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ABSTRACT
This study investigated the effects of broken homes on academic performance of secondary school student in Ilorin West Local Government Area of Kwara State. To achieve the objective of the study, four (4) research questions were raised. Survey research design was employed for the study. The population of the study comprised of some selected teachers from ten secondary schools in Ilorin West LGA, Kwara State and a total of fifty (50) respondents were randomly selected. A search instrument titled: effects of broken home on academic performance questionnaire (EBHAPQ) designed by the researcher was used for data collection. Data obtained were analyzed with descriptive statistics which include the means and simple percentage.  Based on the findings, it was revealed that broken home has significant effect on academic performance of secondary school students. The results revealed that the common side effects of broken home on academic performance includes; low academic success, less attentiveness in class, aggressiveness and devastated morality. It was also revealed that there is gender-related difference among students from broken homes. Based on the findings of this study, the following recommendations were made among others that; school should intensify efforts in helping students from emotionally and culturally deprived homes as well as students from warm, nurturing and stimulating homes by modifying programmes and methods to foster the educational development of students from all backgrounds; Training and re-training of teachers, especially on techniques and effective handling of students from broken homes should be encouraged; School counselors should provide the necessary support to encourage students particularly those from un-ideal homes to overcome their emotional problems; Students of single parenthood should be encouraged on the three basic dimensions of self-concepts: sense of belonging, sense of worth, and sense of competence for positive identity, or an enhanced self-concept, for the overall adjustment.









. 

TABLE OF CONTENTS
TITLE PAGE										i
CERTIFICATION									ii
DEDICATION									iii
ACKNOWLEDGEMENTS								iv
ABSTRACT										v
TABLE OF CONTENTS								vi
CHAPTER ONE: INTRODUCTION
Background to the Study								1
Statement of the Problem								5
Purpose of the Study									5
Research Questions									6
Significance of the Study								6
Scope of the Study									7
Operational Definition of Terms							8
CHAPTER TWO: REVIEW OF RELATED LITERATURE
Concept of Broken Home								9
Concept of Students Academic Performance						15	
Effect of Broken Homes on Academic Performance of Students			18
Common Side Effects of Broken Home on Students’ Academic Performance	23
Gender-Related Difference that exist in the Students’ Academic Performance 	24
Strategies for Improving Students’ Academic Performance through Guidance and Counseling										26
Empirical Studies									28
Summary of Literature Review							32
CHAPTER THREE: RESEARCH METHODOLOGY
Research Design									34
Population of the Study								34
Sample and Sampling Techniques							35
Research Instrument 									35
Validity of the Instrument 								35
Reliability of the Instrument 								35
Procedure for Data Collection   							36
Data Analysis Techniques 								36
CHAPTER FOUR:	RESULTS AND DISCUSSIONS
Data Analysis										37
Presentation of Results 								39
Discussion of Findings								46


CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary 										49
Conclusion 										50
Recommendations									50
Limitation of the Study								52
Suggestion for Further Studies							52
REFERENCES									53
APPENDIX										57

i


QUESTIONNAIRE
KWARASTATE COLLEGE OF EDUCATION, ILORIN
P.M.B 1527

EFFECTS OF BROKEN HOME ON ACADEMIC PERFORMANCE OF SECONDARY SCHOOL STUDENT IN ILORIN WEST LGA, KWARA STATE

Dear Respondent,
This questionnaire is designed to investigate on the “Effects of Broken Home on Academic Performance of Secondary School Students in Ilorin West LGA, Kwara State”.
It is strictly for academic purpose, therefore your honesty and sincere response to each items will be highly appreciated. Any information supplied shall be treated with confidentiality.
SECTIONA: DEMOGRAPHICAL DATA 
Instruction: Please tick (√) as appropriate
Gender:  Male (   ), Female (   )
Educational Qualification: NCE (    ), HND (     ),  B.Sc/B.Ed (   ), PGDE/PDE (    ), M.Sc (   )
Work Experience:  1 - 5 years (   ),  5 – 10 years (   ), 10 – 15 years (  ), 15 years and above (   )
SECTIONB
Instruction: Please tick (√) from the options the most appropriate for your response.
KEY: Strongly Agree (SA), Agree (A), Disagree (D), Strongly Disagree (SD)
	S/N
	ITEMS
	SA

	A
	D
	SD

	1.
	Students from broken are less punctual and regular in the school and the classrooms
	
	
	
	

	2.
	Students from broken homes are less calm physically and emotionally stable in the school
	
	
	
	

	3.
	Students from broken homes are known for their low self-esteem, and poor achievement motivation
	
	
	
	

	4.
	Students from broken homes do not meet up with their essential academic needs compare to their counterparts from unbroken homes
	
	
	
	

	5.
	Students from broken homes are less attentive in the classroom than their counterparts from unbroken homes
	
	
	
	

	6.
	Students from broken homes performs poorly in their academics than their counterparts from unbroken homes
	
	
	
	

	7.
	Students are more devastated morally and academically as a result of broken home
	
	
	
	

	8.
	Students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically
	
	
	
	

	9.
	Students from broken homes are more less attentive in the classroom than other students
	
	
	
	

	10.
	Students from broken homes strive for achievement academically and morally compared with unbroken home students
	
	
	
	

	11
	Majorly all students from broken home easily fail during examination than their counterpart from unbroken home. 
	
	
	
	

	12
	Female students are more devastated morally and academically as a result of broken home than male students
	
	
	
	

	13.
	Male students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically than female students
	
	
	
	

	14.
	Female students from broken homes are more attentive in the classroom than their male counterparts
	
	
	
	

	15.
	Students from broken homes strive for proper achievement academically and morally compared with male students
	
	
	
	

	16.
	Academic performance of female students is much better than their male counterparts from broken homes
	
	
	
	

	17.
	Group and family counseling are essential tool for academic improvement of students from broken homes
	
	
	
	

	18.
	Regular and effective parental counseling reduce the effect of broken homes and improve students performance.
	
	
	
	

	19.
	Provision of guidance and counseling to students from broken homes helps to reduces the effect it has on their academic performance
	
	
	
	

	20.
	Scholl should enable peaceful classrooms’ atmosphere and good climate condition to the students from broken to reduce peer group pressure. 
	
	
	
	

	21.
	School should provide assistance, in term of education materials to students from broken homes so as to help them meet up in their classroom activities. 
	
