CHAPTER ONE
INTRODUCTION
Background to the Study
A textbook is an educational resource or instrument, One f he major educational resources required for teaching and learning (of Economics) in Nigerian senior secondary schools is quality textbook (Federal Government of Nigeria, 2008). The teaching and learning of Economics as a senior secondary school subject requires the use of Economics textbooks to achieve its objectives as enshrined in the National Policy on Education. A textbook can be seen as an important tool in the teaching-learning process of Economics and any other subject. It could be one among other factors affecting students’ learning outcomes. A textbook according to Evans, (2010) is a book that contains information about a subject that students study. Also, it is a book that students use regularly during a set of lessons, textbooks treat subject comprehensively and is used by students as a basis for study.
Melanliogu, (2012) defined textbooks as printed educational and instructional materials which are comprised of rich text equipped with cognitive and perceptive capabilities appropriate for age and knowledge levels of students and are prepared based on educational programme principles for transfer of knowledge to students.  Williams, (2013) says that the textbook is a tool and the teacher must know not only how to use, but also how useful it can be and so must use discretion in adapting textual materials to the need and interests of students. The textbook as an instructional tool is unique among all other instructional media due to its possession of certain characteristics. It is durable, permanent (not transient), portable and independent of electricity or electronic device when in use. It appears to be the oldest of instructional media. Due to its age-long existence and availability, it is common among teachers and learners more than any other medium. Moreover, textbooks have a prominent position in curriculum reform and are considered the most important tool for the implementation of a new curriculum in many countries (Valverde, Bianchi, Wolfe, Schmidt & Houang, 2012). While emphasising on textbook(s), Aggarwal, (2011) stated that, classroom teaching activities depend heavily on the use of textbook especially in the institutions where the teachers are not well qualified. Aggarwal suggested guidelines upon which the relevance and adequacy of textbook features could be evaluated. They include; selection of content, organization of content, presentation of content, verbal communication (language) and visual Communication (illustration).
There are some criteria for selecting a good textbook. Afolabi (2016) opined that in the selection or choice of a good textbook, the textbook must be well-graded, that is, suitable for the capability of the children for which it is intended. The facts must be simple, clear and logically set out, fit into child-centred education. For the general presentation format, Afolabi gave the following conditions; first, the textbook should be interesting, because it makes the learner interested in learning. Well written and beautifully compiled so that it might win and retain uses’ goodwill by virtue of more solid qualities. Secondly, it should be well-illustrated with attractive colour, inspiring drawings and photographs. It should be attractive, inviting, pleasant to look at and read, with well-chosen illustrations that are well connected and sequential. Thirdly, the textbook should be up-to-date in content, frequently revised and reprinted when necessary and lastly the textbook must be complete with its table of contents, illustrations, charts or other references. And for higher classes’ textbooks, Afolabi suggested inclusion of references at the end of each chapter for supplementary reading so as to inculcate in the learners the skill of comparison. It should also include the index. This is to give room for supplementary textbooks.
In Nigeria today, there are many (Economics) textbooks written by different authors, published and pushed into the market and schools. Additionally, many senior secondary schools offer Economics as an elective subject and there are some practical problems facing the teaching and learning of Economics ranging from obsolete textbooks with the exception of a few, and badly written Economics textbooks in Nigeria which are, sketchy and lack the in-depth content, they are largely descriptive, poorly illustrated, contain lots of inaccuracies and they are mostly produced in a hurry (Afolabi, 2014). Similarly, studies on textbooks have shown that some of them may contain incorrect information. Schwartzman (2008) in his study on South Korea’s elementary, middle and high school textbooks found out that eight of them contain incorrect information. In the same vein, Nomoto, Nonaka, Mizoue, Kobayashi and Jimba, (2011) in their study on the content of health textbooks used in elementary, junior and high schools in some 14 countries, also found out that several current textbooks provide insufficient content and contain inaccurate or out of date health information. Given these problems associated with textbooks, there is a need to carry out a content analysis onEconomics textbooks used in senior secondary schools in Nigeria in order to make sure they contain accurate and up to date information and are rich in content in terms of adequacy of content coverage, appropriateness of illustrations, verbal language and evaluation guide.
Economics textbooks are a representative of: the Economics curriculum. Textbooks which are given over-reliance by teachers are regarded as representing the intended curriculum (Flanders, 1994). Economics is one of the elective subjects to be studied at the Senior Secondary School level as prescribed by the National Policy Education (2004). The curriculum is based on the principle of equipping Senior Secondary School graduates with basic knowledge and skills to appreciate the nature of economic problems in any society and adequately prepare them for the challenges in the Nigerian economy. The curriculum is designed thematically and structured in a spiral form to spread from Senior Secondary one level to Senior Secondary three levels (SSI-SS3) in a simple to complex way with in-built teachers and learners activities for each topic. The Economics curriculum reflects depth, appropriateness, and interrelatedness of the curricular contents.
As a result of the importance of textbook to school teaching-learning process, the paucity of research on Economics textual materials and rare analysis of these textbooks themselves, this research will consider the content analysis of some recommended Economies textbooks used in senior secondary schools in Enugu State in accordance with the specifications of the existing Senior Secondary School! Economics Curriculum to ascertain the adequacy of content coverage, appropriateness of illustration, verbal language and evaluation guide and also to establish a basis for a true critique and to enhance improvement and also to achieve the objectives of the post-basic Economics curriculum (2008).
Statement of the Problem
Textbooks have been identified as one of the factors affecting learning outcomes. Stakeholders in education have criticized textbooks used in our education system because of the poor results of students at the end of the learning programme. The results of senior secondary school Economics examinations from 2009 to 2011 (WAEC) in Kwara State has shown that the percentage of failure is above 50%, which implies poor academic achievement.
In the recent review of the Senior Secondary School Economics Curriculum in 2008, the former twenty six (26) themes have been restructured into sixteen (16) themes with 49 topics spread over the three years of Senior Secondary levels based on the complexity of topics and the total teaching time available in each year (Senior Secondary one-16 topics, Senior Secondary two-18 topics and Senior Secondary three-15 topics). The inclusion of new topics and concepts requires new Economics textbooks to reflect the content of this curriculum.
When Economics textbooks used in Ilorin West L.G.A are not available to be utilized, they tend to be counterproductive to students with devastating consequence of loss of interest in Economics as a subject and subsequently mass failure in Economics examinations. There is, therefore an urgent need to carry out availability and utilization of Economics Textbooks used in Senior Secondary Schools in Ilorin West L.G.A. It is against this backdrop that the studyintends to assess the availability and usage of approved Economics Textbooks in Senior Secondary School in Ilorin West L.G.A Kwara State
Purpose of the Study
The main purpose of this study is to carry out the assessment the availability and usage of approved Economics Textbooks in Senior Secondary School in Ilorin West L.G.A Kwara State. Specifically this study seeks to;
(i) find out the status of Economics textbook in secondary schools in Ilorin West L.G.A
(ii) determine how effectively students and teachers utilize the available Economic textbooks in Ilorin West L.G.A
(iii) determine to what extent government funding has contributed to availability of Economic textbook in secondary schools in Ilorin West L.G.A
Research Questions
i. 	What is the status of Economics textbook in secondary schools in Ilorin West L.G.A?
ii. 	How effectively do students and teachers utilize the available Economic textbooks in Ilorin West L.G.A?
iii. 	To what extent has government funding has contributed to availability of Economic textbook in secondary schools in Ilorin West L.G.A
Scope and Limitation of Study
This research work would focus on approved Economics textbooks for Senior Secondary Schools in Ilorin West L.G.A. This study will be delimited to five Economics textbooks for the post basic level or Senior Secondary School. They are; Fundamentals of Economics by R. A, I Anyanwuocha; Economics for Senior Secondary Schools by M. A. Shittu, O. J. Ajuwoa and O. Kehinde; New Economics for Senior Secondary Schools by K. Nnachi and A. Falodun. Standard Economics for Senior Secondary School by Attah C. N. and New System Economics for Senior Secondary Schools by Ewa Udu and G. A. Agu.
Significance of the Study
The practical significance of this study is that, the findings of this study will be of great benefit to teachers, students, Federal and State ministries of education and the society at large. This study will benefit Economics teachers greatly because they will be able to use maximally Economics textbooks that are rich in content which will serve as a good resource material in the teaching and learning of Economics. The findings of this study would also benefit Economics students by helping them to opt for textbooks in order to read and understand easily during assignments and projects. Similarly, the findings of this study will be beneficial to Economics textbook writers by serving as a guide and producing the textbooks in larger quantity for students and teachers consumption.
The outcome of this study is significant to subsequent researchers carrying out similar investigation on availability and usage of textbooks as it will serve as a springboard for further empirical studies. The present study will help improve their methodology. More so, the result of this study will invariably reveal how available Economics textbooks are for Ministry of Education and stakeholders to make appropriate preparation in having more abundantly for teachers and students use in secondary schools. The findings of this study will also reveal the importance of availability and utilization of Economics textbooks used in our secondary schools hence, the Nigerian government may perhaps see and accept the need to enact and implement laws promoting availability and usage of Economics textbooks before they are used in schools. This could be achieved through the setting up of a department under the Federal or StateMinistry of Education to make sure textbooks used in schools are adequate, appropriate and rich in content.
Definition of Terms 
Assessment: The action of assessing the availability and usage of Economics textbooks in secondary schools in Ilorin West L.G.A
Availability: The quality of Economics textbook being able to be obtained for use in secondary schools in Ilorin West L.G.A
Usage: The action of using Economics textbook to teach students and for students to learn in secondary schools in Ilorin West L.G.A
Approved Economics Textbooks: Is a textbook approved for students to be taught Economics by teacher

CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter will discuss some of the key concepts of this study under the conceptual framework, and theories related to the study will be discussed under the theoretical framework. Studies related to this study will be reviewed and related to the current study under the after which a summary of the items discussed in this chapter will follow.
• Concept, Nature and scope of secondary school Economics Subject Economics Curriculum
•Textbooks 
• Availability and use of Economics textbook in Secondary Schools
• Utilization of Textbook for Effective Teaching and Learning and Students Performance Financing Secondary Education in Africa 
• Summary of Literature Reviewed
Concept, Nature and Scope of Secondary School Economies Subject
Economics is one of the electives or group of subjects expected to be studied at the Senior Secondary School (SSS) level under the new National Policy on Education. The curriculum has been designed by the Comparative Education Study and Adaptation Centre (CESAC) to meet the requirements of Economics in the new system. The guiding principle of this curriculum is the need to equip graduates of the Senior Secondary School with the basic knowledge and skills that will enable them to get a better understanding of the nature of economic problems in any society and how to go about tackling them. In the light of this philosophy, the set objectives for Economics course includes the following; to equip students with the basic principles of Economics necessary for useful living and for higher education, to prepare and encourage students to be prudent and effective in the management of scarce resources, to raise students respect for the dignity of labour and their appreciation of economic, cultural and social values of our society and to enable students acquire knowledge for the practical solution of the economic problems of a society such as Nigeria, developing countries and the world at large (Senior Secondary School Economics Curriculum, 2010).
Economics has been widely defined by different people from different discipline. To Krugmen and Wells, (2015) Economics is the study of the economy at both the levels of individuals and of society as a whole. Economics is the study of how human beings coordinate their wants and desires given the decision-making mechanism, social customs and political realities of the society (Colander, 2017). Economics is the study of how society manages its scarce resource (Mankiw, 2012), To Bolaji and Patrick (2015), Economics is the social science that studies the choices that individuals, businesses, government and entire society make as they cope with scarcity. Economics is the study of human behaviour with a particular focus on human decision making (Gwartney, Stroup, Sobel & Macpherson, 2009).
Textbooks
Textbooks stand out at the heart of educational enterprises. Teachers rely on them to set the parameters of instruction and to impart basic educational content. In schools, students’ school work often begins (and in some schools ends) with the textbook. According to Naiz, (2012) textbooks constitute the base of knowledge, particularly in the third world countries where there is a chronic shortage of qualified teachers, and online educational services. Since textbooks are very important in teaching and learning processes, they need to be critically evaluated to see whether they are meeting the expected goals of the National Policy on Education.
A textbook is an inevitable tool in the hands of both the classroom teachers and the students. To this end, Leonardo (2016) states that textbooks are best seen as resources in achieving the aims and objectives which have been set in terms of learners’ needs and so most teachers rely heavily on textbooks as the main source of materials in teaching. Ciftci, Cecen and Melanliogu (2017) described textbooks as both leading and fundamental sources of reference for both teachers and students. They further defined textbooks as printed educational and instructional materials which are comprised of rich text equipped with cognitive and perceptive capabilities appropriate for age and knowledge levels of students and are prepared based on educational programmme principles for transfer of knowledge to students. Aggarwal (2012) stated that, classroom teaching activities depend heavily on the use of textbook especially in the institutions where the teachers are not well qualified. Aggarwal suggested guidelines upon which the relevance and adequacy of textbook features could be evaluated. They include; selection of content, organization of content, presentation of content, verbal communication (language) and visual Communication (illustration). Williams (2014) says that textbook is a tool and the teacher must know not only how to use it but also how useful it can be and so must use discretion in adapting textual materials to the need and interests of pupils. Nogova and Huttova (2012) as experts in textbook evaluation have concluded that the quality of textbooks in an educational system contributes to the quality of education.
Textbooks which are the fundamental materials or lessons are predominantly used by teachers to develop lessons. Most teachers rely on textbooks to define both what and how they teach (Chiappetta & Fillman, 2013). Having an essential role in reflecting the curriculum in terms of content and objectives, textbooks are important materials to achieve the goals of the curriculum. Therefore, textbooks have a crucial part on achieving the goals of curriculum as a teaching aid (Chieppetta, Fillman & Sethna, 2011). In this perspective, to serve the purpose of any curriculum, the textbooks written corresponding to the curriculum should be consistent in terms of content, goals and objectives of the curriculum. Textbooks play an important role in daily constructs and activities of teaching in school classes. The teacher use textbooks to motivate the students and give them the maximum awareness, understanding and cognition of a specific subject matter (Faith, Victor & Gerard, 2012). Textbooks are used constantly by teachers and students because of their pivotal role, and even they are used as the material for the whole of the curriculum (Fakunle, 2012).
