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ABSTRACT
English language has no doubt has come to stay as Nigerian language of unification. English obviously is the formal or official language of the country. This status accounts for the high premium Nigerians place on it. This study therefore, investigated the influence of teaching phonology on the spoken English of senior secondary school students in Ilorin West Local Government Area of Kwara State. The study also examined the influence of teachers’ qualification on teaching phonology and spoken English performance. The study apoted a descriptive survey research desined. The population of the study comprised all senior secondary school students in the Ilorin-west Local Government Area of Kwara State. Random sampling technique was used to select twelve (12) SS2 students from the sampled schools based on public and private senior secondary schools, making a total of one hundred and twenty respondents. A researcher-designed questionnaire was used to gather data for the study. The reliability of the instrument was carried using Crombach Alpha and the reliability index 0.78 was recorded. The findings of this study revealed that only the knowledge of phonology was not what was needed to pass all other subjects. Students strongly agreed that there is a correlation between the teaching of phonology and their spoken English because phonology helps them to speak confidently as well as promotes their speech potential. There is a correlation between the teaching of phonology and their spoken English because phonology helps them to speak confidently as well as promotes their speech potential. Based on the findings from this study, it can be concluded that there was no significant relationship between teachers’ qualifications and effective teaching of phonology in the senior secondary schools. ,So, there is a significant relationship between the teaching of phonology and the spoken English of the senior secondary school students. Based on the concussion it was recommended among others that government should make teaching profession more attractive to attract more brains to the profession. This will also reduce the problem of brain drain currently facing the teaching profession.


2

[bookmark: _Hlk138693293]CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
	English language has no doubt has come to stay as Nigerian language of unification. English obviously is the formal or official language of the country. This status accounts for the high premium Nigerians place on it. Being a second language, the skills in it have to be learnt rather than acquired. Since the language is needed for the proper functioning of the country, the Federal Republic of Nigeria FRN (2014) has severally demonstrated its commitment towards the promotion and development of the language in the country. Hence, the government adopts a multi-dimensional approaches or strategies to the study of the language in schools at all levels.  
An integral part of these strategies aimed at ensuring the growth of English language in Nigeria is its inclusion in the schools’ curriculum, as a subject of study. Of particular interest to a curriculum planner is the speaking skill; a knowledge which enables the learners to speak the language in the same way the native speakers do. The aspect of English which caters for this interest is referred to as Phonetics and Phonology. According to Akande (2002), phonetics is defined as the study and description of the physical properties of human speech sounds. It is sub-divided into Articulatory Phonetics, Auditory Phonetics and Acoustic Phonetics.
	On the other hand, phonology is the manner by which speech sounds are patterned into a system of a specific language (Akande, 2002). Phonology of English language is studied at segmental and supra-segmental levels. Segmental phonology deals with the consonant and vowel phonemes of English language while supra-segmental level deals with the analysis of stress, rhythm, intonation and tone. A learner’s competence in the speaking skill of the English is usually determined by how much he or she has internalised those properties of the English language sounds system.
	It is a pity nowadays that most of the students at all levels of education cannot identify the English phonemes due to the over or under differentiation and reinterpretation of the English phonemes for their mother tongue(s) (Alabi, 2002). Also, students are confronted with a lot of problems whenever they come across the English consonant clusters which are non-existent in their native language. The level of mastery of stress and intonation patterns of the English language of the students is considerably low because it is quite different from their indigenous languages which are basically tonal oriented. The students normally pronounce the English words as they appear to them orthographically or in their local languages which make their communication rather unintelligible to the native speakers.
Students’ performance in English language generally is not encouraging. Agbor and Perekeme (2012) maintained that language skills are essential if anybody hopes to achieve a mastery of the language. To facilitate easy mastery therefore, the curriculum is broad and covers topics such as grammar, reading, comprehension, dictation, vocabulary study, punctuation, listening, oral (speech work) and writing. According to Kolawole (1999), the current English Language Curriculum in Nigeria includes all those experiences which point towards the development of the communicative skills and the language arts of listening, speaking, reading and writing. The four language skills have been given adequate attention in the curriculum and they cover both content and process required for teaching the subject.
Phonology is a word that comes from the Greek words: “phono” means sound or voice and “logy” means study. It therefore means the study of sounds. Different scholars viewed phonology from various perspectives. Comrie (2007) asserted that the term phonology has nothing to do with the physical properties of sounds but rather with how these properties are used in a particular language. Phonology is the study of properties of the sound system of a language which speakers have mastered and internalised when they are competent users of it (Ekundare, 1993). Roach (2010) defined phonology as phonemes function in language and the relationship among the different phonemes. In other words, it is the study of the abstract side of the sounds of a language.
	Osisanwo (2009) delineated phonology as the organisation of speech sounds to meaningful conveyance in a particular language. He added that phonology is of two types namely diachronic and synchronic. Diachronic (historical phonology) which concerns itself with examining and constructing theories about the changes that take place in speech and sound system over a period of time. Synchronic (descriptive phonology) on the other hand, deals with the investigation of sound at a single stage in the development of a language. Segmental and Supra-segmental phonology are the two aspects of phonology. The aspect of segmental phonology delves into the study of individual sound segment and how they come together to form meaningful words.
Segmental phonology considers basically the vowel and consonant sounds and how these segments are combined to represent words. For instance, diachronic phonology is concerned with the production of sound in the following words key /ki:/ and quay /ki:/ that are realised alike. Under the synchronic phonology for instance, in English ‘ing’, ‘nt' and 'dm' can come at the medial/final position of words, but not at the initial position e.g. singing, parent, admit. From the foregoing, it could be inferred that every language has a sound or sound system. These sounds in the system are not without their properties and this becomes necessary for every speaker to learn, master and have a firm understanding of them in order to communicate better. It (Phonology) concerns itself with sound patterning and structuring.
The Supra-segmental aspect of phonology can otherwise be referred to as non-segmental or prosody. “Supra” in Supra-segmental connotes superior to or more than. Thus, Supra-segmental refers to more than segmental. The Supra-segmental are features of speech which cannot be broken into individual units like the segmental (vowels and consonants). These include syllable, stress and intonation. They are very important in speech because they function within larger units such as: words, phrases and sentences (Ibe, 2004). Phonology and phonetics are interwoven. Phonetics is described as a branch of linguistics that concerns itself with the physiological sense of hearing (auditory), acoustic bases in speech (transmission) and how speech are realised and perceived (Ahmed, 2011).
The phonological transfer in the speech of Senior Secondary School bilinguals occurs in both the segmental and Supra-segmental aspects. There are various factors that influence students’ performance in oral English. Such factors include students’ gender, their parental educational background, among others. In this study, students’ gender is an important variable. Gender is a social construct that deals with difference between male and female in relation to their ascribed roles in the society which is intertwined with identity, expression, relationship and so on. Gender and sex are usually used interchangeably. Sex is a biological difference between male and female, while gender entails the traits and behaviour which a culture deems it fits for men and women (Ofodu, 2009).
Adebileje (2001) claimed that there has been the contention that girls perform better on tasks that are of verbal expression. This is because the left hemisphere of the brain which is vital in language development is dominant in girls at early age than in their male counterparts. Studies have shown various distinctions in the male and female’s use of language. There are phonetic distinctive (pitch/voice) modulations, semantic distinctions (lexical choice), rhetorical distinctions (mannerisms, topic of discourse), turn-taking attitudes, etc, (Ayoola, 2015).
Some researchers such as Aiyedun (2000), Adebileje (2001) and Adeniyi (2006) have shown that gender is a determining factor in the academic performance of learners. This explains why this present study intends to find out whether gender has influence on oral English performance. Aiyedun’s (2000) research revealed that the male outperformed their female counterparts even when they are not taught with proper problem-solving models. Another variable of interest in this study is school type. Odewumi (2005) opines that the type of school children attend has a great influence on the way they learn. Odewumi (2005) also states further that there is no way one could compare public schools with private ones in terms of supply of instructional resources, organisation, planning, practical teaching and funding.
Faniran (2007) concludes that private owned schools are better than public schools in terms of availability of learning resources. School proprietorship or ownership is an important factor in school administration, funding, staffing, facilities, teaching of specific subjects and general standard of education (Okunloye, 2006). The standard of education in public schools has, to some extent, been discredited because the products could not compete expectedly with their counterparts from high-flying private schools. More so, public schools are normally classified based on the available resources on ground such as classrooms and the number of teachers (Afolabi, 2005).
Therefore, this study intends to find out whether students in senior secondary schools are making progress in internalising gender and school type in learning phonology and how they influence their English performance especially in Ilorin West Local Government Area, Kwara State. In other words, this exercise is aimed at ascertaining the influence of teaching phonology on the spoken English of senior secondary school students in Ilorin West Local Government Area, Kwara State.
1.2 Statement of the Problem
	Senior secondary school students’ performance in Oral English in their SSCE English Paper 3 (Test of Orals) became a compulsory paper to be written in the Senior Secondary Certificate Examination (WAEC and NECO) Examinations. Research has shown that this aspect of English has generated a lot of controversy in terms of spoken and written English. Concerted efforts have been put in place to ensure that candidates for these examinations perform optimally.
There are various studies carried out on students’ academic performance in oral or spoken English. For instance, Momoh (2021) studied attitude of students towards learning oral English in senior secondary schools in Ilorin-south, Kwara State. There are factors responsible for learning difficulties while mastering speaking skills which include inadequate classroom condition such as overcrowded, lack of motivation on the part of teachers, poor quality instructional resources, little opportunity provided to practice the use of the language, among others (Richard, 2015).
	Consequently, there are divergent views on the effects of teaching phonology in Nigerian secondary schools. The subject has had a positive effect on the students’ spoken English. The argument against the concepts is that in spite of the teaching of Oral English, there is still noticeable speech difference among students in the Nigerian secondary schools. It is in the light of the above argument that this study set out to ascertain the validity or otherwise of the influence of phonology on teaching spoken English among senior secondary schools especially in Ilorin West Local Government Area of Kwara State. Thus, this has created a research gap part of which this study intends to fill.
1.3 Purpose of the Study
	The general purpose of this study was to examine the influence of teaching phonology on the spoken English of senior secondary school students in Ilorin West Local Government Area of Kwara State. Specifically, the study intends to: 
a. examine the significant relationship between the teaching of phonology spoken English performance of senior secondary school students.
b. identify the significant relationship between the teachers’ qualification and the teaching of phonology and the spoken English performance of senior secondary school students.
c. ascertain the significant relationship between the teaching of phonology and the spoken English of students in senior secondary schools.
1.4 Research Questions
	The following research questions were raised to guide this study:
1. Is there any significant relationship between the teaching of phonology and the students’ academic performance of senior secondary school students in spoken English?
2. Is there any significant relationship between the teachers’ qualification and teaching of phonology in senior secondary schools?
3. Is there any significant relationship between the teaching of phonology and the spoken English performance in senior secondary schools?
1.5 Significance of the Study
As variosly noted, this study is aimed at ascertaining how the teaching of phonology has impacted on the senior secondary school students especially those in Ilorin West Local Government Area of Kwara State. It is hoped that teachers in the senior secondary schools and their students will benefit immensely from this finding. This is not only because language teachers knowledge will be up dated, but also their approaches to language teaching will be modified 
As for the students, it is my belief that the outcome study will go a long way in making them to adjust their attitude to English learning generally and with particular emphasis on phonology. Furthermore, parents, language-in-education-policy-makers, governments and research individuals and institutions will also have much to benefit from this project.                                                                                       
1.6 Scope of the Study
This is a study investigated the significant relationship between the teaching of phonology on the spoken English of senior secondary school students in Ilorin West Local Government Area of Kwara State. The study also examined the influence of teachers’ qualification on teaching phonology and spoken English performance. The population of this study comprised all senior secondary school students in the Local Government Area. The target population consisted of SS2 students in the Local Government area. Stratified sampling technique was used to select ten (10) senior secondary schools from over eighty four (84) public and private senior secondary schools in the Local Government Area. 
Random sampling technique was used to select twenty (20) SS2 students from the sampled schools based on public and private senior secondary schools, making a total of two hundred respondents. Researcher designed instrument was used to gather data from the respodents. Both descriptive and inferential statistics were used to analyse data collected for this study. Specifically, percentage, mean and standard deviation, and the independent sample t-test were used to describe the demographic information of respondents, answering of the research questions and testing the formulated hypotheses all at 0.05 alpha level.
1.7 Operational Definition of Terms and Variables
	The following terms and variables were operationalised as used in this study:
 Phonetics: the study and description of the physical properties of human sounds.
Phonology: the study of how speech sounds are patterned and organized into a system of a special language.
Acoustic Phonetics: a part of phonetics which deals with how sound waves travel between a speaker and his listener.
Auditory phonetics: the effect of sounds in the human ear. It studies how sounds are perceived by the hearer.
Articulatory phonetics: another aspect of phonetics concerned with the description of how speech sounds are produced.
Mother Tongue Interference: a situation where learners’ native language is reflected in their English language usage. 


