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ABSTRACT
This research work focused mainly on Implication of the Linguistic Background of Secondary School Students on their Performance in English Language in Ilorin East L.G.A. The design for the study was survey research method. Questionnaire was used to obtain responses from the respondents. One hundred (100) respondents were randomly selected from ten schools in Ilorin East secondary schools. Frequency counts and simple percentage were adopted to analyse the data collected. The study revealed that Yoruba language was the most frequently spoken language (linguistic background) among the written and spoken English of secondary school students in Ilorin East L.G.A Kwara State. Also, the parent and home environment discourage the students from performing well in English in secondary schools in Ilorin East. The study therefore recommended that; teachers should bear in mind that most students need to be adequately encouraged to speak English at school since they have no opportunity of practice at home, teachers of English language are reminded that teaching of English language should not be geared towards passing examination in English perse; rather than the emphasis should be on competence of students in unity, reading and speaking as well and also parents should assist in ensuring that communication is done in English language as this will sort the confident of the students to performing well in English.
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CHAPTER ONE

INTRODUCTION

Background to the Study
Onasanya and Anyanwu (2016) suggest that, students' linguistic background influences student’s language attitudes and motivation towards English language learning. Students who perceive English as a foreign language and do not identify with it may lack motivation and engagement, leading to poor academic performance.

In addition, there are European languages, such as English, French, Portuguese, Africans and Spanish being spoken with local modification, mainly in the areas of former colonial rule. French and English are the main international languages and they are here to stay. They can be considered as African languages since they are the greatest colonial legacies inherited from our colonial powers, and this colonial legacy nobody can take away from us, Adejunmobi (2004). Arabic is the most widely spoken language in Africa and wherever you find it, you will also find Islam, John Hunwick(1985) writes that "Arabic is the most widely spoken language in Africa, having spread with the advance of Islam. It is the official or national language of over 20 African countries, and is spoken as a first or second language by over 274 million Africans, or 21% of the total African population."
There are attempts here and there to foster indigenous languages like Yoruba, igbo and Hausa, but, it's yet to be seen whether these can have more than a limited impact even on a national level, let alone the international level. One gets the impression that, the majority of the African students are more interested in learning and mastering a Euro-African language like the English and French than spending their energies on national or tribal languages. Whatever feelings and arguments one might privately have on the language problem in Africa, one must face facts and the reality. Some of the traditional languages are dying out, but chiefly because of the modern type of education and the drift of population from rural to urban areas.

 English Language is the instrument of communication in our post primary institutions, higher institutions as well as the official language of the country, therefore, secondary school students need effective English language to function properly or perform better. Owoeye (2019) argues that, students who come from a linguistic background that differs significantly from English language may face challenges in understanding and acquiring the language, leading to lower academic performance in English.

 Fema L, (2017) was of the view that "a person is functionally literate when he acquired the knowledge and skills in reading and writing which enables him to engage effectively in all those activities in which literacy is namely assumed in his culture of group". English language normally has four basic skills, namely listening, speaking, reading and writing. It is the medium of instruction in our schools and compulsory school subject that must be passed at all levels of education in Nigeria (Danladi, 2015). 
However, it is disheartening to note that the poor performance of students in English language at public examinations in recent times has been explained as a major cause of decline in the academic performance of student in English and standard of education in Nigeria. Ogunusi and Ogundele (2018) suggest that, students' linguistic background influences their language learning strategies and affects their ability to comprehend and express themselves in English, which in turn impacts their academic performance. Having difficulty in grasping fully the contents and concepts of the various subjects of the curriculum taught in target language seem to be one of the most serious problems that English as a first language students face in their particular course of study. This might be due to their weaknesses in English language (the medium of instruction) which may have negative consequences on their overall performance. The Daily Trust of Wednesday, August 25, 2016 reported that "seventy-five per cent of candidates who sat for May/June WAEC 2010 examinations failed to meet the minimum entry requirement into tertiary institutions. 
The recently released WAEC results indicated that over seventy percent fail in November/December results. 86,612 candidates, representing (29.17%) of the total number of candidates who sat for the NOV/DEC examinations of West African Examination Council (WAEC), obtained credits in five subjects and above, including English language and Mathematics. Again, the WAEC has released its May/June 2017 WASSCE results, recording mass failure in mathematics and English language. Head of National Office, WAEC Charles Eguridu, while announcing the results said”A total of 529, 425 candidates; representing 31.28 percent obtained credits. According to him when compared to the 2012 and 2013 May/June WASSCE, there was marginal decline in the performance of candidates as 38.81% was recorded in 2012 and 36.57% in 2013.
Linguistics background in this context can be seen as mother's tongue which is defined as the language which a group of people considered as inhabitants of an Area acquired in the early years and which eventually becomes their natural instrument of thoughts and communication, Awoniyi,(2017). In terms of this view, the person is defined as a native speaker of the first language, although one may also be a native speaker of more than one language if all of the languages were learned without formal education.
It is therefore generally accepted that in teaching and learning processes, the mother tongue of the child is of utmost importance. It is very imperative to look at whether the linguistics background of a child can affect the academic performance in English language of such child or not.

Statement of the Problem 
Language cannot be studied in isolation from the school, because men make up the society and the importance of language to man has remained unchallenged by any scientific linguistic research. Also, the importance of English language that has almost assumed status in the society cannot be dismissed with a wave of hand.
The ability to proficiently use the English Language is critical for academic success and future career prospects, especially in a multilingual context like Kwara State, Nigeria. However, many secondary school students in Ilorin West Local Government Area have been observed to perform poorly in English Language examinations. 

One potential factor that may contribute to this poor performance is the diverse linguistic backgrounds of the students. Many students in this region come from homes where languages other than English, such as Yoruba, Hausa, or local dialects, are primarily spoken. This linguistic diversity can pose challenges for students in comprehending and expressing themselves effectively in the English Language, which is the medium of instruction in most secondary schools.

The implication of this linguistic background on students' performance in English Language has not been thoroughly investigated in the Ilorin West Local Government Area. Understanding the relationship between students' linguistic backgrounds and their English Language proficiency can provide valuable insights for educators, policymakers, and curriculum developers to design more effective interventions and support mechanisms to improve the English Language skills of secondary school students in the region.

Therefore, this study aims to investigate the implication of the linguistics background of secondary school students on their performance in English Language in Ilorin West Local Government Area, Kwara State. The findings of this study can contribute to the existing knowledge on the role of linguistic diversity in academic achievement and inform strategies to enhance English Language proficiency among secondary school students in the study area. Against the background, the research work tends to examine the implication of linguistics background of students on their performance in English Language in Ilorin West Local Government, Kwara State.

Purpose of the Study
The general purpose of this study aim to investigate the implication of linguistics background of secondary schools students on their performance in English Language in Ilorin West Local Government Area, Kwara State.

In specific terms,the aim is to:
1. Determine the most frequently speaking language in Ilorin West local Government Area, Kwara State 

2. Ascertain the implication of linguistics background of student on the academic performance of secondary school students in English in Ilorin West L.G.A?

3. Access the extent at which the students, parents and home environment explain the implication of linguistics background of student academic performance in English in secondary school in Ilorin East?

Research Questions
The following research questions are raised to guide the study:
1. Is there most frequently speaking language in Ilorin West Local Government Area, Kwara State?
2. Does linguistics background have implications on the written and spoken English of secondary school students in Ilorin West L.G.A?

3. To what extent would the students, parents and home environment explain the implication of linguistics background of student performance in English in secondary school in Ilorin West?

Significance of the Study
      The study on the implication of the linguistics background of secondary school students on their performance in the English Language in Ilorin West Local Government Area is significant for several reasons:

1. 
Language proficiency: The study aims to investigate the relationship between 
students' linguistic backgrounds and their performance in the English Language. 
English is the medium of instruction in most Nigerian schools, and proficiency in 
the language is crucial for academic success.

2. 
Educational implications: By understanding the impact of students' linguistic 
backgrounds on their English Language performance, the study can provide 
insights into the challenges faced by students from diverse linguistic 
environments. This information can inform educational policies, curriculum 
design, and teaching methodologies to support students more effectively.