Textbooks perform so many functions. David, (2004) posits that amongst other functions, textbooks reduce potential occupational over-load and allow teachers the opportunity to spend their time undertaking more worthwhile pursuits. They act as syllabus where they reflect predetermined learningobjectives and also support less experienced teachers who are yet to gain confidence. White, (2012) describes a textbook as the most observable feature of the teacher’s methodology which contributes greatly to a course’s syllabus. And so the choice of course book has to be in accordance with students learning needs and interests. Evans, (2012) said that textbooks play the role of a facilitator by extending learning opportunities from the classroom where the teacher acts as a facilitator to the home where the printed material can facilitate learning and guides the learner through appropriate learning activities and even direct them to resources in their environments. Taylor (2009) asserts that textbooks provide learners with access to the entire curriculum in an integrated form to which they can refer to anytime. According to Clark (2002), some researchers argue that a textbook is a mere vehicle that delivers the content without influencing learning. While Mesa (2005) asserts that a textbook is a source of potential learning because what the students actually learn from textbooks is mediated by the school context (teacher, peer, instruction, assignments). Zabawa (2001) stated that; Textbooks should not only be appropriate for the student’s level and need but also be appropriate for their age, background and interests. The topics must be adequate for the candidates’ conceptual level and also should be interesting enough to hold their attention. Textbooks should avoid presenting stereotypes, inaccurate, condescending or offensive images of gender, race, social class or nationality. It should be appropriate for international audience.
Swanpoel (2010) affirms that textbooks of good quality can assist teachers and learners and facilitate the development of under qualified and inexperienced (social) science teachers. Thompson (2009) said that textbooks should serve as effective tools to ensure consistency, coverage, appropriate pacing and better quality in terms of instruction and content. The authors identify the textbook as a vital component for teaching and learning process both in the classroom and at home, and should be written by professional and experienced personnel to promote effective and efficient teaching and learning. Hence, this study is committed to uncovering a very beneficial strategy for improving on the quality of Economics textbooks used in secondary schools in Enugu state, Nigeria through content analysis.
Economics Curriculum 
Curriculum plays a vital role in education; the quality and standards of the curricula promote the quality of education. Curriculum can be defined as-the subjects taught at an educational institution, or the topics taught within a subject (Microsoft Encarta, 2009). Countries organize their education programs according to contemporary necessities of tine. When a reform takes place in the curriculum, it necessarily affects textbooks, lessons asthe implementation of educational program; teachers lesson plans, assessment tools, etc. are like the domino effect.In the light of this effect, the curriculum has three aspects: the intended curriculum, the implemented curriculum, and the attained curriculum. The intended curriculum is the one prescribed by curriculum developers, the implemented curriculum is the one that is actually performed by teachers in their classrooms, and the attained curriculum is the one gathered by students (Howson, 2015). In education, there is frequently a mismatch between the intended, the implemented, and the attained curriculum (Cuban, 2013). According to the changes in intended curriculum other outcomes of curriculum like textbooks, and teaching activities are affected.
The curriculum shows the objectives of the teaching and learning process, and the teacher is the person who should know bow to implement these objectives. Therefore, any teaching process ignoring the curriculum fails. Observing actual classroom activities provides a more complete understanding of the implementation of educational reform and the potential effects of the educational curriculum. The teacher is a bridge between intended and implemented curriculum and is the most significant figure in interaction with students in educational settings. Hence, she/he is directly responsible for attaining the general aims and objectives of the curriculum.
Examination of the curriculum implementation should be taken into consideration especially in the periods when educational reforms take place. Because when these reforms take place, a lot of changes developments regarding education are expected to happen in the educational settings. In order to be successful in the reforms, teachers should interpret the changes and developments in the right way and reflect these changes into their teaching activities in e classroom. It is essential for any curriculum reform to follow the changes in the features of the curriculum like textbooks and implementation of the curriculum. Changes in Economics curriculum are supposed to be reflected to both textbooks used in Economics course and teaching activities of Economics teachers. According to Flanders (2013), textbooks which are gives over-reliance by teachers are regarded as representing the intended curriculum.
The philosophy of the Senior Secondary School Economics curriculum is to present Economics as a subject that has relevance in everyday life and could prepare graduates for an entrepreneurial career in the future. The objectives of the post-basic Economics curriculum according to the Senior Secondary School Curriculum (NERDC, 2008), include; to enable students understand basic Economics principles and concepts as well as the tools for sound economic analysis, to enable students contribute intelligently to discourse on economic reforms as they affect or would affect the generality of Nigerians, to help students understand the structure and functioning of economic institutions, to make students appreciate the role of public policies on national economy, to help students develop skills and also appreciate the basis for rational economic decisions, to sensitize students thereby enabling them participate actively in national economic advancement through entrepreneurship, capital market and so on, to make students understand the role and status of Nigeria and other African countries in international economic relationships and to enable students appreciate the problems encountered by developing countries in their effort towards economic advancement. The Economics curriculum is very important to this study because it is the criteria that would be used to carry out content analysis on Economics textbooks to determine their content coverage.
Utilisation of Textbook for Effective Teaching and Learning and Students Performance
According to Yusuf (2005), it is well known among educators that the educational experience involving the learner actively participating in concrete examples are retained longer than abstract experiences. In the same vein Russel et al (2015) emphasize that concrete experience facilities learning- and the acquisition, retention and usability of abstract symbols. Further according to Adeoye and Papoola (2011), for learning to take place, learners must have access to necessary information materials and resources. They have to interact with tangible and intangible resources to ensure some level of performance. This is supported by Mutai (2013) who asserted that learning is strengthened when there is enough reference materials such as textbook. Further he asserted that academic achievement illustrates per excellence the correct use of these materials.
