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ABSTRACT
 (
of
)The purpose of this study was to investigate the factors influencing the uses of instructional material in the teaching of economics in secondary schools in Ilorin West Local Government Area, Kwara State. Four research questions were formulated. 100    respondents composed of 10 permanent economics teachers and 90 students SS2 (Science classes) were selected through simple random sampling technique. Questionnaire and teacher-made test achievement were used to collect relevant data Simple percentage was used to analyze the research questions while T-test was used to test the null hypothesis. The study revealed that there is a positive significant difference between the mean performance of students taught with instructional materials and the mean performance of students taught without instructional materials. It was recommended that all players in the educational system should make ceaseless efforts towards encouraging and sustaining the procurement, production, storage and utilization of educational media in teaching and learning of economics in our secondary schools.
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CHAPTER ONE
INTRODUCTION
Background of the Study
	Generally speaking, every human activity has certain targets which it ought to pursue, and possibly achieve. Becker, (2021) observed that 'economic education focuses on two main themes or ideals:
· current state of, and effort to improve the economics curriculum, materials and pedagogical techniques used to teach economics at all educational level;
· research into the effectiveness of alternative instructional techniques in economics, the level of economic literacy of various groups, and factors	that influence the level of economic literacy.
In Nigeria, however, a fundamental framework of economics has been-laid at the secondary school, not just for those intending to pursue a career in economics, but more generally as a part of educational foundation which every student should posses before leaving school. Kene, (2019)   indicated that economics education in secondary schools is expected to equip the students in fundamental areas of intellectual training, vocational skills, cultural values, citizenship training, tools for the analysis of situation, and national interest for development. But, the optimal achievement of the above goals or even objectives, depend largely on the appropriate application of teaching methods, techniques, materials and relevant skills. The place of instructional materials among other teaching resources cannot be over emphasized. This is because it dictates the method, techniques or even skills to be adopted, in order to facilitate the achievement of instructional objectives. In the same way, Meze,   (2020) posited that as more, economics deals with concepts and abstract ideas, the use of appropriate instructional materials go a long way to up-grade the learners' experience and facilitate understanding and internalization.
On the contrary, inappropriate administration of instructional materials is capable of jeopardizing the   entire   instructional   objectives. Onyejekwe, (2019) argued that the set goals may not be reached by the teacher, if he fails to choose and correctly use appropriate resources in teaching. This is interpreted to mean that any economics teacher, who chooses wrong teaching aids for a particular lesson, has failed completely in achieving the set objectives. However, the question that strikes the mind at this juncture is what does it profit the teaching learning process, if its instructional objectives are not achieved, as a result of wrong choice of teaching tools by the teacher?
However, taking cognizance of the fact that the targeted instructional objectives of a particular lesson is capable of being derailed by inappropriate use or even non- use of instructional materials in teaching-learning processes, it becomes relevant that this kind of research topic be properly brought to book. Hence, adequate analysis on how to appropriately choose, adopt, improve, and apply the available teaching-learning resources towards realizing set instructional objectives, becomes invaluable.
Based on the foregoing issues, the thrust of this research work is to study how appropriate application of relevant instructional materials could result into effectiveness in the teaching and learning of economics in secondary schools, especially in Ilorin West Local Government Area, Kwara State as a facet of Nigeria's Educational System.
Statement of the Problem
Teaching and Learning of economics have been seriously frustrated in recent time (Mbionwu, Onioniwu and Udekaigbo, 2020). This is attributed to the fact that it is difficult to translate the ideas of some economics concept and theories into visual practical realities. Teachers are being accused of not teaching with the use of instructional tools which has culminated in poor performance of students, especially in external examinations. Due to this, most students now rely so much on examination malpractices to succeed in such examinations as: West African Examination Council (WAEC), National Examination Council (NECO), National Business and Technical Examination Board (NABTEB) and Universal Tertiary and Matriculation Examination (UTME). This problem is compounded by the use of unsuitable teaching aids such as out-dated textbooks, parroting in place of improvisation or even emphasis on teaching - learning resources that need electricity. The inadequate supply of teaching aids by government cum the poor supervision of teachers' compliance to instructional materials usage, especially during teaching-learning encounter has degenerated the situation, that is, poor performance of students in Ilorin West Local Government Area, Kwara State Educational Zone. More so, most teachers who are not well acquainted with the skills on how to use the instructional aids end-up making the lesson more abstract, than reality. For instance, some teachers in our secondary schools who have Bachelor of Science (B.Sc) at the expense of Bachelor of Education (B.Ed.) might not have acquired relevant skills on how to appropriately use the instructional materials in teaching-learning process, even at students' jeopardy. It becomes obvious; they are capable of degrading the quality of our educational system. However, one begins to wonder, whether the educational authorities, and teacher in Ilorin West Local Government Area, Kwara State are not aware of the perceived questions posed by the poor standard of students performance in economics. Based on the above problems,
· Do teacher not know that they could source for relevant teaching-learning materials from their immediate environment?
· What factors are responsible for the choice of instructional materials needed to achieve instructional Objectives?
· Do instructional materials usages help to improve students' performance in economics, especially in Ilorin West Local Government Area, Kwara State Educational Zone?
· Does any difference exist between students taught with instructional materials and students taught without instructional materials?
The above questions are what this study tends to provide modest answers for.
Purposes of the Study
The Purposes of this Study includes;
· To	determine	the extent	of	economics	teachers'	involvement	in	the improvisation of economics teaching-learning resources;
· To determine the factors that influences the choice of instructional materials in teaching and learning of economics;
· To investigate the effectiveness of instructional materials teaching and learning of economics in secondary schools Ilorin West Local Government Area, Kwara State;
· To determine the   impact   of   use   or   non-use   of   instructional materials on the performance of economics students.
Research Questions
To guide our focus on this study, the following research questions were formulated:
· To what extent do economics teachers get involved in improvisation of instructional materials in teaching and learning of economics in Ilorin West Local Government Area, Kwara State North Local Government School?
· What are the factors that determine the choice of instructional materials in teaching and learning of economics?
· Is the use of instructional materials in teaching and' learning of economics effective in achieving the desired instructional objectives, i.e., improved performance of students in economics?
· What differences exist between the performance of students taught with instructional materials and students' performance taught without instructional materials?