3. 
Bridging the achievement gap: If the study identifies specific linguistic factors 
that contribute to poor performance in English, it can help educators and 
policymakers develop targeted interventions and support systems to bridge the 
achievement gap between students from different linguistic backgrounds.

4. 
Cultural and linguistic diversity: Nigeria is a linguistically diverse country, with 
over 500 indigenous languages spoken. The study can shed light on how this 
linguistic diversity influences students' acquisition and mastery of the English 
Language, which is a crucial skill for academic and professional success.

5. 
Teaching strategies: The findings of the study may inform teachers' instructional 
strategies, particularly in areas with a high concentration of students from specific 
linguistic backgrounds. Teachers can adapt their teaching methods and materials 
to better meet the needs of their students, considering their linguistic 
backgrounds.

6. 
Resource allocation: The study's findings can guide the allocation of resources, 
such as language support programs, remedial classes, or specialized teaching 
materials, to schools or communities where students from certain linguistic 
backgrounds may require additional support in learning English.


Overall, the study on the implication of linguistics background on students' performance in the English Language has the potential to contribute to improving educational outcomes, promoting inclusive and equitable education, and fostering a better understanding of the challenges faced by linguistically diverse student populations in Ilorin West Local Government Area and potentially other parts of Nigeria.
Scope and Limitation of the Study
The scope and limitations of the study on the implication of linguistic background on secondary school students' performance in the English Language in Ilorin West Local Government Area could include the following

The study is focused on secondary schools within the Ilorin West Local Government Area of Kwara State, Nigeria and will likely involve secondary school students from various linguistic backgrounds attending schools in the specified area. The study aims to investigate the relationship between students' linguistic backgrounds (independent variable) and their performance in the English Language (dependent variable). The study may employ various data collection methods, such as standardized tests, questionnaires, interviews, or classroom observations, to assess students' linguistic backgrounds and English Language proficiency.  Statistical analyses will be conducted to determine the significance of the relationship between linguistic background and English Language performance, as well as any potential mediating or moderating factors.

The findings of the study may be specific to the Ilorin West Local Government Area and may not be generalizable to other regions or contexts within Nigeria or beyond. The study's sample size and the selection process for participants may limit the generalizability of the findings, particularly if the sample is not representative of the diverse linguistic backgrounds present in the region. The study may not account for other socioeconomic factors, such as family income, parental education levels, or access to educational resources, which could also influence students' English Language performance.

The study may not capture the full extent of linguistic diversity within the region, as some minority or indigenous languages may be underrepresented or overlooked. The data collection methods employed, such as self-reported questionnaires or limited classroom observations, may have inherent limitations in accurately capturing students' linguistic backgrounds or English Language proficiency. If the study is cross-sectional, it may not provide insights into the long-term impact of linguistic background on English Language performance or the potential changes over time.

It is essential to acknowledge and address these scope and limitations in the study design, data collection, and interpretation of results to ensure the validity and reliability of the findings, as well as to identify areas for future research.
Operational Definition of Terms

Linguistic: The study of human speech including the units

Background: The circumstances or situation prevailing at a particular time or underlying a particular event

Implication: The action or state of being involved in linguistic background.

English Language: Is the foreign language that is taught in secondary school and is considered as official language

Mother Tongue: This is the language considered as the language use in bringing up a child in a community.

CHAPTER TWO

REVIEW OF RELATED LITERATURE

This chapter is discussed under the following sub-headings;

a. History of English Language in Nigeria

b. Nigerian Language Policy (NLP)

c. Status of Nigerian and Non-Nigerian Languages in the NLP

d. Interference as Related to English Language and Second Language

e. Learning Environment, Language of Instruction and Students' Academic Performance    in English Language

f. Appraisal of the Literature Reviewed
History of English Language in Nigeria

      Before the 19th century, when the study of language was made. Sir Williams Jones and the Measures of World Literature (2020) suggested affinity of Sanskirt and person with Greek, opening the study of genetic relationship between languages. The Christian Missionaries who came from Great Britain introduced formal Eastern education to Nigeria, just before the middle of the 19th Century. Prior to then, education was done informally, as children were taught tradition, culture, history, and the likes by their parents who were in turn taught by their own parents. After the introduction and acceptance of the formal system of education, the entirety of it was left in the hands of the missionaries and they began teacher children and adults who cared to learn English language.
The invasion of the European colonial masters and slave trade activities along the East Coast of African in the 18th century is believed to have paved the way for their tradition, language, and culture, some of which is obvious till today. The earlier kinds of English language which were spoken were “Coastal English" and “Patua English" (Pidgin or broken English) which was a more adaptable English variant asa quick and easy means of communication.

The entry of the British who were English speaking people in 1841, to the southern and south-Western parts of Nigeria, inevitably raised the question of a language to adopt for communication between the indigenous population and the guest; more so, the European guests felt the 'native' languages were too "extensive and not of high quality... and never likely to become of any practical use to civilization". 
In 2018, the English language which was already well spoken in Nigeria by the elites and children of the elites, was accepted and implemented as the main channel of instruction and was the generalized approved communication language in corporate environments (Schools, Post Offices, Corporate Organizations, Airports, Federal and State Parastatals, and so on). Consequently, the education ordinance and codes of 1882, 1896, 1918 and 1926 were enacted for English language to be as the Official Language.
Nigerian Language Policy (NLP)

Niyi (2016) opine that Nigerian Language Policy (hereinafter NLP) is a principled statement of the Federal Government of Nigeria, which has statutory flavour, guiding the teaching, learning and official use of different languages in the country. It is necessary to distinguish two concepts, which we will be using constantly here, namely, Nigerian languages and languages in Nigeria. Nigerian languages, simplifier, are languages, which are indigenous to Nigeria by virtue of the fact that they are spoken by people, who hail from Nigeria and are legally Nigerian. 
Languages in Nigeria, on the contrary, are languages which are spoken within the shores Nigeria irrespective of whether the speakers are legally Nigerian or otherwise. The Nigerian language policy affects all the languages in Nigeria in one way or the other. James (2016) contributed that the NLP targets Nigerian languages. However, because of the exigencies of the moment, namely the multilingual nature of Nigeria, some languages in Nigeria such as English, French and Arabic, which are not Nigerian languages, are given official recognition until such a time one or some of the Nigerian languages mature by gaining wide acceptance to play the aforesaid official role. In other words, as long as the NLP does not produce an official language or languages, the languages in Nigeria which have been given official recognition will continue to play such official roles assigned to them. 
Abdullahi (2018) also contributed that the aforesaid non-Nigerian languages, which have been given statutory recognition, are English, French and Arabic. It is observed however that there are many languages in Nigeria, which are non-Nigerian and which are not recognized by the Nigerian statutes. These languages include all the languages spoken by the peoples in Nigeria who are either illegal alien, legal but non- naturalized persons, naturalized persons whose mother tongues are not officially recognized etc. In this class fall, languages such Chinese, Japanese, Fante, Zulu, Ewe, Swahili and all other languages whose speakers inhabit Nigeria. These languages except the first three though linguistically important are not legally recognized in the NLP and consequently shall not engage our attention here. We shall concentrate our discussion on Nigerian languages and English, French and Arabic Sources of the Nigerian Language Policy.
The principles of the NLP can be got from the following sources (Emenanjo (2016), Mbah (2023)), viz: (a) The Constitution of Federal Republic of Nigeria (2015 2019. and 2021). Section 51 of the 1979 Constitution of the Federal Republic of Nigeria (FRN) states as follows: The business of the National Assembly shall be conducted in English, Hausa, Ibo (sic), and Yoruba when adequate arrangements have been made therefor (b) Paragraphs 270-272, pages 62 – 63 of the Government Views and Comments of the Findings and Recommendations of the Political Bureau (1987) (c) The National Policy on Educauon (1977 as amended 1981, 2000, 2003) (d) The 1989 Constitution of the Federal Republic of Nigeria (e) Section 55 of the 1999 constitution of the Federal Republic of Nigeria (FRN), This section is in tandem with Section 51 of the 1979 constitution enunciated in (a) above (f) The Cultural Policy for Nigeria (1988) (g) The Nigerian Broadcasting Corporation of Nigeria Amendment Act (1961) Section 18(1) (h) The Federal Radio Corporation of Nigeria Decree (1979)