Olagunju and Abiola (2012) states that utilization of resources in the teaching brings about fruitful learning since it stimulates students sense as well as motivating them. Further, Denyer (2013) in his study on science game in National curriculum in the United Kingdom reported that games when used as a resource enable less able children to stay on task and remain motivated for longer period. Goal attainment in any school depends on adequate supply and utilization of educational resources like textbook which enhance proper teaching and learning process within a conducive environment. According to Njoroge (2010) in a study on factors affecting ‘availability, acquisition and utilization of resources in the teaching of English in selected Nigerian secondary schools found that unavailability of educational resources among other factors hinders effective utilization. According to Fuller (2011) noted that students who have used two or more books were almost three times better than those who have no textbooks in school while Loxley (2012) revealed that inadequate supply of textbooks in school as having a toll on teaching and learning activities in many countries in the world and therefore their importance cannot be overemphasized since they are indispensable to quality education. Mapederun (2012) and Oni (2013) also emphasized that the availability and adequacy of educational resources affect the academic performance positively. Similarly, Chiriswa (2012) notes that effective teaching and learning depends on the availability of suitable adequate resources such as textbook which enhance good performance in national examination. Similarly, Alverman (2013), Zahorik (2014) notes that the availability of textbooks in school appears so consistent with higher level of students’ achievement that they are worth of close scrutiny as instruments of learning effective learning.
On relationship between textbook and students academic performance Idiage (2014) concluded that teacher’s qualification and adequate facilities were determinants of assessing academic performance of students in secondary schools. Hence the availability of facilities in schools affects the academic performance of students. Many studies done factors influencing poor performance of students in KCSE examinations have indicated inadequate teaching learning resources as one of the key variables Kembui (1995), kitheka (2005). Goal attainment in any school depends on adequate supply and utilization of educational resources which enhance proper teaching and learning process within a conducive environment.
UNCST (2007) noted that practical experiments have been observed to be central to the teaching of science in that they held develop scientific investigation and motivates, creates curiosity, objectivity and willingness to evaluate evidence the reason why in availability and utilization of laboratories cannot be over emphasized. Research results Aminu (1980), Abijo (1981), Jegede (1992), Ivowi (1997), Ajaja (2005) have shown that science teachers continue to teach science using the lecture method despite recommended guided discovery methods. According to Ajaja (2009) the inability of science teachers to apply guided discovery inquiry approaches in their teaching is hinged on lack laboratory equipment among others. Karimi (2011) noted that effective school libraries provide additional reading opportunities for students which in turn improve reading skills, comprehension and writing clarity of expression which in turn support students’ performance in all other curriculum subjects Lang et al (2013) in his study on the relationship between expenditure on the school library and test performance revealed that throughout the world better readers were also better users of language and the library. Their findings also verified that students in schools with better funded libraries tend to achieve bigger average test scores. Similarly, Ashioya (2012), in a study on factors affecting effective utilization of libraries in secondary schools noted that libraries were not a priority in secondary schools and continued to be neglected as an integral part of education system. Talking about utilisation of physical and material resources in teaching and learning, it is important to know that the teacher as the facilitator must have practical knowledge on using these materials when available and improvise when not readily available. Usnian (2007) noted that without the teacher who is knowledgeable educational material cannot create change and progress. However Kitheka (2005) notes that schools with abundantly resources not always utilize them efficiently and consequently fail to raise student’s level of performance. On the other hand schools with limited resources may utilize what they have efficiently and this may boost learning and students should be able to maximize and utilize available resources so as to adequately achieve educational objectives.
Summary of Literature Reviewed
Economics is one of the electives or group of subjects expected to be studied at the Senior Secondary School (SSS) level under the new National Policy on Education. The curriculum has been designed by the Comparative Education Study and Adaptation Centre (CESAC) to meet the requirements of Economics in the new system. The guiding principle of this curriculum is the need to equip graduates of the Senior Secondary School with the basic knowledge and skills that will enable them to get a better understanding of the nature of economic problems in any society and how to go about tackling them. In the light of this philosophy, the set objectives for Economics course includes the following; to equip students with the basic principles of Economics necessary for useful living and for higher education, to prepare and encourage students to be prudent and effective in the management of scarce resources, to raise students respect or the dignity of labour and their appreciation of economic, cultural and social values, norms of our society and to enable students acquire knowledge for the practical solution of the economic problems of a society such as Nigeria, developing countries and the world at large (Senior Secondary School Economics Curriculum, 2008).
Textbooks stand out at the heart of educational enterprises. Teachers rely on them to set the parameters of instruction and to impart basic educational content. N schools, students’ school work often begins (and in some schools ends) with the textbook. According to Naiz (2011), textbooks constitute the base of knowledge, particularly in the third world countries where there is a chronic shortage of qualified teachers, and online educational services. Since textbooks are very important in teaching and learning processes, they need to be critically evaluated to see whether they are meeting the expected goals of the National Policy on Education.




