchronous learning activities with the exchange of knowledge on the data communication platform where the students are allowed to communicate with the learning materials and also educators. This provides the opportunity for the students to learn in an interesting manner with the inclusion of interactivity provided in the context. Thirdly, the online learning environment is popular because it has the effect on enhancing learners‟ engagement which influences the results of learners‟ achievement, learners‟ retention and personal development. Lastly, this learning environment is also contributing to the effectiveness of facilitation.
It has been a norm to see how frequent students use technology in their learning. Therefore, it is necessary to use technology in education to enhance students‟ learning experiences. Although technology can be positively influenced learning, there are teachers who do not have the confidence to include them in their teaching. Due to lack of guidelines provided to teachers and education institutions on how they can transform from conventional teaching to learner-centered teaching, many times technology is used for the sake of using it (Kiili in Wei-li, 2016).
Using multimedia in learning can also help to promote deeper learning and has a positive impact in creating a learner-centered teaching environment. Multimedia learning is able to gain better attention from learners, achieve higher retention rate and also encourage better participation rate among learners (Oncu & Cakir, 2011). Multimedia learning is said to be effective in the transformation process from a traditional teaching approach to blended learning and also to online learning (Demirer & Sahin, 2012).
Having the technology in education and also the use of multimedia learning, this would help bridge the transition gap of moving towards learner-centered teaching (Wei-li, 2016). Technology plays a vital role in education. There are researches conducted had shown that Social Media contributes to the development of collaborative learning, but due to its use, it also provides a distraction to learners. Several LMS (Learning Management System) solve this issue, but the cost of server and maintenance is another problem (Tess, 2013).
[bookmark: page28]Thus Google had introduced new tool that help the educators to become more effective in learning. Google Classroom is one of the free services by Google in Gsuite for Education plan. It promotes paperless instruction for streamlining assignment, it boosts collaboration and fosters seamless communication to make teaching more productive and meaningful (Ventayen, Estira, De-Guzman, Cabaluna & Espinosa, 2018). Google Classroom can be easily deployed in the URL classroom (Google.com), educators can set up a classroom in minutes and create content for students. It is also free for schools, best-in-class, security is also included without cost for plan holders (Ventayen, Estira, De-Guzman, Cabaluna & Espinosa, 2018). The platform also integrated with other Google tools to help educators provide instant feedback and track a student progress to improve performance, it has also a mobile application for easy access anytime and anywhere. In the review of eLearning theories, frameworks and models, Mayes and De-Freitas in Ventayen et al (2018) emphasized that it is important to be clear about the assumptions underlying eLearning designs, they claim that there are really no specific models for eLearning, only enhancements of existing models of learning which use technology to achieve better learning outcomes. The study wants to explore the convenience in the new technology to assess if the academic achievement of students in office technology can improve and to determine if the method is worth adopting in South-West Nigeria colleges of education. 
Academic Achievement
Academic achievement is a multifaceted construct that comprises different domains of learning and covers a broad variety of educational outcomes. Its definition depends on the indicators used to measure it (Steinmayr, Meibner, Weidinger & Wirthwein, 2015). Adeyemi (2008) stressed that the purpose of testing an academic achievement is to help the teacher and the students evaluate and estimate the degree of success attained in learning a given concept.
Academic achievement is a measurement of student level of engagement in academic contents and skills. Moreover, Adeyemi in Ukamaka (2014) posited that academic achievement is useful in testing the retention of information and skill. It is equally appropriate in determining the efficiency of instruction. Academic achievement is the most highly valued method of determining whether a successful completion has taken place. This implied that in academic achievement, there is a need for successful completion through the efforts of the acquisition of academic contents and skills which educators want students to achieve. Akhtar in Kilian (2011) described academic achievement as an observable change in a person‟s reaction to an equally observable stimulus or situation.
This is in agreement to Steinmayr, Meibner, Weidinger and Wirthwein (2015) who stressed that academic achievement represents performance outcomes that indicate the extent to which a person has accomplished specific goals that were the focus of activities in instructional environments, specifically in school, colleges, and universities. Steinmayr et al also posited that academic achievement is the pursuit of dreams. It is also seen as recognition of what makes a person unique and what one has to offer to others. It is the realization, the substance and the tangibility of a dream fulfilled. Steinmayr et al also saw academic achievement as the result of one’s previous efforts laid towards a particular goal. Academic achievement is a knowledge acquired at the end of a learning section or a cumulative result obtained at the end of an overall learning process. The academic achievement is usually qualified to be excellent, very good, average or below average. With the various definitions that several authors have given concerning academic achievement, the definition that will be adopted for this study is: academic achievement is the extent to which the students achieved success after a successful teaching and learning of English grammar. The outcome of the students post-test scores. 
Appraisal of the Literature Reviewed
Blended learning appears to have been in use since the popular advent of the Internet and the World Wide Web in the late 1990s (Friesen, 2011). Maxwell (2016) stressed that blended learning has its roots in online learning and represents a fundamental shift in instruction that has the potential to optimize for the individual student in ways that traditional instruction never could. Although schools have been using computers and technology for some time, until recently they haven’t generally used technology to provide students with a true “blend” of instruction that gives them some element of control over their learning. Blended learning is viewed as a pedagogical approach that combines the effectiveness and socialization opportunities of the classroom with the technologically enhanced active learning possibilities of the online environment, rather than a ratio of delivery modalities. Christensen, Horn and Staker (2013) noted that blended learning and blended instruction are terms that describe a formal education programme in which a student learns at least in part through online learning that is at least in part at a supervised brick-and-mortar location away from home and face-to-face traditional teaching and learning method. However, Friesen (2011) postulated that blended learning is the combination of face- to-face and technology-mediated instructional forms and practices. Christensen Institute (2015) stated that blended learning represents a cultural shift in instruction and learning. Just as online learning represents a fundamental shift in the delivery and instructional model of distance learning. Blended learning offers the possibility to dramatically change how teachers and administrators optimize and maximize student productivity in a face-to-face setting. In other words, blended learning should be approached not merely as a temporal construct, but rather as a fundamental redesign of the instructional model.
In one of these studies, Acelajado (2011) noted that blended learning has an impact on the teaching of mathematics. Acelajado’s concluded that the blended learning approach was more effective than traditional face to face learning approach. Contrary to Acelajado, Piontek (2013) reveals that online and real-time interaction is a powerful combination that makes the most of every moment for both student and instructor.