	
	
	







CHAPTER FOUR
RESULTS AND DISCUSSION
This chapter is concerned with presentation, analysis and interpretation of the data collection for the study.
Data Analysis
Demographical Distribution of Respondents 
Table 1: Gender Distribution of Respondents
	Gender
	Frequency
	Percentage

	Male
	22
	44%

	Female
	28
	56%

	Total
	50
	100%


Source: Field survey, 2024. 
	Table 1 shows that 22 (44%) of the teachers in this study were male and 28(56%) others were female teachers in the selected secondary schools in Ilorin West LGA, Kwara State. 
Table 2: Qualification of Respondents
	Qualification
	Frequency
	Percentage

	NCE
	8
	16%

	PDE/PGDE
	12
	24%

	B.Sc/B.Ed
	30
	60%

	M.Sc (Ed)
	-
	-

	Total
	50
	100%


Source: Field survey, 2024.
	Table 2 shows that 8(16%) of the teachers were NCE qualified teachers. 12(24%) had their PDE/PGDE qualification while 30(60%) are teachers with B.Sc (Ed) qualifications. 
Table 3: Respondents Years of Experience
	Years of Experience
	Frequency
	Percentage

	1 - 5 years
	7
	14%

	6 – 10 years
	14
	28%

	11 – 15 years
	20
	40%

	16 – 20 years
	9
	18%

	Total
	50
	100%


Source: Field Survey, 2024. 
	Table 3 shows that 7(14%) of the teachers had an experience up to 1 – 5 years. 14 (28%) of them had been in teaching service between the years of 6 – 10 years experience. 20(40%) of them had an experience of 11 – 15 years and 9(18%) had experience of 16 – 20 years in the teaching job.
Research Question One: What are the effects of broken home on students’ academic performance in secondary school students in Ilorin West LGA, Kwara State?
Table 4: Effect of broken home on students academic performance in secondary schools
	S/N
	Statements 
	SA
	A
	D
	SD
	TOTAL 
	MEAN
	REMARKS

	1.
	Students from broken are less punctual and regular in the school and the classrooms
	14
	22
	6
	8
	50
	2.84
	Accepted 

	2.
	Students from broken homes are less calm physically and emotionally stable in the school
	12
	20
	10
	8
	50
	2.72
	Accepted 

	3.
	Students from broken homes are known for their low self-esteem, and poor achievement motivation
	18
	20
	5
	7
	50
	2.98
	Accepted 

	4.
	Students from broken homes do not meet up with their essential academic needs compare to their counterparts from unbroken homes
	20
	24
	4
	2
	50
	3.24
	Accepted 

	5.
	Students from broken homes are less attentive in the classroom than their counterparts from unbroken homes
	22
	18
	6
	4
	50
	3.16
	Accepted 

	6.
	Students from broken homes performs poorly in their academics than their counterparts from unbroken homes
	20
	18
	8
	4
	50
	2.96
	Accepted 



	Table 4 above shows the responses of the teachers on the effects of broken home on students’ academic performance among secondary schools students. Based on the result above, it was revealed that the mean score of 2.84, 2.72, 2.98, 3.24, 3.16 and 2.96 shows that all the statements in the table above shows the level of agreement by the respondents. This implies that students from broken are less punctual and regular in the school and in the classroom (mean = 2.84). Students from broken homes are less calm physically and emotionally stable in the school (mean = 2.72). Students from broken homes are known for their low self-esteem, and poor achievement motivation (mean = 2.98). Students from broken homes do not meet up with their essential academic needs compare to their counterparts from unbroken homes (mean = 3.24). Students from broken homes are less attentive in the classroom than their counterparts from unbroken homes (mean = 3.16). Students from broken homes performs poorly in their academics than their counterparts from unbroken homes (mean = 2.96)
Research Question Two: What are the common side effects of broken home on students’ academic performance among secondary school students in Ilorin West LGA, Kwara State?
Table 5: Common side effects of broken home on students’ academic performance among secondary school students
	S/N
	Statements 
	SA
	A
	D
	SD
	TOTAL 
	MEAN
	REMARKS

	1.
	Students are more devastated morally and academically as a result of broken home
	16
	24
	4
	6
	50
	3.00
	Accepted 

	2.
	Students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically
	15
	18
	8
	9
	50
	2.78
	Accepted 

	3.
	Students from broken homes are more less attentive in the classroom than other students
	20
	15
	6
	9
	50
	2.92
	Accepted 

	4.
	Students from broken homes strive for achievement academically and morally compared with unbroken home students
	21
	19
	5
	5
	50
	3.12
	Accepted 

	5.
	Academic performance of students from broken home is poor compared to their counterparts from unbroken homes
	20
	18
	6
	6
	50
	3.04
	Accepted 



	The result in table 5 above points out the common side effects of broken on students academic performance in secondary school. Based on the  result in the table above, it was revealed that the respondents agreed to the statement which says students are more devastated morally and academically as a result of broken home (mean = 3.00). The teachers agreed that students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically (mean = 2.78). It was agreed by the teachers that students from broken homes are more less attentive in the classroom than other students (mean = 2.92). Further, the majority of the teachers agreed that students from broken homes strive for achievement academically and morally compared with unbroken home students (mean = 3.12). Also, academic performance of students from broken home is poor compared to their counterparts from unbroken homes (mean = 3.04). 
Research Question Three: Does gender related difference exist in students’ academic performance as a result of broken home in secondary school students in Ilorin West LGA, Kwara State?
Table 6: Gender related difference on students’ academic performance as a result of broken home
	S/N
	Statements 
	SA
	A
	D
	SD
	TOTAL 
	MEAN
	REMARKS

	1.
	Female students are more devastated morally and academically as a result of broken home than male students
	20
	17
	7
	6
	50
	3.02
	Accepted 

	2.
	Male students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically than female students
	19
	22
	5
	4
	50
	3.12
	Accepted 

	3.
	Female students from broken homes are more attentive in the classroom than their male counterparts
	17
	19
	10
	4
	50
	2.98
	Accepted 

	4.
	Female and male students from broken homes strive for achievement academically and morally compared with male students
	20
	16
	8
	6
	50
	3.00
	Accepted 

	5.
	Academic performance of female students is much better than their male counterparts from broken homes
	15
	18
	12
	5
	50
	2.86
	Accepted 



	Table 6 indicates the gender related differences on students academic performance as a result of broken homes. Based on the result and mean score above, item 1 which says female students are more devastated morally and academically as a result of broken home than male students, the teachers agreed to this statement (mean = 3.02). The teachers agreed to the second statement which says male students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically than female students (mean = 3.12). It was agreed by the teachers that female students from broken homes are more attentive in the classroom than their male counterparts (mean = 2.98). It was proof right by the teachers that female and male students from broken homes strive for achievement academically and morally compared with male students (mean = 3.00). Also, the teacher agreed that academic performance of female students is much better than their male counterparts from broken homes (mean = 2.86). The results of this table proofs that there is significant difference on the academic performance of female and male students from broken homes. 
Research Question Four: What are the strategies for improving the students’ academic performance through guidance and counseling in secondary school students in Ilorin West LGA, Kwara State?
Table 6: Strategies for improving the students’ academic performance
	S/N
	Statements 
	SA
	A
	D
	SD
	TOTAL 
	MEAN
	REMARKS

	1.
	Group and family counseling are essential tool for academic improvement of students from broken homes
	24
	26
	-
	-
	50
	3.48
	Accepted 

	2.
	Regular and effective parental counseling on the effect of broken homes
	27
	23
	-
	-
	50
	3.54
	Accepted 

	3.
	Provision of guidance and counseling to students, especially those from broken homes
	20
	30
	-
	-
	50
	3.40
	Accepted 

	4.
	Guarantee of peaceful school and classrooms’ atmosphere and climate to the students
	22
	28
	-
	-
	50
	3.44
	Accepted 

	5.
	Provision of assistance, in term of education materials, to students from broken homes 
	32
	18
	-
	-
	50
	4.24
	Accepted 



