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ABSTRACT
	the research was based in “an investigation on the use of extensive reading in promoting communication competence in secondary school students in Ilorin East LGA, Kwara state The research is descriptive in nature. One hundred respondents from the sampled schools were randomly selected to participate in the study. Three research questions and hypotheses were generated while a simple percentage method was adopted to analyze the data gathered from the administered questionnaire. The findings show that proper reading culture helps in boosting speakers’ communicative competence in English. Based on the findings it is recommended students should always strive to cultivate the habit of reading literatures written in English as this would assist them to attain proficiency in the language, and be performing brilliantly in English language and other subjects whose medium of instruction is English.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Communicative competence is central to every second language situation, this is because the second-language speaker has inhibitions and limitations as to the extent to which his abilities in the target language can be developed. Part of the reason being that a second language is always acquired only later in life after the properties of a first language may have been internalized. If this is the case, it means that levels of attainment of proficiency would not be the same for the first and second language speakers.
Moody (2017) says second-language teaching aims to assist the development of the same or similar kind of ability or proficiency in the language being learned. There is no doubt that this is what second language teachers strive to develop in their students, who are learners.
There are four skills in which learners of any language must attain some level of proficiency in them before he can be adjudged competent in that language. These skills are listening, speaking, reading, and writing. While listening and reading are receptive, speaking and writing are productive. It may be fairly possible to measure one’s competence in a language by one’s reading abilities, but the same is not always the case for listening. There are restraints as to how much we can observe of a learner’s competence through the receptive skills of listening and reading. Therefore, the productive skills of speaking and writing are better analyzed in terms of determining the level of competence of users. But none of them will be neglected because a deficiency in one affects proficiency in the other – the four make up a connected web.
Hedge (2018) believes that it is impossible to conceive of a person being communicatively competent without being linguistically competent. For communication to be successful, learners need to know the appropriate social conventions. Some previous studies highlight some factors affecting speaking skills. An article titled: Difficulties in Speaking English (2014) cited in Waandja (2014) maintains that most English second language learners (ESLL), who are not accustomed to English-speaking environment frequently challenged with English-spoken communication.
Attempts to measure what the level or amount of linguistic knowledge a speaker must possess to be able to communicate competently have not been very successful. But scholars like Savignon and Schulz (2011) have written about the minimum level of what would enable a learner or speaker of a second language to get his meaning across, to do the things he wishes to do in the second language and to say what he wants to say. Van Ek (2016) proposes what he called the “threshold level‟. It is however controversial, since measuring such a level is difficult. But what is important in his proposition is that the general objective for the „threshold level‟ for the second language is “that learners will be able to survive (linguistically speaking)in everyday conversations and to establish and maintain social contacts”.
Statement of the Problem
Effective communication is essential in every language situation – be it a first or second language environment. What guarantees this, of course, is proficiency in the use of the language in question (E.g English Language in this case). When effective communication fails to be realized, the intended message may be misunderstood. As a result, the communication breaks. Confucius, the legendary philosopher, quoted in Eyisi (2014) summarizes it thus:
If the language is not correct, then what is said is not what is meant; if what is said is not what is meant, then what ought to be done remains undone; if this remains undone, morals and arts deteriorate;… Hence there must be no arbitrariness in what is said. This matters above everything.
This underscores the importance of effective communicative competence in human society. For this to be achieved, certain linguistic abilities have to be internalized by the learners of a given language.
Teachers of English at various levels as well as employers of labour complain passionately that the standard of English has fallen considerably in Nigeria. The undeniable evidence for this is the current performance of students who write English in WAEC, NECO, and JAMB examinations as well as in different job interviews. For years, these examining bodies decry the abysmally poor performance of students in English. Even at the university level, almost the same challenges are encountered. There is no doubt that this is attributable to many other factors; part of which there is a near absence of reading culture and refusal to make a conscious effort in learning the English Language.
Baldeh (2020) argued in his book “Better English Language Learning and teaching’ that…“the purpose of language learning in the sense of L2 is the development of learner’s communicative competence…”(P. 59). However, until now, language teaching and learning in Nigeria has remained grammar-based. Teachers strive to make their students learn the grammar of English intending to make students communicate competently in both the spoken and written media of the language. But the question is: since English language teaching and learning became grammar-based in Nigeria, has the standard remained? or changed? If the present threat facing the learning of the English language in Nigeria is to be properly addressed, then we must have a rethink of the present approaches and make recourse to communicative approaches, for in the final analysis, the important thing is whether the learner has acquired the necessary tools of the language which will enable him to perform his expected multifarious roles effectively in the community of the speakers of the target language (Baldeh, 2020)
Having painted the horrific picture of the situation, the research, therefore, sets to analyse the use of extensive reading in promoting communication competence in secondary school in Ilorin East LGA, Kwara state.
Purpose of the Study
The general aim is to find out the use of extensive reading in promoting communication competence in secondary school in Ilorin East LGA, Kwara state. Specifically, this study aims to achieve the following objectives:
· identify how proper reading culture helps in boosting speakers’ communicative competence;
· how conscious efforts in speaking English can serve as “comprehensible input” for second language learning;
· recommend efforts to be adopted by teachers, policymakers, administrators, and students to arrest the ugly trend.
Research Questions
1. how does proper reading culture helps in boosting speakers’ communicative competence?
2. how does conscious efforts in speaking English can serve as comprehensible input for second language learning?
3. find out the efforts to be adopted by teachers, policymakers, administrators, and students in promoting communicative competence among students.
Research Hypotheses
H01: There is no significant difference between proper reading culture helps in boosting speakers’ communicative competence
Significance of the Study
The research study on extensive reading in promoting communication competence offers significant benefits to a wide range of stakeholders in the education sector among which are the students, teacher, policy makers.
The findings will be of great benefit to senior secondary school students as it will improved language proficiency by improving their fluency in both spoken and written language through extensive reading. Regular exposure to diverse texts will also enhance students' reading comprehension abilities, allowing them to understand and interpret information more effectively.
The findings will encourage teachers to develop more effective reading programs and instructional strategies that leverage extensive reading. It will also develop a diverse range of reading materials tailored to their students' interests and proficiency levels, making learning more personalized and engaging.
Insights from the research can guide schools in allocating resources effectively, such as investing in libraries, digital reading platforms, and training for teachers. Research findings will provide evidence to support policies that promote extensive reading in educational programs, ensuring that policy decisions are backed by empirical data.
Understanding the benefits of extensive reading allows parents to support their children's language development at home by providing access to diverse reading materials. As children improve their communication skills, interactions at home can become more meaningful and effective, enhancing family relationships.
The study will opens avenues for further research into specific aspects of extensive reading, such as its impact on different age groups, its effectiveness in various cultural contexts, and its long-term benefits.
Scope of the Study
According to Oso and Ones (2015) scope refers to the description of the geographical boundary of the research and the sample size. The researcher was concerned with carrying out an investigation on extensive reading and its influence on communication competence among senior secondary school students in Ilorin East LGA, Kwara state. This study were carried out in Ilorin west LGA. It will sample population from four secondary schools.
· Government Day secondary, Ojagboro Isale koko
· Government Day secondary, Okesuna
· Abata Gmbari Karumo senior secondary school
· Burhanudeen senior secondary school
Operational Definition of Terms
Extensive Reading: the kind of reading that learners engage in outside the classroom. It is mainly referred to as leisure or pleasure reading. It involves reading a wide range of literary materials at frequent intervals.
Competency: this is the quality or state of having sufficient knowledge, judgment, skill or strength. 
Communication: this is the actionable transfer of information from one person, group or a place to another by written, speaking or using a medium that provide a means or understanding.
Communicative competence: this is a term in linguistics which refers to a language user's grammatical knowledge of syntax, morphology, phonology and the like, as well as social knowledge about how and when to use utterances appropriately
Fluency: ability to read or speak accurately and quickly..
Guided extensive reading: the help that a teacher gives to learners during extensive reading. It involves providing learners with a relaxed atmosphere for reading.
Influence on language skills: the effect that extensive reading has on learners’ language skills
Language acquisition: the subconscious way of picking up a language through exposure to extensive reading.
Learner centred methods: plan or method used by both teachers and learners so as to achieving certain objectives in extensive reading.
Teaching/learning resources: materials that aid in the teaching/learning process. They include sources of knowledge such as extensive reading materials.
Vernacular English: the kind of language that learners use and understand most. It includes directly translated words from one’s first language.
Word Recognition: identifying the word shape of a word and making meaning out of it or stringing together letters in a word and making meaning out of them when reading extensively.
CHAPTER TWO
REVIEW OF LITERATURE
This chapter deals mainly with the review of relevant literature relating to the work under study based on the following subheadings
a. The Concept of Reading
b. Characteristics of Extensive Reading
c. Techniques for Improving Communicative Competence through Extensive Reading 
d. The Extent of Extensive Reading in Schools 
e. Advantages of Extensive Reading 
f. Concept of Communication
g. Factors affecting Communication
h. Communicative Competence
i. Components of Communicative Competence
j. Important Factors in Reading Process
k. Strategies for Developing Communicative Competence in English as a Second Language Situation
l. Appraisal of literature reviewed
Concept of Reading
Reading is the process of putting the reader in contact communication with ideas (Hornby, 2013). Reading is a process of looking at written language symbols, converting them into overt or convert speech symbols and then manipulating them so that both the direct (overt) and implied (covert) ideas intended by author may be understood. But according to Haris & Edward (2017), reading occurs as a result of the play between the perception of graphic symbols that represent language and memory traces of the reader’s past verbal and non-verbal experiences. Meanwhile, comprehension is an active process that involves child’s integration of prior knowledge with information in the text in order to comprehend the text.
Reading is a complex process, every writer gives reason to establish meaning. Hamka (2005), states that reading is a transmitting of information process where the author is regarded as the informant to the reader. Reading is the complex cognitive process of decoding symbols to define meaning. It is a form of language processing.
Extensive reading, free reading, book flood, or reading for pleasure is a way of language learning through large amounts of reading. Extensive reading (ER) is an approach to second language reading when learners read extensively; they read very easy, enjoyable books to build reading speeches and fluency. Another way to say this is that students learn to read by actually reading rather than examining texts by studying the vocabulary, grammar and phrase Haris & Edward (2017). It is in structure to compare intensive reading (1R) and extensive reading.
There is a practical relationship between reading and writing (Alderson & Urquhart, 2014). The large number of research studies suggest that teaching writing skills through reading is more effective mode of instruction than merely focusing on exclusive teaching writing skills in EFL classes. Alderson & Urquhart (2014), also maintain that reading serves as a foundation for developing the writing skills. Thereupon, writing and reading have been taught as completely separate skills.
Also, not only did majority of the sample firmly indicate that there was a link; they also, on the whole, indicated that the lesson plans based on the integration of reading and writing were preferable. In this way, it could be inferred that majority of EFL teachers agree with, that there is a practical relationship between reading and writing and they support the results of such studies which suggest that teaching writing skills through reading is more effective mode of instruction than merely focusing on exclusive teaching writing skills in EFL classes. However, the agreement of the participants is limited only to the theoretical level; they need to exert a lot to implement this practical relation in their normal teaching practice.
They found that students in extensive reading programmes made greater progress in their language skills than those following a more traditional teaching method. Subsequent studies offered further support for these findings, showing that extensive reading yields various linguistic gains (Alderson & Urquhart, 2014). Furthermore, a pilot project on the effect of extensive reading of picture books and illustrated books carried out in a class of Norwegian 11-year-olds showed a clear improvement in L2 writing with regard to story building skills and length of texts.
As Alderson & Urquhart, (2014) point out; the impact of extensive reading on the last two sources can be substantial. This has been confirmed in a number of studies, including some already mentioned. What these studies show is that involvement in extensive reading programmes positively affects attitudes towards second language reading and encourages students to become eager readers.
Incidental learning of vocabulary through reading extensively for learners of English language has been an area of interest for researchers and teachers alike for several decades. In past studies, many of which were influenced by relevant LI research, incidental learning through extensive reading was hypothesized to occur as a natural consequence to being exposed to comprehensible input. While this notion appealed to the intuitive sense, early research showed a relatively low rate of vocabulary acquisition through extensive reading.