CHAPTER THREE
RESEARCH METHODOLOGY
 Introduction
In this chapter, we described the research procedure for this study. A research methodology is a research process adopted or employed to systematically and scientifically present the results of a study to the research audience viz. a vis, the study beneficiaries.
· Research Design
· Population of the Study
· Sample and Sampling Technique 
· Research Instrument and Administration
· Validity of the Study
· Reliability of the Study
· Method of Data Collection
· Method of Data Analysis
Research Design
The study adopted a quasi-experimental research design. Specifically, the study applied the nonequivalent control group design. Quasi-Experimental research is similar to experimental research in that there is manipulation of an independent variable. It differs from true experimental research because either there is non-randomization. (Abraham & MacDonald, 2011). Quasi-experimental design is suitable for this study because it is not a true experimental research and creates a real-life scenario to find out the effect of blended learning (lecture method with blog and Google classroom) on English grammar students’ academic achievement and interest. The study used two intact groups as subjects.
Population of the Study
According to Udoyen (2019), a study population is a group of elements or individuals, as the case may be, who share similar characteristics. These similar features can include location, gender, age, sex or specific interest. The emphasis on study population is that it constitutes individuals or elements that are homogeneous in description.
This study was carried out to examine the effects of blended method and students achievement in English grammar in Kwara State College of Education, Ilorin. Hence, the population of this study comprises of some selected students of Kwara State College of Education, Ilorin.