CHAPTER TWO
REVIEW OF RELATED LITERATURE
 In this chapter, some learned authorities; especially those centering on language and the related field were appraised. The related literature reviewed included:
2.1 Roles and Status of English Language in Nigeria
2.2 English Phonemes
2.3 Stress in English Language
2.4 Intonation of English Language
2.5 Competence and Performance
2.6 Appraisal of the Literature Reviewed
2.1 Roles and Status of English Language in Nigeria
	The importance of communication to man is incalculable, especially when daily human interaction is considered. Long before the postmodernist, the value of language began, the primacy of language in human history has never been in doubt. In political and social policy, language functions as a vehicle of interaction and an instrument of communication with the use of communications, although it has always possessed an added cultural importance as a tool of the dominant ideology. That is to learn a language is not only reaching out to others but to maintain a variety of the social bond, a shared sense of values and communal awareness.
Linguists of all persuasions seem to agree that a language should be viewed as a system; a set of elements, each of which has a capacity of contributing to the workings of the whole (Beau Grande & Dressler, 1992). Language is a powerful tool of control used by the colonial powers. Language forms a large part of the culture of people-it is through their language that they express their folk tales, myths, proverbs and history (Picador et al., 1988, the African trilogy). Language also covers a more potent and characteristic of human behaviour. It consists of a comprehensive and overlapping set of ‘‘sub-languages’’ both ethnically and geographically defined territory known as dialects--some are in some cases defined by shared settings known to be registered while others are linked to profession, class or educational level or a combination of these elements.
The language includes a wide range of variation from a variety of human activities in a system of interacting with somebody, society, or culture. It also plays a crucial role in the social, political and economic life support of the people in a given geographic entity. In spite of all perceived roles of languages to humankind, an all-embracing interpretation of it continues to elude us due to the complexity of its structure and the functions it performs. A useful definition of communication should include the feeling that language has been widely studied and acclaimed as the most valuable human institution and is indispensable in all spheres of life (Crystal 1987).
Conceptualised it as having perhaps a ‘‘magical”, “mystical’’ and "unique’’ role in capturing the breadth of human thoughts and endeavour. It means that for a country to function properly it needs the cooperation and understanding of people (Rufai 1977) For co-operation and understanding among different ethnic groups, inter-ethnic discussion was needed. Antonio de Nebrija published in Spain in 1492 the idea. Language has always been the perfect instrument of an empire. Language functions include the sophisticated mechanism of human communication and as such. It is the crucial component of cultural identity and the most striking factor in distinguishing one culture from another.
For example, Igbo and Hausa in Nigeria which share different linguistic identity, culture and social life within one define institutions as a nation. The roles of language include a substantial amount of people’s historical experience, their thought patterns, and their world view. Language roles paralleled along the embodiment of culture lead to the depth of a person’s reflection–beyond the practical necessities of life to such aspects as the search for knowledge, education and collaboration among multi-ethnic societies. In such a way, it revealed how English language continues to operate signs and elaborate functions in almost all facets of Nigeria’s life. 
Particularly unique position where range of and vital in the use of English are exceptionally experienced in Nigeria is in the domains of politics, education, legal matters, mass media, art and leisure, all of which are typically carried out through the medium of English. The same is true to everyday publications, as well as other various quests for national unity. Policy is defined by the Oxford Advanced Dictionary as that plan of action, statement of aims and ideas, especially one made by government, political party, Business Company, etc. Language policy is what Hoffmann (1991) considers as language planning as concerned with “both the symbolic function of language within a society, and with the instrumental use that its speakers make of their language.
However, Crystal (1990) believes that language policy should be understood as a systematic attempt to resolve the communication problems of a community by studying the various dialects it uses and developing a viable policy concerning the collection and the use of different languages. One crucial point stated in this view is that the primary stage of language policy is seeking to understand the languages available and planning the importance of those selected to use for various functions. Furthermore, related to this is the fact that for any government-oriented change in language status, the first stage is information on its use (Mackey 1989).
Like Crystal, Kaplan (1990: 4) declares that language planning remains an attempt by any organized body (most often some level of government) to initiate structured language change for some more or less clearly articulated purpose (commonly stated in altruistic terms but not based on altruistic intents). It is a similar but extended view that Kaplan & Baldauf pickup (1997) as follows: Language planning is a body of ideas, laws and regulations. Language policy, change rules, beliefs, and practices intended to achieve a planned change (or to stop change from happening) in the language use in one or more communities. Lewis (1981) opined that: ‘‘any guidelines for language, especially in the system of education, has to take account of the attitude of those likely to be affected.
	Nigeria is a multilingual country comprises of different races, which occupied geographically, a complicated landscape from its historic-cultural, political, economic and educational developments. It is a country populated by approximately 150 million people, covering about 356,669 square miles, bordering the Gulf of Guinea in West Africa (daily almanac 2009). Politically, it is a creation of ideology, framed or fixed together, which means, a ‘perfect strangers’, ‘unified for the specific interest of the imperialist. To put it differently, it is a country made up of three nations, and each of these ethnic group nations is struggling for their survival, i.e., the ‘artificial’ combination of the three regions in 1914 given the ‘major language in Nigeria according to the British colonial point of view as Hausa in the northern region, Yoruba in the western region and Igbo in the Eastern region within the country has already craved an age for English language as the only unifying solution to the newly merges country.
Language policy becomes the extraordinary measures to determine, values, norms, basis of conduct and loyalties between the forged nation. Nigeria is a lingua Franca in view of its geographical spread couple with its over 450 languages, and the number of their speakers. However, studies have shown that Hausa language is spoken by fourteen million people in Nigeria, Niger, and the Sudan, Yoruba by five million people in Nigeria, Dahomey, and Togo, and Igbo, also by five million people but spoken only in Nigeria) (Gregersen 1977) See linguistic map of Nigeria.
	Geographically, the nation is populated by over 150 million people of whom 29 per cent are Hausa speaking nation located in the northern region. 21 per cent is Yoruba who lives in the western region, and 18 percent is Igbo people located in the eastern part of the country of which particular regions speak different languages as indicated upon the map. Historically, the inhabitant of the present-day Nigeria follows various parts of these regions and is made of diverse ethnic groups the majority of which include minority status. However, based on the language spoken in Nigeria.
It is appropriate to assume that Hausa, Yoruba and Igbo are the three main languages, and each is widely spoken in their various regions while the over 400 others spoken languages throughout the country are seen as ‘minority’ languages. The label's majority, a minority language in Nigeria, also translate directly to the distribution of socio-political and economic power and prestige. In fact, belonging to the majority of language groups means reasonably having both political and economic power status while belonging to minority groups of languages means a situation of a weak power status high of socioeconomic and political power status of delivery and resource control.
Culturally, Nigeria inherited three dominant religious traditions, Islam, Christianity and local traditional deities and each are widely practiced. Though, there exist other minor beliefs as well. Socially, the social linguistic situation in Nigeria has often seen the social network and other activities be conducted in English. In a nutshell. English is widely practiced and occupies a prominent function both at the workplace, in the media and as a medium of instruction in schools along with the three crucial indigenous languages as well. However, we shall consider issues in regard to the three languages in the next section as it relates to educational policy by exploring the question, why has English occupied this position of prestige?
Politically, As Eno-Abasi (2003) rightly put it, ‘‘we cannot promptly specify the number of languages spoken in Nigeria’’ as a nation. The multiplicity of languages in Nigeria is so obvious and egregious that languages of people living within a 25-kilometer radius are massively different and incomprehensible to one another. The implication of this complex language situation is the absence of established effective communications between the ethnic groups, which becomes the basis not only for bigotry and hatred but for resorting to the use of English as a predominantly official language. It also implies that the choice of any of the three indigenous languages as a national language certainly will deteriorate to disintegration or unpleasant feelings.
Okonwo (1994) rightly captured it well when he said, ‘‘imagine a country where more than 400 ethnic groups project the interest of their individual groups at the expense of the nation! No wonder many calls proffer solutions to this nationalistic state of Nigeria has manifested in suggestions for confederation, redefined federation or restructured federation. This has influenced the essential character and the role of English in Nigeria as unifying compacts." In view of Adegbite (2004), ‘‘English should provide an expected co-coordinating role as a way of inter-ethnic and international communications.’’
