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ABSTRACT
The study examined the Effects of Educational Field Trips on Social Studies Students’ Academic Achievement in Kwara State College of Education, Ilorin, Nigeria. The design of the study was the descriptive survey. The population of the study consisted of social studies students in Kwara State College of education, Ilorin, Nigeria numbering, 522. Also, 50

students were purposively sampled from the following department. The data collection instrument was Social Studies Achievement Test (SOSAT). The content and construct validity was ascertained by experts in Social Studies, language and test and measurement. The reliability coefficient index power of the instrument stood at 0.95 determined using Pearson Product Moment Correlation Coefficient (PPMC). The data analysis tools were frequency and simple percentage method used in answering the question posed. The study found that there exist significant difference between the educational field trip (experimental) and student academic performance. In the light of the foregoing, the study recommended that teachers in the Kwara State should be encouraged to adopt educational field trip in teaching Social Studies in order to enhance students’ academic achievement.
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CHAPTER ONE

INTRODUCTION

1.1 
Background to the Study

The purpose of education is to develop the knowledge, skill or character of students. Thus, education is the process of learning and knowing, which is not restricted to schools or textbooks. Education is very important for an individual life. Education is a major aspect of development of any modern society. The importance of education is evident at every stage of education whether at primary, Junior Secondary, Senior Secondary and in Higher education (Salihu, 2015). Many classroom teachers agree that experiential learning outside of the traditional classroom offers a valuable addition to the student's learning experience, even if the gains made by students are more effective than content related (Melber, 2018). One type of informal learning experience, more commonly known as educational field trip, is valued by many educators for its ability to increase interest and enhance the information that is being taught inside the classroom. Research has indicated that field trip can be educationally effective from both a cognitive and affective standpoint (Falk, 2013; Koran, 2019; Tuckey, 2012; Marshdoyle, 2012; Tofield, 2013).

Educational field trip according to progressive method of learning by which the students goes through the necessary learning experiences under the leadership and guidance of the teacher (Shakil et al., 2011). There are various types of educational field trip which are conducted by the institution accordingly such as: Local trip, Community trip, Tour or Journey, Imaginary tour, inter-school visit and individual trip (Panneerselvam and Santhanam, 2006). However, some researchers’ describes that educational field trip is also helpful for the teachers to clarify, establish, co-relate and coordinate accurate concepts, interpretations and appreciations and enable him to make learning more concrete, effective, interesting, inspirational, meaningful and vivid (Aggarwal, 2013). Thus, it can be said that educational field trip is helpful in completing the triangular process of learning that is motivation, clarification and stimulation (Salihu, 2015).

For most of human history, it is an established fact that children have learned by being with their parents or placed in apprentice situations with employers. In this regard, field trip was the norm, until the invention of formal education (Salihu, 2015). In the ancient time before crest, the Greeks take their children to the different places where children participated in different activities to develop their physical fitness. The state name "Sparta" was famous for their physical training. The same is the case with "Athens" where children are trained physically very toughly. Buttressing the above statement, over the years, educators and philosophers like Comenius (1592-1670), Rousseau (1782- 1852), Pestalozzi (1746- 1827), Herbart (1746-1841), Froebel (1782- 1852), Spencer (1820-1903), and Dewey (1859- 1952) have pointed out the need for reinforcing abstract learning with concrete experiences (Aggarwal, 2018). In western countries "England" is a good example for training physically their children. Apart from England other European countries like France, Germany, Canada and Italy also organized educational field trip at every educational level (Salihu, 2015).

Previous writings and studies on educational field trip have indicated that when effectively organised and coined toward attaining a particular lesson objective it would have enormous potential to positively affect students' learning (Farmer, et al., 2007; Flexer and Borun, 1984; Lisowski and Disinger, 2011; Mackenzie and White, 2012; Salihu, 2015). It would also provide real world settings in which students are challenged to apply knowledge learned in the classroom. During filed trip session, students enjoy the less formal setting in which the learning takes place (Braund and Reiss, 2016; Falk, 2013; Flexer and Borun, 2014). In this regard, students may become highly motivated about their school subjects (Michie, 2018; Storsdieck, 2011; Salihu, 2015). 
Additionally, assert that the effects of this trip on students may continue for many months to years after the outing (Farmer, et al., 2007; Mackenzie and White, 2012). Field trip gives students the plenty of opportunities to make observations which is a big source of enhancing learners’ mental development (Shakil, et al., 2011). It is helpful in developing the complete personality of the students like their physical, mental, social and emotional development. Educational field trip gives students the opportunity to have first-hand experiences and to explore world. It helps students to interact with what they are learning (Salihu, 2015).

Academic achievement entails students learning outcome over a given period of time. Academic performance by refers to how well a students are attaining their tasks and studies (Scortt, 2012). Also academic achievement is the ability to study and remember fact and being able to communicate one’s knowledge verbally or written on paper (Okorie, 2014). Grades is one of indicators of students’ academic achievement. There are complains that teachers of social studies are still accustomed to traditional methods of teaching especially the lecture and didactic techniques despite the availability of learner-centered and activity-based teaching techniques which encourages effective communications and transactions between teacher and the students (Salihu, 2015). This has contributed to poor academic performance among students especially at Junior School Certificate Examination (JSCE); and their attitude towards Social Studies as a subject has not been encouraging. One of the major causes of students' poor performance in Social Studies in Nigeria as has to do with the instructional techniques used by social studies teachers, which are inadequate to bring about desired level of achievements and classroom participation in students. The problem of this study hinges on a determination of the extent to which field trips is used to achieved classroom instructional effectiveness among Social Studies students in Kaduna State, Nigeria.
1.2 
Statement of the Problem
The introduction of social studies into the Nigerian school curriculum was seen as a welcomed development so as to bring together relevant issues from other social sciences to demonstrate and explain the activities of man in totality, with in his immediate environment as well as to cope with the social vices in the society.

Unfortunately, most social studies teachers often adopt the conventional teaching methods which are teacher centered and subsequently result to poor performances of student in both internal and external examinations. To this end, a lot of doubt has been made among educators about the efficacy of teaching methods and strategies adopted over the years. This informed the need for a more effective and innovative teaching method, possibly the use of field-trip which is more activity oriented which could be more effective in realizing the objective of social studies. Therefore, the problem of this study is to find out the effects of field-trip teaching method on students’ academic performance of social studies education in secondary schools.