Significance of the Study
Undoubtedly, this investigation is going to be of immense benefit in the following ways:
· Teachers in the field of economics would be acquainted with the  prerequisites for the selection of instructional materials for teaching - learning encounter;
· Teachers would be exposed to those topics in economics which instructional materials could be provided using locally sourced materials;
· Students stand to benefit, as their performance is expected to improve, if economics teachers start using teaching-learning resources appropriately;
· Government is provided with a more reliable information, which would enable her formulate economics curriculum that is well rooted in the use of instructional materials;
· Moreover, it will provide an avenue for further researches, which most educational institutions would fine indispensible, especially the Nigeria Educational Research Development Commission (NERDC).


Scope of the Study
This study was carried out within Ilorin West Local Government Area, Kwara State and did not go beyond it.
Operational of Definition Terms
For this study, the following terms will be operationally defined:
Instructional Materials: They are facilities used for teaching and learning, they include all form of information carriers that can be used to promote and encourage effective learning activities. Notable examples are references book, supplementary books, posters, charts, specimen, and science equipment and so on.
Media Selection: This means the action of choosing carefully the media or instructional objectives that one has in mind to achieve 
Media Type: This is the selection of instructional media based on their effectiveness, durability, usability; size, content and portability for the process of teaching and learning i.e. types include hardware, software, visual, audio and multi-sensory media.


Hardware: This refers to solid items equipment which does not wear away easily, it relays back or decode the content of software.
Software: There are facilities on which information is normally stored and could be adjusted to sustain particular use or purpose.
Multi-Sensory Media: These are instructional facilities whose information can be decoded using more than one sense organ
Effect: This is the change (outcome) that is brought about in a person(s) or something by another person(s) or things; that is the way in which an event, action or person changes someone or something.
Academic performance: This is regarded as the display of knowledge attained or skills, shown in the school subjects such achievements are indicated by test scores or by marks assigned by teachers. It is the school evaluation of students classroom work as quantified on the basis of marks or grades.
Utilization: The act of using something to achieve a purpose.


CHAPTER TWO 
REVIEW OF RELATED LITERATURE 
This chapter dealt with the review of Literature on the topic and other related topics, and it is organized under the following sub-themes: Conceptual/theoretical literature, theoretical frame work, and empirical literature, appraisal/summary of literature and justification needs for the study.
Conceptual/Theoretical Literature Meaning of Instructional Materials
Instructional materials are interchangeably used with the following: instructional aids, educational tools, educational media, teaching resources, teaching-learning resources, curriculum materials, instructional resources, educational devices etc. Obiagwu and Ezeugo, (2019) described instructional materials as; all the materials, devices, equipment.. which a teacher adopts during the teaching-learning process to pass across information effectively to the learners, so that the learner receive, comprehend, retain and apply the knowledge acquired to attain the educational objectives.
They are resources which both the teacher and their students use for the purpose of ensuring effective teaching and learning. Okafor in Obiajuru and Usifo, (2020) opined that instructional are objects brought into play to emphasize clarity or visualize instruction. This is to say that instructional materials are aids to effective teaching, and they assist effectively in classroom by evoking in the students the same mental image as in the teacher, thereby making words less ambiguous. In the words of Ofoefuna, (2021), educational media are also called instructional materials that the teacher needs to incorporate into the teaching- learning process to help students benefit maximally from the learning experience.
In agreement to what Ofoefuna stated above, Meze, (2020) opined that as economics deals more with concepts and abstract ideas, the use of appropriate instructional materials go a long way to up-grade the learners experience and facilitate understanding and internalization. This all boiled down to the fact that whatever is called teaching aids, should be able to enrich the learner's knowledge and creativity. On the other hand, teachers are also at advantage with the use of teaching-learning resources. This is because over- verbalization and use of words excessively, on the part of the teacher is drastically reduced. Instructional materials in economics includes: naira note, textbooks, computer system, models, graph etc.
Classification/Types of Instructional Materials
There exist many types and classifications of instructional media, as there exist many scholars in the field of educational technology. Instructional materials can be classified based on the time it come into play, e.g. old media and new media. It may be classified on the bases of condition and utilization e.g. mediating media, obligation media, optional media and criterion media. It can also be classified on the bases of operational techniques e.g. projected resources, non- projected resources and transmitted resource.
However, this study adopted the classification based on the senses which these materials appeal to e.g. visual resources, audio-visual resources and audio-resources.
Visual Resources
This is based on the eye-gate theory which described the eye as the main gate into the human mind (Onyejekwe, 2019). They are educational media that appeal to the sense of sight. The principle behind the use of visual resources in teaching is that, much more is learned through the sense of sight than any other sense. It is also argued here that mind tends to remember more of what the eyes saw than what the ear heard. However, in economics education, they includes: Real objects and models pictorial resources and graphic resources.
Real objects such a naira note, packet of sugar, palm leaves etc., could help in the teaching of topics like 'forms of money', 'demand and supply', 'production', 'division of labour', 'functions of commercial banks' etc. These real objects help to concretize the lesson. On the other hands, pictorial resources and graphic materials such as drawings, cartoons, photographs, charts, tables, maps, diagram etc., to a large extent, help to explain topics like 'the law of diminishing returns' , 'balance of payment, ' 'population distribution,' 'demand and supply' etc.
However, these visual resources feature most prominently in the teaching of economics as students could also visit economic institutions like banks, insurance companies, stock exchange markets, manufacturing companies etc.
Audio Resources
These resources are curriculum materials that rely extensively on the sense of hearing for teaching and learning. It is argued that, although most people learn by seeing, some persons - still learn better through the sense of hearing. Educational media such as radio, compact - disc, cassette recorder, the recorder player, tape recorder, among others, could be emphasized on by the teacher for students to listen to, even at home. This emphasis might be based on topical issues discussed in radio stations by experts which students could listen to and retain the concept of the message. For instance, Bank Consolidation era of Professor Soludo was highly discussed in radio, and this related to topics on how Central bank controls Commercial Banks'.
Audio-Visual Resources
This is a multimedia system that appeals to both sense of sight and hearing simultaneously. The principle behind the adoption and utilization of these media is the fact that learners learn better when more senses are involved. Base on this note, ancient Chinese proverb argued that 'what I hear I, forget, what I see, I remember, but what I do, I know. To buttress this, sounder in Okpala, (2020), observed and advocated that people remember 10% of what they hear (what I hear, I forget), remember 50% of what they see (what I see, I remember) and remember 90% of what they hear, see, and do (multiple senses utilized).
Meanwhile, as various economic issues are discussed in educational television, the teacher  can  video-tape  it  for  the  purpose  of  teaching learning encounter. The teacher can as well, lay emphasis on students need to listen and watch economic programmes in television. Other examples of audio- visual media are films, video and sound films. Their effectiveness, depend largely on the skillful application of those materials by the teacher.
Criteria for Selecting Instructional Materials in Economics Teaching Learning Processes
In order not to mar the purpose of adopting and using educational media, Prerequisites for the selection of materials are considered. LCISD (2007) suggested that instructional materials should be selected based on:
technical quality, readability by students, completeness, accuracy, charity, absence of gender stereotyping, ethnic bias, relevance of materials to the topic, appropriateness of the content and presentation relative to the maturity and comprehension level of the students.
Obiagwu and Ezeugo, (2019) opined that relevance availability, cost and utility value of the materials be taken cognizance of. Meze, (2020) suggested that objectives of the lesson, suitability, appropriateness, availability and cost- benefit analysis be considered. Based on the above notion, it can be suggested here that the following be strictly considered for the selection of media for teaching-learning in economics education.
· Objectives of the topic to be taught;
· Availability of materials and its compatibility with relevant equipments;
· Nature and age of the leaner;
· Experience, intelligence and ability of the learner;
· Appropriateness and relevance to the topics;
· Validity, reliability, recent and clarity;
· Economic relativity (cost-benefit analysis).

