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ABSTRACT
English Language is a compulsory subject in Junior Secondary School and it also serves as a means of instrument of communication between the teachers and students in the process of teaching and learning. For teaching and learning to be effective, communication too needs to be effective as life generally cannot be smooth without communication. This paper is qualitative in nature and basically on the problems of teaching and learning of English language among junior secondary school students in Nigeria. 
The paper further discusses concepts such as the origin of English language, history of English language in Nigeria, mother tongue influence, language policy, the cultural and societal influence, code switching and code mixing, review of scholars work on the project topic and theoretical framework. 
The paper concludes that poor teaching and learning methods, lack of instructional materials, environmental problems, lack of interest for teachers and students, teacher factors, student factors, and mother tongue interference are the problems of teaching and learning of English Language in Secondary Schools in Nigeria. It also suggested that English teachers should use good methods of teaching a specific topic in the English language, good instructional materials should be provided by appropriate authorities and should be used properly by the English teacher, English teachers should attend and organize conferences, workshops, and seminars to improve their quality of teaching and teaching skills, teachers should ensure the environment is conducive.
Key words: problem, teaching and learning, English as a second language, teachers, learners, language, junior secondary school, 
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CHAPTER ONE
GENERAL INTRODUCTION
Introduction
This study investigates the problem of teaching and learning English as a second language in selected junior schools in Ilorin South local government of Kwara state. Difference factors are responsible for teaching and learning of English language. One of the basic factors is the mother tongue influence (MT), which in turn affect the students' comprehension and usage of English as a second language. More factors will be considered as its positive and negative effect to bother the teachers and the students will be examined.
Background of the study
English is the language of education in Nigeria. It is the language of instruction from upper primary education, through secondary and tertiary education in Nigeria. The state of English as a Second Language in Nigeria coupled with the numerous roles it plays, compels every Nigerian citizen to learn and to speak it Malu and Obiakor, (2018).
Teaching is the process of attending to people’s needs, experiences and feelings, and intervening so that they learn particular things, and go beyond the given. In much modern usage, the words ‘teaching’ and ‘teacher’ are wrapped up with schooling and schools. One way of approaching the question ‘What is teaching?’ is to look at what those called ‘teachers’ do, and then to draw out key qualities or activities that set them apart from others. The problem is that all sorts of things are bundled together in job descriptions or roles that may have little to do with what we can sensibly call teaching. English language in Nigeria is very essential. Its importance is such that a credit in the Language including four other subjects at the Western African School Certificate offers one a space in the job market and is a prerequisite to vie for Nigeria elections. English is the major language of commerce, international relations, politics, science and technology. English is now the world’s language and it is spoken by one in five of the world’s population. It is the language of international commerce, population culture, the internet and holds an unassailable position among world’s major languages. 
Nigeria has over four hundred ethnic languages, the need for a Lingua Franca, the language that every citizen can understand when spoken has actually heightened the need for English language. The English language is a prerequisite for admission to universities and is also compulsory for all first-year students in the universities as specified by National Universities Commission (NUC). It becomes very pertinent that secondary school teachers who are English experts should teach this all-important language efficiently and effectively to produce a transparent change in the students. The 1982 education ordinance which declared English as the language of instruction in schools came in the wake of the observation made by the first inspector of schools in West African, Reverend M.Senter. According to him, the natives should know how to speak and write English Language because it is not only the language of commerce but also a vehicle for communication in all fields of human endeavor. Apart from the above assertion, right from the colonial period, English Language has been playing a leading role in Nigeria. Efficiency in the use of the language both in the oral and in the written forms attaches a sort of prestige to an individual both among the learned and the unlearned, unfortunately, few people have acquired this ability to perform well in the use of the language. A good mastery of the English Language helps students to perform better in other subjects; hence a credit pass in the English language in the West African Secondary School Certificate is a necessary requirement of admission into the universities and other tertiary institutions.
In this regard, Ayo (2008) a well-known Nigerian teacher and scholar, emphasing the importance of the English Language states as follow: “...of all the heritage left behind in Nigeria by the British at the end of the colonial administration, there is probably is none more important than the English language. This is now the language of government, business and commerce, education, the mass media, literature and much of internal as well as external communications.”


Research problem
Generally, it is observed that the standard of the English Language is rapidly falling in our schools, especially in the post-primary schools, unlike in the yester-years when a standard six pupil was able to speak and write good English. Many studies have shown that despite the emphasis placed on teaching and learning of the English language; it is alarming to observe that secondary school students are unable to communicate in the language. They can neither make sentence in simple correct English nor write well-constructed essays. They mix English with their native language and make a lot of grammatical errors such as syntactic errors, phonological errors and semantic errors. 
The above problems were first observed during the teaching practice when the researcher noticed with dismay that there was a low level of performance in the English language among students. It was also observed that there was a low level of understanding among even students in the senior secondary classes, and further noted from assignment given to them that they give direct translation of words and sentences and use slangy expressions. These discoveries have been a great concern to teachers, the students, as well as the researcher.
Students in this area finds it difficult to use English language as a medium of expression in many social gatherings or in their academic purposes. They make a lot of grammatical mistakes when speaking or writing English language. The popular justification for the above is that English language is often learned as a second language. Most children learn Pidgin, Igbo, Yoruba, Hausa, Igala or any other native languages first before proceeding to learn English Language. Furthermore, the fact that there is a shortage of specialist teachers in educational system cannot be overemphasized. The successful implementation of the curriculum in each of the school subjects depends on the extent of the availability of specialist teachers. In the case of English, it has led to employment of graduates from other discipline such as mass communication to teach English language in some secondary schools. Hence the need arises to ascertain the extent to which mother tongue, teachers teaching method and school environment hinders the teaching of English language in secondary schools in Ilorin-South local government area of Kwara state.
Several factors ranging from socio-cultural, pedagogical, economic, psychological, physiological and educational issues have been linked to problems of teaching English as a foreign language because it needs expertise. This condition has led some teachers to leave their jobs and those who remain show little interest. Therefore, the problem of the study is to find out the challenges that teachers and students face.


Purpose of the research
The main purpose of this study is to find out the challenges facing the teaching and learning of English language in Ilorin-South LGA of Kwara state. Specifically, the objectives are to:
1. Identify the challenges teachers and students face in the teaching and learning of English language in junior secondary schools in Ilorin-South Local Government Area.
2. Determine the effects of these challenges on the teachers' performance in the teaching of English language in junior secondary school.
3. Find out how language policy influences the teaching and learning of English language.
4. It also aims to identify the relationship between the learners’ background and the learning of English language. 
Significance of the study
The study on the problem of teaching and learning of the English as a second language in junior secondary school in Ilorin-South local government area of Kwara state will help the teacher of English to know the strategies to adopt in improving their acquisition of skill in English language. Through this study, the educational policy makers and the administration will know the resources to be provided in school so as to improve the teaching and learning of English.
Research question
The following research questions will be used to examine the problem of teaching and learning of English as a second language, in selected schools of Ilorin-South. The answer to these questions will help achieve the purpose of the research. The questions include:
1. What are the challenges teachers and students face in the teaching and learning of English language in junior secondary schools in Ilorin-South Local Government Area?
2. What are the effects of these challenges on the teachers' performance in the teaching of English language in junior secondary schools?
3. How does language policy influence the teaching and learning of English language?
Scope of the study
The examination of the problem militating against the effective teaching and learning of English language will be carried out through discussions with teachers and students in some selected schools, administration of questionnaire and observation of classroom discourse. 
The study is set to be conducted in ten (5) schools, both public and private schools in Ilorin-South, having a total number of five hundred (100) students in all. The research is proposed to involve about three teachers from each school, making about thirty (15) teachers for the study. The study is also estimated to last for two to three weeks. 
Definition of terms
Problem: a problem is a situation or condition the present difficulty, challenges or obstacles that requires a solution resolution. It a condition or situation that disrupt the normal flow of activities and present challenges that needs to be addressed. They often require a critical thinking analysis and problem solving skills to find effective solution. 
Teaching: teaching is a process of imparting knowledge, skills and value to students or learners through various instructional methods and strategies.it involves planning, delivering lessons, assessing understanding and providing support to facilitate learning. It encompasses a range of activities, including lesson note planning, instructional delivery, class management, assessment and feedback. 
Learning: It is the process through which individual acquire new knowledge, skills, attitude or behaviour. It can occur through various means including formal education, informal experiences and social interaction. It can be intentional or incidental and it often cognitive, emotional and social dimensions.
English: It is a West Germanic language that originated in England which is now a global lingual Franca. It is the primary language of communication in many countries and is widely used in international businesses, diplomacy, science and technology. English is categorize by a rich vocabulary, complex grammar and various dialect and accent.
Language: language is a system of communication that consist of symbols, sounds, gesture or written words used by a particular community or group. It serve as a means of expressing thought, ideas, emotion and cultural identity. It can be spoken, written or signed and it varied significantly across different cultures.
Second Language: a second language is any language that is learned by an individual after their native or first language. Second language are often acquired in a context where the language is not the primary means of communication, such as educational setting or through immersion experiences. 
Secondary: the term secondary refers to the second level of education, typically following primary or elementary education. In many countries, secondary education include middle schools and high school, covering JSS1 through SS3.




