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ABSTRACT
Teaching Literature-in-English is not just to get an answer from a student, but thoroughly thought out to bring creative answers from learners. The job of the teacher seems not to just transfer knowledge to students, rather, to lead them to become competent readers. This study therefore examined the assessment of techniques for teaching Literature-in-English in Senior Secondary Schools in Ilorin-south Local Government Area of Kwara State. It also sought to investigate the influence of teachers’ gender, qualification and experience on techniques for teaching Literature-in-English. The study adopted a descriptive survey of cross-sectional subtype. The population of this study comprised all senior secondary school teachers in Ilorin-south Local Government Area of Kwara State. Purposive sampling technique was used to select 112 Literature-in-English teachers for the study. A researcher-designed instrument was used to gather data from the respondents. The reliability of the instrument was determined by adopting a test re-test method using PPMC and a reliability index of 0.81 was recorded. Data gathered were analysed using both descriptive and inferential statistics. Percentage was used to describe the demographic data of respondents. Mean rating was used to answer research questions, while the independent sampled t-test and the One-way ANOVA were used to test all the formulated hypotheses at 0.05 level of significance. The findings of this study revealed that there are various techniques senior secondary school teachers employed in teaching Literature-in-English; there was no significant difference in the techniques male and female teachers employed in teaching Literature-in-English df (110) t= 0.32, p > 0.05, p > 0.05; there was a significant difference in the techniques employed by qualified and unqualified teachers in teaching Literature-in-English df (110) t= 3.04, p < 0.05; and there was a significant difference in the techniques very experienced, experienced and less experienced teachers employed in teaching Literature-in-English F (23.46), p < 0.05.The study concluded that there were various techniques teachers employed in teaching Literature-in-English. It was also discovered that there were inconsistencies in the influence of teachers’ variables on techniques and resources employed in teaching Literature-in-English. Based on the findings and conclusion, it was recommended among others that teachers should employ appropriate techniques for teaching Literature-in-English as this would make Literature-in-English more interesting to students by erasing boredom.
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CHAPTER ONE
INTRODUCTION
1.1 Background to the Study
Literature-in-English is one of the core subjects of study in Nigerian Senior Secondary Schools especially for students with the intention of offering courses like English language, Law, History and International Relation, Mass Communication, Theatre Arts, etc. in the tertiary institutions in Nigeria. These set of students are expected to pass the subject at credit level in the Senior Secondary School examinations to gain admission into Nigerian tertiary institutions of their choice. Apart from being a core subject for some set of Senior Secondary School students in Art class, Literature-in-English has other diverse gratifications, one of which is that, it widens and broadens students’ academic horizon.
[bookmark: _Hlk137611212]Senior Secondary School students offering Literature-in-English are expected to be more proficient and grounded in English language (the language of education). Their writing and reading skills should be more refined and developed and their vocabulary be broadened since Literature-in-English students are asked to read and supply answers, and sometimes, they are to apply answers to some questions (Alexandra, 2021). To give credence to this, Ayo (2003) submits that the utilities of Literature could be educational, cultural, moral, recreational and socio-political. Literature-in-English helps to develop learners’ linguistic performance because it arouses their zeal and keeps the learners an ever-ready inclination to read.
[bookmark: _Hlk69898380]Moreover, it helps the learners to develop fluency and the ability to comprehend what is read. Literature texts are open to multiple interpretations and genuine interactions (Deane, 2020). Sometimes, there is an extreme problem of education being used as a means to an end which implies that education is being used majorly to turn out as accountants, lawyers, doctors, engineers, business managers, surveyors, teachers, etc. People in such situation can only be described as educated illiterates which may affect the functionality of the learning they have actually acquired. However, the study of Literature-in-English can have civilizing effects on the students, it encourages critical thinking and it has an emotional and aesthetic appeal (Abdalrahman, 2021). Afdian and Wahyuni (2020) state that Literature-in-English helps to stimulate the imagination of our students to develop their critical abilities and to increase their emotional awareness.
[bookmark: _Hlk69457301][bookmark: _Hlk137611275]Furthermore, Literature-in-English enhances students’ ability to communicate with others by acquainting them other people experience in their norms, cultures, belief, system, heritage, history, among others. Ismail, Ali and Us (2022) assert that learning Literature enables students to understand and appreciate cultures and ideologies different for their own in time and space, and to come to perceive traditions of thought, feeling and artistic form which the heritage the Literature of such culture endows. Divsar and Tahriri (2009) affirm that literature merits further attention as it widens learners’ understanding of their own and other cultures and creates opportunities for personal expression as well as reinforces learners’ linguistics knowledge.
[bookmark: _Hlk137611316]Ihejirika (2014) posits that a good literature can be an important aid to cultural assimilation and acculturation; language development and competence; conflict resolution; emotional development and stability; development of positive and good-oriented attitudes to life; a good liberal education, entertainment, relaxation and the sharing of vicarious experiences of positive value; the development of desired and desirable moral or other attributes, and as a consequence of all these, a stable and mature personality is enhanced.  Literature expresses hope, doubts, fears, conflict and problems that human beings experience in their everyday life. It helps the students to rise above their personal/individual cultural limitations, and at the same time imbues them with insight and richer experiences from the various texts they read (Smith, 2010).
[bookmark: _Hlk137611338][bookmark: _Hlk137611363]Literature-in-English is to be enjoyed, bring delight and assists in dealing with some social problems in life. This is credited by Siti, Ramlee and Othman (2018) who submit that Literature is meant to be enjoyed, as it can be employed as a tool to promote literacy and proficiency in the language. It assists students to deal with problem of social, cultural, racial or problem that deals with life in the real world. More so, Sadaar and Jones (2019) affirm that reading literature shapes the learners’ minds, hearts and ultimately their actions. It shapes the heart so that the mind would be able to understand emotion. Literature shapes the mind so that the it would be able to analyse cause and effect. It shapes the soul so that the mind would be able to understand what is beautiful and it also subtly influences the reader’s willingness to appreciate paradox, ambiguity and myth to resolve why citizens must fight against injustice (Festa, 2019).
From the foregoing, it is observed that Literature-in-English is not only a compulsory course for arts students in the Senior Secondary School but also worthwhile to study. Therefore, the subject should not be taught for the sake of being a subject to be taught in school, rather, it should be taught with various functions and advantages to be achieved by learners. However, teachers of Literature-in-English are expected to be proactive and put in place, some adequate techniques and appropriate resources to enhance the teaching and learning of Literature-in-English in Senior Secondary Schools. It is important and essential to intensify actions on its effective teaching. Creative methods should be discovered and used so that Literature-in-English class would not become an elongated monologue (Ashrafuzzaman, Ahmed & Begum, 2021).
[bookmark: _Hlk137611416][bookmark: _Hlk137611484]For productive, efficient and effective teaching and learning to take place, one of those factors that will facilitate it is the appropriate and effective use of teaching techniques and resources. According to Aranda (2020), every teacher should implement out of the box teaching learning strategies. This would make classroom sessions more interesting and would create a positive ambience of teacher-student interaction. Numonjonov (2020) describes technique as a way of doing an activity that needs special skills and ability. Dotse (2019) also defines teaching techniques as the unique ways of carrying out a particular task especially in the teaching and learning process.
[bookmark: _Hlk137611516]Thus, it is the individual teacher’s unique way of applying a strategy. For instance, two teachers may decide to use small group discussions as their means of delivering a lesson but each may have a unique way of conducting the process of the discussion. Technique is a well-defined procedure used to accomplish a particular task by an individual. In the same vein, Rhalmi (2019) contends that technique is the actual implementation in the language classroom. Rhalmi (2019) stresses further that techniques are the actual moment-to-moment classroom steps that leads to a specified outcome. Every procedure is realised through a series of techniques. They could take the form of an exercise or just an activity that one has to do to complete a task.
A good teacher should possess the quality of willingness to try new things because a single method or technique that might not be appropriate and efficient for teaching every aspect of Literature-in-English (Ugwu & Ezeokoli, 2022). Teachers of literature-in-English should be willing to access and adapt some new teaching techniques and resources that are currently making waves to teaching Literature-in-English. Education like other industries, has revolved in leaps and bound recently. The traditional teaching techniques of such as a teacher explaining and students taking note may be boring and may not always be efficient and effective for the present age learners as everything keeps changing and improving over time (Obloberdiyevna & Odilkhonovna, 2022).
[bookmark: _Hlk79695851]Presently, most of the senior secondary school students learning Literature-in-English are technophiles as opposed to the technophobia students that exists before them (Ilievska, 2020). Sezgin and Güler (2020) posit that most of these students can be referred to as digital natives and not pioneers. They are growing up in a world where smart phones are found everywhere. Sezgin and Güler (2020) stress further that today's generation of teenagers are different from any of their previous ones. Nowadays, Secondary School students grow up using Face book, YouTube, smart phones and a variety of other technical devices. Multiplayer gaming, computer simulations and social networks are some of their favourite environments.
Nevertheless, to assert the effectiveness and efficiency of teaching techniques and resources, assessment is an essential instrument to be employed. Teaching and assessment should be done simultaneously; it is expedient to continuously measure or estimate students’ learning. Assessment can help one to assert if those techniques and resources for teaching Literature-in-English are aiding better learning, assisting students to learn critically, analyse well and make appropriate inference. Assessment is therefore an integral part of teaching-learning process which gives meaningful information needed by the students and the teachers to plan effectively and adjust instruction (Neumann, Anthony, Erazo & Neumann, 2019).
[bookmark: _Hlk137611721]Linda (2004) describes assessment as a continuous process that establishes measurable and clear student learning outcome for learning provision in a sufficient amount of learning opportunities to achieve those outcomes implementing a systematic way of gathering, analysing and interpreting evidence to determine how well student learning matches expectation using the collected information to inform improvement in student learning. Strawser and Neuberger (2020) view assessment as the systematic process of documenting and using empirical data on the knowledge, skill, attitudes and belief to refine programme and improve students’ learning.
	There are various factors that influence the assessment of the techniques for teaching Literature-in-English in the senior secondary schools. Such factors include teachers’ gender, qualification, teaching experience, among others. There has always been a serious controversy over the influence of gender in the teaching and learning processes as some scholars and researchers such as Lee, Rhee and Rudolf (2017) who worked on teacher gender, student gender, and primary school achievement; their findings indicate that being taught by a female teacher increases academic achievement of students.
[bookmark: _Hlk137611776][bookmark: _Hlk137611793][bookmark: _Hlk136242365]However, Igberadja (2016) indicates that gender has no influence on teachers’ performance as the study revealed that that teachers’ gender did not have any significant effects on students’ performance in Literature-in-English. In the same vein, Amadi (2010) have also argued that gender cannot be regarded as a serious determining factor towards effective and efficient teaching in the classroom. The outcome of the research carried out by Owolabi and Adebayo (2012) revealed that teacher’s gender has no effect on their ability to impact knowledge on the students, much as he/she is a skilled teacher in that field of study. Burak (2019) have also argued that gender cannot be regarded as a serious determining factor towards effective and efficient teaching in the classroom. 
[bookmark: _Hlk137611825]Teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he is able to manage his teaching (Ishola, 2017). Olakunle and Olanrewaju (2019) posit that professional qualification was found to have a better influence in the utilisation of resources that are available. Teachers who are well-trained make effective use of instructional materials in enhancing teaching and learning processes (Martínez-Borreguero, Naranjo-Correa and Mateos-Núñez, 2022). The display of mastery of the subject matter due to teacher’s level of qualification is a major criterion for learner’s academic achievement throughout his schooling career (Laaro-Musa, 2021). 
[bookmark: _Hlk137611865]Another variable of importance in this study is teaching experience. Abiri (1998) explains that a professional becomes more efficient and effective when he/she stays longer on his/her job. Nevertheless, staying longer alone will not do, such a teacher should update his/her knowledge by attending seminars, conferences, workshops and educational programmes. Teachers’ teaching experience could be seen in terms of years they started the teaching which could be less experience to the new teachers, experience to those who have spent reasonable number of years on the job, while very experienced teachers are those have who spent most of their lifetime teaching the subject (Orhan & Beyhan, 2020).
[bookmark: _Hlk137611891][bookmark: _Hlk77734420]Experience, according to Salman (2013), can be referred to as those attitudes and skills acquired by a person through his perception and participation in any programme or activity. Experience usually leads to expertise, and this too, is acquired through cultivation involving time, determination and dedication to be developed. Ishola (2017) found that there was a significant difference in both methods and resources very experienced, experienced and less experienced Senior Secondary School English language teachers employed in teaching grammar. It has been observed that there is a relationship between teachers’ effectiveness in the use of resources and their years of teaching experience (Olugbade & Olurinola, 2021).
1.2 Statement of the Problem
The idea in Literature teaching is not just to get an answer from a student, but to also get a thoroughly thought out and creative answers from learners (Rahman & Manaf, 2017). In this case, the job of the teacher seems to be not simply transferring knowledge to students, rather, to lead them to become competent readers. Effective reading of literary texts involves personal evaluation of what is read, openness to the reactions of others and the ability to question the opinion of others about the text (Din,2020). Some problems associated with the teaching of Literature-in-English, according to Joshua, DeWitt and Wei (2020), are poor planning, poor pedagogy and poor presentation in the classroom by the teachers of Literature.
It has been observed that teaching Literature-in-English is an enormous and a tasking work. Doing it well requires a clear idea of what Literature-in-English is and entails in reading and criticising the subject (Perry, 2022). Literature-in-English teaching as a subject in secondary school requires some very self-conscious efforts beyond the questions that ought to address any serious critics. In Literature-in-English, there are questions about the relationship between such complexity and the necessities of the classroom such as what students should learn, how, why, where and when they should learn the concepts.
[bookmark: _Hlk137612143]There are many methods and techniques that can be employed in teaching Literature-in-English but some teachers tend to stick to a single method. Ogunnaike (2002) states that teachers use whatever techniques available at their disposal and that most often, they use the take-your-book-and-read technique. This technique is not always appropriate and not the only one to be used in teaching Literature-in-English, it creates boredom. It has also been observed that the number of students studying Literature-in-English at the Senior Secondary School level has dropped in recent years. This is given credence to Fakaye’s (2011) assertion that classroom observation and interaction with students showed that many students no longer offer the subject even when they need it for career choices. 
Many studies have been carried out on teaching and learning of Literature-in-English in secondary schools. For instance, Ayantola (2015) worked on the analysis of resources used for teaching drama at the Senior Secondary School level in Offa, Kwara State. The researcher found that teachers of English drama use the non-human instructional resources more than other types of resources. In a similar vein, Akapo (2016) worked on techniques and resources Senior Secondary School teachers employed in teaching English composition in Abeokuta, Nigeria. The study revealed that there was no significant difference in the techniques used by teachers in teaching English written composition.
Another study was carried out by Zakari (2021) who worked on assessment of techniques Senior Secondary School teachers employed in facilitating students’ appreciation of poetry in Ilorin metropolis, Nigeria. The study established that the least employed techniques were drama technique, collaborative skills and poetry game. However, not many studies have been carried out on the assessment of techniques for teaching Literature in-English especially in Ilorin-south Local Government Area of Kwara State. This present study is similar to that of Zakari (2021) in terms of some variables involved but differs in terms of the subject (Literature-in-English) and location, Thus, this seeming neglect has created a research gap part of which this study intended to fill.
1.3 Purpose of the Study
The main purpose of this study is to examine the assessment of techniques for teaching Literature-in-English in Senior Secondary Schools in Ilorin-south Local Government Area of Kwara State. Specifically, the study found out:
a. various techniques for teaching Literature-in-English in Senior Secondary Schools.
b. whether teachers’ gender has influence on the techniques for teaching Literature-in-English.
c. the influence of teachers’ qualification on the techniques used for teaching Literature-in-English.
d. whether teaching experience has influence on the techniques for teaching Literature-in-English
1.4 Research Questions
	This study provided answers to the following research questions:
1. What are the various techniques employed by Senior Secondary School teachers in teaching Literature-in-English?
2. Does gender have influence on the techniques for teaching Literature-in-English in senior secondary schools?
3. Does qualification have influence on the techniques for teaching Literature-in-English in senior secondary schools?
4. Does teaching experience have influence on the techniques for teaching Literature-in-English in senior secondary schools?
1.5 Research Hypotheses
The following research hypotheses were formulated to guide this study:
HO1: There is no significant difference in the techniques male and female teachers used for teaching Literature-in-English in Senior Secondary Schools.
Ho2: There is no significant difference in the techniques qualified and unqualified teachers used for teaching Literature-in-English.
Ho3: There is no significant difference in the techniques very experience, experience and less experience teachers used for teaching Literature-in-English.
1.6 Significance of the Study
The findings of this study would be of much benefit to the following individuals and stakeholders in the educational sectors. The students, teachers, especially Literature-in-English teachers, textbook writers particularly at the senior secondary school level, policy makers, curriculum planners and developers, educational administrators, and future researchers. The students would benefit from the outcome of the research as it would make Literature-in-English more interesting to them by erasing boredom. The students would also have more understanding and grasps of the subject matter once they are taught with appropriate techniques.
This would in turn bring about a better performance in the subject both at the internal and external examination level. The outcome of this research work would help to boost the teaching and learning process by acquainting the teachers with the need to use appropriate and relevant techniques for teaching Literature-in-English. The findings would also awaken the teachers to their responsibilities as teachers, helpers and nation builders.
             Textbook writers and authors would also find the outcome of the study relevant because it would acquaint them with modern trends in the teaching/learning process. This knowledge will enable them prepare resource (textbooks) that would assist meeting the teaching requirements of teachers as well as the learning needs of the learners especially in content and technique selection.
Education policy makers, educational administrators and the curriculum planners and developers would come to know how important the study of Literature-in-English is and be aware that it can assist the students to perform better in other subjects since it has to do with reading and critical thinking. They can even be encouraged to introduce the study of Literature-in-English to other students apart from the arts students. It will also assist in the content organisation in the curriculum and syllabus.
The findings of this research would contribute to the existing knowledge as a reference material for scholars in research who may wish to offer suggestions and directions for future studies of this nature to be carried out in other parts of the country. In addition to this, the society at large would not be left out because the effective teaching and learning of Literature-in-English would have a positive effect on the students which would in turn have a productive and applauding outcome on the society.
1.7 Scope of the Study
[bookmark: _Hlk136269630][bookmark: _Hlk41653511]The study focuses on the assessment of the techniques for teaching Literature-in-English in senior secondary schools in Ilorin-south Local Government Area of Kwara State. The population for this study comprised all the public senior secondary school Literature-in-English teachers. The target population consisted of Literature-in-English teachers in the sampled schools. A sample of Literature-in-English public senior secondary school teachers constituted the population. Purposively sampling technique was used to sample 112 respondents.
Questionnaire on techniques which senior secondary school teachers used for teaching Literature-in-English was used to elicit data from the respondents. Demographic data of the respondents were described using the percentage. The first research question was answered using mean rating and standard deviation. Other research questions (two to four) were tested through their corresponding hypotheses using inferential statistics (the independent sample t-test and the One-Way Analysis of Variance (ANOVA) all at 0.05 level of significance. 