Sample and Sampling Technique 
According to Nwana (2005), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the convenient sampling method to determine the sample size. Out of the entire students of Kwara State College of Education, Ilorin, the researcher conveniently selected 200 respondents as sample size for this study. According to Torty (2021), a sample of convenience is the terminology used to describe a sample in which elements have been selected from the target population on the basis of their accessibility or convenience to the researcher.
Research Instrument and Administration
The research instrument used in this study is the questionnaire. A survey containing series of questions were administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the responses demographic or personal data while the second sections were in line with the study objectives, aimed at providing answers to the research questions. Participants were required to respond by placing a tick at the appropriate column. The questionnaire was personally administered by the researcher.
Validity of the Study
Validity referred here is the degree or extent to which an instrument actually measures what is intended to measure. An instrument is valid to the extent that is tailored to achieve the research objectives. The researcher constructed the questionnaire for the study and submitted to the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instruments relevance of the contents and statements and then made the instrument valid for the study.
Reliability of the Study
The reliability of the research instrument was determined. The Pearson Correlation Coefficient was used to determine the reliability of the instrument. A co-efficient value of 0.68 indicated that the research instrument was relatively reliable. According to (Taber, 2017) the range of a reasonable reliability is between 0.67 and 0.87.
Method of Data Collection
Two methods of data collection which are primary source and secondary source were used to collect data. The primary sources was the use of questionnaires, while the secondary sources include textbooks, internet, journals, published and unpublished articles and government publications.
Method of Data Analysis
The Statistical Package for Social Science (SPSS) version 23 was used to analyze the pre-test and post-test data collected for the study. The data collected were subjected to descriptive statistics of mean and standard deviation and inferential statistics of analysis of covariance (ANCOVA).The difference between the means of the pre-test and post-test for both groups was used to determine the gain in mean while gain in mean difference was the difference between the gains in mean score. A gain in mean score means that there was a positive effect after the treatment while on the other hand; a mean loss meant that there was negative effect. To test the hypotheses, Analysis of Covariance (ANCOVA) was used. A null hypotheses was retained (not rejected) if calculated p-value was less than the level of significance (i.e. p-value < 0.05 = retained null hypothesis) and rejected if the p-value is greater than the level of significance (i.e. p-value > 0.05 = rejected null hypothesis).

[bookmark: page37]CHAPTER FOUR
PRESENTATION AND ANALYSIS OF DATA
This chapter contains the presentation of results of data analysis based on the data collected. The results are presented in line with the six research questions and six null hypotheses tested. The results are presented in tables.
Research Question 1:[image: ] What are the pre-test and post-test mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method? 
Table 1:[image: ] Gain in Mean Academic Achievement Scores of Students Taught English grammar using Blended Learning and Lecture Method
	
	Method
	N
	Pre-test
	Std.
	Post-test
	Std.
	Gain

	
	
	
	Mean
	Deviation
	Mean
	Deviation
	in Mean

	
	Blended Learning
	68
	49.53
	10.81
	68.81
	13.47
	19.28

	
	Lecture Method
	52
	46.27
	11.08
	57.33
	8.25
	11.06

	
	
	
	
	
	
	
	


Source: Author’s computation
Data on students‟ mean academic achievement in Table 1 reveals pre-test mean score of 49.53 and post-test mean score of 68.81 of students taught English grammar using blended learning. The comparison of the pre-test mean score and the post-test mean score reveals gain in mean of 19.28 after treatment. This indicates that blended learning has a positive effect on the performance of students in English grammar. The Table also reveals pre-test academic achievement means score of 46.27 and post-test mean score of 57.33 of students taught English grammar using lecture method. The comparison of the pre-test mean score and the post-test mean score reveals gain in mean of 11.06 after treatment. This indicates that lecture method has an effect on the performance of students in English grammar.
Research Question 2:[image: ] What is the difference in the mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method?
Table 2:[image: ] Gain in Mean Difference of Students Taught English grammar using Blended Learning Method and Lecture Method
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	N
	Gain in
	Difference in

	
	
	Mean
	Gain in Mean

	
	
	
	

	Blended Learning
	68
	19.28 (68.81-49.53)
	8.22 (19.28-11.06)

	
	
	
	

	Lecture Method
	52
	11.06 (57.33-4.27)
	

	
	
	
	


Source: Author’s Computation, 2024
Data in Table 2 indicates that students taught English grammar using blended learning had academic achievement gain in mean of 19.28 while the students taught with lecture method had academic achievement gain in mean of 11.06. The gain in mean difference therefore was 8.22. This reveals that students taught English grammar using blended learning performed better than their counterparts students taught using the lecture method since a gain in mean of 19.28 was greater than 11.06. This indicates that blended learning method has higher positive effect on students‟ academic achievement in English grammar compared to the lecture method.
Research Question 3:[image: ] What are the differences in the mean academic achievement scores of male and female students taught English grammar using blended learning method?
Table 3:[image: ] Difference in Mean Academic Achievement Score between Male and Female Students‟ Taught English grammar using Blended Learning Method
	Gender
	N
	Pretest
	Std.
	Gain
	Posttest
	Std.
	Gain