CHAPTER TWO
REVIEW OF LITERATURE
Introduction
This chapter explains concept and situation related to this research. Here, the origin of English and Yoruba language will be discussed. Terms such as language policy, curriculum issues, students’ factor, cultural and societal influence, and also resources constraints will also be discussed. The review of scholar’s works on the problems of teaching and learning English language in secondary schools will be discussed extensively. Also, the theoretical framework that guides this study is also observed in this chapter.
Review of Notion and Concept Directly Related to the Study.
Origin of English Language
 Old English
English language began in the 5th century when three Germanic tribes; Angles, Saxon and Jutes, invaded Britain. Before the arrival of these tribes, inhabitants of England spoke Celtic language. Most of the Celtic speakers were driven west and north of what is now known as Scotland, Wales and Ireland.
The languages of these Germanic tribes were quite similar, which we now call Anglo-Saxon or Old English. This language displaced the Celtic language in some parts of Britain which formed the kingdom of England later on, while in Scotland, Cornwall and Wales, Celtic languages remained. Old English looked and sounded very different from today's English and it was spoken till 1100. Most words in Modern English, the present-day English, have their roots in Old English. Old English evolved into Middle English as a result of the influence of the Norman Conquest in 1066.
Middle English
This form of English was spoken in Britain after 1066, when the Duke of Normandy, William the Conqueror, invaded England. The invaders called Normans, spoke a particular kind of French. Over time, the language of the Normans, called Anglo-Norman, became the language of the royal court and was used in business. The use of French in England brought about a linguistic division, where the upper class spoke French and the lower class spoke English.
English became popular in Britain after a long while and had many French words added to it. By the end of the 15th century, the language of the royal court became English again and documents were regularly produced in English. The great poet Geoffrey Chaucer lived in this period.
Modern English
In Modern English, there are two periods; the Early Modern English period and the Late Modern English period. The Early Modern English period spanned from 1500 to1800. This is the period of the Great Vowel Shift, where pronunciation had a sudden and very distinct change, in the sense that vowels were pronounced much shorter.
Also, printing was invented during this period. Printing contributed immensely to the standardization of English. This meant that a common language was in print and over time, people learnt to read as books became cheaper. Most publishing houses were in London, making the London dialect a common one. With the aid of printing, grammar and spelling became stable. The first English dictionary was published in 1604. William Shakespeare has his works in Early Modern English.
The Late Modern English period started from 1800 and is present till date. English during this period has much more words than that of Early Modern English. This is because the British Empire spread around the world and it adopted foreign words from many countries. Also, the Industrial Revolution and technologies created, generated a need for new words in the language.