CHAPTER THREE
RESEARCH METHOD
This chapter deals with the procedure the researcher will adopt for this study. It includes; research design, population, sample and sampling technique, research instrument, validity of the instrument, reliability of the instrument, administration of the instrument and method of data analysis.
Research Design
The research design adopted for this study is descriptive research survey design, “One undertakes qualitative research in a natural setting where the researcher is an instrument of data collection who gathers words or pictures, analyzes them inductively, focuses on the meaning of participants, and describes a process that is expressive and persuasive in language’ (Creswell, 2008). 
Population
The population of the study consists of all secondary schoolsEconomic teachers and students in Ilorin West L.G.A.
Sample and Sampling Techniques
The purposive sampling technique will be used to draw the sample. Five Economics textbooks out of the 13 used in teaching Economics in Secondary Schools in Ilorin West L.G.A would be selected and used for the study because they are in single volumes, that are containing themes for SS1 to SS3, and also they are written to address topics as outlined in the curriculum and for the purpose of classroom instruction. One Economic secondary school teacher and twelve (12) Economics Secondary school students each will be selected each from the ten (10) secondary schools, making a total of 130 respondents randomly selected from the secondary schools
Research Instrument
Data for the study was gathered mainly through the use of questionnaire. The questionnaire tagged “Availability and Usage of Approved Economics Textbooks” was responded to by the students and teachers in the samples schools. The instrument has two sections; Section A to elicit the respondents’ information and section B to elicit information on the research topic; availability and usage of approved economics textbooks in senior secondary school in Ilorin West L.G.A
Kwara State. The items on the questionnaire were rated using likert type rating scale. SA = Strongly Agree, A = Agree, D = Disagree, SD = Strongly Disagree
     	Respondents ticked from the alternatives, options that best represent their opinions. 
Validity of the Instrument
      	The instrument for the study was subjected to face validity by two experts in Measurement and Evaluation. The instrument was critically looked at and corrected. Based on the corrections made by the experts, additions and subtractions were affected before the final draft of the instrument.
Reliability of the Instrument
To ascertain the internal consistency of the instrument, the researcher adopted a test retest reliability technique. Ten (10) copies of the questionnaire were administered to secondary school students in Ilorin South Local Government Area of Kwara State in two occasions within two weeks. The two sets of responses were collated and correlated using Pearson’s Product Moment Correlation Co-efficiency that yielded 0.87.
Procedure for Data Collection
      	Data collection was done by the researcher in the senior secondary school Ilorin West Local Government Area of Kwara State. The researcher administered the questionnaires to 130 respondents comprising the teachers and students.