Purpose of Field Trip enhances the curriculum. Field trips are rich in educational possibilities as students learn from actual hands-on experiences, rather than by simply reading or hearing about something. Involvement in a real world experience makes learning more meaningful and memorable comparing to regular classroom instructional programs. Give students experiential learning experiences. Involvement in a real world experience makes learning more meaningful and memorable. As a result the students will have more concept of the topic as they have learnt through their hand-on experiences. Concrete skills such as note taking. Students have to develop questions to be asked, write reports or thank you letters after the trip, or evaluate their experiences. By doing such activities, students will develop various skills such as note taking skills, speaking skills, writing skills will enhance. Involvement in a real world experience makes learning more meaningful and memorable. Field trips can add variety to the regular instructional program; they tend to be special and enjoyable learning experiences, ones which develop positive attitudes in students toward related classroom activities.  Field trips are rich in educational possibilities because students learn from actual firsthand experiences, rather than by simply reading or hearing about something.

Field trips help the students appreciate the relevance and importance of what they learn in the classroom. For e.g. determining blood type is a skill, which can be learned in a school laboratory setting, but students may not learn the importance of this skill until they observe what goes on in a real hospital where life and death are. The research intends to investigate the factors affecting the use of field trip in teaching and learning of Social studies in secondary. 

1.3 
Purpose of the Study 

The main objective of the study is to examine the impact of Educational Field Trips on Social Studies Students’ Academic Achievement Kwara state college of education, Nigeria. The study's specific objective is to: 

i. Determine the effect of field-tip method on academic performance of social studies student.

ii. Find out the differences in academic performances of male and female social studies having exposed to fieldtrip method of teaching.

iii. Find out the effect of field trip on student learning ability in social studies

1.4 
Research Questions

i. What is the effect of field-trip on students’ academic performance in social studies?

ii. What is the effect of field trip on students’ learning ability in Social studies concept?
iii. What is the effect of field trip on Learning level of urban and Rural Experimental schools students in the study area?
1.5 
Research Hypotheses

H01: There is no significant impact of field trip on student academic performance in social studies.

H02: There is no significant impact of field trip on students’ learning ability in social studies. 
H03: There is no significant effect of educational filed trip on learning level of urban and rural experimental schools students 
1.6 
Significant of the Study

The research shall elucidate the nature of field trips in teaching and learning in Social studies in tertiary institution in Kwara state. And analyze the factors affecting the use of field trips in teaching and learning of Social studies in schools. It shall also serve as a veritable source of information on issues of field trip in teaching and learning.
1.7 
Scope of the Study

This study will cover the impact of educational field trip on academic performance of social studies student. Insufficient fund tends to impede the efficiency of the researcher in sourcing for the relevant materials, literature or information and in the process of data collection (internet, questionnaire and interview). 

The researcher will simultaneously engage in this study with other academic work. This consequently will cut down on the time devoted for the research work. The population for the study will involve all social studies students in tertiary institution in Kwara state, 50 students randomly selected in, Ekiti state university Ado-Ekiti, Ilorin Campus, Kwara state, through simple random sampling techniques. Structured questionnaire will be used to elicit data from the respondents. Frequent and percentage will be to analyze the demographic characteristics of respondents and simple percentage methods will be used to answer the research questions and chi-square method shall be used for research hypotheses of the study.
1.8 
Operational Definition of Terms

Field Trip: A field trip is a visit to a place outside the regular classroom which is designed to achieve certain objectives, which cannot be achieved as well by using other means.  Field trips give opportunity for a students  to get out of the classroom and experience something new. The located place for field trip can be zoos, collages, museums, theater and schools.

Learning: The act, process, or experience of gaining knowledge or skill. Knowledge or skill gained through schooling or study. Behavioral modification especially through experience or conditioning.

Academic Performance: Academic performance is the measurement of student achievement across various academic subjects. Academic achievement or academic performance is the extent to which a student, teacher or institution has attained their short or long-term educational goals
Social Studies: It's a field which deals with human behavior, relationships, resources, and institutions.
Undergraduate: Undergraduate education is education conducted after secondary education and before postgraduate education,

CHAPTER TWO
REVIEW OF RELATED LITERATURE

This chapter subdivided into the following headings

i. Field Trip

ii. Effective Teaching and Learning  Effects

iii. Effects of Standards on Field Trip Opportunities

iv. Kinds of Field Trips 

v. Barriers and Negative 

vi. Pedagogy and Role of the Teacher

vii. Teacher Engagement During Experiential Learning

viii. Student Engagement during Experiential Learning

ix. Appraisal of Literature Reviewed 
2.1  
Field Trip 
Jekayinfa (2015) asserts that Field Trips are usually planned to take students not only to places of interest but also to places where relevant materials, information or knowledge are available for better teaching and learning of a particular subject matter. Field Trips have long been used as a context for teaching and learning in business studies. Field Trips can provide students the opportunity to construct knowledge through interacting with business places, experts and artifacts. When integrated into the curriculum, Field Trips can be among the valuable and effective modes of teaching. Colonial Williamsburg conceptualized on virtual field trips theory for educational researchers. The current virtual field trips model by Colonial Williamsburg was selected after an extensive examination of available and commonly utilized virtual field trips identified through a search of the business studies professional literature and online resource lists. This virtual trip model includes multiple ways for students to participate in the teaching and learning process through the field trips, it includes all the element of criteria needed for selection of field trip.
Field trips take students to locations that are unique and cannot be duplicated in the classroom. Each student observes natural settings and creates personally relevant meaning to the experience. Interactive exhibits help students play with concepts, activities often not possible in the classroom. Earlier course content suddenly becomes relevant as students assimilate and accommodate new understanding and cognition (Lei, 2010a). The connection between the field trip venue and the classroom links the field trip’s experiential learning with prior experiences and learning from the classroom (Lei, 2010b).

To save money and time from preparation and traveling, some instructors choose to simply use the school computers and take digital field trips. Options are plentiful and students no doubt learn from the digital experience, but students only experience what the media thinks is important, and the students do not encounter a multidimensional activity in which all their senses are fully involved (National Research Council (NRC), 2019). In contrast, field trips are experiential, authentic social events that create a new way of knowing an object, concept, or operation (Scarce, 2017). Quality experiences lead to deeper learning and interest development (NRC, 2019)
2.2 
Effective Teaching and Learning 

Effective teaching and learning are considered as a mystery by some authors (Guidhaber, 2012). In a study on conception of effective teaching and learning, Saroyan (2019) found out that students expressed four ideas about effective teaching and learning. Effective teacher(s) have knowledge, prepare and manage instructions, promote learning and help students grow so that they can learn independently. The effective teacher exhibits passion for their subjects, are knowledgeable about and care for students, use a variety of teaching method and help students appreciate the relevance of information to their own content. Sprinkle (2019) studied students’ perception of effective teaching and learning and found out that students considered effective teachers as those who employ a variety of teaching styles and make real world applications. Effective teacher however, exhibit humor, enthusiasm, compassion, empathy, and are interested in and concerned for students outside the classroom. Pietrzak, Duncan & Korcuska, (2018) found effective teachers to possess a degree of knowledge, effective delivery style, organization and known for the amount of assigned home work.