Varieties of Modern English
Modern English has many dialects spoken in many countries. These dialects include British English (including the British English, Welsh English and Scottish English), American English, Australian English, Canadian English, Indian English, Caribbean English, Hiberno-English, Nigerian English, South Africa English, New Zealand English, Singaporean English and Philippine English).
History of English Language in Nigeria
English language in Nigeria dates back to the late 16th and early 17th century. During this period, Christian missionaries and British merchants settled in Badagry and Calabar, which were coastal towns and are located in today's South Western and South Eastern parts of Nigeria respectively.
The British merchants engaged in slave trade which lasted for a long time. In 1807, slave trade was abolished and most Nigerian slaves who were overseas returned to Nigeria. While some Nigerian slaves were overseas, they came in direct contact with Western education and Christianity. When majority of them returned home after the abolishment of slave trade, they became translators for the Christian missionaries.
When Nigeria was colonized by Britain, their language, English, became the language of administration. Missionary activities also had great influence in the spread of the use of English in Nigeria. The Christian missionaries established schools to train their converts in English language. With the increasing demand for Western education, the colonial government established more schools.
English language in its earliest times in Nigeria was taught informally. Then, the language was mostly spoken by colonial masters, missionaries and few in the coastal areas who had business with the whites, such as cooks, translators, drivers etc. Basically, “the gradual implantation of English education in Nigeria was done through the missionaries, clerks, catechists and pastors" (Taiwo, 2009). They urged parents to send their children to their established schools. Sometimes, these children had to be induced with gifts and parent demanded money for allowing their children to go to school (Taiwo, 1980:7).
Basically, during this period, English was an instrumental language, as it was used to communicate between the British and the indigenes. With this, people began to take interest in the language as they saw it as a status marker.
Most mission schools in what is now called Nigeria, had great attention in the South West and the South East by the end of the 19th century. Despite the eminent influence of the colonialists and the missionaries, the North did not embrace missionary activities like the South West and South East did. The feelings in the North were that Christianity had nothing to offer society, which had its own monotheistic religion and formal education (Adetugbo, 1979:95). Western education began gaining influence in the North in the early 20th century when schools were established in Bida and Loko the Church Missionary Society.
The use of English became more significant in Nigeria after 1914. It became the language of nationalism, as it united the multilingual country. It therefore became the most used language for inter-ethnic communication. In the area of education, English became not just a school subject but an essential one at all levels of education from the primary school level to the tertiary level. It is now mandated for candidate to have a credit pass in English to gain admission into universities. Also for all first year students in the university, it is compulsory for them to undertake and pass the course 'Use of English' before they graduate.
The role of English is clearly stated in the National Policy on Education (NPE) 1977, which was revised in 1981 and 2004, as a school subject in the first three years of primary education and as a language of instruction from the fourth year in primary school. It also required that every child in the junior secondary school studies English and other two Nigerian language other than that of the environment. Then in the senior secondary school, a child is expected to study English and one other Nigerian language other than that of the immediate environment. 
In politics, English also plays an important role, as it is being recognized as the official language of Nigeria. The Nigerian constitution and all other statues are written in English. Also most political activities such as campaigns are usually done in English.
In other areas such as creative writing, film and music industry, news dissemination, religion most especially Christianity, business and social identity, English continues to be of immense relevance.
Mother Tongue influence 
As discussed earlier, English is a lingua franca that helps to resolve the issue of multi-lingualism in Nigeria.  And due to this the inappropriate use of English emerge as a result of individuals' mother tongue influence. For instance, in the area of phonology, a Yoruba speaker of English tends to substitute the palato alveolar affricate /tʃ/ for alveolar fricative /ʃ/. Also, English phonological errors made by speakers of Yoruba, Igbo, and Hausa been the three major languages in Nigeria vary depending on the native language's phonological system. Some common examples are distinction between /l/ and /r/. For example, pronouncing "light" as "right", "ruler as "luler", "rice" as "lice", also we have /ʃ/ for /s/. For example, pronouncing "shoe" as "suu", "shirt" as "sirt", "show" as "sow" while the Hausa speaker of English tend to substitute /p/ for /v/ and /v/ for /p/ for instance "people" as "fifu" and "fan" as "pan". Also, the Igbos tend to substitute / /θ/ and /ð/ for /t/ and /d/ respectively. For example, "thing" as "ting" and "this" as "dis". Likewise, Consonant cluster simplification, where consonant clusters are simplified or reduced. For instance, pronouncing "street" as "sheat" or "plant" as "pant", bread" as "buredi" for a Yoruba native speaker. Nigeria native speakers of English most time tends to pronounce "twelve" as "twef", "clothes" as "clos", "black" as "blak", "beat" as "bit", "port" as "pot" etc. These are just some common examples, and individual variations may occur based on the speaker's proficiency level and exposure to English. Learners often transfer the grammar, vocabulary, and pronunciation rules from their mother tongue to English. This can lead to errors, such as directly translating idiomatic expressions such as "kicked the bucket" as "Fi ese gba goro", using incorrect word order, or struggling with pronunciation due to differences in phonetics as explained earlier.
Also, the cultural context embedded in one's mother tongue can shape perceptions and understanding of English language and culture. For instance, concepts or values expressed differently in different cultures may be challenging to grasp for ESL learners. For instance, Yoruba as well as Igbo is one that believes so much in respect and honor while in the English culture little or no regards is given to it. Which gives rise to the transfer of this honorific attitude to English expresses like, these speakers of English will say "They are calling you" instead of the pronoun 'He/She's irrespective of the age or class. Where "they" in English is a plural pronoun. As Nigerian languages often have different pronoun systems compared to English, with variations based on factors like age, gender, and social status. Students may encounter difficulties in understanding and applying English pronouns correctly due to these differences. Nigerian cultures often also emphasize respect for authority and elders. In English language classrooms, students may hesitate to ask questions or express disagreement directly with the teacher, reflecting cultural norms of deference and politeness. Because in this part of the world it might be seen as rudeness or over forwardness. Where as in the English culture everyone irrespective of their age or class has an equal right of expression.
Syntactic and grammatical features of Nigerian languages can interfere with the learning and use of English, leading to errors in speech and writing. Students may unintentionally transfer patterns from their mother tongues into their English usage, resulting in syntax errors or awkward phrasing. Many Nigerian languages have different word orders and sentence structures compared to English. For example, Yoruba and Igbo languages often place verbs at the end of sentences, while English typically follows a Subject-Verb-Object (SVO) order. This disparity can lead to confusion and errors when students attempt to construct English sentences.
Nigerian languages may have complex verb conjugation systems that differ from English. For instance, in Yoruba, verbs can change form to indicate tense, aspect, and mood, whereas English primarily uses auxiliary verbs for these purposes. For instance, "Ade je ounje na", "Ade ti je ounje na", "Ade lo je ounje na" which in English is interpreted as "Ade ate the food, Ade has eaten the food, The food was eaten by Ade". This contrast can pose challenges for students when learning English verb forms and tenses as the verb “je” did not change form in the Yoruba setting. Also, some Nigerian languages, like Igbo and Hausa, feature noun classes and agreement markers that dictate concord between nouns, pronouns, and verbs. English, on the other hand, has fewer grammatical agreement requirements. For instance, in languages like Igbo and Hausa, noun classes play a significant role in determining agreement between various parts of speech. For instance, in Igbo, the noun class prefix "o" indicates a masculine noun, while "u" indicates a feminine noun. These prefixes affect agreement with pronouns and verbs. In contrast, English generally relies less on such agreement markers. For example, in Igbo we have the Masculine noun as "Okwu" (speech) and showing its Agreement we have "Ọ tụkwa"(He said) and Feminine noun as "Ụmụada"(daughters) and its Agreement as "Ụ tụkwa"(She said). In the Hausa they have the Masculine noun for a king as "Sarki" and its Agreement as Sarki ya yi (The king did). And when addressing a Female person (Mata) they say "Mata suka yi" (The women did). While In English, the same sentence structure applies regardless of the gender of the subject as "He said", “She said", "He did" and "They did" respectively. English generally uses pronouns and verb forms that remain constant regardless of the gender or noun class of the subject, unlike Nigerian languages where agreement markers vary based on the noun class. Students accustomed to the intricate noun class systems of their mother tongues may struggle with English agreement patterns.
More so, many Nigerian languages are tonal, meaning that the pitch or tone of a word can change its meaning. English, in contrast, is not tonal. Students from tonal language backgrounds may find it challenging to distinguish between English words that are spelled the same but have different meanings based on context or pronunciation. For instance, the word "ọkọ" in Yoruba can mean "husband" with a high tone on the first syllable, while "ọkọ" with a low tone on the first syllable means "farm". The word "nne" in igbo can mean "mother" with a high tone, while "nne" with a low tone means "owner." But in English, words spelled the same can have different meanings based on context or pronunciation, but these differences are not tonally based. For example, we have "Lead" which Can refer to being in charge (lead a team) or a heavy metal (lead in a pencil), pronounced differently in some English accents but not tonally distinct, "Bass" which Can refer to a low-pitched musical instrument or a type of fish, distinguished primarily by context and pronunciation rather than tonal variation. More examples include "bank" which can mean a place where money and other valuables are kept and also the edge side of a river. "Crane" It can be a large bird known for its long neck and legs. And also, it could mean a type of machinery used for lifting and moving heavy objects. "Bat" It could mean a flying mammal often associated with vampires. And also, a piece of sports equipment used in baseball or cricket, among several others. For students from tonal language backgrounds, navigating these nuances in English pronunciation and context may require extra attention and practice.
Language Policy
Language policy plays a significant role in shaping the teaching and learning of English as a second language in Nigeria's junior secondary schools. In Nigeria, English is the official language and the medium of instruction in schools, so language policies directly impact how English is taught and learned. For instance, the Executive Secretary of the Universal Basic Education Commission (UBEC), Hammid Bobboyi, said and I quote "the use of the mother tongue in schools is critical to productive citizenship, national cohesion, peace, and prosperity". Mr Boboyi in a conference (“Reading Initiative in the UBE Program and the Use of Mother Tongue/Language of Immediate Environment as Medium of Instruction") said if the learning crisis is not addressed, it would hinder Nigeria from achieving the Sustainable Development Goals (SDGs). He said the use of the mother tongue or language of the immediate environment as a medium of instruction is good for the future of Nigeria, as it will ease learning at the basic level, improve research, and subsequently aid the development of the economy.  Which was approved by the Federal Executive Council in 2022. These policies also influence the curriculum development as it determines how the English language curriculum is to be designed, and this include the selection of textbooks, materials, and teaching methodologies. This policy may prioritize certain language skills over others, such as reading comprehension, writing proficiency, or oral communication. The alignment between language policies and curriculum goals impacts the effectiveness of English language instruction.
In "Language and the Nation: The Language Question in Sub-Saharan Africa Revisited" (2014) Bamgbose explores the persistent and evolving issues surrounding language policy in Sub-Saharan Africa. The book provides a comprehensive analysis of how language policies have developed over time and how they continue to affect social and political dynamics in the region. The book delves into the historical evolution of language policies in Africa, from colonial to post-colonial times, and how historical legacies continue to impact current language practices. Bamgbose examines the role of language in the process of nation-building, considering how language policies can either support or undermine national unity in diverse linguistic landscapes. The work discusses challenges in the practical implementation of language policies, including issues of resource allocation, political will, and local resistance. The book includes case studies from various Sub-Saharan African countries to illustrate how different language policies have succeeded or failed in achieving their objectives.
Also in Ayo Bamgbose "Language and the Politics of Identity in Africa (2017)" he explores the intersection of language, politics, and identity in Africa. The paper investigates how language policies influence identity formation in African societies, highlighting the role of language in expressing and shaping ethnic, cultural, and national identities. Bamgbose discusses how language policies are used as tools in political strategies, including their impact on political representation and power dynamics among different linguistic groups.
Furthermore, Bamgbose "Multilingualism and Language Policy in Africa: A Critical Review" (2020) reviews the recent developments in multilingualism across African countries, noting shifts in policy and practice and their implications for education and social integration. The article discusses the impact of language policies on education, including the promotion of mother-tongue instruction versus the dominance of official languages in educational systems. The paper explores how language policies affect social cohesion and integration in multilingual societies, considering both positive and negative outcomes. Bamgbose offers recommendations for improving language policies to better support multilingualism and address the needs of diverse linguistic communities.
 Language policies shape the training and professional development opportunities available to English language teachers. Policies that emphasize bilingual education or multiculturalism may require specialized training for teachers to effectively teach English as a second language alongside the indigenous languages. Conversely, policies focused solely on English proficiency may prioritize training in English language teaching methodologies.
Instructional materials, and assessment practices, all of which affect the quality and effectiveness of English language education in junior secondary schools. As Language policies influence the design of what instructional material is to be used and assessments to be used in measuring the students' English language proficiency. Policies may dictate the use of standardized tests, oral exams, written assignments, or portfolio assessments. The alignment between language policies, Instructional material and assessment practices affects the validity and reliability of measures used to evaluate students' language skills. Additionally, language policies can impact students' and teachers' attitudes towards English and their motivation to teach and learn the language. Funding for teacher salaries, instructional materials, and infrastructure for both the teachers and students. Policies that prioritize English proficiency may allocate resources towards hiring qualified English language teachers, providing access to English-language books and technology, and establishing language laboratories or language immersion programs. This in turns motivate both the teacher and the students to teach and to learn as the case may be.
Cultural and societal influence
Cultural and societal influences play a crucial role in shaping the teaching and learning of English as a second language in Nigeria's junior secondary schools. Nigeria is linguistically diverse, with numerous indigenous languages spoken across the country. The prominence of these languages in daily life can influence students' attitudes towards English and their motivation to learn it. Additionally, cultural values and norms may impact teaching methods and classroom dynamics. Where cultural values and norms shape students' attitudes towards English, impacting their motivation and engagement with the language. For instance, the perceived prestige associated with English proficiency may influence students' aspirations and efforts in learning the language. Also, teaching strategies that align with Nigerian cultural practices and beliefs may be more effective in engaging students and facilitating language learning. Teaching methods and materials often reflect cultural preferences and practices. Integrating elements of Nigerian culture into English language instruction can enhance relevance and student interest. Additionally, teachers' cultural competence affects their ability to connect with students and tailor instruction to their needs.
Scholars like Ladson-Billings (2014) emphasize the importance of culturally relevant pedagogy, which acknowledges and incorporates students' cultural backgrounds into the learning process. This approach helps students connect their personal experiences with the curriculum, fostering engagement and motivation. For instance, lessons that draw on local history, literature, or cultural practices can make English learning more relatable and meaningful.
Also the work of Vygotsky (1978), although earlier, has been expanded by modern scholars such as Gee (2014) and Tharp & Gallimore (2019). They argue that language learning is deeply embedded in social interactions and cultural contexts. This perspective highlights the role of collaborative learning environments where students can negotiate meaning and practice English through authentic social interactions. Activities like group discussions or peer teaching can enhance learning by leveraging social dynamics. Research by Norton (2013) has further explored how learners’ identities impact their language acquisition. Norton posits that language learning is tied to issues of power, access, and identity. Students who perceive English as integral to their social identity may be more motivated to learn. Conversely, if they view English as a tool of cultural imperialism, their engagement may decrease. Understanding these identity dynamics allows teachers to create a more supportive and inclusive classroom atmosphere. Recent studies, including those by García & Wei (2014), emphasize the benefits of embracing students' multilingual backgrounds. They argue that code-switching—using multiple languages in conversation—can be a resource in the classroom. By validating students' home languages and incorporating them into English learning, educators can enhance comprehension and create a more inclusive environment. This approach also helps bridge cultural gaps and supports language development.
The influence of socioeconomic status on language learning has been highlighted in works by Reay & Lucey (2013) and Jensen (2016). These scholars argue that students from disadvantaged backgrounds often face barriers such as limited access to educational resources, technology, and extracurricular support. Addressing these disparities through targeted interventions and resource allocation is crucial for promoting equity in ESL education. Studies by Moll et al. (2013) emphasize that involving families and local communities in the educational process can provide additional support and enrich the curriculum. Schools that engage parents in language-related activities can foster a sense of community and enhance students' motivation and achievement. Schneider (2010) and Gómez et al. (2021) also emphasize the role and influence of the cultural and societal background of the students in the ESL teaching and learning process. The study reveals that institutional policies can either promote effective ESL teaching or create obstacles. For example, policies that prioritize English at the expense of local languages can alienate students and hinder their engagement. Understanding the impact of these policies is vital for educators seeking to create an inclusive learning environment.
Furthermore, societal perceptions of English proficiency can influence students' aspirations and the importance placed on mastering the language, which in turn affects their learning outcomes. The societal expectations regarding English proficiency can create pressure on students to excel in the language. This pressure may result in both positive and negative outcomes, depending on individual circumstances and support systems. After all, understanding and leveraging cultural and societal influences are essential for creating effective English language learning environments in Nigeria's junior secondary schools. By recognizing and embracing the diversity of cultural perspectives, educators can better support students in developing proficiency in English while also preserving and celebrating their linguistic and cultural heritage.
Code switching and Code mixing
Code-switching is a linguistic term used for when a speaker alternates between two or more languages or language varieties, in the context of a single conversation.
Monica Heller in Her views on code-switching as discussed in "Linguistic Ethnography: Interdisciplinary Perspectives" (2020), she explores the socio-cultural dimensions of language use and switching. Heller views code-switching as a tool used by individuals to manage their social identities and relationships within different sociolinguistic contexts. She emphasizes its role in reflecting and negotiating power and cultural affiliations.
Aneta Pavlenko (2019) describes code-switching as a multifaceted phenomenon where speakers switch between languages or dialects to align with social contexts, communicate more effectively, or express specific cultural or personal identities. Her insights into code-switching appear in "Language and Emotion" (2019), which examines how language choice reflects and shapes emotional and social experiences.
Hymes (1974) defines code-switching as “a common term for alternative use of two or more languages, varieties of a language or even speech styles.” Bilingual communities make communication more meaningful and effective in some ways. Individuals, who speak more than one language, sometimes use components of the languages they speak when talking with each other. Therefore, when more than one language variety is used in a coherent manner with the phonology and syntax of each variety, code-switching has occurred.
[bookmark: _GoBack]According to Auer, O. (2013), code switching can be define as the alternating use if two or more languages or language varieties in a single conversation, which is often context-dependent and influenced by social norms and identity. In his work, he emphasizes that code switching is not merely a linguistic phenomenon but also a social tool that reflects the dynamics of communication among multilingual speakers. He argues that the practice is context-dependent, highlighting its role in managing identity and social relationships. 
Hence, he asserts that code switching occurs in response to contextual cues. This means that speakers switch languages based on factors such as the audience, the setting, or the topic of conversation. The ability to switch languages effectively is often linked to the speaker's understanding of social norms and the expectations of their interlocutors. Code switching is often used to signal identity. For instance, a speaker might switch languages to align themselves with a particular cultural or social group. This can serve to reinforce group membership or to navigate between different social identities.
The act of switching languages can also reflect the nature of the relationship between speakers. For example, using a local language may create a sense of intimacy, while switching to a more formal language (like English) might denote respect or distance. Auer suggests that code switching is a strategic communicative act. It allows speakers to convey nuanced meanings, clarify points, or emphasize particular aspects of their message. This flexibility can enhance understanding and engagement in conversation.
Basically, code-switching is the use of two languages within a sentence or a discourse. It naturally occurs among multilingual individuals who have at least two languages in common. Code-switching can be viewed as a sort of linguistic advantage in terms of communication. This is because it creates a sense of affiliation to a specific social group. Also, with code-switching, speakers are able to transmit emotions from a wide range of words accessible to a bilingual individual. In addition, speakers making use of the second language, emphasizes the influence of their speech.
Scholars use code-mixing and code-switching interchangeably, most especially in the areas of morphology and syntax. Code-mixing also occurs in speeches of individual who are bilingual. In a simple term, code-mixing is mixing of two or more languages in communication. There is a small difference between code-switching and code-mixing. Code-switching is, for instance is if in a single conversation, a speaker begins with English and switches to Yoruba (and possibly switches back to English). For instance, a Yoruba parent addressing her child saying "my child, Omo mi, only if you will yield to the voice of my cry".  Whereas, if in a single conversation, a speaker uses a particular word from a language, for example, a Yoruba, Igbo or Hausa word and continues in English that is code-mixing. Code mixing refers to the blending of two or more languages within a single conversation, utterance, or sentence. Unlike code switching, where speakers alternate between languages based on context or social cues, code mixing typically involves the seamless integration of linguistic elements from different languages, often occurring spontaneously among bilingual speakers. This phenomenon is particularly common in multilingual societies and has important implications for communication, identity, and language learning.
Bokamba (1989) explains code-switching as “the mixing of words, phrases and sentences from two distinct grammatical systems across sentence boundaries within the same speech event. Code-mixing is the embedding of various linguistic units such as affixes (bound morphemes), words (unbound morphemes), phrases and clauses from a co-operative activity with the participants, in order to infer what is intended, by reconciling what they hear with what they understand”.
Wei, L. (2013) defines code mixing as "the incorporation of linguistic elements from one language into another, occurring at various levels, including phonological, lexical, and syntactic." This definition emphasizes the fluidity with which bilingual speakers navigate their languages, allowing for the seamless integration of words, phrases, and structures. Makarova .E. describes code mixing as "the phenomenon where speakers use elements from multiple languages within a single speech act, often to express concepts that are better captured in one language over another." This perspective highlights the pragmatic nature of code mixing, where speakers draw on their linguistic resources to communicate effectively.
Code mixing can enhance communication and understanding, particularly in multilingual settings. It allows speakers to express nuanced ideas and emotions that may not have direct translations. Different language often have unique word or phrase that captured specific emotions or concepts. Mixing a language with one’s native language can help to convey emotion more effectively as a speaker might feel more comfortable expression vulnerability or affection in their native language, using its phonetics or rhythms to enhance emotional impact. Code mixing allows speakers to tailor their language to their audience, choosing word or phrase that best fit the context, mood or relationship dynamic.
Code mixing can serve as a marker of cultural identity, reflecting the speaker's social background and affiliations. It often strengthens bonds within multilingual communities, reinforcing shared cultural experiences. Certain expression carry cultural significant that can be more effectively communicated in their original language. For instance, using a phrase from a speaker’s heritage can invoke cultural memories or settlement that resonate more deeply. Code mixing may reveal social hierarchies and relationships among speakers. The choice of language can indicate power dynamics, prestige, or the level of intimacy in interactions. Mixing language can affirm a speaker’s identity, allowing them to express themselves more authentically. It can signal belonging to a particular community or cultural group, enhancing the emotional nuance in communication. Code mixing can serve as a marker of cultural identity, reflecting the speaker's social background and affiliations. It often strengthens bonds within multilingual communities, reinforcing shared cultural experiences.
In educational settings, recognizing code mixing as a natural aspect of language use can help teachers create more inclusive learning environments. Educators can leverage code mixing to facilitate understanding and encourage student engagement. Educators should recognize code mixing as a legitimate form of communication in bilingual classrooms. Instead of viewing it as a barrier to language learning, teacher can incorporate it into teaching strategies to support students’ understanding and comfort in both languages. 
But as good and helpful as code mixing is over-reliance on code mixing may hinder the development of proficiency in either language, as learners might not practice the grammatical rules and vocabulary of one language in isolation. When student frequently mix language, it can lead to confusion about the structures and rules of English. They might not fully grasp grammatical norms or vocabulary usage. For instance, a student might say “I want to go to the suya place” mixing English with a local term, which could lead to unclear communication about what “suya” refers to in an English context. Reliance on code mixing can hinder the proficient development of English. Students might become comfortable using their first language and fail to practice speaking or writing in English. For instance, student might prefer to express complex ideas in their native language rather than attempting to articulate them in English, limiting their vocabulary expansion.
As a means of diversion, I will love call our attention to the fact that some words are well produced and expressed in one's indigenous language than in the second language (L2). In most Nigeria Public schools as approved by the Federal Executive Council in 2022, the use of indigenous language is to make pupils and students understand more what they are been taught. Aside this, there are some words, sentence and even meaning that are best expressed either by code-switching or code-mixing as the case may be. Chinua Achebe one of the first African authors to write in English says in his essay “The Role of the Writer in a New Nation”, included in the collection African Writers on African Writing, 'For an African, writing in English is not without its serious setbacks. He often finds himself describing situations or modes of thought, which have no direct equivalent in the English way of life'. For example, Prof. Wole Soyinka in his work "Death and the king's horseman" portrayed the use of code-switching and code-mixing for emphasis and a sound expression of his emotion. Also, this helps the reader relate well with his work. 
Review of scholarly works on the teaching and learning of English as a second language.
Stephen Krashen a prominent linguist known for his influential work on second language acquisition (SLA). His theories have had a significant impact on the field of language education, particularly in understanding how individuals acquire languages, including English as a second language (ESL). Input Hypothesis been one of his most well-known theories, posits that language learners acquire language best when they are exposed to comprehensible input that is slightly beyond their current level of proficiency. According to this hypothesis, language acquisition occurs naturally when learners are exposed to meaningful language input in context, rather than through explicit instruction or correction.
Krashen also proposed the Affective Filter Hypothesis, which suggests that language acquisition is influenced by affective factors such as motivation, anxiety, and self-confidence. According to this hypothesis, learners who are highly motivated and have low levels of anxiety are more likely to acquire language effectively, as their affective filter is low, allowing for optimal input processing. Krashen introduced the Monitor Model, which describes the relationship between acquired language (language that has been internalized through exposure) and learned language (language that has been consciously learned through instruction). According to this model, acquired language is more important for fluent and natural language use, while learned language serves as a monitor for error correction and refinement.
He also proposed the Natural Order Hypothesis, which suggests that language learners acquire grammatical structures in a predictable sequence, regardless of instructional intervention. According to this hypothesis, certain grammatical structures are acquired earlier in the language learning process, while others are acquired later, following a natural developmental order. Krashen emphasized the importance of input enhancement techniques, such as providing visual aids or highlighting target language features in input materials, to draw learners' attention to relevant linguistic forms and facilitate language acquisition.
Stephen Krashen's work has significantly influenced our understanding of how individuals acquire languages, including English as a second language. His theories continue to inform language teaching methodologies and practices worldwide, advocating for a focus on meaningful input, low affective filter, and naturalistic language exposure in language learning contexts.
Diane Larsen-Freeman a renowned scholar in the field of second language acquisition (SLA) and language teaching. Her work has contributed significantly to our understanding of language learning processes and effective teaching practices. She applied complexity theory to the study of language learning, emphasizing the dynamic and non-linear nature of language development. She argues that language learning is a complex adaptive system, influenced by numerous interacting factors, and that understanding this complexity is crucial for effective language teaching. Larsen-Freeman has explored innovative approaches to grammar teaching, challenging traditional methods that focus solely on rule memorization and accuracy. She advocates for a more holistic approach that integrates grammar instruction with meaningful communication and language use, emphasizing the importance of implicit learning and language awareness.
Drawing on sociocultural theory, Larsen-Freeman highlights the role of social interaction and cultural context in language learning. She emphasizes the importance of creating authentic communicative environments in the classroom, where learners can engage in meaningful interactions and negotiate meaning collaboratively. Larsen-Freeman has proposed several pedagogical frameworks for language teaching, including the "Three Pillars of Second Language Teaching and Learning" and the "Pedagogical Theory Triangle." These frameworks emphasize the integration of form, meaning, and use in language instruction, as well as the importance of learner engagement and autonomy.
Adetayo B. Yusuf (2019) work focus on ESL teaching methodology is comprehensive and addresses multiple facets of English language education in Nigeria. His work emphasizes the need for a shift from traditional rote learning to more interactive and student-centered approaches. He advocates for Communicative Language Teaching (CLT). This methodology focuses on developing students' communicative competence rather than just grammatical accuracy. Activities such as role-plays, debates, and peer teaching are encouraged to facilitate real-life language use. Yusuf supports the use of tasks that require students to use language in meaningful contexts. For instance, projects that involve problem-solving or collaborative work help students apply their language skills practically. In advocating for a more student-centered approach, He encourages teachers to give students a voice in their learning. This can include allowing them to choose topics of interest for projects or discussions. He also explains that methods such as cooperative learning, where students work in groups, can enhance engagement and foster social interaction in language learning.
Yusuf acknowledges the systemic challenges facing ESL education in Nigeria. He mentioned problem like Resource Limitations, leading to the ineffectiveness of teaching English language as a second language. He suggests innovative strategies for utilizing available resources creatively, such as using community materials for lessons or involving local experts as guest speakers. Also he addresses the problem of Large Class Sizes. He offers strategies for managing large classrooms effectively, such as implementing group work and peer tutoring to ensure that all students are actively involved so as to ensure an even and balance teaching and learning process. This will help to cater for the individual student need and to discover their individual capacity and weaknesses. He also addresses Motivation and Engagement issue. He proposes that to combat low motivation levels there should be an incorporation of more relevant and stimulating content, such as project-based learning that aligns with students’ interests and aspirations. This will help to stir the student’s interest and make them active and eager to learn. This method is student centered and it makes the students actually involve in the teaching and learning process.
More so, he places a significant emphasis on the necessity for effective teacher training programs. He argues that teacher education programs should equip future educators with modern ESL methodologies. This includes not just language proficiency but also pedagogical skills. He also advocates for continuous training through workshops, seminars, and collaborative teaching communities. These opportunities help teachers stay updated with innovative practices and share experiences. He underscores the importance of integrating local cultures and contexts into the ESL curriculum as he encourages the use of texts and examples that reflect the students' own experiences, making lessons more relatable. This could involve local literature, folklore, or current events that resonate with the students.
Recognizing Nigeria’s linguistic diversity, Yusuf advocates for the inclusion of students' native languages in the learning process. This can aid comprehension and make English learning less intimidating. It helps the student relate his/her native language with English language and come to a balance as such students will be able to comprehend and understand the language more. He gave reason for the integration of English and the students' native language as this helps the student relate well and cope with the language learning. This helps the student familiarize themself with the language and effectively use the language in various context.
Furthermore, he emphasizes the value of formative assessments, which provide ongoing feedback to students. Techniques such as quizzes, presentations, and peer assessments can help identify areas for improvement. Adetayo B. Yusuf’s work therefore provides an extensive overview on ESL teaching methodology in Nigeria. He provides a robust framework for improving language education. His holistic approach addresses not only the methodologies and practices but also the broader context of teaching in Nigeria. By focusing on innovative techniques, the integration of technology, ongoing teacher training, culturally relevant content, and effective assessment strategies, Yusuf advocates for a more dynamic and responsive ESL educational system that meets the diverse needs of Nigerian learners. His insights encourage a shift toward more effective, engaging, and relevant English language instruction, ultimately aiming to improve proficiency and communication skills among students.
Adelabu (2013) carried out research on constraints of English language teaching and learning in Benue State secondary schools. The study specifically aimed to investigate the actual constraints of teaching and learning of English in secondary schools in order to proffer solutions. Survey research design was adopted for this work. The study involved one hundred and ten (110) teachers of English who attended a re-training of secondary school teachers’ workshop in Benue State. The teachers were among other teachers who participated in the workshop from the three political zones of Benue State. They were asked to write at least five (5) problems of teaching and learning of English they have encountered in the course of teaching the subject. More than thirty responses were selected and these were grouped into two (i) Teachers and school related problems and (ii) students related problems. They were also asked to suggest five solutions to problems. It was found out that ignorance or/ineffective method of teaching, lack of instructional material, too much work-load, lack of experience teachers and large class, imposition of text books on teachers and students, unplanned time-table, constant change of syllabus, lack of facilities, teachers’ low morale, among other student-related problems are the constraints to English Language teaching and learning in Benue State.
Oribabor (2014) conducted a study on Factors Militating against High Academic Performance of Students in English Language in Some Secondary Schools in Ife Central Local Government. The objective of the study was to determine the role of parents, education stake holders and students toward the poor attitude of students in this language. The study which adopted the qualitative research method used content analysis for analyzing its data. It was found out that students who fail English Language experiences academic disturbances. It was also found out that incompetency in English language undoubtedly affect the expressions of students in this official language in their endeavors.
James Cummins, a prominent scholar in bilingual education and language acquisition, has been influential in critiquing traditional approaches to teaching English as a second language (ESL) and advocating for more inclusive and effective strategies. His 2021 work, "Rethinking Bilingual Education: A Critical Analysis of the Influence of the Monolingual Paradigm on Language Education," provides an extensive examination of these issues.
Cummins critiques the monolingual paradigm, which is the dominant approach in many educational systems. This paradigm prioritizes the use of English (or another dominant language) as the primary medium of instruction and often undervalues students' native languages. He argues that this approach can undermine students' educational success and cognitive development.
Cummins emphasizes the cognitive and academic benefits of bilingual education. He argues that maintaining and developing proficiency in a student’s first language can enhance their overall language skills and cognitive abilities. He advocates for bilingual education programs that support both the native language and English, rather than replacing the former with the latter.
A significant portion of Cummins' work focuses on the distinction between Basic Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency (CALP). He argues that ESL instruction often emphasizes BICS, which are the everyday conversational skills, while neglecting CALP, which is crucial for academic success. He stresses the importance of developing CALP for students to succeed in more complex academic tasks.
Cummins highlights the impact of socio-cultural factors on language learning. He argues that students’ cultural and linguistic backgrounds should be integrated into the educational process. By recognizing and valuing students’ linguistic and cultural identities, educators can create more supportive and effective learning environments.
He advocates for pedagogical approaches that are responsive to the needs of bilingual learners. This includes using instructional strategies that build on students' existing knowledge and skills in their native language, providing opportunities for meaningful interaction in both languages, and fostering an environment where bilingualism is viewed as an asset rather than a deficit.
Cummins also addresses policy implications, urging for educational policies that support bilingual education and equitable resources for bilingual students. He criticizes policies that promote English-only instruction and calls for reforms that ensure all students have access to high-quality bilingual education. Cummins' recent work challenges traditional monolingual approaches to language education, advocating for a more nuanced understanding of bilingualism and its benefits. His research underscores the need for educational practices and policies that support both students' native languages and English, ultimately aiming to improve educational outcomes for bilingual learners.
Several studies (Adebileje 2013, 2014, 2017) show that the majority of the ESL learners, most importantly, in public schools, cannot competently express themselves in English. But it is not so in privately owned schools, which suggests that the method of teaching could be faulty in public schools. It is apparent that without communicative competence in English, opportunities for a better life remain elusive, and the poverty level of young graduates deepens abysmally despite being educated. One major cause of this incompetence is due to improper English language teaching by unqualified teachers (Opoola & Fatiloro, 2014). If it is not well taught, it certainly cannot be correctly learnt and competently used by learners. For many years now, results of secondary school students in English in public examinations such as West African School Certificate Examination (WASCE) and Nigeria Examination Council (NECO) have been persistently poor (Ogundele, Olanipekun, & Aina, 2014). It is, therefore, necessary to carry out a study on the theories and methods of teaching and learning English for better results.
Notwithstanding, the teaching and learning of ESL can be very problematic, especially when the first language sounds are similar to English sounds but used in different contexts (Young, 1996). Also, there is more to learning English than vocabulary and grammar (Cummins, 1979, 1980, 1981; Snow, 1992). Also, learners' social background of their mother tongue, which is always complex, presents challenges to proficiency and easy comprehension of the English language. In corroboration, Cummins (1979) believes that children learning a second language have a communicative competence barrier. To this end, Robert (1964) states: A person knows to use a language when he can use its structure accurately for communication, with attention focused on the content, recalling automatically the units and patterns as needed, and holding them for a normal memory span at conversational speed, noticing any errors that occur. It takes a lot of skillful teaching for English learners to reach this level of competence as explained by Robert. As a result of the learners' problems enumerated above, learners are unsure of the target language functions as well as the correctness of language usage within specific contexts (Xu & Drame, 2008). Therefore, both teachers and learners could get stressed and frustrated with these types of challenges (Gillanders, 2007).
Professor Ayo Bamgbose, a distinguished scholar in language policy and education, has contributed significantly to the discourse on teaching and learning English as a second language. His recent work, specifically his 2023 book titled "Language and Education in Africa: The Struggle for Equality and Quality", addresses several critical issues related to ESL in the African context.
Bamgbose explores how language policies in African countries affect the teaching and learning of English. He critiques policies that often marginalize local languages and argues for a more inclusive approach that recognizes the value of multilingualism. The book discusses disparities in access to quality English education across different regions and social strata. Bamgbose highlights the challenges faced by students from disadvantaged backgrounds and calls for reforms to address these inequalities.
Bamgbose examines current teaching practices in ESL and their effectiveness. He advocates for pedagogical strategies that are culturally relevant and contextually appropriate, emphasizing the need for teachers to integrate local languages and knowledge into their instruction. The work delves into the impact of English language learning on students' identities and cultural heritage. Bamgbose argues that English education should not come at the expense of students' native languages and cultural identities.
He critically assesses the outcomes of existing ESL programs and their alignment with educational goals. He calls for a reevaluation of these programs to ensure they are meeting the needs of all learners effectively.
Bamgbose’s work provides a comprehensive analysis of the challenges and opportunities in teaching English as a second language in Africa. It advocates for a balanced approach that respects and integrates local languages and contexts while striving to improve English education and access.
Furthermore, Bamgbose examines the socio-cultural aspects of language learning, considering factors such as the learner's background, motivation, and social context. He discusses the importance of creating a supportive and inclusive learning environment that fosters language acquisition and cultural competence. Practical techniques for ESL instruction could include lesson planning, classroom management strategies, and the use of authentic materials and real-life tasks to engage learners. Additionally, Bamgbose explore the role of feedback and error correction in language acquisition, as well as strategies for promoting language production and fluency.
His research in sociolinguistics has shed light on the sociocultural and sociopolitical factors shaping the use of English in Nigeria. He has examined language attitudes, language ideologies, and language variation within Nigerian English, providing insights into the complex relationship between language, identity, and power. Also, he is involved in initiatives aimed at enhancing the quality of ESL teacher education and professional development in Nigeria. His work has emphasized the importance of equipping teachers with the knowledge, skills, and resources needed to effectively teach English as a second language in diverse classroom settings.
Language Planning and Policy (2000s-2010s): In the post-apartheid era, Alexander's work focused on language planning and policy development, particularly in the context of education. He emphasized the need for inclusive language policies that promote the development and use of African languages alongside English and Afrikaans in the education system. Alexander's advocacy contributed to the adoption of multilingual education policies in South Africa, which aimed to promote linguistic diversity, cultural heritage, and educational equity.
His work in the teaching and learning of English as a second language was characterized by his commitment to linguistic diversity, social justice, and inclusive education. His contributions spanned several decades, from the pre-apartheid era to the post-apartheid transition, and continue to inspire efforts to promote multilingualism and language rights in South Africa and beyond.
Adegbija (1989) in his work titled "Multilingualism: A Nigerian Case Study," Adegbija (1989) examined the complex linguistic landscape of Nigeria and its implications for the teaching and learning of English as a second language (ESL). The study focused on the multilingual nature of Nigerian society, where English coexists with numerous indigenous languages as well as other colonial languages such as French and Portuguese.
Adegbija explored how the presence of multiple languages in Nigeria influences language attitudes, language use patterns, and language education policies. He discussed the challenges and opportunities presented by Nigeria's linguistic diversity for ESL teaching and learning, emphasizing the importance of understanding the sociolinguistic context in which language education takes place.
The study highlighted the need for ESL educators to recognize and respect the linguistic diversity of Nigerian learners, incorporating elements of indigenous languages and cultures into ESL curriculum and instruction. Adegbija argued that a culturally responsive approach to ESL education can enhance students' language proficiency, cultural identity, and overall educational experience.
His study explains that Nigeria is home to hundreds of indigenous languages, each spoken by various ethnic groups across the country. In addition to these indigenous languages, English serves as the official language and the medium of instruction in schools, making Nigeria a multilingual society. Adegbija explores how language attitudes and language use patterns are shaped by Nigeria's multilingual context. While English holds prestige as the language of education, government, and commerce, indigenous languages are still widely spoken and valued in daily communication, family settings, and cultural contexts.
 Adegbija argues that a culturally responsive approach to ESL education can contribute to students' language proficiency and academic success. By integrating aspects of Nigerian languages and cultures into ESL instruction, educators can motivate and engage students, making language learning more meaningful and relevant to their lives. He therefore emphasizes the importance of incorporating elements of Nigerian languages and cultures into ESL curriculum and instruction. By acknowledging and embracing students' linguistic and cultural diversity, ESL educators can create a more inclusive learning environment that respects students' identities and enhances their language learning experiences.
Adegbija's study highlights the intricate interplay between language, culture, and education in Nigeria's multilingual society. By recognizing and embracing linguistic diversity, ESL educators can create more inclusive and effective language learning environments that empower students to succeed academically while preserving their linguistic heritage.
Theoretical framework
This study investigates the problems both teachers and students face in teaching and learning English as a second language. Michael Halliday (1978, 1994) defines language as a semiotic system for making meaning. He sees language as a resource for expressing and negotiating meaning in different social and cultural context. Stephen Krashen defines learning as conscious, explicit process of acquiring language knowledge through instruction and study. In his work said that a language learner acquire language more when they are exposed to comprehensible input that is slightly beyond the current level of the learner’s proficiency. According to him language acquisition is influenced by some affective factors such as motivation, self-confidence, and the learning environment among other factors. He proposed a “monitor model which describe the relationship between the acquired language (L1) and the learned language (L2).
This school of thought suggested five hypothesis which are: "Acquisition-learning hypothesis" which indicate that acquisition of language is a subconscious process while learning is a conscious process of understanding the rules and explicit instruction of a language. He also spoke about the "Natural-order hypothesis" indicate that language is acquired in a predictable and natural order regardless of the learner’s age, first language or instructional setting.
As explained earlier “monitor hypothesis" is the conscious mechanism that learners use to edit and correct their language output. However, this can only be effective when the learner has sufficient time, knowledge of the rules, and focus on forms. He also gave the “input Hypothesis” which implies that a learner acquires language best when he is exposed to input that is slightly beyond his current level of proficiency but still understandable. And lastly, he propounded the “Affective filter hypothesis”. According to this, emotional factors as well as environment and background influences the how a learner acquire language. He therefore in his hypothesis states the factors that possibly affect language learning
In the context of teaching English as a second language (ESL), Krashen's theory emphasizes the importance of providing learners with ample opportunities for exposure to comprehensible input. This can be achieved through various means, such as engaging classroom activities, authentic materials, and meaningful communication tasks. Teachers can facilitate language acquisition by creating a supportive and immersive environment where learners are encouraged to interact with the language in meaningful ways.
Furthermore, Krashen's theory highlights the significance of reducing anxiety and promoting a low-pressure learning environment, as stress and anxiety can hinder language acquisition. By focusing on meaningful communication and providing opportunities for natural language use, teachers can help learners develop their English language proficiency more effectively.
Dr. Ayo Bamgbose Adegbija's ("Language Attitudes in Sub-Saharan Africa: A Sociolinguistic Overview" (1994), "Multilingualism: A Nigerian Case Study" (1997), "Language Policy, Planning and Management in Africa" (2000), "Language, Culture and Identity in the Niger Delta" (2005), "Multilingualism, Literacy and Dyslexia: A Challenge for Educators in Africa" (2009) ) primarily focused on the sociolinguistic aspects of English language teaching and learning in multilingual contexts, particularly in Nigeria. Adegbija emphasizes the importance of understanding the sociolinguistic dynamics of the local context in shaping language acquisition and language use.
One of the key aspects of Adegbija's framework is the recognition of the influence of indigenous languages on English language learning and teaching. He argues for the incorporation of learners' native languages and cultural backgrounds into the English language classroom to facilitate more effective learning outcomes.