Contributions	of	Educational	Media	in	Teaching	and Learning of Economics
According to Unwin as quoted in Ofoefuna, (2020), the reasons for the utilization of media in instructional system are: 
· to communicate properly, 
· add interest, relieve boredom, 
· increase motivation of the teacher,
·  allow students more autonomy with respect to their own learning and;
·  to gratify the teacher's liking for making and using instructional aids
· Teaching aids, indubitably, enhance effective communication between the teacher and learners in the following ways:
· They accelerate the rate of learning in students;
· It brighten up the classroom, bring in variety, stimulate learners interest and attention;
· They offer a reality of experience to learner;
· They concretize lesson, for basic conceptual thinking;
· They contribution to the growth of meaning;
· They inject full life into the teaching and learning processes.
Problems Militating Against Effective Utilization of Teaching and Learning Resources in Economics
The followings obstruct the effective use of teaching aids in education economics:
· Inadequate availability of educational media is an inhibiting factor to the adoption and application of aids in teaching and learning of economics;
· Resistance to change by teachers, as Nwakile (2022), lamented a large number of Nigerian teachers are still ignorant of the tremendous advantage of computer education; lack of operational skills by the teachers, deter them from attempting emphasis on computer;
· Learners poor academic background means that the teacher has to go extra miles to bring about the required learning in the child, even when ' materials are applied;
· Poor funding as most schools cannot afford consistent excursions, procurement and maintenance of powered teaching resources such as educational television, computer system, video recorders etc.;
· Lack of educational resources centre, as these is not always accessible to the learners. This impede the objective of our educational system;
· Time constraint is also noticed. From week to week, teachers are occupied, trying to cover their scheme as any time missed cannot be regained. The school time-able is so tight, and each subject apportioned 35-40 minutes of teaching. Of-course, such range of time does not give room for many illustrations.
Theoretical Framework
Many psychological learning theories abound in recent time. These, according to educational psychologists are concerned with psychological principles that explain learning in the educational system (Mmaduakonam, 2021). However, this research work is guided by the objectivists (behavioural and cognitive) theories of learning.
Saettler as quoted in Brenda, (2021), identified six areas that demonstrated the impact of behaviourism on Educational Technology in America as follows: the behavioural objectives, the teaching machine, the programmed instruction, individualized instruction, computer-assisted learning and the systems approach to instruction. A closer consideration of the above observation, shows that instructional materials in the form of teaching machine, computer assisted learning tools, as well as teaching approaches are prerequisites for the attainment of the pre-determined behavioural objectives in any teaching-learning encounter.
B.F. Skinner, being one of the most current and best known advocates of teaching machine, was quoted in Mmaduakonam, (2021) as having opined that; teaching environment is the caused matter, and in order to understand human behaviour we must take into account what the environment does for an organism before and after it responds behaviour is shaped and maintained by consequences.
This is interpreted to mean that environment is the major factor which direct and influence the behaviour or learning pattern of every human being. Undoubtedly, in teaching -learning process, one of the components of the learner's environment is the teaching aids. These educational media help to direct the learners' attention to what he is expected to learn. According to Unachukwu, (2021), ‘the implication of behaviourists learning theories in education is that teachers- should present materials in a way that sustain the learners' interest, as interest will inspire readiness to continue the learning task’.
In Brenda, (2018), Morrison's learning theory asserted: mastery learning assumes that all students can master the materials presented in the lesson'. In teaching-learning endeavour, it is understood that teaching should start from the known to the unknowns. However, if students were able to master the known (instructional materials) presented to them during the lesson, they could make a transfer of knowledge when confronted with similar situation or realities. It is on the basis of this, that behaviourists advised that materials for teaching-learning process be continually evaluated and up-graded to meet behavioural objectives.
On	the	cognitive	perspective	of	instructional	material Saettler (2020), observed that the influence of cognitive science in instructional design is evidenced by the use advance organizers, mnemonic devices, metaphors, chunking into meaningful parts and the careful organization of instructional materials from simple to complex, in order to communicate or transfer to learners in most efficient and effective possible manner.
Having understood the place of instructional materials in teaching- learning process as opined above, Piaget and. Ausubel (cognitivists) appealed that the use of educational media should not lie low in the teaching-learning process (Obiajuru and Usifo, 2018).
Ausubel's theory centre on meaningful learning which he said occurs when new knowledge is consciously linked with the existing concept through the use of ' ADVANCE ORGANIZERS'. On the other hand, Piaget's advocated for a dynamic interaction between the learner and his physical environment. At this juncture, both 'advance organizers' and 'physical environment' (real objects) are seeing as teaching materials which are adopted in teaching- learning processes to link already known material to what is planned to be learned by the learner.
However, this school summarized that advance organizers and physical environment facilitate learning, create a kind of mental framework, increase speed and accuracy in learning, enhance effectiveness and efficiency in the application or utilization of knowledge, skins and competences in learning.
Empirical Literature on Instructional Materials
Some studies have warned that instructional materials could inhibit the attainment of instructional objectives, if irrelevant and inappropriate media are wrongly adopted in the teaching and learning of certain topics! But, most schools, on the contrary, have researched and founded that instructional materials are important.
In a study entitled: The effect of instructional materials on the learning and teaching of economics in secondary schools in Ilorin West L.G.A, Okpala (2004), analysed the data collected using chi-square and discovered that there is a significant difference between students taught with instructional materials and students taught without instructional materials. According to him, this shows that instructional media are effectives in learning of economics. It can also be stated here that visiting economic institutions such as banks, insurance companies, stock exchange markets etc. could arouse the development of career interest in economics.
Ezeugo (2010), investigated on the title: Teachers Use of Information and Communication Technology (lCT) in Primary Mathematics Instruction. He analyzed the data using both mean and Z-test. His study revealed that the usage of ICT tools in mathematics teaching for both private schools and public schools was generally lows although teachers in private schools did significantly better than teachers in public schools. He further opined that limited usage of ICT in teaching and learning of mathematics has the following implications: transformation of teaching-learning processes from being highly teacher-centered to student centered cannot be feasible, creation of opportunity for learners to develop their creativity, problem solving abilities, information reasoning skills and other higher order skills cannot be achieved.
Mbionwu, Ononiwu and Udekaigbo, (2019) also investigated on the topic. The Use of Instructional Materials in Teaching Economics in Secondary School, and analyzed the data so collected with percentage, modified likert scale and spearman rank correlation co-efficient. Their work revealed that there is a significant relationship between teachers' professional qualification and their abilities to the use of instructional. This is interpreted to mean that teachers, who are professionally certified, do better than those teachers who are not certified, but engage in teaching profession.
According to Udeorah, (2020) who examined topical issue on: The Roles, Constraints and Strategies in Improvisation of instructional Materials for Teaching and Learning of Agricultural science in Nigeria,' with mean scores as his method of data analysis, reported that the followings affect the extent of improvisation by teachers: lack of fund, lack of interest, lack of skills on the part of teacher due to in- exposure to seminar and courses based on selection, production, and utilization of material, lack of stores, laboratories for storage of Improvised materials, teachers' reliance on already made or imported materials, poor attitude of students to execute projects in Agricultural science.
This connote that for a teacher to get involved in improvisation, such factors as given above have to be seriously considered and followed.
On investigation of the title: 'Improvisation of Instructional Materials in Teaching and Learning of Chemistry', Emendu (2021) adopted frequency, percentage, mean, standard deviation and t-test for data analysis and reported that out of twenty topics selected for this study, only nine topics representing 45% are opened to improvisation whereas eleven topics representing 55% are closed to improvisation. This also point to the direction that it is not all the topics that can be improvised for locally. He, however, decried that although materials for teaching chemistry are available to certain percentages locally, chemistry teachers are applying this improvisation to a low extent.
Summary of the Reviewed Literature
From the foregoing analysis, it is observed that both behavioural learning theories and cognitive learning theories advocated that instructional material should not be taken for granted. Piaget and Ausubel (Cognitivists) warn that the use of instructional materials should not lie low in the teaching-learning processes. In the same way, Morrison (behaviourist) advocated that students' mastery of the materials presented during the lesson can help them in mastery learning.
On the conceptual literature, it was made clear that students learn through many senses. Therefore, the more the senses that instructional materials appeal to the higher the rate of learning. However, the criteria for selection of educational media that could help in the accomplishment of instructional goals were: objectives of the topic, appropriateness and relevance of instructional materials to the topic, cost and benefit to be derived herein, age and experience of the learner etc. Problems confronting the proper application of educational media in teaching and learning encounter were raised as 'poor funding, inadequate storage system, time constraint, poor academic background of the learner, inadequate availability of educational media centers etc.
Empirically, it was observed that different scholars have reaffirmed the claim that instructional materials are indispensable in teaching- learning process. For instance, Okpala, (2022) discovered that there is a significant difference between students taught with instructional materials and students taught without instructional materials. This result was acclaimed to have been brought about by the proper application to these instructional resources, especially by professionally certified teachers. In which case, the research revealed that instructional materials could objectively aid the achievement of' instructional objectives, if only they are appropriately applied by well trained teachers in such area.
It was also understood from the above that some topics are not easily improvised for, with local materials, hence the reliance on imported or foreign materials by most teachers.