During the early days the first type of English that served as a contact communication in Nigeria was a pidgin English, which has graduated to Creole in some riverine parts of Nigeria. From inception, English served a dual role in Nigeria, serving not only as a contact language between Nigerians who could not interact among themselves on one hand, but also between Nigerians and Europeans. It is now not only a second language, but also the language of commerce, education, politics, law and administration of the entire country affairs, though in different usages and command.
Knowledge of English is therefore an essential requirement for anyone to promote or live in any wider context of the community, no matter the variety of English. (By this, we want varieties which have been influenced according to purpose, geographical dispensation, and mother tongue.) It is this convenient texture of the English language that provides the group interaction and group relations varieties for inter-ethnic communication and gives individuals the sense of oneness, unity and loyalty – the few that is accessible. Even the ceremonious English as is taught in the formal settings (school) always support the local texture – not used as an Englishman uses it. English in Nigeria is seen as a weapon because it provides an excellent representation of political supremacy. Because of its official, instrumental ‘gate keeping’ functions, English is the premier language that Nigeria’s like their children to learn (Goke-Pariola, 1987).
Many Nigeria’s now imagine that English is the greatest legacy bequeathed to the people at the end of British colonialism (Bamgbose 1971; Kebby 1986). In fact, English occupies such an important position within the life throughout the country that some groups of people now suggest positive reasons to justify its retention as Nigeria's national language. The name most commonly associated with the English option is M. Kebby (1986), who observed, “No Nigerian language can perform scientific and technological needs ... Because no-one is perfect." Others argue that since English is a neutral language, no ethnic group in Nigeria can claim ownership of it, so it will continue to belong equally to all Nigerians.
Besides, English is an international language with the widespread use in international trade, dialogue and diplomacy. Quite recently, there have been significantly agitations for a national language, primarily a demand to defend sovereignty and political independence in Nigeria. English is a consequence of colonialism, to which many Nigerians find it difficult to reconcile them. Olagoke (1982). To be sure, there was a significant pressure for language change in the late 1990s. Achebe (as quoted by Bisong, 1995: 129) said, ‘‘I think that the English language will be able to carry the weight of my African experience. However, it will have to be a new English, still in full harmony with its ancestral home but altered to fit its new African surroundings."
This has been the shift in the mother tongue attributes to English words as spoken widely in the 21st century as Nigeria's pidgin English. For example, in vocabulary and grammar, certain styles are used for acquiring a method of translating expressions as is usual with the indigenous languages, e.g. 'One day go?' for 'are you people going? Give me my change' meaning, 'can I have my change, ' 'not on the seat' for not presently in the office, or ‘senior brother’ for an elder brother. Etc. Historically, an assimilation of culture emerged wherein English became the language of education as it was the Nigeria's official language. The pull toward English is motivated by the ideology of internationalization, reflecting the dual needs for an interethnic and the international language of superiority.
In fact, the gained language policy on the educational ordinance of 1882 made English the language of instructions in school. Even so, during the period of the nationalist movement to some Nigerians, English was regarded as an aspect of colonial culture, and they called for upgrading of Nigeria languages (Lagos Times, August 9th, 1882). The ordinance was put under immense pressure particularly in the mass media, In response. By 1887, education ordinance gave recognition to Nigeria languages in schools. This was the beginning of the uses of indigenous languages in schools. Despite the legislation and ordinances, English still played an official role in government and other administration.
By early 1947, Sir Richard's constitution reinstated English as the official language in Nigeria while Hausa was recommended as an additional legislative language in northern Nigeria. Meanwhile, the 1954 constitution recognized domestic and regional languages. In its article 114 (1), it recommended the use of English as a national official language and as the regional official language in the south, with Hausa as the regional language of the North with the proviso that when conflicts in interpretation occurred, documentation done in English language is regarded as valid. Despite all constitutional enactments, English remained the intra-governmental written means of communications. It also became a leading priority in obtaining federal or civil-service jobs.
English equally valuable still controlled the entire method of instructions in both primary, secondary and tertiary institutions. Hausa language has still maintained its predominant role in regional education and communications. As noted by Omojuwa in 1977 (Awonusi 1985), ‘‘the findings also suggest that northerners, in general, tend to actively promote Hausa over other Nigeria languages whereas much fewer attempt is being made by southerners to promote a particular southern dialect rather, they tend to join linguistic minorities in the south and the middle belt which argues that English, rather than an indigenous Nigerian language, should continue to be the nation's official language (Goke-Pariola, 1987).
However, English language from the earliest stage to date has followed historical importance of its colonial functions as the official language despite being given many amendments, though other languages have been taught along with English at school as a medium of instruction. The influence and the role of English in Nigeria as a vital tool for continuing unity, general administration, legal, and the government has maintained its sole recognized authority and responsibility. In the case of functions, Jowit (1991) identified five dominant roles of English and other mother tongues in Nigeria as official, educational, mass media, religious observance, and interpersonal relations.
Institutionally, Odebunmi (2005) accepts that English is the only means open to individuals from different ethnic and linguistic groups for interaction. This shows the colossal status accorded to English language in Nigeria. There are also linkages that include the increased role of English in Nigeria. As summarized by Akindele and Adegbite (1999) when they state that ‘English performs three broad functions of ‘accommodation, participation and social mobility.’ It means that, the international status of English makes it perform exceptional roles and its ability to adapt easily to contextual variables are an added advantage. On an international level, English plays a global integrative role and has become the world’s lingua Franca per excellence, and the quest and yearning for science and technology are satisfied through English.
This position is supported by Odebunmi’s (2003) observation that English has transformed into a strong identity symbol in international politics, economy and diplomacy. In Nigeria's domain, English performs a dual role. It is a language of instruction, as well as a course of study in Nigerians universities. Such vital functions make it so significant that its quantity and quality (levels) of use have continued to serve as parameters towards evaluating intelligibility and effectiveness in English usage in almost all the space of Nigerian’s life.
However, there was gross general acceptance of English roles in Nigeria, and I absolutely agree with Spolsky (2004: ISB4 abstract) as a working principle: “The language policy of a speech community may be revealed in its practices, its beliefs, or in explicit language management.” Consequently, English becomes the de facto official language of Nigeria, being the predominant language of government and the bureaucracy, education, higher commerce, mass communication, international relations, trade and politics. It is safe to say at this point that, English roles since 1882, ordinances in Nigeria have continued to occupy a superior position acceptable as a medium of all sorts of official engagement and communications.
Interestingly, as the principal ingredient of Nigeria’s unification and tempestuous unity is English language’’. Strategically, the status of English in Nigeria has remained extremely high, and it seems quite frankly unlikely to change due to a vast complex linguistic situation in Nigeria. According to the Oxford Advanced Learners English Dictionary, language is the system of communication in speech and writing that is used by people of a particular country. Sapir (1991) defines language as purely human and non-instinctive method of communicating ideals, emotions and desires by means of voluntarily produced symbols. The key words in Sapir’s definition are: 
	Language is purely human: This means that language is a peculiar behavior of human beings. Other animal (beasts) and birds only produced sounds. This sound according to Oyeyemi (2011), is also stereotyped. Language is non-instinctive method of communication: This entails that language is not in-born. Human being acquires (Mother Tongue) or learn (Foreign Language) it. For instance, a baby cannot speak its Mother-Tongue unless it listens to the people around it in order to acquire it.
	Chomsky (1967), considers languages as a set of finite or infinite sentences, each finite in length and constructed out of a finiter set of elements. Chomsky here, emphasizes grammatical rules, that is, language is guided by a set of rules which aids inter communication. Language according to Block and Trager (1992), is a system or vocal symbols by means of which social groups co-operate. This definition lays emphasis on the social functions and the communicative role of language as well as on the importance of sounds in human language activity.
	Henry Sweet (1996), defines language as an expression of ideas by which means speech sounds are combined into sentences. Sweet’s definition like Block and Trager’s lays emphasis on the idea of sounds as language. It is the sequence formed by the combination of these sounds that eventually forms words and later, a medium of communication. The above definitions introduce the characteristics of language. Firstly, all linguists share the view that language is deliberately designed by man for the purpose of communication. 
Secondly, the primary medium of human language is sounds: meaningful sounds; arbitrarily created but conventional in the sense that it is accepted by a given speech community. These sounds produce similar stimuli and responses. Thirdly, language is conventional and arbitrary. Language displays arbitrariness of the relationship between content and devices of expressing the meaning of words and other relative fixities are not dictated by requirement of natural order but by convention. 