Additionally, Adegbija highlights the role of language attitudes, language policy, and language planning in shaping English language education. He emphasizes the need for educators to be aware of sociolinguistic factors such as language attitudes towards English and local languages, as well as the impact of language policies on language teaching and learning practices.
In all, Adegbija's work underscores the importance of taking a sociolinguistic approach to English language teaching and learning, considering the diverse linguistic and cultural contexts in which English is used as a second language. By acknowledging and integrating local languages and sociocultural factors into the teaching process, educators can create more inclusive and effective learning environments for English language learners.
This theory is relevant to this research in term of identifying the factors that are responsible for language learning, acquisition and teaching.  It looks into the problems Teacher face and the challenges faced by the students in teaching and learning of English as a second language and it also suggested possible solutions like, establishing a well-structured and conductive environment for both the teachers and the students in order to enhance a smooth and effective teaching and learning process. Also providing enough materials and resources will go a long way in solving the problem students and teachers face in teaching and learning of English language.
CHAPTER THREE
RESEARCH METHODS
Research Design
 This chapter explains the methods used by the researcher in carrying out the research work. It explains the various strategies adopted in collecting data for this research. This includes the research design, case study design, participants of study, instruments for data collection, validation of instrument, reliability of instrument, and method of data analysis. 
Study will adopt a qualitative research design, focusing on exploring the experiences, perceptions, and attitudes of teachers and students towards teaching and learning English as a second language in Nigeria.
Case Study Design
A case study design will be employed, involving an in-depth examination of five selected secondary schools in Ilorin south local government of Kwara State. This design will allow for a detailed exploration of the contextual factors influencing English language teaching and learning.