Status of Nigerian and non-Nigerian Languages in the NLP

	Status of Language 
	Official Language 
	Nigerian Language 
	Foreign Languages

	Name of Language
	English L4
	(a) mother tongue L1 (b) Language of the Immediate Community L2 
(c) major Nigerian Languages L3
	French L5  

Arabic L5

	Status in Education  
	Compulsory from the Senior Secondary
	(a) Compulsory in Lower Primary 
(b) Compulsory in Lower Primary 
(c) Optional? 
	Optional


Culled from Emenanjo (2016)

From the above table, the English language is the official language of Nigeria. In other words, it is the language of conducting official businesses in Nigeria. These businesses could be legislative or judicial. In addition, it is compulsory from the Senior Secondary School Education in the country. This is irrespective of the fact that English is the L4. In other words, it falls outside the mother tongue, language of the immediate community and the major Nigerian languages. It is the language perceived to be understood by the majority of the Nigerian elite.

Mother Tongue
The mother tongue is the first language acquired by the child. It may coincide but not necessarily the language of the mother of the child. If the first language of the child happens to be the language of the mother or father or both, it is the mother tongue. However, in mixed marriages, which are becoming common in metropolitan Nigeria, the child may pick the language of the mother or father. In this instance, whichever it picks is regarded as the mother tongue. In some cases, as a result of some misfortune, the child may be estranged from the language of either of the parents. It predisposes him or her to be fostered in a language environment quite different from either of the parents. The language he eventually up is still the mother tongue. In other words, the term mother tongue has acquired, a technical meaning quite removed from the literal meaning. We are not unaware of positions, which hold that the language of the mother or father, whichever holds sway in patriachal or matriarchal cultures should be considered to be the mother tongue. But in situations where the child's mother or father is unknown, it then means that the child has no mother tongue. This is inconceivable. 

Language of the immediate Community

Oyegbola (2016) opines that the language of the immediate community confuses some people. The language of the immediate community (hereinafter LIC) exists in communities where there is another language recognized and spoken by the communities outside their mother tongue. For instance, in the vast areas of the Nigerian Middle Belt, notably Plateau State, Niger State, Kogi State and Taraba State, Hausa co-exists with the indigenous languages spoken by the natives. In Lagos, Kogi, Edo and Kwara States. Yoruba co-exists with many indigenous Nigerian languages. In parts of Benue State, Kogi States and parts of the Niger Delta, the Igbo language co-exists with many indigenous languages of the peoples. In these areas, the Hausa, Igbo, and Yoruba languages quality as LIC. 
In these areas, as a result of dominance in politics, trade or religion, the indigenous peoples tend to speak the LIC more frequently than their mother tongues especially in official circles. This is at a micro- Sociolinguistic level. At a higher level, English may be described as LIC in Nigeria especially for all the Nigerian languages without the Nigerian LIC. The only difference is that in the case of English, the native speakers of English are not living in our midst, It is to be freed of the LIC and secure ethnic cum linguistic freedom that is the essence of the NLP. It is also to be freed of LIC that causes bloodletting and reprisal attacks across the country today. LIC in its full purport, whether Nigerian or foreign, is a colonial or imperial language.

The importance of English language acquisition as a stepping stone for proficiency in other school subjects cannot be over emphasized. The knowledge is important both for educational, economical and national development of a country.

Above all, Salami (2015) had emphasized the importance of the use of English language in improving communication among the various ethnic groups in Nigeria. He further highlighted the need for improving the quality of spoken and written English language among school children.

There are several research reports, which support the view that language inefficiency invariably leads to poor academic performance in English. Adeyemi and Adeoye (2017) highlight the importance of considering students' linguistic diversity when designing English language instruction. They argue that incorporating students' native languages into English language teaching can enhance their understanding and proficiency in the language.

No wonder why today, according to Iroegbu (2016) much emphasis is placed on the passing of English language at credit or distinction level in addition to other subjects to enable any candidate gain admission into any Nigerian Higher Institution of leaning or be placed well in a good white collar job.
Major Nigerian Language

The other term, Major Nigerian Language (MNL) includes the languages, whose speakers hail from Nigeria, and which have been given official recognition by the Nigerian statutes. Meanwhile, they include Hausa, Igbo and Yoruba. The term major has attracted the attention of linguists. Some scholars are unhappy with the term and have suggested some other alternative terms to replace them. Essien (2020) records some of the terms and their authors. They include developed, developing and undeveloped (Emenanjo (2014), decamillionaire, millionaire and centimil (Brann, 2023), first class, second class and third and fourth class Olagoke (2022), major, main and minor Bamgbose (2012), major, medium, minor and micro-minor Essien (2020). Two criteria are however prominent in the choice of Hausa, Igbo and Yoruba as major Nigerian languages, namely the population size of the ethnic group speaking them and their level of development. Even though Hausa, Igbo and Yoruba have been given official recognition as the major languages of Nigeria, it is doubtful whether the population of the speakers of the three languages is more than that of the so called minority languages put together. It is therefore difficult to consider them as major from the point of view of the census of the speaker when the three are compared to the rest (Mbah (2015)).

Furthermore, language loyalty is a major factor in considering whether a language is major or minor, Given the case of Plateau State as a case in point, the awareness of the speakers of the indigenous languages of the state is ever increasing to the extent that the current apparent ethno- religious crises cannot be entirely divorced from language domination, which is a vehicle of expressing ethno-political solidarity to the exclusion of the other languages especially the LIC. It is a truism that any people that desires to separate itself from a certain undesirable cog, whether political, religious or economic vice uses language as a major rallying point. Language is the last resort of any subjugated group of people and until such a group gets totally defeated and discredited, they hold tenaciously to their language. On the other hand, all colonisation has started with the language and a people whose language is conquered is forever defeated (Oyelaran (2015)).

Foreign Language The other class of languages in the NLP, which is foreign language, refers to the other languages of interest to Nigeria. According to Emenanjo (2016), they refer to languages that can be used for international communication. The Federal Government has built language villages for them. They include French Village in Badagry, The Goethe Institute, and Arabic Village in Ngala. It is not obligatory either in the official circle or educational system. No Nigerian language can be a foreign language in Nigeria. The two foreign languages in Nigeria include French and Arabic.

Language Policy and Implementation by recognizing all Nigerian languages, the NLP advocates multilingualism. This policy is in line with major language policies in the world today. The following scholars recommend multilingualism Skutnabb-Kangas (2018). Furthermore, interactional organizations have made laws to the effect that the people's languages form part of their fundamental human rights and they should be allowed to practice them without let or hindrance. Some of the relevant law s are:

· Universal Declaration of Human Rights
· The Declaration of the Rights of Persons, National, Ethnic, Religious and Linguistic Minorities (2021)
· The Universal Declaration of Linguistic Rights 

· The Universal Declaration of Cultural Diversity
The above laws expressly provide that every people's language must be preserved and each language must not be hounded or legislated out of existence. This is especially in view of the fact that there is hardly any monolingual society in the world today. Thus. the Universal Declaration of Linguistic Rights stipulates as follows:

to correct linguistic imbalances and ensure the respect and full development of all languages and establishing the principle for a just and equitable linguistic peace throughout the world as a key factor in the maintenance of harmonious social relations.
Emenanjo (2017) adds a rider to the above directive principle as follows:

All languages, like all persons, would not only be seen to be equal in all respects, they would also be seen to be treated equally in all respects, in all polities (Ndimele 2015) The above contention is in line with Carnardons (2016), who recommends egalitarian multilingualism. Egalitarian multilingualism provides for balanced relationships among languages, which are based on equality and reciprocity of the linguistic communities and of the speakers so as to give due recognition to the linguistic rights of the speakers of all languages. However, it ranges all languages against one another m striving to survive. A people that strive and succeed in developing its language will join the comity of official languages speakers. Essien in his many publications has criticised the Federal government for according recognition to any of them at all and giving them official or statutory recognition. He advocates the official recognition of all then or none at all. 
It is worthy of note that the NLP recognizes all Nigeria languages but places priority on those that have largely developed, command a large population of speakers and have the timbre and caliber of the society that play the piper in the national life.

