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ABSTRACT
This study evaluates the structure, implementation, and overall effectiveness of the teaching practice programs in Kwara State, Nigeria, with a particular focus on their impact on teacher trainees’ pedagogical skills. The research involved 50 participants, predominantly male, with varied marital status, educational qualifications, and years of experience in the teaching profession. Through the use of a structured questionnaire, data was gathered on several key aspects: the structure and implementation of teaching practice programs, the impact on classroom management and lesson delivery, challenges encountered during teaching practice, and strategies for improvement. The findings reveal that the teaching practice programs are generally well-organized and play a crucial role in improving participants’ classroom management, lesson planning, and student evaluation skills. However, some participants faced significant challenges, particularly in aligning theoretical knowledge with practical teaching experiences. Issues related to classroom management, insufficient guidance from mentors, and limited resources also emerged as common problems during teaching practice. Despite these challenges, the respondents identified several areas for improvement, such as increasing the duration of teaching practice, providing more comprehensive training for mentor teachers, and enhancing the availability of resources. Recommendations from the study highlight the need for better support mechanisms for teacher trainees, more robust feedback systems, and improved alignment between theory and practice. The study concludes that while the teaching practice programs in Kwara State have been successful in many areas, addressing the identified challenges is essential for optimizing the program’s impact on the professional development of future educators.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Teaching practice is a cornerstone of teacher education programs globally, playing a pivotal role in shaping the competencies and effectiveness of future educators. It offers a vital bridge between theoretical knowledge acquired in training institutions and the practical skills necessary for classroom teaching. In Kwara State, Nigeria, the significance of teaching practice is underscored by its potential to improve the quality of teachers and, consequently, the overall educational outcomes for students.
Kwara State's education system has historically faced several challenges, including varying standards of teacher quality, inadequate professional development opportunities, and inconsistent teaching practices. These issues have had a detrimental effect on student performance and overall educational attainment in the state. According to Adeyemi (2022), addressing these challenges requires a comprehensive approach that includes a strong emphasis on effective teaching practice programs.
Teaching practice involves placing teachers-in-training in actual classroom settings where they can gain hands-on experience under the supervision of experienced mentor teachers. This period of practical training is designed to help them develop essential pedagogical skills, classroom management techniques, and the ability to adapt theoretical knowledge to real-world teaching scenarios. The quality and structure of teaching practice programs can significantly influence the preparedness and effectiveness of these teachers once they enter the workforce (Ajayi & Oladipo, 2023). In Kwara State, the structure and implementation of teaching practice programs vary widely among teacher training institutions. Some programs are well-organized, providing adequate support and supervision, while others are less structured, leading to a disparity in the quality of teachers produced. Olowookere (2023) highlights that inconsistencies in teaching practice programs contribute to the varying levels of teacher competency observed across schools in the state.
The need for competent and well trained teachers, astute in both content knowledge and general pedagogical practices in their subject areas, is a very pertinent one if any nation is to succeed in developing the required human capital base to foster national development. This is because teachers are the main implementers of educational policies, organized into school programmes in the form of curriculum and syllabi. According to Eisner (2012) the role of the teacher in curriculum implementation cannot be over emphasized. It is "the teacher" who "will have a general guide of topics in a subject field, a sequence among topics, a general set of aims, textbooks, and other instructional resources", to effectively organize and plan the curriculum to suit that level and background of the learner in the classroom.
The need for effective teaching practice is further emphasized by the changing educational landscape and the increasing demand for high-quality education. Teachers today are expected to be not only knowledgeable in their subject areas but also skilled in innovative teaching methods, classroom management, and the integration of technology in education. Teaching practice programs that are comprehensive and well-structured can play a crucial role in equipping teachers with these necessary skills (Nwachukwu, 2023).
A mandatory requirement for the preparation of some teachers in Colleges of Education is active participation in a teaching teaching practice also called teaching practice. This is an off-campus teaching exercise where students are required to practice the theories they have acquired in the classroom under the supervision of their lecturers and teachers on the field to further develop their teaching proficiencies (Oluche, 2022). A casual observation and informal discussion with a cross section of students seem to suggest that some appear not to fully appreciate the essence of the off-campus teaching practice. They appear to regard the exercise as just a requirement for graduation. Is this assertion true? If it is, then such trainee teachers are likely not to take the exercise seriously because it has been established that an individual's perceived benefit of a phenomenon is believed to influence the person's general attitude towards that particular phenomenon. For instance, studies have revealed that people's perceived benefit of gene technology influences their acceptance of such technology (Sparks, Frewer, 1994; Frewer, Howard, & Shepherd, 2015). 
In a similar vein, one cannot discount the possibility that trainee teachers' perception of the importance of teaching practice might influence their general attitude towards the exercise. A positive perception of the importance of teaching practice to trainee teachers is likely to influence the level of importance they would attach to the exercise and this might affect the general effectiveness of the exercise (Aribo, 2020).
Despite the recognized importance of teaching practice, several challenges impede its effectiveness in Kwara State. These challenges include insufficient resources, inadequate supervision, limited feedback mechanisms, and a lack of alignment between the curriculum of teacher training institutions and the practical demands of teaching. Addressing these challenges is crucial for improving the quality of teachers and, by extension, the quality of education in the state (Okoro, 2023).
Furthermore, the impact of teaching practice on teacher quality has implications for broader educational policy and planning. Policymakers and educational stakeholders need to understand the critical components of effective teaching practice to make informed decisions that will enhance teacher preparation programs. This understanding can lead to the development of policies that support continuous improvement in teaching practice, ultimately contributing to better educational outcomes (Akinwale, 2023).
In the realm of education, the quality of teaching is paramount to the overall effectiveness of the educational system. The quality of teaching is directly linked to the competence, skills, and knowledge of teachers. In recent years, there has been a growing recognition of the significance of teacher quality in determining the success of educational programs and the academic achievement of students. Consequently, there has been an increased focus on understanding the factors that contribute to the development and enhancement of teacher quality (Ossim, 2020).
In Kwara State, Nigeria, as in many other parts of the world, the quality of teaching has been a subject of concern for policymakers, educators, and stakeholders in the education sector. There is a consensus that the quality of teaching in Kwara State needs to be improved to enhance the overall quality of education and to meet the educational needs of students effectively.
In light of these considerations, this study aims to investigate the effect of teaching practice on the quality of teachers in Kwara State. By examining the structure and implementation of teaching practice programs, evaluating their impact on teacher competencies, and identifying the challenges faced, this study seeks to provide actionable insights for improving teacher quality through more effective teaching practice programs.
Statement of the Problem
Despite the recognized significance of teaching practice, concerns have been raised regarding the quality of teachers emerging from teacher education programs in Kwara State. There is a growing body of evidence suggesting that many teachers, after completing their teaching practice, still lack the essential skills and confidence required for effective teaching. This gap can be attributed to several factors, including inadequate supervision, limited feedback, and a disconnect between the theoretical content taught in training institutions and the practical realities of the classroom (Olawale & Omotayo, 2023).
The persistent issue of underprepared teachers poses a significant threat to educational quality in Kwara State. It is imperative to investigate the impact of teaching practice on teacher quality to identify weaknesses in the current system and propose actionable solutions to enhance the effectiveness of teaching practice programs.
Objectives of the Study
The primary objective of this study is to examine the effect of teaching practice on the quality of teachers in Kwara State. Specific objectives include:
1. To analyze the structure and implementation of teaching practice programs in teacher training institutions in Kwara State.
2. To evaluate the impact of teaching practice on the pedagogical skills and competencies of teachers.
3. To identify the challenges teachers face during their teaching practice.
4. To propose strategies for improving the effectiveness of teaching practice to enhance teacher quality.
Research Questions
This study seeks to address the following research questions:
1. How are teaching practice programs structured and implemented in Kwara State?
2. What is the impact of teaching practice on the pedagogical skills of teachers in Kwara State?
3. What challenges do teachers encounter during their teaching practice?
4. What strategies can be implemented to improve the effectiveness of teaching practice in Kwara State?
Significance of the Study
The findings of this study are expected to provide valuable insights for policymakers, educators, and teacher training institutions in Kwara State. By understanding the current state of teaching practice and its impact on teacher quality, stakeholders can make informed decisions to enhance the training and professional development of teachers. Improved teaching practice programs can lead to the production of better-qualified teachers, ultimately contributing to the overall improvement of the education system in Kwara State.
Teacher training institutions can use the findings to evaluate and improve their teaching practice programs. By understanding the factors that contribute to effective teaching practice, institutions can redesign their curricula to better prepare teachers for real classroom challenges.
Scope of the Study
This study focuses on the effect of teaching practice on the quality of teachers in Kwara State. It will involve an analysis of teaching practice programs in selected teacher training institutions within the state. The study will consider the experiences and perceptions of teachers, mentor teachers, and supervisors involved in the teaching practice process.
Definition of Key Terms
Teaching Practice: A period during which teachers-in-training are placed in schools to gain practical teaching experience under the supervision of experienced teachers.
Teacher Quality: The effectiveness of a teacher in facilitating student learning, characterized by their knowledge, skills, attitudes, and professional behavior.
Pedagogical Skills: The methods and strategies used by teachers to facilitate learning and manage the classroom effectively.
Effect: A change which is a result or consequence of an action or other cause.
Teacher: A teacher, also called a schoolteacher or formally an educator, is a person who helps students to acquire knowledge, competence, or virtue, via the practice
Teaching: The profession of those who give instruction, especially in an elementary school or a secondary school or in a university.