2.3 
Effects of Standards on Field Trip Opportunities

Government standards have a long history in American public education. The Elementary and Secondary Education Act of 1965 began the use of federally monitored standards. Education reform at the federal level was most active during the 1980s. In 1990, the National Governor’s Association developed an integrated set of educational goals. In 1992, Congress used the Goals: 2000 Educate America Act to authorize the development of national standards as a means of “evaluating student achievement” (National Council on the Social Studies, n.d.). In 1994, the National Council on the Social Studies created the first unified presentation of national social studies standards 

The 2001 No Child Left Behind legislation (NCLB) cemented prescribed standards as the chosen method for evaluating student, teacher, and school performance. One of the most recognized effects of NCLB was the correlation of school funding with student performance on standardized tests. Some worried that the mandate refuted the holistic education and evaluation methods advocated by Dewey, Piaget, and Vygotsky (Dewey, 2010 version; Hein, 2018; Leinhardt, Crowley, & Knutson, 2012; Linn, 2010; Murachver, Pipe, Gordon, Owens, & Fivush, 2016). For the social studies, NCLB brought greater scrutiny over teaching methods and results.

Social studies standards contained two main parts. On a macro level, the broad discipline had its own set of standards, designed to integrate the many associated courses. On the micro level, each subject had a separate set of standards. Standards were designed to help students gain and connect specific information to reach the macro goals.

At all grade levels, the standards prescribed study in ten main themes. Those themes were: (a) culture; (b) time, continuity, and change; (c) people, places, and environments; (d) individual development and identity; (e) individuals, groups, and institutions; (f) power, authority, and governance; (g) production, distribution, and consumption; (h) science, technology, and society; (i) global connections; and (j) civic ideals and practices. Some of these themes were effectively taught in the classroom; however, several suggested the interdisciplinary approach available in museums. A list of the specific standards, available from the UCLA National Center for History in the Schools, demonstrated the frequency with which students were expected to make interdisciplinary associations (2014).

In 1995, the Organization of American Historians released a special assessment of the newly published national standards. The publication included this explanation that the standards promoted an interdiscipliary approach:

The study of history involves more than the passive absorption of facts, dates, names, and places. Real historical understanding requires students to engage in historical thinking: to raise questions and to marshal evidence in support of their answers; to go beyond the facts presented in their textbooks and examine the historical record for themselves; to consult documents, journals, diaries, artifacts, historic sites, and other evidence from the past, and to do so imaginatively—taking into account the historical context in which these records were created and comparing the multiple points of view of those on the scene at the time. (Organization of American Historians,, 1995).
The OAH assessment reflected the goal of those writing the standards, that the standards “not replicate the content of textbooks” (Appleby, 2015). Authors were interested in pointing teachers towards topics best covered through engaging, interdisciplinary exposure. The goals often became lost as textbooks specifically addressed individual standards independently.

2.4 
Kinds of Field Trips 

Formal field trips consist of planned, well-orchestrated experiences where students follow a documented format. Government agencies, museums, and businesses offer excellent formal experiential learning activities and programs, which are usually run by the venue’s staff. One student’s experience is essentially the same as any other student’s experience. Teachers find such programs comfortable because the students are bound to a choreographed agenda. However, there are minimal opportunities for students to personally interact and connect to the experience (Rennie, 2017). 

Informal field trips are less structured and offer students some control and choice concerning their activities or environment. When observing students interacting in an informal education setting such as a science center or field station, teachers are often amazed by how much students know and which students possess the most knowledge (Rennie, 2017). Informal education is a legitimate cognitive learning model. “Informal science experiences - in school-based field trips, student projects, community based science youth programs, casual visits to informal learning settings, and press and electronic media can be effectively used to advance science learning” (Hofstein & Rosenfeld, 2016). Students feel at ease in an informal learning environment. The focus may be individualized, activities are not competitive or assessed, interaction is voluntary and unforced, and social interaction is encouraged. Together, these qualities create an intrinsically motivated student (Rennie, 2017) that encourages students to examine their connection to the local and national communities, as well as their connection to the local and global ecosystems (Krepel & Durral, 2011).

Non-school related informal field trips such as family activities, also contribute significantly to children’s science knowledge (Rennie & McClafferty, 2015), although science knowledge and interest acquired at home may be compromised if the majority of experience occurs through the media such as television and the Internet, in which the children may have difficulty determining reality from entertainment.
Experiential Learning 


It is important to understand experiential learning when discussing field trips. Experiential learning is authentic, first-hand, sensory-based learning. Experiential activities explore, touch, listen to, watch, move things, dissemble and reassemble. Learning consists of grasping an experience and then transforming it into an application or result (Kolb, 2013). The Association for Experiential Education defined experiential learning as a methodology in which educators direct students to a specific experience, and then guide the students through reflection to “increase knowledge, develop skills, clarify values, and develop people's capacity to contribute to their communities” (Association for Experiential Education, 2012). 
Experiential learning is not restricted to a certain age levels. Infants, toddlers, and growing children develop all their skills and knowledge through experience. Kolb (2013) described experiential learning using a spiraling four step cycle. A student has an experience. Reflection occurs as the student talks about the experience, and abstraction occurs as the student thinks about the experience. The student plans a new experience to test the new ideas, and the new experience takes place, and the cycle continues. Each time a cycle is completed, some learning has taken place. Although experiential learning appears to be simple, there are caveats to be considered. The learning process is not instant. Time is required to analyze and then synthesize a concept that accommodates into an already established knowledge pool. Experiential learning is not one dimensional. A learned concept will integrate with all previous knowledge. A student with many connections concerning a subject will accommodate new knowledge faster and with greater clarity (Kisiel, 2006a).