Role of Mother Tongue or Language of the Immediate Community in National Development

The most important role of the mother tongue in any society is the enculturation of its citizens within the culture of its society. So far, even though English is the official language of Nigerians, it is doubtful whether any Nigerian yet acquires it as a mother tongue. It is trite to observe that even though some Nigerian elites attempt to speak the English language to their children; this version of English is certainly not English as we know it. The English that most Nigerians teach their children are mainly literal translations of their mother tongues, which do not accord with either the worldview of the English or the grammar of the indigenous languages. This brand of language education is easily suppressed by the child's environment, which is generally Nigerian. 
In other words, the language competence of the Nigerian child in English continues to progressively decline as the child grows up in favour of the mother tongue or the language of the immediate environment. The six year Ife project on the effect of the use of mother tongue on the performance of the Nigerian child is illustrative here. It has been discovered that the parents have little or no influence on the language acquisition of the child, wards, school mates and the playmates of children generally influence the language of the child much more than that of the parents.

The first major role of the mother tongue or the language of the immediate community is to set the tone for the child to be used to the habits or culture of his or her immediate environment. Another important role of the mother tongue in National development is in the easing of learning difficulties of the child The Ife Six Year Project has amply demonstrated that teaching and learning is easier conducted in the mother tongue than in any other language. In the project, the pupils were divided into two groups, namely the control and the experimental groups. The experimental group was taught all subjects except the English language subject in Yoruba. The control group was taught every subject in English. In the final examinations, it was discovered that the students who were taught in Yoruba performed better in all the subjects except English than the students taught in English. This result shows that the mother tongue is a better medium of instruction than a second or foreign language. The teacher and learner are at home with the learning situation.
More importantly, the language continues to be developed through the use, extension, blending and creation of concepts in the language as utilitarian and technical register. These terms and registers, if well propagated, may complement of serve as international registers where the concepts are novel
Interference as Related to English Language and Second Language

Mother-tongue refers to one's native language or parent language. Mother-tongue interference refers to o the influence of the native language of the learner on her/his acquisition of the target language. What we mean by the target language is the language the learner is aiming to learn (L2). ("Contrastive analysis," 2015). When teaching English as a second language, problems of mother-tongue interference arise. One of these problems is mother-tongue interference in native speakers' acquisition of the English. Contrastive analysis is concerned with the study of a pair of languages with the aim of discovering their structural similarities and differences. Contrastive Analysis is a m method that was widely used in the 1960s and early 1970s to explain why some features of a target language were more difficult to learn than others. 
(Mozlan, 2015) Contrastive analysis is used to explain why certain features in second language acquisition are more difficult to learn than others. This method is based on the idea that the more difference between the learners' mother-tongue and the target language, the more difficulty the learner will face in acquiring these structures or items. ("Contrastive analysis," 2015). The Contrastive Analysis Hypothesis (CAH) is based on the claim that the difficulty of second language acquisition could be discovered or foretold depending on the degree of difference between the learners first and second language. However, there are certain problems with this hypothesis. 
One problem, for instance, is that this hypothesis does not predict many of the errors the learner makes in second language acquisition. Another problem is that this hypothesis predicts interference errors where none would arise. (Eric, 2013) According to Lado's Linguistics across Cultures (2020), those items of a target language that are similar to the learner's first language will be easy for her/him to learn. And, those items of a target language that are different than the learners first language will be difficult for the learner to acquire. 
This is what the Contrastive Analysis Hypothesis suggests. (Mozlan, 2015) The Contrastive Analysis Hypothesis (CAH) comes in two versions the strong version and the weak version. The strong version suggests that the number of errors a learner of a target language will face could be equated to the degree of difference between the learners LI and L2. The weak version suggests that an error of a leaner of a target language faces depends on the degree of interference a learner faces. Interference of the mother-tongue is also known as "Transfer". Transfer is defined as the effect of the learners' first language upon the learners' target language. It is important to mention, though, that there are two types of transfer, in language learning. According to Sabbah (2015) "Transfer can be of two types: positive transfer and negative transfer. 
The positive transfer refers to the process of using rules from LI which facilitates or has a positive influence on learning L2. This transfer is mostly due to similarities between L1 and L2. In contrast, negative transfer is the transfer of rules from L1 which impedes or has harmful influence on the command of rules of L2. This is due to differences between L1 and L2". The cause of errors can be explained by referring to language theories and learning theories. Among these theories are the Contrastive Analysis Theory and the Error Analysis Theory.  As declared earlier, the Contrastive Analysis Theory is used to explain learners' errors. Contrastive Analysis studies the similarities and differences between two languages or more. It asserts the claim that learners will tend to depend on and refer back to their native language when they encounter target language items that greatly differ with their mother tongue. The other theory that is used to explain learners errors is "Error Analysis", which studies learners errors in the target language with the aim of recognizing the reasons behind such errors and their causes.
Learning Environment 
One of the reasons why students in secondary schools did not perform well in English language is their reluctance in the language (Roy-Campbell & Qorro 2015). They note that students are unwilling to actively participate in class discussions because teachers would criticize them or other students laugh at them because of their lack of ability to express themselves in English. However, students who have had early exposure to English from the beginning of primary school are able to cope using English as a medium of instruction in secondary school and their performance tend to be better off in comprehension tests conducted unlike those whose environment medium of communication is English language (Roy-Campbell & Qorro, 2015).

The socio-economic background of a student matters a lot. For instance parents who support their children by paying for extra tuition class after school and buying supplementary reading books help their children to improve their English language knowledge and skills (Roy Campbell & Qorro, 2015). Such opportunities help them to cope with their academic studies in secondary school using English as the language of instruction unlike children who are unable to get additional support from their families.

Roy-Campbell & Qorro (2015) research also reveals that children who had a language background of studying English from kindergarten or class one and a home environment that was supportive that allowed them to  practice English with family or with friends, had a positive contribution in helping them learn English language while those who started English later (from class three) and usually speak Yoruba or their mother tongue at home or with friends indicated that their poor Competence in English was due to the weak foundation from primary school.

It's important for the learning environment to be conducive for the learners to allow effective teaching and learning to occur. However, this is not the case in most government secondary schools apart from the factors mentioned above there are other issues that exist including: overcrowded classrooms, few teaching and learning material such as textbooks and Supplementary books, shortage of well-qualified teachers and the situation differs across urban and rural secondary schools. These are some of the issues that this study intends to discuss later on which may also contribute to the substandard performance and language problem in secondary schools.
Language of Instruction and Students Academic Performance in English Language 

Alidou (2016) says that under-achievement is not experience by learners because they have inherent cognitive problems but due to the fact that most learners do not fully master the LOI used. Language may not be the only reason that accounts for student’s low academic performance but 1t surely is a significant determinant that contributes. According to Abdulwahab (2014) opines that linguistics background inhibits problem students to express what they have learnt clearly in English language.

Nneni (2019) shared her experience as a National examination marker said that students who attempted English language examination questions commit several errors due to their linguistic background which unfortunately the marking regulations disqualifies such answers from being marked. Agbo (2015) contributed in his research that the answers of students were unintelligibly expressed because of poor command of English language. Although some of the answers were correct but the overall manner of expression displayed that students were unable to express their knowledge, they lacked clarity and markers were unable to draw any meaningful message out of them.