CHAPTER TWO
LITERATURE REVIEW
Introduction 
This chapter presents a review of the literature on the effect of teaching practice on the quality of teachers, with a focus on Kwara State, Nigeria. The review will be sub-divided into the following sub headings;
· Concept of Teaching Practice and Objectives of Teaching Practice
· Studies on factors Influencing the Quality of Teaching Practice
· Studies on the Impact of Teaching Practice on Teachers’ Quality
· Appraisal of Literature Reviewed
Concept and Objectives of Teaching Practice
Teaching practice, also known as teaching practicum or teaching internship, is an integral component of teacher education programs. It provides pre-service teachers with the opportunity to apply the theoretical knowledge they have acquired in real classroom settings, under the guidance and supervision of experienced teachers. Teaching practice typically involves a period of practical training in schools, during which pre-service teachers observe experienced teachers, plan and deliver lessons, and engage in reflective practice (Edwin, 2023). Teaching practice is considered essential for the development of teaching skills, competencies, and knowledge. It allows pre-service teachers to gain practical experience, develop classroom management skills, and apply teaching strategies learned in teacher education programs. Moreover, teaching practice provides pre-service teachers with the opportunity to receive feedback and guidance from experienced teachers, which is essential for their professional development (Britanica, 2022). 
Teaching practice refers to the multifaceted process through which educators engage in the planning, implementation, and evaluation of instructional strategies to foster student learning and development. It encompasses various activities within and beyond the classroom, emphasizing the continuous professional growth of teachers. Within the classroom, effective teaching practices involve differentiated instruction, formative assessment, and creating a supportive learning environment. Differentiated instruction tailors teaching methods and materials to meet diverse student needs and interests, promoting engagement and achievement (Center for Teaching and Learning, Stanford University). Formative assessments allow teachers to monitor student progress and adjust instruction accordingly, ensuring that all students can achieve their learning goals (Adeyemi, 2018).
Beyond the classroom, teaching practice includes collaboration with colleagues, ongoing professional development, and engagement with the broader school community. Teachers often participate in professional learning communities (PLCs) and workshops to stay updated with the latest educational research and pedagogical innovations. Additionally, fostering relationships with students' families and the community enhances the educational experience and supports student success (Advance, 2023). Recent research highlights the importance of teaching practice and its positive impact on student engagement and motivation. Providing teachers with the freedom to make instructional decisions and adapt their teaching styles to meet students' needs is crucial for effective teaching practice (Yang, 2023). Furthermore, integrating technology and game-based learning strategies can enrich the classroom environment and promote active learning (Pan, 2023). Effective teaching practice is dynamic and requires teachers to be reflective practitioners who continuously seek to improve their instructional methods and understand their students' evolving needs. It is informed by evidence-based practices and is crucial for fostering a love for learning, critical thinking, and lifelong educational engagement among students (DeWitt, 2023).
According to National Universities Commission (NUC, 2007) Benchmark and National Commission for Colleges of Education (NCCE, 2015), the following sets of objectives have been established for why teaching practice is a mandatory component of teacher training. 
i. To expose student-teachers to real life classroom experiences under the supervision of professional teachers.
ii. To provide the forum for student-teacher to translate educational theories and principles into practice.
iii. To enable student-teachers discover their own strengths and weaknesses in classroom teaching and provide opportunities to enable them address their weaknesses and enrich their strengths.
iv. To familiarize student-teachers with real school environment as their future work place.
v. To provide student-teachers with an opportunity for further acquisition of professional skills, competencies, personal characteristics and experience for full-time teaching after graduation.
vi. To help student-teachers develop a positive attitude towards the teaching profession.
vii. To serve as a means of assessing the quality of training being provided by teacher training institutions.
Studies on Factors Influencing the Quality of Teaching Practice
According to The Teachers Registration Council of Nigeria (TRCN), (2017), the quality of teaching practice is influenced by a variety of factors, ranging from individual teacher attributes to broader systemic conditions. Key factors include:
1. Teacher Professional Development: Continuous professional development is essential for maintaining and improving teacher quality. Effective professional development programs are those that are sustained, collaborative, and connected to practice. They focus on specific instructional strategies and provide teachers with the opportunity to learn and apply new skills in their classrooms. Research shows that professional development that includes coaching, feedback, and collaborative learning communities is particularly effective (Darling, 2017).
2. Classroom Management Skills: Effective classroom management is a critical component of high-quality teaching. Teachers who can create and maintain an organized and supportive classroom environment are better able to facilitate learning. This involves setting clear expectations, managing student behavior, and creating a positive classroom culture. Studies indicate that teachers who excel in classroom management often see better student engagement and academic performance (Wong, 2014).
3. Instructional Practices: The use of evidence-based instructional practices significantly influences teaching quality. This includes methods such as differentiated instruction, formative assessment, and explicit teaching of critical thinking skills. Teachers who effectively implement these practices are better able to meet diverse student needs and improve learning outcomes (Hattie, 2013)​ 