Also, language is used in the community: language is a system of interlocking sounds displaying a hierarchical organization and organization of meaningful units in language such the elements operate in the larger unit such as sentences, clauses, phrases, words and morphemes. Morphemes operate in word, words operate in phrase, phrases operate in clause and clauses operate in sentence, which is the highest in hierarchy. To say that two or more languages belong to the same family means that they are related or are descendants of a common ancestral lineage, that is, within each of these families there is definite or almost definite proof to a common ancestry. The Nigerian languages share common characteristics. Whereas, English and Nigerian languages belong to different language families. 
Hall (1998) defines language as the institution whereby humans communicate and interact with one another by means of habitual use of oral auditory symbol. According to Robbins (1999), language is a system of habit being constructed in a particular and repeated sense. However, this habit can change over time with their consensus. Obilade (1997) opines that language is a system of symbols used for communication. Charles Hocket who for over ten years researched on language, brings out the distinctive features that characterized language. They include: 
1. Interchangeability: That adult in a linguistic community receives and transmits language signs. 
2. Complete feedback: The person who gives a message also receives feedback from the message. 
	Animasaun and Ibileye (2000), Identify the following functions of English language: English language as a Language of administration. According to them, English is the language used for administration in Nigeria. To them, this has made the English language to have a stand and become prominent in this country since colonial period till present time. All forms of administrative undertaking are done in English. Again, English is the language of instruction in schools. Apart from the first three years in the public primary schools, English is used for the purpose of instruction at all levels of the educational system. 
	Also, English language determines admission. English language is a determining admission factor into institutions of higher learning.  Animasaun and Ibileye (2000) opine that English language is a pre-requisite for admission into institutions of higher learning. Students must have a credit pass in English at O’ level in order to be considered for admission to study any course of their choice. 
English as Language of Legislation: English is also the language of legislation. The legislative proceeding at national and state legislatures are conducted and documented in English language; examples: constitution; Laws, Decrees, Edicts and by-laws are all gazettes in English language. Moreover, English is seen as Language of Mass Media:   English language is the language of mass media. Most electronic media program are transmitted to their audience in English. Same applies to the print media. Their news, stories, features, adverts and other contents are packaged and delivered in most cases in English.
This is to cater for the interest of the heterogeneous groups that read newspapers and magazines as well as listen to radio or watch television. Okon (2007), sees English language as ‘’a gist language” between friends and colleagues. He observes that most non-native speaker students find it difficult to speak their indigenous languages in addressing their peers. Olanrewaju (2010) sums up the many functions of English language in four domains: these are language of official (administrative) education, media, religion and interpersonal domains. The language skills include listening, speaking, reading and writing (Olajide, 2007). 
Listening Skill: This is the first skill in the sequence of language skills. It is also known as oral and receptive skill, Olajide (2007), says listening is instructive in the child because it makes him acquire other skills later in life. Listening takes place in the classroom when the pupils pay attention to the teacher in order to decode his message. 
	Hence, the ability of the pupils to decode (understand) the message of the teachers correctly is referred to as Listening skill. Solademi (2002), views listening as paying attention to the message posed in order to have facts to reply upon. Also, Olawale (2000), opines that listening skill is the backbone because without its acquisition other skills cannot take place.
Speaking Skill: Olajide (2007), observes that speaking skill is also known as oral and productive skill and that this skill is an automatically acquired by the child. According to Animasaun (2000), a child at infancy, uses his Instinctive Tools (IT) to acquire language. Olajide (2007), is of the opinion that speaking is developed in stages.
At infancy, the child makes unmeaningful sound and noise; gradually, the child starts to make meaningful sounds. At one and half years, a child attains the true speaking stage; where his spoken language is much like that of the community that produced him. According to Ibileye, speaking is unique among other language skills. It distinguishes man from sheer animals. Olajide (2007), observes that the features of the speech sounds of the language should be taught to the students until they have acquired it enough to make them effective speakers. 
Reading Skill: Olajide (2007), sees reading as a literacy and receptive skill which belongs to the higher order in language skills. According to Animasaun, and Ibileye (2000), reading is the ability to discern and comprehend intricate phonemic signs woven on a page of paper of instruction before it can be developed. Animasaun and Ibileye (2000), further identify intensive and extensive types of reading. The speed of reading is very slow and degree of comprehension is very high in intensive leading. 
Green Wood (2001), refers to the intensive reading as ‘Extensive Study Reading’, which entails wide reading and intensively too, Eko (1997), observes that one can read fast and achieve a lot within minimum in time while Olajide (2007), opines that reading is studied at literary inferential, critical and creative levels. 
Writing Skill: This is productive and the highest skill.  It is the most complex to acquire. Olajide (2007), is of the opinion that a writer is expected to write from his point of view through description, narration, analysis, evaluation and letter writing. Animasaun (2000), identifies three stages of writing: pre-writing, writing and revising /post- writing. According to Ibileye (2000), rigorous writing enhances effective writing. Rivers and Temperley (1998), define writing as the use of autographic symbols to express human awareness, abstraction and control. Thus, writing is seen as a higher function of human consciousness. Clergy (1994) perceives writing as the construction, building, modeling and laying together of original ideas and thoughts for the purpose of transmission either for enjoyment of others or for the initiation of action.  
2.2 English Phonemes 
	According to Yusuf (2002), English vowel phonemes are produced when there is no obstruction in the vocal cord. The air comes out freely while producing the vowel sounds. Animasaun (2000), submits that English vowels are divides into monophthongs and diphthongs. 
Monophthongs: Yusuf (2000), regards monophthongs as pure vowel sounds that are produced when the articulatory organs remain in a single position in the oral cavity, each monophthong sound is represented by a single phonetic symbol. Ibileye (2000) identified twelve phonetic symbols of the monophthongs which are either short or long. 
The twelve vowel monophthongs are as follows: 
(1.) /i:/ 
(2.) /i/ 
(3.) /e/ 
(4.) /æ/
(5.) /a:/
(6.) //
(7.) //
(8.) /υ/
(9.) /u:/
(10.) /^/
(11.) /з:/
(12.) /∂/
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Figure 4: English Vowel Chart
The English Vowel Diphthongs 
	According to Ibileye (2000), a diphthong contains a combination of two different monophthongs. To produce a diphthong, the tongue glides from one vowel position to another. The length and loudness associated with the glides is concentrated on the first sound and reduces gradually as the articulators move towards the second sound. There are eight diphthongs in English language. The English Diphthongs are divided into three, namely those that end in /u/, e.g. /∂u, au/; those that end in /∂/, e.g. /i∂, e∂, u∂/ and those that end in /i/, e.g. /ei, ai, i/, Yusuf (2000). 
The Phonemic Vowel Chart (Diphthongs: gliding to /I/)
Examples:
/i/ as in lay, pail, gaoler.
/ai/ as in kite, right, fry.
/i/ as in toy, choice, employ. 
The Phonemic Vowel Chart (Diphthongs: gliding to /∂/)
Examples:
/i∂/ as in beer, fear, here.
/∂/ as in hair, bear, care.
/u∂/ as in sure, poor, tour. 
The Phonemic Vowel Chart (Diphthongs: gliding to /u/)
Examples:
/∂u/ as in goes, boat, throe.
/au/ as in cow, tour, doubt (Alabi, 2009). 
Animasaun (2000) submits that Nigerian speakers of English have greater difficulties with diphthongs than they have for monophthongs. He observes that Nigeria speakers of English tend to ‘monophthongnized’’    most diphthongs, e.g, eight /eit/, is pronounced as /et/ without a glide.
The English Consonant Sounds: According to Yusuf (2000), consonant sounds are produced with obstruction to the flow of air at some points in the vocal tract. The obstruction may be complete or partial. Consonant sounds play a prominent role in forming words. It serves as the backbone of English words. Ibileye (2000), identifies twenty-four consonant sounds in English. Certain factors, notes, Ibileye (2000) considers in describing English consonant phonemes; namely, the manner of articulation; the place of articulation and the state of the glottis whether cords are vibrating or not. 
The Manner of Articulation: Manner of articulation refers to how the air stream is interfered with in the production of consonant sounds (Yusuf, 2000). He says there may be complete or partial obstruction of the air stream. English consonant phonemes are divided into obstruent and sonorant. Obstruent include; plosives/stops, fricatives and affricates. Yusuf also points out that sonorant include nasals, laterals (liquids), frictionless continuant and semi vowels(glides). These consonant sounds are characterized with musical like tone. 
The Place of Articulation: Ibileye (2000), says place of articulation refers to the point in the vocal tract where articulation of a speech sound is made. In the production of the English consonant phonemes, nine points of articulation are identified: they are; bilabial, labio-dental, inter-dental, alveolar, post-alveolar, palato-alveolar, palatial, velar, and glottis.
The State of the Glottis: Animasaun (2002), says the opening between the vocal cords, is called the glottis and that the activities of the vocal cords are controlled by the glottis in the same consonant sound. He goes on to say that the glottis open and air passes through the slack vocal cords. According to him, the air is later modified in the mouth to make a sound. These voiceless sounds/f,s,r/ are  thereby produced. The sounds produced when the vocal cords are brought together, tightened, thus narrowing the glottis, are known as voiced sounds. They are /b,v,z,/.
  Table 1: Consonant Sounds
	State of the Glottis
Voiceless Voiced 
	Place of Articulation 
	Manner of Articulation 