The impression one may have is that students prefer to reproduce instead of understanding what is taught. However, this shows how difficult it is for them to express knowledge obtained in class in their own words probably due to lack of English proficiency which forces them to memorize word by word. This situation in university also displays in secondary schools where students also memorize and reproduce what they learn in class in tests and examinations. Yoruba as the language dominant in Ilorin East Local Government Area, influences its' user as a means of manifesting its relevance to the real owner. 
This situation has projected a phenomenon of language and people's culture as a way of attracting so much importance when we begin to look at it from the implication it has on student performance in English in secondary schools in Ilorin East. In a situation where Hausa, Igbo, and Yoruba are the three main languages, the Yoruba have homogenous entity; the Hausa is a language propagated by religious conquest and the Igbo have a particular cultural quality. In order to boost this influence, the Yoruba land is a typical example of where a bilingual situation exists. This has shown students competence in two languages and is usually prevalent in environment where two languages exist side by side. In such a society, the person that uses this means of communication reaches out to two languages at his disposal to serve his communication purpose.

Today, as a means of social survival, a person who finds himself in a foreign environment would advance to acquire competence in the language used in that environment. This is very important if communication must take place between the students and the teachers. The concept of bilingualism came as a matter of educational demand in which Nigerian students are taught in the first three years in school, after which they receive lessons in English up to higher level. Thus, this policy is found among the Hausa origins. Bemsein, (2014) believed that "the compound bilingual is one who to a greater extent uses both languages, in domain and who, more often than not, will have learnt both languages at the same time, most usually perhaps two languages were spoken in the home".

Therefore, a Yoruba co-ordinate bilingual is likely to use his mother tongue which he has acquired as first language on every occasion, not mindıng the audience in the environment. Ideally, all Yoruba learners of English will become bilingual speakers, We cannot talk about language either first language acquisition or in second language learning society without identifying FD. Saussere theory of language. Leech and Short, (2018), "Language being the code or system of rules common to speakers of languages (such as English) and parole being the particular uses of this system, selection from this system, that speakers or writers make Saussere described language as lingua in terms of cultural base of a particular people which provides the norm governing that language", 
"The correctness of any language is the actual usage of the native speaker of the language. In learning English, one must attempt to imitate exactly the forms, the structures, and mode of utterance of the native speaker of the particular kind of English he wishes to learn".

This theory confirmed the fact that an English learning student performance will encounter mother tongue influence on the targeted language. Instances of Phonetic and Phonological Influence of the linguistic background (Yoruba) of Student performance in English Language. The influence of the mother tongue is in effect part or the development of the learner's personality and intelligence. So, phonetic and phonological influence do not just manifest in their (Yoruba speakers) mother tongue but also in their learning of English. Psychologically, the process development of the child is closely with the continued use of his mother tongue which is at the same with his first language. To ignore this familiar language (MT) and begin to teach the child in a foreign and unfamiliar second language is like taking the child from home and putting him among strangers. 
Most of what is said as soon as he comes to school he cannot understand half of what he wants to say at this stage when he is most talkative he cannot express, and so the child becomes tongue- tied and inhibited. The Yoruba speaking student in mother tongue tries to express himself in the target language, and where he fails to represent his thoughts phonetically and phonologically correct, such a learner has the problem of mother tongue interference on his learning of English.
Significance of Mother Tongue Language

The significance of the mother tongue influence on a Yoruba second language learner is on the aspect of speech which includes the phonology.  It is divided into segmental and supra-segmental. While segmental features begin with the consonants and vowels of language, supra-segmental features are described as stressed and unstressed syllables, pitch, rhythm and intonation. The suprasegmental feature in phonology is where a breakdown in communication occurs between a native speaker or a learner of the language. This problem of mother tongue influence of a Yoruba learner of English occurs mostly as a result of the failure to realize the supra-segmental feature in English.

The partially assimilated English words exhibit some phonological features which they have brought into Yoruba and by which they could be distinguishes as loans, examples are upstairs. pot, and street whereas in Yoruba language we have Kpeteesi. kpoo and titi Assimilated English words are generally accepted as part of Yoruba vocabulary and help where necessary to highlight some aspects of the Yoruba language in general. It has often been stated that there are probably as many Nigerian varieties of English as there are primary Nigerian languages because features of native language interference on English are seen as the main characteristic of Nigerian English. Stevens', for instance, states that one would expect a description of the pronunciations of English which may be heard in East Africa to beat a close relationship to description of the phonetic characteristics of the language spoken as a mother tongue by the Yoruba students. This is, in fact the case", Bamgbose (2015), sees interference features as being phonologically significant in English.

Yoruba does not have high lax vowel. That is, Yoruba is the only one lacking the opposition tense/laxin the high vowel series.
The use of /h/ has been reported in RP, it is limited to uneducated speakers. The rule is commonly operated by educated and uneducated speakers alike, especially the speakers of Yoruba English. Besides, it has also been found that most of those who have. In terms of pronunciation, the Yoruba native speakers pronounce heart as art, house as aus, heaven as evun, (Awonusi, 2012).

The languages, interchangeably, sometimes moving from one to another and vet at others substituting words in one language for another in the same speech effort. Here are some examples in Yoruba 
1. Se o ti ko essay ti won fun wa?

(Have you written the essay given to us?)

2. Mo fera iresi

(I want to buy some rice)

3. Nigbawo I' ema a find out reason yen

(When will you find out the reason?)

4. Se moti so fun e?

(Have I told you?)

Mo needi somebody to wa very supportive

(I need somebody who is very supportive)

In example 1, we have the introduction of a foreign word which has no equivalent in Yoruba and which can only be understood at a fairly high level of literacy in English. Obviously, several such technical terms may be introduced into discourse in Yoruba or any receiving language for that matter, at appropriate times depending on the interactions and the need to use such words.

In example 2, is a case of introducing a loan word which has become completely assimilated morphologically as well as syntactically into the Yoruba linguistic system. Indeed, iresi is not recognizable as an English word, although it will not take too much imagination to tell that it is from rice. There are many such words in Yoruba as well as other language which have had contact with English. Obviously, that will quality as an example of switching or mixing but of a Yoruba word whose etymology can be traced to English. Other examples in Yoruba are, sadini, pepa, panu, buredi. bia. banki, etc. that is included is necessary because it expresses, perhaps more economically, an idea which is alien to Yoruba.
In example 3, is a complete switch from one language to another on the same speech event. This is very common among bilinguals with a fairly hıgh level of competence in the second language and who indulge themselves in conversation with colleagues who share a similar knowledge in the second language. This can be described as a mental somersault from conceptualization in one language to realization of the concept in another. Many will even say that at a certain point, conceptualization is done in a neutral language and realize in which one surfaces first. Others will say that the brain is capable of conceptual framework in as many languages as possible, thus testifying to its complete the choice of the one code, rather than the other, being a function of the situation and the addressee.

The evolution of language has been seen in terms of a continuum which moves through the process starts and where it ends, if it ever does. This process can be seen in the Nigerian situation in which an English based pidgin has evolve over the years, and gradually being creolized in certain parts of the country Kwara, Edo, Delta, and Rivers state particular with the emergence of native speakers of the language. How long it will take to complete the continuum process is a matter for conjecture. 
Other Factors of Poor Performance of Student in English Language 

Inadequate qualified English language teachers also cause poor performance in English language in our secondary schools. Due to the above mentioned cause, in some schools other subject teachers are forced to teach English language and some who even read it exhibit poor abilities oral and written expression of it. Therefore, with this kind of situation these teachers can never teach effectively and hence poor performances from their products. Adedokun, (2019) was of the view that poorly trained English and untrained teachers (of English) were employed to teach and prepare secondary school students for the school certificate examinations in

English language. This situation contributed immensely in poor performance in English language among secondary school students.

Therefore, is clear to us that inadequate qualified teachers in our secondary schools lead to poor performance in English language. Inadequate Infrastructural Facilities and Instructional Media are regarded as another cause of poor performance in English language in our secondary schools. Roger, (2013) was of the view that instructional materials and facilities are important part of the process of learning as they provide practice and feedback in learning track. In our present day secondary schools particularly public ones students are in most cases sitting on the floor and windows during lessons. In some cases students are living under trees or living in dilapidated classroom. In addition to that even where there are enough classes, they are overcrowded and language laboratories are lacking. All these cannot allow for proper learning of English language and subjects hence lead to poor performance. Sa'ad (2015) was of the view that teaching and learning take place effectively when classes are moderate. But the present day Nigerian class is over populated with students over 120 and this cannot allow for proper teaching and learning.