4. Teacher Collaboration and Support: Collaboration among teachers can enhance teaching quality by allowing for the sharing of best practices and mutual support. Professional learning communities (PLCs) and other collaborative structures enable teachers to work together on lesson planning, problem-solving, and professional growth. Schools that foster a culture of collaboration often see improvements in both teacher performance and student outcomes (Vangrieken, 2015).
5. Teaching Resources and Infrastructure: Access to adequate teaching resources and infrastructure plays a significant role in teaching quality. This includes having sufficient instructional materials, technology, and physical classroom conditions conducive to learning. Schools that provide robust support systems and resources enable teachers to focus more effectively on instruction and student engagement (OECD, 2018).
6. Teacher Autonomy: Allowing teachers the freedom to make instructional decisions and adapt their teaching methods to their students' needs can improve teaching quality. Teacher autonomy is linked to higher job satisfaction and motivation, which in turn can lead to better instructional practices and student outcomes (Yang , 2023)​
7. Initial Teacher Education and Induction Programs: High-quality initial teacher education programs and robust induction processes for new teachers are crucial for developing teaching quality. These programs should provide a strong foundation in both subject matter and pedagogy, as well as practical classroom experience. Effective induction programs that offer mentoring and support during the first years of teaching help new teachers transition smoothly and build their professional skills (Ingersoll & Strong, 2011).
8. School Leadership: Effective school leadership is essential for creating an environment that supports high-quality teaching. Principals and other school leaders who prioritize instructional leadership, provide constructive feedback, and foster a positive school culture can significantly impact teacher performance and student achievement (Robinson, 2008).
Studies on impact of Teaching Practice on Teacher Quality
Teaching practice significantly impacts teacher quality by shaping the skills, knowledge, and attitudes necessary for effective teaching. Recent research highlights several key areas where teaching practice influences teacher quality:
1. Professional Development and Continuous Learning: Effective professional development (PD) is crucial for enhancing teacher quality. PD programs that are research-based, context-specific, and involve active learning strategies show significant positive impacts. For example, large-scale PD programs that incorporate instructional coaching and evidence-informed strategies have been shown to improve teacher effectiveness by providing ongoing support and practical resources (Sims, 2023)​
2. Classroom Practice and Student Achievement: Specific teaching practices are closely linked to student achievement. Techniques such as mastery learning, clear and purposeful feedback, and structured class sessions significantly boost student outcomes. Research has shown that when teachers frequently use practices like challenging students with deep questions, providing clear expectations, and reviewing material to ensure retention, students perform better academically (Hattie, 2013; NSW Department of Education, 2013)​
3. Evaluation and Feedback Mechanisms: While evaluating teacher quality through student test scores alone can be problematic due to various factors, a comprehensive approach combining observations, student feedback, and professional development can provide a more accurate assessment. Studies suggest that multi-faceted evaluation systems that incorporate these elements are more effective in identifying and improving teacher quality than those relying solely on test scores (Goldhaber, 2013)​ (My College)​.
4. Initial Teacher Preparation and Early Career Support: The transition from teacher preparation to early career is critical. Programs that offer robust support during this phase, including mentoring and targeted PD, help new teachers develop essential skills and reduce attrition rates. Effective early career frameworks, such as those implemented in various education systems, emphasize the importance of continuous learning and adaptation to enhance teaching quality (Department for Education, 2019)​ (My College)​.
5. Impact of Teaching Conditions: The working conditions and support systems available to teachers also play a significant role in their professional growth and effectiveness. Schools that foster a collaborative culture, provide adequate resources, and ensure manageable workloads tend to have higher teacher quality. These environments encourage teachers to engage in reflective practice and collaborative problem-solving, further enhancing their teaching capabilities (Education Endowment Foundation, 2021)​ (MDPI)​.
APPRAISAL OF LITERATURE REVIEWED
This chapter has provided a review of the literature on the effect of teaching practice on the quality of teachers, with a focus on Kwara State, Nigeria. The review has highlighted the importance of teaching practice in teacher education and training, identified factors influencing the quality of teaching practice, and examined the impact of teaching practice on teacher quality. Additionally, the chapter has discussed existing research on teaching practice in Kwara State and identified gaps in the literature that this study seeks to address.
The quality of teaching practice in Kwara State significantly influences teacher quality through various initiatives and programs aimed at professional development and instructional improvement. The KwaraLEARN program, for instance, plays a crucial role by incorporating technology and data-driven approaches to enhance teaching effectiveness and learning outcomes in public schools. This program provides continuous training, high-quality learning materials, and ongoing coaching for teachers, which collectively contribute to better instructional practices and improved teacher performance​ (KwaraLEARN, 2018)​.
Improving teacher quality requires a multi-dimensional approach that includes effective PD, supportive evaluation systems, robust initial teacher preparation, and conducive teaching conditions. These elements collectively contribute to a continuous improvement cycle, enabling teachers to develop and sustain high-quality teaching practices (Strong, 2011).
The quality of teaching practice is influenced by a combination of professional development, classroom management, instructional practices, teacher collaboration, resources, autonomy, initial education, and leadership. Addressing these factors comprehensively can lead to significant improvements in teaching quality and, consequently, student learning outcomes (Strong, 2011).