1.8 Operational Definition of Terms
The following terms were operationally defined as used in this study:
Techniques: various activities that either teachers or learners perform in order to achieve educational goals and objectives in Literature-in-English.
Qualified Teachers: teachers that possess academic and professional certificates which enable them become registered teachers to teach Literature-in-English in senior secondary schools in Nigeria. Examples are; B. A. (Ed) English, M. (Ed) English, B. A. or M. A. English plus NCE or PGDE.
Unqualified Teachers: teachers that are not in possession of academic and professional certificates in English language that would make it proper for them to teach Literature-in-English Language in senior secondary schools. Examples are; NCE, B. A., B. (Ed), M. A. or M. (Ed) not in English and/or without NCE or PGDE and others such as OND and HND. 
Very Experienced Teachers: teachers who have been teaching Literature-in-English for more than twenty years
Experienced Teachers: teachers who have been teaching Literature-in-English between ten and twenty years.
Less Experienced Teachers: teachers who have just started teaching Literature-in-English and have not spent more than ten years.

CHAPTER TWO
REVIEW OF RELATED LITERATURE
	In this chapter, the review of related literature considered to be relevant to this study is done under the following sub-headings:
2.1 The Status of Literature-in-English in the Senior Secondary School Curriculum in Nigeria
2.2 Techniques for Literature-in-English Instruction
2.3 The Roles of the School in the Teaching of Literature-in-English
2.4 Factors that Influence the Teaching and Learning of Literature-in-English
2.5 Appraisal of the Literature Reviewed
2.1 The Status of Literature-in-English in English in the Senior Secondary School Curriculum in Nigeria
[bookmark: _Hlk137612380][bookmark: _Hlk137612400]Literature, literally translated to mean “acquaintance with letters” (from the Latin word “littera” meaning letters). It is the art of written works, usually creative in nature, that employs imagination to birth it; as a matter of fact, it is created or recreated from imagination (Taye, 2013). Nigeria is one of the fertile centres of writing in Africa because it has a population of over two-hundred million and more than 250 indigenous languages are spoken in the country. Nwanchukwu-Agbada (2019) views Nigeria as a nation of writers, the home of laureates at varying levels, including one Nobel Prizes in the kitty. A nation of ‘pen-pushers’ is a nation where the intellect prevails. It is a nation of creativity, enlightenment and varying attainments Nigeria has the peculiarity multilingualism.
[bookmark: _Hlk137612422][bookmark: _Hlk137612444]Literature-in-English as a key school subject which refers also to the study books of art such as drama, prose and poetry which are the genres of literature which authors create, so as to improve their skills in the English Language (De Naplis, 2002). The National Policy on Education (2004) confirms the importance of Literature-in-English in Nigeria. It is listed as one of the core subjects which are made compulsory for all secondary school students in both the junior and senior secondary school classes, though not yet implemented in many states of the nation. Also, students who want to offer courses like law, Mass Communication, English and Theatre arts must pass Literature-in-English at credit level in Senior Secondary School Examination (WASSCE) to gain admission into any Nigerian Tertiary Institutions (Fakeye & Adebile, 2014).
The western literary techniques have been mastered by Nigerian writers and are producing different forms of literature of the highest order and they have given prominence to the aspirations of the African people. For instance, Buchi Emecheta belongs to that set of the Nigerian writers who have adopted an enlightened outlook. Taye (2013) states that the first Nigerian novel appeared in the 1950s. In that decade, eight out of sixteen African novels were Nigerian. This fiction gradually developed and became a flow by 1966. At this time twenty out of thirty-three more novels had come from Nigeria. In the year 1967, During the Nigerian civil war, the Nigerian novel almost came to a halt and in the year 1970, when the war ended, most black African novels were Nigerian. The year 1970 is recorded as the best year ever for Nigerian fiction.
[bookmark: _Hlk137612466]Cultural diversity has contributed significantly to the different aspects of the Nigerian national life. In Nigeria, cultures contact situations occur almost everywhere either in the classroom or the society at large. Ajitoni (2014) submits that cultural diversity threatens the peace, unity and corporate existence of Nigeria. Cultural differences are often exhibited as ethnic-based conflicts with religious colouration in Nigeria and this has largely become a prominent dividing feature in recent years Also, with the advent of globalisation and the concept of the world as a global village, there has been an increase in people’s exposure to different cultures from Africa and beyond.
[bookmark: _Hlk137612486][bookmark: _Hlk137612504]Nigeria has a rich oral tradition, this why Literature in Nigeria began with oral Literature. Sumaila (2010) affirms that Nigerian Literature, in particular, began with the oral tradition, pioneered by the unsung heroes of her literary past. Although the pattern of Nigerian literacy form is similar in character to the Western literature but what makes the difference was that Nigerian literature then was oral. The emergence of western education brought many developments in the country including the emergence of the written Nigerian literature. Some of the features of Nigerian Literature include songs, rituals, the use of proverbs, folktale, narration, incantation and other Nigerian heritages and bequests. These are all because of the influence of oral tradition on Nigeria literature.
Anthony (2003) affirms that encounter with the Western education; the early Nigerian writers began with the writing of orature as literature. He further explains that “the works of Fagunwa, Tutuola and Achebe among others reveal learning towards the oral art as an expression of a true Nigerian literature. Nwanchuku-Agbada (2014) also stresses that as it is today, to write a piece of African literature without the injection of African traditional materials is like preparing a soup without thinking of salt. African oral materials found even in snippets confer authenticity on the modern African literary heritage. Thus, Achebe, Soyinka, Okigbo, Okara, Aluko, Clark, Ike, Amadi and many other prolific writers are today remembered among other reasons for what they have made of orature which they inherited from their different cultures.
The founding of the University College of Ibadan in 1948 brought about a major shift in the literacy style from fantasy to realism scholars that were educated in the Western tradition at the University calls for a new literacy style (Anthony, 2003). Spencer (2019) affirms that Yoruba writers of the time reacted appropriately, eliminating the fairies in favour of human characters committing the animal to human conservation found in the non-realistic literature. Leaving behind group specific references and literature styles, the author worked with broader themes. Thus, a new literary tradition was being adopted by many novelists, they dealt with such universal themes as religion, labour, corruption and justice; they employed human characters and concrete symbols.
However, Nigerian authors writing in English have the elements of the culture, tradition and norms saturated in their works despite the fact that those works are presented as Literature-in-English. A man cannot be separated from his source. This is supported by Kofi Awoonor’s comments and about Chino Achebe’s first novel, Things Fall Apart, published in 1958. He says “These (Igbo) proverbs are intricately woven into the fabric of his style, completely absorbed to the extent that they constitute one of the most significant features of his totally African – denied English style”.
[bookmark: _Hlk137612556]Without a conscious approach to teach intercultural competence in a multicultural context, any effort towards the attainment of intercultural competence will end up a façade. The survival and transfer of culture from one generation to the other has been largely through education. Education remains a potent national tool to overcome create cultural awareness, eradicate cultural bias and foster intercultural competence in the 21st century within and outside the classroom. There are certain subjects that are taught within the school curriculum that can be used to enhance intercultural communicative competence and literature-in-English is one of such subject areas. This is the very reason why this paper considers education as the most effective tool to enshrine intercultural communicative competence in a multilingual/multicultural nation like Nigeria (Olagbaju, 2020).
[bookmark: _Hlk137612573]Scholars (Amuseghan & Momoh, 2013) have described literature-in-English as a school subject that is capable of exposing readers to other peoples’ customs and cultural practices. Unlike several other school subjects, literature-in-English can be engaged as a tool for propagating cultural values and ideas, and the development of literary competence. However, apart from the fact that instruction in Literature-in-English enhances the students’ general competence in the English language, it can also be used to foster intercultural communicative competence. Literature-in-English should not only be taught in schools for therapeutic and linguistic purposes but also for other functions such as the creation of cultural awareness, moral development and fostering of intercultural competences.
Amuseghan and Momoh (2013) submit that the teaching of Literature-in-English reflects the customs, tradition, culture, religion and the norms of any given society. Therefore, there Nigeria can maximize the benefits of making use of literature-in-English to project different cultures and foster intercultural competence in the students. By implication, the teaching and learning of literature-in-English should be used to foster intercultural communicative competence in a multilingual/multicultural nation like Nigeria. It is expected that this will promote national unity and civil tolerance among the diverse ethnic groups in Nigeria (Olagbaju, 2020).
Literature is a work of art that serves as a useful tool in socialization and education of individuals through exposure to fictional situations and characters. Despite its values as a repository of societal values, norms, customs, beliefs and traditions, Literature-in-English is not well taught at secondary schools in Nigeria which has resulted in declining enrolment of students offering it as well as lack of interest in the subject (Fakeye & Adebile, 2014).
[bookmark: _Hlk137612596][bookmark: _Hlk137612613]However, the teaching of literature-in-English in Nigeria should not be limited to an analysis of the linguistic element of the text or mere narration of the story╆ for the purpose of answering examination questions, it should be taught and learnt for the sake of literature-in-English itself; as an art worthy of appreciation (Ayanniyi, 2009). Hence, dynamic teachers who are suitably equipped with a broad spectrum of reflective cognition, intellectual vision and managerial dexterity are tending towards contemporary approaches (Oyekan, 2006). Considering the contemporary pedagogical approaches to literature-in-English which are mostly activity-based; teachers are expected to explicitly allow students’ participation in literary activities that are relevant to the teaching and learning of literature-in-English, such that will help them take ownership of their learning and improve their learning outcomes.
This justifies the use of literary activities: which include drama club and readers club activities as predicators of students learning outcomes in literature-in-English. Olatunji et al. (2003) describe literary activities as school based statutory clubs that the societies generally referred to as co-curricular activities. They further explain that they are integral pails of the school diversified curriculum content such as press club, farmers club, science club, drama club, literary and debating society, readers club, poetry participation in literary club activities is not well related to the teaching of literature-in-English by many scholars.
[bookmark: _Hlk137612666][bookmark: _Hlk137612679][bookmark: _Hlk137612692][bookmark: _Hlk137612711][bookmark: _Hlk137612727]Language educators and scholars in literature such as Ajimuda (2008), Yisa (2009), Amokeodo (2012) and Owoeye (2009) believe that students must be intellectually engaged and actively involved in the learning activities and that conventional mode of instruction is failing to provide this engagement in a situation where teachers transmit knowledge students who sit passively in the classroom and listen. Teachers can meet these complementary goals by focusing on remedies that make content relevant to the intended audience, increasing student-student interaction in and outside the classroom and encouraging conceptual understanding rather than rote memorization of facts (Afolabi, 2008).
Literature-in-English is a prominent component of the curriculum in the Nigerian educational system. In fact, it permeates the entire school system. At the primary school level, for instance, texts on English language contain short narrative passages and nursery rhymes which are used for developing reading skills and for comprehension purposes. Similarly, the secondary school level introduces students to a deeper study of literature, with spelt-out objectives in the syllabus and texts in prose, poetry and drama for the certificate examination.
Post-secondary is more encompassing. In Nigerian secondary schools, Literature-in-English is merged with English Language at the Junior Secondary School level and it is referred to as English studies but at the Senior Secondary School level, Literature-in-English is taught separately to students in Arts class. It is included in the Nigerian school curriculum for the development of not only cognitive, affective and psychomotor components of the individual but also for reading skills. The aims and objectives of teaching Literature-in-English in Senior Secondary Schools as contained in the Nigerian Educational Research and Development Council (NERDC), Federal Republic of Nigeria (FRN, 2009), are to enable learners to: 
1. 	appreciate and enjoy a wide range of literary or creative texts and other related cultural forms; 
2. 	develop their capacity for critical thinking, creativity, self-expression, personal growth, empathy and cultural understanding; 
3. 	enhance their awareness of the relationship between literature and society;
 4. 	develop a greater sensitivity to the nuances of the English language;  
The objectives of teaching Literature-in-English for Senior Secondary 	Schools are to: 
1. 	broaden the cultural horizon of students through literary texts that vary in perspective but universal in application; 
2. 	expose students to ‘language in action’ in literary texts, thus re-enforcing their English language skills already acquired; 
3. 	expose students to healthy human values and attributes; 
4. 	develop capacity for independent thought, judgement and literary competence of the learners; 
5. 	inculcate in students the entertainment and instructive values of Literature; 
6. 	Expose students to the beauty and potentials of language.
[bookmark: _Hlk137612805]According to Nigerian Educational Research and Development Council (NERDC), English studies at the Basic Education (JSS 1-3) level is the official National Language, the medium of instructions in schools, the subject predisposes itself for the infusion of the following Road Safety Education, Disaster Risk Reduction Education, consumer Education and subject include Literature-in-English. This syllabus is designed to enable candidates appreciate literature as an important part of their overall educational process (FRN, 2007). 
In particular, the syllabus aims at enabling the students to cultivate critical skills as the tool for the independent assessment of human issues and the enjoyment and study of literature. It should help in moulding and forming of character morally and intellectually. It aims at preparing candidates for further education (S.S.C.E. Literature syllabus, 2014 – 2016). The Literature-in-English syllabus aims at complementing the whole learning process by broadening the students to appreciate the complexity of human nature, helping students to develop positive character through the inculcation of night values, and constituting part of the entry requirement for further studies.
[bookmark: _Hlk137612836]This is given credence by the West African Examination Senior School Certificate Syllabus that states that the Literature-in-English syllabus is designed to enable candidates to appreciate Literature-in-English as an important part of their overall educational development. In particular, the syllabus aims at enabling the candidates to cultivate critical skills as tools for independent assessment of human issues (morally, intellectually, etc) as they study and enjoy the subjects. Ugochi (2016) affirms that the curriculum of Nigerian Education is carefully planned by experts in the various fields of study and distinguished scholars in the business of education.
Thus, every school subject in the curriculum is a means of achieving some educational and national goals. Same applies to literature as a school subject. She further states the rationale for teaching and studying Literature as follows: 
a. Gets one acquainted with the world’s great minds, personalities and great    teachers of all ages.
a.   Aims at helping one understand oneself as well as others.
b. Provides opportunity for development of sensory, affective, social, intellectual and religious senses or faculties.
c. Provides vicarious experiences to those exposed to it 
d. Trains the mind and equips the child for independent work and unbiased judgment i.e in analysis and criticism. 
e. [bookmark: _Hlk137612872]Helps one operate one’s rationale facilities. It in fact exposes one to healthy human values and attitudes, character and behaviour and to understand the complex nature of human being (Rees, 1973). 
f. Helps one in analysis, interpreting and dealing with the world of reality.
g. [bookmark: _Hlk137612888]Helps in the acquisition and reinforcement of the language skills (Gbenedio, 1984). 
h. Imposes a kind of high discipline on those who are exposed to it. 
i. Broadens the cultural needs and horizon of the child. 
j. Exposes the child to the beauty and potentials of language (i.e. the aesthetic value of literature).
k. [bookmark: _Hlk137612908]Encourages attempts at creative writing which stems from understanding a creative process as well as appreciating the principal of creativity (Lawal, 1985). 
[bookmark: _Hlk137612931]Literature-in-English encompasses a variety of genres range from drama, that to prose, poetry and criticism. Teachers of Literature-in-English are expected to help the students to explore the range of Literature-in-English from all over the world. The teachers should be able to support, observe and record the progress of the students of Literature-in-English. According to study.com (2020), those who teach Literature-in-English at the secondary school level typically need at least a bachelor’s degree with coursework in both education and English Literature. They should have a bachelor’s or master’s degree in English or education. 
[bookmark: _Hlk137612977][bookmark: _Hlk137612998][bookmark: _Hlk137613014]Most observations of researchers confirmed that teachers usually count on the personal interest of their students to learn. In some cases, these practices might work as this could inculcate in the minds of the students the value of independence or self-reliance, but in some cases, it would hamper the academic development of the students. Another observation is that teachers do not usually follow up the work of their students, to check whether they have improved or not. The literature lessons have become too teacher-centred as teachers act as dominant figure by spending much time explaining and translating the literary texts. The focus is also on discussing comprehension questions for examination purposes (Divsar, 2014; Hwang and Embi, 2007; Rashid, Vethamani and Rahman, 2010).
[bookmark: _Hlk137613035]The role of the teacher in literature course is basically that of instructor and transmitter. Regarding this view, the teaching of literature in our schools has become mainly lecture-based with teacher-centred approach. As a consequence, the student becomes a parrot-like capable of simply repeating and “vomiting” what has been presented in class. Mililani (2003) states that the course (of literature) becomes a simple transposition of the teacher’s impressions and feelings to the learner towards a literary work and not an intellectual exercise for the latter who should seek and discover meaning by himself with the means and strategies provided by the teacher.”
[bookmark: _Hlk137613049]According to Zhao and Watterston (2021), a good teacher can make a world of difference on a student’s life, impacting everything from their classroom learning to their long-term success. This is to portray that apart from the school facilities, the resource and even the school leadership, good and qualified teachers are also important factor that contributes to student achievement in the classroom. As it is expected of every teacher in the education system exhibit some qualities be adjudged as a good teacher.
Fundamental to student and teacher success is the teacher’s ability to communicate effectively. Teachers of Literature-in-English should have good communication, skills to drive their points home successfully. Therefore, as a teacher of Literature-in-English, one must have strong communication skills for effective teaching because it is a skill for receiving and transmitting information from one person to another. The prowess to be able to really communicate the content of the lesson is very important.
[bookmark: _Hlk137613083]Apart from good communicating skill, listening well is also important. Great communication requires listening well. Kristine (2020) affirms that “Teachers that are skilled in listening and observing often pick up on what isn’t being said, such as any anxieties a student may have, and can then help the student may have, and can then help the student build their confidence levels. Since change is constant, teachers should be able to work in a constantly evolving environment and they should be able to learn how to adjust to the tremendous changes in the education fields particularly with the risk in the use of the computers, internet and other forms of technology in the teaching learning process.
[bookmark: _Hlk137613106]According to Samy (2005), excellent teachers serve as role models, influence career choices and enable students to reach their potential. All these are expected of a Literature in English teacher for effective and efficient teaching/learning process. Thus, Hong Kong curriculum and assessment guide highlighted the roles of Literature teachers as follows:
a. attend professional development programmes on the subject;
b. adapt materials and teaching style to the ability of the learners;
c. show learners the aspects of texts which literary critics look at, and the terms they use to describe and discuss them;
d. lead/facilitate discussions on texts;
e. be a sensitive recipient of creative work and ideas, praising achievement and pointing to ways to improve areas of weakness;
f. be enthusiastic about writing and film and disseminate that enthusiasm;
g. introduce learners to a wide variety of texts and set guided questions on them;
h. ensure that the learners know and understand the set texts well;
i. see learners individually to discuss project work in detail and suggest how o drafts can be improved; and
j. listen as much as question and instruct.
2.2 Techniques for Literature-in-English Instruction
[bookmark: _Hlk137613129]In teaching, the objective of teaching held paramount role. The success or otherwise of the teaching is measured by how far the objectives of the teaching have been attained in the teaching / learning process. For the objectives of teaching to be attained, there is need for the teachers to appropriately and effectively choose techniques that will enhance the desired result in the teaching learning of Literature-in-English. Oleh (2012) opined that “the uses of particular techniques of teaching literature in each form of literacy works are very useful. The appropriate methods, approaches, and techniques for teaching prose, poetry and drama enable students to increase their competence both in language and literature.
Teachers have several teaching techniques to choose from but the tasks of making the appropriate choice for teaching literature in English has to be done by considering several factors because students at various level in the senior secondary schools have some characteristics peculiar to them, their various peculiarities should be put into consideration before the choice of a teaching technique. Ugochi (2016) posits that the teacher can develop a variety of techniques to facilitate the teaching and learning of literature. His techniques would be determined by a number of factors viz; the age of the learners, the environment where the teaching/learning takes place, the text to be read, availability of material resources and of course the time available to the class. This points at the fact that apart from choosing the appropriate techniques, one must also consider some factors like the age of the students, the environmental conditions and the availability of the resources to be used. This will make the technique more appropriate and relevant.
Technique can be said to be a little sneaky trick or a systematic formula by which a task is accomplished. According to Dotse (2019), teaching techniques are the unique ways of carrying out a particular task in the teaching and learning process. Thus, it’s the individual teachers’ unique way of applying a strategy. Teaching technique can be therefore said to be a teacher’s unique way of carrying out the teaching/learning process. Teaching techniques can be the skills acquired with experience and applying it as required. It could be a teacher’s method of teaching.
	Rashid (2010) states there are three models of teaching literature:
1. The Cultural Model which is a traditional approach of teaching literature where learners need to discover and infer the social, political, literary and historical context of a specific text. It reveals the universality of thoughts and ideas and learners are encouraged to understand different cultures and ideologies in relation to their own. This model views literature as a source of facts and it is teacher centred where the teacher passes knowledge and information to the students.
2. The Language Model which is an approach that offers learners an opportunity to access a text in a systematic and methodical way. This approach allows teachers to apply strategies used in language teaching such as cloze procedure, prediction exercises, jumbled sentences, summary writing, creative writing and role play to deconstruct literary texts in order to serve specific linguistic goals. Savvidou (2004) asserts that students engage with the text purely for linguistic practice and literature is used mechanistically to provide a series of language activities.
3. The Personal Growth Model which is an approach that focus on the personal development of the students including emotions and personal characteristics. It requires students to relate and respond to the themes and issues by connecting them to their personal life experiences. It is influenced by both cultural model and the language model where the focus is on the particular use of language in a text in a specific cultural context. 
Many techniques can be applied for efficient and effective teaching of various genres of Literature-in-English. For instance, the poetry genre needs to be made alive and enjoyable for the students because poems are written through the special use of language. The teacher should be familiar with the background to the poem and the context presented by the poem to be able to create interest in the students being taught and it can also be seen as a literary genre that foregrounds language.
[bookmark: _Hlk77698652]Olalere, Peter and Azeez (2019) opine that to gain and keep students' attention, vary your instructional procedures. One simple thing to do within a lesson is to break up explanations with examples, demonstrations, practice, and feedback. That's enough variation to keep anyone alert. Vary your program format across lessons. Sometimes explain the idea to students; sometimes have learners discover the concept from examples you provide; sometimes have students discuss the meaning of a study; sometimes run a simulation. Have students work individually and in groups. Use varied techniques within a lecture. Use a series of short lectures followed by exercises, intersperse short readings or videos in the lecture, and ask students to briefly discuss a point with a partner or write a reaction to an issue during a lecture.
[bookmark: _Hlk80354499]Literature-in-English is one of the vital subjects of the study in the Nigerian Senior Secondary Schools. Literature-in-English as a key school subject which refers also to the study books of art such as drama, prose and poetry which are the genres of literature which authors create, so as to improve their skills in the English Language (De Naplis, 2002). There are several and distinct technique for teaching each genre of literature in English. Literature in English teaching requires creativity. Teachers of literature are always on the lookout for effective techniques to teach the subject.
Wu and Wu (2008) stated that the applying particular techniques and approach in teaching and learning literature such as student-centred activities, teaching and learning literature can be an enjoyable, exciting, and uplifting experience because the reading process provokes students’ individual thoughts and interpretations. The literature classroom should be a place where dissimilar ideas confront, conflict, and at times converge with each other, for students will gain maximum profit only when they are active and highly-involved in the learning process.
Benton (2000) defines poetry as the concrete and artistic expression of the human mind with emotional and rhythmical language. Ihiegbunam (2006) states that a well-crafted phrase or two in poetry can help students see an expression in entirely new ways which can help them to gain insight that had evaded them many times and gain new understanding and strength. Smith (2010) re-echoes the words of Wordsworth that poetry is an imaginative expression of strong feelings usually rhythmical, spontaneous overflow of powerful emotion recollected in tranquillity. It is an art of employing words in such a way as to produce an illusion of imaginations and the art of doing by means of words.