	p                   b 
	Bilabial 
	Plosive 

	t                   d 
	Alveolar 
	Plosive 

	k                   g 
	Velar 
	Plosive 

	f                   v 
	Labio-dental 
	Fricative 

	                  ð      
	Inter-dental 
	Fricative

	s                  z
	Alveolar 
	Fricative

	                    r 
	Post-alveolar 
	Frictionless Continuant 

	                   
	Palato- alveolar 
	Fricative

	t                 d  
	Palato-alveolar 
	Affricate 

	                    w 
	Bilabial 
	Semi-vowel/ Glide 

	                     j 
	Palatal 
	Semi-vowel/ Glide 

	                    m 
	Bilabial 
	Nasal 

	                    n 
	Alveolar 
	Nasal

	                      
	Velar 
	Nasal

	                   l 
	Alveolar 
	Lateral 

	H
	Glottal 
	Fricative 


According to Yusuf (2000), the above diagram shows the point at which each of the consonant sounds is made.
2.3 Stress in English Language
	Yusuf in Aliyu (2000), defines stress as the prominence or emphasis given to a particular syllable within a word or to a particular word in a word group. To Animasaun and Ibileye (2000), stress is the energy of articulating of a syllable, that is, the use of articulatory force in the production of speech sounds. A stressed syllable is therefore regarded as a syllable pronounced with a strong force. Yusuf (2000), Identifies three degrees of stress in English, namely; primary stress, secondary stress and unstressed syllable/weak stress. The syllable that carries a primary or secondary stress is said to be stressed while the syllable that carries unstressed syllable or weak stress, is termed not stressed. 
	Certain factors are considered in stressing, namely; form, class of a word, number of syllables in a word, the difference between strong and weak syllable and the recognition of affixations (that is, prefixes and suffixes.) 
Examples:
Words 				Nouns					Verbs 
Increase 			‘increase 				in’crease
Record 			‘record 				re’cord 
Convert 			‘convert 				con’vert 
Project 			‘project 				pro’ject 
	Yusuf (2000), observes that nouns have the stress on the first syllable while verbs have stress on the second syllable. General examples of stress patterns of stress include the following. 
CosMEtics					         cap’tivity 
proFESsion 						‘competent 
demoCRAtic 						cer’tificate (v)
iDENtity 						CERtificate (n) 
CLArity 						conGRAtulate 
Note: some letters that are written in capital letters received the primary stress. 
	According to Ibileye (2000), stress is vital in English because it helps the learners of English to have the correct pronunciation according to RP (Received Pronunciation). 
2.4 Intonation of English Language
	Yusuf (2002), defines intonation as the variation in voice pitch in a spoken utterance. It represents punctuation marks in utterance. Intonation involves falling and rising tunes. Falling tune is used to end a statement and to ask a question with ‘wh’ examples: 
(1.) Mr. Ojo bought a brand-new car last month.     
(2.) Tola refused to attend the party.  
(3.) The children ate rice and dodo this morning. 
(4.) When are you travelling?
On the other hand, rising tune is used to ask polar questions, tag questions and in expressing of indifference, surprises, uncertainty and enumeration (Yusuf, 2000)).
(1.) Can you go alone? 
(2.) He sold the car?
(3.) Yemi bought biro, pencil, eraser and ruler. 