	
	
	Mean
	Deviation
	in Mean
	Mean
	Deviation
	in Mean

	Male
	15
	46.73
	12.15
	
	68.20
	9.01
	

	Female
	53
	50.32
	10.39
	3.59
	68.98
	14.55
	0.78


Source: Author’s Computation, 2024
Data in Table 3 reveals academic achievement gain in mean scores of 3.59 and 0.78 respectively for pretest and posttest scores of students taught English grammar using blended learning. The result indicates that in both pre-test and post-test scores female students performed better than their male counterparts in the experimental group. The conclusion is that there is difference in mean score as far as gender is concerned.
Test of hypothesis
Hypothesis 1:[image: ] There is no significant difference between the mean academic achievement scores of students taught English grammar using blended learning method and those taught using lecture method. 
Table 4:[image: ] ANCOVA Result Showing the Significance of Difference of Method (Treatment) on Achievement Scores of Students in English grammar
	
	Type III Sum of
	
	Mean
	
	
	

	Source
	Squares
	df
	Square
	F
	Sig.
	Decision

	
	
	
	

	
	
	

	Corrected Model
	11282.801a
	4
	2820.700
	39.463
	.000
	

	Intercept
	4408.471
	1
	4408.471
	61.677
	.000
	

	Achievement_PRE
	7390.916
	1
	7390.916
	103.403
	.000
	

	Treatment
	2103.774
	1
	2103.774
	29.433
	.000
	S

	GENDER
	1.278
	1
	1.278
	.018
	.894
	

	Treatment * GENDER
	85.828
	1
	85.828
	1.201
	.275
	

	Error
	8219.866
	115
	71.477
	
	
	

	Total
	508466.000
	120
	
	
	
	

	Corrected Total
	19502.667
	119
	
	
	
	

	
	
	
	
	
	
	


	Source: Author’s Computation, 2024
[image: ]Data in Table 4 shows that there was significant difference in the academic achievement mean score of students‟ taught English grammar using both methods with P-value 0.000, since the p-value is less than the level of significance 0.05, the null hypothesis was therefore was rejected. The result indicates that there is significance difference in the mean academic achievement score of students taught English language grammar using blended learning method and those taught using lecture method.
A multiple comparisons analysis was computed to provide some indications of the academic achievements of both the experimental and the control groups, as shown in Table 8. 
Table 5: Multiple Comparisons Analysis Showing the Significance of Difference of Method on Students Academic Achievement in English language grammar


	
	
	Mean Diff
	Std.
	
	Decision

	Variables
	Comparisons
	(I-J)
	Error
	P.
	

	
	
	
	
	
	

	PRE-TEST BLM
	Pre-Test Lecture Method
	3.260
	2.067
	.479
	NS

	
	Post-Test Blended Learning
	-19.279*
	1.924
	.000
	S
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	Post-Test Lecture Method
	-7.798*
	2.067
	.003
	S

	PRE-TEST LM
	Pre-Test Blended Learning
	-3.260
	2.067
	.479
	NS

	
	Post-Test Blended Learning
	-22.540*
	2.067
	.000
	S

	
	Post-Test Lecture Method
	-11.058*
	2.200
	.000
	S

	POST-TEST BLM
	Pre-Test Blended Learning
	19.279*
	1.924
	.000
	S

	
	Pre-Test Lecture Method
	22.540*
	2.067
	.000
	S

	
	Post-Test Lecture Method
	11.482*
	2.067
	.000
	S

	POST-TEST LM
	Pre-Test Blended Learning
	7.798*
	2.067
	.003
	S

	
	Pre-Test Lecture Method
	11.058*
	2.200
	.000
	S

	
	Post-Test Blended Learning
	-11.482*
	2.067
	.000
	S


	Source: Author’s Computation, 2024
Data in Table 5 shows that the students taught English grammar using blended learning method had significant difference compared to the academic achievement of students taught with lecture method, since the P-value 0.000 in the post-test BLM against post-test LM and post-test LM against post-test BLM are less than the significance level of 0.05. The observed difference in the p-value reflecting the significant difference in the academic achievement mean score in both the pre-test and post-test portrays the potency of the treatment employed at producing better academic achievement of students taught English language grammar.
Hypothesis 2:[image: ] There is no significant difference between the mean academic achievement scores of male and female students taught English grammar using blended learning method.
Table 6:[image: ] ANCOVA Result Showing Significance of Difference of Gender on Academic Achievement
	Scores of Students
	