Participants
The study will involve:
15 English language teachers (3 from each school)
100 students (20 from each school)
5 school administrators (1 from each school)
Data Collection
 Data will be collected through:
Interviews with teachers, students, and school administrators
Observations of English language classes and school activities
Questionnaire
Method of Data Analysis
In analyzing the data collected through the questionnaire, techniques of descriptive statistics would be used. The X2 would be used as the statistical tool, tables, frequency, percentage and simple table are tables to be adopted in the presentation and analysis of the data gotten for the study. 
Research Instrument
The main instrument that was used for data collection was the questionnaire, interview and observations of English language classes. Checklist was also used. The questionnaire and checklist were designed by using questions that helped the researcher achieve the aim of this study in the area of: the challenges teachers and students face in teaching and learning of English, teaching methods adopted, availability of resource, materials, instructional materials, effect of language policy in the teaching and learning of English, teachers’ motivation to work, etc. The researcher solicited the responses of the teachers and students to these questions.
     	The questionnaire was made up of four sections: section 1 for the demography of respondents, Section 2 which reads 6 – 11 takes care of the teaching method and the curriculum, Section 3 centers on the students’ experience and challenges. This section entails question 12-16 and the last Section, which is Section 4 focus on the teacher and the classroom environment. The modified with four categories scale responses of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD) was used. The checklist was by mere ticking good (√) for positive or bad (x) for the not positive response. In order to allow and permit easy understanding, the questions were carefully developed and simply worded.
Validation of Instrument
After the construction of the questionnaire for the study, it will be given to experts to measure and evaluation its validation. This helped to ascertain the content validity of the instrument used. 
Reliability of the Instrument
The researcher selected Fifteen (15) English teachers and hundred (100) students offering English in junior secondary schools of Ilorin East L.G.A, which is not the Local Government of the study. A test-retest was conducted on the selected groups after two weeks of the first administration so as to ascertain the reliability of the instruction.