[bookmark: _Hlk137613371][bookmark: _Hlk137613388][bookmark: _Hlk137613420]Poetry makes students share the imaginative life style in a great master piece so that their non-imaginative lives might be quickened. It teaches complexities of life, death and suffering, gives profound joy and transforms people through provision of its entertainment (Fakeye & Temitayo, 2013). Despite the congruent nature of poetry, teaching and learning poetry still experience a lot of bottlenecks in most secondary schools. For instance, most students dislike learning poetry as Ucheoma (2007) and Afangideh (2009) lament. They state that although literature is quite useful to many secondary school students in Nigeria, many of them neglect it, except for those who know that it is a requirement for courses such as theatre arts, communication arts studies and law. 
[bookmark: _Hlk137613439]Although, poetry seems to be the most difficult genre of Literature which students tend to perform very poorly in and it is probably because of the abstract nature of poetry. This has been confirmed by the Senior Secondary School Chief Examiner’s report (2020) that candidates performed very poorly in poetry and stressed that candidates were unable to discuss questions, due to poor use of language, and were unable to use figurative expressions as well as theme development in poems. He lamented that candidates in each case merely narrate poems and these made them score very low marks in examinations. Okonkwo (2015) is of the view that learning poetry would be made easier if teachers adopt the use of instructional materials as it would enable students recall with ease a greater percentage of what they were taught.
[bookmark: _Hlk77696649]	Olalere et al (2019) concur with the instruction on how to read and understand poetry as given in the following words: The first step is that you must learn to read a poem aloud; if you cannot do this, learn to read it attentively so that you hear the sounds of its words in your inner ear. The second step is to bear in mind always that some poems are simple, some complex, but no good poem yields all its meaning easily or at once. A good poem has to be read several times and repeatedly before it can be fully appreciated. Do not start by worrying about the meaning of the poem. Start by appreciating its sounds, noting the variety of sound receptions. Go on to know the meaning of the words used in the poem, and to determine whether the words have been used denotatively or connotatively. From here, identify the figures of speech and rhetorical devices used and their meanings. Then try to determine who the speaker in the poem is, what his /her situation is, and what tone he/she uses. Then go over the poem again and again.
[bookmark: _Hlk137613511]Norling (2009) describes some techniques of teaching poetry under the headings as follows:
Beginning: This has to be the learners’ first experience of learning poetry which must be done in a way that will create a lasting interest for poetry in the learners. For a start, teachers should select poem with short lengths and light mood to make the learning interesting’
Another is titled subject – centred techniques methods which includes the poetic which is also referred to the science of poetry (specialised technical language). The subject centred technique also includes metaphors. Metaphors and themes when used to organize the reading of poetry, they evoke curiosity in learners. Themes in subject centred technique provide the knowledge of background study and enhances students learning experiences. In the same vein, background, another aspect in subject centred technique gives the students supplementary reading or background reading to understand the theme or intensity of thoughts.
The third technique as described by the writer is the teacher – centred technique which includes aloud reading and lecture method. The fourth is the student – centred techniques / methods. This includes memorizing, recitation, being asked to keep anthology, creation of poem, making portfolio, comparative study, warm up, reading the poem and follow up. All the techniques under the student-centred focus students’ participation.
[bookmark: _Hlk137613562]Hay (2004) discusses and proposes a Comprehension Strategies Matter in teaching poetry. Her learning strategies cover a range of areas including cognitive reading strategies, rigorous learning standards, learning styles and multiple intelligences, meaningful content and building cultural knowledge in order to assist learners in realizing their full potential. she hoped that these strategies might be adaptable to other contexts and inspire teachers to teach what matters most in their own classrooms.
[bookmark: _Hlk137613587]Also, Guidelines for Literature Teaching in Singapore Secondary Schools (2020) explores some techniques of teaching poetry that involved pre-reading techniques (for example: draw pupils into the text, activate background knowledge, relate the text to personal experiences), techniques of sustaining reading and exploration (for example: divide the work into manageable portions, provide motivation for independent reading, provide a framework), and techniques for highlighting and follow-up (for examples: explore a particular theme or character, enable pupils to express their own response, enable pupils to share views or ideas).
[bookmark: _Hlk137613613]	Teaching Poetry Using Small Group Discussions is another technique of poetry teaching proposed by Oleh (2013) in an attempt to develop techniques designed to further cooperative learning, he proposed that students should work in small (four-member) groups of mixed ability, including one high achiever, two average achievers, and one low achiever. The main point in setting up a discussion group is to make sure that each group member participates. In the group discussion, stated that in an attempt to develop techniques designed to further cooperative learning, he proposed that students should work in small (four-member) groups of mixed ability, including one high achiever, two average achievers, and one low achiever. The main point in setting up a discussion group is to make sure that each group member participates. 
A small group discussions technique in teaching poetry included pre-discussion activities, whilst discussion activities, and post discussion activities are expected to help students in improving their comprehension about poetry. Other expectation of using small group discussions in teaching poetry is to develop more active and communicative learner-centred classrooms, to motivate students to learn, and to teach them to be social people.  He expects that small group discussion technique may be an alternative technique of teaching poetry and can solve teacher and students’ problem in poetry class. To arrange an effective discussion, the small group discussion session will be divided into three parts: 
(a) 	Pre-discussion activities, in which the teachers give information about the techniques and steps of the discussion and the topic to discuss; 
(b) 	Whilst discussion activities, in which the students do the small group discussion, report their own discussion, and present the result of their discussion to other groups or general discussion; and 
(c) 	Post discussion activities, in which the teacher gives comments, corrections, clarifications on the poems discussed.
Group discussion techniques provide learners the opportunity to exchange ideas orally around a problem or situation. Group Discussion may take different forms. This goes in line with Jacop’s (2004), in Liu and Matthew (2005), cooperative learning principles of the cooperative learning approach. The eight cooperative principles are discussed as follows:
i. Heterogeneous Grouping: There are small group that constitute mixed variable like gender, age and language, religion or social group amongst others. These teams are strictly made up of members who are assigned roles the learner help each other to deal with individual challenge especially in the language of instruction which is English. Anxieties are reduced as well as learner confidence is increased through understanding for an effective team building spirit.
ii. Collaborative Skills: There are reasons to want to function as a group for instance, enforcing interactive skill in literature language classroom. Language hindrances are attended to and listened, attentively with the aim of supporting each other. Such social skills therefore, increase effective co-operative or collaborative learning.
iii. Group Autonomy: Peers are encouraged to belong together and to be responsible for each other’s successes. The collective contribution of team work depends on each learner’s sharing of ideas. However, sometimes teenagers often dislike such principles since they seem to feel peer-bound. Sometimes these learners also feel like they are interacting with the wrong crowds which has social hindrance or cost (Foot Verniette, Wilson – Bridgeman, Sheerian Erwin and Murray, in Chen. 2009).
iv. Simultaneous Interaction: The sequence wherein only one person speaks and other members listen. The teacher abandons the authoritative teaching as a “know-all”. Learners are actively engaged, for example in taking forms in reading a poem stanza by stanza or couplet or even a sonnet. Then the group members discuss their suggestions in their respective roles.
v. Equal Participation: Group members enable each other through interaction without dominating or hindering other members’ input. These are learners led discussion. Such learners should support the weaker ones. The time keeper also gives two minutes warning prior to the ending of the time allocated for the discussion. (Bergexin in Otaala, 1999:173). With this however, it makes it practically difficult to get silent learners to talk and to restrain talkative ones. This type of discussion motivates learners especially the weaker ones in language competency. The more knowledgeable learner helps and reinforces the less knowledgeable ones. They all become self-esteemed and able to express their opinions as well.
vi. Individual Accountability: Here, every one shares his or her knowledge with his or her respective team mates with respect. Each learner is given a task to complete. This compels learner to question one another on how and what it is to be done (Johnson, 1990). This means that any learners can randomly be called upon to give an account of the group-work. However, both individual and group grade should be awarded.
vii. Positive Inter dependence: Group members share common goal in the team’s sake without overlooking other’s contribution. Individual learners depend on one another to achieve lesson objectives. Each individual is compelled to make equal contribution to become interdependence (Johnson & Johnson, 1990).
viii. Co-operative as a Value: Group members work together and not against each other. Also, Kilfoil (2004) adds to the cooperative learning principle, a concept of team approach in open distance learning and development at the University of south African (UNISA). In these teams, she required entirely dissimilar individual to become team-mates through collaboration with others. She emphasized that, people should think outside the box or silo. This means that in instance of disagreement people should contribute opinions to their respective teams beyond incapable reciprocal relations. 
Invariably, it is appropriate to note that the techniques above are of group discussion. Therefore, other techniques are reviewed such as Sadaar and Jones (2019) re-emphasise the technique suggested by Teachers at The Caribbean Examinations Council (CXC) English B Workshops in Belize, Guyana, and Trinidad and Tobago to help students’ transit from concrete, literal levels to abstract and/or multiple levels of meaning in poetry appreciation: 
1. Allow for multiple dramatic readings of the poem;
2. After each reading, allow students to consider differences in meaning and feeling caused by differences in stress, pace, tone, rhythm and other features of the speaking voice;
3. Let students speculate on how the speaker wants to make them feel at different sections in the poem;
4. Let students close their eyes to help minimise distractions and concentrate on the spoken words to create a mental image;
5. Let students be guided in their reaction by the hints in the poem more than by general principles on what to do with a poem;
6. Make students aware that the poet created all the characters and situations in the poem including even the speaker of the poem;
7. Encourage students to compare and contrast the techniques used by different poets to achieve their effects;
8. Have students discuss formally how poets manipulate language to affect the readers’ feeling and effect their thinking about the poem’s themes.
[bookmark: _Hlk137613662]One other genre of literature to be taught at the senior secondary school level is the prose genre. The prose genre according to Wikipedia is a form of language that possesses ordinary syntax and natural speech, rather than a regular metre, in which regard, along with its presentation in sentences rather than lines, it differs from most poetry. The techniques of teaching reading such as skimming, scanning, and silent reading can be applied to comprehend prose material (Aslam, 2003).
[bookmark: _Hlk137613677]According to Morris (2016), there are four effective strategies for teaching prose, namely read, write, discuss, and integrate technology. Since teaching prose means teaching reading with comprehension, the instructors usually ask about the intrinsic elements of the story. As students gain more maturity with their reading comprehension, the comprehension questions usually get heavier, such as the writer’s purpose, the message, themes, and connecting the story with personal life experiences. Morris (2016) further states that the interpretation of prose can be done orally, or in written form through filling out graphic organizer, charts, or other outlining techniques.
[bookmark: _Hlk137613699]Norling (2020) opines that prose is words in their best order and that teaching prose means teaching reading with comprehension. He further suggests some techniques involved in teaching prose with ten steps that can be summed up as follows:
(1) Introducing the prose lesson
(2) Teaching structures
(3) Dividing the text into smaller units
(4) Teaching vocabulary
(5) Model reading by the teacher
(6) Silent reading by the students
(7) Testing comprehension
(8) Testing application
(9) Loud reading by the students
(10) Giving assignment
Norling (2020) further alights some instructions to follow while reading a prose text:
a) 	Read silently in your mind, and understand. Do not hurry. 
b) 	Try to get a picture in your mind about the passage. 
c) 	Find out the meanings for unfamiliar words. Write them down.
d) 	Underline the important words, phrases or sentences to understand the passage.
 e) 	Read again; Note down the doubts. 
f) 	Make a colourful map in your mind. 
g) 	Sharing, verifying and summarizing. 
h) 	Answer the questions in a large group, summarise, raise questions & share new ideas
Teachers are expected to take students beyond knowledge of what happens in a text. Teachers must carefully structure class events to ensure that as students read, they are conscious of how they are making sense of what the writer has produced.
Drama, according to Nwanchukwu-Agbada (2019), is a genre of literature which creates or recreates human experience through “acting”, it is the presentation of human action. Drama is designed to be acted or performed on stage. The shorter Oxford Dictionary defines drama as a composition in verse or prose and verse, adapted to be acted on the stage, in which a story in related by means of dialogue and action and is represented with accompanying gesture, costume and scenery as in real life.
[bookmark: _Hlk137613767]Ibrahim (2015) describes drama as a visual form of literature; it uses all of the important elements of storytelling, drawing together plot, setting, and characters with a problem to solve. Dialogue is the dominant technique used by the author whose voice, unlike in novels or poetry, is unheard except in stage directions or script notes, something the audience will not experience directly.  The word drama comes from the Greek meaning “to act, do or perform”, and it is in the several subtle and diverse meanings of “to perform” that drama can be said to have begun. 
Shivaji University, Kolhapur Centre for Distance Education (2015) sees drama as one of the major forms of literature. As a literary form, it is designed for the theatre because characters are assigned role and they act out their roles as the action is enacted on stage. It is difficult to separate drama from performance because during the stage performance of a play, drama brings life experiences realistically to audience. Drama is therefore presented in dialogue.  Drama is an imitation of life.
In teaching drama, Abraham (2018) suggests the integrated and communicative technique which involves some strategies like pre-reading, while reading and post reading activities. Literature-in-English is a versatile subject and may be difficult to teach. The aim of teaching the subject is not mainly to get the students to answer questions appropriately. The teacher is expected to inculcate in the students the ability to think logically. Students should be able to do a personal evaluation of the text or work they have been thought and they should be opened to the reactions of others.
Manya (2010) asserts that two aspects are very important when it comes to teaching Literature: to feel or perceive and to appreciate what it reads. Teachers therefore need to help the students develop the necessary competence for reading and appreciating what they read. An extensive range of learning / teaching techniques to be utilize to meet diverse needs of learners.In a similar vein, Sadaar and Jones (2019) suggests performing and appropriate directing of the drama text as a technique that can enhance a comprehensive understanding of the text, they assert that performance is that aspect of drama that will assist the reader in arriving at his/her destination and the destination is a comprehensive understanding and appreciation of drama.
2.3 The Roles of School in the Teaching of Literature-in-English
[bookmark: _Hlk137614815][bookmark: _Hlk77703283][bookmark: _Hlk137614833]Teaching is said to be a noble profession. Arthur (2012) asserts that “teaching, I am convinced, is the noblest profession. He further states that teachers of all levels impact knowledge and ability to their students. A great teacher influences his or her students in innumerable ways, all positive. The positive roles of teachers in the society cannot be overemphasised, teachers are said to be nation builders. Despite being a noble profession, teaching can be challenging and complex. Fareo (2013) states that teaching is a noble profession. No society can advance and excel without an effective and virile teaching profession. Fareo (2013) also asserts that teaching is widely accepted as a public service that requires of teachers’ expert knowledge and specialized skills, acquired and maintained through rigorous and continuing study and demands for a sense of personal and corporate responsibility for the education and welfare of the learners under their custody.
[bookmark: _Hlk137614855]Mustafa (2015) posits that teachers are the link between learners and knowledge. Teachers are the facilitators of learning and the authority to enable students to increase their independent learning capabilities. Teachers are important actors in the process of learning and they should encourage students to discuss, imagine, read and retell the stories in order to increase their motivation and appreciation of literature. Mustafa (2015) further posits that teachers are expected to be facilitators instead of being mere lecturers or coaches by providing students with situations where they need to have different approaches and more practical examples.
[bookmark: _Hlk137614879]Norling (2018) posits that “the teacher must train the minds of learners to close into the world of the writer and place themselves in his or her shoes”. The role is significant in how Literature – in – English is perceived by the students. The teacher is therefore expected to create an inviting environment for students to study Literature-in-English. Vygotsky in Olalere et al (2019) submit that since literature-in-English is not made in a vacuum. The contents of literary texts are products of the immediate and remote experiences of the writers. In order to understand the intrinsic and extrinsic messages of literary texts in the course of teaching-learning process, teachers should relate the texts to the socio-cultural experiences of the learners.
	Norling (2018) agrees that the teacher is responsible for setting the activities, teaching methods and techniques, and for determining the appropriate language level. In doing this, teachers are more likely to create suitable curriculum themes and objectives and, therefore, more likely to achieve their goals throughout the school year. She further states that one of the steps to be taken is the selection of texts, during which the teacher must certainly take into consideration the students’ language proficiency, interests, sex, age, etc. This is a healthy step as it does not overlook the needs of individual students and duly notes the presence of each and every student as well as their preferences. 
[bookmark: _Hlk137615026][bookmark: _Hlk137615042][bookmark: _Hlk79491723]Umari (2018) affirms that creative teaching is necessary to meet the complex educational needs of diverse student populations. Teachers must be creative with their knowledge and practice when working with multilingual and multicultural students and students with diverse learning needs. Rejskind (2000) further submits that in fact, it is difficult to imagine successful teaching in general and of literature in particular that does not depend on teacher’s creativity. Lessons should be planned and improvised to meet the varied needs, interests, and abilities of students as well as conforming to the formal policy, curriculum and available resources. 
The fact that the teacher plays a significant role in how literature is perceived by students in the class cannot be over flogged. It is important therefore for the teacher to create an inviting environment for students to initially want to come to class with the expectation to learn. One of the most important tools a teacher has is the ability to create a hunger for knowledge. Using authentic techniques and resources in the classroom is one great pathway for cultivating this hunger. Ultimately, how and what the teacher does to create this desire is up to the teachers. Nevertheless, teachers must remember to put the students’ needs ahead of their own and use sound judgement to decide how to achieve the desired result.
Also, because the fact that learner’s capacity for learning varies the council also opines that in planning for the Literature-in-English curriculum, schools should be sensitive to the different learners needs and make use of strategies that will enable them learn better and fulfil their potential. Schools may consider using a variety of learning materials, activities and instructional grouping arrangements and appropriately adapting the curriculum to suit their learners needs, interests and abilities.
2.4 Factors that Influence the Teaching and Learning of Literature-in-English
[bookmark: _Hlk137615286]Since Lawal (2006) observes that the teacher is the most crucial instructional resources, being at once an initiator, a facilitator and a sustainer of learning, this study therefore seeks to examine teachers’ factors that influence the teaching and learning Literature-in-English in senior secondary schools. Such factors include teachers’ gender, qualification, experiences, school type and school location. Gender is the state of being a male or a female. There has always been a serious controversy over the influence of gender in the teaching processes as some scholars and researchers such as Olajide (2013) in his study that knowledge of proverb differs along qualification: qualified teachers had generally better knowledge of proverbs than less–qualified teachers.
[bookmark: _Hlk137615303][bookmark: _Hlk137615321][bookmark: _Hlk137615341]The finding has puzzled this as no known literature has linked qualification with cultural awareness. The display of mastery of the subject matter due to the teacher’s level of qualification is a major criterion for the learner’s academic achievement throughout his school career (Oladokun, 2006). Adagiri (2013) opines that professional training and knowledge are key priorities for teacher’s professionalism. She also stresses that teachers ought to have a good understanding of their area of specialisation in order to impart the knowledge. However, Osarenren (2013) is of diverse opinion as she observes that a qualified teacher is not necessarily an effective teacher, a competent teacher is not necessarily an effective teacher and an efficient teacher may not necessarily an effective teacher.
Osarenren (2013) stresses further that a qualified teacher has the requirement and has undergone a teaching training but this does not make him a competent teacher. A competent teacher is he who has the knowledge of methods and principle of improving students’ learning. Teaching experience is another variable believed to be relevant in the use of resources by the teachers. Experience is said to be the best teacher. Abiri (1998) explains that a professional becomes more efficient and effective when he/she stays longer on his/her job and not staying longer alone will do, such a teacher should update himself/herself by attending seminars, conferences, workshops and educational programmes. Olajide (2013) finds out in his study of proverbs that more experienced teachers showed high knowledge of proverbs than less-experienced one.
[bookmark: _Hlk137615363][bookmark: _Hlk137615379]The situation could be due to the assumption that the older you are, the deeper your thoughts become on cultural matters and the more you appreciate the philosophy of life as usually espoused in proverbs. Hammond (2000) observes that there is a relationship between teachers’ effectiveness in the use of resources and their years of teaching experience. A teacher assumed the role of parents, understood children and their problems through experiences he/she has acquired over the years of facilitation of smooth learning. Oyekunle (2002) views experience as gaining of knowledge and skills through practice rather than from books alone. Experience, according to Salman (2013) can be referred to as those attitudes and skills acquired by a person through his perception and participation in any programme or activity.
[bookmark: _Hlk137615396]Experience usually leads to expertise, and this too, is acquired through cultivation involving time, determination and dedication to be developed. It is a matter of how long a teacher has been teaching and not how old is such a teacher. Lawal (2012) states that teachers constitute an important resource input and their qualities should be sustained and improved over time. Also, they represent an essential agent of change regarding the needs for orientation shift from ordinary training to global education. 
2.5 Appraisal of the Literature Reviewed
The discussion on the related literature have resolved around the following sub-topic; the status of Literature-in-English in Nigeria, the place of Literature-in English in the Senior Secondary School Curriculum, techniques for Literature-in-English instruction, and the roles of the school in teaching literature-in-English. The reviewed literatures established that Literature established that Literature-in-English emerged in Nigeria with the of Western education although prior to the time, there had been Nigerian oral literature which show cases the rich oral traditions of the people of Nigeria Sumaila (2010) adjudges that Nigerian Literature, in particular began with the oral tradition, pioneered by the unsung heroes of her literary past. Although the pattern of Nigerian literacy forms is similar in character to the Western literature but what makes the difference was that Nigerian literature was oral.
According to the reviewed literatures, literature-in-English is important in the senior secondary school curriculum and especially to the senior secondary school in the art class. Ugochi (2016) explains that every school subject in the curriculum is a means of achieving some educational and national goals same applies to literature as a school subject. It was therefore, started in the revered literature-in-English is designed to add aesthetic and other values to a child. Furthermore, the reviewed literature established that teaches of literature of literature-in-English are expected to exhibit some qualities to be adjudged as a good teacher. The important of employing effective and efficient teaching techniques was also emphasised in the literature review. Several techniques used in teaching Literature-in-English were considered.
The literature reviewed also showed that teachers are the link between learners and knowledge (Mustafa (2015). Literature teachers are expected to be creative and plan lesson to meet the varied needs of their student. The school is also expected to promote the effective study of literature in English and be sensitive to the different needs of the students. Relevant studies that concentrated on the assessment of the techniques and resources for teaching in the Nigerian Secondary schools include Ayantola (2015) on the analysis of resources used for teaching drama at the senior secondary school level in Offa, Kwara State. Eighteen schools were purposively sampled from twenty-one secondary school in Offa.
The respondents were secondary school teacher. The researcher found teachers of English drama use the non-human instructional resources more than other resources. She concluded that there was no significant difference in the private and public-school teachers’ use of instructional resources for teaching English drama. Akapo (2016) worked on techniques and resources senior secondary school teachers employed in teaching English written composition in Abeokuta, Nigeria. He randomly sampled two hundred (200) English Language teachers from fifty-four (54) selected secondary schools in two local government areas in the state. The researcher concluded that there are no significant differences in the techniques used by teachers in teaching English written composition.
Another study was carried out by Farooq (2006) who worked in assessment of techniques and resources for teaching English Language to the impaired learners in Oyo State, Nigeria. The correspondents were secondary school teachers. The study established that chalkboard, posters, textbook and pictures are some of the available resources for teaching the impaired learners. The researcher concluded that there was no significant difference in the female and male teachers’ use of instructional resources. This study is similar to that of Farooq (2006) in terms of some variables involved, assessment of techniques, resources, research type, research instrument and some statistical analysis conversely, the study was different from this study in terms of the subject because it focuses on English language, the learners involved are the impaired learners and was conducted in the whole Oyo State. The present study is focusing on assessment of the techniques for teaching Literature in-English in Ilorin-south, Kwara State.