	Table 7 above points the strategies for improving the academic performance of students from broken home through guidance and counseling in secondary schools. Based on the result above, it was revealed that, all the aforementioned strategies on the table were all agreed to by the respondents. This implies that highlighted strategies are effective for improving the students’ academic performance through guidance and counseling among secondary school students in Ilorin West LGA, Kwara State.
Discussion of Findings
Based on the findings, it was revealed that broken home hinders students’ punctuality and presence in the school and the classrooms. It also hampers calmness, physically and emotionally stability of students, students’ attentiveness in the classroom are also deters by broken homes. And students from broken homes seldom meet up with essential academic needs. These indefinitely affects the academic performance of students from broken homes in secondary school in Ilorin West LGA, Kwara State. The finding is consistent with the studies of Yara and Tunde-Yara (2010), Azuka-Obieke (2013), Ogbemudia and Aiasa (2013), Uwaifo (2012), Ahiaoma (2013), and Oladimeji (2012) that revealed that broken homes have significant influence on students’ academic performance.
This study also revealed the common side effect of broken home on students’ academic performance. These include lateness to school and classroom, non-challant attitude towards academic endeavor, lingering mental development, lack of self-esteem, and poor interpersonal relationship. These posed threat to students’ moral and academic performance in secondary schools in Ilorin West LGA, Kwara State. This finding is consistent with Kasoma (2022) which noted that without any instruction from a parent, a child given only the requisite nourishment would survive into adulthood; and Dowd cited in Kasoma (2022) who stressed that in most broken homes, the children are generally disadvantaged because they are generally regarded as being deprived academically, economically, socially and culturally. Similarly, Yara arid Tuñde-Yara (2020), Azuka-Obieke (2021), Ogbemudia and Aiasa (2021), Ahiaoma (2021), and Oladimeji (2022) disclosed that side effects of broken home include emotional instability, lateness and absenteeism in the school, aggression and frustration, poor academic performance in school, lower self-esteem, lower achievement, lack of motivation, lower tolerance, and delay of gratification, deprivations and denials of some basic rights and opportunities which in turn will have negative psycho-socio impact on students during school years, anti-social behaviors; and emotional and psychological turmoil.
In addition, it was discovered that female students are more devastated morally and academically as a result of broken home that the male counterparts, male students from broken homes are highly aggressive and unpreventable in their actions which also affects them academically, female students from broken homes are more attentive in the classroom than their male counterparts, female and male students from broken homes strive for achievement academically and morally compared with unbroken home students, and the academic performance of female students better than their male counterparts from broken homes. This implies gender-related difference in academic performance among students from broken homes in secondary school students in Ilorin West LGA, Kwara State. This finding agrees with Yara and Tunde-Yara (2020), and Uwaifo (2018) that revealed gender-related differences in academic performance of students from broken homes. However, this finding contradicts findings from Eweniyi (2022), Akomolafe and Olorunfemi (2021), Tenibiaje arid Tenibiaje (2021), Oladimeji (2022) and, Ogbemudia and Aiasa (2013), which revealed effect of broken home on students’ academic performance without gender-related difference.
To overcome the challenges of broken home on students’ academic performance, this study revealed the following strategies: group and family counseling on the need for family unity, regular and effective parental counseling on the effects of broken homes, provision of guidance and counseling to students from broken homes, guarantee of peaceful school and classrooms’ atmosphere and climate for every student irrespective of the nature of their homes, and provision of assistance, in term of education materials, to students from broken homes. This finding is coherent Salami and Alawode (2019), Eweniyi (2022), Akomolafe and Olorunfemi (2021 and, Tenibiaje and Tenibiaje
2021) who submitted, among others, group counseling, family counseling, home visits, and supportive associations as stratagems for ameliorate the challenges of broken homes in the schools, and society, at large.







CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
This chapter presents the summary, conclusion, recommendations; limitations of the study and suggestions for further studies.
Summary
This study investigated the effects of broken homes on academic performance of secondary school student in Ilorin West Local Government Area of Kwara State. To achieve the objective of the study, four (4) research questions were raised. Survey research design was employed for the study. The population of the study comprised of some selected teachers from ten secondary schools in Ilorin West LGA, Kwara State and a total of fifty (50) respondents were randomly selected. A search instrument titled: effects of broken home on academic performance questionnaire (EBHAPQ) designed by the researcher was used for data collection. Data obtained were analyzed with descriptive statistics which include the means and simple percentage. 
Based on the findings, it was revealed that broken home has significant effect on academic performance of secondary school students. The results revealed that the common side effects of broken home on academic performance includes; low academic success, less attentiveness in class, aggressiveness and devastated morality. It was also revealed that there is gender-related difference among students from broken homes.
Conclusion
Based on the findings of the study; the following were established:
Homes have great influence on students’ emotional, psychological and educational development. Divorce, separation and poverty as a result of broken homes hindered academic performance of students as many of the students from un-ideal homes are prone to truancy, emotional disturbance and most time lacking essential educational materials for the academic work.
Students from ideal homes are academically better than their counterparts from un-ideal homes. This, perhaps, is due to the fact that the students from ideal homes are punctual in the school, more attentive in the classroom and always meet up with their educational needs.
A gender-related difference in academic performance among the students from un-ideal homes was insignificant, although mean score of the female students from un-ideal homes in this study was higher than their male counterparts.
Recommendations
Based on the findings of this study, the following recommendations are proffered:
i.  School should intensify efforts in helping students from emotionally and culturally deprived homes as well as students from warm, nurturing and stimulating homes by modifying programmes and methods to foster the educational development of students from all backgrounds.
ii. Training and re-training of teachers, especially on techniques and effective handling of students from broken homes should be encouraged.
iii.  School counselors should provide the necessary support to encourage students particularly those from un-ideal homes to overcome their emotional problems.
iv. Students of single parenthood should be encouraged on the three basic dimensions of self-concepts: sense of belonging, sense of worth, and sense of competence for positive identity, or an enhanced self-concept, for the overall adjustment.
v. Religious organizations should educate parents on the adverse effects of broken homes on the children and the society at large.
vi. Parents-teachers association (PTA) should be strengthened in schools, and there should be regular meetings for counseling parents on the need for tolerance, accommodation, appreciation and understanding of each other in their respective matrimonial homes for the sake of good upbringing of their children.
Limitations of the Study
It is true that success cannot be achieved without challenges. This study was confronted with numerous challenges which in turn strengthened the researcher’s determination to carry on with the research. Major among these challenges is time frame, supervisor tight schedule and financial capability. However, despite these challenges, the researcher was able to achieve the objective of the research study within the timeframe.
Suggestion for Further Studies
The following topics were suggested for further study, based on the researcher’s experience from the field:
i. Effect of broken home on the academic performance of primary school pupils.
ii. Effect of broken home on the students behavior in secondary school.


CHAPTER THREE
RESEARCH METHOD
	This chapter introduces the methodology that was employed in the study. This included: 
· Research type, 
· Population of the Study,
· Sample and Sampling Techniques, 
· Research Instrument,
· Validation of Research Instrument,
· Procedure for Data Collection 
· Data Analyses Techniques.
Research Type
	Survey design was used for this study. This is because the method used to gather data would be through a structural questionnaire. This approach was adopted in order to make it easy for the researcher to gathered data on the effects of broken home on academic performance of secondary school students. 
Population of the Study 
	The population for this study is the entire teachers in secondary school in Ilorin West LGA, Kwara State. 
Sample and Sampling Technique
	The study makes use of Simple Random Sampling Techniques in selecting ten Secondary Schools in Ilorin West LGA, Kwara State. However, a sample of five teachers was purposively selected from the ten selected secondary schools making a total of fifty respondents.
Research Instrument 
	This study used a single instrument which was a Researcher Designed Questionnaire to gather data from the selected sample. The questionnaire consists of two sections (A and B). Section A contained the bio-data while Section B consisted of questions relating to the research questions. Four point Likert scale was use for the study. 
Validity of Research Instrument			
	The face and content validity was used to ascertain the validity of the research instrument. The validity of the instrument will be determine by the project supervisor. 
Reliability of Research Instrument 
	The reliability for this study was determined by using test, retest method and the data obtained was analysed with Pearson Product-Moment Correlation Coefficient Statistical tools


Procedure for Data Collection  
	After the validation of the instrument, the researcher with the help of a research assistant took the instrument to the selected schools and sought the permission of the school authority before the administration of the instrument. Thirty minutes was given to each respondents to respond after which it was collected on the spot. 
Data Analysis Techniques 
	Data collected were analyzed descriptively to answer the research questions raised in chapter one of this study. Mean and Standard Deviation was used to rank the data. Since four likert-scales was used for the statements of the questionnaire, the acceptance criterion is based on 2.50 mean score, hence, any variable below 2.50 were agreed to be rejected while variable above 2.50 were accepted.