Characteristics of Extensive Reading
According to Ereke (2021), the following are considered to be characteristics of extensive reading;
· The amount of material to be read need to be appropriate for the time available for students to read. So, teachers have to take into account if students are able to read once or twice a week depending on other activities that they have to do.  
· Students‟ pace depends on their language level. Beginners do not read at the same pace as advanced students do. For example, tiredness can interfere to make beginner students stop their reading.  
· Established reading targets can be expressed in terms of the material, (number of books or pages read) or time (number of hours spent reading). This aspect will depend on the length of the program.  
· The evaluation in an extensive (ER) program can be carried out in two ways: first, by assessing students individually to check their progress and doubts and, second, by using reading target as a way to use an objective evaluation form.  
· The following methods can be used to monitor and evaluate students‟ progress: (a) a reading notebook: In this notebook, students will report in detail the books they have read, other materials they have read, and correlative activities. Dates can be included, how long they took to read a book and their opinions about reading. Obviously, teachers have to check these notebooks in order to evaluate the students, (b) A weekly reading diary: instead of using a notebook, especially if there is not plenty of time, students will note the reading reports daily. The learners should write what they read that day and for how long, (c) Book reports: Students will summarize the books they have read and express their opinions on the books. Teachers can collect those reports and give them back to students in order to create a portfolio for the end of the course, (d) negotiated evaluation: students may be given the responsibility for their evaluation by suggesting ideas for getting a grade at the end of the course.  
· After considering some reading experts' opinions about the appropriate place to read for students, the authors should agree that reading should be carried out mainly outside the classroom because this contributes to building the reading habit, and students should decide the right moment to read, as well as appropriate place to read (a library, on the bus. at a coffee shop, at home,) which promotes students autonomy.  
· The student’s linguistic levels determine the kind of reading they will engage in.  
· The use of a dictionary while reading, in most cases, should be banned for beginner students because the objective is to get a general idea of a text and not to stop every time an unknown word appears to the reader. However, these scholars also suggest a technique when using a dictionary in an ER activity. In this technique students have to mark with a light pencil the unknown words without stopping the reading. Afterwards, once they have finished reading the chapter, they can go back and look up the marked words in a dictionary.
Techniques for Improving Communicative Competence through Extensive Reading 
	In the tough competitive world today, many of the successes depend upon the communicative competence of the professionals. Apart from technical skills, communicative skills also carry an equal importance. In today's world, where the students were competing for job positions with a global workforce, it were the English language proficiency that were tested to the maximum, as English is the most widely spoken language. Thus, engineers need to communicate with the counterparts across the globe, work in different countries, and with people from diverse backgrounds (Crystal, 2018). Language learning is basically a skill based learning and technical institutions need to train up its students in the skills that would help them build up a career in the corporate world. English language is approached casually in most of the engineering colleges, and the course is yet to achieve the targeted goals of developing communicative competence among the engineering students. 
	To this end, the concept of ESP (English for Specific Purpose) can be used as a tool to develop the communicative competence of students. ESP, by focusing on the learner’s interest for learning, can help in the formulation of content and teaching methods appropriate for technical students (Agbu, 2019). ESP will achieve more in the education of engineering students by focusing on the learner's attention on particular terminological and communicative skills required in the workplace. Language teachers are required to engage the students in interactive teaching techniques by allowing them to deal with real life situations, making students give presentations, dramatize situations, group discussions or to make them do collaborative assignments; shifting from the traditional lecture-based method towards more student-centred activities. Involvement of students through these activities will enhance their interest, motivation, and participation leading to effective learning (Bamiro, 2016). The concept of ESP, therefore, can be termed as appropriate for teaching English to the students of engineering institutes as language learning as a skill oriented activity and requires an entirely different pedagogical approach. The emphasize here is to and highlight on the strategic roles of ESP in English Language Teaching in order to help students in acquiring effective communicative competence. 
The Extent of Extensive Reading in Schools 
	The position of the mode of acquisition and the socio-cultural setting in English Language in Nigeria has remained unchallenged which it is now used. The Nigerian English is a language belonging to Nigerians official language in Nigeria, English has come to be seen but still in communication with its ancestral home probably as the country's most important language because it is the language of the government, law, bureaucracy, banking, education, mass media and most of the inter-ethnic communication (Olatuji,2017). An adequate English language user must not only know the knowledge of English is an indispensible requirement for language but must possess the ability to handle linguistics properly to rise above or to live in any wider context variations and the various uses of the language in the village. As a second language, its acquisition context. Hence, it encompasses a much wider range of makes the Nigerian user either bilingual or multilingual abilities than the homogenous linguistic competence of this bilingualism in a native Nigeria language and the Chomskyan tradition. In view of this, Adejare (2018) states that English in turn; result in mutual interference between the socio-cultural context of Nigeria should define two languages in contact. In spite of this a great majority communicative competence for Nigerians (Haris & Edward, 2017).
In other words, many Nigerians encounter the English Language only in a words, the ESL learners should know when to speak formal classroom situations, this makes communication acceptable and when not, what to talk about, with whom and when not since competence is a difficult task to achieve.
Consequently, the crux of the English available to average Nigerians is the literary type which is not always easy to go by. Nevertheless, Nigerians have under formal and informal situations and instructions studied the English language (Haris and Edward, 2017).
Advantages of Extensive Reading
Over the past decade, there have been numerous studies which inform that extensive reading has benefited learners to a great extent. To start with, ER enhances language learning in many linguistic areas. While being exposed to a vast number of reading materials, L2 learners will have an opportunity to overcome their long prevailing common spelling mistakes, expand vocabulary and increase knowledge of grammar and text structure difficulties. This clearly underpins what Grabe & Stoller (2012), state that the entire amount of exposure to L2 reading influences the development of L2 learning. Since students do not require obtaining scores or marks in an ER program, they can read with a relaxed mind and thus, enjoy reading. Besides, ER helps learners enhance their knowledge of the world as the reading involves a variety of topics and subjects in different books.
Another important benefit that ER provides the L2 learners apart from mastering the reading skill; it improves their writing skill as well. For instance, in countries where there are shortages of efficient L2 teachers, learners are often misguided or left with poor writing qualities. So, when the learners read extensively, they very often come across some common and standard structures of writing which they may, in their subconscious mind, be able to internalize and at the same time develop their writing skills.