Method of Data Analysis
      	The statistical method adopted in the analysis and interpretation of data gathered from the questionnaire were frequency counts and simple percentage on a four likert scale SA-strongly agreed, A-agreed, D- disagreed and SD-strongly disagreed.













CHAPTER FOUR
RESULTS AND DISCUSSION
       	This chapter presents results on the assessment of the availability and usage of approved Economics Textbooks in Senior Secondary School in Ilorin West L.G.A Kwara State.
Data Presentation and Analysis
Table 1: Gender of Respondents
	Gender
	Frequency
	Percentage (%)

	Female 
	57
	47.5

	Male 
	63
	52.5

	Total 
	130
	100


Source: Field Survey, 2024
       	Table 1 shows that 57 representing 47.5% of the’ respondents were female, while the remaining 63 representing 52.5% of the respondents were male teachers and students. The implication of the above analysis is that both male and Female secondary school teachers and students participated in the study.
Answer Research Question 
Research Question One: Does the textbook covers all the topics specified in the curriculum?
Table 2: Summary of the responses on research question one
	S/N
	Items
	SA (%)
	A (%)
	D (%)
	SD (%)

	1
	Do the textbooks cover all the topics specified in the curriculum?
	41
	55
	3
	1

	2
	Are the new topics included?
	33
	49
	18
	0

	3
	Is the content of each topic adequate and specified in the curriculum?
	26
	65
	9
	0

	4
	Are the content under each topic up to date?
	37
	27
	23
	3

	5
	Do the pictures, graphs and charts work well with and support or extend the test itself.
	38
	46
	14
	2

	6
	Do the illustrations vividly illustrate concepts covered?
	33
	55
	9
	3

	7
	Do the illustrations vividly and effectively celebrate the ideas behind concepts?
	36
	44
	19
	1

	8
	Are they large enough for sight?
	25
	58
	12
	5

	9
	Are they suitable for the mental level of students?
	29
	66
	 4
	1


Source: Field Survey, 2024
Table 2 item 1 shows that 41(41%) respondents strongly agreed that the textbook cover all the topics specified in the curriculum 55(55%) agreed, 3(3%) disagreed while 1(1%) strongly disagreed. This implies that majority of the respondents agreed to it. Table 2 item 2 shows that 33(33%) respondents strongly agreed that new topics are included 49(49%) agreed, 18(18%) disagreed and none strongly disagreed. This implies that majority of the respondents agreed to it. Table 2 item 3 shows that 26(26%) respondents strongly agreed that the content of each topic adequate and specified in the curriculum 65(65%) agreed, 9(9%) disagreed and none strongly disagreed. This implies that majority of the respondents agreed to it. Table 2 item 4 shows that 37(37%) respondents strongly agreed that the content under each topic is up to date 27(27%) agreed, 23(23%) disagreed and 3(3%) strongly disagreed. This implies that majority of the respondents strongly agreed to it. Table 2 item 5 shows that 38(38%) respondents strongly agreed that pictures, graphs and charts work well with and support or extend the text itself 46(46%) agreed, 14(14%) disagreed and 2(2%) strongly disagreed, This implies that majority of the respondents agreed to it. 
Also, Table 2 item 6 shows that 33(33%) respondents strongly agreed that illustration vividly illustrate concepts covered 55(55%) agreed, 9(9%) disagreed and 3(3%) strongly disagreed. This implies that majority of the respondents agreed to it. Table 2 item 7 shows that 36(36o) respondents strongly agreed that illustration vividly and effectively elaborate the ideas behind concepts 44(44%) agreed, 19(19%) disagreed and none strongly disagreed to it. This implies that majority of the respondents agreed to it. Table 2 item 8 shows that 25(25%) respondents strongly agreed that they are large enough for sight 58(58%) agreed, 12(12%) disagreed while 5(5%) strongly disagreed to it. This means that majority of the respondents agreed to it. Table 2 item 9 shows that 29(29%) respondents strongly agreed that they are suitable for the mental level of students 66(66%) agreed, 4(4%) disagreed and 1(1%) strongly disagreed to it. This means that majority of the respondents agreed to it.
Research Question Two: How effectively do students and teachers utilize the available economics textbook in Ilorin west LGA.?





Table 3: Summary of the responses on research question two
	S/N
	Items
	SA
	A
	D
	SD

	1
	Students and teachers access the library to obtain Economics textbook.
	23
	35
	30
	12

	2
	Economics textbooks of different authors compel students and teachers to use Economics textbook.
	14
	50
	32
	4

	3
	Teachers and students replace online research with manual research of Economics textbook.
	15
	38
	33
	14

	4
	Lateness and inconsistency to the visitation of where Economics textbooks can be accessed is due to the attitudes of teachers and students.
	12
	31
	44
	13

	5
	Sparingly use of local pictures and diagram for information dissuaded the teachers and students from using Economics textbooks.
	11
	35
	45
	9


