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ABSTRACT
Language is the most distinctive human quality and attribute. It is characterised by a set of vocal sounds which can be decoded. It is a fundamental aspect of human communication and plays a vital role in our daily lives. This study therefore investigated the influence of mother tongue interference on spoken English performance of senior secondary school students in Ilorin South Local Government Area of Kwara State. Descriptive survey research design was adopted for this study. The population comprised all senior secondary school students in Ilorin South Local Government Area of Kwara State. Random sampling technique was used to select 100 SS2 students as respondents for the study. A researcher designed instrument was used to gather data for the study. The reliability of the instrument was carried out using a test-retest method. The questionnaire was administered to 20 respondents outside the study sampled schools. The data yielded a correlation coefficient of 0.76 through PPMC. The study employed frequency counts, Percentage and analysis of variables was used for the analysis. The findings of the study revealed that mother tongue interference had a great influence on the spoken English performance of senior secondary school students; lack of language teaching resources had influence on the mother tongue interference of senior secondary school students’ spoken English performance. More so, poor teaching method is also a factor that influences mother tongue interference on the spoken English performance. The study concluded that English language is inevitable to individual’s life because of its role as a world language. Therefore, there are some factors responsible for the influence of mother tongue on spoken English performance of senior secondary school students in Ilorin South Local Government Area of Kwara State, Nigeria. Based on the findings of this study, it was recommended that parents should encourage their children to strive hard to learn and speak English language both within and outside the home. They should also assist the schools to equip their language laboratories and libraries.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
[bookmark: _Hlk177217950]Language is the most distinctive human quality and attribute. It is characterised by a set of vocal sounds which can be decoded. Language is a fundamental aspect of human communication and plays a vital role in our daily lives. It is a means of communication and contributes in no small measure to national development. It provides us with not just the mode of interaction, but also with a capacity of representation. Everybody knows that language concerns the everyday lives of people, their social interaction, economic, political and developmental situation. Language is a socio-cultural phenomenon on which has the characteristics roles of communication as well being an index of group’s identity. For a language to be functional, it has to perform a communicative role.
Language does not exist in a vacuum. Hardly will a moment pass by in our lives without the use of language to communicate with each other. Whatever people do when they meet, whether with colleagues, friends, enemies, students, whether they fight, play or share love, they have to communicate. Every day of our lives, we are not free from words as we communicate face-to-face, telephone, in our dreams or even alone. Every tongue expresses the culture of the society to the complete satisfaction of its members.  (Rodman & Bhela, 2017). The study of language has numerous practical applications in fields such as education, language teaching, translation and interpretation, speech and language therapy, computational linguistics and natural language processing.
Language is a complex system of communication, that is primarily composed of sounds, words and grammar, used by humans to convey meaning and express thoughts, ideas and emotions. It is a system with six interrelated functions: referential (to convey information), expressive (to express emotions and attitudes), conative (to influence others), poetic (to creates aesthetics effects), phatic (to establish social contact) and metalinguistic (to discuss language itself).  The importance of the English language cannot be over-emphasized. Language is a guide to social reality.
Language issue is therefore very important and sensitive because it touches the identity and ego of members of a community and thus, possess problem. According to Ojo (2005) in introduction to socio-linguistics, defines speech community as most groups of any performance, be they small bound by face-to-face contact, modern nations divisible into smaller sub-regions even occupational association or neighborhood gangs. Also, Olumuyiwa (1997), defines a speech community as a group of people or individual using the same language or linguistic signals.
The Nigeria speech community is made up of many ethnic groups. The ethnic has various local languages, which serve as restricted local needs. The languages are mutually unintelligible. Multilingual speech community is a community where more languages are in use. Nigeria is an example of such with more than 250 ethnic group with a conservative estimate of 400 languages (Aziza, 1998). It is therefore a multilingual and multicultural speech society whereby diverse languages and culture competes. Nigeria a multilingual community, a child first acquires the four basic skills of listening, speaking, reading and writing. To describe one's first language, various names have been given to it, some use the term mother-tongue, native language, arterial language, vernacular while, others see it as indigenous language. Mother tongue which could be referred to as first language is the first language a person picked up in his early childhood.
Mother Tongue refers to the first language learned at home in childhood and still understood by the person at the time the data was collected. Mother tongue is a language in which a multilingual person conducts his everyday actives in which he has the greatest linguistics or initiative knowledge. It is the language in which for effectiveness of its functions required the learner knowledge of all four basic skills of learning i.e. listening, speaking, reading and writing. Farinde and Ojo (2001), opined that the first language (L1) or he mother tongue MT is the first language a person picks up his childhood. It is not learned but acquired. It is a language that encodes early concepts of the child.
A person's first language helps them understand words and concepts in the style of that first language. Sometimes first language means the language a person speaks best (his second language is the language he speaks less well than his first language, etc.). In this case Second language (Spoken English) means a condition where English language or any other language is learnt other than child’s first Language. It is believed that the child who is learning a second language has been exposed to first language. The introduction of English language was a product of evangelical expediency, in which missionaries passed the language baton to colonial administrators until English language became the official language of the country.
English language is a part of communication administration and commerce. Salami (2002), greatly emphasised the importance of the use of language strengthen communication among various ethnic groups in Nigeria. He further highlighted the need for improving the quality of spoken and written English among school children. English acts as a second language. Even though it is not our mother tongue, it has become a global language.  Nigeria is one of the countries with linguistic diversity: the three major languages in Nigeria are Hausa, Igbo and Yoruba.
English language is introduced to a child from the fourth year of primary school up to the university level (Olaide, 2010). This is clearly stated in section 4 paragraph 19, subsection on primary education, and 2004 of the Federal Republic of Nigeria’s National Policy on Education (FRN, 2014). ‘That English language shall be used as a medium of instruction and the language of immediate environment from the fourth year and French shall be taught as subject’. The fact that the Nigerian constitution and the National Policy on Education lays emphasis on three major Nigerian languages affirms this claim. In Nigeria, much importance is attached to English language.
However, it will be of great importance if there should contain recommendations that will make students to have enough exposure to the subject quite early from the primary school irrespective of the advantage of mother tongue. Some notable scholars suggested that “teaching and learning of English should be more practised in our secondary schools and the number of years of study and teaching period should be increased”. Teacher of English language should endeavour to always bring reality to the classroom when teaching through the aids of instructional materials and their methodologies. All materials for learning English language subjects should be supplied.
By so doing this, problem of woeful result during examination will be fully overcome, because it is when firm decision foundation in English language is being laid that a better performance will show case. However, Akinbote, Olusegun and Iruegbe (2003), had a different view on the use of English language in early years of primary and lower secondary school. Both of them were of the opinion that mother tongues really help teacher and students in the process of teaching and learning, not only also to preserve and value their culture but also to develop it lexically.
Accordimg to these two authors, the use of English language in the early primary and junior secondary schools will give the average primary and lower secondary the opportunity to be sufficiently literate in both the mother tongue and other languages and that, at all level children they will have mental translation of all concept presented in English language to their mother tongue so as to gain more meaning of the concept presented. The importance of English language acquisition as a stepping stone for proficiency. In other school subject cannot be over emphasized.
English has become a valuable legacy of the British which has provided Nigerians with yet another means of expressing their culture. English language is Nigeria’s official language (Adeyemi, 2007). English language performs numerous functions in Nigeria. It serves as lingua franca. It is the language of nationalism, media, government, education among others. This is because Nigeria is a multilingual country and English serves as a link among the people. The role of English language in Nigeria stresses the need for Nigerians to learn, understand and make use of English proficiently. There is no doubt that interference is the major effect of mother tongue language on English language. 
Furthermore, the use of English language paved way for participant at national and international levels. To be able to participate in the social, political and economic life of the country, one must be able to understand and use English language effectively and efficiently. English language is used for vertical mobility (Adedimeji, 2007). It enables one to move from a lower social class to higher one. It is the language of prestige not because the users are more intelligent than the illiterates but because they can speak it. So, it has become a language of personality (Adedimeji, 2007). 
Also, there could be poor teaching of pronunciation by the teachers. Some of the teachers use grammatical translation method especially in the elementary schools. They often explain meanings of English words using the mother tongue language. The pupils transfer the idea of having explanation of meanings being made in the mother tongue language over to the secondary schools.  Amuseghan (2011), summed the place of English language that for most learners, spoken English becomes expedient to provide conducive environment for them at each educational level to make a way of improvement in there listening, speaking, reading and writing.
The practical oral aspect of English language becomes even more important for the purpose of interaction and articulation in our day-to-day use of the language. There is no doubt that interference is the major effect of first language on spoken English, the interference has been observed as a cogent influence on English language. Sources of the interferences therefore could be phonology- (a science which deals with the study of sounds in language) that is, how different sounds or phonemes are combined. At this time, it is very imperative to see whether mother tongue has bearing on the English language usage among the secondary school students. It is also vital to draw attention to be presence of the problems, and on the basis of what will be find out, recommendation could be done to reduce them if they cannot be totally eradicated. 
1.2 Statement of the Problem
There is no doubt that government and private secondary school students face the problem of Mother Tongue (MT) interference in spoken English.  For this reason, the researcher will carry out a survey in order to look into the influence of mother tongue on the spoken English of students with reference to some selected schools in Ilorin South Local Government Area of Kwara State. The oral aspect of English language is the main focus of this research. The influence of mother tongue on the pronunciation of English words is one of the problems. The influence of the home background on the students' and pronunciation of English words is also a problem. One of the problems is a teacher’s poor ability in teaching methodology.
Most teachers do not follow the teaching of English language in appropriate order. The four basic skills of language are listening, reading and writing. These steps are either presented in a wrong sequence or everything lumped together. Hence, series of works have been done concerning the problems of mother tongue language interference on the oral English of secondary school students in English language. It is however observed that little or no emphasis has been placed on the influence of mother tongue on the oral English of secondary school students especially in Ilorin-west, Kwara State. Consequently, there is a need to conduct research on the influence of mother tongue on the spoken English of Secondary School students in Ilorin South LGA, Kwara State to determine their causes and effects.
1.3 Purpose of the study 
The general purpose of the study was to examine the mother tongue (MT) interference on the spoken English of senior secondary school students in Ilorin South Local Government Area of Kwara State. Specifically, this study is to determine the:
a. influence of mother tongue interference on senior secondary school students’ performance in spoken English.
b. influence of teacher’s gender on the performance of senior secondary school students in spoken English.
c. influence of teacher’s qualification on the performance of senior secondary school students in spoken English.
1.4 Research Question
The following research questions were raised to guide this study.
1. What are the influences of Mother Tongue on the students’ performance in Spoken English
2. What are the influences of non-availability of language equipment on the students’ performance in spoken English? 
3. What is the influence of poor teaching and learning methods on the performance of students in oral English?
1.5 Significance of the Study
The findings of this study will help individuals and groups of people, curriculum planners, examining bodies, parents, textbook writers, educational administrators or learner - users of English to identify the phonological and speech problems they encounter while learning the second language. This study will urge at least some Ilorin South learner - users of English language to be conscious of the way they speak English and how they pronounce words and construct sentences in English language. It will make them to correct and subdue negative influences of their mother tongue on their Spoken English. The essence of this study id to show the result of the co-existence of the mother tongue (Yoruba) and English language. The co-existence will allow students to be exposed to the interference of the two languages, where the interference occurs and how to minimize it.
Furthermore, Teachers of English language would find this study valuable. This study could benefit the teachers in their choice and emphasis, regarding ways in planning and presenting their lessons. This study will help the teachers of English language to know the measures to be taken in order to help students minimize their mother tongue language interference on spoken English.
As a result of this choice, teaching/learning materials appropriate to the students’ spoken ability could be selected and used for the lessons. Other teachers in the other fields could equally benefit from the present study. Aspects of knowledge organization and presentation that involve spoken English, analysis and transcription would definitely require insights from studies such as the present one. 
1.7 Scope and Limitation of the Study
For the purpose of attaining the objectives of these findings the study covers Ilorin South Local Government Area. This study focuses on Ilorin South Local Government Area of Kwara state, Nigeria. The target scope of this study is the senior secondary schools in Ilorin South local Government Area. The sample scope of this study is limited to five (5) secondary schools in Ilorin South Local Government Area, Kwara State. The sampling technique to be used is the sample random technique. The sample scope is limited to the selected schools above. The sample scope will be limited to one hundred (100) students; twenty-five (20) students from each school and it is restricted to only senior secondary school two (SS 2).  The questionnaire was used as an instrument for this study. Simple percentage will be used as the statistical scope of this study.
1.8 Operational Definition of Terms
The following terms are operationally defined as used in this study.  
Mother Tongue (Mt): a language of one’s parents or language of the child’s immediate environment. It is a language acquired at birth and which meets all of a child’s needs always. The mother tongue in the study is Yoruba. 
Oral English: also called Spoken English. The way sounds are being articulated to give a good and competent pronunciation. 
English Phonemes: oracy skills in Senior Secondary School curriculum such as: vowel, consonants, syllable, stress and intonation.
Interference: when an individual allows the features of his/her mother tongue (Yoruba) to influence within the competence in the target language (English). The proper use of Yoruba dialect on English language.
LIC: Language of immediate community.
Home Background: circumstance surrounding one’s family, be it social class, experience and or education etc.   