Moreover, it is usually hoped that after achieving a certain level of proficiency by the learners through ER, there is a higher possibility of forming a reading habit that might become a pastime in the later stages of their life. ER is very likely to build and strengthen confidence among the L2 learners in the long run. As a result, the learners are expected to grow a positive attitude toward L2 reading. The importance of extensive reading in learners‟ L2 development is further highlighted by Elley‟s (2010) which states that “Book flood” (in other words, extensive reading) has been proved as a highly potential strategy for raising literacy level in developing countries especially the early learners of English language. The evidence shows that the rate of reading acquisition in those countries can be doubled with the introduction of “Book flood” comprising 100 high interest books per class and short teacher training sessions. The incorporation this technique has benefited consistently across different cultures, vernacular and age levels where children have been found with improvement in their writing, listening comprehension and related language skills. In a study on ESL students in Philippines, it has been found that 60 students who used to fail in reading following traditional method made significant gains over six months of silent reading which is a key feature of extensive reading (Elley, 2010). Thus, Elley & Manghubai‟s (2013) book flood project remains by far the most convincing evidence of the value of reading books for pleasure and in quantity.
· It makes learners to read better: It is widely observed that people become good readers through reading, and that learning how to read should mean a primary focus of attention on the meaning rather than the language of the text. It is quite obvious that extensive reading helps students become better readers. Research shows that amongst many others reading strategies shows that we learn to read by reading. The more language students read, the better readers they become. An integral part of this is learning new vocabulary.
· Students learn more vocabulary: Probably the most cited benefit of Extensive Reading is that it can extend and sustain students‟ vocabulary growth. It is important to note that vocabulary is not learnt by a single exposure. Experts in language and literacy development such as Harvard University Education scholar Snow believes that you need to encounter a word or phrase in different contexts between 15 and 20 times to have a high possibility of learning the word or phrase. Students are highly unlikely to encounter vocabulary sufficient times within the classroom to learn it. However, if they read extensively they are much more likely to get multiple encounters with words and phrases in a variety of contexts.
· It makes Students to improve in writing: Students who read extensively also make gains in writing proficiency. This is probably because as students encounter more language, more frequently, through extensive reading, their language acquisition mechanism is primed to produce it in writing.
· It enhances language competence: In addition to gains in reading and writing proficiency, research demonstrates that students who read extensively also make gains in overall language competence. For example, Cho and Krashen (2014), report that their four adult ESL learners increased competence in both listening and speaking abilities through reading extensively. So extensive Reading would seem to benefit all language skills, not just reading and writing.
· Students are motivated to read: It is highly motivating for students to discover that they can read in English and that they enjoy it. For this reason it is essential that the books are interesting to students and at a level appropriate to their reading abilities. If students find the books compelling and interesting, and can understand them, they may become more eager readers. This can also help to boost their confidence and self-esteem as language learners.
· It makes learner to be autonomous: Students can read anywhere, at any time, and reading extensively helps them become more autonomous learners. To promote learner autonomy in communicative competence extensive reading should be a student-managed activity. That is to say that students should decide what, when, where and how often they read.
· It makes learner emphatic: Neuro-scientific and social science studies show that people who read literary fictions extensively are more empathic. People who read novels about other people who are very different from themselves and their backgrounds are particularly empathic.
Concept of Communication
Communication (from Latin word communicare, meaning “to share”) is the act of conveying meaning(s) from one entity or group to another through the use of mutually understood signs, symbols, and semiotic rules (Slabakova, 2018). Communication is a learned skill. However, while most people are born with the physical ability to talk, not all can communicate well unless they make special efforts to develop and refine these skills in communication. Very often, we take the ease with which we communicate with each other for granted, so much that we sometimes forget how complex the communication process actually is.
Factors affecting Communication
As mentioned earlier, effective communication is a two-way process but there are a number of factors which may disrupt this process and affect the overall interpretation and understanding of what was communicated. Myriad problems can pop up at different stages of the communication process. These can relate to any of the elements involved the sender, message, channel, receiver, feedback and context. It is therefore important to understand some of the factors that affect communication so that you can try to get your message across with minimal misunderstanding and confusion.
Below are some possible problem areas that may turn out to be barriers to effective communication:
m. Status/Role: The sender and receiver of a message may be of equal status (within a hierarch (e.g. managers in an organisation) or they may be at different levels (e.g. manager/employee, lecturer/student, business owner/clients). This difference in status sometimes affects the effectiveness of the communication process.
n. Cultural Differences: Cultural differences, both within or outside the organisation (for example, interdepartmental dealings and communication with outside organizations or ethnic minorities) may impede the communication process.
o. Choice of Communication Channels: Before you choose your communication channel, you should ask yourself whether the channel is appropriate for a particular purpose and the person/receiver you have in mind. Sending messages via inappropriate channels can send out wrong signals and end up creating confusion.
p. Length of Communication: The length of the message also affects the communication process. You need to be sure that it serves the purpose and is appropriate for the receiver. Is the message too long or too brief?
q. Use of Language: Poor choice of words or weak sentence structure also hampers effective communication. The same goes for inappropriate punctuations.
Communicative Competence
Communicative competence is a term in linguistics which refers to a language user's grammatical knowledge of syntax, morphology, phonology and the like, as well as social knowledge about how and when to use utterances appropriately. The term was coined by Hymes (2016), reacting against the perceived inadequacy of Chomsky‟s (2015) distinction between linguistic competence and performance. To address Chomsky's abstract notion of competence, Hymes holds ethnographic exploration of communicative competence that includes “communicative form and function in integral relation to each other”. The approach pioneered by Hymes is now known as the ethnography of communication. The notion of communicative competence is one of the theories that underlies the communicative approach to foreign language teaching. At least three core models exist. The first and most widely used is Canale and Swain‟s model and the later integration by Canale (2019). In a second model, sociocultural content is more precisely specified by Dornyei, & Thurrell (2015). For the scholars, communicative competence is seen as including linguistic competence, strategic competence, sociocultural competence, actional competence, and discourse competence.
Components of Communicative Competence
A language user needs to use the language not only correctly (based on linguistic competence), but also appropriately (based on communicative competence). Of course, this approach does not diminish the importance of learning the grammatical rules of a language. In fact, it is one of the four components of communicative competence: linguistic, sociolinguistic, discourse, and strategic competence (McCarthy, 2018).