CHAPTER THREE 
RESEARCH METHODOLOGY 
This chapter discussed the methodology and procedures used for studying the effect of instructional materials in teaching and learning of economics which is the concern of the study. It contains the description of the research design, population of the study, sample and sampling technique, instruments for data collection, validity of the instruments, reliability of the instruments, method of data collection/instrument and method of data presentation/analysis.
Research Design
This study adopted a survey research design and experimental research design. This was because the study involved collecting data from a sample of schools, teachers and students regarding their perception on the effectiveness of instructional Materials in teaching and learning of economics in Ilorin West Local Government Schools, as a fact of Nigeria's Educational System. It is partly experimental design as the respondents were divided into two groups: control group (those taught with instructional materials) and the experimental group (those taught without instructional materials) for the purpose of obtaining scores from the teacher made achievement test. This, of course, requires that the various groups must have been taught as well as assessment administered to them.
Population of the Study
The population of this study comprised all teachers and students in the secondary schools in Ilorin West L.G.A of Kwara State.
Sample and Sampling Technique
Sample of 100 respondents composed of 10 permanent economics teachers and 90 students of SS2 were used for the study. Simple random sampling was used to select only permanent teachers from each school, whereas, students were selected based on the population of SS2 class in each school. The proportions of students from each school were gotten/derived using the formula:
No of SS2 (Science) in each school x  90
Total No of SS2 (Science)	                       1