CHAPTER TWO
REVIEW OF RELATED LITERATURE 
In this chapter, relevant literature on this topic is reviewed. The literature is reviewed under the following sub-topics:
2.1 Concept of Mother Tongue Interference
2.2 Meaning and Nature of Spoken English
2.3 Secondary School Students Performance in Spoken English
2.4 Mother Tongue Interference on Learning of English
2.5 Factors Influencing Mother Tongue Interference on Spoken English Performance of Secondary School Students
2.7 Appraisal of the Literature Reviewed
2.1 Concept of Mother Tongue Interference
The history of English Language in Nigeria can be traced back to the period of colonisation of Africa and Nigeria in particular, by the British. At the initial stage, contact came as a result of slave trade; later, the missionaries came to spread the gospel in the English language. Based on this, Medubi (2007) concluded that of all the legacies left behind by the British, none is as important as the English language. English language is a colonial linguistic legacy which assumes a central place in virtually all spheres of the Nigeria’s developmental attempts
 Aje (1994) asserted that English language is probably the world’s most adventurous language – the most colonised and the most colonising. He explained further that English language today, is the first language (L1) to several countries such as: Britain, America, Australia, Canada, etc, a second language (L2) in Anglophone African nations like: Nigeria, Kenya, Uganda, Liberia, Ghana as well as in India, Singapore and Malaysia and as a foreign language (FL) in nations like Russia, China, Spain, France and Germany.
There is no doubt that the English language occupies a unique position in the lives of Nigerians. It is the language of education, the language of national politics and government, banking, commerce, mass media and language of a virile literature. In Nigeria today, English language is used for several purposes. These purposes are grouped into three: it is used to preserve the various ethnic groups together as a nation (the language of unity in Nigeria), it is used as the official language of the nation – all official transactions are carried out in English in government, office work and administration. 
It has taken firm root in the Nigerian speech community. This explains why Oluwole (2023) revealed that the language performs a multiplicity of functions. All formal documents are in English and it is used as the medium of external communication which Adegbija (1994) regarded as the window of the world for Nigeria which enables Nigerians to have free exchange with the international communities. This is because English language is one of the languages most widely used among the living languages in the world today (Olasehinde, 2002).