On the other hand, in the area of instructional resources or media, there is dominance of textbooks, dictionaries, workbooks and posters in the teaching of English language in secondary schools in Nigeria, Modern media such as audio, video tapes, language laboratories, programmed texts, flash cards; computers, magazines and newspapers are rarely used. Mohammed, (2017) observed that the teaching of English language bedeviled with many problems such as inadequate period of teaching, method of teaching and lack of adequate and useful resources.

Therefore, it is clear to us that inadequate infrastructural facilities leading to large class sizes and inadequate as well as obsolete teaching resources or media lead to poor performance in English language in our secondary schools.

Another important cause of poor performance of English language in Nigerian secondary schools is the teachers' attitude toward innovation and of instructional media. Most Nigerian secondary school English language teachers fail to take into account the dynamic nature of English curriculum but they continued to bore students with definitions and drills in grammar, vocabulary and speech work. The traditional content/knowledge oriented teaching is still very much practiced by them. Abdullahi, (2015) was of the view that teachers mostly prefer to use traditional ways of teaching which they have been familiar with or as they were taught, which do not necessarily aid proper learning. Ya'u, (2013) categorically said that successful achievement of stated objectives in teaching and learning is always associated with using the right technique.

Another important cause of poor performance in English language is the negative attitude of students toward the learning of English language.  Students, particularly in secondary and primary schools mostly show negative attitude toward learning of English language because they consider it foreign or not theirs. Mohammed, (2015) was of the view that most students put a kind of negative attitude in learning and use of English language as well as making teachers task a difficult one in deed. It 1s obvious that for any student to be proficient in English language, mastering of skıll of listening, speaking, reading and writing is necessary, and it requires a hardworking and dedication from the students.

Therefore, it is clear that the negative attitude of students toward learning of English language is one of the causes of poor performance in the subject (English language). 

Improper use of method of teaching also causes poor performance in English language among secondary school students. It is obvious that successful teaching and learning take place when right teaching methods used by the teachers. Ya'u, (2013) in Sa'ad, (2015) was of the view that successful achievement of stated objectives in teaching and learning is always associated with using the right method. Sometimes teachers of English language do not consider the learners' age, the topic, the time and background of the learners in choosing the method to be used in teaching and this affects the level of learning of the students.

Therefore, it is clear that teachers' inability to use proper teaching methods contributes in poor learning of English language among secondary school students. There are many ways that can be followed to improve the English language performance of secondary school students. These are: 'Abdullahi, (2018), Sa'ad, (2014), Abdulganiyu, (2015) and Usman, (2016) were of the view that provision of enough Instructional media/materials, qualified teachers as well as conducive classrooms will assist a lot in improving the performance of secondary school students in English language.

Udumah, (2013) was of the view that teachers should device ways through which they can help the students to improve their learning, speech and their listening skills. He categorically stated that:

Students should be taught correct pronunciation in English language in order to minimize the effect of the first language on the second (English language).

1. Instructional materials and facilities should be provided for effective teaching and learning of English language.

2. More qualified teachers of English language should be provided and they should be encouraged to undergo professional teaching courses, workshops and seminars to update them.

3. Students should be encouraged to communicate in English language in and outside the classroom.

4. Facilities like language laboratory should be provided to assists in proper teaching and learning of English language.

Appraisal of Literature Reviewed

Oyegbola (2016) opined that the language of the immediate community, confuses some people. The language of the immediate community (hereinafter LIC) exists in communities where there is another language recognised and spoken by the communities outside their mother tongue. For instance, in the vast areas of the Nigerian Middle Belt, notably Plateau State, Niger State, Kogi State and Taraba State, Hausa co-exists with the indigenous languages spoken by the natives. In Lagos, Kogi, Edo and Kwara States. Yoruba co-exists with many indigenous Nigerian languages. In parts of Benue State, Kogi States and parts of the Niger Delta, the lgbo language co-exists with many indigenous languages of the peoples. In these areas, the Hausa, Igbo, and Yoruba languages quality as LIC.
One of the reasons why students in secondary schools did not perform well in English language is their reluctance in the language (Roy Campbell &Qorro, 2013). They note that students are unwilling to actively participate in class discussions because teachers would criticize them or other students laugh at them because of their lack of ability to express themselves in English. However, students who have had early exposure to English from the beginning of primary school are able to cope using English as a medium of instruction in secondary school and their performance tend to be better off in comprehension tests conducted unlike those whose environment medium of communication is English language (Roy-Campbell & Qorro, 2015).

Abdullahi, (2015) was of the view that teachers mostly prefer to use traditional ways of teaching which they have been familiar with or as they were taught, which do not necessarily aid proper learning.

Nneni (2019) shared her experience as a National examination marker said that students who attempted English language examination questions commit several errors due to their linguistic background which unfortunately the marking regulations disqualifies such answers from being marked.

Olaolu (2012) argued that it is not only linguistic background that influence student performance in English that other if other factors are not effectively addressed; more qualified teachers of English language should be provided and they should be encouraged to undergo professional teaching courses, Workshops and seminars to update them, students should be encouraged to communicate in English language in and outside the classroom, facilities like language laboratory should be provided to assısts in proper teaching and learning of English language.

CHAPER THREE

RESEARCH METHODOLOGY
Introduction
This chapter deals with the method employed in carrying out the research work. The following are the sub-topics that from the guideline for the study research design. Population, sample and sampling technique, research Instrument, validation and reliability of instrument, procedure for data collection and data analysis

Research Design
The research design for the study on the implication of linguistic background on secondary school students' performance in English Language in Ilorin West Local Government Area could employ a mixed-methods approach, combining both quantitative and qualitative techniques. The Research Approach contains the Explanatory Sequential Mixed Methods Design, Phase 1: Quantitative data collection and analysis and phase 2: Qualitative data collection and analysis.

This mixed-methods research design allows for a comprehensive exploration of the relationship between linguistic background and English Language performance, combining statistical analysis with in-depth qualitative insights. The integration of quantitative and qualitative data can provide a more nuanced understanding of the phenomenon and inform educational practices and policies in the Ilorin West Local Government Area.
Population of the Study

The population of this study comprised all the secondary schools in Ilorin West L.G.A Kwara State. A random sampling technique was used to select the ten schools that constitute the entire population of the study. Target population: Secondary school students (e.g., grades 7-12) were selected in Ilorin West Local Government Area.
Sample and Sampling Techniques

The sample to use in this study is hundred (100) students; students are selected using random sampling technique, in which hundred respondents would be selected.

Random sampling technique is use in selecting the sample for this study. This is because it would permit the researcher representation from the students. Stratified random sampling based on linguistic backgrounds is also used.

Research Instrument

A questionnaire would be used as an instrument for the collection of data for this study. The questionnaire will comprises of twenty items on the variables of the study and is based on likert-type. The statement would be carefully structured to elicit relevant information on implication of the linguistics background of student on their performance in English in Ilorin East L.G.A. The likert formular employed was agreed, strong agreed, strongly disagreed and disagreed 
Validity of the Instrument

The questionnaire would be drafted by the researcher and would be subjected to the supervisor correction and advice. The supervisor suggestions would be incorporated into the final draft both in the wording and arrangement.

Reliability of the Instrument

The reliability of the instrument would be determined by using test-retest method. The instrument will use on twenty members outside the population and after ten days the same instrument will be use on the same members. The two results would be correlated using Pearson product moment correlation coefficient.

Procedure for Data Collection

In order to obtain required information for the study, copies of questionnaires would be administered in person by the researcher. The researcher will do this by taking permission from authorities of each school where the instrument would be administered. The researcher will collect the questionnaires immediately after they are completed to ensure higher rate of return.
Data Analysis Techniques

Frequency count and simple percentage techniques would be use to analyse the data collected. Descriptive statistics (means, frequencies, etc.). Inferential statistics (e.g., ANOVA, regression analysis) would also be used to examine the relationship between linguistic background and English Language performance, while controlling for potential confounding variables.
CHAPTER FOUR

RESULT AND DISCUSSION

This study presents the results of the study and discusses the Linguistic Background of Student on their performance in English in Ilorin East L.G.A

Table 4:1

Research Question One: Is there Most Frequently Speaking Language in Ilorin West L.G.A Kwara State?