Linguistic competence is the knowledge of the language code, i.e. its grammar and vocabulary, and also of the conventions of its written representation (script and orthography). The grammar component includes the knowledge of the sounds and their pronunciation (i.e. phonetics), the rules that govern sound interactions and patterns (i.e. phonology), the formation of words by means of. inflection and derivation (i.e. morphology), the rules that govern the combination of words and phrases to structure sentences (i.e. syntax), and the way that meaning is conveyed through language (i.e. semantics).
Sociolinguistic competence is the knowledge of sociocultural rules of use, i.e. knowing how to use and respond to language appropriately. The appropriateness depends on the setting of the communication, the topic, and the relationships among the people communicating. Moreover, being appropriate depends on knowing what the taboos of the other cultures are, what politeness indices are used in each case, what the politically correct term were for something, how a specific attitude (authority, friendliness, courtesy, irony etc.) is expressed.
Discourse competence is the knowledge of how to produce and comprehend oral or written texts in the modes of speaking/writing and listening/reading respectively. It is a knowledge of how to combine language structures into a cohesive and coherent oral or written text of different types. Thus, discourse competence deals with organising words, phrases and sentences in order to create conversations, speeches, poetry, email messages, newspaper articles.
Strategic competence is the ability to recognize and repair communication breakdowns before, during, or after they occur. For instance, the speaker may not know a certain word, which will plan either to paraphrase, or ask what	that word is in the target language. During the conversation, background noise or other factors may hinder communication; which makes the speaker know how to keep the communication channel open. If the communication was unsuccessful due to external factors (such as interruptions), or due to the message being misunderstood, the speaker must know how to restore communication. These strategies may be request for repetition, clarification, slower speech, or the usage of gestures, taking turns in conversation.
These four components of communicative competence should be respected in teaching a foreign language and they are usually by modern teaching methods employed in second language teaching. Usually most of the above strategies are best learned if the language learner immerses into the culture of a country that speaks the target language.
Important Factors in Reading Process
Reading comprehension is a cognitive process that requires myriad skills and strategies. Numerous programmes are designed to improve reading comprehension: summer reading, read to succeed, students book clubs and battle of the books. According to the U.S. Department of Education (2018), millions of students‟ progress each year without the necessary reading skills. Reading comprehension involves various factors such as background knowledge, vocabulary and fluency, active reading skills and critical thinking that must work together. Drawing parallels between background knowledge and texts help students become active readers, improving their reading comprehension.
· Vocabulary: Whether or not students have mastered vocabulary skills affects their reading comprehension. Students must be able to comprehend a familiar word and its relationship with other words within a text. Mastering vocabulary includes recognizing a word's part of speech, definition, useful context clues, and how it functions in a sentence. These vocabulary strategies can help improve comprehension (Ereke, 2016).
· Fluency: Reading with fluency allows students to retain information with accuracy, expression and increased speed. The ability to read fluently develops through reading practice. As students become fluent readers, they will spend less time trying to decipher the meaning of words and more time considering the overall meaning of the sentences. Over time, fluent readers will develop the ability to insightfully respond to a text.
· Active Reading: Beginning readers often rely on skilled-readers to guide them through a text. Therefore, as readers develop, they will be able to monitor their reading comprehension. Students can actively guide their own reading exercise by targeting comprehension problems as they occur. Students can troubleshoot comprehension problems by recalling what they read, asking themselves questions or evaluating the text.
· Critical Thinking: Students can actively respond to a text more efficiently when they possess critical thinking skills. As students read, they can determine the main idea and supporting details, the sequence of events and the overall structure of the text. Students will be able to identify literarydevices and their effect on the text. Having critical thinking skills will help to deepen a student's comprehension of a text, resulting in a positive reading experience.
Strategies for Developing Communicative Competence in English as a Second Language Situation
Strategies, as used in this study, are those techniques, „tricks‟ which ESL learners can either learn, create or use in order to achieve their goal or desired outcome. According to Ellis L2 learners use these strategies to compensate for their inadequate L2 knowledge. However, in this study, the following are suggested:
· Oral Conversation: This involves interaction with friend’s especially fellow bilinguals or native speakers through oral conversation. Communication, which is best achieved in interactions in a friendly atmosphere, helps the ESL learner to think in the target language and talk in a natural, comprehensible and communicative way.
· Storytelling: This is another way of developing communicative competence because it helps the ESL learners to use language extensively in storytelling. The speaker shows his ability to communicate effectively. The speaker shows his ability to communicate effectively by using appropriate words and phrases to distinguish characters in the story narrated.
· Drama: Spoken proficiency can be acquired by performing a drama. It helps the ESL learner to develop communicative skills; to create and use language effectively. Where the lines of play are not used, the learner improvises, thereby, showing his linguistic competence.
· Composition Writing: This is another exercise that promotes communicative competence in English language. It combines the skills of reading for exact information and the skill of using the information to organize a coherent text.
· Role-Play: Role-play is a game in the target language in which the ESL learners can act out the parts that have been assigned to them in a well-defined situation. Learners are encouraged to use their knowledge and imagination in process of constructing dialogues.
· Dialogue: They are intended to be a representation of actual speech encounters in the real world ideally; they are an effective means of practicing the normal give and take in conversation.
Appraisal of the Literature Reviewed
The literature review for a study “Extensive Reading in English Experiences towards Developing Reading Competency” aims to describe how extensive reading contributes to English competency. The review shows that the contribution of extensive reading is in terms of the context of learners, learning language for second language learners, and characteristics and the benefit of extensive reading to meet the Learners’ reading experiences. The need to find the best strategy to assist English Studies students in learning reading comprehension is paramount since interest is essential for achievement in reading comprehension and English language as a whole. The study therefore, set out to review the determining factors promoting communicative competence through extensive reading in English language context. This chapter gave a critical review of literature on Extensive reading and its influence on language skills among learners of English language in secondary schools. Extensive reading provides very effective platforms for promoting acquisition of language competences though, it requires a significant investment in time, energy and resources. However, the benefits in terms of language skills development for the participating learners far outweigh the modest sacrifices required. The more the learners read, the more they acquire the language, and the more they acquire the language, the more they develop their language competency. This process shows how extensive reading contributes to English competency. This review is expected to be meaningful for the study designed