Mother Tongue is the language which a group of people considered to be the inhabitants of an area, acquire in their early years and which normally becomes their natural instrument of thought and communication (Awoniyi 2007). Bamisaye supports this view when he states that "first language or mother tongue (LI/MT) is the first language a child picks up. It is not learnt but acquired. It is the language that encodes early concepts of the child. First language speakers are regarded as 'A' speaker of that very language. It is also seen as "one's native language" (The Webster's Comprehensive Dictionary of the English language.
In some countries such as Kenya and India "first language" is used to indicate the language of one's ethnic group, in both common and journalistic parlance. First language refers to the language of one's ethnic group regardless of actual proficiency, (Online free Wikipedia Encyclopedia). Bamisaye (2018) defines first language as the child's first language as well as the language of the child's father or mother or of both. In this research work/first language will be regarded as the language of one's ethnic group which is also the language of the linguistic environment of the students. Usually, the term (first language) is used to refer as the primary language that is revealed to the surrounding of a child after he/she is born. As time goes on, this language subconsciously helps the child to develop further in reading, writing and speaking it fluently. 
Mother tongue helps a child to communicate with others by expressing their feelings, emotions and needs. It is also known as native language. Furthermore, it reveals one's identity and nationalities, and it differentiates people from their country of origins. (Ashworth 2007) States that first language is the language which the child/person acquires in early years and which naturally becomes his/her means of thought and communication.
2.2 Meaning and Nature of Spoken English  
Phonetics is the branch of linguistics concerned with the physiological and acoustic bases in speech, and with such question as how speech sounds are produced and perceived (Osisanwo 2009). According to Crittenden Bain (2004), 'Phonetics of a language concerns the concrete characteristics (auditory, acoustic, and articulators) of the sounds used in language'. (Ofuya 2007), simply defines phonetics as the description of the purely physical features of sounds in English'. Akmajian et al (2008) defined phonetics as how speech sounds are produced (articulated) in the vocal tract (a field of study known as articulatory phonetics) as well as with the physical properties of the speech sound waves generated by the larynx vocal tract (a field known as acoustic phonetics). 
In describing phonetics, there are three (3) approaches (lodge, 2009): the speaker (articulatory phonetics), the hearer (auditory phonetics) and what happens between the speaker and the hearer (acoustic phonetics). In the same vein, Osisanwo, (2009) opined that phonetics is 'the study (description, classification and transcription) of the actual speech sounds that occur in human language wherever they are used or spoken.
Therefore, phonetics is divided into three, articulatory, acoustic and auditory. Ofuya, (2007) believed articulatory phonetics 'is the way in which English speech sounds are produced by the vocal mechanizing'. To Osisanwo, (2009), articulatory phonetics 'examines the production of the speech sounds with a special focus on the specific function of the various organs of speech'. Acoustic phonetics according to Ofuaya, (2007), ‘is the physical properties of the sound we hear. In the view of Akmajian et al, (2008), acoustic phonetics is the ‘physical properties of the speech sound waves generated by the larynx vocal tract’.
Auditory phonetics to Kreidler, (2002), is 'the effects these sounds waves have on the ear of the hearer' (and on the ear of the speaker, for the matter). Ofuya, (2007), opined that auditory phonetics has to do with 'the way in which the sounds are perceived in the ear of the listener and speaker. In conclusion, auditory phonetic has to do with the study of how the sound waves are perceived and differentiated from one another. 
Phonology to Osisanwo, (2009), the goal of phonology is to study the properties of the sound system which speakers must learn or internalize in order to use their language for purpose of communication'. According to Oyebade 'phonology is the pattern into which these symbols produce intelligent, meaningful utterances' Roach (2000) explained that 'when linguists talk about how phonemes function in language and the relationships among the different phonemes, the abstract side of the sounds of the language is studied, related but different subject that is called phonology is what is being studied.
Kundayo et al, (2008) believe that phonology is the study of the sound patterns of languages. In the view of Clark et al (2011) phonology is the study of the systems and patterns of sounds that occur in a particular language. This means that the abstract side of the sound systems' properties is called phonology. It is the study of how speech sounds are organised and function in a language. It is the study of the theoretical aspect of speech sounds. Phonology can be classified into two levels; Learners of English language as a second language are mostly faced with the problem segmental and supra segmental phonology.
Segmental phonology is the study of the sounds segments and how they come together to form meaningful utterances. To make it clearer, Osisanwo (2007) asserted that segmental phonology is the aspect of phonology that studies individual sound segments and how the segments come together. Supra segmental phonology is an aspect of phonology that functions above the individual sound units. This is supported by Reach.B22 that supra segmental concerns these aspects that extend over several segments (phonemes) such as stress and intonation. Osisanwo (2007) stated that supra segmental phonology include syllable, stress pitch, length, intonation and rhythm.
2.3 Secondary School Students Performance in Spoken English
A curriculum is a planned document which states explicitly the aim of learning, what to be learned and activities that will facilitate learning. The review of the English Language (EL) curriculum has involved many educators who have a direct influence on English Language teaching such as Heads of Department, teachers of English, academics and Ministry of Education officers. The result provides the guidance that teachers need to develop all learners on a strong foundation for effective language use and communication (Alhaysony, 2017).
	A curriculum is viable if it is dynamic, realistic, implementable and coverable within the time stipulated. The status of the Senior Secondary School (SSS) English language curriculum can be achieved by subjecting it to continuous evaluation (Gwarjiko, 2015). One way it should be done, is to seek the opinions of the English language teachers about it since they do its implementation in the classroom. Fullan and Pomfret (1977) asserted that teachers ought to have knowledge and understanding of the programme under implementation and such knowledge relates to components of the curriculum such as philosophy, goals and objectives, subject matter and implementation strategies.
	The English curriculum in Senior Secondary Schools in Nigeria is poised to find out how well the school has prepared learners for life outside school. The questions begging for answers through WAEC designed curriculum are how well the learners understand Oral English? The extent to which the learner’s Oral English can be easily understood (when he/she speaks the language). How well the learner can comprehend what he/she reads, i.e. how much meaning he/she can draw from the sentences or passages he/she reads? And finally, how effective the learner can write for others to understand? (Amuseghan, 2007).
Generally, speaking is perceived as the most fundamental skill to acquire. Since the onset of the communicative era, it has been treated as the ultimate goal of language training and its proper development has become the focus of attention to both teachers and learners. However, it is also a commonly recognised fact that achieving proficiency in foreign language speaking in classroom conditions is not an easy task (Alqahtani, 2019). In order to acquire the status of an effective relevant curriculum, an English language curriculum must guarantee ease in comprehension, interpretation and application.
Usually, curriculum innovation is accompanied by supporting materials such as individualised learning units, original sources, extension pamphlets and resource packs. The latter should be in addition to the conventional reading materials which the pupils are expected to cope with such as textbooks, reference books, handouts, worksheets and chalk-board notes (Ishola, 2017). The aspect of curriculum content of Senior Secondary School English language includes the Oral English otherwise known as oracy skills. Topics such as consonant cluster, stressed and unstressed vowel sounds, syllable and stress, intonation among others are all enshrined in the curriculum (FRN, 2007).
Basically, Oral English can be classified into segmental and Supra-segmental features. Segmental features are vowel and consonant sounds. These (segmental features) are captured in the Senior Secondary School English Language curriculum as consonant clusters at the initial, in the middle and final positions of words which is referred to as consonant clusters of two, three or four at initial, medial and final position. Syllable, stressed and unstressed are also captured in the spoken skill aspect of the curriculum. Other topics ranging from intonation (rising and falling) with great emphasis on mood, such as surprise, polite request, imperative, interrogative, wishful expression, listing of items among others are captured under Supra-segmental phonemes (FRN, 2007). 
	Okonkwo (2016) reported that the 2016 May/June results of the West African Senior School Certificate Examination (WASSCE) which were released on Friday, August 5, 2016 were recorded with mass failure. The examinations body announced that it withheld the results of 137,295 candidates, representing 8.89 per cent of those who took the examinations. This, according to Ol5 Ad3nip4kun, the Head, Nigeria National Office, was due to examination malpractice. “The cases are being investigated and reports of the investigations will be presented to the appropriate committee of the Council in due course for consideration,” he said.
 Furthermore, the examination bodies said that of the 1, 552, 758 students who sat for the May/June exams, 878,040 candidates, representing 52.97 per cent, obtained credits in five (5) subjects and above, including English Language and Mathematics. This shows that the performance is not encouraged because 52% is just above average which calls for adequate attention from the educational stakeholders. In another development, Fapohunda (2017) reported that only 59.22 per cent of the participants had credits in 5 subjects and above, including English Language and Mathematics.
Announcing the results in at the WAEC headquarters in Lagos, the head of National Office (HNO) Mr. Ol5 Ad3nip4kun, said the performance was a significant improvement compared to last year, which was 52.97% and 2015, which was 38.68%. In the analysis of the results, the director said that 1559,162 candidates sat for the examination, of the total number of the candidates that sat for the examination, only 923,486 candidates representing 59.22% obtained minimum of credits in 5 subjects and above including English language and Mathematics.
In a similar vein, the National Examinations Council (NECO) announced the release of the June/July 2017 Senior Secondary Schools Certificate (SSCE) with a total of 745, 053 candidates representing 70.85 percent out of the entire 1, 051, 472 that sat for the examination having at least 5 Credits and above including English and Mathematics. Candidates from the French speaking African countries who sat for the NECO SSCE will not be able to gain admission into any Nigerian university because none of them could make Credit in English and Mathematics (Young, 2017). This is as a result of the fact that English is not their official language.
Young (2017) also reported that the number of candidates that passed with good grades represents 1.11 percent improvement in the overall candidates’ performance when compared with the 2016 student’s performances in all the subjects as stressed by the Registrar/Chief Executive NECO, Professor Charles B. U. Uwakwe. From the foregoing, it is evident that students’ performance changes from time to time which calls for immediate attention from the stakeholders.
2.4 Mother Tongue Interference on Learning English
The mother tongue influence on spoken English language is an effect of bilingualism or multilingualism. It is a linguistic situation whereby the features of the first language are being negatively transferred to the target language. It is a process that occurs during the period of learning. According to Alabi (2007), the term implies a re-arrangement of patterns that result from the introduction of foreign elements into more highly structured domain of a language such as (bulk of) phonology, syntax as well as some areas of vocabulary culture and discourse. Some people claim that they can tell what part of the country a Nigerian belongs from the way he speaks English language (Alabi, 2007).
This kind of skill in so far as it exists due to the recognition of typical pronunciation of English by the speaker involved. One of such typical features is that of Igbo speakers of English, even well educated, one tends to transfer the vowel harmony system of their languages into English language. They say (folo) instead of (fↄlƏʊ) for the word "follow" because the sequence of (ͻ) and (ͻ) in two successive syllables is not permissible in Igbo Language. Alabi, (2007). Hausa speakers of English tend to insert a vowel between a syllable, for instance (rezigineIʃen) instead of (rezigneIʃƏn) for the word 'resignation.'
Furthermore, Yoruba speakers of English generally nasalize English vowels which are preceded by nasals. For example; they say (mͻnin) for English word 'morning' (mͻnin).  Ofuaya (2007). Also, Yoruba speakers in Ilorin South as the case study for this research are fond of inserting vowels between consonant clusters as this does not occur in the phonological structures of their language as well as in many cases after final English consonant. Thus: 'paipu' for 'pipe'(water), other examples are; (situauti) for 'stout' (firi) for 'free' (firiji) for 'fridge' (tiri) for 'tree' (buredi) for 'bread', (kardi) for card, (madamu) for madam.
It is a well-known fact that the Nigerian students learn the English language mainly for their books. The teacher plays only a secondary role, especially once the only introductory stages have been passed. The Nigerian pupil who is thus left to a pronounced reliance on books finds that even the orthography of English is bewildering and almost frustrating in its complexity and inconsistency. Apart from the fact that English orthography is different from that of his native tongue, although the basic alphabets fundamentally are similar at least in appearance and to a much less extent in the kind and quality of sounds represented. (Abiri et al, 1966). 
The Yorba pupils are confronted with an inconsistent representation of sounds they find that similar sounds in English do not always have the same graphic representation as is evidence by the words; go, row, sew, though, toe, oh, folk and hoe. They even find that the same visual pattern does not always convey the same sound, as may be observed from the different sounds represented by the combination - 'ough' in these words: though, plough, and rough. (Abiri et al 1966). 
Phonologically, English sounds include (g), (e), (3), (g), (tj), (f) and (ct3) which are not represented in Yoruba language are substituted with the equivalence in Table 1:
Table 1: Yoruba Words that are Substituted for English
	Underlined sound 
	British Sound 
	Yoruba Equivalence 