EFFECTS OF BROKEN HOME ON ACADEMIC PERFORMANCE OF SECONDARY SCHOOL STUDENT IN ILORIN WEST LGA, KWARA STATE

CHAPTER ONE
INTRODUCTION
Background to the Study
The home and the family setup have great influence on child development (Adeyemo, 2021). Adeyemo further states that no other agents of socialization are as important to the total makeup of the child as the family. A home is a place where students live with their parents or guardians and it is place where they are groomed. It is a place where the students begin to learn the norms and values of the society in which they find themselves (Ogbemudia and Aisha, 2019). The family is a social unit in any society and it is the source of early stimulation and experience in children Harkonen (2017).
Tenibiaje and Tenibiafe (2021) states that home is a primary special agency that the child first belong to, come in contact with, and this has a great influence on the child’s physical, mental and moral development. This is because the process of socialization depends on both parents who play contemporary roles in bringing up the child (Igbinosa, 2014). The home, therefore, has a great influence on the students’ psychological, emotional, social and economic transformation. Ajila and Olutola (2020) are of the view that, the state of the home affects the child since the parents are the first socializing agents in an individual’s life. This is because the family background in the context of a child affects his reaction to life situation and of performance. This implies that the home could be seen as an agency that plays the most important socio-cultural, socio-economic, psychological as well as contributing to another dynamic roles in the history of individual and the society at large. The dynamisms include such vital functions as the educational and transmission of societal norms and values on children (Guler and Erka, 2013). The home also plays the psycho-social, moral and spiritual foundation in the overall development of the child (Eweniyi 2022). Therefore, an ideal home is expected to be heaven that provides a conducive environment and facilities for a child overall development, early education and moral upbringing (Adeyemo, 2022).
Home could be classified into: ideal (unbroken) and non ideal (broken). An ideal home is characterized by families including the parents and their offspring living harmoniously together and where the parents  provide the necessary psychological, educational, socio economic, moral and spiritual needs of the children and other members of the household (Fadeiyi in Tenibiaje, 2021). A non-ideal or broken home, on the other hand is the opposite of the ideal one. A broken home could as well result to some factors such as divorce, separation, death of one’s spouse and poverty, among others (Igbinosa, 2014).
Nature of the family affects parental encouragement and attention with respect to educational activities, educational expectation, monitoring and supervision of school work (Kasoma, 2012). Ahiaoma (2022) submits that nature of the home has psycho-social effects such as social development, interpersonal relation and pitiable emotional stability manifestations on every individual. These invariably have influence on academic performance of students.
The choice of broken home as a factor affecting academic performance is not far from the fact that the family is the basic unit of the society (Abah, 2016), and the home has a great influence on the student’s psychological, emotional, social and economic status (Ajila and Olutola 2017). The state of the home affects the individual because the parents are the first socializing agents in an individual’s life. The number one ingredient that lays the psychosocial, moral and spiritual foundation in the overall development of the child is his family (Uwaifo, 2018).
Academic achievement is an objective score of attainment after a specified instructional programme. Academic achievement can be influenced by many factors, yet the impact family relationships play on a child’s scholastic achievement alongside the development of the child cannot be overemphasized. The tension in the home, family discord or family instability all cumulatively produces an emotionally unpleasant atmosphere in the home. The relationship between the husband and wife, parents and children, relationship among siblings if not cordial, can result to conflicts especially between husband and wife. If this persists, it can lead to a stretch of frequent quarrels and antagonism of both parties from time to time and thereby resulting to broken homes (Yara and Yara, 2021).
Broken homes may bring about stress, tension, lack of motivation and frustration. Obviously, these manifestations may act negatively on a student’s academic performance (Igbinosa, 2014). Johnson as cited in (Igbinosa, 2014) indicated that children of unmarried parents or separated families often fail and are at risk emotionally. However, this may not be completely applicable in all cases of broken homes. Some children irrespective of home background or structure may work hard and become successful in life. Poor academic performance has over the years become rampant, more pronounced and a peculiar feature in the institutions of learning. This has generated a lot of concern among parents, teachers, counselors, educational administrator, as well as the government. Broken homes, while being a problem of couples are largely a problem of the nation as a whole (Kasoma, 2012). 
Some common causes of broken homes includes; lack of understanding between couples, infidelity, childlessness, wrong choice of partners, persistent delivery of same sex by wife against the desire of in-laws, parental interference into the affairs and management of couples, bad associates, poverty, negligence of paternal responsibilities, alcohol addiction, physical and emotional abuse, sexual incompatibility, religious beliefs and cultural differences (Arowolaje, 2013). Resultant effects of broken home on children include lost of interest in life, negative effect on student's academic achievement as well as emotional instability.
Therefore, the effect of broken homes on student’s academic performance is the major concern of this study and the need to know the effect of broken homes on academic performance of secondary school students in Ilorin West Local Government Area of Kwara State. 
Statement of the Problem
A broken home is a family in which the parents are either divorced or separated which resulted in fragmentation of the family. Fragmentation in the family mostly hurt children who need care, love, support and affection from both parents. It also affects children social life – physically, socially and psychologically – including healthy and personality of the children. Hence, the disintegration of families in a desired or undesired way results in children’ experiencing development problems. The physical, social, psychological problems, in turn, continue until school age, and affect children’s academic achievement greatly.
Academic implications of broken home are the main objective of this study. Therefore, it investigates the effects of broken homes on academic performance of secondary school students in Ilorin West Local Government Area of Kwara State.
Purpose of the Study
The main objective of the study is to investigate the effects of broken homes on academic performance of secondary school students in Ilorin West LGA, Kwara State. Specially, the study is to:
i. Examine the effects of broken home on students’ academic performance among secondary secondary school students in Ilorin West LGA, Kwara State.
ii. Identify the common side effects of broken home on students’ performance among secondary school students in Ilorin West LGA, Kwara State.
iii. Determine the gender related different that exist in students’ academic performance as a results of broken home.
iv. Suggest strategies for improving the students’ academic performance through guidance and counseling.
Research Questions
To achieve the purpose of the study, the following research questions are raised:
i. What are the effects of broken home on students’ academic performance in secondary school students in Ilorin West LGA, Kwara State?
ii. What are the common side effects of broken home on students’ academic performance in secondary school students in Ilorin West LGA, Kwara State?
iii. Does gender related difference exist in students’ academic performance as a result of broken home in secondary school students in Ilorin West LGA, Kwara State?
iv. What are the strategies for improving the students’ academic performance through guidance and counseling in secondary school students in Ilorin West LGA, Kwara State?
Significance of the Study
The study is expected to benefit the following at completion: teachers, parents, students and the society, at large.
The study will be of benefit to the teachers as it will inform them about the degree of influence broken homes have on students’ academic performance. Specifically, the study will sensitize the teacher to be more conscious in handling students from broken homes.
The study will be of importance to parents as it will inform them the need for tolerance to avoid divorce, and to always put their children future in mind in all their affairs because the future of their children depends greatly on them.
Similarly, the study will inform the student to be more pro-active in their study and not to be intimidated by any circumstance that might come their ways.
The study will provide an addition to the body of knowledge on the relationship between broken homes and academic performance of students.
Scope of the Study
The study investigates the effects of broken homes on students’ academic performance. It is limited to the effects of broken home, common side effects of broken home, gender-related difference that exist in the students, and strategies for improving performance of students with broken home problems. The geographical location of the study will be Ilorin West Local Area of Kwara State. 
Operational Definition of Terms
Definitions of key terms as used in the study are highlighted as follows:
Broken Home: This refers to an un-ideal home that is characterized by families including the parents and their offspring that not living together (Igbinosa, 2014).
Effects: Influence of something on others.
Home/Family: The smallest unit of the society which consist of the parents and their offspring (Tenibiaje 2021).
Academic Performance: This refers to working effectiveness in the school which is reflected in the performance of students (Ward, 2019).