	S/N
	Items 
	SA

(%)
	A

(%)
	SD

(%)
	D

(%)
	Total

(%)

	1.
	Yoruba language is the most spoken and understood language
	70

70%
	10

10%
	10

10%
	10

10%
	100%

100%

	2.
	Igbo language is the most spoken and understood language
	2

2%
	3

3%
	60

60%
	35

35%
	100

100%

	3.
	Hausa language is the most spoken and understood language
	20

20%
	18

18%
	50

50%
	12

12%
	100

100%

	4.
	Other language (s) different from Yoruba, Hausa and Igbo are the most spoken and understood language
	0

0%
	1

2%
	70

70%
	29

29%
	100

100%

	5.
	Parents of students in secondary school in Ilorin East L.G.A understand and speak Yoruba
	60

60%
	30

30%
	6

6%
	4

4%
	100

100%

	6.
	Parents of students in secondary school in Ilorin East L.G.A understand and speak other language apart from Yoruba
	6

6%
	4

4%
	60

60%
	30

30%
	100

100%


Source: Field survey (2024)

Table 4.1 above shows that 70(70%) of the respondents strongly agreed that Yoruba language is the most spoken and understood language, 10(00%) of the respondent agreed, 10 (10%) of the respondent strongly disagreed, 10 (10 %)) of the respondents disagreed that Yoruba language is the most spoken and understood language.

Table 4.1 above shows that 02(2%) of the respondents strongly agreed that Igbo language is the most spoken and understood language, 03 (3%) of the respondent agreed, 60 (60%) of the respondent strongly disagreed, 35(35%) of the respondents disagreed Igbo language is the most spoken and understood language.

Table 4.1 above shows that 20(20%) of the respondents strongly agreed that Hausa language is the most spoken and understood language, 18(18%) of the respondent agreed, 50 (50%) of the respondent strongly disagreed, 12(12%) of the respondents disagreed that Hausa language is the most spoken and understood language.

Table 4.l above shows that 0(0%) of the respondents strongly agreed that other language (s) different from Yoruba, Hausa and Igbo are the most spoken and understood language, 01(1%) of the respondent agreed, 70(70%) of the respondent strongly disagreed, 29(29%) of the respondents disagreed that Other language (s) different from Yoruba, Hausa and Igbo are the most spoken and understood language.

Table 4.1 above shows that 60(60%) of the respondents strongly agreed that Parents of students in secondary school in Ilorin East L.G.A understand and speak Yoruba, 30(30%) of the respondent agreed, 06(6%) of the respondent strongly disagreed, 04(4%) of the respondents disagreed that Parents of students in secondary school in Ilorin East LG.A understand and speak Yoruba.

Table 4.1 above shows that 06(6%) of the respondents strongly agreed that Parents of students in secondary school in Ilorin East L.G.A understand and speak other language apart from Yoruba 04(4%) of the respondent agreed, 60(60%) of the respondent strongly disagreed, 30(30%) of the respondents disagreed that Parents of students in secondary school in Ilorin East L.G.A understand and speak other language apart from Yoruba. 

Table 4.2

Research Question Two: Do Linguistic Background have Implications on the Written and Spoken English of Secondary School Students in Ilorin East L.G.A?

	S/N
	Items 
	SA

(%)
	A

(%)
	SD

(%)
	D

(%)
	Total

(%)

	7.
	Linguistics background of student interfere with their ability to speak English
	60

60%
	20

20%
	10

10%
	10

10%
	100

100%

	8.
	Students who are brought up with their parents language find it difficult to perform well in English
	40

40%
	35

35%
	13

13%
	12

12%
	100

100%

	9.
	Students born and bred in rural environment finds it difficult to cope with English challenges
	50

50%
	29

29%
	11

11%
	10

10%
	100

100%

	10.
	Students who practice English with family or with friends, had a positive contribution in helping them learn English
	60

60%
	20

20%
	12

12%
	8

8%
	100

100%

	11
	Students who have had early exposure to English from the beginning of primary school are able to cope with English
	52

52%
	29

39%
	9

9%
	10

10%
	100

100%

	12.
	Lack of English proficiency forces them to memorize word by word and not being able to express knowledge obtained in class in their own words
	70

70%
	15

15%
	8

8%
	7

7%
	100

100%


Source: Field survey 2024
Table 4.2 above shows that 60(60%) of the respondents strongly agree that Linguistics background of student interfere with their ability to speak English, 40(31%) of the respondents agreed, 20(20%) of the respondents strongly disagree, 10(10%) of the respondents disagreed that Linguistics background of student interfere with their ability to speak English.

Table 4.2 above shows that 40(40%) of the respondents strongly agree that Students who are brought up with their parents language find it difficult to perform well in English, 35(35%) of the respondents agree, 13(13%) of the respondents strongly agree, 12(12%) of the respondents disagree that Students who are brought up with their parents language find it difficult to perform well in English.

Table 4.2 above shows that 50(50%) of the respondents strongly agreed that Students who practice English with family or with friends, had a positive contribution in helping them learn English, 29(29%) of the respondents agreed, 11(11%o) of the respondents strongly disagreed 10(10%) of the respondents disagreed that Students born and bred in rural environment finds it difficult to cope with English challenges. 

Table 4.2 above shows that 60(60%) of the respondents strongly agreed that Students who practice English with family or with friends, had a positive contribution in helping them learn English, 20(20%) of the respondents agreed, 12(12%) of the respondents strongly disagreed 08(8%) of the respondents disagreed that Students who practice English with family or with friends, had a positive contribution in helping them learn English.

Table 4.2 above shows that 59(59%) of the respondents strongly agreed that Students who have had early exposure to English from the beginning of primary school are able to cope with English 29(29%) of the respondents agreed, 09(09%) of the respondents strongly disagreed, 10(10%) of the respondents disagreed thạt students who have had early exposure to English from the beginning of primary school are able to cope with English.

Table 4.2 above shows that 70(70%) of the respondents strongly agreed Lack of English proficiency forces them to memorize word by word and not being able to express knowledge obtained in class in their own words, 15(15%) of the respondents agreed, 08(8%) of the respondents strongly disagreed, 07(7%) of the respondents disagreed that lack of English proficiency forces them to memorize word by word and not being able to express knowledge obtained in class in their own words 

Table 4.3

Research Question Three: To what Extent would the Students Parents and Home-Environment Explains the Implication of Linguistics Background of Students Performance in English in Secondary School in Ilorin West L.G.A?

	S/N
	Items 
	SA

(%)
	A

(%)
	SD

(%)
	D

(%)
	Total

(%)

	13.
	Students whose parents are illiterate do not speak English fluently
	40

40%
	20

20%
	20

20%
	20

20%
	100

100%

	14.
	Student loyal to mother tongue language affect their performances in English
	72

72%
	18

18%
	5

5%
	5

5%
	100

100%

	15.
	English speaking by students are mainly translations of their mother tongue
	40

40%
	10

10%
	40

40%
	10

10%
	100

100%

	16.
	Students who were taught in Yoruba performed in all the subjects except for English than the student taught in English
	15

15%
	10

12%
	60

60%
	15

15%
	100

100%

	17.
	Parents have little or no influence on the language acquisition of the student
	20

20%
	10

10%
	40

40%
	30

30%
	100

100%

	18.
	Student reluctance in English language enhance their performances in English
	75

75%
	18

18%
	2

2%
	5

5%
	100

100%

	19.
	Students who are unable to get additional support from their families find English difficult
	40

40%
	20

20%
	20

20%
	20

20%
	100

100%

	20.
	Mother tongue influences learners personally and intelligence
	50

50%
	38

38%
	6

6%
	6

6%
	100

100%


Source: Field survey 2024
Table 4.3 above shows that 40(40%) of the respondents strongly agreed that Students whose parents are illiterate do not speak English fluently, 20(20%) of the respondents agreed, 20(20%) of the respondents strongly disagreed, 20(20%) of the respondents disagreed that students whose parents are illiterate do not speak English fluently. 