	among 
	/ɚ/ 
	/a/ 

	shirt 
	/ʃ/ 
	/s/ 

	judge 
	/dᴣ/ 
	/j/ 

	educated 
	/dᴣ/ 
	/d/ 

	pleasure 
	/ɜ/ 
	/s/

	through 
	/ɵ/
	/t/ 

	there 
	/ɠ/ 
	/d/ 


Also, the errors which sprang up as a result of first language influence are grouped into seven (7) categories by Alabi, (2009). 
1. Over- differentiation of sounds; This happens when distinctions in Nigerian languages which are not present in English language are forced into English, for example; Hausa will say /kworent/ for 'current' instead of /kerent/, Igbo will say hjdl instead of 'oil' hill Alabi, (2009). 
1. Under- differentiation of sounds: This occurs when one sound in the first language is used for more than one sound in English. For instance; Nigerian are vowel /i/in the first language for /I/ and /i: / in English also /a/ in the first language for /ᴂ/ and /a: / in English (Alabi, 2009).
1. Hyper-correction: This is a peculiar problem faced by many Yoruba speakers during the learning of English. For example; Nigerians pronounce /tʃ/ and /s/ in words like wash and seed which is wrong, it should be /ɜ/ and /s/ in worlds like wash and seed (Alabi, 2009).
1. Sound- substitution: Since the totality of English phonemes is considerably greater in number than the segments of our first language (mother tongue), the substitution of alien sounds with the close equivalents in first language seems inevitable. For example; /ei/ may be substituted for /e/, /z/, with /s/, /ɠ/ for /ɗ/ and /ɵ/ with /t/ as in 'dose tins' instead of 'those /ɠǝѵz/ things /ɵijz/ Alabi. (2009).
1. Re-interpretation of sound: This occurs in consonant clusters that are combating more consonants side by side but do not feature in most Nigerian languages. 'Screw' is pronounced as 'Sicrew' (wrong) and fiful instead of 'people' Alabi, (2009).
1. At the supra segmental level, many Nigerian languages are syllable-timed. Accent is placed on each syllable. So, the transfer of this quality into English would destroy the desired and correct into nation of rhythm of the utterances because English is stress-timed (Alabi 2009). 
The age at which students start to learn English language is the factors why many of the students find it hard to improve their speech habit. The home affords the child's first language lessons. His mother is the first language teacher. There is ample evidence to show that children to parents in the higher occupational groups are definitely superior in every phase of language than children from the lower occupational groups Jacob, (2014).
In the typical middle-class home, the child is taught early that language is important. He is encouraged to talk about his experience. He is surrounded with books and reading materials. His use of "proper" language formulation and vocabulary is a matter of concern to all. In the home of lower class, however the emphasis upon language is much different. There will be fewer books and magazines, there will be less encouragement and support for the child's use of 'proper' language usage while those from the illiterate homes do not have much opportunity to make use of the language. These differences are reflected in the speech development of children entering school (Jacob, 2014).
Students already have their first language and as such face problem of interference in the English language. This means a negative transfer of their first language into the English language. Such negative transfer of habits from one language influences the spooking English of students (Obanya). Croft (2005) was of the opinion that in teaching and learning of a second language, one of the problems to resolve is the tyranny of the first language in the learners' usage of the other language which in this case is English language. A study by Ofuya (2008) shows the need for introducing and emphasizing the spoken language at the early stages of language teaching and learning. 
Furthermore, some students have educated parents that encourage them to speak the English language at home and at all times. This surely helps to improve the child's mastery of the language and also gives the child more confidence in the use of English language. This enables the child to speak freely in English language. On the other hand, some students that come from homes where their parents are illiterate farmers or labourers are not encouraged to speak English language because whenever the students speak English language, the parents and other members of the family make fun of the students so they are discouraged Ofuya (2008).
It is confirmed. by Obanya (2008) that many of the students who passed through standard private nursery and primary schools are better in spoken English than their counterparts who passed through the public primary schools. Print and Electronic media are among the range of amenities that the well-to-do parents can provide for their children because print and electronic media enhance knowledge and children are limited without the amenities. If they are deprived of electronic media, their learning will be hampered because no teacher can do the job of an electronic media.
In the actual fact, children learn a lot more about language in an informal manner through the electronic media. Through the electronic media, children can learn English language by listening to or watching programme such as "empire kids". Therefore, early exposure to the media enables the children to learn English language better. In the same rich families, their parents could afford to buy the children some picture books in English language which helped the children master English alphabets even before entering a classroom. This in virtually all the skill areas than their counterparts who do not have such opportunities.
The kind of home a child comes from helps in minimizing mother tongue influences on oral English. Mother tongue disrupts the smoothness of communication, students with lack of confidence tents to use mother tongue instead of proper English. Many students from different native cannot pronounce many words correctly. Some are ‘measure’, ‘pleasure’, ‘treasure’, ‘support’, ‘develop’, ‘College’, ‘bus’, ‘school’, ‘zero’, ‘pleasure’, ‘treasure’, ‘smart’, etc…. English is an evolving language. We can also speak English without the influence of mother tongue slowly. It cannot be done overnight. 
For example, North India have the accent of pronouncing ‘sh’ as ‘is’ this is called mother tongue influence. While pronouncing “s” it is as “j” for example the word “position” as “Bojision”. If a south Indian and a North India suffer from this and are talking about making things ‘simple’ you might hear it as either “simble” or “Simple”. Or you could hear “konstruksm” (construction), “bhaat” (what), “aadio” (audio), breakphast (breakfast). These are the few symptoms of this “disease” so, beware of “the disease”.
In learning second language students must concentrate in pronunciation. As English has been an accepted as the language of travel. Many students feel shy to communicate with others. They endeavour to speak very rarely hence mother tongue influence. Every language affects English learners differently so, we can’t simply list out all the common mistakes. This post would be too long! If you are a complete newcomer to the country, you’re in, then it can be hard to identify at first. The longer you stay, the more often you’ll notice the same mistake occurring, which likely a sign of the mother tongue is interfering pay attention to mistakes you students make, and when you come across the same ones over and over again, ask somebody who speaks the local language if it might be caused by that language.
It’s definitely worth doing this, because letting students know when they’re being influenced by their mother tongue is a good way of stopping it happening again. Equally, if you start learning the local language, you’ll find yourself understanding mother tongue influence a lot more, and will be able to correct it far more easily. This is an added bonus of taking the plunge and learning the language. You can also use other people’s research, there are plenty of “How (language) affects English learning” article online and many books have been written on the subject too. All you need to do is find one that applies to the language (s) of the country you’re in, and you’ll be set.
Shruti Pal Central Institute of Education (India) Pronunciation is not a major problem in a language classroom until it hinders meaning making. For instance, when dealing with minimal pairs, it becomes essential to pay attention the pronunciation of words. In the Indian context, Hindi (and its dialects) is the mother tongue of a majority of the population and the number of speakers of English as a second language is on the rise. A good number of people use the two languages and the impact of Hindi on English pronunciation is evident in speech. The study talks about the differences in the sound systems of two languages (English and Hindi) and how these differences cause problems in acquisition of second language sound system. The study attempts to identify the sounds of English which are the most affected by the sounds of Hindi, and to suggest classroom activities to help reduce this effect. This paper also presents a few sample activities created for the purpose.
In the Indian context, the capabilities to converse in English have become an issue related to jobs and prestige. Indian movies such as “English” ‘Vigils’ reflects the state of the Indian society and the value that it attaches to the language and the skill. Speaking skill does not get its due share of attention in the average Indian classroom. It is assumed that the learners will pick up the skill from other classroom activities and instructions. As a consequence, the India learners of English are not able to develop proper skill and confidence to converse in English.
Peanington and Richards, (2007), point out that ‘pronunciation is largely identified with the articulation of individuals’ sounds and to a lesser extent, with the stress and intonation patterns of the target language. This reflects in the India classroom as sounds are emphasized in the Indian classrooms but speech in native-like accent is not given much importance. Another reason for this could also be the fact that the variety and a number of dialects found is vast to such an extent that it is practically. Thus, the sounds of a language are very important in India classroom and are the area of problems relating skills. There is a need to identify the problems related to pronunciation in the India context. 
The data analysis helped identify and conclude that: 
· The major pronunciation problem areas faced by speaker of Hindi were:
1. Fricative Sounds such as /s/, /, /z/, /ᴣ/, /dᴣ/.
1. Plural makers
1. Consonant clusters.
1. Vowel sounds which differed from the Hindi sound system and had varied spelling.
1. Words which displayed a sound and spelling disparity.
· Out of a total of 13 selected sound positions, improvement was seen in 6 positions. The results were constant at 4 positions and showed a regress at 2 positions. It was observed that in the sounds showing regress in the two specific cases was due error different from that in the pre-test.
· The realization and acknowledgement of correct spoken language enhance the spoken skill of the learners in multifold manner. Learners were more confident in speech and attempted to speak in English more often.
· The consonant sounds are easier to learn than the vowel sounds. This is because the differences in the consonant sounds are more evident (to the Indian audience) in comparison to the minute differences in the vowel sounds.
Correct speech is emphasised over fluent speech in the Indian context. It is thus important to understand the factors affecting correct spoken English. The results of this study help us understand these factors and have implications for classroom planning and curriculum transaction. Teacher in the Hindi speaking belt can benefit from the study and help their learners work on their pronunciation skills by planning appropriate classroom activity and instruction. That is the language a child first come in contact with depending on the environment he/she is born and raised while second language is a language that is later learnt at adult stage.
The research is aim at investigating or identifying the various ways or forms through which Hausa language interferes on the syntactic level of second language. Because of the late arrival of Europeans to Northern Nigerian where Hausa is spoken, English is not as fully embraced by the Hausas as is the case with their southern counterparts. English language seems to have some communication syllogisms, that is extension of sense and sure of lexical items and local idioms. The syntactic interference of the Hausa language on English language is the focus of this research study. Therefore, this study aims at identifying the interference of Hausa syntax on the syntax of English.
The best way in which interference can be corrected is to apply the theory of contrastive analysis (C.A) where the different aspects of mother tongue first language are to be compared with those of the second language. This will help the learners to understand their problems and find the ways of solving them. More so, the use of contrastive analysis helps the teachers to point out which is/are to be given more attention in the second language learning, there is need also of constant practices if what has been learn t by the learners. Lado (2017) emphasises the practicability of language learning. It is only through this practical means that the learner can easily understand the knowledge of the target language.