CHAPTER THREE
RESEARCH METHODOLOGY
The chapter is discussed under the following headings: 
a. Research Design, 
b. Population of the Study, 
c. Sample and sampling Techniques, 
d. Instrument for data Collection, 
e. Validity of the Instrument, 
f. Reliability of the Instrument,
g. Method of data Collection, 
h. Method of Data Analysis.
Research Type
Descriptive (survey) research design is adopted for this study. This is due to the nature of the study whereby the opinion and views of people are sampled. A descriptive research involves a systematic attempt to describe the characteristics of a given population or areas of interest factually to ensure meaningful description of situation Oke, (2015).  
Population of the Study
The total population of this study was all senior secondary school students in Ilorin East LGA, Kwara state.
Sample and Sampling Techniques
According to Nwana (2015), sampling techniques are procedures adopted to systematically select the chosen sample in a specified away under controls. This research work adopted the convenience sampling technique in selecting the respondents from the total population.
In this study, the researcher adopted the multistage sampling technique. Four secondary schools were randomly selected using stratified sampling technique while simple random sampling method was used to select 20 respondents from each of the schools. Hence, a total of 100 respondents out of all the entire population of students in Ilorin East LGA Kwara state were used for the study. The following schools are selected
· Government Day secondary, Ojagboro Isale koko
· Government Day secondary, Karumo
· Abata Gambari Karumo senior secondary school
· Burhanudeen senior secondary school\
· Government Day secondary, Amule