Table 4.3 above shows that 72(729%) of the respondents strongly agreed that disagreed Student loyal to mother tongue language affect then performances in English, 18(18%) of the respondents agreed, 05(5%) of the respondents strongly disagreed, 05(5%) of the respondents disagreed that student loyal to mother tongue language affect their performances in English

Table 4.3 above shows that 40(40%) of the respondents strongly agreed that English speaking by students are mainly translations of their mother tongue, 10(10%) of the respondents agreed, 40(10%) of the respondents strongly disagreed, 10(8%) of the respondents disagreed that English speaking by students are mainly translations of their mother tongue.

Table above 4.3 shows that 15(15%) of the respondents strongly agreed that Students who were taught in Yoruba performed in all the subjects except for English than the student taught in English, 10(10%) of the respondents agreed, 60(60%) of the respondents strongly agreed, 15(15%) of the respondents disagreed that Students who were taught in Yoruba performed in all the subjects except for English than the student taught in English.

Table 4.3 above shows that 20 (10%) of the respondents strongly agreed Parents have lıttle or no influence on the language acquisition of the student, 10 (10%) of the respondents agreed, 40 (40%) of the respondents strongly disagreed, 30(30%) of the respondents disagreed that Parents have little or no influence on the language acquisition of the student.

Table 4.3 above shows that 75 (75%) of the respondents strongly agreed that Student reluctance in English language enhance performances in English, 18(18%) of the respondents agreed, 02 (2%) of the respondents disagreed, 05 (5%) of the respondents disagreed that student reluctance in English language enhance their performances English.

Table above 4.3 shows that 40(40%) of the respondents strongly agreed that Students who are unable to get additional support from their families find English difficult, 20(20%) of the respondents agreed, 20(20%) of the respondents strongly agreed, 20(20%) of the respondents disagreed that Students who are unable to get additional support from their families find English difficult.

Table 4.3 above shows that 50(50%) of the respondents strongly agreed that Mother tongue influences learners personally and intelligence, 38 (38%) of the respondents agreed, 06 (6%) of the respondents strongly disagreed, 06 (6%) of the respondents disagreed that Mother tongue influences learners personally and intelligence.

Discussion of the Findings

As seen from the findings of this research, there is correlation between students' performance in English and Linguistic background and more importantly, students poor performance in English is enhance by their parents and home environment. "This study pointed out that there is tendency for linguistic background to hinder student performance in English.

However, the above finding is at variance with the findings of Alilu (2017) when he revealed that a child will learn English faster and better of he 1s taught in his linguistic background at the early stage of his education. 

Idris (2013) argued that student whose linguistic background are effective their learning will find it difficult and uneasy to perform well in English dine to what is involved in learning English.

CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATION

Summary


The study investigated implication of linguistics background of students on their performance in English Language in Ilorin East Local Government, Kwara State. 

Three research questions were formulated for the study: is there must frequently speaking language in Ilorin East L.G.A Kwara State? Do linguistic background have implications on the writing and spoken English of secondary school students in Ilorin East L.G.A. Questionnaire was used to obtain response from the frequency count were used to analyze the data obtained from 100 respondents.


It was revealed that Yoruba language is the most frequently speaking language (linguistic background) among the written and spoken English of secondary school students in Ilorin East L.G.A Kwara State and also the parent and home environment discourage the students from performing well in English in secondary school in Ilorin East.

Conclusion


It could therefore be concluded that linguistic background has effect on student performance in English based on this finding and Yoruba being the most spoken mother tongue language speaking by the students plagued the students' performance in English. It was also revealed that parents and home environment also plagued the students' performance in English. 

Implications of the Study


The findings of this study have some implications for the parents, students and the teachers. 


The research hypotheses formulated revealed that Yoruba is the most spoken language, linguistic background has effect on written and spoken English of the student and also students' home environment discourages the students form performing well in English. This phenomenon is as a result of the linguistic background of the student and parent home environment factor.


This phenomenon can be corrected by making the parents to realize the implications of their linguistic background on their children in ensuring that appropriate measures are put in place to enhance the performance of the students in English and also the parent and home environment will encourage the students in performing well in English.

Recommendations

· Teachers should bear in mind that most students need to be adequately encouraged to speak English at school since they have no opportunity of that home. 

· Teachers of English language are reminded that teaching of English language should not be geared towards passing examination in English per se: rather than the emphasis should be on competence of students in unity, reading and speaking as well.

· Parents should assist in ensuring that communication is done in English language as this will sort the confident of the students to performing well in English.

· Education stakeholders should make and implement policy that will make student to see explain English as important as their linguistics background.

Limitation of the Study


Like any other human endeavor, this study faced certain limitations. Some of these limitations include:

· Choosing the topic for this study, constructing and administering the instrument and getting it validated were not easy exercise.

· The researcher paid repeated visits to some schools before he was permitted to interact with the students (respondents).

· Although the researcher and the research assistants gave the students adequate instructions and guidance for completing the questionnaire, some of the students awarded scores arbitrarily to the questionnaire items.

· The study was carried out in 10 secondary schools out of all the secondary schools in Ilorin East L.G.A. 

Suggestions for Further Research


Research work remains an important exercise as far as human existence on earth continues. Such being the case, the following areas have been suggested for further research work:

· Influence of linguistic performance of secondary school students for tertiary institution challenges. 

· Influence of parental background and linguistic b2ackground of parents on students performance in English

· Implication of the linguistic background of students on their performance in English in other L.G.A of the state
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APPENDIX

QUESTIONNAIRE

Dear respondent,

This study investigates Implication of Linguistics Background of Students on their Performance in English Language in Ilorin West Local Government, Kwara State I humbly request your assistance in filling the questionnaire. All information gathered shall be used for the research purpose and shall be treated with confidentiality.

Yours faithfully,

Arowolo Emmanuel Segun
Section A: Presentation of Demographic Data

Sex: Male (      ) Female (     )

Class: JSS 1-3 ( ) SS1-3 ()

Linguistic background: Yoruba ( ), lgbo ( ), Hausa ( ), others (    )

	S/N
	ITEMS 
	SA
	A
	D
	SD

	1.
	Yoruba language is the most spoken and understood language
	
	
	
	

	2.
	Igbo language is the most spoken and understood language
	
	
	
	

	3.
	Hausa language is the most spoken and understood language
	
	
	
	

	4.
	Other language (s) different from Yoruba, Hausa and Igbo are the most spoken and understood language
	
	
	
	

	5.
	Parents of students in secondary school in Ilorin East L.G.A understand and speak Yoruba
	
	
	
	

	6.
	Parents of students in secondary school in Ilorin East L.G.A understand and speak other language apart from Yoruba
	
	
	
	

	7.
	Linguistics background of student interfere with their ability to speak English
	
	
	
	

	8.
	Students who are brought up with their parents language find it difficult to perform well in English
	
	
	
	

	9.
	Students born and bred in rural environment finds it difficult to cope with English challenges
	
	
	
	

	10.
	Students who practice English with family or with friends, had a positive contribution in helping them learn English
	
	
	
	

	11
	Students who have had early exposure to English from the beginning of primary school are able to cope with English
	
	
	
	

	12.
	Lack of English proficiency forces them to memorize word by word and not being able to express knowledge obtained in class in their own words
	
	
	
	

	13.
	Students whose parents are illiterate do not speak English fluently
	
	
	
	

	14.
	Student loyal to mother tongue language affect their performances in English
	
	
	
	

	15.
	English speaking by students are mainly translations of their mother tongue
	
	
	
	

	16.
	Students who were taught in Yoruba performed in all the subjects except for English than the student taught in English
	
	
	
	

	17.
	Parents have little or no influence on the language acquisition of the student
	
	
	
	

	18.
	Student reluctance in English language enhance their performances in English
	
	
	
	

	19.
	Students who are unable to get additional support from their families find English difficult
	
	
	
	

	20.
	Mother tongue influences learners personally and intelligence
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