On the other hands research questions: 1 and 2 were exclusively for economic teachers, research question 3, only for students while research question 4 was both teachers and students due to the nature of the questions.
Instrument for Data Collection
The instruments used to collect data from the study were questionnaire and teacher made achievement test. The questionnaires were administered to the 100 respondents composed of 10 Economic teachers and 90 students of Economic and the responses were used to analysed the research questions. Teacher made achievement test composed of 10 multiple choice of objective questions of 4 marks each and essay questions of 30 marks each were administered to SS II students of the sampled schools to generate data for the testing of the research hypothesis. Meanwhile, SSII students of each school were divided into control group (those taught with instructional materials) and experimental group (those taught without instructional materials) for the purpose of administering the assessment.


Validity of the Instrument
The researcher drafted samples of the questionnaire and sent to the project supervisor who is also an expert and research consultant, to enable him effect relevant changes. The researcher thereafter forwarded copies of the questionnaire to two lecturers in measurement and evaluation department for further scrutiny and validation.
Reliability of the Instrument
Equivalent form method was used to ascertain the reliability coefficient of the teacher- made test used for analyzing and testing of the hypothesis. The same questions were administrated to SS2 of the sampled school independently which ushered in scores of students when instructional materials were used in the teaching and learning of economics and scores of students when instrumental materials were not used in teaching and learning of economics. The reliability coefficient from Pearson (r) was approximately 0.42, and was considered moderate for the study. This means that 42% of variation in the two scores was from the true variance while 58% was from chance factor or error variance.
Method of Data Collection
The researcher administered the structured questionnaire to the ten (10) schools sampled, and allowed them some days to study the questions, and respond to them accordingly. He went back when the elapsed, and collected the entire copies which the respondents returned to their head teachers in economics. Teacher made achievement test composed of 10 multiple choice of objective questions of 4 marks each and essay questions of 30 marks each were administered to SS II students of the sampled schools to generate data for the testing of the research hypothesis. Meanwhile, SSII students of each school were divided into control group (those taught with instructional materials) and experimental group (those taught without instructional materials) for the purpose of administering the assessment.
Method of Data Analysis
In analyzing the data so collected, the researcher tabulated the responses in tables and used simple percentages to determine the degree of acceptance or non-acceptance of certain items contained in the questionnaire in relation to research questions. The percentages were gotten by multiplying the number of respondents who ticked certain items in the questionnaire by 100, and thereafter, divided by the total number of respondents.
That is: A X 100
                 T
Where, A = Number of persons who ticked a particular item;
 T = Total number of respondents, being 100 persons. 
However, any result that is more than 500/0 was accepted as positively satisfactory for conclusion and vice versa.
Also, in testing the hypothesis of no significant difference between mean performance of students taught with instructional materials and mean performance of students taught without instructional materials, t-test was used on the bases of separate variance estimate model.
t = X-Y S2 +S2
        nx ny
Where, X = mean performance of students with instructional materials
  Y = mean performance of students without instructional materials
  S2 = variance of X S2 = variance of Y
 n, and ny = Number of school sampled.
However, the result of t-calculated will be compared against t-critical based on 5% significant level (alpha level) at a derived degree of freedom. Decision rule: Reject null hypothesis of no significant difference between mean performance or responses of students taught with instructional materials and performance or responses of students taught without instructional materials. Otherwise, do not reject Ho1.



CHAPTER FOUR 
INTERPRETATION OF RESULTS
In this chapter, the data so collected were presented, analyzed and interpreted simultaneously on the basis of relevant research questions and hypothesis. Tables, percentages and t-statistic were used as tools.
Bio-Data
Table 1: Frequency Distribution of Respondents by Gender.
	Sex
	Frequency
	Percentage

	Male
	40
	40

	Female
	60
	60

	Total
	100
	100%


Source: Survey, 2024
The table 1 above shows frequency distribution of respondents by gender. According to it, female respondents were larger with 60 (60%), while male respondents were the smaller with 40 (40%).


Table 2: Frequency Distribution of Respondents by Years in Service
	Years in Service
	Frequency
	Percentage

	1 – 9 years
	45
	45

	10 years and above
	55
	55

	Total
	100
	100%


Source: Survey, 2024
The table 2 above shows frequency distribution of respondents by years in service. According to it, respondents with 10 years and above were the larger with 55 (55%), while respondents with 1 – 9 years were the smaller with 45 (45%).
Table 3: Frequency Distribution of Respondents by age
	Age 
	Frequency
	Percentage

	18-22 years
	30
	30

	23-27 years
	45
	45

	28 years and above
	25
	25

	Total
	100
	100%


	Table 3 above indicate that 30(30%) of the respondents were in the bracket of 18-22 years, 45(45%) of the respondents were in the bracket of 23-27 years of age while the remaining 25(25%) of the respondents were in the bracket of 28 years and above.
Table 4: Frequency Distribution of Respondents by religion
	Religion 
	Frequency
	Percentage

	Muslim 
	65
	65

	Christian 
	35
	35

	Total
	100
	100%


	Table 4 above indicate that 65(65%) of the respondents were Muslim while the remaining 35(35%) of the respondents were Christian.


