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ABSTRACT
The study investigated on psychological effects of kidnapping on student’s performance. The research investigate affects academic performance, including motivation and overall educational outcomes. Additionally, it explores the effects on cognitive functioning, such as memory, attention, concentration and decision-making skills. The study also identifies coping mechanisms and support systems utilized by students who have experienced kidnapping, highlighting the role of family, friends, educators and mental health professional in facilitating recovery. The study adopted descriptive type of survey method with the use of Google form to distribute the questionnaire to various responded in five different institutions in Kwara State. Research questionnaire was used for data collection and the data was analyzed using descriptive statistics of frequency and simple percentage. The result show that there were significant psychological effects of kidnapping on student’s performance and this affect students cognitive in many areas. Based on the findings of the study, the followings recommendation were made among others that government should educate their children, parent and communities about kidnaping risks and prevention strategies and school counsellor should provide necessary assistance to students especially those that fall victims of kidnappers with the view of enabling them to overcome their psychological and emotional concerns.
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CHAPTER ONE
INTRODUCTION
1.1 BACKGROUND OF THE STUDY
Kidnapping can be defined as the taking away or transportation of a person against the person's will, generally with the purpose of holding the person in false incarceration, a confinement without legal authority. This might be done for ransom, in furtherance of another crime, or as part of a child custody issue (Al-Eissa, 1995). A major cause of worry is the recent rash of kidnappings for ransom around the country. From students to travelers, and even inside cities themselves. While the outcome might be unexpected, ranging from the loss of life to the safe return of the abducted victim, it is critical that we obtain an awareness of the psychological trauma experienced by survivors and their friends/families. Kidnapping and abduction occur for a variety of reasons, the most prevalent of which include kidnapping for ransom, selling victims for various trades, political kidnapping, kidnapping by militants for the purpose of recruiting victims, and a variety of other causes.Kidnapping is a traumatic experience that can have profound psychological effects on individuals, especially students. Research has shown that kidnapping can lead to post-traumatic stress disorder (PTSD), anxiety, depression, and other mental health issues. These psychological effects can in turn impact a student's academic performance, social relationships, and overall well-being.
According to Zannoni (2003), kidnapping is a diverse and evolving issue, but it is most widespread in nations with high levels of crime and corruption, under-resourced or under-trained police, a weak judiciary, and/or a history of political or social instability and war. Nigeria was placed sixth among the top ten Kidnap Rated Countries in the world, trailing Mexico, Brazil, Colombia, Venezuela, and the Philippines in 2004 (Clayton, 2004), but by 2012, she had risen to fourth among the Top Ten Kidnap for Ransom nations in the world (Akhibge&Keleoso, 2013).
Kasozi, (1993) opined that several variables have been linked to abduction among Nigerian youths. Among these are social and moral degradation, peer group influence, drug culture, mass media, ethnic nationalism, ethnic militia, godfathers and elites, the economy, population, and family influence, among others. Kidnapping is a rising global problem with no viable solution. As a result, it has piqued the interest of researchers from several disciplines of study. Sociologists, social psychologists, clinical psychologists, social workers, philosophers, and economists have begun to investigate not just the causes and repercussions of kidnapping, but also other related concepts. In terms of forensic psychology, there are often a few basic motives for kidnapping. The first and most important is sexual fulfillment (Clutterbuck, 2005). A person will frequently kidnap in order to keep the victim as a sexual slave. Kidnappers may torture and kill their captives in severe situations when they no longer have any use for them. These sorts of cases are extremely upsetting and frequently have a long-term influence on society's mentality. Kidnappers may also perform other acts in exchange for a ransom. Needham, (1977) remarked that abduction is more complex and customized than armed robbery since it has webs from corporate moguls and daring politicians who sponsor these activities for reasons best known to them. He argues that the kidnappers employ modern technology to manipulate their brains, differentiating themselves as Okada operators, phone boot operators, and hawkers.
However, the worst part of kidnapping is its effects on psychological health. People especially young girls and women who have survived kidnapping frequently struggle with trust difficulties for the rest of their lives, since being robbed of their freedom and held against their will may destroy faith in mankind as a whole. Some victims may even develop distrustful of family members, feeling that their relatives did not do enough to bring them home or to keep them from being abducted in the first place. This can set off a vicious cycle of disordered thinking in the victims' lives, causing problems in both personal and professional relationships. Kidnapping is one of the most psychologically traumatic acts that can be committed. Victims generally need years to recuperate from the psychological traumas inflicted on their health, and some never fully recover (Ajani, 2010).
According to the World Health Organization as cited in (Clutterbuck, 2005), Psychological health or widely known as mental health is "a condition of well-being in which the individual recognizes his or her own strengths, can cope with the usual pressures of life, can work successfully and fruitfully, and is able to contribute to his or her community." Kidnap victims live with significant emotional and mental wounds, forcing them to deal with difficulties such as trust, independence, love, sex, respect, and a slew of others. According to psychological reasons for why individuals kidnap others, a person would frequently kidnap in order to hold the victim prisoner as a sexual slave. Kidnappers may torture and kill their captives in severe situations when they no longer have any use for them. These sorts of cases are extremely upsetting and frequently have a long-term influence on victim's mentality. Kidnappers may also perform their acts in exchange for a ransom.
Ellis, (2003) reiterated that victims of kidnap may experience psychological problems in various areas of their lives. One of the most commonly reported psychological effects of abduction is difficulty sleeping, since victims are terrified to fall asleep and let their guard down for fear of being kidnapped again. Sexual deformities are also more frequent in kidnappings involving sexual abuse. Survivors may find it difficult to trust their companions or to be vulnerable. Victims of abduction may require years of counseling to recover from the sexual trauma of abduction and build healthy sexual relationships (Al-Eissa, 1995).
Kidnapping is a traumatic experience that can have profound psychological effects on individuals, particularly students. The sudden and violent removal from their familiar environment, loss of control, and uncertainty about their fate can lead to intense fear, anxiety, and stress. The aftermath of kidnapping can also have long-lasting effects on students' academic performance, emotional well-being, and social relationships.