	
	
	
	
	

	
	Type III Sum of
	
	Mean
	
	
	

	Source
	Squares
	df
	Square
	F
	Sig.
	Decision

	
	
	
	
	
	
	

	Corrected Model
	11282.801a
	4
	2820.700
	39.463
	.000
	

	Intercept
	4408.471
	1
	4408.471
	61.677
	.000
	

	Achievement_PRE
	7390.916
	1
	7390.916
	103.403
	.000
	

	Treatment
	2103.774
	1
	2103.774
	29.433
	.000
	

	GENDER
	1.278
	1
	1.278
	.018
	.894
	NS

	Treatment * GENDER
	85.828
	1
	85.828
	1.201
	.275
	

	Error
	8219.866
	115
	71.477
	
	
	

	Total
	508466.000
	120

	Corrected Total
	19502.667
	119

	
	
	


	Source: Author’s Computation, 2024
Data in Table 6 shows that P-value is 0.894. Since the p-value is greater than the level of significance at 0.05, the null hypothesis is therefore accepted. The result reveals that there is no significant difference between the academic achievement scores of male and female students taught English grammar using blended learning.
Hypothesis 3:[image: ] There is no significant interaction effect of method and gender on the academic achievement of the students taught English grammar.
Table 7:[image: ] ANCOVA Results Showing the Interaction Effect of Method (Treatment) and Gender on Students' Achievement in English grammar



	
	Type III Sum of
	
	Mean
	
	
	

	Source
	Squares
	df
	Square
	F
	Sig.
	Decision

	
	
	
	
	
	
	

	Corrected Model
	11282.801a
	4
	2820.700
	39.463
	.000
	

	Intercept
	4408.471
	1
	4408.471
	61.677
	.000
	

	Achievement_PRE
	7390.916
	1
	7390.916
	103.403
	.000
	

	Treatment
	2103.774
	1
	2103.774
	29.433
	.000
	

	GENDER
	1.278
	1
	1.278
	.018
	.894
	

	Treatment * GENDER
	85.828
	1
	85.828
	1.201
	.275
	NS

	Error
	8219.866
	115
	71.477
	
	
	

	Total
	508466.000
	120
	
	
	
	

	Corrected Total
	19502.667
	119
	
	
	
	

	
	
	
	
	
	
	


	Source: Author’s Computation, 2024
Data in Table 10 shows that at 0.05 level of significance the P-value is 0.275, since the p-value is greater than the level of significance 0.05, the null hypothesis is therefore accepted. This reveals that there is significant interaction effect of treatments and gender on the academic achievement of the students‟ in English grammar.










CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
In this chapter, Summary, conclusion, recommendations were presented.
Summary of Findings
The findings of the study from the data collected and analyzed are as follows:\
i. Students taught English grammar using blended learning method had higher academic achievement mean scores than their counterparts taught using the lecture method.
ii. There is a significant difference between the academic achievement mean scores of students taught English grammar using blended learning method and those taught using lecture method.
iii. Female students taught English grammar using blended learning method had higher academic achievement mean scores than their male counterparts.
iv. There is no significant difference in the academic achievement mean scores of male and female students taught English grammar using blended learning method.
v. There is no significant interaction effect of gender and method on students‟ academic achievement scores in English grammar.
Conclusion
Based on the findings of the study, it was concluded that blended learning method has a more positive effect on English grammar achievement and interest in English grammar than lecture method. It was also concluded that students‟ gender did not significantly affect their academic achievement and interest in English grammar whether they were taught with either blended learning method or lecture method.
Recommendations
		Based on the findings of this study, the following recommendations are made.
1. Students‟ irrespective of their gender should show more interest towards the use of the online or blended learning method for their learning.
2. Parent should support their wards by providing facilities needed to stay connected online with their lecturers and classmates in order to enable their wards to fully participate in the online class.
3. Educator should create an online classroom for every course they are teaching using Google for students‟ and encourage their participation, so as to reduce over use of the new technology for only social interaction.
4. College managements should provide opportunities for seminars/workshops for their teaching staffs and students on the use of blended learning so as to equip them with skills needed.
5. College Management should provide constant internet access that will cover a wide range of space, to give free access to wireless network for both staff and students to use within the school.
6. Ministries of Education should ensure that textbook authors incorporate blended learning steps in accessing learning contents online for Colleges of Education.
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KWARA STATE COLLEGE OF EDUCATION, ILORIN
SCHOOL OF LANGUAGES, ENGLISH DEPARTMENT
EFFECTS OF BLENDED METHOD AND STUDENTS ACHIEVEMENT IN ENGLISH GRAMMAR QUESTIONNAIRE (EBMSAEGQ)
Dear Respondent, 
I am a final year student of the above named institution carrying out research on “Effects of Blended Method and Students Achievement in English Grammar questionnaire (EBMSAEGQ). All information collected in this survey will be kept strictly confidential. The information gathered will only be used for the study purposes. Thanks.
Yours faithfully,
Shittu Aminat Eniola