2.5 Language Competence and Performance 
According to Olaoye (1998), competence deals with grammaticality of a linguistics analysis. On the other hand, performance deals with acceptability of utterance and it includes the knowledge and ability to go beyond the purely linguistic analysis. According to Chomsky (1957), competence is the knowledge of language, rules of grammar, phonology, syntax and semantics, while performance refers to the application of linguistics rules or language used particularly speaking and understanding utterances. Performance depends on linguistic knowledge.
Chomsky makes distinction between competence and performance: competence is a set of processes possessed by the individual and developed in him as part of his maturation while performance is the selection and execution of the rules. Chomsky notes that data of linguistics is not the utterance that an individual study but his intuitions about language, that is, whether the sentences are grammatical or not.
Olaoye (1998) is of the view that competence is a generalised rule of the language while performance is the actualised language. Thus, performance involves a variety of psychological, physical and social functions.
Noam Chomsky is one of the most influential linguists of the twentieth century and still today he dominates the scene of theoretical linguistics. He is most famous for his unique linguistic philosophy. He has revolutionised the discipline of linguistics with his much-talked-about theory of Transformational Generative Grammar (TGG), in which he emphasises the mental capacity of generating sentences with the use of unconscious knowledge of language which he calls Universal Grammar (UG). He says, TGG attempts to specify ‘what the speaker actually knows’ (Chomsky, 1965).
He asserts that human brain is biologically programmed to learn language, so language faculty is innate. For him, mind works during the course of learning a language. These innatist and mentalist views made his theory distinct, placing him in headon collision with behaviourism, which was much in fashion during the first half of the twentieth century. Chomsky dealt a serious blow to behaviourism, after which stimulus-response theory of language learning was abandoned, giving a boost to cognitive psychology. This paradigm shift in the history of linguistics is recognised as Chomskyan Revolution.
Chomsky’s particular kind of philosophy is also known as Chomskyan Hierarchy. Neil Smith enumerates his distinctions in the following terms:
He has revolutionised linguistics, and in so doing has set a cat among the philosophical pigeons. He has resurrected the theory of innate ideas, demonstrating that a substantial part of our knowledge is genetically determined; he has reinstated rationalist ideas that go back centuries, but which has fallen into disrepute; and he has provided evidences that unconscious knowledge is what underlies our ability to speak and understand. (Smith 1999). Chomskyan Hierarchy has been established through his continuous writing over a span of half a century.
Chomsky has authored several seminal texts including Syntactic Structures (1957), Aspects of the Theory of Syntax (1965), Cartesian Linguistics (1966), Language and Mind (1968), The Logical Structure of Linguistic Theory (1975), Reflections on Language (1976), Language and Responsibility (1977), Lectures on Government and Binding (1982), Knowledge of Language: Its Nature, Origin and Use (1986), Language and Problems of Knowledge (1988), Language and Thought (1993), Language and the Problem of Knowledge (1994), The Minimalist Program (1995), The Architecture of Language (2000) and On Nature and Language (2002), which have contributed significantly to cognitive science through linguistics. To Christopher Wise (2011), Chomsky’s identity as a ‘philosopher of language’ has featured more prominently than that of a ‘linguist’.
William Lycan in his preface to Philosophy of Language: A Contemporary Introduction (2008) has observed that a crucial development in the past forty years is the attention of philosophers of language to formal grammar or syntax as articulated by theoretical linguists. Chomsky was in the vanguard of this development. He is still active in his writing. Just in 2012, he has written The Science of Language, in which he talks to James McGilvray, Professor of Philosophy at McGill University, covering such topics as the nature of language, the philosophies of language and mind, morality and universality, science and common sense, and the evolution of language.
Fred D’Agostino’s book Chomsky’s System of Ideas (1986) provides a detailed analysis of his philosophical doctrines. He has elaborated on how his individualism, mentalism, rationalism and intellectualism developed to challenge the existing theories and open new avenues of knowledge. It appears that Chomsky’s linguistic philosophy has three main features. First, mind is cognitive, that is, it is the centre of thoughts, including those of language. Second, most of the important properties of language and mind are innate.
Third, the mind is composed of an array of interacting and specialised subsystems, which make linguistic activities possible. The following discussion will cover Chomsky’s ideas of linguistic philosophy vis-à-vis rationalist, analytic, cognitive, essentialist and reductionist properties. As a linguist, Noam Chomsky adheres to rationalism, in opposition to empiricism. His philosophy of language shows a clear influence of rationalistic ideology, which claims that reason or rationality as a property of mind is the primary source of knowledge or way to knowledge. His work is inspired by such philosophers as Plato, Rene Descartes, Baruch Spinoza, Gottfried Leibniz and Immanuel Kant. His theory is related to rationalist ideas of a priori knowledge, manifested in innatism and nativism. In the introduction to Modern Philosophy of Language, Maria Baghramian traces the history of influence:
The history of philosophical concern with language is as old as philosophy itself. Plato in Cratylus explored the relationship between names and things and engaged in what today would be recognised as philosophy of language. Most philosophers since Plato have shown some interest in language. Rene Descartes (1596-1650), the founder father of modern philosophy, for instance, believed in the existence of universal language underpinning the diverse languages which human communities use and is seen by twentieth century linguist Noam Chomsky as a precursor of the theory of innateness of linguistic abilities. As a self-declared Cartesian, Chomsky via Cartesian Linguistics (1966) clearly embraces the interpretation of Descartes’ famous dictum ‘I think therefore I am’ (cogito ergo sum) as the solid foundation for knowledge.
With this Cartesian spirit, Chomsky has provided a subjective view of language, claiming that language refers to certain mental states, which a linguistic theory will explicate. He says: We should, so it appears, think of knowledge of language as a certain state of mind/brain, a relatively stable element in transitory mental states once it is attained; furthermore, as a state of some distinguishable faculty of the mind – the language faculty – with its specific properties, structure and organisation, one module of the mind. (Chomsky, 1986: 12- 13) Chomsky was also influenced by Kantian epistemology, which sought a synthesis of empiricism and rationalism.
Kant’s influence on Chomsky is laid down by Pinker: Kant’s version of nativism, with abstract categorising frameworks but not actual knowledge built into the mind, is the version that is most viable today, and can be found, for example, in Chomskyan linguistics, evolutionary psychology, and the approach to cognitive development called domain specificity. (Pinker, 2007: 160) Chomsky’s linguistic-philosophical formulations also owe much to the ideas of Plato and Leibniz. He recalls: Much of the interest of the study of language, in my opinion, lies in the fact that it offers an approach to the classical problem that I call ‘Plato’s problem’: the problem of explaining how we can know what we do know.
Plato’s answer was that much of what we know in inborn, remembered from an earlier existence. Leibniz argued that the idea is basically correct, but must be purged of the error of pre-existence. Much of our knowledge is innate, he held, virtually present in the mind even if not clearly articulated. (Chomsky, 1986: 263) Recalls Chomsky argued that a serious theory of mental processes should replace empiricism, the belief that experience is the source of knowledge. Opposing empiricism, he says, ‘In a sense, empiricism has developed a kind of mind-body dualism, of a quite unacceptable type …. empiricism insists that the brain is a tabula rasa, empty, unstructured.
There is no reason to believe that the higher mental faculties are in some manner dissociated from this complexity of organisation’ (Chomsky, 1977: 81). He further states: These empiricist hypotheses have very little plausibility, in my opinion; it does not seem possible to account for the development of commonsense understanding of the physical and social world, or science, in terms of processes of induction, generalisation, abstraction, and so on. There is no such direct path from data that are given to intelligible theories (Chomsky, 1977).
Given his characterisation of language as a system of knowledge – downplaying the significance of actual performance, emphasising the creative aspect of language use, endorsing innate principles of grammar and postulating structure invisible on the surface – Chomsky is rightly regarded as an heir to the rationalist tradition in the philosophy of language and mind. Chomsky (1966) himself emphasised his indebtedness to such a tradition, especially to the Port-Royal Grammar and to Humboldt. But there are important aspects in which Chomsky's views are different from the rationalist picture.
First of all, in speaking about linguistic competence, Chomsky is willing to consider a kind of knowledge which, although innate, is not exactly based on reason. Second, he does not think that UG bears any intrinsic relation to the structure of reality. Third, he rejects semantic theories that are based on truth and reference and consequently require the study of language-world relations (Szabó, 2004).
As an essentialist, Chomsky distinguishes between competence and performance. Competence is the knowledge of language – a tacit grasp of the structural properties of all the sentences of a language. Performance involves actual real-time use and may diverge radically from the underlying competence due to environmental disturbances and memory limitations. Competence enables people to generate all possible grammatical sentences. Performance is the transformation of this competence into everyday speech. Chomsky proposed that linguistic theory should explain the mental processes that underlie the use of language. That is, the subject matter of linguistics will be competence, not performance.
Chomsky posits a syntactocentric view of linguistic analysis and he says natural language consists of ‘internalist computations. This aspect of his reductionism has been elaborately explained in The Minimalist Program (1995). He also discusses the ability and desirability of reduction of linguistic knowledge to its mathematical basis in his article ‘Mysteries of Nature: How Deeply Hidden’ (2009).
2.6 Appraisal of Literature Reviewed
	From the above reviewed literature, it can be noted that a multitude of factors combine together to influence spoken English of students learning English as a second language situation and the influence is often associated with the properties found in teaching phonology of English. It has been ascertained that English phonology has a peculiar rule by which students have to abide with and which is divided into segmental and supra-segment levels. Since segment phonology is made up of two distinctive classes which are the vowel and the consonant. It has been discovered that ability to apply the rules of realization of these phonemes correctly, the spoken English of students will be rendered phonemically.
	It is equally discovered that supra-segmental phonology helps a lot for effective speaking in English. It should be noted here that stress is significant to phonology only when the phoneme is also a syllable in speech. Also, rhythm in English has an “equal” time-stressed isochronisms. ’’Equal’’ is quoted because the implication of time-stressed isochronisms in English rhythm is that each foot in a Tone Group is given the same (equal) time or duration as any of the others. Intonation is the corresponding prosodic feature, that is, the supra-segment that is superimposed on the TONE GROUP, with two basic types in English RP: falling and rising tunes. Thus, all these promotes accuracy and clarity of ideas but inability to use them correctly, hinders understanding of the message been conveyed.
	From this related literature review of this study, properties of phonology of English were discussed. It has been discovered that language, functions of language, language skills, English phonemes (vowel and consonant), stress, intonation, language competent and performance in English, influence spoken English of senior secondary school students of English as second language learners.
	Moreover, this chapter also examines the status of English and its roles in secondary schools. Thereby observing that English language is the most important heritage left behind in Nigeria by the British serving as the official language and a predominant language of international diplomacy and interaction and its roles in Nigeria, most especially in secondary schools are really increasing. English serves as a means of instruction as well as means in which text books used at the secondary school levels are also written in English language,
	Finally, it is of evident that the above reviewed literature dealt with influence of teaching phonology on spoken English of senior secondary school students. Despite the abundance literature on the topic as reviewed above, there is no study that has been   done on the survey of influence of teaching phonology on spoken English of secondary school students in Ilorin West Local Government Area of Kwara State. Thus, this study is therefore amply justified as complimentary to the existing Literature.     










CHAPTER THREE
RESEARCH METHODOLOGY
This chapter describes the method and procedure that was used in the study. The method and procedures are as follows: 
3.1 Research Design,
3.2 Population 
3.3 Sample and Sampling Techniques, 
3.4 Research Instrument,
3.5 Validity of Instrument, 
3.6 Reliability of Research Instrument, 
3.7 Method for Data Collection 
3.8 Method of Data Analysis.
3.1 Research Design
	This research is aimed at correlating two variables viz: the teaching of phonology and the spoken English of senior secondary school students. The two variables are intended to extract the relationship between teaching phonology and the spoken English of senior secondary school students. It is also designed to highlight the problems associated with the teaching of phonology in senior secondary schools. 