The psychological effects of kidnapping on students can include Post-Traumatic Stress Disorder (PTSD), anxiety and depression, hyper vigilance, dissociation, memory and concentration problems, social withdrawal, emotional deregulation, guilt and shame, loss of trust, and academic underachievement. These effects can make it challenging for students to focus, learn, and succeed academically, and may also impact their relationships with peers, teachers, and family members.

It is essential to provide support and counseling to students who have experienced kidnapping to help them process their trauma and develop coping strategies to mitigate its effects on their academic performance and overall well-being. With appropriate support, students can recover and thrive, but it requires a comprehensive and compassionate approach that addresses their unique needs and challenges.
1.2 STATEMENT OF THE PROBLEM
Al-Eissa, (1995) observed that although abduction and hostage-taking have a long history, it is only recently that there has been a systematic endeavor to study the long-term and short-term impacts on individuals and their families. This is a critical topic for both clinical and scholarly reasons. Mental health experts' guidance is increasingly requested in relation to the strategic management of hostage events and the clinical care of persons who have been abducted. There is evidence to suggest that determining how to best assist those who have been kidnapped is a sensitive and complex matter, and those who deal with such individuals should be as well informed as possible because such events can have long-term negative consequences, particularly for young adult (Uzochukwu, 2015). Kidnapping is one of the most psychologically traumatic acts that can be committed. Victims generally need years to recuperate from the psychological traumas inflicted on them, and some never fully recover. Kidnappings leave victims with significant emotional and mental wounds, forcing them to deal with difficulties such as trust, independence, love, sex, respect, and a slew of others. With the recent increase in the spate of kidnapping especially of young school girls in Nigeria, it is of utmost importance to ask ourselves if we doing the all the necessary things to combat this monster and how are we dealing with the psychological effects this has on the victims? (Prior, and Glaser, 2006).
Kidnapping has a profound impact on the psychological well-being of students, leading to significant declines in academic performance, social relationships, and emotional stability. Despite the severity of this issue, there is a lack of comprehensive support systems and interventions in place to address the long-term psychological effects of kidnapping on students. 
1.3 PURPOSE OF THE STUDY
The primary objective of this study is to examine the psychological effects of kidnapping on students performance. By achieving these objectives, the study aims to contribute to the development of effective interventions and support systems to help students who have been kidnapped to recover, succeed academically, and regain their emotional well-being. Other objectives of this study are:
i.        To identify the causes of kidnapping
ii.       To identify the factors influencing the rise in the rate of kidnapping
iii.      To find the effects of kidnapping on students performance
iv.      To find the effects of kidnapping on the society
v. 		To investigate the prevalence of kidnapping among students and its impact on their academic performance.