Experiential activities should play a significant, beneficial role in any science classroom. NRC (2009) illustrated that students who acquire hands-on, authentic experience may develop curiosity and interest, leading to a desire to learn more. Observation skills improve. Social skills develop as the students share perceptions and knowledge with others. Students may begin to look forward to classes and connect previous knowledge and experiences with the new concepts. A strengthened interest in science may lead the student onto a science related career path or establish higher quality scientific literacy. Teachers also gain many benefits. Students are interested and motivated, permitting the instruction to rise to new and higher levels. Students who are interested and alert in class will learn the concepts, thus standardized test scores may improve.

When learning is discussed, it is most often assumed to occur in the formal classroom setting. Learning is contextualized, affected by motivation, expectation, prior knowledge, experience, prior interests, beliefs, control, and choice (NRC, 2019). Learning requires time to construct meaningful understanding (Kolb, 1983). According to Kolb’s (2013) learning cycle, learning experientially requires the learner to have an experience and then reflect, analyze, and test the idea to develop knowledge and to create another experience. Teachers often use this learning format in the formal classroom through labs and projects. Informal experiential learning can be an equally powerful learning tool with unique virtues. Attendance and involvement are voluntary or free choice, the curriculum is varied, the learning opportunities are neither competitive nor evaluative, all ages may participate at any given time, and the effort is learner motivated (NRC, 2019; Rennie, 2017). Formal educators might consider increasing student interaction by adding informal learning opportunities to reinforce classroom knowledge and allow students to assimilate and accommodate experiences to their classroom knowledge. An informal education venue can be a valuable resource that reinforces classroom pedagogy (Nabors, Edwards, & Murray, 2019).

A field trip with a single focus will provide a potential impact to students’ cognitive skills, knowledge, interests, and future career (Hutson, Cooper, & Talbert, 2011). This may be particularly true for students who are academically challenged or described as ‘at risk’ due to low performance on high-stakes tests or performance in the classroom. Field trips offer a unique opportunity for students to create connections, which will help them gain understanding and develop an enjoyment of learning.

Students on field trips sharpen their skills of observation and perception by utilizing all their senses (Nabors et al., 2019). Students develop a positive attitude for learning, motivating them to develop connections between the theoretical concepts in the classroom and what has been experienced (Falk, Martin, & Balling, 2018; Hudak, 2013). Outdoor field trips provide an opportunity for students to develop increased perception, a greater vocabulary, and an increased interest in the outdoors (Hoisington, Savleski, & DeCosta, 2010). Developed interest stimulates curiosity, empowering students to ask questions, discuss observations, consider past experiences, or simply ponder the topic (Farmer, Knapp, & Benton, 2017b; NRC, 2019). When on a field trip, the venue is not the only location that affects students, they also gain knowledge and understanding about their neighborhoods and communities as they travel from the school to the field trip venue (Nabors et al., 2019)

Personal connections are important in environmental curricula, not only because students gain understanding through the connections, but also by developing emotional connections to the subject matter. Increasing awareness and care lead to increasing passion for the subject matter, no matter whether it concerns the environment, animals, or a social situation (Tal, 2014b; Tal & Morag, 2019; Variano & Taylor, 2016). With increased interest or passion, learning is promoted as students conduct deeper observations, give in to curiosity and conduct simple investigations, discuss the subject matter with peers and teachers, and construct more abstract connections (Falk and Dierking, 2010).

The majority of field trips occur during the school day, but extended field trips provide another option. Overnight field trips promote social growth for participating students by encouraging positive interactions among the students, teachers, and chaperones. Students experience independence away from home and the classroom. Some students will develop with the freedom, but others may possibly need emotional support and well defined limits (Pace & Tesi, 2014). Field trips, especially overnight experiences, also benefit teachers. Dillon et al. (2015) noted that teacher and student relationships develop or improve, and teachers may gain new perspectives and ideas of how to teach the subject matter in a more experiential manner.

Benefits from field trips are not guaranteed. Field trips are not meant to be short term teaching instruments. Students may acquire short term learning, but without reinforcement from reflection or debriefing, the learning or interest development may only be temporary. Short term memory does not constitute learning (Dierking & Falk, 2017). In contrast, Farmer, Knapp, and Benton (2017a) suggested that one year after a well-orchestrated field trip experience, many students remembered what they had seen and heard, and displayed a newly developed pro-science attitude.

2.5 
Barriers and Negative 

Effects Field trip venues such as museums and zoos present problems that need recognized. Flashy exhibits and fancy displays often obscure the real science within the exhibit. Displays may have sloppy or poorly worded explanations that yield no learning potential. Ethical dimensions of the subject matter are sometimes ignored or glossed over. Science might be portrayed as easy and unproblematic, omitting any reference to failures and issues experienced by the scientists during research and discovery, thereby failing to communicate the scientific process or communication of scientific thought, and focusing on conclusions rather than the journey or process involved to make the discoveries (Rennie 2017). Michie (2018) identified seven barriers to successful field trips: 1) transportation; 2) teacher training and experience; 3) time issues such as school schedule and teacher’s ability to prepare; 4) lack of school administrator support for field trips; 5) curriculum inflexibility; 6) poor student behavior and attitudes; and 7) lack of venue options. Finding time for the trip and making arrangements for students who cannot make the trip adds tasks to an already busy teacher schedule (Mawdsley, 2019; Scarce, 2017). Teachers need to determine the logistics to transport students. Large introductory classes present unique challenges due to the need of larger transportation facilities, safety issues, more student logistical planning, and time lost trying to organize the large group (Hudak, 2013).

It is imperative that the teacher prepares the students for the field trip in order to maintain a level of control that will allow for learning to occur when the class arrives at the venue (Ewert, 2019). Kalvaitis (2017) suggested that often, a teacher’s biggest fear is losing control of the students once at the field trip location. Upon arrival at a field trip venue, students are often disoriented resulting in excited, explorative, and unrestrained behavior (Falk et al., 2018). The teacher should be prepared to focus the students’ mental and physical energy towards participation at the venue (Lei, 2010).
2.6 
Pedagogy and Role of the Teacher

Teachers have little training or pedagogical knowledge relating to the process of field trip planning and preparation (Michie, 2018; Tal and Morag, 2019). Pre-service teachers experience a field trip during each clinical classroom observational visit, and it is not unusual if the pre-service teacher went on a field trip during clinical classroom observations or student teaching. In spite of these many field experiences, preservice teachers generally are not taught the pedagogy or methods necessary to plan and orchestrate a field trip (Kisiel, 2006b; Tal, 2004). Anderson, Lawson, and Mayer-Smith (2016) illustrated that preservice teachers who gain field experience at a non-school venue gain a more functional, applicable view of constructivist education and teaching skills. For this reason, teacher education programs should include experiential education, and field trip preparation and implementation for all preservice teachers, who need to understand their responsibilities and role before, during and after a field trip (Tal & Morag, 2019).