CHAPTER TWO
REVIEW OF RELATED LITERATION
Introduction
This chapter reviewed related literature according to the following sub-headings:
· Concept of Broken Home
· Concept of Academic Performance
· Concept of student
· Effect of Broken Homes on Academic Performance of Students
· Common Side Effects of Broken Home on Students’ Academic Performance
· Gender-Related Difference that exist in the Students’ Academic Performance 
· Strategies for Improving Students’ Academic Performance through Guidance and Counseling
· Empirical Studies
· Summary of Literature Review
Concept of Broken Home
Family is the first institution where one starts to equip oneself to grow (Laldanmawia, 2021). It is the most important socio-cultural and psychological dynamism of history and of society. The dynamisms include play a vital functions such as the reproduction of population, economic system, cultural transmission and children social life (Guler and Erkal, 2021). Children gain these dynamisms and the five basic functions of the family system in the home atmosphere. The five basic functions are the resolution of problems, communication in the family, distribution of roles in the family, responding emotionally and involving in emotions, and behavioral control. Children raised in families achieving a balance in those five basic functions and in dynamisms are being able to display flexibility when needed, and adapting to changes generally receives good education, they socialize, and gain a healthy personality (Guler and Erkal, 2022). Makinde (2014) asserts that the functions of family is to provide happiness, security, cultural growth, and development of a sense of responsibility for enhancing continuity and societal perpetuation. However, when the home is broken, these functions are truncated.
According to Laldanmawia (2021), there must be some crises which are arisen out of misconception, mistreating, misunderstanding, mis-acceptance, etc. the occurring crises lead to the divorce of parents, disposal of sons or daughters and leaving home by any members of that family. It is controversial that whether to claim every splitting up is broken family, while they still run the family well. There are many families without father, mother, and other members but still conditionally and systematically running. They may not like to call them broken. Of course they are not broken, rather just some members left away.
Broken homes refer to families in which the parents are either divorced or separated. Causes of broken homes could be either natural or human induced factors. The natural factor is death of spouse; while the human induced factors include divorce and separation of mates. Causes of divorce, according to Arowolaje (2020) include lack of time for partners in the relationship; keeping of extra marital partners; treating the other partner as a slave; lack of compatibility and; unnecessary involvement of in-laws on marital affairs.
Kasoma (2021) and Kalimaposo (2020) also highlighted the most common reasons for divorce, in African society as including:
i. Adultery (almost universally), in marriage means one or both partners is/are having sexual intercourse with other persons. This can be a cause of divorce. Adultery brings with it the possibility of being exposed to a number of sexually transmitted disease. For some, intimate conversations are as harmful as physical acts of adultery because an emotional affair has already began. The spouse may seek the comfort of another person because he/she are not having his/ her needs at home.
ii. Wife battering (cruel and inhuman treatment) Physical and verbal abuse are two types of pain that can be inflicted on one spouse by the other. Even though as women are expected to be submissive in accordance with cultural and biblical beliefs, men sometimes go too far in the manner they demand self’s submissiveness and respect from women especially when they are under the influence of alcohol and other mind altering drugs. A spouse may decide to divorce the abuser on the advice of others or to protect herself and her children.
iii. Selfishness is a corrosive inclination that plagues the marriage intuition. Impatient individuals who seek quick results and instant gratifications give little or no thought to the consequences of divorce.
iv. Wrong choice of partners-People often shows better judgment in selecting a dress, shirt, car etc than in selecting a wife or a husband. This is why many marriages turn out to be unhappy. Is it possible to know what kind of character lies beneath the surface in the person you may think of marrying? Often a great stock comes after the wedding day.
v. Barrenness (impotence) – One of the most shattering problems in marriages today especially in Africa is the failure to have children. Childlessness is an extremely difficult reality to face. Since the major purpose of marriage in Africa is to bear children, to build a family, to extend life and hand down the living torch of human existence, barrenness poses a threat to home unity.
vi. Parental Interference – This means that parents are getting more and more involved in their children’s marriage. They sometimes make demands which are excessive and certainly very difficult to meet. Some are domineering and will like to rule in their children’s marriage. Some parents encouraged their daughters to marry rich men for ulterior motives rather than love. This trend is very common in African countries.
vii. Social and Economic pressure- female employment and small families also make divorce more likely in modern societies. A major impact of the massive entry of women into the labor market has been to decrease the dependence of wives on their husbands for economic support. 
Guler and Erkal (2021) submit that fragmentation of the family due to such reasons as death, divorce or abandoning deeply hurt children who need care, love, support and affection most. Besides, children’s world which was destroyed by fragmentation shakes their social functions (that is to say, possibility to live socially) considerably. Therefore, it would not be wrong to think that fragmentation – one of the hitches that families can encounter – and the negative environments caused by it can influence children’s physical, social and psychological development in a negative way. Hence, the disintegration of families in a desired or undesired way results in children’ experiencing developmental problems. These (physical, social and psychological problems), in turn, continue until school age, and affect children’s academic achievement greatly in a negative way.
Consequences of broken home are numerous with adverse effects which are detrimental to several stakeholders in the society, and the society at large. Laldanmawia (2021) articulates the consequences to the children, adolescent, parent, and society as follows:
To the children: children are the ones who suffer most of broken family. The immediate effect has shot upon them. When a couple split up, it is the children that are greatly affected, scarring them physically, emotionally and socially. Children are supposed to grow up in a healthy family where they could receive love, care and concern from their parents. It is, therefore, children from broken family normally grow up having low and bad manner. Children who make problem, rivalry and discontentment in the school or other gathering place are usually from the broken family. Most of the children admitted in the remand home, or other social centers due to some serious mistakes are brought up from broken family where there is no proper administration and proper living standard. Broken family have financial problems generally.
To the adolescent, the impact of having a broken home usually manifest in the adolescent experiencing the feeling of separation. It may cause an internal conflict which may result to depression, anxiety, disobedience, aggression and low self-esteem. On the other hand, broken family opens the door for the young people to live their life as they wish. When children are growing up, they like to learn sometimes more and explore new thing as much as possible. They adjust with the new things quickly. In that situation if there is no proper guidance, they will learn and enjoy bad things more. It is hard to see young people of broken family being manner. They usually have free time to roam around. Moreover, controlling and guiding adolescents in a right way is difficult even in a proper family, how much more of broken family.
The consequence of broken family to the parent is caused by death and other reasons apart from divorce. When they lose their children, they develop grieve and anxiety. Their mental suffering adversely affects their health. There the breaking of the family is great lost for each and every member of the family.