CHAPTER THREE
METHODOLOGY
Introduction 
	This chapter presents the method and procedure that were employed in this study. It is organized under the following sub-headings: Research Design, Population of the Study, Sample and Sampling Technique, Research Instrument, Validity of the Instrument, Reliability of the Instrument, Method of Data Collection, Method of Data Analysis.
Research Design
The study employs a descriptive survey research design to investigate the effect of teaching practice on the quality of teachers in Kwara State. This design is appropriate as it allows for the collection of detailed information from a sample of teachers across multiple schools, providing a comprehensive understanding of their experiences and perceptions regarding teaching practice.
Population of the Study
The population of this study comprises all teachers working in public secondary schools in Kwara State. These teachers have undergone teaching practice during their teacher education programs and have since gained practical experience in their teaching careers. Their insights are crucial for understanding the long-term impact of teaching practice on teacher quality.


Sample and Sampling Technique
The sample consists of 50 teachers selected from five public secondary schools in Kwara State, with 10 teachers from each school. The sampling technique used is stratified random sampling. This technique ensures that each school is represented and that the sample includes teachers with varying levels of experience and subject specializations.
Research Instrument
The primary research instrument used for data collection is a structured questionnaire. The questionnaire is designed to collect data on the experiences, challenges, and perceptions of teachers regarding the impact of their teaching practice on their current teaching quality. It consists of both closed-ended and open-ended questions and is divided into three sections: Section A: Demographic information (e.g., age, gender, years of teaching experience, subject specialization). Section B: Experiences and challenges during teaching practice (e.g., supervision, classroom management, lesson planning). Section C: Perceptions of the impact of teaching practice on teaching skills and competencies.
Validity of the Instrument
The research supervisor assisted to ascertain the face and content validity in addition to the correction taken from expert on the field of test and measurement.