According to Tal and Steiner (2010), teachers tend to fall into one of three patterns while on a field trip:1) Teachers are involved and participate in all the preparation and field trip activities;2) If the field trip is one that has occurred regularly over the years, school tradition may dictate that teachers follow an established routine, which may or may not be participatory;3) Passive teachers do not participate with the students during the experience. For example, a teacher may rely completely on the school administration to set up a field trip, the teacher may not personally communicate with or visit the venue, or during the field trip, the teacher disassociates from the field trip activities.
Just as professional development is necessary to train teachers how to present a new curriculum, professional development focusing upon field trips would help teachers understand the necessity of preplanning, participation, and student reflection (Dori & Herscovitz, 2015). Experience in planning and attending field trips is important for both teachers and students. The teachers need understand how to prepare and teach the students to learn out of the classroom, because the novelty of informal learning is a distraction to students who are unaccustomed to attending field trips or non-classroom settings.
Before the Field Trip
The teacher should visit the venue prior to the field trip, to learn the layout of the venue and determine whether the venue is suitable for all the students. Religious beliefs, for example, may require a realignment of the activities or development of a differentiated plan for the concerned students. During the student orientation prior to the field trip, the teacher should prepare students by describing the venue and its layout. The students should understand the focus or purpose of the experience, through a lesson designed to prepare a conceptual foundation on which the students may connect their experiences (Pace, 2014; Rennie, 2017). Orion and Hofstein (2014) cited three variables that prepare students for field trips: understanding the venue layout, the focus of the activities, and being prepared to be in an open, informal venue, what the authors call “novelty space.” Reduction of the novelty space would enhance learning during the field trip. Prepared students know behavior expectations, increase interaction with the exhibits and look for the connections between the exhibits and classroom concepts. There is little question that a field trip is a valuable experience for the students, but it is important that the teacher connect the students’ experiences on the trip with concepts and lessons taught in the classroom. (Kisiel, 2006a).
During the Field Trip 
As the field trip begins, the teacher may need to help some students become comfortable in the new environment. As activities begin, the teacher should be prepared to interpret the venue’s program leader’s commentary to any unfocused or confused students (Rennie& McClafferty, 2015). During the field trip, students experience learning in an authentic, informal, natural setting. Each student’s prior knowledge gained both from the classroom and from their personal out-of-school experiences, is used to make connections to the field trip experience (Pasquier & Narguizian, 2016). The teacher should keep the students engaged. The venue’s staff should work in concert with the teacher to help students make connections between the experience and the concepts involved. Generally it is the venue’s staff’s duty to keep the activities interesting.
Teachers often utilize worksheets to help students focus on exploring and learning the targeted concepts. Worksheets are quite effective when one worksheet is given to a small group, in which the students are better observers, interact more frequently, discuss the concepts, and ultimately develop more connections between the concepts and the experience (Kisiel, 2013; Rennie, 2017). 

Students respond to a field trip in a variety of ways. Average students may suddenly reveal a never seen before level of excitement, focus, and inquiry (Hefferan, Heywood, & Ritte, 2012). Conversely, some students known for strong classroom performances might be less proficient in the field and may or may not enjoy the challenge to succeed in the new, informal environment. Each student is unique and each field experience is unique, so that every field experience will result in many different academic, cognitive, and social gains (Rennie, 2017). Student prior knowledge and experience define the cognitive foundation onto which new connections can be made (NRC, 2009). If done properly, students will build long term memories of the field trip experiences, especially among high school and college students (Wilson, 2011).

After the Field Trip. 

The teacher’s actions after the field trip are very important. The students’ experiences need to be reinforced through discussion, activities, reading, a television show or movie (Falk & Dierking, 2000; Kisiel, 2006a; Orion & Hofstein, 1994; Pace & Tesi, 2004; Tal & Steiner, 2006). Students need to solidify their new ideas and observations which have not yet made connections. Reflection will help build those connections, as well as reinforce the successful connections already made on the trip. Students generate greater understanding as teachers develop potential connections through reflection (Kisiel, 2006a). Students should discuss their observations and experiences, and in the case of elementary grades, create presentations to share with their classmates. During the remainder of the school year, the teacher should connect new classroom concepts to the students’ field trip experiences (Rennie & McClafferty, 2015). In Tal & Steiner’s (2016) examination of teacher’s roles during field trips to museums, neither elementary nor secondary grade level teachers carried out quality post-visit activities. Teachers must recognize the importance of post field trip reflection and debriefing to maximize student interest and learning.

2.7 
Teacher Engagement during Experiential Learning

Once teachers are empowered and learn how to develop and orchestrate a successful field trip, they will be more inclined to schedule field trips (Tal & Morag, 2019). Ferry (2013) noted that preservice teachers, reluctant at first, gained an increased desire to participate with informal, experiential lessons after receiving instruction about field trip pedagogy (Ferry 2013). Teachers and community experts should meet and develop a working relationship that would enable teachers to consider local field trips as viable options for curriculum differentiation (Michie, 2018).

Ellenbogen, Luke, and Dierking (2004) provided five suggestions to empower teachers to forge stronger links between formal science education and informal, free-choice learning:

1. Opportunities to learn from local and media resources should be investigated and considered. 
2. Effective field trips should be an integral part of every science program. 
3. Teachers should investigate local resources, such as museums. 
4. Teachers should help local resources understand and interface the curriculum and standards with the resource programming. 
5. The local resources need to communicate important issues with the teachers
According to a zoo staff member, a school field trip was most effective when it was led by a teacher who was trained at a zoo sponsored teacher workshop. The trained teachers understood the necessity for preplanning and preparing the students about concepts that would be explored (Rennie & McClafferty, 1015). Conversely, in spite of research and literature suggesting otherwise, most teachers assigned tasks or worksheets and made little effort to connect the exhibit’s theme to what was being studied in the classroom (Griffin & Symington, 2017). The teachers have to believe the field trip is an important aspect of the students’ experience if the trip is to be a success (Shireen & Czerniak, 2013).

Teachers should plan and manage the field trip so that once the students are oriented and on task, they have the freedom to explore their own interests. An inquiry based strategy allows students to connect classroom concepts to field trip experiences. Students learn to explore for answers to their questions, rather than rely on the teacher or venue’s staff member. Students should learn to develop questions to stimulate personal curiosity and interest while on the field trip.