CHAPTER THREE
RESEARCH METHODOLOGY
	The techniques and procedures that were used to carry out this study are presented in this chapter under the following sub-headings
3.1 Research Design 
3.2 Population of the Study 
3.3 Sample and Sampling Techniques
3.4 Research Instrument 
3.5 Validity of the Instrument 
3.6 Reliability of the Instrument 
3.7 Method of Data Collection 
3.8 Method of Data Analysis 
3.1 Research Design
	This research is a descriptive survey of cross-sectional subtype. This research employs empirical method to assess techniques and resources for teaching Literature-in-English in senior secondary schools. The use of descriptive survey provides information useful to the solution. The descriptive survey research method was therefore adopted for this study since it is concerned with the assessment the techniques and resources for teaching Literature-in-English in senior secondary schools in Ilorin-south Local Government Area of Kwara State.
3.2 Population
The population of this study comprised all public secondary school Literature-in-English teachers in Senior Secondary Schools in Ilorin-south Local Government Area, Kwara State. The target population consisted of Literature-in-English teachers in the sampled senior secondary schools within the Local Government Area. Based on the data made available by the Kwara State Ministry of Education, there are fifty-six (56) senior secondary schools in Ilorin-south. All the Literature-in-English teachers constituted the study population
3.3 Sample and Sampling Techniques
The proportionate sampling technique was used in order to ensure that the number of schools selected is proportional to the total number of schools in the Local Government Area. There are fifty-six (56) senior secondary schools in Ilorin-south Local Government Area of Kwara State. Purposive sampling technique was used to select one-hundred and twelve (112) Literature-in-English teachers as respondents for this study.