  Source: Field Survey, 2024
Table 3 item 1 shows that 23(23%) respondents strongly agreed that students and teachers access the library to obtain Economics textbook 35(35%) agreed, 30(30%) disagreed and 12(12%) strongly disagreed to it. This implies that majority of the respondents agreed to it. Table 3 item 2 shows that 14(14%) respondents strongly agreed that Economics textbooks of different authors compel students and teachers to use Economics textbook 50(50%) agreed, 32(32%) disagreed and 4(4%) strongly disagreed to it. This means that majority of the respondents agreed to it. Table 3 item 3 shows that 15(15%) respondents strongly agreed that teachers and students replace online research with manual research of economics textbooks 38(38%) agreed, 33(33%) disagreed and 14149%) strongly disagreed to it. This means that majority of the respondents agreed to it. 
Likewise, Table 3 item 4 shows that 12(12%) respondents strongly agreed that lateness and inconsistent to the visitation of where Economics textbook can be accessed is due to the attitudes of teachers and students 31(319%) agreed, 44(44%) disagreed and 13(13%) strongly disagreed to it. This implies that majority o1 the respondents disagreed to it. Table 3 item 5 shows that 11(11%) respondents strongly agreed  that sparingly use of local pictures and diagram for information dissuade the teachers and students from using Economics textbook 35(35%) agreed, 45(45%) disagreed and 9(9%) strongly disagreed to it. This implies that majority of the respondents disagreed to it.
Research Question three: To what extent has government finding contributed ton availability of Economics textbook in secondary schools in Ilorin west LGA.?
Table 4: Summary of the responses on research question three
	S/N
	Items
	SA
	A
	D
	SD

	1
	Students are given Economics textbook for free
	6
	14
	40
	40

	2
	There are inadequate Economics textbooks for students.
	9
	34
	36
	21

	3
	During Economics class learning situation students share Economics textbook among themselves to understand the teacher’s situation.
	16
	42
	34
	8

	4
	Lateness and inconsistency to the visitation of where Economics textbook can be accessed is due to the attitude of teachers and students.
	10
	40
	44
	6

	5
	Sparingly use of local pictures and diagram for the information dissuade the teachers and students for using Economics textbook.
	11
	34
	48
	7


 Source: Field Survey, 2024
Table 4 item 1 shows that 6(6%) respondents strongly agreed that students are given Economics textbook for free 14(14%) agrees, 40(40%) disagreed and 40(40%) strongly disagreed to it. This implies that majority of the respondents disagreed and strongly disagreed to it. Table 4 item 2 shows that 9(9%) respondents strongly agreed that there is inadequate Economics textbooks for students to buy 34(34) agreed, 36(36%) disagreed and 21(21%) strongly disagreed to it. This means that majority of the respondents disagreed to it. Table 4 item 3 shows that 16(16%) respondents strongly agreed that during Economics class, learning situation students share Economics textbooks among themselves to understand the teacher’s situation 42(42%) agreed, 34(34%) disagreed and 8(8%) strongly disagreed to it. This implies that majority of the respondents agreed to it.
In addition, Table 4 item 4 shows that 10(10%) respondents strongly agreed that lateness and inconsistency to the visitation of where economics textbook can be accessed is due to the attitudes of teachers and students 40(40%) disagreed, 44(44%) disagreed and 6(6%) strongly disagreed to it. This implies that majority of the respondents disagreed to it. Table 4 item 5 shows that 11(11%) respondents strongly agreed that sparingly use of local pictures and diagram for the information dissuade the teachers and students for using Economics textbook 34(34%) agreed, 48(48%) disagreed and 7(77%) strongly disagreed to it. This means that majority of the respondents disagreed to it.
Discussion
This findings on research question one: does the. Textbook cover all the topics specified in the curriculum? Result shows that the textbook cover all the topics specified in the curriculum, the, new topics are included, the illustrations vividly and effectively elaborate their ideas behind concept. They are large enough for sight and they are suitable for mental level of students. This is in agreement with Aggarval (2011) stated that, classroom teaching activities depends heavily on the use of textbook especially in the institutions where the teachers are not well qualified. 
The findings on research question two: how effectively do students and teachers utilize the available Economics textbook in Ilorin west LGA? Result shows that students and teachers access the library to obtain Economics textbook, Economics textbooks of different authors compel students and teachers to use Economics textbooks, teachers and students replace online research with manual research of Economics textbook, lateness and inconsistency to the visitation of where Economics textbook can he accessed is not due to the attitudes of teachers and students and sparingly use of local pictures and diagram for information do not dissuade teachers and students from using Economics textbook. This is in agreement with Willian (2013)which states that textbook is a tool and the teach must not know only how to use it but also know how useful it can be and so must use discretion in adapting textual materials to the need and interest of students.
Lastly, the findings on research question three: to what extent has government finding contributed to the availability of Economics textbooks in secondary schools of Economics textbooks in secondary schools in Ilorin west LGA? Result shows that students are not given Economics textbook for free, there are adequate Economics textbooks for students during Economics class learning situation students share Economics textbook among themselves to understand the teachers situation, lateness and inconsistency to the situation of where Economics textbook can be in most cases accessed due to the attitude of teachers and students and sparingly use of local pictures and diagram for information do not dissuade the teachers and students for using Economics textbooks. This is in agreement with Odulaja and Ogunwemimo (2009) stated that lack of textbooks could be identified with high cost which in turn makes Economics textbooks not to be available for use by secondary school students.
CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
The study was conducted to examine the availability and usage of approved Economics textbooks in senior secondary school in Ilorin West LGA Kwara State. Information was collected by means of questionnaire from 100 respondents in (10) secondary schools in Ilorin west local government area of Kwara state. The objectives of the study were to carry out the assessment on the availability and usage of approved Economics textbooks in senior secondary school in Ilorin west LGA of Kwara state, to find out the status of economics textbook in secondary schools, to determine how effectively students and teachers utilize the available Economics textbooks in Ilorin west LGA, to determine to what extent government finding has contributed to availability of Economies textbooks in Ilorin west LGA.
Literature review highlighted the concept, nature and scope of secondary school Economics subject, textbooks, Economics curriculum, availability and the use of textbook in secondary schools, utilization of textbooks for effective teaching and learning, and students’ performance financing secondary education in African and summary of literature reviewed. Descriptive survey design was used in carrying out the study. The sample size for the study was 100 respondents randomly selected from secondary schools in Ilorin west LGA Kwara state. The collected were analyzed busing frequency and percentage.
Conclusion
From the findings of this study, these conclusions were drawn: none of the textbooks analyzed covered the newly introduced topics and concepts and also none covered the content of some of the topics adequately as specified in the curriculum. This implies that authors of these textbooks do not follow the specifications of the curriculum holistically or they did not use the curriculum at all when writing the textbooks, thus the reason for the non-inclusion of new concepts and topics. Therefore, for student learning to be improved in a way that the curriculum offers, these textbooks should be consistent with content coverage.
All the textbooks analyzed are appropriate in terms of illustrations, verbal language and evaluation guide. Appropriate visual illustrations simplify the topic and helps greatly in capturing the connection between key details. The textbooks contain adequate learning activities, which encourage acquisition of learning process skills by the students.
Recommendations
Based on the findings of this work, the following recommendations were made:
1. 	New authors of Economics textbooks for use in senior secondary schools should endeavor to use the Economics curriculum for senior secondary schools as a guide in order to ensure that all the topics specified in the curriculum are covered as well as the content of each topic. They can obtain the new Economics curriculum for senior secondary schools which was reviewed in 2008 from the state ministry of education in other to make sure they don't repeat the mistakes of previous authors.
2. 	Authors of the Economics textbooks analyzed in this study should also endeavor to review and update these textbooks by including all the newly introduced topics and concepts and make sure that the content of each topic is adequate and up to date so as to enable both the teachers and students to be abreast with the objectives of the study of Economics as a secondary school subject. The authors can obtain the new curriculum from the state ministry of education and use them for the review and update of previously written Economics textbooks.
3. 	Authors should ensure that the pictures should be illustrative and explanatory so as to enhance easy understanding of the consents because clear and appropriate visual illustrations does not ony simplify a topic, but they also capture clearly connections between key concepts.
4 	Economics textbooks should be detailed and not brief for better understanding and also should contain explanatory notes or summary at the end of each topic for easy assimilation because w without these summaries, there is a tendency that the student may find it difficult to grasp the concepts earlier discussed at the beginning of each chapter.
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APPENDIX
DEPARTMENT OF ECONOMICS
SCHOOL OF ARTS AND SOCIAL SCIENCES
KWARA STATE COLLEGE OF EDUCATION, ILORIN