1.4 RESEARCH QUESTIONS
1.       What are the causes of kidnapping?
2.        What are the factors influencing the rise in the rate of kidnapping?
3.        What are the effects of kidnapping on students academic performance
4.       What are the effects of kidnapping on the society?
5. What is the prevalence of kidnapping among students and how does it impact their academic performance?
6. What are the most common psychological symptoms experienced by students who have been kidnapped, and how do these symptoms affect their academic performance?
1.5 SIGNIFICANCE OF THE STUDY
The importance of this study is find out the psychological effects of kidnapping on student’s performance, how to improved their academic performance and enhanced their mental health support.	
Hence, this study will be of immense help to the field of psychology as it will highlight the effects of kidnapping, will also be of great importance to school administrators and caregivers as ways to deal with students psychological health especially due to trauma. This research will also help concerned institutions to effect changes where necessary and to put laws in place that will help protect students and help curtail kidnapping. Finally, this study will serve as an existing material for future reference and further research.
1.6 SCOPE OF THE STUDY
This study will focus on the psychological effects of kidnapping on students’ performance. It will focus on the causes of kidnapping which include their age range, gender, kidnapping experience, psychological effects among others and also on the resultant effects of kidnapping.
This research will be a descriptive study of every students in Nigeria Tertiary Institutions.
1.7 DEFINITION OF TERMS
Here are some definitions of key terms related to the psychological effects of kidnapping on students' performance:

1. Kidnapping: The act of taking a person against their will, often accompanied by physical confinement or detention.
2. Psychological effects: Emotional, cognitive, and behavioral changes resulting from a traumatic experience like kidnapping.
3. Post-Traumatic Stress Disorder (PTSD): A mental health condition characterized by symptoms like flashbacks, nightmares, and avoidance behaviors.
4. Anxiety: Feelings of worry, nervousness, or fear that interfere with daily life.
5. Depression: Persistent feelings of sadness, hopelessness, and loss of interest in activities.
6. Stress: A normal response to a perceived threat, which can become chronic and harmful if prolonged.
7. Trauma: A deeply distressing or disturbing experience that exceeds a person's coping capacity.
8. Resilience: The ability to bounce back from adversity, trauma, or stress.
9. Academic performance: Measures of academic achievement, such as grades, GPA, and academic achievement tests.
10. Students: Individuals enrolled in educational institutions, including elementary, middle, high school, and college.
11. Mental health: A person's emotional, psychological, and social well-being.These definitions provide a foundation for understanding the psychological effects of kidnapping on students' performance and the related concepts that will be explored in the study.












CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter review the works and ideas of some researchers who have contributed on the psychological effects of Kidnapping on students performance
 This chapter covers the following sub-headings:
1. The Concept of Kidnapping and Student Enrolment in High Risk Zone
2. Immediate Psychological Impact of Kidnapping on Student Wellbeing
3. Long-term Psychological Consequences of Kidnapping on School
4. Behavioral and Emotional Changes of victim kidnapping among students
5. Social and Peer Relationships among Victim & non Victim Students
6. School Attendance and Engagement in School Kidnapping is Recorded
7. Support Systems and Interventions from Government for Student victim
8. Case Studies and Real-life Examples of Kidnapping Students
9. Summary and Recommendations of Major Finding