3.4 Research Instrument
The instrument for collection of data for this research was a researcher-designed instrument. The instrument comprised two (2) sections A and B. Section A contained the demographic information of the respondents on gender, educational qualification and teaching experience. Section B contained statements capturing various techniques used for teaching Literature-in-English in senior secondary schools.
The structure of the questionnaire reflected the four-point Likert scale type of:
Always (A) 4
Often (O) 3
Seldom (S) 2 and
Never (N) 1.
The questionnaire consisted of fifteen (15) items on sections B which respondents were required to tick on the four-point Likert scale type.
3.5 Validity of the Instrument
To ensure the validity of the instrument, it was presented along with the research questions and hypotheses to experts in the Department of English and test and measurement analysts in the School of Education, Kwara State College of Education, Ilorin, for their input before it was finally submitted to the researcher’s supervisor for consideration and approval. The final draft was reworked based on the experts’ advice and supervisor’s comments.
3.6 Reliability of the Instrument
[bookmark: _Hlk17792630]	The reliability of the instrument was determined by adopting a test-retest method. The instrument was administered twice, in an interval of two weeks, on the Literature-in-English teachers in the schools that are not part of the study’s sample. The scores of the two tests were correlated using Pearson’s Product Moment Correlation (PPMC) and the value of correlation coefficient of 0.81 was recorded.
3.7 Method of Data Collection
	The researcher with the help of two trained research assistants visited the sampled senior secondary schools within the Local Government Area. The researcher engaged with the principals of the selected schools for approval to meet with the Literature-in-English teachers in the schools. Then, the researcher met with the teachers and explain the purpose of her visit to them. The researcher also solicited their assistance and cooperation as to the administration of the instrument.
3.8 Method of Data Analysis
	Descriptive and inferential statistical method were used by the researcher to analyse the data collected for this study. The percentage was used to describe the demographic data of the respondents. The first research question one was answered using mean rating, while the three hypotheses formulated were tested using inferential statistics. Hypotheses one and two were tested using the independent sampled t-test, while hypotheses three was tested using the One-Way Analysis of Variance (ANOVA) at 0.05 level of significance.