Reliability of the Instrument
The reliability of the questionnaire is assessed through a pilot study involving 10 teachers who are not part of the main study sample. The pilot study helps determine the consistency and stability of the questionnaire items. Data collected from the pilot study are analyzed using Cronbach's alpha coefficient to measure internal consistency. A Cronbach's alpha value of 0.70 or higher is considered acceptable, indicating that the questionnaire is reliable.
Method of Data Collection
Data collection is conducted in two phases. In the first phase, the researcher contacts the selected schools to obtain permission to administer the questionnaire to the teachers. In the second phase, the researcher visits the schools and administers the questionnaire to the respondents. The respondents are given clear instructions on how to complete the questionnaire and are assured of the confidentiality and anonymity of their responses. The completed questionnaires are collected on the same day to ensure a high response rate.
Method of Data Analysis
Data collected from the study were analyzed using descriptive statistics of frequency counts and simple percentage.




CHAPTER FOUR
RESULT AND DISCUSSION
In this chapter, the responses from 50 respondents to the teaching practice programs in Kwara State are analyzed. The analysis focuses on the respondents’ demographic characteristics and their responses to questions related to the structure and implementation of teaching practice programs, impact on pedagogical skills, challenges encountered, and strategies for improvement.
Demographic Characteristics of Respondents
	Demographic Variable
	Category
	Frequency
	Percentage (%)