Dear Respondent,
We are students of the above address undergoing a research on availability and usage of approved Economics Textbooks in Senior Secondary School in Ilorin West L.G.A Kwara State. We shall be grateful if you can help by answering the following questions as honestly as possible
            Thanks.
Yours’ faithfully,

Section A: Personal Data
The information required in the section will enable this researcher to determine the characteristics and position of the respondents. Do not write your name, please.
Please put a tick () on the appropriate boxes
Sex: Female ( ) Male ( )
Class:_____________________
Section B
For your answer, there are four columns provided beside the statements. The headings are: Strong Agreed (SA), Agreed (A), Disagree (D) and Strongly Disagree (D)
Read each statement carefully and put a tick in the column that express best your opinion
Research Question One: What is the status of Economics textbook in Secondary schools in Ilorin West L.G.A?
	S/N
	Item
	SA
	A
	D
	SD

	1
	Does the textbook cover all the topics specified in the curriculum?
	
	
	
	

	2
	Are the new topics included?
	
	
	
	

	3
	Is the content of each topic adequate as specified in the curriculum?
	
	
	
	

	4
	Are the content under each topic up to date?
	
	
	
	

	5
	Do the pictures, graphs and charts work well with and support or extend the text itself?
	
	
	
	

	6
	Do the illustrations vividly illustrate concepts covered?
	
	
	
	

	7
	Do the illustrations effectively elaborate the ideas behind concepts?
	
	
	
	

	8
	Are they lager enough for sight?
	
	
	
	

	9
	Are they suitable for the mental level of students?
	
	
	
	


Research Question Two: How effectively do students and teachers utilize the available Economics textbooks in Ilorin West L.G.A
	S/N
	Item
	SD
	A
	D
	SD

	1
	Students and Teachers access library to obtain Economics textbooks 
	
	
	
	

	2
	Economics textbooks of different authors compel students and teachers to use Economics textbooks 
	
	
	
	

	3
	Teachers and students replace online research with manual search of Economics textbooks 
	
	
	
	

	4
	Lateness and inconsistency to the visitation of where Economics textbooks can be accessed is due to the attitude of teachers and students 
	
	
	
	

	5
	Sparingly use of local pictures and diagram for information dissuaded the teachers and students from using Economics textbooks 
	
	
	
	


Research Question Three: To what extent has government funding has contributed to availability of Economic textbook in secondary schools in Ilorin West L.G.A
	S/N
	Item
	SA
	A
	D
	SD

	1
	Students are given Economics textbooks for free
	
	
	
	

	2
	There is inadequate Economics textbooks for students to buy
	
	
	
	

	3
	During Economics classroom learning situation students share Economics textbooks among themselves to understand the teaching situation 
	
	
	
	

	4
	Lateness and inconsistency to the visitation of where Economics textbooks can be accessed is due to the attitude of teachers and students 
	
	
	
	

	5
	Sparingly use of local pictures and diagram for information dissuaded the teachers and students from using Economics textbooks 
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