CHAPTER FOUR
DATA ANALYSIS AND RESULTS
In this chapter, the analyses and results of data collected for the study were presented. Data were obtained from one-hundred and twelve (112) public senior secondary school English language teachers in Ilorin-south Local Government Area, Kwara State. The investigation was guided by the research questions and hypotheses formulated in Chapter One. The chapter begins with the presentation of descriptive statistics of the respondents followed by answers to the research question and tests of the hypotheses formulated for this study.
4.1 Descriptive Statistics
This section describes the demographic data of the respondents (teachers) using the percentage. The output is shown below:
Table 1: Distribution of Respondents Based on Gender
	Gender
	Frequency
	Percentage %

	Male
	50
	44.6

	Female
	62
	55.4

	Total
	112
	100


Table 1 shows that out of 112 Literature-in-English teachers sampled, 50 (44.5%) were males, while 62 (55.4%) were females. Thus, female Literature-in-English teachers were more than their male counterparts.
Table 2: Distribution of Respondents Based on Educational Qualification
	Educational Qualification
	    Frequency
	        Percentage %

	NCE
	7
	6.3

	B.A English
	12
	10.7

	B. A. Ed. English or B. A. English with PGDE/NCE
	64
	57.1

	M. A. English
	11
	9.8

	M. Ed. English or M. A. English with PGDE/NCE
	18
	16.1

	Total
	112
	100.0


Table 2 shows educational qualifications of respondents. Out of 112 Literature-in-English teachers sampled, 7 (6.3%) were NCE holders; 12 (10.7%) were B.A. English Degree holders; 64 (57.1%) hold B.A. Ed. English or B.A. English with PGDE/NCE; 11 (9.8%) had M. A. in English, 18 (16.1%) had M. Ed. English or M.A. English with PGDE/NCE.


Table 3: Distribution of Respondents Based on the Level of Qualification
	Level of Qualification
	Frequency
	Percentage %

	Qualified
	82
	73.2

	Unqualified
	30
	26.8

	Total
	112
	100.0


Table 3 shows that out of the 112 senior secondary school Literature-in-English teachers sampled, 82 (73.2%) were qualified to teach Literature-in-English, while 30 (26.8%) were not qualified to teach Literature-in-English at the senior secondary school level. This implies that qualified Literature-in-English teachers were more than the unqualified ones.
Table 4: Distribution of Respondents Based on Teaching Experience
	Years of Experience
	Frequency
	Percentage %

	Less Experienced
	28
	25.0

	Experienced
	52
	46.4

	Very Experienced
	32
	28.6

	Total
	112
	100


	Table 4 shows that out of 112 respondents sampled, 28 (25%) were those who had less experience, 52 (46.4%) were those who were experienced, while 32 (28.6%) were those who were very experienced. This means that experienced Literature-in-English teachers were the most sampled respondents, followed by very experienced, while less experienced teachers were the least.
4.2 Answering the Research Questions
This section provides answers to the research questions raised in chapter one.
Research Question One:	What are the various techniques employed by Senior Secondary School teachers in teaching Literature-in-English?
In answering these research question, responses of the respondents to the items in the questionnaire that addressed techniques for teaching Literature-in-English were collated and subjected to mean and standard deviation analyses and the output is reported in Table 5.
Table 5: Techniques Used for Teaching Literature-in-English
	S/N
	Techniques
	Mean
	S.D
	Remarks

	1
	Class Discussion Technique
	4.08
	3.70
	1st

	2
	Questioning Technique
	3.93
	3.54
	2nd

	3
	Equal Participation
	3.92
	3.51
	3rd

	4
	Introspective Technique
	3.92
	3.52
	4th

	5
	Simultaneous Interaction
	3.90
	3.49
	5th

	6
	Individual Accountability
	3.88
	3.48
	6th

	7
	Positive Interdependence
	3.88
	3.49
	6th

	8
	Cooperative Technique
	3.84
	3.45
	8th

	9
	Game Technique
	3.83
	3.42
	9th

	10
	Drama Technique
	3.80
	3.42
	10th

	11
	Collaborative Skills
	3.79
	3.40
	11th

	12
	Student-centred Technique
	3.77
	3.39
	12th

	13
	Information gap
	3.72
	3.34
	13th

	14
	Group Autonomy
	3.68
	3.31
	14th

	15
	Heterogeneous Grouping
	3.67
	3.29
	15th


Table 5 shows that Class Discussion Technique is the most technique used for teaching Literature-in-English with the mean score (4.08) and standard deviation (3.70) and ranked 1st, followed by Questioning Technique with the mean score (3.93) and standard deviation (3.54) and ranked 2nd. Others include Equal Participation with mean score (3.92) and standard deviation (3.51), Introspective Technique with mean score (3.92) and standard deviation (3.52), Simultaneous interaction with mean score (3.90) and standard deviation (3.49), Individual Accountability with mean score (3.88) and standard deviation (3.48), Positive Interdependence with the mean score (3.88) and standard deviation (3.49), Cooperative Technique with the mean score (3.84) and standard deviation (3.42) as and ranked 3rd, 4th, 5th, 6th, 6th, and 8th respectively.
More so, Game Technique had the mean score (3.83) with standard deviation (3.42) as 9th, Drama technique with the score (3.80) and standard deviation (3.42) as 10th, Collaborative skills had the mean score (3.79) with standard deviation (3.40) as 11th, Student-centred Technique with the mean score (3.77) and standard deviation (3.39) as 12th, Information gap with the mean score (3.72) and standard deviation (3.34) as 13th, Group autonomy with the mean score (3.68) and standard deviation (3.31) 14th, while Heterogeneous Grouping with the mean score (3.67) and standard deviation (3.29) is the least used. It is also revealed that all the techniques identified were used by teachers to teach Literature-in-English. This implies that all the identified techniques are variously used by teachers for teaching Literature-in-English.
4.3 Hypotheses Testing
Three research hypotheses were formulated for this study. Hypotheses one and two were tested using the independent t-test statistical technique, while hypotheses three was tested using the One-Way Analysis of Variance (ANOVA), at 0.05 level of significance.
Hypothesis One: There is no significant difference in the techniques male and female teachers used for teaching Literature-in-English in Senior Secondary Schools.
Table 6: t-test Analysis Showing Significant Difference in the Techniques Male and Female Employed in Literature-in-English
	Variables 
	N
	Mean
	Std. D
	df
	t-value
	Sig.         
	Decision

	Male 
	50
	66.62
	5.86
	
	
	
	

	
	
	
	
	110
	0.32
	0.75
	    NS

	Female
	62
	73.86
	6.21	
	
	
	
	


[bookmark: _Hlk177536820] 	  *Significance@0.05
From Table 6, it can be deduced that there is no significant difference in the techniques male and female senior secondary school teachers employed in teaching Literature-in-English. This is reflected in the result: df (110) t= 0.32, p > 0.05. Since the calculated sig. (0.75) is greater than 0.05, the hypothesis is retained.  This implies that there is no significant difference in the techniques male and female senior teachers employed in teaching Literature-in-English.
Hypothesis Two: There is no significant difference in the techniques qualified and unqualified teachers used for teaching Literature-in-English.
Table 7: t-test Analysis Showing Significant Difference in the Techniques Qualified and Unqualified Teachers Employed in Literature-in-English
	Variables
	N
	Mean
	Std. D
	df
	t-value
	Sig.
	Decision

	Qualified
	82
	69.88
	6.54
	
	
	
	

	
	
	
	
	110
	3.04
	0.03
	    S

	Unqualified
	30
	67.02
	5.31
	
	
	