3.2 Population
This is a study investigated the influence of teaching phonology on the spoken English of senior secondary school students in Ilorin West Local Government Area of Kwara State. The research was carried out in four different senior secondary schools, Ilorin West Local Government Area of Kwara State. The population of this study comprised all senior secondary school students in the Local Government Area. There were over 84 public and private senior secondary schools in Ilorin West Local Government Area. The target population consisted of SS2 students in the Local Government area. 
3.3 Sample and Sampling Techniques  
Stratified sampling technique was used to select ten (10) senior secondary schools from over eighty four (84) public and private senior secondary schools in the Local Government Area. Thereafter, Random sampling technique was used to select twelve (12) SS2 students from the sampled schools based on public and private senior secondary schools, making a total of one hundred and twenty students and teachers were selected randomly among the population intended for the study. The selection cut across male and female members of the teaching staff as well as the students. 120 questionnaires were administered and fully recovered. 


3.4 Research Instrument 
	The instrument used in this study was a researcher-designed questionnaire. The questionnaire was in two sections: ‘A’ and ‘B’. Section ‘A’ dealt with personal data of the respondents while section ‘B’ had to do with the questions administered to the responds. The question items were twenty in number. The questionnaire was grades in the following order and written in colons: Agreed or Disagreed. Each questionnaire was made up to two sections- ‘A’ and ‘B’, while section A deal with the respondent’s personal data, section B focused on the questions prepared for the study. The questionnaire was also divided into three parts.
Questions 1-7 were used to validate research question 1, ’Is there any significant relationship between teaching of phonology and the academic performance of the senior secondary school students?’’. Questions 8-14 were employed for the purpose of validating research question number 2, Is there any significant relationship between teachers’ qualifications and the teaching of phonology in the senior secondary schools?”. Questions 15-20 were to validate research question 3. Is there any significant relationship between teaching of phonology and spoken English of the senior secondary school students?
3.5 Validity of the Instrument 
The self-structured questionnaire that was used as research instrument was designed and shown to the researchers’ supervisor. This is done to ensure that the questions asked are appropriately in line with the research variables for the study. Their corrections and comment were effected before the final draft was produced for study.
3.6 Reliability of the Instrument 
In other to ensure the internal consistency of the instrument, the test-retest reliability will be used by taking a sample from the target population. The questionnaire will be administered twice to the sample population between intervening periods of two weeks. The test would be analysed using Cronbach Alpha and the reliability index 0.78 was recorded. This was adjudged as reliable.  
3.7 Method for Data Collection
	In order to collect data based on the topic of the study: ‘’Influence of Teaching Phonology on Spoken English of Secondary School Students’’, questionnaires were prepared and personally administered to the four senior secondary schools by the researcher. After the random selection, both teachers and students were assembled in a particular staff-room in each school. To ensure authenticity of the study, the process of completing the questionnaire was thoroughly explained to the respondents with a passionate appeal for objectivity in order to guarantee reliability of the study.


3.8 Method of Data Analysis
	Data collected for this study were analysed using the simple percentage, mean and standard deviation was used to determine the data analysis. The responses were quantified in terms of frequency and simple percentage.      
  
     
	
				  


CHAPTER FOUR
DATA ANALYSIS AND RESULTS
4.1 Descriptive Statistics
This section describes the demographic data of the respondents (teachers) using the percentage. The output is shown below:
Table 2: Distribution of Respondents by Gender 
	Gender	
	Frequency   
	Percentage (%)

	Male
	89
	  44.5

	Female
	111
	  55.5

	Total
	200
	100.0


Table 2 shows that out of 200 respondents sampled, 89 (44.5%) were male students, while the rest 111 (55.5%) were female students. This implies that female senior secondary school students were more than their male counterparts.
Table 3: Distribution of Respondents by Age
	Gender	
	Frequency   
	Percentage (%)

	Below 14 years
	32
	  16.0

	15 and 16 years
	149
	74.5

	17 years and above
	19
	  9.5

	Total
	200
	100.0


Table 3 reveals that out of 200 respondents sampled, 32 (16%) were respondents below 14 years of age, 149 (74.5%) were those whose age ranges between 15 and 16 years, while the rest 19 (9.5%) were 17 years and above. This means that senior secondary school students whose age fall between 15 and 16 were most sampled, followed by those whose age were below 14 years, while those whose age were 17 years and above were the least.
Table 4: Distribution of Respondents by their Religion
	Religion	
	Frequency   
	Percentage (%)

	Christianity
	48
	  24

	Islam
	152
	  76

	Total
	200
	100.0


Table 4 shows that out of 200 respondents sampled, 48 (24%) were Christians, while 152 (76%) were Muslims students. This implies that Muslims senior secondary school students were more than their Christian counterparts.


4.2 Research Questions
Research Question 1: Is there any significant relationship between teaching of phonology and the academic performance of the senior secondary school students? 
Table 5:  Percentage Distribution of the Respondents’ View on the Significant Relationship between Teaching of Phonology and the Academic Performance of the Senior Secondary School Students
	S/N
	Question Items
	Agreed 
	%
	Disagreed 
	%

	1. 
	Knowledge of phonology helps to pass other subjects.
	40
	33.3
	80
	66.7

	2.
	Students who pass phonology also pass all other subjects.  
	7
	5.8
	113
	94.2

	3.
	Phonology is studied in order to pass other subjects.
	15
	12.5
	105
	87.5

	4. 
	Phonology teachers can teach all other subjects.
	3
	2.5
	117
	97.5

	5. 
	Teachers, who can’t teach phonology, can’t teach other subjects well.
	2
	1.7
	118
	98.3

	6.
	Language facilities aid in teaching all other subjects. 
	30
	25
	90
	75

	7.
	Poor performance in phonology exam affects all other subjects negatively. 
	3
	2.5
	117
	97.5


Table 5 shows the relationship between the teaching of phonology and the academic performance of students in the senior secondary schools. 33.3% of the respondents agreed that knowledge of phonology helps students to pass other subjects while 66.7% disagreed. Also, 5.8% of the respondents supported the claims that students who pass phonology exams would automatically pass all the subjects but 94.2% did not. In the same way, 12.5% of those who responded to the questions agreed that phonology was studied to enable students pass other subjects, while 87.5% did not.
Also, 2.5% of the population was of the view that phonology teachers could as well teach all other subjects while 97.5% was not. On the claim that teachers who could not teach phonology could not teach any other subjects well, 1.7% agreed but 98.3% disagreed. Can language facilities aid in the teaching of every other subject? 25% of the respondents affirmed yes, while 75% affirmed no. Lastly, 2.5% of the population was in support of the opinion that a poor performance in the phonology examination would also have a negative effect on all other subjects offered as against 97.5% who was opposed to it.
Research Question 2: Is there any significant relationship between teachers’ qualifications and effective teaching of phonology in the senior secondary schools? 
Table 6:	Percentage Distribution on the Relationship between Teachers’ Qualification and Effective Teaching of Phonology in Senior Secondary Schools
	S/N
	Question Item
	Agreed Frequency
	%
	Disagreed
Frequency
	%

	8. 
	Any teacher can teach phonology.
	40
	33.3
	80
	66.7

	9.    
	Teaching phonology require no special skill.
	3
	2.5
	117
	97.5

	10.
	 All language teachers can teach English phonology.
	2
	1.7
	118
	98.3

	11.
	Phonology teachers should be trained in it.  
	90
	75
	30
	25

	12. 
	Learners may understand phonology quicker when taught by phonology teachers.
	80
	66.7
	40
	33.3

	13.
	Skilled phonology teachers make more effective use of language laboratories
	90
	75
	30
	25

	14.
	All students are better taught by expert teachers.
	117
	97.5
	3
	2.5


Table 6 above represents the view of the respondents on the significant relationship between teachers’ qualifications and effective teaching of phonology in the senior secondary schools.	33.3% of the respondent was of the view that any teacher could teach phonology in the senior secondary schools, while 66.7% was not. Again 2.5% of the respondents agreed that teaching phonology required no special skill but 97.5% did not. Similarly, the claim that all language teachers could teach English Language phonology in the senior secondary schools was supported by 1.7% of the total respondents, while 98.3% did not.
On whether phonology teachers should be very trained, 75% of the respondents agreed, while 25% disagreed. As well, while 66.7% of the sampled population believed that learners understood phonology much quicker when handled by well-trained teachers, 33.3% have a negative thought about this. Hence, on the more effective use of language laboratories and facilities, 75% of the respondents opined that only phonology expert teachers could guarantee that, as against the others 25% who thought otherwise. Finally, are all subjects better taught by specialist teachers? 97.5% of the respondents agreed but 2.5% disagreed. 