	The teachers to the second language learners should try to use the findings of psychologist, linguist and other researches to different researchers. This will help them to know more about the language and the model to be used for effective teaching without facing much difficulty in the process of teaching. The researcher also suggests that the teacher should be critical of the textbooks and select those who which are more appropriately clear for better language learning.
Thus, it is significant for the teachers to look for the useful materials that the learners can understand easily. The teachers should also bear in mind that before teaching any aspect of the second language it is vital for them to look at its relationship with the first language. This will help them greatly to carefully plan their lessons and use appropriate teaching method. The second language learning teachers should bear in mind that the principles task in the second language learning is the mastering of the finite system by which linguistic creativity is achieved.
	The researcher would like the teachers to take note of the suggestion given above, so that they can use them to minimize the problem of language transfer and other learning difficulties in teaching the second language. Judith Makse Patrick, it is a theoretical paper which highlights the interference of mother-tongue on the English pronunciation of senior primary school pupils in Nigeria. The Nigeria policy on Education stipulates that it is at this level pupils encounter English as a medium of learning for the ‘first time’ of each of the listed 521 local language listed, each community has its own peculiar challenges in this aspect of second language learning in this paper however, only four languages from the current figure were studied; these are Yoruba, Hausa, Igbo and Tiv.
	Errors may occur due to the fact that some of the English sounds are not found in their mother-tongue it has rightly been observed that in the first language learning, the learner is highly motivated and is surrounded by a conductive linguistic environment, the kind that the second language learning lacks. This implies that though language learning is generally difficult, second language learning has greater problems which result in the greater number of errors in performance of second language users. Interference can be identified according to regional variation in Nigeria, especially, in phonology and Lexis.
Certain pronunciation is identified with members of an ethnic group and when all the makers of the group are present in a particular speaker, one can be fairly certain that the speaker in question is a member of that ethnic group by birth or upbringing. Yasir IqBal Department Language and Social Sciences AMA International University This paper aims to study new techniques in second language learning concerning the lively use of the mother tongue in classroom situations.
In teaching English language classroom, different perspectives exist for and against the use of first language (L1) in English as a foreign language (EFL) classroom. The particular researcher examines and elucidates the impact of mother-tongue over learning a foreign language. Learning English is a great need of this age of globalization. As English language is a universal language, we can speak with people around the world one major objective for foreign language teaching and learning is to instruct the learner to be mastered in oral and written communication in the target language.
It has been observed more influence on mother-tongue could reduce the efficient and accurate level of learning language. In the meantime, Ur (12) observed that speaking is one of the most important skills it needs to be polished by the people to be mastered by the people in speaking such as grammar competence, listening skill, vocabulary and pronunciation:
1. Examination of young learners learning and development of linguistic context.
1. Questionnaire based on the attitude of student’s preference in English over mother tongue in the Basic English language classroom and outside.
1. Focus groups, interview and text writing at AMAIUB pren 300 (preparatory English Language) the aim of the study is to discover the student, perception and skill being multi lingual in English classroom and had given the assessment how the use of mother tongue in pren 300 may influence their identity. The interview questions were being asked in the light of language on identifies an impression of mind.
1. Students observed and answered realistically, the prohibition against mother tongue in the classroom, are most important.
Abdul Rahuman carried out a study to determine the mother tongue influence on learning English as a second language and related issues among Tamil speaking students. The sample comprises forty students from the first year of faculty of Arts, South Eastern university of Sri. Lanka. It covers Muslim and Tamil students of the Eastern province. Both qualitative and quantitative research methods were used for the purpose of this research. These are two types of data that include task sheets of errors and the background of the students. According to the survey, sentence of errors which had Tamil influence were identified.
2.5 Factors Influencing Mother Tongue on Spoken English Performance
The foundation for an eventual mastery of the four basic skills aimed by the Nigerian learners of English language- reading with reasonable understanding. Writing and speaking with reasonable accuracy and intelligibility and intelligent apprehension of spoken English are laid at the primary school stage. It is therefore of crucial importance that the teachers of the primary classes should themselves have acquired an adequate control of these skills. But unfortunately, this is far from being the case with most primary school teachers in Nigeria and those students will carry this to the secondary school.
It has been observed by the researcher that in order to learn a foreign language with any degree of success, a student must hear that language spoken often and well over a fairly lengthy period. In turn, the learners must understand and speak the language in situations within their personal experiences. Thus, the more the student is exposed to good model and the more relevant the materials appear to him, the more likely he is to make considerable effort needed to speak the language well Joseph, (2003). 
Montaigne (2017) seems to prove this assertion in his easy titled "De I' insition des enfants." Montaigne learnt to speak Latin as a child, he was subjected to the use of Latin every day and within two years, "without books, rules, Whipping or whining he acquired as pure as a Latin tongue as his master could speak." But where the teacher is a bad model, the students are to in-exact repetition of sounds which remain unconnected but rather make students persistent in wrong pronunciation. In spite of the time and energy that might even be wasted on teaching such students speech behavior will remain unimproved or might even be destroyed completely. This problem is affecting many of our secondary schools in Nigeria. The situation would have been fairer for an English language teacher if the number of students per teacher had been kept smaller say between ten and twenty students per teacher.
Unfortunately, the situation in Nigeria today is such that an English teacher is given as many as fifty to two hundred students per class and he is expected to teach pronunciation to the class. In such a case, there is a limit to which the teacher can influence the students' speech behavior since the teacher has little or no room for monitoring individual student's performance. This apparent lack of concern for the individual in a pronunciation class is therefore a major factor as to why students' speech behavior has not changed in spite the vigorous teaching Montaigne, (2017).
The problems of equipment for teaching the pronunciation of English are also alarming. The use of pre-recorded material in the form of tapes could complement the efforts of the teachers in their teaching of English if they are available. But schools which can afford to purchase such materials as well as the machines for playing them are very rare indeed Yusuf, (2018). Any programme aimed at improving the teaching of English in Nigerian schools should include a consideration of the possibility of equipping miniature language laboratory. Although in the words of Corder (2005), the language laboratory that it is wrong to assume that a language laoratory is the final answer to all language learning problems and whereas the language laboratory is just a powerful aid if properly used but a waste of time and resources if improperly used.
There is no gain saying the fact that well-furnished and adequately utilized language laboratory will foster the learning of pronunciation in schools. In spite of its value however, many schools and colleges do not have any and many teachers of English language have never used a language laboratory either for self-training or for training others Corder, (2005). The researcher cannot deny the fact that a well-equipped language laboratory affords the students the opportunity to listen to their teacher's model, carryout his instructions, copy his speech and answer his questions at once. It also affords the teacher the opportunity to monitor each student's speech production and advise the student without disturbing the level of development of other students Corder, (2005).
That apart, the students can listen to their own speech and make comparison with other models produced to aid them; they can make self-corrections if need arises. But most schools lack these facilities and so lack of teaching materials is a contributing factor to the mother tongue language influence on English words Dairo, (2005). For example, in a class of forty students or more, there is hardly any other way the teacher can individualize instructions on pronunciation in the absence of good teaching aids. The teacher can neither here nor correct at once the individual student's speech mistakes (Dairo, 2005). 
2.5 Appraisal of the Literature Reviewed
The literature reviewed shows that use of mother tongue as a medium of instruction at secondary school education may be advantageous to the students since students at that age easily associate with a familiar language and mother tongue is their instrument of thought. However, the linguistic differences between mother tongue language (L1) and English language (L2) - may either transfer or interfere with L2 acquisition. It can be deduced that indeed there is interference or transfer (negative or positive influence) of mother tongue to English. The gap that emanates from these findings is that they do not explicitly bring out an analysis of mother tongue and its influence on performance of English in the context under study.
In addition, the literature review addresses the issue of contrastive analysis which dwells on comparing various aspects of mother tongue interference on English language. The literature on contrastive analysis is important since it puts the researcher into questioning whether mother tongue in the context of study influences the students spoken English. Furthermore, the literature reviewed addresses the issue of some of the scholars like Kamano and Bamgbose have highlighted the importance of motivation self-confidence, a good self-image as an approach to teaching English. Various scholars have shown that there is a relationship between the use of mother tongue and learning of English skills.
However, they do not analyze mother tongue and its influence on performance of English. Therefore, there is need to analyze the use of mother tongue and its influences the acquisition of English skills. Moreover, there is need to find not only the prevalence of use of mother tongue but whether use of mother tongue has an influence in the performance of English in Ilorin South. The literature reviewed has also discussed the issue of code switching, code mixing and the attitude of stakeholders towards use of mother tongue. 
This study sought to find out whether there was an influence of use of mother tongue on performance of English. So, in what ways does the use of mother tongue influence the learners’ performance in English? The inadequacies and weakness from other studies have led to various scholars for instance, Hasindu (2009) and Ochieng   to recommend that a study be done on the influence of mother tongue on performance of English. Consequently, the researcher endeavored to find out whether there is an influence of use of mother tongue in public and private day secondary schools of Ilorin South on students’ performance in English.
Literatures of many scholars have been reviewed in investigating how first language influences the spoken English of secondary school students. Views of various scholars have been looked into, in the aspect of phonetics and phonology, the status of the languages under study that is, Yoruba language, English language and Nigerian English. Also, the aspect of interference or the influence it has on students. It has been known and investigated from previous and modern investigations that the influence of first language on spoken English can be caused by the home background of the students.
Poor teaching can also influence the spoken English of students. The environment in which the class takes place matters a lot to the effective and efficient teaching of spoken English. The situation in Nigeria today is such that an English teacher is given as many as fifty (50) to two hundred (200) students per class and he/she is expected to teach pronunciation to the class. In such a case, there is a limit to which the teacher has little or no room for monitoring individual students' performances Montaigne (2017). The literature reviewed has been carried out to investigate the influence of first language on the spoken English of secondary school students in Ilorin South Local Government Area of Kwara State. 
 