The teacher should participate where appropriate, to model how the students and chaperones are expected to behave and be engage in the activities (Snyder, 1994). Too often, the teacher hands the class over to the venue leader, and then stands back to talk or relax. The teacher should model the behavior that is expected from the students. The teacher should remain connected with the well-prepared students, but allow them to experience the activities, being available to answer questions and offer direction when needed.

2.8 
Student Engagement during Experiential Learning

Students find outdoor learning activities to be realistic, interesting and interactive, although it is not surprising that students who prefer to be indoors often prefer to avoid the outdoor climatic conditions (Hudak, 2013). But to maximize connections with past knowledge and classroom concepts, students still need somebody to discuss those connections. A method to connect concepts to experiences is through the immediate social network. Students may peer teach, explain what to look for or how to complete a task, read placards and signs to each other, and discuss their personal understanding of what they are experiencing. Rennie (2017) observed that quite often the students who stepped out as peer instructors have been students who performed poorly in class.
2.9 
Appraisal of Literature Reviewed 
The outcome of an experience depends on a person’s interests, motivation, life circumstances at that time, needs, and prior experiences and knowledge (Rennie, 2017). Field trips offer an opportunity to motivate and connect students to appreciate and understand classroom concepts, which increase a student’s knowledge foundation, promoting further learning and higher level thinking strategies. With understanding comes confidence and intrinsic motivation. A successful and quality field trip requires teacher preparation and interaction. Some factors should be addressed before the trip. The experience needs to be planned. The teacher should pre-visit the venue to meet the staff and arrange the activities, and then prepare the students by orienting them to the venue’s layout, activities, and expectations. Student groupings should be set up prior to arrival at the venue. Chaperones need to be trained. The trip needs to connect to the curriculum, students should be actively engaged, and all students should be able to take part in the trip regardless of financial, physical or intellectual status. Teachers need to consider safety issues and should prepare to embrace the unexpected.
 On the day of the field trip, the teacher may hand the program to the venue’s staff, but the teacher should remain involved, participating with the activities and guiding students when necessary. Perhaps the teacher’s most difficult task is to allow the students freedom to experience the activities. Back at the classroom, it is imperative that the teacher spend sufficient and quality time to reflect on the experiences and help students build connections to the curriculum concepts. All aspects of the trip’s success are directly or indirectly dependent on the teacher (Millan, 2015). Field trips have become less common due to limited funding and limited available time due to each school systems’ focus on standardized testing. Non-traditional field trips are still quite possible. 
Campus field trips provide a cost-free alternative, while retaining the benefits of traditional field trips. Outside, students might explore around the school grounds, focused on a specific topic or concept. In the classroom, students might create their own classroom museum exhibits, or a local university or science museum might share mobile exhibits with the school. No matter whether the school is urban, suburban, or rural, ecology is everywhere (Lei, 2010). There is much to be learned from a vacant lot, the edge of a parking lot, a puddle, or a bush. Field trips can stimulate new learning, increased attitude towards science, trigger interest development, and provide many rewards to both the teacher and the students (Scarce, 2017).
CHAPTER THREE
RESEARCH METHODS

3.1 
Introduction 

In this study, the researcher examined the impact of educational field trip on the academic performance of social studies undergraduate students in tertiary institutions with particular reference to Kwara State College of Education, Ilorin. This chapter focuses on the methods used in the course of this study, using the following sub-headings: Research Design, Population and Sample Size, Sample and Sampling Techniques, Instrument of Data Collection, Validity of the Instrument, Reliability of the Instrument, Procedure for Data Collection and Methods of Data Analysis.

3.2 Research Design

The research design employed for the study is the survey method. Survey method seems to have the advantage of being an effective way of collecting data from a large number of sources and in a short time. Therefore, survey method was adopted in order to acquire the opinion of the respondents on the subject matter because of its flexibility and effectiveness in information gathering.

3.3 
Population and Sample Size

The population of the study is made up of all social studies students in Kwara State College of Education, Ilorin.  The total numbers of fifty (50) respondents were selected for the study. It is from this population that a representative sample was drawn. 
3.4 
Sample and Sampling Technique

The sample for this study was fifty social studies students. In view of the fact that the researcher could not cover all the students in the department, fifty respondents were selected by using simple random sampling techniques from randomly selected students in the department.
3.5 
Instrument of Data Collection 

Self – developed questionnaire was employed to collect relevant information from the respondents after due consultation with the project supervisor. The questionnaire tagged the impact of educational field trip on the academic performance of social studies undergraduate students in tertiary institutions questionnaire (IEFTAPSSUSTIQ) was responded to by the students in the sample departments/school. The questionnaire consists of two main section namely, A and B. Section A sought for the bio –data of the respondents while section B sought  for information concerning impact of educational field trip on the academic performance of social studies undergraduate students in tertiary institutions with particular reference to Kwara State College of Education, Ilorin. There are four different alternative responses to each statement in the questionnaire (Strongly Agreed, Agreed and Strongly Disagreed, Disagreed)
Strongly Agreed 

= 
SA

Agreed       


= 
A

Disagreed   


= 
D

Strongly Disagreed 

=
SD

The respondents were expected to tick the most appropriate response.

3.6 
Validity of the Instrument

Content validity was carried out for the purpose of this study. The researcher wrote the items of the questionnaire and gave it to some course facilitators at the campus for vetting. After vetting, a new one was developed and submitted to my project supervisor for correction.  Thus, the researcher came up with a modified and improved set of items which was approved as achieving its content validity.
3.7 
Reliability of the Instrument

In determining the reliability of the instrument employed in this study, a test re-test techniques was used. The instrument was administered twice with an interval of four weeks. The two sets of score were correlated   by using Pearson Product Moment Correlation Techniques. A correlation co-efficient of 0.76 obtained was considered high enough to make the questionnaire usable.

3.8. 
Administration of the Instrument 

The researcher visited the school sampled in order to explain the importance and the confidentiality of the instrument.  The questionnaire forms were distributed to fifty students in selected department. 
3.9 
Procedure for Data Collection

Information was collected through questionnaire: which were distributed to social studies students’ sampled school/department in order to enhance a good percentage of return of the questionnaire; distribution and collection were made by hand.  In all, fifty five questionnaire were distributed but a total of fifty questionnaire were retrieved and analysed   

3.10 
Method of Data Analysis

Simple percentage method was used to analyze the data collected. It is used to justify the research question raised for the study.