	


  *Significance@0.05
	From Table 7, it can be deduced that there is a significant difference in the techniques employed by qualified and unqualified senior secondary school teachers in teaching Literature-in-English. This is reflected in the result: df (110) t= 3.04, p < 0.05. Since the calculated sig. (0.03) is less than 0.05, the hypothesis is rejected. This implies that there is a significant difference in the techniques employed by qualified and unqualified teachers in teaching Literature-in-English.
	To ascertain where the significant difference lies, the mean of the two groups were compared and it is revealed from Table 7 that qualified teachers have the mean score (69.88) with standard deviation (6.54), while unqualified teachers have the mean score (67.02) with standard deviation (5.31). Thus, this implies that qualified teachers employed techniques in teaching Literature-in-English than unqualified teachers.
Hypothesis Three:	There is no significant difference in the techniques very experience, experience and less experience teachers used for teaching Literature-in-English.
Table 8: ANOVA Analysis Showing Significance Difference in the Techniques Very Experience, Experience and Less Experience Teachers Employed in Teaching Literature-in-English
	[bookmark: _Hlk140553250]Variables 
	Sum of Squares
	df
	Mean Square
	F
	Sig.
	Decision

	Between Group
	1472.65
	2
	736.33
	
	
	

	
	
	
	
	23.46
	0.00
	      S

	Within Group
	8319.58
	109
	  31.38
	
	
	

	Total
	9789.24
	111
	
	
	
	


*Significance@0.05
Table 8 reveals that the hypothesis is rejected. This is reflected in the result F (23.46), p < 0.05 since calculated sig. (0.00) is less than 0.05. This implies that there is a significant difference in the techniques very experienced, experienced and less experienced teachers employed in teaching Literature-in-English.
To ascertain where the significant difference lies, Scheffe post hoc analysis was carried out and the report is shown in Table 12.
Table 9:	Scheffe Post Hoc on Techniques Very Experienced, Experienced and Less Experienced Teachers Employed in Teaching Literature-in-English
	Teaching Experience
	 N
	Subset for alpha = 0.05
1
	
2

	Less Experience
	 28
	63.05
	

	Experienced
	52
	
	67.78

	Very Experience
	 32
	
	69.11

	Sig.
	
	1.00
	  0.34


Table 9 shows that experienced and very experienced are the most significant in the techniques teachers employed in teaching Literature-in-English with the mean scores (69.11) and (67.78) respectively in subset 2, while less experienced with the mean score (63.05) is the least significance in subset 1.
4.3 Discussion
The first finding of this study revealed that there are various techniques senior secondary school teachers employed in teaching Literature-in-English. This finding is in line with the study of Ishola (2017) who assesses various methods of teaching grammar in Ilorin, Nigeria and found out that there were appropriate methods employed by English language teachers in teaching grammar. Deane (2020) affirms that teaching Literature with appropriately will open learners to multiple interpretations and genuine interactions. In another clime, Alexandra (2021) stresses that offering Literature-in-English with appropriate techniques would help the students to be more proficient and well-grounded as their writing and reading skills would be more refined and developed. 
Finding from this study on gender revealed that there was no significant difference in the techniques male and female senior teachers employed in teaching Literature-in-English. This outcome is in consonance with Ogunbiyi (2018), Ishola (2017) and Akapo (2016) in their various studies which affirmed that gender has nothing to do with methods, strategies or techniques for teaching language and literature concepts. That is, there is no any significant difference in the methods of techniques for teaching. However, the findings contradict the outcome of Ajidagba (2002) and Adeleke (2007) who find that there was a significant difference in the techniques used by male and female teachers in teaching language and literature subjects. They further argue that female teachers are more sympathetic, possess human feelings and better verbal expression than their male counterparts when dealing with students. Therefore, this study appears inconclusive.
On the influence of teachers’ qualification and students’ performance, this finding revealed that there was a significant difference in the techniques employed by qualified and unqualified teachers in teaching Literature-in-English and that qualified teachers outperformed their unqualified counterparts on the use of techniques employed in teaching Literature-in-English. This finding confirms the earlier findings where Ishola (2017) expresses that teachers’ qualification determines the level of exposure of the teacher in terms of training and this goes a long way in determining how he or she is able to manage his/her teaching. Laaro-Musa (2021) also posits that the display of mastery of the subject matter due to teacher’s level of qualification is a major criterion for learner’s academic achievement.
The last finding of this study revealed that there was a significant difference in the techniques very experienced, experienced and less experienced teachers employed in teaching Literature-in-English. This finding is in tandem with the findings of Olugbade and Olurinola (2021) whose findings reveal that there was a significant difference in methods very experienced, experienced and less experienced Senior Secondary School English language teachers employed in teaching. The study further establishes a relationship between teachers’ effectiveness in the use of resources and their years of teaching experience. This is why Olajide (2013) finds out in his study of proverbs that more experienced teachers showed high knowledge of proverbs than less-experienced one.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary
[bookmark: _Hlk177538430]In this chapter, the findings presented in Chapter Four are further discussed. The aim of the study was to investigated the techniques and resources senior secondary school teachers employed in teaching Literature-in-English in Ilorin-south Local Government Area of Kwara State. Nigeria. The research was a descriptive survey of the cross-sectional type. A total number of 112 Literature-in-English teachers were sampled for this study. These teachers were stratified based on their gender, qualification and experience. Four (4) questions were formulated for this study. Research question 1 was answered using mean rating and standard deviation. Other research questions (2 to 4) that have corresponding hypotheses were tested using the independent sample t-test and the One-Way Analysis of Variance (ANOVA) at 0.05 level of significance.
The following are the summary of major findings: there are various techniques senior secondary school teachers employed in teaching Literature-in-English; there was no significant difference in the techniques male and female senior teachers employed in teaching Literature-in-English df (110) t= 0.32, p > 0.05; there was a significant difference in the techniques employed by qualified and unqualified teachers in teaching Literature-in-English df (110) t= 3.04, p < 0.05; and there was a significant difference in the techniques very experienced, experienced and less experienced teachers employed in teaching Literature-in-English F (23.46), p < 0.05. Thereafter, conclusion was drawn based on the findings, while recommendations and suggestions were offered to encourage further studies towards effective and efficient study of this nature.
5.2 Conclusion
[bookmark: _Hlk12544775][bookmark: _Hlk140564636][bookmark: _Hlk22983385][bookmark: _Hlk12544828][bookmark: _Hlk12544859]This study assessed various techniques senior secondary school teachers employed in teaching Literature-in-English in relation with predictor variables like gender, qualification and experience. Based on the findings highlighted in the preceding chapter and the foregoing discussion, it can be concluded that there were various techniques senior secondary school teachers employed in teaching Literature-in-English. It was also discovered that there was no significant difference in the techniques male and female senior secondary school teachers employed in teaching Literature-in-English. In relation to qualification, there was a significant difference in the techniques employed by qualified and unqualified senior secondary school teachers in teaching Literature-in-English. In the case of teachers’ experience, there was a significant difference in the both techniques very experienced, experienced and less experienced senior secondary school teachers employed in teaching Literature-in-English. 


5.3 Recommendations
	Based on the findings and the conclusion drawn in this study, the following recommendations were proffered:
1. Senior Secondary School Students: using appropriate techniques would make Literature-in-English more interesting to students by erasing boredom. The students would also have more understanding and grasps of the subject matter once they are taught with appropriate techniques. This would in turn bring about a better performance in the subject both at the internal and external examination level.
2. English Language Teachers: should employ various techniques in teaching Literature-in-English. Furthermore, they are also enjoined to update their professionalism by constantly attending seminars, workshops, in-service training and reading of academic journals, ephemerals and other related research studies as these would expose them to the new development in the use of different techniques in teaching.
3. Curriculum Planners: are advised to continue recommending more practical oriented texts and resources which would engage learners more as these would help to reinforce teachers’ efforts. this would help curriculum planners and policy makers to know the area of content in need of attention and inclusion in redesigning the curriculum.
4. Textbook Writers: are to employ the right kind of techniques needed in the course of Literature-in-English teaching and organising the contents of textbooks. They should also take into cognizance, the level or class of the students in writing their books, as it should be available and affordable.
5.4 Suggestions for Further Studies
This study covered Literature-in-English teaching in senior secondary schools in Ilorin-south Local Government Area of Kwara State. On the basis of the above findings, this study is inconclusive. Thus, it is suggested that further studies be carried out in other part of the country, especially in the rural areas. More studies on techniques teachers employ in teaching Literature-in-English could serve as literature for other studies of this nature. Teachers are enjoined in the language and literature teaching and learning to employ appropriate techniques in the teaching of Literature-in-English.