Research Question 1:	
To what extent do economics teachers get involved in improvisation of instructional materials in teaching and learning of economics?
Table 1: Percentage responses of teachers on the extent to which economics teachers get involved in improvisation of instructional materials
	S/N
	 Items
	A
	%
	D
	%
	Remark 

	1
	Attend workshops, seminars, conferences, on how to improvise instructional media
	90
	90
	10
	10
	Accepted

	2
	Instruct students to make provision of relevant materials
	60
	60
	40
	40
	Accepted

	3
	Teacher always improvise instructional materials needed in teaching
	20
	20
	80
	80
	Rejected

	4
	Hire experts to help in the required instructional materials
	50
	50
	50
	50
	Undecided

	5
	Help in securing a collection of improvised materials for future use
	60
	60
	40
	40
	Accepted

	
	Grand Mean Percentage Responses
	
	56
	
	44
	


Source: Questionnaire administered 2024
From the above table 1, 90(90%) of the respondents agreed with the provision in item '1' while 10(10%) disagreed. 60(60%) of respondents agreed with item '2' while 40(40%) disagreed. In items '3', 20(20%) respondents agreed while 80(80%) of respondents disagreed. Item '4' shows that 50(50%) agreed while 50(50%) disagreed. Item '5' reveals that 60(60%) of respondents agreed while 40(40%) of respondents disagreed.
Based on the foregoing interpretation and analysis, it becomes clear that items 1,2, and 5 are accepted as ways through which teachers get involved in- improvisation of economics teaching resources. On the contrary, item 3 is rejected, since more than 50% of the respondents disagreed, i.e., 80% while item 4 is undecided, since both responses are equal.


Research Question 2:
What factors determine the choice of instructional materials in teaching and learning of economics?
Table 2: Percentage responses of teachers on the factors that determine the choice of instructional material in teaching and learning of economics.
	S/N
	 Items
	A
	%
	D
	%
	Remark 

	6
	objectives of the topic to be taught
	90
	90
	10
	10
	Accepted

	7
	duration of time for the subject
	40
	40
	60
	60
	Rejected

	8
	teachers wealth of knowledge and skills on how to use instructional materials
	80
	80
	20
	20
	Accepted

	9
	age and nature of students to be taught
	70
	70
	30
	30
	Accepted

	10
	adequate funding and support by school management, government and related agencies
	60
	60
	40
	40
	Accepted

	
	Grand Mean Percentage 
	
	68
	
	32
	


Source: Questionnaire administered on 2024
In table 2 above, 90(90%) of the sample teachers agreed with item 6 while 10(10%) disagreed. In item 7, 40(40%) agreed while 60(60%) disagreed. Item 8 reveals that 80(80%) agreed while 20(20%) disagreed. Item 9, shows that 70(70%) of respondents agreed with the proposed factor while 30(30%) disagreed. Also, in item 10, 60(60%) agreed while 40(40%) disagreed.
However, it is inferred from the above interpretation and analysis that items: 6,8,9 and 10 are accepted as factors that determine the choice of instructional materials in teaching and learning of economics. This is because their percentages are more than 50% each. On the other hand, item 7 is reputed, as more than 50% of respondents disagreed with the proposed factors.


Research Question 3
	Do the uses of instructional materials help in improving upon students’ performance in economics? 
Table 3: Percentage responses students on the use of instructional materials to improve upon students' performance in economics.
	SIN
	items
	A
	%
	D
	%
	Remark

	11
	Students learn faster when instructional materials are used in teaching
	88
	97.8
	2
	2.2
	Accepted

	12
	instructional materials improve upon  students' interest in economic lessons.
	86
	95.6
	4
	4.4
	Rejected

	13
	it helps in the transfer (impact) of knowledge to the students 
	86
	95.6
	4
	4.4
	Accepted

	14
	Instructional materials make economic lessons more lively and encourage students' participation.
	89
	98.9
	1
	1.1
	Accepted


	15
	instructional materials reduces abstractions economics teaching learning
	
64
	
71.1
	
26
	
28.9
	
Accepted

	
	Grand Mean Percentage
	
	91.8
	
	8.2
	


Source: Questionnaire administered on 2024
In table 3 above, item 11 reveals that 88(97.8%) of respondents agreed while 2(2.2%) disagreed. In item 12, 86(95.6%) also agreed while 4(4.4%) disagreed. Item 13 shows that 86(95.6%) agree while (4.4%) also disagreed. Item 14 shows that 98.9% agreed while 1.1% disagreed. Meanwhile, item 15, 64% agreed while 28.9% disagreed.
However, it follows from the above interpretation and analysis that all the suggested contributions of instructional materials in relation to students performance in economics are accepted. This is because the percentages under- consideration are higher than 50%.


Research Question 4
What differences exist between students' performance taught with instructional material and students' performance taught without instructional materials?
Table 4: Percentage of teachers and students' responses on the performance of students taught with instructional materials and performance of students without instructional materials in teaching and learning of economics.
	No
	Item
	A
	%
	D
	%
	Remark

	16
	Economics	students	taught		with instructional materials perform better than	economics	students	taught
without instructional materials
	
82
	
82
	
18
	
18
	
Accepted

	
	Grand Mean Percentages Response
	
	82
	
	18
	


Source: Questionnaire administered on 22nd June, 2011
From table 4 above, 82(82%) of respondents agreed that students taught with instructional materials performance better than students taught without instructional. 
Discussion of Findings
In table 1, questionnaire items 1, 2 and 5 were concluded to be part of the ways that teachers get involved in the improvisation of teaching materials. In the grand average percentage of responses in table i, it was revealed that 56% of the overall responses agreed on the proposed items while 44% refuted the items hence the proposed items: attend workshops, seminars, conferences, on how to improvise instructional media, instruct students to make provision of relevant instructional materials, help in securing a collection of improvised materials for future use are accepted on the bases of average.
In table 2, items, 6, 8, 9, and 10, were accepted by the respondents as factors that determine the choice of instructional materials in teaching and learning of economics while item 7 was rejected. But, on the grand mean percentage responses, it can be suggested that the items: objectives of the topic to be taught, teachers wealth of knowledge and skills on how to use instructional materials, age and nature of students to be taught, adequate funding and support by school management, government and related agencies, were accepted, since 68% agreed, as against 32% of the responses.
From table 3, all the items 11, 12, 13, 14 and 15 were accepted. This means that all the proposed items actually contribute in the improvement of students' performance in economics in Ilorin West Public schools. Also, on grand average, 91.8% agreed while 8.2% disagreed, hence the 'acceptance of the items: students learn faster when instructional materials are used in teaching economics, instructional materials improve upon students' interest in economics lesson, students can easily make a transfer of knowledge when educational media are appropriately used in economics, instructional materials make economics lesson more lively and encourage students' participation, Instructional materials reduces abstractions in economics teaching learning.
In table 4, 82% of the accepted the item: students taught with instructional materials perform better them students taught without instructional materials, as opposed to 18% of the responses which disagreed with the nation. 