CHAPTER THREE
RESEARCH METHODOLOGY
This chapter describes the methodology that guided the study. The focus is on the techniques and procedures to be used with detailed information on the methods that was employed in carrying this study and it is presented under the following heading:
3.1 Research Design 
3.2 Population of the Study 
3.3 Sample and Sampling Techniques
3.4 Research Instrument 
3.5 Validity of the Instrument 
3.6 Reliability of the Instrument 
3.7 Method of Data Collection 
3.8 Method of Data Analysis 
3.1 Research Design
The research is a descriptive survey type. The descriptive survey is considered appropriate for this study since the population comprises secondary school students   of selected government and public secondary schools in Ilorin South and the extent to which the use of mother tongues influences spoken English. The study therefore describes the influence of mother tongue on the spoken English of students in secondary school in Ilorin South LGA, Kwara state.
3.2 Population of the Study 
The population for this study comprises all the senior students of Ilorin South local Government Area of Kwara State. The target population covers selected secondary school Two SS2 students in public senior secondary schools in Ilorin South Local Government Area of Kwara State.
3.3 Sample and Sampling Techniques
Respondents for this study were senior secondary school (SS2) students from public senior secondary schools in Ilorin South Local Government Area. The sample for this study was drawn from (5) selected schools which is twenty students each school making one hundred students in all the five (5) selected schools. The students were randomly selected from the sample senior secondary schools. The selected students in the five (5) secondary schools were one hundred (100) students all together. 
3.4 Research Instrument 
The collection of data was carried out with the use of questionnaire. A self-developed questionnaire was employed for eliciting responses from the students. The questionnaire contains vital information on the influence of mother tongue language on spoken English. The questionnaire was prepared by the researcher and was administered to the secondary school students in five (5) selected schools in Ilorin South Local Government Area, Kwara State. The questionnaire contains two parts. Section A was the personal information of the students, such as gender, age and parental occupations. Section B contain questions that have been formed from the purpose of the study which deals with the background of the students, availability of language teaching equipment and so on.
3.5 Validity of the Instrument 
Validity of the instrument is important since they focus on accuracy and meaningfulness of inferences. The questionnaire was shown to experts who are experienced lecturers in the Department of English for constructive criticism before it was shown to researcher’s supervisor for modification and approval. Having satisfied for use, the final draft was printed and administered. 
3.6 Reliability of the Instrument
[bookmark: _Hlk174790948][bookmark: _Hlk176370363]The reliability of the instrument was determined by adopting a test re-test method using Pearson product moment correlating co-efficient. The researcher administered the 20 copies of the questionnaire on the respondents outside the study sampled schools. The data yielded a correlation coefficient of 0.76 indicating that the instrument was reliable for use. 
3.7 Method of Data Collection
A letter of introduction was collected from the Department of English to the six (6) schools sampled for the study. After obtaining permission from the principals of the selected schools and their respective English Language teachers are thoroughly briefed, the researcher gave the questionnaire to the concerned teachers. Immediately the teachers administered the instrument to sampled students.