CHAPTER FOUR

RESULT AND DISCUSSION

This section deals with analysis collected from the respondents. The results obtained are parental using item analysis. The analysis of education field trip on student academic performance of social studies students in Ilorin West Local government area of Kwara state. 

All the data collected for the study will be analyzed using simple percentage method.

Demography Data

Showing Distribution of Respondent by Sex 

	Sex 
	Respondents 
	Percentage

	Male 
	19
	38%

	Female 
	31
	62%

	Total 
	50
	100%


Source: Field Survey, 2024.

For the table above male respondents were 38% while female respondent was 62%.

Showing Distribution of Respondent by Sex 

Showing the distributor of respondents by working experiments working experiments.

	Working experiment
	Respondents
	Percentages

	1 -10 years 
	14
	28%

	11 -20 years 
	25
	50%

	21 - above  
	11
	22%

	Total 
	50
	100%


Source:  Field Survey, 2024.

From the table above, the respondent of 1—10 years were 14(28%)  and 11 –20 years 25(50%) while 21 years and above falls in the range of  11(22%) respectively. 

Marital Status

	Marriage 
	Respondents 
	Percentages

	Single 
	4
	8%

	Marriage 
	43
	86%

	others  
	3
	6%

	Total 
	50
	100


Source: Field Survey, 2024
Result 

Research Question One: What is the effect of field-trip on students’ academic performance in social studies?

Table 1: responses obtained from the respondents relating to impact of education field trip on student academic performance in social studies
	S/N
	Question 
	SA

(%)
	A

(%)
	D

(%)
	SD

(%)
	Total

(%)

	1
	Field trip technique do improve students achievement in Social Studies
	21    (42%)
	20

(40%)
	2

(4%)
	7

(14%)
	50 100%

	2
	Field trip makes learning more effective as they will be able to gain vast ideas on the topic.
	23

(46%)
	24

(48%)
	1

(2%)
	2

(4%)
	50

100%

	3
	Motivate students through increased interest 
	23  46%
	22   44% 
	3        6%
	2           4%
	50  100%

	4
	Field trip technique enhances students' understanding of the process of learning and improved students' attitudes towards
	26   52%
	16    32%
	8      16%
	--
	50

100%


Source: Field Survey, 2024

Form the table above 21(42%) of the respondents strongly agree the statement that Field trip technique do improve students achievement in Social Studies while 20(40%) agreed but 2(4%) and 7(14%) disagreed and strongly disagreed to the statement. 
In response to item 2 above 23(46%) strongly agree 24(48%) agree that Field trip makes learning more effective as they will be able to gain vast ideas on the topic while 1(2%) disagree, 2(4%) strongly disagree the statement respectively.

In response to item 3 above, the respondents of 23(48%) strongly agreed 22(44%) agreed that field trip motivate students through increased interest while 3(6%) disagreed 2(4%) strongly disagreed the statement.
Item 4, in the table above posited that Field trip technique enhances students' understanding of the process of learning and improved students' attitudes towards. From the table above the respondents of 26(52%) strongly agreed, 16(32%) agree, while 8(16%) Disagreed that field trip technique enhances students' understanding of the process of learning and improved students' attitudes towards
Research Question Two: What is the effect of field trip on students’ learning ability in Social studies concept?
Table4: response analysis in response to the effect of field trip on student learning ability in social studies concept
	S/N
	Question 
	SA 
	A 
	D 
	SD 
	Total 

	5
	Field trip provides learners the opportunity to be active learners instead of passive learners or mere recipients of knowledge 
	17   (34%)
	28     (56%)
	2      (4%)
	3         (6%)
	50 100%

	6
	Proper field trip helps spark one's passion or curiosity. 
	28   56%
	19     38%
	-
	3       6%
	50 100%

	7
	It will push students to take learning into their own hands and build a habit to do it more.
	17

34%
	19

38%
	9

18%
	5

10%
	50

100%

	8
	Providing students with hands-on experiences that bridge theoretical knowledge with real-world applications.
	22

44%
	21

42%
	1

2%
	6

12%
	50

100%


Source: Field Survey, 2024

Form the table above the respondent of 17(34%) strongly agreed, 28 (56%) agreed that Field trip provides learners the opportunity to be active learners instead of passive learners or mere recipients of knowledge 2(4%) disagree while 3(6%) strongly disagreed with the statement.
From the table above, the respondents of 28(56%) strongly agree, 19(38%) agree that Proper field trip helps spark one's passion or curiosity while 3(6%) strongly disagreed that proper education field trip helps one’s passion and currosity, 
From the table above, the respondents of 17(34%) strongly agreed, 19(38%) agreed that It will push students to take learning into their own hands and build a habit to do it more while 9(18%) disagree, 5(10%) strongly disagree to that statement.
From the above, the respondent of 22(44%) strongly agree, 21(42%) agreed, that providing students with hands-on experiences that bridge theoretical knowledge with real-world applications while 1(2%) disagree, 6(12%) strongly disagree that field trip providing students with hands-on experiences that bridge theoretical knowledge with real-world applications.
Research Question Three: What is the effect of field trip on Learning level of urban and Rural Experimental schools students in the study area?

Table 9: Response analysis in response to the effect of field  trip on learning level of urban and rural experimental school.
	S/N
	Question 
	SA 
	A
	D
	SD
	Total 

	9
	Experiential learning at formal and informal field trip venues increases student interest
	25

50%
	22

44%
	2

4%
	1

2%
	50

100%

	10
	Field visit helps students becoming more attached to villages
	23

46%
	22

44%
	1

2%
	4

8%
	50

100%


Source: Field Survey, 2024

From the table above, the respondents of 25(50%) strongly agreed, 22(44%) agreed that experiential learning at formal and informal field trip venues increases student interest. 4% disagreed while 1(2%) strongly disagreed with the statement.
In response to item 10 above, the respondents of 23(46%) strongly agreed, 22(44%) agreed, 1(2%) disagree and 4(8%) strongly disagree that Experiential learning at formal and informal field trip venues increases student interest.
Discussion of Result 

It was found that Social Studies students who were taught using educational field trip outperformed their counterparts taught using lecture method in junior secondary schools in Nigeria. This finding is in line with whose work found a significant difference in process of science test scores between students exposed to field trip experiences and those who were not exposed (Farmer et al., 2007; Flexer and Borun, 1984; Lisowski and Disinger, 1991;

Mackenzie and White, 1982; Salihu, 2015).
Educationists and philosophers emphasized more on allowing the learners to explore, inquire and find out facts by themselves under the supervision and guidance of the teacher. The teacher is the initiator of the learning process, a guide and an evaluator of the whole process and the pace setter (identifying objects) of teaching and learning. Also, advocated a child-centered education. They claimed that the child possessed within himself the potentialities for development, and that it's the task of the teacher to make these potentials develop by itself instead of imposing some external measures. These virtues are what educational field trip technique represents which is contrary to what is obtainable with teaching and learning encounter with the use of lecture method. Social studies teacher may be over loaded with facts and information but without appropriate dissemination methods to impart what is in him, his vast knowledge plus effort put forth will be nothing more than wasted resources.