PLEASE TICK [√] YOUR MOST PREFERRED CHOICE(S) ON A QUESTION
SECTION A: PERSONAL INFORMATION
Gender:	Male () 	Female ( )
Age:	9-12 ( ), 13-16 ( ), 17-19 ( )
SECTION B: Instruction:[image: ] Please tick [√] to indicate the degree to which you agree or disagree with each statement. Note that there is no wrong or right answer. Endeavour to be objective in your response.
Key:[image: ]  Strongly Agree (SA) Agree (A) Disagree (D) Strongly Disagree (SD)
	S/N
	Interest Inventory Statements
	SA
	A
	D
	SD

	1
	English grammar classes are very interesting to me.
	
	
	
	

	2
	English grammar lecture periods are always boring to me.
	
	
	
	

	3
	I prefer participating in English grammar discussion via the face to face classroom interaction.
	
	
	
	

	4
	It is better to use English grammar lecture periods for other activities.
	
	
	
	

	5
	I attend English grammar lectures regularly.
	
	
	
	

	6
	I usually like to take permission to absent myself from English grammar classes.
	
	
	
	

	7
	Activities involved in English grammar make me feel I should pursue a career in English grammar.
	
	
	
	

	8
	I don’t like discussing English grammar with classmates.
	
	
	
	

	9
	When I am alone, I like ruminating on English grammar concepts.
	
	
	
	

	10
	I don’t ask questions during English grammar classes.
	
	
	
	

	11
	English grammar are generally boring when taught in the classroom.
	
	
	
	

	12
	I don’t like doing assignments on English language
grammar.
	
	
	
	

	13
	English grammar course contents are usually easy to understand.
	
	
	
	

	14
	I always feel sleepy during English grammar lesson.
	
	
	
	

	15
	If English grammar lecturer fails to come to the class on time, I often go to the office to call him/her.
	
	
	
	

	16
	If English grammar lecturer misses his/her class, I always feel happy.
	
	
	
	

	17
	I prefer English grammar as a course to any other course in the department.
	
	
	
	

	18
	I don’t enjoy reading books on English grammar.
	
	
	
	

	19
	English grammar classes increase my likeness for business education programme.
	
	
	
	

	20
	If I were a teacher, I will not like to teach English grammar.
	
	
	
	

	21
	I pay much attention to English grammar lessons more than in any other course
	
	
	
	

	22
	The non-successfulness of English grammar graduates in securing good employment causes my hatred for English grammar.
	
	
	
	

	23
	I always wish that English grammar lessons should continue even after its time is up.
	
	
	
	

	24
	English grammar lessons are usually wastage of time
	
	
	
	

	25
	I encourage my friends to develop an interest in English grammar.
	
	
	
	

	26
	I engage myself stylishly with other assignments during English grammar lessons.
	
	
	
	

	27
	Lessons on English grammar have enhanced my interest in studying English grammar.
	
	
	
	

	28
	The methods adopted by the lecturer in teaching English grammar had negatively affected my interest in the course.
	
	
	
	

	29
	I don’t do any extra studies on English grammar.
	
	
	
	

	30
	I feel happy taking down notes on lessons involving English grammar.
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