Research Instrument
The research instrument that was used in this study was structured questionnaire. A survey containing series of questions was administered to the enrolled participants. The questionnaire was divided into two sections, the first section enquired about the demographic or personal data of the respondents while the second sections was in line with the study objectives, aimed at providing answers to the research questions. 
Validity of the Instrument 
Validity of an instrument refers to the extent to which such an instrument measures what it claims to measure (Ali, 2006). The items for this instrument (TMQ) was written in draft form and the instrument was submitted to two lecturers who are regarded to be very well skilled in educational research techniques in the school of Education (COED, Ilorin). The experts pointed out all the necessary corrections and amendments as well as gives useful suggestions for improving the items quality.The researcher followed their suggestions and corrects the items; the final adjustment was presented to the project supervisor for approval. Thus the instrument achieved face and content validity.
Reliability of the Instrument
In this research work, in order to ensure the reliability of the items a pilot study were undertaken thus: A group of respondents totalling 10 were given copies of the instrument to respond to. These 10 individuals were similar to the actual 100 research subjects. After responding to the items, their responses were scored. A few days later, the same type of instrument was given to the 10 pilot study respondents to fill. Their response was scored again.
Therefore, the two set of scores were corrected in order to determine the degree of relationship between them, if any. The formular that was used for that purpose was the Pearson Product Moment Correlation Co-Efficient (PPMC).
Procedure for Data Collection 
After the validity and reliability of the instrument had been assured, copies of the instrument were personally administered by the researcher. And retrieve from the respondent as soon as the questionnaire is filled. The researcher however achieved a 100% success in the aspects of distribution and retrieval of the copies of the instrument, since no copy was unreturned.
Data Analysis Technique
Data generated for the study were collated and analyzed using simple percentages.