T-Statistic Summary
	Instructional Materials
	No
	Mean
	SD
	D
	T-Cal
	T-
Critical
	Decision

	With
	10
	65.3
	7.1
	18
	3.3
	2.1
	Ho- Rejected

	Without
	10
	53.4
	9.0
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CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
This chapter dealt with the concluding part of the research work and it is structured in the following ways: Summary; Conclusion; Implications of the Study; Recommendations; Limitations of the study Suggestion for further studies;
Summary
Research Question One (1)
To what extent do economics teachers get involved in improvisation of instructional materials in teaching and learning of economic'?
From the above research question, it was found that 56% of the total responses accepted the suggested items as the ways that economics teachers get involved in the improvisation of instructional materials for teaching and learning of economics. This value 56(56%) is of -course more the maximum requirement for acceptance (500/0) of the proposed items, hence the result revealed that economics teachers in most cases instruct their students to prepare instructional materials, securing of a collection of instructional material for future use, as well as attending workshops, seminars and conferences on how to improvise instructional, media. This is in consonant with the findings of Udeorah, (2020) and Emendu, (2021) whose works reported that engaging students to improvise teaching aids, keeping of a collection of improvised materials for future use, as well as teachers attendance to workshops and seminars on selection, production and utilization of instructional materials are the various ways that teachers get involved in improvisation, especially in chemistry and Agricultural science. On the other hand, it was also found that teachers do not hire experts to help them in improvisation, perhaps, do to the cost of paying them.
Research Question Two (II)
Research question two states: what are the factors that determine the choice of instructional materials in teaching and learning of economics? The findings revealed that 68% of the total responses accepted the proposed items. But, this value (68%) is more than the maximum requirement for acceptance of the items, i.e 50% hence the result is shows that teachers wealth of knowledge, nature and age of the student, as well as funding/support by the school management, government and other relevant agencies, constitute the factors that determine the choice of instructional materials in teaching and learning of economics. However, this finding is in line with Meze, (2020), who suggested that objectives of the lesson should be considered in choosing lesson materials. Nwakile, (2021) also suggested in his study that operational skills by the teacher and funding are the issues that need to be considered for the effective utilization of teaching resources. But, duration of time for the subject was rejected. This may mean that the study did not provide enough information to proof the need to subject it into further studies.
Research Question Three (III)
Research question three poses: 'Do the use of Instructional material help in improving upon students performance in economics'? The findings here revealed that 91.8% of the total responses accepted the proposed items, and this value (91.80/0) is more than the maximum requirement for acceptance of the items, i.e, 50%. It follows here that the use of instructional materials for teaching economics has improved upon students performance in the following ways: ensuring faster learning, sustaining students interest in the lesson, easing the transfer of knowledge, encouraging students participation, as well as reducing abstraction. It must be reiterated here that cognitive learning theories in Obiajuru and Usifo, (2019) appealed that instructional media should not lie in learning, as it facilitate learning, create speed in learning, as well as enhance the application of knowledge. Furthermore, behaviourist learning  theories  in  Unachukwu,  (2021),  advocated  that instructional materials sustain learners' interest, as interest will inspire readiness to continue the learning task. Of course, the findings of this research question three, are in line with both theories.
Research Question Four (IV) and Hypothesis
In research question four, which states: what difference exist between students' performance taught with instructional materials and students performance taught without instructional materials; 820/0 of the total responses accepted the proposed item, and this is also more than the maximum requirement for acceptance of the said item, i.e. 50%. This value (82%) revealed that students taught with instructional materials perform better than students taught without instructional materials.
On the part of the research hypothesis, which states: ' The mean performance of students taught with instructional materials is equal to the mean performance of students taught without instructional materials' the t- calculated was (3.3) which is greater that the t-critical (2.1), hence, the null hypothesis (HOI) as stated above was refuted. However, the tested hypothesis proved that there is a positive significant difference between mean performance of students taught with instructional materials and the mean performance of students taught without instructional materials. This is interpreted to mean that when more curriculum media are appropriately and consistently used in teaching of economics, more learning will take place effectively. In a similar study, Okpala, (2021) reported that there is a significant difference between students taught with instructional materials and students taught without instructional materials. This is sufficed to say that appropriate use of educational media will undoubtedly make students better-off, in terms of faster and functional learning.
Conclusion
From our findings above, it is understood that there is a positive significant relationship between the effective use of teaching- learning materials and student's performance in teaching and learning of economics in Ilorin West Secondary schools. Based on the relationship, it become pertinent that all parties to teaching and learning should make ceaseless efforts to resolve all the factors, problems and issues militating against the effective utilization of instructional materials. However, all hands must be on-deck towards fighting against these factors or issues, as this will ensure that the usefulness of instructional materials are maximized and sustained.
Meanwhile, teachers should continue to put into practice all the skills, methods and strategies that they learn from seminars, workshops and conferences towards improvising instructional materials by themselves.
Implications of the Study
The following constitute what the educational system stands to derived from this student:
· The ministries of education and other educational policy makers are now availed with information on the problems and factors that militate against the effective utilization of instructional materials, and this will help them to tackle such issues holistically; the findings of this study imply that the required man-power (professionally qualified and registered teachers) must be adequately acquainted with the skills and knowledge to enable them apply instructional materials appropriately during the learning encounter;
· The study implies that there is now a more empirical data for educational policy makers to confidently state that appropriate application of instructional materials influence learning positively;
· It draws the attention of educators, educationists, teachers and even ministries of education that whenever instructional materials are not properly utilized, there is bound to be lapses and poor educational outcome. This is even apparent in the acclaimed poor performance of students in both internal and external examinations which the resultant issue is examination malpractices that degreed our educational system;
Recommendations
This study recommends the following, if performance must improve:
· Good and functional educational technology centers should be established and maintained at federal, state, local, schools and individual levels for development and provision of relevant instructional materials.
· The remote problems and factors that affect the proper use of instructional media should be brought to book and addressed.
· In-service training, seminars, workshops, conferences on the need, and how to apply educational devices should be organized on regular basis to empower teachers in knowledge, skills, competence, values and methodology of teaching. This will have a multiplier effect of reforming the teaching-learning process in our schools.
· Government should understand that motivating teachers through promotion, incentive for hard-work, sponsorship, appreciation and recognition of the noble teaching profession will go a long to sustaining their quest for a quality and functional education of students through educational media.
· Learners should be exposed to the use of instructional materials from the cradle for effective disposition and meaningful acquaintance e.g. excursion, field work, computer, use of the library etc.
· Maintenance culture, repair and immediate replacement of damaged tools or educational media should be encouraged and made possible. F or instance, those improvised teaching resources in the form of graphs, maps etc. should be kept protected to avoid it damaging.