1. The Concept of Kidnapping and Student Enrolment in High Risk Zone
Kidnapping is a profoundly traumatic event that can have lasting effects on victims, particularly students. As a form of violent crime, it involves the unlawful abduction or detention of individuals against their will, often accompanied by threats, violence, and psychological manipulation. For students, the experience of kidnapping can disrupt not only their personal lives but also their academic performance and overall development.
• Scope of the Problem
Kidnapping incidents have been increasing in various parts of the world, affecting numerous students each year. In regions such as Nigeria, where Boko Haram has conducted mass kidnappings of schoolchildren, the impact is particularly severe. According to a report by Amnesty International (2015), thousands of children have been abducted, leading to widespread fear and disruption of education. In the United States, the National Center for Missing & Exploited Children (NCMEC) reports that over 400,000 children go missing each year, with a significant number being victims of abductions by strangers or family members (NCMEC, 2020). While not all these cases result in long-term captivity, the psychological impact of even short-term abduction can be profound.
•Immediate Impact on Students
The immediate psychological impact of kidnapping on students includes acute stress reactions such as shock, fear, confusion, and anxiety. These immediate responses can interfere with a student’s ability to function normally in a school environment. For instance, a study by the National Center for PTSD (2020) indicates that trauma victims often experience intense emotional responses that can make it difficult to concentrate, follow instructions, or participate in classroom activities.
• Disruption of Educational Continuity
Kidnapping also results in the disruption of educational continuity. Students who are abducted miss significant amounts of school, leading to gaps in their learning. Upon their return, they often struggle to catch up with their peers academically. This educational disruption can have long-term effects on their academic performance and future opportunities.
• Case Example: The Chibok Schoolgirls
One of the most notable cases of kidnapping impacting students' performance is the abduction of the Chibok schoolgirls by Boko Haram in Nigeria in 2014. This incident saw over 270 schoolgirls taken from their boarding school, sparking international outrage. Many of the girls who eventually escaped or were released have reported severe psychological trauma, including PTSD, depression, and anxiety, which have significantly hindered their ability to return to normal educational routines (Amnesty International, 2015).
• Statistics and Research Findings
Research has consistently shown that trauma, such as that experienced during a kidnapping, can have detrimental effects on cognitive functions critical for academic success. For example, De Bellis and Zisk (2014) found that traumatic experiences in childhood can alter brain function and structure, particularly in areas related to memory and learning. This neurobiological impact can lead to difficulties in academic performance, as students may struggle with attention, memory, and executive functioning. Additionally, a study by Pynoos et al. (2009) indicated that children who have been exposed to trauma, including kidnapping, often exhibit lower academic achievement scores compared to their non-traumatized peers. This academic decline can persist for years, indicating the long-term impact of such traumatic experiences on educational outcomes.

• Conclusion
Kidnapping is a critical issue that significantly affects students' psychological well-being and academic performance. The trauma associated with kidnapping can lead to immediate and long-term psychological consequences, disrupting educational continuity and impacting cognitive functions essential for learning. Addressing this issue requires comprehensive support systems, including trauma-informed educational practices and mental health interventions, to help affected students recover and succeed academically.
2. Immediate Psychological Impact of Kidnapping on Student Wellbeing
Kidnapping is an extremely traumatic event that can cause immediate and severe psychological distress. The immediate aftermath of a kidnapping often involves a range of intense emotional and psychological responses, which can significantly affect the victim's mental health and ability to function normally. This section explores the immediate psychological impacts of kidnapping, focusing on symptoms such as acute stress reaction, anxiety, panic attacks, and the onset of post-traumatic stress disorder (PTSD).
• Acute Stress Reaction
One of the most common immediate psychological responses to kidnapping is an acute stress reaction. This is a short-term response to a traumatic event that can include symptoms such as intense fear, helplessness, and horror. According to the American Psychiatric Association (APA, 2013), acute stress reactions can manifest within minutes to hours following the traumatic event and typically last for a few days to several weeks. During an acute stress reaction, individuals may experience physical symptoms such as a rapid heartbeat, sweating, and hyperventilation. Cognitive symptoms can include confusion, difficulty concentrating, and memory disturbances. These symptoms can be particularly debilitating for students, as they interfere with their ability to engage in academic activities and daily routines.