CHAPTER FOUR
RESULTS AND DISCUSSION
	This chapter focuses on the analysis of the various data collected through the means of questionnaire from one hundred (100) respondents using simple percentage.
Presentation of the Result
The results are presented as follows:
RQ1: proper reading culture helps in boosting speakers’ communicative competence?
Table 1: Analysis of respondents on proper reading culture helps in boosting speakers’ communicative competence.
	S/N
	Types
	Frequency
A                 D
	Percentage
A%           D%

	1
	Regular reading improves vocabulary, enhancing a speaker's ability to express ideas clearly.
	87
	13
	87%
	13%

	2
	Exposure to diverse reading materials broadens a speaker’s knowledge, making their communication more effective.
	90
	10
	90%
	10%

	3
	A consistent reading habit helps in developing critical thinking skills, which are essential for engaging in meaningful discussions.
	81
	19
	81%
	19%

	4
	Reading different genres of literature improves a speaker's ability to adapt their communication style to different audiences.
	90
	10
	90%
	10%

	5
	Exposure to well-written texts provides models for structuring and organizing spoken presentations effectively.
	100
	0
	100%
	0%

	6
	Reading helps in identifying and avoiding common grammatical errors, thus improving overall communicative competence.
	83`
	17
	83%
	17%


Item 1 ON Table 1 above shows that; Regular reading improves vocabulary, enhancing a speaker's ability to express ideas clearly 87% of the respondent agreed to the statement while only 13% disagreed on item 2, Exposure to diverse reading materials broadens a speaker’s knowledge, making their communication more effective 90% of the results agreed to the statement while only 10% disagreed, On item 3, consistent reading habit helps in developing critical thinking skills, which are essential for engaging in meaningful discussions.81% agreed while only 19% disagreed. On item 4 of the table above 90% agreed while 10% disagreed with the statement that “Reading different genres of literature improves a speaker's ability to adapt their communication style to different audiences: on item 5 al the respondent agreed with the statement that Exposure to well-written texts provides models for structuring and organizing spoken presentations effectively. And finally on the table 83% agreed with the statement Reading helps in identifying and avoiding common grammatical errors, thus improving overall communicative competence while on 17% disagreed. This shows that proper reading culture helps in boosting speakers’ communicative competence statement is accepted.
RQ2: how does conscious efforts in speaking English can serve as comprehensible input for second language learning?
Table 2: Analysis of how conscious efforts in speaking English can serve as comprehensible input for second language learning?
	S/N
	Types
	Frequency
A            D
	Percentage
A%          D%

	1
	Regular engagement with reading materials fosters better listening skills, which are crucial for effective communication.
	97
	3
	97%
	3%

	2
	Deliberate practice in speaking English enhances pronunciation, making the language more comprehensible for second language learners.
	76
	24
	76%
	24%

	3
	Conscious efforts to use correct grammar while speaking English provide clear and understandable input for language learners.
	90
	10
	90%
	10%

	4
	Speaking English regularly in a structured and thoughtful manner helps learners to internalize sentence structures and vocabulary.
	90
	10
	90%
	10%

	5
	Engaging in conversations where English is spoken clearly and slowly serves as an effective model for second language acquisition.
	93
	7
	93%
	7%

	6
	Intentional use of English in varied contexts (e.g., formal, informal, academic) provides learners with diverse and practical language input.
	54
	46
	54%
	46%


Table 2 above item 1 indicated that; Regular engagement with reading materials fosters better listening skills, which are crucial for effective communication 97% of the respondent agreed to the statement while only 3% disagreed on item 2, Deliberate practice in speaking English enhances pronunciation, making the language more comprehensible for second language learners 76% of the results agreed to the statement while only 24% disagreed, On item 3, Conscious efforts to use correct grammar while speaking English provide clear and understandable input for language learners 90% agreed while only 10% disagreed. On item 4 of the table above 90% agreed while 10% disagreed with the statement that “Speaking English regularly in a structured and thoughtful manner helps learners to internalize sentence structures and vocabulary”. On item 5 majority of the respondents agreed amounting to 93%, with the statement that engaging in conversations where English is spoken clearly and slowly serves as an effective model for second language acquisition. And finally on the table 54% agreed with the statement Intentional use of English in varied contexts (e.g., formal, informal, academic) provides learners with diverse and practical language input while on 46% disagreed. This shows that conscious efforts in speaking English can serve as comprehensible input for second language learning statement is accepted.
RQ3: find out the efforts to be adopted by teachers, policymakers, administrators, and students in promoting communicative competence among students.
Table 3: efforts to be adopted by teachers, policymakers, administrators, and students in promoting communicative competence among students.
	S/N
	Types
	Frequency
A                D
	Percentage
A%          D%

	1
	Teachers should incorporate interactive and engaging teaching methods to make learning more appealing and effective.
	97
	3
	97%
	3%

	2
	Policymakers must allocate adequate funding for educational resources and infrastructure to improve the learning environment.
	76
	24
	76%
	24%

	3
	Administrators should provide continuous professional development opportunities for teachers to enhance their teaching skills.
	86
	14
	86%
	14%

	4
	Students need to take personal responsibility for their learning by actively participating in class and completing assignments diligently.
	71
	29
	71%
	29%

	5
	Collaboration between teachers, policymakers, administrators, and students is essential to create a supportive and effective educational system.
	46
	54
	46%
	54%