	Sex
	Male
	38
	76.0%

	
	Female
	12
	24.0%

	Marital Status
	Single
	23
	46.0%

	
	Married
	27
	54.0%

	Highest Qualification
	NCE
	20
	40.0%

	
	BSc
	23
	46.0%

	
	Master
	7
	14.0%


Source: Field Survey, 2024
The data shows that 76% of the respondents are male, while 24% are female. This indicates a gender imbalance, with males dominating the sample. This could be reflective of the demographic composition of teacher trainees or educators in Kwara State. In terms of marital status, the majority of the respondents (54%) are married, while 46% are single. This suggests that many of the respondents are in a stable life stage, which could impact their perspectives and experiences during teaching practice. Regarding educational qualifications, 46% of respondents hold a Bachelor’s degree (BSc), while 40% have an NCE. A smaller percentage (14%) have a Master’s degree. This indicates that the majority of participants have at least a bachelor’s degree, reflecting a well-educated group of teacher trainees.
Structure and Implementation of Teaching Practice Programs
	Statement
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	AWR

	The teaching practice programs in Kwara State are well-structured.
	33
	14
	3
	0
	3.60

	The duration of teaching practice is sufficient for gaining practical experience.
	25
	22
	3
	0
	3.44

	Teacher training institutions provide adequate support during teaching practice.
	30
	14
	5
	1
	3.46

	The objectives of the teaching practice program are clearly defined.
	32
	15
	3
	0
	3.58


Source: Field Survey, 2024
The responses indicate a positive evaluation of the structure and implementation of teaching practice programs in Kwara State. The majority of respondents either "agree" or "strongly agree" with the statements related to the structure, duration, support from institutions, and clarity of objectives. The AWR for each statement reflects this positive sentiment, with values ranging from 3.44 to 3.60. This suggests that respondents are generally satisfied with the way the teaching practice programs are organized and executed.
Impact on Pedagogical Skills
	Statement
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	AWR

	Teaching practice has improved my classroom management skills.
	28
	20
	2
	0
	3.52

	I feel more confident in lesson planning and delivery after my teaching practice.
	30
	18
	2
	0
	3.56

	Teaching practice has enhanced my ability to assess and evaluate students effectively.
	31
	16
	3
	0
	3.56

	The practical experience gained during teaching practice has positively impacted my teaching methods.
	27
	19
	4
	0
	3.46


Source: Field Survey, 2024
The results show that the teaching practice has a significant positive impact on the pedagogical skills of the respondents. The AWR for all the statements related to pedagogical improvement is above 3.4, with respondents agreeing that teaching practice enhanced their classroom management, confidence in lesson planning, assessment abilities, and overall teaching methods. This underscores the effectiveness of the teaching practice in fostering the essential skills required for effective teaching.
Challenges Encountered During Teaching Practice
	Statement
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	AWR

	I encountered significant challenges in classroom management during my teaching practice.
	15
	18
	12
	5
	3.06

	There was insufficient guidance and supervision during my teaching practice.
	20
	10
	14
	6
	2.88

	I faced difficulties in aligning theoretical knowledge with practical teaching.
	25
	15
	8
	2
	3.26

	Limited resources and facilities hindered my teaching practice experience.
	22
	20
	7
	1
	3.26


Source: Field Survey, 2024
The challenges faced by respondents during teaching practice are evident, but the severity of these challenges varies. The AWR for statements related to challenges like classroom management (3.06) and insufficient guidance (2.88) are lower, suggesting that while some respondents experienced difficulties, these issues were not widespread or particularly severe. However, the higher AWRs for difficulties in aligning theory with practice (3.26) and limited resources (3.26) indicate that these are more prominent challenges that need to be addressed to improve the teaching practice experience.

Strategies for Improvement
	Statement
	Agree
	Strongly Agree
	Disagree
	Strongly Disagree
	AWR

	Increasing the duration of teaching practice would enhance its effectiveness.
	28
	18
	4
	0
	3.48

	Providing more comprehensive training for mentor teachers would improve the quality of teaching practice.
	24
	21
	5
	0
	3.38

	Establishing better feedback mechanisms during teaching practice would be beneficial.
	25
	20
	4
	1
	3.38

	Improving resource availability and facilities would enhance the teaching practice experience.
	27
	20
	2
	1
	3.46