Research Question 3: Is there any significant relationship between the teaching of phonology and the spoken English of the senior secondary school students?
Table 7: Percentage Distribution of the Respondents’ Opinion on the Significant Relationship between Teaching of Phonology and the Spoken English of Senior Secondary School Students
	S/N
	Question Items
	Agreed Frequency
	%
	Disagreed Frequency 
	%

	15. 
	Phonology facilitates the use of English among learners. 
	70
	58.3
	50
	41.7

	16. 
	Knowledge of phonology helps learners to speak English more confidently. 
	80
	66.7
	40
	33.3

	17.
	Phonology makes the use of English more interesting. 
	90
	75
	30
	25

	18.
	Lack of phonology teaching hinders the use of English among learners.
	60
	50
	60
	50

	19.
	Language laboratories and facilities should be provided in schools. 
	117
	97.5
	3
	2.5

	20.
	Lacks of incentives, funds, personnel etc, are some of the major problems of teaching phonology in the senior secondary schools.
	105
	87.5
	15
	12.5


Table 7 above shows at a glance, the significant relationship between the teaching of phonology and the spoken English of students in the senior secondary schools in Ilorin West L.G.A, Kwara State. 58.3% of the respondents agreed that knowledge of phonology was capable of facilitating the use of English among the senior secondary school students; although 41.7% disagreed with the statement. In a related development, the claim that phonology makes for confident speaking among learners was supported by 66.7% of the respondents, while 33.3% did not support. 75% of the sampled population agreed that a skill in phonology makes the use of English among learners a more interesting exercise, but 25% disagreed.
Moreover, the view that lack of phonology study in schools hinders the spoken English of potential learners has 50% of the respondents in favour as well as against it. Even as 97.5% against 2.5% of the sampled population made a strong case for the provision of language laboratories and language teaching facilities in the senior secondary schools to aid teaching and learning of phonology in particular and English language in general. To cap it all, 87.5% of those who respondents to the questions conceded that lack of incentives to language teachers, operational funds and qualified personnel and a host of others, were among the major obstacles to the teaching of phonology in the senior secondary schools in Ilorin East L.G.A. of Kwara State and by extension, Nigeria, while 12.5 discarded the claim.
4.3 Summary of Findings
	Based on the data collected and analysed, the following are the summary of the findings. 
1. In the view of the students, only the knowledge of phonology was not what was needed to pass all other subjects.
2. They explicitly supported the claim that phonology like any other subject should be taught by a specially trained and skilled English teacher in order to get positive results.
3. The students strongly agreed that there is a correlation between the teaching of phonology and their spoken English because phonology helps them to speak confidently as well as promotes their speech potential. 














CHAPTER FIVE
DISCUSSION, CONCLUSION AND RECOMMENDATION
5.1 Discussion
	This research work has no doubt laid great emphasis on the importance of phonology as a cardinal linguistic level of the English language. It has also taken one bold step forward to stress the need for the effective teaching of the subject at schools in the benefit of our young English language learners. We have so far in this noble outing noted the crucial role of phonology in shaping and sharpening learners’ skills by making them vast in the effective use of the English language for communicative purpose. 
It is through the study of phonology that the students get to learn the accurate pronunciation of sounds, the proper application of the stress and intonational patterns, all of which eventually combine to make them effective users of 	English language. Secondly, a student’s competence in the phonetic level of English language earns him a great respect among his peers as it distinguishes him as a unique figure among them. Teaching of phonology should not be all-comers affairs since it requires special skills, experience and expertise. This is so because leaving the subject in the hands of mediocrities would be countered productive to the lofty goals of giving our children the best education in life.
Also, all teachers should be properly trained. Apart from the basic training which qualified teachers for the job, there is still a pressing need for them to update their knowledge through constant training and retraining by way of seminars, workshops, conferences and a host of other in-service trainings. The assumption of the respondents in this regard is that the worst thing that can happen to any child in school is to give him or her a teacher whose knowledge does not go beyond his (teacher’s) nose. Moreover, quality education is a collective responsibility. The gains of quality education are for all. Hence the need for all hands to be on deck to ensure that nothing but best education is given to our children. So, Parents, teachers, governments, communities, agencies and even the children themselves are all stakeholders and therefore ought to join hands to move forward. 
5.2 Conclusion 
Going by the data as gathered and collated in this exercise, it is my candid conclusion that there is no significant relationship between teachers’ qualifications and effective teaching of phonology in the senior secondary schools. Also, there is a significant relationship between the teaching of phonology and the spoken English of the senior secondary school students. Significantly, the out-come of the investigation shows that there is a significant relationship between teachers’ qualifications and the effective teaching of phonology. This by conclusion makes it mandatory for English language teachers to have both the requisite training and skill necessary for effective teaching of the subject. In other words, only those trained and skillful teachers should be allowed to teach phonology in our school.
Also, since there is a significant relationship between the teaching of phonology and the spoken English secondary school students. That is to say that the teaching of phonology in the senior secondary schools has helped students so much in sharpening their spoken English skill. This further implies that the subject should not only be sustained but also strengthened in order to get the desired learning outcome. This can be achieved if those barriers to the realization of this lofty objective are removed.
5.3 Limitation of the study
The limitations of this study include the restricted geographical scope, as it focuses solely on secondary schools within Ilorin-West Local Government Area, limiting the generalizability of the findings to other regions. Additionally, the study assumes that all teachers involved in the teaching of phonology are equally trained and skilled, which may not be the case. Variations in teacher expertise and experience could have impacted the outcomes of phonological instruction. Time constraints also affected the depth of data collection, preventing a more extensive exploration of how phonological instruction impacts long-term spoken English proficiency. 


5.4 Recommendations
	Based on the finding of this exercise, the following recommendations are hereby made.
1. The emphasis on the study of phonology at schools should be sustained. In doing so, efforts should be made to strengthen its teaching in the schools by removing all the barriers to effective teaching of it. This calls for a collaborative action to maximize its benefits in the shortest possible time.
2. Education ministries at all levels of government should put adequate machinery in place to ensure the organization of workshops, seminars and such other manpower development strategies for language teachers as one sure way of capacity building especially for phonology teachers.
3. Also, phonology teachers should be adequate motivated to make them more functional. This could be done through adequate remunerations, incentives and other benefit such as salary increment, leave and other bonuses, allowances, promotions, sponsorship to any academic adventures of interest as well as recruiting more language teachers in order to reduce workloads. 
4. Again, adequate measures should be taken to ensure regular inspection of schools and by extension English language teaching. This will go long way to facilitate teaching of phonology at schools. 
5. Government at all levels should make adequate provision of language teaching facilities to schools while language teachers should be made to utilize them effectively in the teaching of phonology.
6. Bodies with a stake in teaching English should as a matter of professionalism sponsor programmes aimed at up-dating their members’ knowledge of the profession. Above all, government should make teaching profession more attractive to attract more brains to the profession. This will also reduce the problem of brain drain currently facing the teaching profession.
5.5 Suggestions for Further Studies
This study is limited only to the influence of teaching phonology on the spoken English of senior secondary school students. There are yet other related areas which ordinarily can be of interest to research of this nature but were deliberately ignore owing to time, cost and other logistic constraints. This area includes the relationship between sex and academic performance of learners in phonology examination or the relationship between the sex of their teachers and students’ proficiency in phonology. What about the correlation between ethnicity and performance in phonology? These are variable potential areas of striking revelations if properly investigated. It is therefore my candid suggestion that they form the bases for future studies.
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APPENDIX 
EKITI STATE UNIVERSITY, ILORIN 
ILORIN, NIGERIA. 
RESEARCH QUESTIONNAIRE ON INFLUENCE OF TEACHING PHONOLOGY ON SPOKEN ENGLISH OF SECONDARY SCHOOL STUDENTS IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE
Dear Respondent, 
This questionnaire is designed to assist in measuring the influence of teaching phonology on spoke English of secondary school students. Your response will be highly appreciated. 
Thanks for your anticipated co-operation.
Yours faithfully, 
                                              CORNELIUS, P. T.  






SECTION A (PERSONAL DATA)
Instruction: fill in the blanks. 
Sex: -------------------------------------
Age: ---------------------------------------
Religion: ------------------------------------
Name of Your School: --------------------------------------
State of Origin: -----------------------------------------------
Year of Teaching: --------------------------------------------
Qualification: -----------------------------------------------
SECTION B
Instruction: Tick the appropriate answer to the questions
	S/N 
	Question items 
	Agreed
	Disagreed 

	1.
	Knowledge of phonology helps to pass other subjects 
	
	

	2.
	Students who pass phonology also pass all other subjects.  
	
	

	3.
	Phonology is studied in order to pass other subjects. 
	
	

	4.
	Phonology teachers can teach all other subjects. 
	
	

	5.
	Teachers who can’t teach phonology can’t teach other subjects well. 
	
	

	6.
	Language facilities aid in teaching all other subjects. 
	
	

	7.
	Poor performance in phonology exam affects all other subjects negatively.
	
	

	8.
	Any teacher can teach phonology 
	
	

	9.
	Teaching phonology requires no special skill. 
	
	

	10.
	All language teachers can teach English phonology 
	
	

	11.
	Phonology teachers should be trained in it. 
	
	

	12.
	Learners may understand phonology quicker when taught by phonology trained teachers.  
	
	

	13.
	Skilled phonology teachers make more effective use of language laboratories.
	
	

	14.
	 All subjects are better taught by expert teachers. 
	
	

	15.
	Phonology facilitates the use of English among learners.  
	
	

	16.
	Knowledge of phonology helps learners to speak English more confidently.   
	
	

	17.
	Phonology makes the use of English more interesting.   
	
	

	18.
	Lack of phonological knowledge hinders the use of English among learners.   
	
	

	19.
	Language laboratories and facilities should be provided in schools    
	
	

	20.
	Lacks of incentives, funds, personnel etc, are some of the major problems of teaching phonology in the senior secondary schools.  
	
	


Thank You