Table 3 above item 1 indicated that; Administrators should provide continuous professional development opportunities for teachers to enhance their teaching skills 97% of the respondent agreed to the statement while only 3% disagreed on item 2, Policymakers must allocate adequate funding for educational resources and infrastructure to improve the learning environment 76% of the results agreed to the statement while only 24% disagreed, On item 3, Administrators should provide continuous professional development opportunities for teachers to enhance their teaching skills 86% agreed while only 14% disagreed. On item 4 of the table above 71% agreed while 29% disagreed with the statement that “Students need to take personal responsibility for their learning by actively participating in class and completing assignments diligently”. On item 5, 46% of respondents agreed while 54% disagreed with the statement “Collaboration between teachers, policymakers, administrators, and students is essential to create a supportive and effective educational system”. This shows that by implementing the above statement it will promote communicative competence among students.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
	This chapter, which is the last aspect of the research project, presents the summary of findings conclusions and recommendations.
Summary
	The research was based in “an investigation on extensive reading and its influence on communication competence among senior secondary school students in Ilorin East LGA, Kwara state. One hundred respondents from the sampled schools were randomly selected to participate in the study. Three research questions and hypotheses were generated while a simple percentage method was adopted to analyze the data gathered from the administered questionnaire. The findings show that;
1. proper reading culture helps in boosting speakers’ communicative competence statement is accepted.
1. conscious efforts in speaking English also serve as comprehensible input for second language learning statement is accepted.
1. Collaborative efforts between teachers, policymakers, administrators, and students is essential to create a supportive and effective educational system.
Conclusion 
	Based on the findings of this study, the following conclusion is drawn:
	Communicative competence is an integral aspect of English Language learning. To attain success in one’s study, a good grasp of both oral and written communication cannot be neglected by students. The research has established the fact that there are loopholes in the encouragement of oral activities that could improve students‟ performance in speaking abilities and enhance communicative competence. Many scholars like Yano (2019), Brown (2014), assert that successful language use for communication presupposes the development of communicative competence in the users of that language and that could only be achieved in an environment that supports the learner to speak the language frequently and imbibe a good reading culture for the development of his vocabularies. Michael Long (2016) also in his Interaction Hypothesis states that the development of Language Proficiency is promoted by face-to-face interaction and communication.
Implications of the Study
	The implication of the study is that if students can cultivate the habit of frequent and constant reading of literatures written in English can lead them to attain communicative competence in the language. However, poor reading culture among students can always bring about or result in poor communication in English.
Recommendations
	Based on the outcome of the findings of this research project, the following recommendations are made:
	That the student should be encouraged to read wide because extensive reading enhances vocabulary development which is a necessary tool for oral and written communication.
	Language teachers should assist learners by bringing oral activities that require students to speak even when they make mistakes. This is of the position of many scholars that “the chief cause of fear to speak in public simply is that one is not accustomed to speaking in public”.
	The communicative approach which emphasizes not just grammatical knowledge but also oral and written skills should be adopted by English teachers in the L2 classroom.
	Students should always strive to cultivate the habit of reading literatures written in English as this would assist them to attain proficiency in the language, and be performing brilliantly in English language and other subjects whose medium of instruction is English.
	Parents should learn to motivate their wards to be reading literatures written in English always. Literate parents should deliberately read their newspapers, novels and the like is the presence of their wards so that they (wards) can emulate them (parents). Illiterate and literate parents should together shower praises on their ward whenever the latter are found reading any literary materials in English.
	Teachers should also encourage their students to be reading extensively. They should motivate and advice them to read novels, plays, newspapers etc. they should also lend literature materials to their students to read.
	School administers should always make avertable literature materials especially newspapers for both students and teachers. They should also collaborate with the Federal and State Governments to erect school libraries stocked with relevant and interesting literature materials and others.
	Lastly, Federal and State Governments should allocate relevant and interesting literature materials such as novels, short stories, plays and the like to secondary schools so that both rich and poor students can have access to such reading materials.
Limitations of the Study
	The study was limited to “an investigation on extensive reading and its influence on communication competence among senior secondary school students in Ilorin East LGA, Kwara state. It was limited to secondary students in Ilorin East and to how the frequent motivational reading of literatures among students can improve their communicative competence in English. In the course of carrying out this research work, the following factors are likely to be the limitation to the researcher, viz: time factor and financial constraint.
Suggestion for Further Studies
	 The researcher hereby suggests that future studies on “Developing Effective Communication Skills Through Literature” should be embarked upon in other Local Government Areas in Kwara State, as well as Other state.
	“Factors Responsible for the Development of Students Communicative Competence in English through Literatures” is another suggested topic further studies.
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APPENDIX
KWARA STATE COLLEGE OF EDUCATION, ILORIN
SCHOOL OF LANGUAGES, ENGLISH DEPARTMENT  
EXTENSIVE READING IN PROMOTING COMMUNICATION COMPETENCE QUESTIONNAIRE (ERPCCQ)
Dear Respondent, 
I am a final year student of the above named institution carrying out research on “the use of extensive reading in promoting communication competence in secondary schools in Ilorin East LGA, Kwara state”. All information collected in this survey will be kept strictly confidential. The information gathered will only be used for the study purposes. Thanks.
Yours faithfully,
Bello K Maimasa
SECTION A (PERSONAL DATA)
Name of School: ……………………………………………………
Sex: 		Male ( )		Female ( )
Age:		10-13	 ( )		14-16 ( ) 		17-19 ( ) 	20-22 ( )
SECTION B: In the following items please tick (    ) in the appropriate columns. The keys are Strongly Agreed (SA), Agreed (A), Disagreed (D) and Strongly Disagreed (SD).

	
	ITEMS
	SA
	A
	D
	SD

	1
	Regular reading improves vocabulary, enhancing a speaker's ability to express ideas clearly.
	
	
	
	

	2
	Exposure to diverse reading materials broadens a speaker’s knowledge, making their communication more effective.
	
	
	
	

	3
	A consistent reading habit helps in developing critical thinking skills, which are essential for engaging in meaningful discussions.
	
	
	
	

	4
	Reading different genres of literature improves a speaker's ability to adapt their communication style to different audiences.
	
	
	
	

	5
	Exposure to well-written texts provides models for structuring and organizing spoken presentations effectively.
	
	
	
	

	6
	Reading helps in identifying and avoiding common grammatical errors, thus improving overall communicative competence.
	
	
	
	

	7
	Regular engagement with reading materials fosters better listening skills, which are crucial for effective communication.
	
	
	
	

	8
	Deliberate practice in speaking English enhances pronunciation, making the language more comprehensible for second language learners.
	
	
	
	

	9
	Conscious efforts to use correct grammar while speaking English provide clear and understandable input for language learners.
	
	
	
	

	10
	Speaking English regularly in a structured and thoughtful manner helps learners to internalize sentence structures and vocabulary.
	
	
	
	

	11
	Engaging in conversations where English is spoken clearly and slowly serves as an effective model for second language acquisition.
	
	
	
	

	12
	Intentional use of English in varied contexts (e.g., formal, informal, academic) provides learners with diverse and practical language input.
	
	
	
	

	13
	Teachers should incorporate interactive and engaging teaching methods to make learning more appealing and effective.
	
	
	
	

	14
	Policymakers must allocate adequate funding for educational resources and infrastructure to improve the learning environment.
	
	
	
	

	15
	Administrators should provide continuous professional development opportunities for teachers to enhance their teaching skills.
	
	
	
	

	16
	Students need to take personal responsibility for their learning by actively participating in class and completing assignments diligently.
	
	
	
	

	17
	Collaboration between teachers, policymakers, administrators, and students is essential to create a supportive and effective educational system.
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