Broken family is a major problem of the society that should be given enough attention. The behavior of family setup affects the social, economic and political aspects of the country. More broken families produce more negative effects in the society. Society is built up with communication life of the people who live therein. However, just and pleasant society will last on the strength and capacity of mutual care to each other. In the meantime, society used to have serial problems of robbing, killing, raping, stealing, disturbing others, making some noise, etc. it is said that all these societal problems are coming out of people who do not get proper teaching at their home; usually those are from broken families.
Concepts of Students’ Academic Performance
Academic performance is the focal point of every educational institution, irrespective of level and location, because the major index for appraising progress of educational institution is the students’ performance, and the education curriculum of the society. The term ‘academic performance’ has been described as the scholastic standing of a student at a given moment. It refers to how an individual is able to demonstrate his or her intellectual abilities. This scholastic standing could be explained as the grades obtained in a course or groups of courses taken (Asaolu, 2018). Thus, in predicting academic performance, the use of grades in examinations could serve as prediction measures and criterion measures (Adeyemi, 2018). According to Ward, Stoker and Murray-Ward (2019), academic achievement or performance is the extent to which a student, teacher or institution has achieved their short or long-term educational goals. It is commonly measured through examinations. 
Several factors influence students’ academic performance. These include individual differences, cognitive factors such as attention, memory, and reasoning, non-cognitive factors such as attitudes, behaviors, and strategies, motivation, self-control, and extracurricular activities (Friedman & Mandel, 2021).
i. Individual Differences Factors
Individual differences in academic performance have been linked to difference in intelligence and personality. Student with high mental ability as demonstrated by IQ tests and those who are higher in conscientiousness (linked to effort and achievement motivation) tend to achieve highly in academic settings. A recent meta-analysis suggested that mental curiosity (as measured by typical intellectual engagement) has an important influence on academic achievement in addition to intelligence and conscientiousness. Early academic achievement enhances later academic achievement. (Ward, Stoker and Murray-Ward, 2019)
ii. Cognitive Factors
Cognitive factors or learning factors are the extent to which a person’s/individual capabilities can influence their academic or learning performance. These factors include cognitive abilities like attention, memory, and reasoning. Cognitive factors are often measured through examinations; college admission boards use standardized test such as the SAT and ACT when evaluating prospective candidates. Under grading, students with high academic performance present mature learning beliefs, and a strong knowledge integration (Ward, Stoker and Murray-Ward, 2019).
iii. Non-cognitive Factors
Non- cognitive factors or skills are a set of “attitude, behaviors, and strategies that promotes academic and professional success, such as academic self-efficacy, self-control, motivation, expectancy and goal setting theories. Emotional intelligence, determination serves as a distinction of cognitive factors, which are measured by teachers through tests and quizzes. Non-cognitive skills are increasingly gaining popularity because they provide a better explanation for academic and professional outcomes.
iv. Motivation
Motivation is the reason behind an individual’s actions. Research has found out that students with higher academic performance are encouraged through motivation rather than those who are not motivated in any way. Furthermore, students who are motivated to improve upon their previous or upcoming performance tend to perform better academically than peers with lower motivation. In other words, students with higher need for achievement have greater academic performance (Yara et al, 2020).
v. Self-control
Self-control in the academic setting is related to self-discipline, self-regulation, delay of gratification and impulse control. Self-control is the capacity for altering one’s own impulse control. Self-control is the capacity for altering one’s own responses, especially to bring them into line with standards such as ideals, values, morals, and social expectations, and to support the attainment of long-term goals. In other words, self-control is the ability to prioritize long-term goals over the temptation of short-term impulses (Yara et al, 2020).
vi. Extra-curricular Activities
Organized extracurricular activities have yielded a positive relationship with high academic performance including increasing attendance rates, school engagement, GPA, postsecondary education, as well as a decrease in drop-out rates and depression. Additionally, positive developmental outcomes are found in youth that engage in organized extracurricular activities. High school athletics have been linked with strong academic performance, particularly among urban youth. However, involvement in athletics has been linked to increased alcohol consumption and abuse for high school students along with increased truancy (Ward, Stoker and Murray-Ward, 2019).
Effects of Broken Homes on Academic Performance of Students
The effects of broken homes on the academic performance of students have been a subject of extensive research and discussion among educators, psychologists, and sociologists. A broken home, defined as a household where parents are separated, divorced, or absent due to various reasons, can have profound impacts on a child’s emotional, social, and academic development. Numerous studies have highlighted that children from broken homes often face significant challenges in their educational journeys, which can adversely affect their academic performance (Amato & Keith, 2019).
The absence of one or both parents can result in a lack of supervision and guidance, which is crucial for a child’s educational development. Parents play a pivotal role in monitoring homework, encouraging academic pursuits, and fostering an environment conducive to learning. When this support is missing or inconsistent, students may struggle to keep up with their studies, leading to poor academic outcomes (Hetherington & Stanley-Hagan, 2019).
Children from broken homes often experience emotional distress and insecurity, which can impede their cognitive functions and concentration in school. Emotional turmoil, such as feelings of abandonment, confusion, or sadness, can make it difficult for students to focus on their studies. This emotional distress can manifest as anxiety or depression, further diminishing their ability to perform academically (Sun & Li, 2021).
The economic strain commonly associated with broken homes can limit access to educational resources. Single-parent households often experience a reduction in income, which can affect a child’s access to books, extracurricular activities, private tutoring, and other educational support services. The lack of financial resources can lead to a reduced ability to engage fully in the academic process, thereby negatively impacting their performance (Astone & McLanahan, 2019).
The instability often found in broken homes can disrupt a child’s education through frequent relocations and school changes. When a family structure changes due to separation or divorce, children may be forced to move homes, leading to changes in schools. This constant mobility can disrupt learning continuity, making it difficult for students to keep up with the curriculum and form stable relationships with peers and teachers, which are essential for academic success (Pong, Dronkers, & Hampden-Thompson, 2013).
Children from broken homes may exhibit behavioral problems that interfere with their schooling. Research suggests that the lack of a stable home environment can lead to behavioral issues such as truancy, aggression, or disengagement in the classroom. These behaviors can create additional barriers to learning, as they often result in disciplinary actions and a negative perception by teachers and peers (Simons, Whitbeck, Conger, & Melby, 2019).