The traditional lecture method has been largely criticized for stifling interest and creativity in students thereby limiting academic achievement. The technique has been accused of being characterized by excessive dominance of the classroom teacher. The method more often than not does not give room for students’ initiatives in learning. Students most of the time were mere passive listeners and their contributions to facts in the teaching and learning encounter is often neglected.

CHAPTER FIVE
SUMMARY, CONCLUSSION AND RECOMMENDATIONS
Summary 
This study conducted to find out the effect of education field trip on social studies student academic performance using Kwara State College of Education, Ilorin as a case study. The numbers of respondents used were fifty (50) from the department. The questionnaire was administered to the respondent by the researcher through personal visit to sampled departments and due consultation were made with school authorities and departmental executives, simple percentage method was used to ascertain the reliability of the instrument. In the course of this research, it has been clearly discovered that the education field trip has a great positive impact on the student academic performance and seriousness. However, analysis of the data for this study show that all the three research questions formulated for the purpose of the study were pointing to the positive impact of education field trip.  The study found that there exist significant relationship between the educational field trip (experimental) and student academic performance. In the light of the foregoing, the study recommended that teachers in the Kwara State college of education should be encouraged to adopt educational field trip in teaching Social Studies in order to enhance students’ academic achievement so as to promote and encourage active engagement in learning, self‐motivation, discovery learning and learning by experience
Conclusion
In the light of the foregoing, it is concluded that educational field trip teaching technique is effective in enhancing Social Studies students’ academic achievement in Kwara State College of Education, Ilorin, Nigeria.
Implication of the Study

In sum, the major implication of educational field experience is that, it emphasizes the role and relevance of social context. It can uncover social facts that may not be immediately obvious or of which research participants may be unaware.
Recommendations
The following recommendations are suggested as a result of the findings of the study:

i. Social studies teachers should be encouraged to adopt educational field trip in teaching Social Studies especially where the demand for such trips in unavoidable. This will assist in enhancing students’ academic achievement in college of education

ii. Kwara State Government should provide all the necessary logistics for conducting regular educational field trip by teachers of Social Studies. This will greatly assist in enhancing students’ academic achievement.
iii. Adequate time should be allotted to Social Studies lessons aimed at encouraging teachers to organize field trip for students. In addition, certain days should be set for students’ excursion in the calendar of college of Education students in Kwara State, Nigeria.
Limitation of the Study

This study is to examine the impact of Educational Field Trips on Social Studies Students’ Academic performance of social studies undergraduate students in tertiary institutions in Kwara state with particular references with Kwara state college of education,   Ilorin, Nigeria. Due to financial constraint and time limit the scope of the study is limited to Kwara state College of Education, Ilorin. All these limitations notwithstanding, the findings of the study can be generalized in all colleges of Education in Kwara State.
Suggestions for Further Studies 
Owing to the fact that research project cover Kwara State College of Education, Ilorin in Ilorin West Local Government Area of Kwara State. The research hereby suggest the following area for further study: that similar study is carried out to cover the entire colleges of education in Kwara state.

i. The benefit of Field Trip experience to social Studies education Students

ii. Effect of Educational Field Trip on social studies student attitude and seriousness   
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APPENDIX I

EKITI STATE UNIVERISTY, ADO EKITI, NIGERIA

In Affiliation With

KWARA STATE   COLLEGE OF EDUCATION, P.M.B. 1527, ILORIN

DEPARTMENT OF SOCIAL STUDIES

Dear Respondent;

I will like you to assist in filling the following questionnaire as regard this topic “impact of educational field trip on academic performance of social studies students in tertiary institution in Kwara state with particular reference to Kwara State College of Education, Ilorin”. I shall be very happy as you assist me in filling these questionnaires. Note that your anonymity is guaranteed. 

Thanks.









Yours Faithfully,

Imam Sharafadeen Damilare

EKSU/IL/R3/21/0362
SECTION A

Instruction: Please tick (√) where appropriate

1)
Gender:
a. Male

[    ] 

b. Female

[    ]

2)
Age:
a. 21 – 30 years 
[    ]
b. 31 – 40 years
[    ]
41-50 years [  ], 

50 years and above 
[    ]

3)
Marital Status: a. Married 
[    ]

b. Single

[    ]


c. Divorced 
[    ] 

d. Widow

[    ]
e. Separated [    ]

4)
Highest Educational Qualification 

a)
Diploma/NCE


[    ]
b)
B.Sc,/B.Sc(ed)

[    ] 
c)
M.Sc/M.A/M.ed

[    ] 
d) Ph.d (Doctor)
[    ]
	S/N
	ITEMS
	SA
	A
	D
	SD

	Q1
	What is the effect of field-trip on students’ academic performance in social studies?

	1
	Field trip technique do improve students achievement in Social Studies
	
	
	
	

	2
	Field trip makes learning more effective as they will be able to gain vast ideas on the topic.
	
	
	
	

	3
	Motivate students through increased interest 
	
	
	
	

	4
	Field trip technique enhances students' understanding of the process of learning and improved students' attitudes towards
	
	
	
	

	Q2
	What is the effect of field trip on students’ learning ability in Social studies concept?
	
	
	
	

	5
	Field trip provides learners the opportunity to be active learners instead of passive learners or mere recipients of knowledge 
	
	
	
	

	6
	Proper field trip helps spark one's passion or curiosity. 
	
	
	
	

	7
	It will push students to take learning into their own hands and build a habit to do it more.
	
	
	
	

	8
	Providing students with hands-on experiences that bridge theoretical knowledge with real-world applications.
	
	
	
	

	Q3
	What is the effect of field trip on Learning level of urban and Rural Experimental schools students in the study area?

	9
	Experiential learning at formal and informal field trip venues increases student interest
	
	
	
	

	10
	field visit helps students becoming more attached to villages
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