CHAPTER FOUR
DATA ANALYSIS

INTRODUCTION
The findings of the study are presented here under the following sub-sectors in accordance to the research questions earlier prepared for the study
Table 1 result of the primary language spoken by the students
	Primary language 
	Frequency
	Percentage

	Yoruba
	40
	33.33%

	Igbo
	23
	19.17%

	Hausa
	27
	22.5%

	Ebira
	10
	8.33%

	Igala
	5
	4.17%

	Nupe
	13
	10.83%

	Tapa
	2
	1.67%

	Total 
	120
	100%



The result of the primary language spoken by the respondents show that Yoruba, Hausa and Igbo which are our basic language in Nigeria has the highest percentage, while others follows. The result shows that majority of the respondents are Yoruba language speaker, they therefore has Yoruba as their primary language.
Table 2 response of the respondents on sex
	Gender
	Frequency
	Percentage

	Male
	50
	41.67%

	Female
	70
	58.33

	Total
	120
	100%



Table 2 above shows that the male respondents which include the school administrators, teachers and student are 50, while the female respondents are 70, making a total of 120 respondents. The analysis therefore shows that the female respondents are more than the male respondents. 
Table 3 percentage distribution of the respondents’ role.
	Role
	Frequency
	Percentage

	Administrator
	5
	4.17%

	Teacher
	15
	12.5%

	Student
	100
	83.88%

	Total
	120
	100%



Table 3 reveals the frequency distribution of the respondents according to their role. The school administrator are 4.17%, the teacher are 12.5% while the students who are the center piece of the work are of 83.33%. Therefore, making a total of 100%. The tables shows that the students are more than the teachers and the teachers more than the school administrators. The school administrators’ percentage is the least of all.
Table 4 primary language spoken at home by the students’
	Language students speaks at home
	Frequency
	Percentage

	Yoruba
	30
	30%

	Igbo
	13
	13%

	Hausa
	20
	20%

	Igala
	5
	5%

	Ebira
	7
	7%

	Nupa
	6
	6%

	Tapa
	2
	2%

	Pidgin
	8
	8%

	English
	9
	9%

	Total
	100
	100%



The result above shows that majority of the students are Yoruba and their most used language at home is Yoruba. Just 9 out of all the students English at home. Putting into practice their English language skills. This therefore shows one of the reason students finds it difficult to learn English language as a second language. It also shows why they are most affected by their primary language.

Table 5 student(s) current class grade level
	Grade level
	Frequency
	Percentage

	J.S.S 1
	25
	25%

	J.S.S 2
	40
	40%

	J.S.S 3
	35
	35%

	Total
	100
	100%



Table 5 reveals the frequency distribution of the respondents (students’) according to their class. From the table 25 students attempt the questionnaire from J.S.S 1, 40 students from J.S.S 2 and 35 students from J.S.S 3. The highest percentage of the class grade level is J.S.S 2.
Section 2
It focus on the teaching method and curriculum used in teaching and learning of English language in junior secondary schools. It aims to examine how effective and helping the teaching method and curriculum is to both the teachers and the students.
Table 6 Effectiveness and structure of the curriculum
	Question
	Strongly agree
	Agree
	Strongly disagree
	Disagree
	Total

	The curriculum for teaching English as a second language is well structured and effective.
	