The role of parental conflict in broken homes cannot be overlooked, as it significantly contributes to the child’s academic difficulties. High levels of parental conflict before, during, and after separation can create a hostile environment that hampers a child’s sense of security and well-being. Witnessing or being involved in parental disputes can be traumatic, leading to stress and anxiety that directly impacts a child’s concentration and interest in academic pursuits (Cummings & Davies, 2019).
Social support systems play a critical role in mitigating the negative effects of broken homes on academic performance. Schools, communities, and extended family networks can provide the necessary emotional and educational support to children from broken homes. When these support systems are robust, they can help stabilize a child’s environment, provide mentorship, and foster resilience, thereby improving academic outcomes (Brewster & Padavic, 2022).
The gender of the child may also influence the degree to which a broken home affects academic performance. Studies have shown that boys and girls may respond differently to family disruptions. For example, boys might exhibit more externalizing behaviors such as aggression, while girls might internalize their feelings, leading to anxiety and depression. These differences can affect how each gender performs academically following a family breakdown (Hetherington, 2019).
Cultural factors can also shape the impact of broken homes on students’ academic performance. In some cultures, extended families or communities may play a larger role in child-rearing, providing additional support that can buffer against the negative effects of a broken home. Conversely, in societies where nuclear families are the norm, the absence of a parent might have a more pronounced effect on a child’s education (McLanahan & Sandefur, 2019).
Interventions targeted at supporting students from broken homes are crucial in helping them overcome academic challenges. Schools can implement counseling services, peer support groups, and tailored educational programs to address the unique needs of these students. Such interventions not only provide academic support but also help in addressing the emotional and social challenges that come with being from a broken home (Strohschein, 2015).
It is also important to recognize the resilience that many children from broken homes exhibit. Despite the challenges, many students manage to perform well academically due to personal determination, supportive educators, and positive peer influences. Understanding the factors that contribute to resilience can help educators and policymakers design better support systems for students from broken homes (Werner, 2019).	
Research indicates that the age at which a child experiences a family breakdown can influence the impact on academic performance. Younger children may be more affected by changes in their environment, while older children might have developed coping mechanisms. However, adolescents might face unique challenges as they navigate both the family disruption and the demands of preparing for higher education (Allison & Furstenberg, 2019).
Longitudinal studies suggest that the effects of broken homes on academic performance can have long-term consequences. Children from broken homes are more likely to face difficulties in higher education and career achievements. Understanding these long-term impacts is essential for creating interventions that not only address immediate academic challenges but also support long-term educational and career success (Biblarz & Gottainer, 2020).
The educational attainment of parents before a family breakdown also plays a role in the academic performance of students. Children whose parents had higher educational achievements tend to fare better academically even after a family breakdown. This finding suggests that parental education can serve as a protective factor, providing children with a foundation that helps them navigate academic challenges (Parcel & Menaghan, 2019).
The effects of broken homes on the academic performance of students are multifaceted, involving emotional, social, economic, and cultural dimensions. While broken homes can pose significant challenges to academic achievement, understanding the various factors at play can help educators and policymakers develop effective support systems to help these students succeed. Further research is needed to explore the diverse experiences of children from broken homes and to develop interventions that address their unique needs.
Common Side Effects of Broken Home on Students’ Academic Performance
Broken homes have significant side effects on the academic performance of students across levels of education. Kasoma (2021) notes that without any instruction from a parent, a child given only the requisite nourishment would survive into adulthood. This is because he/she is well equipped to protect the child from environmental harm. However, such a child, though grown would remain uncivilized, a veritable danger to himself and his environment and community. Parent instruction is vital for the right outcome to emanate from a child. This is why parents and teachers are the most important early interactions that a child is exposed to. If a child has the right guidance from his or her primary teacher, it is almost impossible for such a child, in adulthood, to lead a life bedeviled with perpetual poverty (The Post, 2021).
Dowd cited in Kasoma (2021) stressed that in most broken homes; the children are generally disadvantaged because they are generally regarded as being deprived academically, economically, socially and culturally. Their environments are not conducive to learning and in which education is not adequate. Pupils from broken home families always have deficit. As a result of loss of parents these children suffer psychological problems. Father-son contact is an essential element in moral development, without it, moral bankruptcy arises. The effect of broken home on the education of the child is devastating. Therefore, the home environment is a strong or dictators of the future behavior of children and an impact of broken homes touches every aspect of life.
The side effects of this phenomenon are summarized from the studies of Yara and Tunde-Yara (2020), Azuka-Obieke (2021), and Oladimeji (2021) to include emotional instability, lateness and absenteeism in the school, aggression and frustration, poor academic performance in school, lower self-esteem, lower achievement, lack of motivation, lower tolerance, and delay of gratification, deprivations and denials of some basic rights and opportunities which in turn will have negative psycho-socio impact on students during school years, anti-social behaviors; and emotional and psychological turmoil. 
Gender-Related Difference that exist in the Students’ Academic Performance
There are no unified results on the findings of studies regarding gender related difference among students from broken homes. While some studies revealed significant difference with diverse degrees, other disclose no significant difference in academic performance among male and female students from broken homes. For instance, Tenibiaje and Tenibiaje (2021) found no gender-related difference in the academic performance of students from single parent homes and those from intact parent homes. Similarly, Akomolafe and Olorunfemi-Olabisi (2021) revealed influence of family types on academic performance of secondary school students irrespective of gender in Ondo State, Nigeria. Oladimeji (2021) also affirmed impacts of broken homes on students’ academic performance without gender differences. Eweniyi (2022) also established non-gender related difference in academic performance of students from broken in Olabisi Onabanjo University, Ago-Iwoye. Azuka-Obieke (2021) revealed that, apart from academic performance, broken homes affects student psychologically with gender discrimination. Guler and Erkal (2021) revealed difference in the academic performance of primary schools, middle school and college students of Korfez distinct of Kocaeli province of Turkey between broken and unbroken homes without gender-related differences among the sampled students. Ogbemudia and Aiasa (2021) disclosed influence of home environment on the academic performance of primary pupils without gender difference in English Language in Orhionmwqn Local Government Area of Edo State. Furthermore, Igbinosa (2014) disclosed influence of broken home on academic performance and personality development of students in Kosofe Local Government Area of Lagos State. Uwaifo (2018) established difference in academic performance between male and female students from broken homes in Ambrose Alli University, Ekkpoma, Edo State. The study also shows difference in the performance of male students from the two family structures and also female students from the two family structures.