Limitations of the Study
This study was limited to the effectiveness of instructional materials in teaching and learning of economics in Ilorin West Secondary schools. Actually, the financial involvement and time required for the completion of this study, constituted the major constraint and this is why the study concentrated in certain selected schools in Ilorin West.
Suggestions for Further Studies
The following area could further be studied:
· Information and Communication Technology (lCT): An invaluable Material in Teaching and Learning of Economics in our contemporary society.
· Causes and Consequences of Inappropriate Use of Instructional Materials in Teaching and Learning of Economics in Nigeria schools.
· Improvisation of Instructional Resources for Effective Teaching and Learning of Economics.
· The Place of Excursion and Real Objects in Teaching and Learning of Economics.
· Educational Media: An Integral Part of Curriculum Provisions for Economics Education.
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QUESTIONNAIRE 
Instructions: Indicate by ticking (v) in the space provided for finding 'The Effectiveness of Instructional Materials in Teaching and learning of Economics.
PART A: PERSONAL DATA
Name of School: ...............................................................
Gender:	Male		Female 
Age of Respondents: 14-17year, 18-22 years, 23-27 years and 28 and above 
Religion: Muslim  		Christian
Category of respondents: ………………………………………………




PART B: QUESTIONS AND ITEMS
These responses will be guided by two likert scale method of:
A --- Agreed
D --- Disagreed
Section for Teachers Alone
Research Question 1: To what extent do economics teacher get involved in improvisation of instructional materials in teaching and learning of economics?
	No.
	Items
	A
	D

	1.
	Attend workshops, seminars, conferences, on how to improvise instructional media.
	
	

	2.
	Instruct students to make provision of relevant materials.
	
	

	3.
	Teacher always improvise instructional materials needed teaching.
	
	

	4.
	Hire experts to help in improvising the required materials.
	
	

	5.
	Help in securing a collection of improvised materials for teaching economics.
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Research Question (2): What are the factors that determine the choice of instructional materials in teaching and learning of economics?
	No.
	Items
	A
	D

	6.
	objectives of the topic to be taught
	
	

	7.
	duration of time for the subject
	
	

	B.
	teachers wealth of knowledge and	on how to use instructional materials.
	
	

	9.
	age and nature of students to be taught
	
	

	10.
	adequate funding and support by school management, government and related agencies
	
	





Sections for Students Only
Research Question (3): Do the use of instructional materials in teaching and learning of economics helpful in improving upon students' performance?
	No.
	Items
	A
	D

	11.
	students learn faster when instructional materials are used in teaching economics
	
	

	12.
	instructional materials improve upon students' interest in
economics lessons
	
	

	13.
	students can easily make a transfer of knowledge when
educational media are appropriately used in economics.
	
	

	14.
	instructional materials make economics lessons more
and encourage students' participation.
	
	

	15.
	instructional materials reduces abstractions in economics teaching learning.
	
	



Section C for both Teachers and Students
Research	Question	4:	What	differences	exist	between	students' performance taught with instructional materials and students' performance taught without instructional materials?
Research Hypothesis: H01- The mean score of students/teachers who use instructional materials is equal to mean scores of teachers who do not use instructional materials.
	No.
	Items
	A
	D

	16.
	economics students taught with instructional materials perform better than economics students taught without
educational media.
	
	





Appendix B
Teacher-made Achievement Test
(Multiple choice objective questions and essay)
Name of School................................................ 
Class: SSII
Duration: 30 minutes
Instruction: Attempt all the questions in section A (4 marks each) and any other 2 questions in section B (30 marks each).
Section A
1. The following are importance of production, except
a. Improvement in standard of living
b. Increase in employment opportunities
c. Acquisition of skills
d. Lack of skilled labour
2. receives profit as a reward for its impact towards production.
a. Capital
b. Labour
c. Entrepreneur
d. Technology

3. Production is mostly hampered in tropical Africa by
a. Inadequate raw materials
b. Poor technological know-how
c. Inadequate capital
d. Low patronage
4. It involves the provision -of commercial and professional services to the people, which of the following production type posses the above description?
a. Indirect production
b. Tertiary production
c. Direct production
d. Service production
5. Which of the following best describe the concept of production in economics?
a. The production of goods and services to satisfy human want
b. The creation of utilities
c. The creation of commodities and its distribution to satisfy human wants.
d. The transformation raw materials in to finished goods.
6. All but one of the following is not a sub-division of indirect production
a. Tertiary production
b. Extractive production
c. Primary production
d. Secondary production
7. In the study of the law of diminishing return	first increases.
a. Total product
b. Marginal product
c. Average product
d. Marginal and Average product
8. One, except others is the characteristic of labour.
a. Labour requires motivation to do well in production
b. Labour is fixed in supplies
c. labour is predictable -
d. Labour must always be skillful
9. Capital may exist in the following forms, except
a. Social capital
b. Fixed capital
c. Capital formation
d. Liquid capital e.
10. The risk bearer among all factors of production is
a. Entrepreneur
b. Enterpreneur
c. Entaprenor
d. Interpreneur

Section B (Essay Question)
1. List and explain the factors that determine the volume of production.
2. What is production?
a. Differentiate between direct production and indirect production.
3. What does the law of diminishing returns entails?



 (
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