3.8 Method of Data Analysis
Data analysis involves computation of certain measures along with the searching patterns of relationships that exist between the dependent and independent variables. The data collected were analysed using descriptive statistics (frequency count and the percentage.			


CHAPTER FOUR
DATA ANALYSIS AND RESULTS
This chapter presents the analysis of data, result derived from the analyzed data and the discussion. The analysis is in line with the research questions in chapter one. The results of the survey are presented in a descriptive format supported by presentation of tables. A total of 100 questionnaires were administered to the students and all were returned giving a 100% response rate. The 100% response rates achieved are well for research.
4.1 Descriptive Statistics
Table 2: Basic Information on Students and Parents’ Occupation 
	Students
	Gender 
	Age
	Parents’ Occupation 

	14 - 15 years 
	Male        49 
	55
	Civil Servant          50

	16 - 17 years 
	Female     51 
	41
	Business Man        30

	Above 18 years
	
	4
	Craft Man                2

	
	
	
	Others                     17

	Total 
	                 100
	100
	100


Table 2 indicates the students’ gender, age and parental occupation. The total number of students involved are forty-nine male and fifty-one female showing a percentage of 49% for male and 51% for female. The total age of the students that were involved are from age 13-15years is 55(55%) of the total number, 16-18years is 41 (41%) of the total number and 19years above is 4 (4%) of the total number. The table indicated that 50% of the students’ parents were civil servants, 30% were business men, 2% were craft men while 17% were of other occupation.
Table 3: Parents’ Educational background. 
	Parent’s Educational
	Frequency
	Percentage %

	No Formal Education                   
	2
	2.0

	Primary                                
	1                            
	1.0

	Secondary    
	20      
	20.0

	Tertiary                         
	77               
	77.0

	Total   
	100
	100.0


Table 3 shows parental educational background. It shows that (2%) of the students’ parents had no formal education, (1%) had primary educational qualification, (20%) had secondary school certificate qualification, while the rest (77%) had tertiary educational qualifications.
4.2 Analysis of Research Questions
	The results of the survey conducted for students on the influence of the mother tongue interference on Spoken English is presented. The purpose was to determine the level of mother tongue interference on students’ performance in Spoken English.


Research Question 1:  What are the influences of Mother Tongue on the students’ performance in Spoken English?
Table 4: Influence of Mother Tongue on the Students’ Performance in Spoken English
	S/N
	ITEMS
	Yes %
	No %

	1. 
	Do you communicate in English language at home?
	32
	68

	2.
	Do you have a private English language tutor at home?
	27
	73

	3.
	Do you have time to read or study on your own at home?
	96
	4

	4.
	Do your parents teach you English at home?
	32
	68


Table 4 shows the extent to which Mother Tongue influences students’ performance in Spoken English. It was revealed that students who do not use English as the major means of communication at home are not likely to perform well in spoken English. 32 (32%) of the students communicated in English at home while 68 (68%) of the students did not communicate in English at home. The table showed that 73(73%) of the students did not have a private English language teacher at home while the remaining 27% had private English tutor at home. The table also showed that 96% of the students had time to read or study on their own at home while 4% of the student did not. The table showed that 32 (33%) of the students that their parents teach English at home while the remaining 68 (68%) parent do not teach them. This study showed that Mother Tongue highly influences students’ performance in Spoken English in. Ilorin South Local Government Area, Ilorin Kwara State.

[bookmark: _Hlk177214651]Research Question 2: What are the influences of non-availability of language equipment on the students’ performance in pronunciation? 
Table 5: Non-availability of Language Equipment Influence on students’ performance in Oral English
	S/N
	ITEMS
	Yes %
	No %

	5. 
	Is your spoken English class a crowded one?
	45
	55

	6.
	Is there a library in your school?
	80
	20

	7.
	Do you access English textbooks in your school?
	64
	36

	8.
	Does your teacher make use of language laboratory?
	4
	96


Table 5 reveals non-availability of language equipment influence on the students’ performance in oral English. It was revealed that some oral English classes are crowded ones, 45(45%) of the students’ oral English while 20% did not, 64% of the libraries had textbooks in which the students had access to while 36 % did not. 4% of the students’ schools had language laboratory while 96% did not have. This implies that non-availability of language materials influences the performance of students in Spoken English.