Strategies for Improving Students’ Academic Performance through Guidance and Counseling
Academic performance of students from broken homes can be improved through several strategies including services of guidance and counseling. Studies have submitted some of these strategies to include: engagement of competent counselors, provision of adequate guidance and counseling facilities to the school counselors, and regular training, workshop, and seminars for school councilors and teachers on effective management of students from broken homes for academic performance (Eweniyi, 2022).
Apart from guidance and counselors’ roles, Akomolafe and Olorunfemi-Olabisi (2021) submitted that teachers, counselors and school administrators should give adequate attention to the emotional and academic needs of the students from polygamous and single-parent families in other to enhance their academic success in schools. School administrators should regularly hold Parent-Teacher Association meeting to create avenue for the two bodies to discuss the needs of the students and how best the parents can assist the students to attain maximum success irrespective of their family type. Parents should devote more of their time to the upholding of their children by providing academic imperative like textbooks, good nutrition, writing materials etc. pay less attention to their business and other activities. The government should focus attention on providing qualitative education to citizens. Adequate facilities and materials should be made available in schools for the benefit of all students from monogamous, polygamous or single-parent families.
Tenibiaje and Tenibiaje (2021) are of the opinion that for academic performance of students from broken homes to be excellent, students of single parenthood should be encouraged on the three basic dimensions of self-concepts – sense of belonging, sense of worth and sense of competence; and marital disunity as a major cause of single parenting should be avoided. Hence, parents should tolerate, accommodate, appreciate and understand each other in marriage. Force of disunity should be ignored, de-emphasized, if not eliminated. Both parents should try to stay together for the sake of good upbringing of their children. Whenever there is problem in the home, the couple should try and see the counsellor for a help or otherwise, settle the problems within themselves amicably.
Salami and Alawode (2019), opined that single parents should be counseled the social needs of their children so that their academic work will not suffer at school. Children and their parents should be counseled along their religious affiliation, as it affects their children’s academic achievement. In this respect, whatever the religious affiliation of the parents, this should not be allowed to tamper with the academic achievement of the students. Group counseling, family counseling, home visit, and supportive associations are essential to help children from single-parents and their parents so as to improve the children academic performance at school.
From the above highlighted strategies, it means that for academic performance of students from broken homes to be improved all hands are to be on desk, and every stakeholder in the education section are to work in synergy.
Empirical Studies
Uwaifo (2018) examined the effects of family structure and parenthood on the academic performance of Nigerian University students. The sample for the study consisted of 240 students drawn from the six randomly selected faculties in Ambrose Alli University, Ekpoma, Edo State. The adapted form of “Guidance and Counseling Achievement Grade Form” was used for data collection and the data collection were statistical analysed using the t-test statistical method.
The result showed that, significant differences existed between the academic performance of students from single parent families and those from two parents’ family structures. The results also indicated significant differences in academic performance of male and female students comparing the two types of family structures. It was recommended that school councellors should be employed in all schools and that they should provide necessary assistance to students especially those from single-parent families to enable them overcome their emotional concerns. On the same line, Yara and Tunde-Yara (2020) examined the effects of broken homes on academic performance of adolescents in secondary schools in Ibadan. Descriptive survey research sample which consisted of 200 students that were drawn from four randomly selected secondary schools in Ibadan North Local Government Area of Oyo State, Nigeria. Instrument of the study was title “Effect of Broken Homes on Academic Performance of Secondary School Adolescents’ Questionnaire (EBASQ)”. Data collected were analyzed using the Spearman Correlation Coefficient. The result showed that there were significant differences between the family type/family structure and academic performances of students from broken homes (r=0.25, p<0.05). There were significant differences in the academic performance of adolescents from broken and intact home based on religion (r=0.081, p<0.05); male and female adolescents from broken and intact or two-parent homes (r=0.0.070, p<0.05); junior and senior students r=0.41, p<0.05). It was recommended that school counselors should be employed in all schools where they should provide necessary assistance to students especially those that are from single-parent families or broken homes to enable them overcome their emotional concerns.
Tenibiaje and Tenibiaje (2021) conducted a study in Ekiti State, Nigeria with the purpose of finding out the influence of family pattern on the academic performance and truancy behavior of secondary school students. Survey research design was adopted for the study. A total number of two hundred and fifty (250) subjects were randomly sampled for the study. Secondary School in Ado-Ekiti Local Government were purposely selected to cater for mixed schools, boys and girls schools. A questionnaire was designed by the researchers to elicit the respondents’ bio-data, while the classroom registers and the students’ last examination result was used for checking truancy and their academic performance. 
The research findings showed that there was no significant difference between the academic performance of adolescent students from single parent homes and those from intact parent homes; but there is significant difference between truancy behavior of adolescent students from single parent homes and those from intact homes. Based on these findings, the study recommended that students from single parenthood should be counseled on self-esteem and self-concept. Also, marriage disagreement should be handled with love between the parents, instead of settling for divorce.
Additionally, Oladimelji (2021) examined the effects of broken home on students’ performance. The study focused on social studies and was conducted in Ibadan Metropolis of Oyo State, Nigeria. The study determined how social studies teachers perceived this social issue as it affected their students’ academic performance; self-designed questionnaire was used to obtained data from the research respondents. The data collected were collated and analyzed using t-test and ANOVA statistical methods. The result has shown that there is no significant difference between the perception of male and female teachers on the causes and effects of broken home on the academic performance of secondary school students in Social Studies. It also confirms that broken homes have effects on the performance of students. It was recommended among other things that parents should guide against broken homes in the interest of their children.
The study of Ahiaoma (2021) examined the psycho-social effect of parental separation or divorce on adolescents and its implications for counseling in Surulere Local Government Area of Lagos State. Description research survey was adopted for the study. Stratified random sampling technique was employed in selecting the sample from the Local Government Area. The sample population used was 120 adolescent students randomly drawn from twelve secondary schools from the Local Government Area. A structured questionnaire was used to generate data from the population sample. Data obtained were analyzed using simple percentage and chi-square statistics was used for analyzing data collected for the formulated hypotheses.
The results of psycho-social effect of parental separation or divorce on adolescents revealed that the above mentioned independent variables had the following effects on students: poor academic performance, negative social development, poor interpersonal relations, and pitiable emotional stability manifestations. A five point recommendations to reduce and eradicate divorce and separation of parents were made. Government, communities, courts, and organizations should work jointly to ensure that all married couples as well as singles have access to child centered and affordable counseling service.
Ogbemmudia and Aiasa (2021) investigated the influence of home environment on the academic performance of primary five pupils’ in English Language in Orhionmwon Local Government Area of Edo State. The study considered four variables were which included parental academic background, parental economic status, parental marital status and parental home location. A sample size of 50 primary five pupils obtained from five public primary schools in Orhionmwon Local Government Area of Edo state was used. Ex-post research design was used for the study. Two instruments were used for data collection:  the Home Environmental Factor Questionnaire (HEFQ) and pupils’ Achievement Test (PAT) in English Language. The dependent t-test and the analysis of variance ANOVA were used to analyze the data.
Results obtained from the study at 0.05 level of significance showed that parental academic background, parental economic status, parental marital status and parental home location all have significant influence on primary five pupils’ academic performance in English Language. The study  recommended that parents should try as much as  possible to improve the home environment of the pupils so  as to enhance their academic performance; low income earn should try as much as possible to control their reproduction rate so as to provide their wards with the necessary learning materials; and regular sensitization meeting with the community on formal education especially single parents should be organized to inform them about the advantages of maintaining an optimum population as well as the value of English Language and Education of children.
The objective of each of these was on effect of broken homes on academic performances of secondary school students which is also the primary goal of the present study. However, none of these studies was conducted in Ilorin West Local Government Area of Kwara State; hence the gap the present study intends to bridge.
Summary of Review Literature 
	The review also clarified the concepts of home, the general role of the home, the relationship between home and children’s academic performance, concept of broken home and its causes, effect and the general effect of broken home on academic performance. Empirical studies from previous research work in this area were also reviewed and found consistent with this study.
	It is hoped that this present study will not only serve as a veritable reference source for researchers but also serve as a tool for policy making and decision line for all the stakeholders in the academic sector. The class teacher, school administrators, guidance counselors and curriculum planners will find it useful.
	This study will not only be useful as documents for reading but a document with effective recommendations that will turn the fortunes of broken home victims and also limit the possibility of growing broken homes. It is hoped that this study will not only be merely rated and applied as an expressed effect of broken home on academic performance but its in-depth analysis of broken home components source as motivational level, parental attention and emotional stability as relates to broken home will be an advantage to remedy academic problem of children from such home. Another unique approach of this study is the fact that it does not only discuss broken home as a single crises but also talked about its nature such as foster parentship and single parentship.
	From the reviews and findings of this study and hence Ali (2016), Uwaifo (208) and Yara and Tundeyara (2021) are all of the same opinion and no work has revealed any contrary opinion, the researcher is anxious and convinced that; broken homes influence student’s academic performance, cause emotional instability among children, limit the level of attention parents give to their children and also affects children’s motivation to learn. 
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