19.17%
	

27.5%
	

48.33%
	

5%
	

100%



From the table above, it can be said that the current curriculum used for teaching is not well structured and the teaching method used by the teachers to teach English language is not effective as 48.33% of the respondents disagreed to the motion that the curriculum and method of teaching used is well structured and effective.
Table 7 The effectiveness and adequacy of teaching resources and material.
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Teachers have adequate resources and materials to effectively teach English language.
	

15%
	

19.17%
	

55%
	

10.83%
	

100%



Table 7 shows the result of how adequate the teaching materials and resources are in teaching English language. And from the table 15% of the respondents strongly agreed with the motion, 19.17% agreed, 55% disagreed and 10.83%of the respondents strongly disagreed. The table explains that teachers do not have adequate resources and materials to effectively teach English as a second language which in turn affect the teaching and learning process of both the teachers and the students.
Table 8 The integration of English language with students' native language.
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	English language instruction is sufficiently integrated with students’ native language to support learning.
	

14.17%
	

18.33%
	

48.33%
	

19.17%
	

100%



From the table above, English language instruction is not sufficiently integrated with the students’ native language as 48.33% of the respondent disagreed to the fact that English language instructions are sufficiently integrated with the students’ native language.



Table 9 Rate at which English language classes hold.
	Question
	Daily
	Bi-weekly
	Three times a week
	Four times a week
	Total

	How frequent does English language classes hold?
	
30.83%
	
25%
	
21.67%
	
22.5%
	
100%



Table 9 shows that in some schools English language classes holds daily (30.83%), in some it holds two times a week (25%), in another it holds four times a week (21.67%) and in another it holds four times a week (22.5%). Therefore we can say in most of the schools visited English language classes holds daily. If the classes holds daily it then means that there are other factors responsible for the difficulty in teaching and learning of English language in junior secondary schools.




Table 10 Time allocated to English language classes
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Adequate time is allocated for English language instruction.
	
17.5%
	
20%
	
41.67%
	
20.83%
	
100%



From the table, it can be said that though English classes hold daily, enough time is not allocated for it. 41.67% of the respondents disagree to the fact that the time scheduled for English language teaching and learning is not adequate.
Table 11 Percentage use of technology in teaching English language
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	The use of technology in teaching English is effectively implemented to enhance outcome.
	
15%
	
16.67%
	
46.67%
	
21.67%
	
100%



Table 11 reveals that the use of technology is not effectively implemented. Which implied that, it might either not be available, available but not working, working but no power supply to operate, power supply is available but there is no technical knowhow on how to operate it. On this ground, 46.67% of the respondents agrees that the use of technology in teaching and learning of English language is not effectively implemented to enhance learning outcome.
Section 3
Section 3 focus on the challenges faced by the students and what their experiences are in the teaching and learning process of English language. 
Table 12 How well students find English language classes engaging and motivating.
	Question
	Strongly agree 
	Agree
	Disagree
	Strongly disagree
	Total

	Students find English language classes engaging and motivating.
	
15%
	
22.5%
	
45%
	
17.5%
	
100%



Table 12 reveals that the learners do not find English language classes engaging and motivating. 15% of the respondents strongly agreed, 22.55 agreed, 45% disagreed and 17.5% strongly disagreed. Majority of the respondents therefore disagreed to the notion that English language classes is engaging and motivating.
Table 13 How well students' feel their challenges is been addressed.
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Students feel their specific challenges are adequately addressed in class.
	
7.5%
	
23.33%
	
46.67%
	
17.5%
	
100%



The table above shows that the specific challenges of the learners are not adequately met in the English language classes. Which means that it’s either not met at all or met but not up to expected. From the table, 7.55 of the respondents strongly agreed, 23.33% of the respondents agreed, 46.67% of the respondents disagreed and 22.5% of the respondents strongly disagreed.



Table 14
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	The current English language instruction helps students effectively improve their English language skills.
	


19.17%
	


16.66%
	


44.17%
	


20%
	


100%



From the table above, 19.17% of the respondents chose strongly agree, 16.66% chose agree, 44.17% chose disagree and 205 chose strongly disagree. Which means that to most of the respondents, the language instruction used in the teaching and learning process of English as a second language is not effective to improve thee learners English language skills.


Table 15
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Students has access to supplementary English language materials such as books and other resources 
	

18.33%
	

22.5%
	

45%
	

14.17%
	

100%



The table above reveals that 18.335 of the respondents strongly agreed that there are access to supplementary English language learning materials, 22.5% agreed, 14.175 strongly disagreed and 455 of the respondents disagreed. It can therefore be said the though some students as access to supplementary English language material, majority of the students does not as 45% of the respondents disagreed.




Table 16
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Assessment methods used in English language teaching accurately reflects student proficiency and progress.
	

20%
	

16.675
	

47.5%
	

15.83%
	

100%



The table above shows that 20% of the respondents strongly agree to the fact that the methods used for assessing the student does not accurately reflect their proficiency and progress, 16.67% agreed, 47.55 of the respondents disagreed and 15.83% of the respondents strongly disagreed. Larger percent of the respondents disagreed showing that the method used does not effectively evaluate and assess the students’ proficiency and progress in English language.


Section 4
Section 4 focusses on the teachers and the class-room environment. It assess how well teachers are trained and prepared to suit the teaching and learning environment and the state of the class-room where teaching and learning takes place.
Table 17
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	English language teaches are well trained and experienced in teaching English language.
	

20.83%
	

18.33%
	

39.17%
	

21.67%
	

100%



From the table, 20.835 of the respondents chose strongly agree, 18.335 chose agree, 39.17% chose disagree and 21.67% chose strongly disagree. This implies that the larger percent of the respondents disagreed to the notion that English language teachers are well trained and experienced to teach English language in junior secondary schools.
Table 18
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	The class-room environment is supportive and conductive for learning and teaching English language.
	

17.5%
	

22.5%
	

45.83%
	

14.17%
	

100%



The table shows that 17.55% of the respondents strongly agreed that class-room environment is conductive for the learning and teaching English language, 22.5% agreed, 45.83% disagreed and 14.17% strongly disagreed. Meaning that the class-room environment is not conductive for the teaching and learning process.




Table 19 
	Question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Teachers receive sufficient training and professional development opportunities to improve their English teaching skill.
	


22.5%
	


17.5%
	


43.33%
	


16.67%
	


100%



The table shows that 22.5% of the respondents believes that teachers receives sufficient training and professional development opportunities to improve their English teaching skills17.5% agreed, 43.33% disagreed and 16.67%strongly disagreed. Majority of respondents disagreed.
Table 20
	question
	Strongly agree
	Agree
	Disagree
	Strongly disagree
	Total

	Teachers receive sufficient support from school administrator in their English language teaching effort.
	
19.17%
	
16.67%
	
45.83%
	
18.33%
	
100%



From the table above 19.17% picked strongly agree in relation to the question asked, 16.67% picked agree, 45.83% picked disagree and 18.333% picked strongly agree. This therefore implies that teachers are not given sufficient support by the school administrator.
Discussion.
The findings of this study studies the problem teachers faced in teaching English language as a second language in schools and the challenges faced by learners in learning, assimilating and putting into practice what has been taught. The problem include; a non-supportive teaching and learning environment, lack of full support from the school administrators, availability and the effective use of instructional material and technology among many others.
Addressing these issues will enhance academy performance of both the teachers and the learners in the teaching and learning process. It will make the teaching and learning of English language in school easer and effective. 
Many Nigeria students come from diverse linguistic background, with their primary language often being a local dialect or language. This diversity influence hoe students learn and use English. For instance, a Yoruba speaking student may find it challenging to grasp certain English phonemes or grammatical structures that do not exist in Yoruba. The tendency to rely on their native language for expression can lead to code-mixing and code-switching, which complicate their understanding of English syntax and vocabulary.
Lack of adequate teaching resources and material significantly affect the effectiveness of English language instruction in junior schools. Many classroom are poorly equipped, lacking essential resources such as textbooks, audio-aids and language labs. This deficiency limit teachers’ ability to deliver dynamic and interactive lessons, which are crucial for language acquisition.
 Furthermore, limited access to modern technology hampers both learning and teaching process. In an era where digital literacy is increasingly important, the absent of technological resources such as computer, internet access and educational software restrict students exposure to diverse language context and learning methods. The integration of technology into English language with instruction could provide students with valuable tools for practice and exploration of the language. Failure to effectively integrate students’ native language into English instruction poses significant challenges. While it is important for students to learn English, completely regarding their primary languages can lead to language transfer issues, where student apply rules and structure from their native language to English, resulting in error. A more effective approach involve adopting culturally responsive teaching method that acknowledge and utilize students’ native language as bridge to learning English. By leveraging students’ linguistic strength, educators can create a more inclusive environment that support language development foster confidence in using English. 
Also, the allocation of time for English language instruction is often insufficient with multiple subjects calling for attention in a limited school timetable. English may therefore not receive the adequate focus needed for language acquisition. This limitation can hence hinder the depth and quality of language instruction, preventing students from achieving fluency. Language learning requires consistent practice and exposure which is difficult to achieve with limited instructional time. Continuous engagement with the language through reading, writing and listening is essential for developing proficiency. School must therefore prioritize sufficient time allocation for English language classes to ensure effective learning.
The use of technology in English teaching is not effectively implemented to enhance outcome as many schools don’t have any technological device to aid the teaching and learning process of English language and for some schools that has, are not using it base on different factors like electricity, lack of technical know-how, lack of personnel among many others. The use of educational software, online resources and interactive platforms can enhance students’ learning experiences by providing diverse language exposure and practice opportunities to the students. For instance, language learning apps and online language exchange programs can facilitate communication with native English speakers. Technology can also help to bridge the resource gap faced by many schools. Digital tools can supplement traditional teaching methods, offering alternative ways for students to engage with English.
From the students’ response it was discovered that students lack engagement and not motivated to learn English language. Many student exhibit a disinterest in learning English, often viewing it as subject they must pass rather than a valuable skill. The students’ emphasis is primarily on passing examination which makes them focus on rote memorization rather than developing a genuine interest in the language. Students comes from varied linguistic and educational background, which means their specific challenges in learning English can differ widely. Some students may struggle with literacy skills, while others might have a strong command of their native language but face difficulties in transferring those skills to English. Thee one-size-fits-all approach in many classrooms often fails to address these diverse needs, leaving some students behind.
Again, the physical environment of many of the classrooms is often not conducive as some of the classes are overcrowded. Leading to an uneven learning and this tends to make the students disconnected from what is being thought. For instance in some school there are no widows to protect the students from rain, breeze and dust, while at some there are no enough chairs for the students to sit on. Some classrooms are even over heating making the students not motivated to learn. And if a classroom environment does not support learning then it will be very difficult for learning to take place because at the end of the day, the teaching and learning objective will not be achieved.
Lastly, another problem is the insufficient training and professional development of teacher. Many of the teachers teaching English are not professionally qualified to do so while even the qualifies ones are not being exposed to adequate training and professional opportunities that can enhance and improve their English language teaching skills. As teachers’ exposure to professional training makes them updated and better in the teaching of English language. It will also help them to know the right measures to take to effectively impart knowledge to the students.