[bookmark: _Hlk177214632]Research Question 3: What is the influence of poor teaching on the performance of students in oral English?
Table 6: Influence of Poor Teaching on Students’ Performance in Oral English
	S/N
	ITEMS
	Yes %
	No %

	9. 
	Does your English teacher come to class regularly?
	87
	13

	10.
	Has your English teacher ever come to the English class with recorded voices of native speakers of English?
	9
	91

	11.
	Does your English teacher give you practical exercises in the oral English classes?  

	63
	37

	12.
	Does your teacher correct you whenever you make error in Speaking English?
	83
	17


Table 6 revealed responses on the influence of poor teaching on students’ performance in oral English. The result showed that 87% of the students’ English teachers came to class regularly while 13% did not, 9% of the students’ English teachers has always come to the oral English classes with recorded voices of the native speakers of English while 91% of the English teachers did not. The table also showed that 63% of the students’ teachers gave practical exercises in the oral English classes while 37% did not, 83% of the respondents were corrected by their teachers whenever they make error in oral English while 17% were not. This implies that poor teaching has influence on students’ Spoken English.
4.3 Discussion of Findings
	The findings revealed that pronunciation has become a problem in the teaching of spoken English in Senior secondary school Ilorin South local government. This is as a result of lack of language learning facilities has a great influence on the spoken English of the student. This is supported by Herrick and Jacob, (1999), that children of parents in the higher occupational groups are definitely superior in every phase of language to children from the lower occupational groups. This is also supported by Adegbite (2008), that parents of the rich families could afford to buy the children some picture books in English language which helped the children master English alphabets even before entering a classroom. This shows that the kind of family or community a child is exposed to helps in minimizing mother tongue influences on spoken English.
It is a well-known fact that Public and Private secondary school student of Ilorin South learn English language mainly to pass examination. The teacher plays only a secondary role, especially once the only introductory stages have passed. Thus, senior secondary schools in Ilorin South pronounced words based on the influence of their first encounter with the world. The government secondary school students are left to pronounced reliance on books finds that even the orthography of English is bewildering and almost frustrating in its complexity and inconsistency. 
The students are confronted with an inconsistent representation of sounds. The student realized that similar sound in English do not always have the same graphic representation as is evidence by the words, go row, sew, though, toe, oh, folk, and hoe. Communication is influenced by the confidence that a student has, as well as the awareness and understanding of vocabulary and syntax. The performance of Yoruba medium of instruction group in the oral communication test was much better than their performance in the syntax text. The positive results in the oral communication test for the Yoruba medium of due to the participants in this study might be due to the participants having sufficient oral communication skills in their mother tongue language. 


CHAPTER FIVE
                     SUMMARY, CONCLUSION AND RECOMMENDATIONS
 5.1 Summary
	This study examined the influence of Mother tongue interference on senior secondary school students’ performance in spoken English. It also to investigate the influence of gender, age and parental educational background on interference level of students’ performance. Descriptive survey research was adopted for the study. Researcher designed instrument was used for data collection. Data were analysed using the frequency counts and the percentage. This chapter presents the summary of findings, conclusion and recommendations. Hence, the following summary of findings from the data gathered:
1. [bookmark: _Hlk177218231]It was revealed from the findings that mother tongue interference had a great influence on the spoken English performance of senior secondary school students.
2. Lack of language teaching resources had influence on the mother tongue interference of senior secondary school students’ spoken English performance.
3. More so, poor teaching method is also a factor that influences mother tongue interference on the spoken English performance.


5.2 Conclusion
[bookmark: _Hlk177218291][bookmark: _Hlk177218338]	Sequel to the analysis of the data collected for the study- the influence of mother tongue on the spoken English of secondary school students in Ilorin South Local Government Area of Kwara State, the following conclusions were reached. English language is inevitable to individual’s life because of its role as a world language; it is useful in communication in Nigeria especially economically, politically, socially and educationally. But with the use of English, there are some factors that are responsible for the influence of mother tongue on oral English of students.
Through the research work, the following findings were revealed. It was discovered that the learners (students) have problems with most of the sounds which were available in their mother tongue and they replaced the sounds with the ones that were found. They were also unable to differentiate a sound from other related and counterpart sounds. More so, the students pronounced sounds according to how the words were written down. This is because in the students’ mother tongue (Yoruba), words are written as they were pronounced and vice versa. The students find consonant clusters problematic and they removed certain consonants where there is a consonant cluster.
	It was discovered that the students’ home background influences their performance in oral English. English language teachers were more academically qualified than professionally qualified. Lack of language teaching equipment affects the spoken English of students. Many schools and colleges do not have any language teaching equipment, for example; language laboratory. Some of the teachers are good models while some are not efficient in their work because they have never used radio or tape recorder which is practical enough to aid good English pronunciation. Thus, it was found that poor teaching of pronunciation affects the Spoken English of students.
5.3 Recommendation 
	Based on the findings from this study, the researcher would like to recommend as follows:
1. [bookmark: _Hlk177218445]Parents should encourage their children to strive hard to learn and speak English language both within and outside the home. They should also assist the schools to equip their language laboratories, libraries either in cash or in kind because the Government alone cannot do this.
2. The students need to be enlightened on why they should be able to use English language fluently. They should use their leisure hours to read novels, newspapers and magazines at home. Students should be exposed to English language earlier in life so that they would master the pronunciation pattern better.
3. The number of students per teacher that is (in the English class) should be kept smaller, say between ten and twenty students per class so that the teacher will be able to monitor individual students’ performance. Over-crowded class should be avoided in oral English classes.
4. Teachers of English language should discuss with the students using the English spoken language always. Teachers should teach English like they would teach in the mother tongue. Teachers should also make the teaching of English as real as possible through the use of adequate language teaching aids.
5. Government should ensure that Spoken English is taught to the students and the examination at the end of the secondary school education should be made compulsory for all students with adequate implementation by the Government. The Government should provide language laboratory and other equipment to facilitate good teaching and learning of Spoken English.
5.4 Suggestions for Further Studies
On the part of the students, students should try to learn and master the area of differences between the sound system of their mother tongue and the sound system of English language. They should also be conversant with the proper usage of the English language sounds. They should try to apply the proper pronunciation on English words whenever they are speaking. They should be a companion of their pronouncing dictionary.
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APPENDIX
DEPARTMENT OF ENGLISH EDUCATION
EKITI STATE UNIVERSITY, ADO-EKITI, NIGERIA
QESTIONNAIRE ON INFLUENCE OF MOTHER TONGUE INTERFERENCE ON SENIOR SECONDARY SCHOOL STUDENTS’ ORAL ENGLISH PERFORMANCE IN ILORIN SOUTH LOCAL GOVERNMENT AREA, KWARA STATE, NIGERIA
Dear respondent,  
	This questionnaire is designed to elicit information on mother tongue interference influence on spoken English academic performance of senior secondary school students. This questionnaire is designed to gather information to assist in carrying out this research. Kindly respond honestly by ticking the appropriate honest responses to the items in the questionnaire would be going a long way in assisting the research to make vital suggestions on how secondary school student’s academic performance would be improved. Information given would be treated with utmost confidentially. 
Thanks for your co-operation. 
Yours faithfully,
SHUAIB, S.


SECTION A: PERSONAL DATA
0. Name of School: _________________________________________
0. Gender: Male (	)	Female (     )
0. Age: 13 -14 years (	) 	15-16 years ( 	)	17 years and above   (    )
0. Parental Occupation:  (     ) Civil Servant (    )  Business (    ) 	Craft (    )
Others	(    )
SECTTION B: Influence of Mother Tongue Interference on Spoken English   
INSTRUCTION: Please tick (√) that best expresses your opinion on the following items based on your experience on Influence of Mother Tongue Interference on Spoken English, using the following scale: Yes or No.
	S/N
	ITEMS
	Yes %
	No %

	Research Question 1: What are the influences of Mother Tongue on the students’ performance in Spoken English
	
	

	1.
2.
3.
4. 
	Do you communicate in English language at home?
Do you have a private English language tutor at home?
Do you have time to read or study on your own at home?
Do your parents teach you English at home?
	
	

	Research Question 2: What are the influences of non-availability of language equipment on the students’ performance in pronunciation?
	
	

	5.
6.
7.
8.
	Is your oral English class a crowded one?
Is there a library in your school?
Do you have access to English textbooks in your school?
Do your teacher make use of language laboratory?
	
	

	Research Question 3: What are the influences of poor teaching on the performance of students in oral English?
	
	

	9.
10.

11. 
12.
	Does your English teacher come to class regularly?
Has your English teacher ever come to the English class with recorded voices of native speakers of English?
Does your English teacher give you practical exercises in spoken English?  
Does your teacher correct you whenever you make error Speaking English?
	
	


Thank You