Source: Field Survey, 2024
The analysis shows strong support for various strategies to improve the teaching practice programs. Increasing the duration of the teaching practice, providing better training for mentor teachers, enhancing feedback mechanisms, and improving resource availability all received high AWRs, ranging from 3.38 to 3.48. These results indicate that respondents believe in the potential for significant improvements in the teaching practice programs through these strategies.
Discussion of the Findings
The demographic data presents a clear understanding of the composition of the respondents in the study. It shows that a significant majority of the participants (76%) were male, while 24% were female. This disparity suggests that the teaching profession in Kwara State may be male-dominated, which could influence the nature of the feedback and experiences shared in the survey. The marital status of the respondents reveals a relatively even split, with 54% married and 46% single. This balance suggests a mix of perspectives, with married individuals possibly bringing more stability and experience, which could affect their teaching practice experience differently than those who are single.
In terms of educational qualifications, 46% of the respondents hold a Bachelor's degree, followed by 40% with an NCE, and 14% possessing a Master’s degree. This indicates a generally well-educated group of respondents, with a significant proportion having advanced qualifications, which likely enhances their ability to assess the teaching practice programs critically. Furthermore, the data on years of experience shows a majority having between 14 and 16 years of experience (38%), suggesting that many respondents are seasoned educators with valuable insights into the structure and impact of the teaching practice programs.
The analysis of the structure and implementation of the teaching practice programs reveals overall satisfaction among the respondents. The Average Weighted Response (AWR) values, ranging from 3.44 to 3.60, suggest that most participants agree that the programs are well-structured, adequately supported by training institutions, and have clearly defined objectives. This positive feedback indicates that the fundamental aspects of the teaching practice programs are effectively meeting the needs of the trainees.
The impact on pedagogical skills was also strongly positive, with AWR values consistently above 3.4. Respondents reported improvements in classroom management, lesson planning, student assessment, and overall teaching methods. These results suggest that the teaching practice programs are highly effective in developing essential teaching skills, which are crucial for success in the classroom.
However, the challenges encountered during the teaching practice were notable. While issues such as classroom management and insufficient guidance received mixed responses, the higher AWRs for difficulties in aligning theory with practice and resource limitations highlight areas needing improvement. These challenges suggest that while the programs are beneficial, there are significant obstacles that must be addressed to optimize the teaching experience.
Finally, the proposed strategies for improvement received strong support, with AWR values ranging from 3.38 to 3.48. Respondents emphasized the need for longer teaching practice durations, better mentor training, enhanced feedback mechanisms, and improved resources. These suggestions indicate a clear path for enhancing the effectiveness of the teaching practice programs, ensuring they continue to provide valuable, real-world experience for future educators.















CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
Summary
This study aimed to evaluate the effectiveness of the teaching practice programs in Kwara State, focusing on their structure, implementation, and the impact they have on the pedagogical skills of teacher trainees. It also sought to identify the challenges encountered by the participants during their teaching practice and gather insights into potential strategies for improving these programs.
The study involved 50 respondents, who were predominantly male, with a majority being married. Most respondents held either an NCE or a Bachelor's degree, with a smaller percentage holding a Master's degree. The years of experience varied among the respondents, with many having between 14 and 16 years of experience, indicating that the sample consisted largely of seasoned educators with a depth of knowledge and experience in teaching practice.
The findings of the study revealed that the teaching practice programs in Kwara State are generally well-structured and provide adequate opportunities for participants to develop practical teaching skills. The Average Weighted Response (AWR) indicated that most respondents agreed that the teaching practice programs were well-organized, supported by teacher training institutions, and had clear objectives. Furthermore, the programs were found to have a significant positive impact on participants' pedagogical skills, including classroom management, lesson planning, and student evaluation.
However, the study also identified several challenges faced by participants during their teaching practice. Some respondents encountered difficulties in aligning theoretical knowledge with practical teaching experiences, while others reported issues related to insufficient resources and facilities. Additionally, a portion of the respondents indicated that they faced challenges in classroom management and felt that the guidance and supervision provided during the teaching practice were inadequate.
In terms of strategies for improvement, respondents highlighted several areas where enhancements could be made. These included increasing the duration of teaching practice, providing better training for mentor teachers, establishing more comprehensive feedback mechanisms, and improving the availability of resources and facilities.
Conclusion
In conclusion, the teaching practice programs in Kwara State are largely successful in achieving their objectives of equipping teacher trainees with the necessary skills and experience to thrive in the classroom. The structure of these programs is generally well-received by participants, and they have been shown to make a significant positive impact on the pedagogical abilities of the trainees. The practical experience gained during teaching practice allows trainees to apply theoretical knowledge in real-world classroom settings, which enhances their teaching methods and boosts their confidence.
Despite these successes, there are still areas that require attention. The challenges faced by some participants, particularly in relation to classroom management, guidance, and the alignment of theory with practice, need to be addressed. Additionally, the availability of resources and facilities is a key issue that, if not adequately addressed, could hinder the effectiveness of the teaching practice programs.
The insights gathered from this study underscore the importance of continuously improving the teaching practice programs to ensure that they remain relevant and effective in preparing teacher trainees for the demands of the teaching profession. By addressing the challenges identified and implementing the suggested strategies for improvement, the overall quality and impact of these programs can be further enhanced.
Recommendations
Based on the findings of this study, several recommendations can be made to improve the effectiveness of the teaching practice programs in Kwara State:
1. Increase the Duration of Teaching Practice: The duration of teaching practice should be extended to allow trainees more time to gain practical experience in real classroom settings. A longer duration would give trainees ample opportunity to develop their teaching skills and overcome any challenges they may face during the process.
2. Provide Comprehensive Training for Mentor Teachers: Mentor teachers play a critical role in guiding and supporting trainees during their teaching practice. It is essential to provide comprehensive training for mentor teachers to ensure they are equipped with the skills and knowledge needed to offer effective support. This training should focus on mentorship skills, feedback delivery, and guidance in practical teaching methods.
3. Improve Feedback Mechanisms: Establishing more robust feedback mechanisms is crucial for the continuous development of teacher trainees. Regular, detailed, and constructive feedback should be provided by mentor teachers and supervisors to help trainees understand their strengths and areas for improvement. This will also facilitate better alignment between theoretical knowledge and practical application.
4. Enhance Resource Availability and Facilities: Adequate resources and facilities are essential for effective teaching practice. Efforts should be made to improve the availability of teaching materials, such as textbooks, instructional aids, and technology, in schools where teaching practice takes place. Additionally, the physical infrastructure of schools should be enhanced to create conducive learning environments for both trainees and students.
5. Address Classroom Management Challenges: Classroom management was identified as a significant challenge for some trainees. To address this, it is recommended that teacher training institutions incorporate more practical classroom management strategies into their curricula. Workshops and seminars on classroom management should also be organized for trainees before and during their teaching practice.
6. Align Theory with Practice: Teacher training programs should place greater emphasis on bridging the gap between theoretical knowledge and practical teaching. This can be achieved by integrating more practical components into the training curriculum and ensuring that trainees are well-prepared to apply theoretical concepts in real classroom settings.
7. Enhance Supervision and Guidance: Strengthening the supervision and guidance provided to trainees during their teaching practice is essential. Supervisors should be more actively involved in observing and mentoring trainees, providing regular support and guidance to ensure they are on the right track.
8. Regular Review and Update of Teaching Practice Programs: It is recommended that teaching practice programs undergo regular reviews and updates to ensure they remain relevant and effective in preparing future teachers. This review process should involve feedback from both trainees and mentors, as well as an assessment of the current educational needs and challenges.
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APPENDIX
EFFECT OF TEACHING PRACTICE ON THE QUALITY OF TEACHERS’ PERFORMANCE IN KWARA STATE
Dear Respondents, 
This questionnaire is designed to investigate the effect of teaching practice on the quality of teachers’ performance in Kwara State. Your response to the questions will be treated with confidentiality. 
Please, kindly supply all required information by filling the necessary gaps and ticking the appropriate column. Thanks. 
SECTION A:			RESPONDENT DETAILS
Sex:				Male (15)	Female (15)
Marital Status:		Married [  ]	Single [  ]	
Year of Experience:	0-5 [  ]	5-10 [   ]		10+ [   ]
Highest Qualification:	NCE [  ]	BSc. (Ed.) [  ]	Master [  ]
SECTION B:
Please indicate your level of agreement with the following statements by ticking the appropriate box:
	Section
	S/N
	Statement
	A
	SA
	D
	SD

	1. Structure and Implementation of Teaching Practice Programs
	1
	The teaching practice programs in Kwara State are well-structured.
	
	
	
	

	
	2
	The duration of teaching practice is sufficient for gaining practical experience.
	
	
	
	

	
	3
	Teacher training institutions provide adequate support during teaching practice.
	
	
	
	

	
	4
	The objectives of the teaching practice program are clearly defined.
	
	
	
	

	2. Impact on Pedagogical Skills
	1
	Teaching practice has improved my classroom management skills.
	
	
	
	

	
	2
	I feel more confident in lesson planning and delivery after my teaching practice.
	
	
	
	

	
	3
	Teaching practice has enhanced my ability to assess and evaluate students effectively.
	
	
	
	

	
	4
	The practical experience gained during teaching practice has positively impacted my teaching methods.
	
	
	
	

	3. Challenges Encountered
	1
	I encountered significant challenges in classroom management during my teaching practice.
	
	
	
	

	
	2
	There was insufficient guidance and supervision during my teaching practice.
	
	
	
	

	
	3
	I faced difficulties in aligning theoretical knowledge with practical teaching.
	
	
	
	

	
	4
	Limited resources and facilities hindered my teaching practice experience.
	
	
	
	

	4. Strategies for Improvement
	1
	Increasing the duration of teaching practice would enhance its effectiveness.
	
	
	
	

	
	2
	Providing more comprehensive training for mentor teachers would improve the quality of teaching practice.
	
	
	
	

	
	3
	Establishing better feedback mechanisms during teaching practice would be beneficial.
	
	
	
	

	
	4
	Improving resource availability and facilities would enhance the teaching practice experience.
	
	
	
	