CHAPTER FIVE
SUMMARY, FINDINGS, RECOMMENDATIONS AND CONCLUSION
 Summary
The focus of this study was to determine the problem of teaching and learning English language in selected junior secondary schools in Ilorin south local government area of Kwara state. The study aims at investigating and identifying the challenges teachers and students face in the teaching and learning process of English language in junior secondary schools, it aims to determine the effect of these challenges on the teachers and students performance in the teaching and learning of English language.  To find out how language policy influences the teaching and learning of English language. It aims to identify the relationship between the learners’ background and the learning of English.
The background of the study navigate through the establishment that English is a major language in Nigeria because it is a lingual Franca in Nigeria. English language serves as one of the heritage left behind by the British colonies. In Nigeria today, English language functions as the language of commerce, international relations, politics, science and technology, it serves as the world language that helps to bridge language barrier. The role of English is therefore clearly stated in the NPE (National Policy of Education) as a school subject and also a language of instruction in schools.
Since English language is a language students has been exposed to right from their primary school education why then do they still have difficulty in using and learning the language. Some learners can’t even read, write, speak or communicate in English, some don’t even understand a course until it is explained and interpreted in the language of their environment or their mother tongue. Teachers hence for the purpose of teaching and achieving the object of the teaching dance to the tune of the student. This therefore end up making the student so comfortable communicating in their mother tongue or the language of their environment giving little or no priority to learning and improving their English language skills. And this is why students though educated finds it difficult to express themselves in English language. Some of them are even very intelligent but they tend to find more comfort in their primary language.
The study was carried out through a questionnaire survey and participants’ observation, where the questionnaire asked the respondents some opened-ended questions in regards to their background information, it also asked them some closed-ended question in regards to the teaching method and curriculum used in English language teaching, the students’ experience and challenges and also the teachers’ experience and the classroom environment.


Findings
The findings of this research are discussed in relation to the research question, identifying the problems faced by both teachers and student in the teaching and learning process of English language and the reason for such problems or challenges. 
One of the core issues identified is the availability and the skills of the teacher. Many English teachers lack the necessary training and skills to teach English effectively. In some schools SSCE holds are the ones employed to teach English, asking people are not professional equipped to tutor the student. Many teachers may not have the necessary training or proficiency in English to effectively impart language skills to the students. And this deficiency can hinder the quality of education and language acquisition among students. Professional development opportunities are limited, resulting in teaching methods that do not engage students or cater to diverse learning styles.
Additionally, the curriculum and teaching methods used by teachers in the junior secondary schools may not always be conductive for effective English language learning. The organizing of seminars, workshop and symposium for teacher will help them advance their English language teaching, know what works for other English instructor, possibly people who are more learned or professional in that field. This also helps to evaluate the curriculum, because the curriculum may not be adequately structured to develop all the language skills (reading, writing, speaking and listening) or may not align with the modern language teaching approaches that promote communication competence.
Limited Resources in another issue faced in the teaching and learning of English language. Schools often face shortages of essential teaching materials, such as textbooks, audio-visual aids, and technology. And in some schools these materials are available but not used most especially the government owned schools. And at the end of the day, these materials are eaten up and destroyed because they are not given out to the student for use. Many junior secondary school don’t have a library and a computer center where the student can enhance their learning and even to some that has, these resources are lock up and students are denied assess tom it. This scarcity and the usage denial hinders interactive learning experiences that are crucial for language acquisition.
Another challenge faced in English language learning is the linguistic background of the students. Students come from diverse linguistic backgrounds, leading to a reliance on native languages in informal settings, giving the student the belief that English should be practice mainly in the class room especially when a teacher is around or possibly in things that involves teacher or the school authority. This affects their willingness of the students to practice English in a non-formal setting, creating a disconnection between classroom learning and real-life application.
Overcrowded classrooms is another issue, this makes it difficult for teachers to provide individual attention, leading to a lack of engagement and understanding among students. This will hinder the teacher from knowing and identifying the individual needs of the students and also hinder an effective learning as the classroom will not be conducive for both the teacher and the students. This situation often results in a one-size-fits-all approach to instruction.
These challenges among many others not only hinder students’ academic performance but also affect their confidence and motivation to learn. Poor proficiency in English limits their future academic and professional opportunities as English language is a dominate language of all things, perpetuating a cycle of disadvantage.

Recommendation/conclusion
Teachers’ Training and Development should be implemented. Implementing a regular professional development programs will equip teachers with modern teaching strategies and resources. A continues professional development (CPD) is essential for teachers to stay updated with modern teaching, methods and strategies. Workshops and seminars focused on interactive and student-centered teaching methods can improve instructional quality. Regularly scheduled workshop can focus on innovative teaching practice, language acquisition theories and classroom management techniques. This workshop can invite expert facilitators from educational institution and language organizing. Also with the rise digital learning platforms, teachers can assess online courses tailored to ESL (English as a second language) instruction. This flexibility allows teachers to learn at their own pace and allow new techniques in their classroom. Establishing a mentorship system where experienced teacher guide new educators can foster a collaborative environment. 5this mentorship can include classroom observations, feedback selections and co-teaching opportunities
Government and educational authorities should prioritize resource allocation to schools. Providing sufficient teaching materials, including technology integration, can create a more engaging learning environment. To tackle resource shortage in schools, forming strategic partnership can be beneficial as schools can collaborate with NGO and Governmental bodies to secure grants which specially aimed at improving English instructions. This funding can be used for purchasing books, technology and other resources. Partnering with organization that focus on education can lead to donation of books, learning materials and technology providing student with better assess to resources. Establishing a well-stocked library with English resources, including fiction and non-fiction, and reference materials can encourage reading and independent study among students. Resource centers can be equipped with computer, language learning software and internet access. This technology allows students to engage with interactive content, enhancing their language skills through multimedia. 
Schools should encourage the use of English in both academic and social contexts. Initiatives such as English clubs, drama competitions, and public speaking events can motivate students to practice their language skills. Engaging students outside the traditional classroom can significantly improve language proficiency. Schools can establish clubs where students participant in discussion, book reading and language games. This create a supportive environment for practicing English. Encouraging students to participant in debates and public speaking contests can build confidence and improve their speaking skills. These activities can also foster critical thinking and articulate expression. Schools can also establish policies that requires English to be spoken during specific time, such as break period or school assemblies. This encourages the students to practice their language skills in social setting. Also, as a means to integrate English language with the students’ primary language, schools can display signs in English languages within school premises as this helps to reinforce the importance of English and create an immersive learning environment.
Furthermore, efforts should be made to reduce class sizes to enhance personalized instruction. This could involve hiring more teachers or implementing split classes for language subjects, allowing for more effective communication and interaction. Schools can implement a system where student rotate between different classrooms foe language instruction. This not only reduces class sizes but also allows for varied teaching styles. Incentives for teachers will enhance the employment of more teachers.
Inclusion, schools can organize workshop that educate parents on supporting their children’s English learning at home. This put the parent in the position to enhance their children’s English skills, encouraging the children to communicate in English even at home.
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APPENDIX
Problem of teaching and learning English language as a second language in junior secondary school of Ilorin South Local Government, Kwara State.
Dear Respondent,
    This questionnaire is designed for the purpose of gathering information on the problem of teaching and learning English as a second language.
It is purely for a research purpose, thus the information provided would be treated as such. I shall be very grateful if you can sincerely complete this questionnaire. Thanks.

Instructions: Please tick as you deem appropriate.
Section 1: Background information
1. What is your primary language?
2. Gender
a. Female  {  }
b. Male	  {  }
   
13. What is your role? 
a. Student {  }
b. Teacher {  }
c. Administrator {  }
4. What is the primary language spoken at home by the student(s)?
5. What is the student's current grade level?
a. JSS 1 {  }
b. JSS 2 {  }
c. JSS 3 {  }


Section 2: Teaching method and Curriculum
6. The current curriculum for teaching English as a second language is well-structured and effective.
a. Strongly Agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly Disagree  {  }
7. Teachers have adequate resources and materials to effectively teach English as a second language.
a. Strongly Agree  {  }
b. Agree  {  }
c.  Disagree  {  }
d. Strongly Disagree  {  }
8. English language instruction is sufficiently integrated with students' native languages to support learning.
a. Strongly Agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly Disagree  {  }
9. How frequently are English language classes held?
a. Daily  {  }
b. Bi-weekly  {  }
c. Thrice a week  {  }
d. Four times a week  {  }
10. There is adequate time allocated in the school schedule for English language instruction.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }
11. The use of technology in teaching English is effectively implemented and it enhance learning outcome.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }

Section 3: Students experience and challenges
12. Students find English language classes engaging and motivating.
a. Strongly agree  {  }
b. Agree {  }
c. Disagree  {  }
d. Strongly disagree  {  }
13. Students feel their specific challenges in learning English are adequately addressed in class.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }
14. The current English language instruction helps students effectively improve their English language skills.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly agree  {  }
15. Students have access to supplementary English language learning materials such as books and resources.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly agree  {  }
16. Assessment methods used in English language teaching accurately reflects students’ proficiency and progress.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }

Section 4: Teacher and classroom Environment.
17. English language teacher are well trained and experienced in teaching English as a second language.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly agree  {  }
18. The Classroom Environment is supportive and conductive for learning and teaching English.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly agree  {  }
19. Teachers receive sufficient training and professional development opportunities to improve their English teaching skills.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }
20. Teachers receive sufficient support from the school administrator in their English language teaching effort.
a. Strongly agree  {  }
b. Agree  {  }
c. Disagree  {  }
d. Strongly disagree  {  }