REFERENCES
[bookmark: _Hlk136234722]Abdalrahman, K. K. (2021). Teaching and learning writing skills through literature. Canadian Journal of Language and Literature Studies, 1(2), 1-10. 
[bookmark: _Hlk136255859][bookmark: _Hlk136234825]Abraham, A.P. (2018). Play on: Teaching Drama in EFL Class. Bulletin of Advanced English Studies, 1(2), 138-149.
Adagiri, S. (2013). Key variables for academic performance in British secondary education: lesson for Nigeria. A Paper Presented at the BACK TO BASIC Improvement Workshop for Teachers” Ilorin.
Adeleke, F. O., & Adeyemi, S. B. (2020). School effects on social development of preschool children in Nigeria. KIU Journal of Humanities, 4(4), 47-54.
Afangideh, M.E. (2009). Towards effective teaching and learning of poetry for social change among secondary school learners in Akwa Ibom State. Journal of Curriculum Studies, 16(4), 117-124.
Afdian, S., & Wahyuni, D. (2020). Indonesian senior high School students’ attitude towards literature in English. Journal of English Language Teaching, 9(1), 160-172.
[bookmark: _Hlk136237436]Ajitoni, S.O. 2014. Enhancing Nigerian students’ intercultural competence and achievement in social studies through outdoor activities. Journal of Language and Cultural Education, 2(2). P 205-217. 
Akapo, A.O. (2016). Techniques and resources senior secondary school teachers employ in teaching English writing composition in Abeokuta, Nigeria. (Unpublished M. Ed. Dissertation Department of Arts Education), University of Ilorin, Ilorin, Nigeria.
Alam, A. (2022). Social robots in education for long-term human-robot interaction: Socially supportive behaviour of robotic tutor for creating robo-tangible learning environment in a guided discovery learning interaction. ECS Transactions, 107(1), 12389.
Alexandra, M. (2021). The Role of Literature in Teaching and Learning English as a Foreign Language in Schools of Transcarpathia with Hungarian Language Instruction.
[bookmark: _Hlk136236074][bookmark: _Hlk136234631]Amadi, E. A. (2010). Teaching initial reading in private primary schools in Ilorin, Nigeria (Unpublished M. Ed Dissertation), Ilorin: The Department of Arts and Social Sciences Education, University of Ilorin, Ilorin.
Amuseghan, S. A. & Momoh, A. O. (2013). Enhancing students’ performance in the English language through Literature-in-English in the secondary schools. Educational Research and Reviews. Academic Journals, 8, 24, 2242-2250
Aranda, K. D, (2020). Best strategies for new teachers to achieve better educational outcomes. Retrieved on 2020 from https://theknowledgereview.com/10-best-strategies-for-new-teachers-to-achieve-better-educational-outcomes/. 
Ashrafuzzaman, M., Ahmed, I., & Begum, M. (2021). Learning English language through literature: Insights from a survey at university level in Bangladesh. Journal of Language and Linguistic Studies, 17(S2), 1190-1209.
[bookmark: _Hlk136256356][bookmark: _Hlk136242435]Atolagbe, A. A., Awodjii, O. A., & Oluwalola, F. K. (2020). Performance-based funding: A panacea for quality assurance in Nigeria Higher Education. International Journal of Educational Management, 18(1).
Ayantola, N.O. (2015). An analysis resources used for teaching drama at the senior school level in Offa, Nigeria, Unpublished M. Ed Dissertation of Arts and Social Sciences Education, University of Ilorin, Ilorin, Nigeria.
Burak, S. (2019). Self-efficacy of pre-school and primary school pre-service teachers in musical ability and music teaching. International Journal of Music Education, 37(2), 257-271.
Deane, P. (2020). Building and justifying interpretations of texts: A key practice in the English language arts. ETS Research Report Series, 2020(1), 1-53.
[bookmark: _Hlk136235714][bookmark: _Hlk136235283][bookmark: _Hlk136235071]Din, M. (2020). Evaluating university students’ critical thinking ability as reflected in their critical reading skill: A study at bachelor level in Pakistan. Thinking Skills and Creativity, 35, 100627.
Fakeye, D. O. &Adebile R. (2014). Enriching literature-in-English instruction in the context of informal school literary clubs in Nigeria. Journal of Language and Cultural Education, 2(3), 25-36.
Fakeye, D. and Temitayo, A. (2013). Enhancing poetic literature instruction through stylistic and thematic approach. Studies in Literature and Language, 6(2). Retrieved from http://www.escanda.net/index
Fareo, D. O. (2015). Professionalization of Teaching in Nigeria; strategies, prospects and challenges. Journal of Education and Learning, 9(3), 190-196.
Farooq, A. R. (2016). Assessment of techniques and instructional resources for teaching English Language to the hearing-impaired Learners in Oyo State, Nigeria. Unpublished M. Ed Dissertation of Arts and Social Science Education, University of Ilorin, Nigeria.       
Federal Republic of Nigeria (2011). Senior Certificate Chief Examiners’ Report. Ikeja: Test Development Division.
Festa, L. (2019). Fiction without humanity: Person, animal, thing in early enlightenment literature and culture. University of Pennsylvania Press.
[bookmark: _Hlk136242643]Hong Kong Curriculum Development Council (2014). Literature-in-English Assessment Guide (Secondary 4-6). English Language Education Key Learning Area
Igberadja, S. (2016). Effects of teachers' gender and qualification on students' performance in Vocational and Technical education. Journal of Technical Education and Training, 8(1).
Ihejirika, R. C. (2014). Literature and English Language Teaching and Learning: A Symbiotic Relationship. English Language Teaching, 7(3), 85-90.
[bookmark: _Hlk136238448]Ilievska, A. (2020). The Machine in the Novel: Fictional Human-Machine Interactions at the European Periphery (ca. 1870-1914) (Doctoral dissertation, The University of Chicago).
Ishola, A. F. (2017). Assessment of Methods and Resources Senior Secondary School English Teachers Employed in Teaching Grammar in Ilorin, Nigeria. (Unpublished M.Ed. Dissertation). Department of Arts Education, University of Ilorin, Ilorin, Nigeria. 
Ismail, I., Ali, H., & Us, K. A. (2022). Factors Affecting Critical and Holistic Thinking in Islamic Education in Indonesia: Self-Concept, System, Tradition, Culture. (Literature Review of Islamic Education Management). Dinasti International Journal of Management Science, 3(3), 407-437.
Joshua, G., DeWitt, D., & Wei, L. J. (2020). A Possible solution for the teaching of Literature-in-English in Nigeria. Journal of Issue in Education, 43, 1 – 9.
[bookmark: _Hlk136242007][bookmark: _Hlk136237942][bookmark: _Hlk136237001]Laaro-Musa, A. (2021). Assessment of techniques and resources used in teaching Islamic Studies in Colleges of Education in Nigeria, (Unpublished Ph.D. Thesis). Department of Arts Education, University of Ilorin, Ilorin.
Lawal, R. A. (2006).  Building the English studies teacher’s professional capacity: A schematized frame-work for instructional resources development.  Being a Synopsis of a Paper Presented in the 1st Staff	 Seminar, Department of Arts and Social Sciences Education, University of Ilorin, Ilorin.
Lawal, R. A. (2012). A systematic framework for quality assurance in teacher education. Postgraduate Journal of Multidisciplinary Studies. 10 (1)102 – 114.
Lee, J., Rhee, D. E., & Rudolf, R. (2017). Teacher Gender, Student Gender, and Primary School Achievement: Evidence from Ten Francophone African Countries. University Library of Munich, Germany.
Makinde, S. O., & Abdulsalam, A. (2022). Perceived influence of learning resources availability and utilization on senior secondary school student’s performance in Biology in Ilorin metropolis. Nigerian Online Journal of Educational Sciences and Technology, 4(2), 71-79.
[bookmark: _Hlk136243388][bookmark: _Hlk136239464]Martínez-Borreguero, G., Naranjo-Correa, F. L., & Mateos-Núñez, M. (2022). Development of stem instructional resources for teaching optics to teachers-in-training: Influence on learning and teacher self-efficacy. Education Sciences, 12(3), 186.
Morris, L. (2016). Teaching the common core literature standards in grades 2-5: strategies, mentor texts, and units of studies. New York: Routledge.
National Teachers Institute (NTI, 2006). PGDE book 2: Post Graduate Diploma in Education: PDE 103 General methods in education.
Neumann, M. M., Anthony, J. L., Erazo, N. A., & Neumann, D. L. (2019). Assessment and technology: Mapping future directions in the early childhood classroom. In Frontiers in Education. Frontiers Media SA.
Numonjonov, S. U. (2020). Innovative methods of professional training. ISJ Theoretical & Applied Science, 1(81), 747-750.
[bookmark: _Hlk136238282][bookmark: _Hlk136238131]Nwanchukwu-Agbada (2019) The Guardian Newspapers, (05 March, 2017).  Nigerian written literature since 1914.
Obloberdiyevna, D. S., & Odilkhonovna, K. U. (2022). Teaching languages using modern educational methods. International Journal of Intellectual Cultural Heritage, 2(3), 105-111.
[bookmark: _Hlk136243225][bookmark: _Hlk136238568]Ogunbiyi, C. O. (2018). Teachers’ strategies for improving Oral English Skills among Upper Basic School Students in Ilorin, Nigeria. Unpublished M.Ed. Dissertation). Department of Arts Education, University of Ilorin, Ilorin, Nigeria. 
Okendu, J. N. (2012). The Impact of School Administrative Structure and Adequate Supervision on the Improvement of Instructional processes. Academic Research International Journal, 2(3), 497-500.
Okonkwo, A. F. (2015). Material teaching aids: Enhancement tool for teaching essay writing in secondary schools. World Journal of Education, 5(5), 110-116.
[bookmark: _Hlk136266662]Olagbaju, O. O. (2020). Literature-in-English as a tool for fostering intercultural communicative competence in multicultural classrooms in Nigeria. Konfrontasi: Jurnal Kultural, EkonomidanPerubahanSosial, 7(1), 40-49.
Olajide, S. B. (2013). An assessment of secondary school teachers’ knowledge of proverb in Ilorin, Kwara State, Nigeria. Mediterranean Journal of 	Social Sciences MCSER. 4(2), 277-282.
Olakunle, S. A., & Olanrewaju, P. S. (2019). Relationship Between Information Literacy Skills and Research Productivity of Researchers in Nigeria, and the Mediating Role of Socio-Economic Factors. LIBRES: Library & Information Science Research Electronic Journal, 29(1).
[bookmark: _Hlk136256066]Olugbade, D., & Olurinola, O. (2021). Teachers’ perception of the use of Microsoft Teams for remote learning in Southwestern Nigerian schools. African Journal of Teacher Education, 10(1), 265-281.
[bookmark: _Hlk136259919][bookmark: _Hlk136256726]Orhan, G., & Beyhan, Ö. (2020). Teachers’ perceptions and teaching experiences on distance education through synchronous video conferencing during Covid-19 pandemic. Social Sciences and Education Research Review, 7(1), 8-44.
Osarenren, N. (2013). Strategies for enhancing performance of Nigeria secondary school students in English language and Mathematics: The counseling psychology perspectives. A paper presented by at the BACK TO BASIC Improvement Workshop for Teachers Ilorin.
Perry, J. (2022). ‘... to read people differently’.: The purpose of English Literature in English secondary schools. English in Education, 56(3), 287-299.
[bookmark: _Hlk136257123]Rahman, S. A., & Manaf, N. F. A. (2017). A critical analysis of Bloom's taxonomy in teaching creative and critical thinking skills in Malaysia through English Literature. English Language Teaching, 10(9), 245-256.
Sadaar, J. B.A. & Jones, M. (2019). Teachers’ guide for the teaching of English B. Caribbean Examinations CounciL® Caribbean Secondary Education Certificate.
Salman, Y. (2013). An assessment of perceived professional mentoring needs of neophyte English- Studies lecturers in Nigeria colleges of education (An Unpublished Ph.D. Proposal). University of Ilorin, Nigeria.
Sezgin, M., &Güler, Ş. (2020). The role of digital feedback on the self-esteem of digital natives. Türkiye İletişim Araştırmaları Dergisi, (35), 46-62.
[bookmark: _Hlk136239699]Siti, S. M., Ramlee, M. & Othman L. (2014). Teacher’s Approaches in Teaching Literature: Observations of ESL Classroom. Malaysian Online Journal of Educational Science, 2(4), 35-44.
Spencer, R. (2019). Afrosurrealism: The African diaspora's surrealist fiction. Routledge.
Strawser, M. G., & Neuberger, L. (2020). Wiser assessment: A communication program assessment framework. Journal of Communication Pedagogy, 3, 134-144.
Ugochi, H.I. (2016).  The Teaching of Literature Approaches and Methods. International Journal of Education, 2, 73-78.  
Ugwu, E. O., & Ezeokoli, F. (2022). Assessment literacy and practices of Literature-in-English teachers in Nigeria. African Journal of Teacher Education, 11(2), 29-52.
Umari H. T. (2018). An assessment of the use of two levels of creative teaching of literature-in-English in tertiary educational institutions in kwara state, Nigeria. European Journal of Education Studies, 5(4), 158-169. 
Usman, Y. D. (2016). Educational resources: An integral component for effective school administration in Nigeria. Online Submission, 6(13), 27-37.
Wu, P. N. and Wu, W. (2012). One Page Plus, One More Character. Online Asian EFL Journal, 10(4), 49-59.
[bookmark: _Hlk136267587]Zhao, Y., & Watterston, J. (2021). The changes we need: Education post COVID-19. Journal of Educational Change, 22(1), 3-12.


APPENDIX
DEPARTMENT OF ENGLISH EDUCATION
EKITI STATE UNIVERSITY, ADO-EKITI, NIGERIA
QUESTIONAIRE ON THE ASSESSMENT OF TECHNIQUES AND RESOURCES FOR TEACHING LITERATURE-IN-ENGLISH IN SENIOR SECONDARY SCHOOLS IN ILORIN-SOUTH LOCAL GOVERNMENT AREA, KWARA STATE
Dear Respondent, 
	This questionnaire is designed to obtain information on the techniques and resources for teaching Literature-in-English in Senior Secondary Schools in Ilorin-south, Kwara State. Your honest response is needed for the purposes of this study. All information given would be treated with strict confidentiality and used for research purpose only. Kindly give your responses to the items by filling or ticking (√) as appropriate. 
Thank you for your co – operation.
								Yours faithfully,
								LAWAL, D. K.
								(The Researcher). 

SECTION A: Demographic Data of Respondents
INSTRUCTION: Please fill in the gap or tick (√) as appropriate.
1. Name of School: ………………………………………………………………….
2. Teacher’s Gender:
a. Male		(   )
b. Female		(   )
3. Qualifications:
a. NCE				(   )
b. B. A. English 			(   )
c. B. A. Ed. English or B. A. English with PGDE/NCE  		(   )
d. M. A. English				(   )
e. M. Ed. English or M. A. English with PGDE/NCE	(   )
f. Other(s) please specify …………………………………………..……………
4. Teaching Experience:
a. 1 – 5 years		(   )
b. 6 – 10 years		(   )
c. 11 years and above	(   )


SECTION B: Techniques used for Teaching Literature-in-English 
INSTRUCTION: Please tick (√) that option that best expresses your opinion in the following techniques based on your overall usage for teaching Literature-in-English using the following scale: Always (A); Often (O); Sometimes (S); Rarely (R) and Never (N).
	S/N
	Techniques Used for Teaching Literature-in-English
	A
	O
	S
	N

	
	I use the following techniques in teaching Literature-in-English
	
	
	
	

	1.
	Class Discussion Technique: provide learners the opportunity to exchange ideas orally around a problem or situation.
	
	
	
	

	2.
	Game Technique: i.e students focused activity that allow them use their initiatives on Literature-in-English.
	
	
	
	

	3.
	Cooperative Technique: students working together in small groups on a structured activity.
	
	
	
	

	4.
	Questioning Technique: involves creating and asking questions to engage the students
	
	
	
	

	5.
	Student – centred Technique: focus students’ participation.
	
	
	
	

	6.
	Heterogeneous Grouping: A form of grouping that involves small group members of mixed variables such as gender, age, religion, language, etc. where learners help each other to deal with individual challenge.
	
	
	
	

	7.
	Group autonomy: A form group discussion where peers are encouraged to belong together and be responsible for each other.
	
	
	
	

	8.
	Collaborative skills: A form of group discussion where language hindrances are attended to
	
	
	
	

	9.
	Simultaneous interaction: The sequence where one person speak at a time others listen.
	
	
	
	

	10
	Equal participation: A form of group discussion where members tolerate each other through interaction without dominating or hindering other members.
	
	
	
	

	11
	Individual accountability: A form of group discussion where everyone shares his or her knowledge with his or her respective team mates with respect.
	
	
	
	

	12
	Positive interdependence: A form of group discussion where members share common goals in the team’s sake without overloading others.
	
	
	
	

	13
	Drama technique: A technique to engage learners in a dialogue which uses subject specific language in highly appropriate contexts.
	
	
	
	

	14
	Information gap: A technique that students assign each group to work on an aspect of a literature e.g. background information, stylistic devices, themes etc. 
	
	
	
	

	15
	Introspective technique: Encouraging active or creative participation of learners by initiating them to relate the content of literary texts to their personal lives, experiences and feelings.
	
	
	
	


THANK YOU.
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