• Anxiety and Panic Attacks
Anxiety is another immediate psychological impact of kidnapping. Victims often feel a pervasive sense of fear and apprehension, even after they have been released or rescued. This heightened state of anxiety can lead to panic attacks, characterized by sudden and intense episodes of fear that can include physical symptoms such as chest pain, dizziness, and shortness of breath. The National Center for PTSD (2020) explains that anxiety and panic attacks are common in the immediate aftermath of trauma. These symptoms can be triggered by reminders of the kidnapping, such as certain places, sounds, or even thoughts about the event. For students, this heightened anxiety can make it difficult to return to normal school activities and environments, leading to avoidance behaviors and further isolation.
• Post-Traumatic Stress Disorder (PTSD)
The development of post-traumatic stress disorder (PTSD) is a significant risk following a kidnapping. PTSD is a mental health condition that can develop after exposure to a traumatic event, involving symptoms such as intrusive memories, nightmares, flashbacks, and severe anxiety. While PTSD can develop at any time after the trauma, the initial symptoms often appear within the first few weeks. According to the Diagnostic and Statistical Manual of Mental Disorders (DSM-5), PTSD symptoms are grouped into four categories: intrusion, avoidance, negative alterations in cognition and mood, and alterations in arousal and reactivity (APA, 2013). Intrusion symptoms include recurrent, involuntary, and distressing memories of the kidnapping, while avoidance symptoms involve efforts to avoid reminders of the trauma. Negative alterations in cognition and mood can include persistent negative emotions, distorted blame of oneself or others, and diminished interest in activities. Alterations in arousal and reactivity can manifest as hyper vigilance, irritability, and difficulty concentrating.
• Case Study: Kidnapping of Elizabeth Smart
The kidnapping of Elizabeth Smart in 2002 is a well-documented case that highlights the immediate psychological impact of such trauma. Elizabeth, who was abducted from her home at the age of 14, experienced intense fear and anxiety during her nine months of captivity. In interviews and her memoir, Elizabeth has described the immediate psychological effects she endured, including acute stress, anxiety, and the beginnings of PTSD. Her case underscores the profound and immediate psychological toll that kidnapping can have on young victims (Smart & Stewart, 2013).


• Impact on School Performance
The immediate psychological impacts of kidnapping can significantly hinder a student's ability to perform academically. Acute stress, anxiety, and PTSD symptoms can interfere with cognitive functions essential for learning, such as attention, memory, and executive functioning. A study by Pynoos et al. (2009) found that trauma-exposed children often exhibit difficulties in concentrating and retaining information, leading to lower academic achievement. Additionally, the psychological distress caused by kidnapping can result in increased absenteeism from school. Students may avoid school due to anxiety or fear of being re-traumatized. This absenteeism can further exacerbate academic difficulties and lead to a decline in overall performance.
•Conclusion
The immediate psychological impact of kidnapping on students is profound and multifaceted, encompassing acute stress reactions, anxiety, panic attacks, and the onset of PTSD. These psychological responses can significantly impair a student's ability to function and perform academically, necessitating early intervention and comprehensive support systems to help them cope and recover. Addressing these immediate impacts through trauma-informed care and educational practices is essential for the well-being and academic success of kidnapped students.
3. Long-term Psychological Consequences of Kidnapping on School
The long-term psychological consequences of kidnapping can be profound and enduring, affecting various aspects of a victim's life, including mental health, cognitive functioning, and overall well-being. For students, these long-term effects can significantly hinder academic performance and social development. This section explores the major long-term psychological impacts of kidnapping, focusing on chronic PTSD, depression, anxiety disorders, and the overall effect on cognitive and academic functioning.



• Chronic Post-Traumatic Stress Disorder (PTSD): 
One of the most significant long-term consequences of kidnapping is the development of chronic PTSD. While immediate symptoms of PTSD may emerge shortly after the traumatic event, chronic PTSD involves persistent and long-lasting symptoms that can continue for years or even decades. According to the DSM-5, PTSD symptoms must persist for more than a month and cause significant distress or impairment in social, occupational, or other important areas of functioning to be considered chronic (American Psychiatric Association, 2013).
Chronic PTSD can manifest through:
- Intrusive Symptoms: Recurring, involuntary, and distressing memories of the kidnapping, flashbacks, and nightmares.
- Avoidance: Efforts to avoid thoughts, feelings, or external reminders associated with the trauma.
- Negative Alterations in Cognition and Mood: Persistent negative emotional states, distorted blame of self or others, and diminished interest in activities.
- Alterations in Arousal and Reactivity: Hypervigilance, exaggerated startle response, irritability, and difficulties with concentration and sleep.
These symptoms can be particularly debilitating for students, leading to continuous academic and social challenges. A longitudinal study by Alisic et al. (2014) found that children and adolescents who experienced traumatic events, including kidnapping, showed significant PTSD symptoms even years after the event.
• Depression: Depression is another common long-term psychological consequence of kidnapping. Victims may experience persistent feelings of sadness, hopelessness, and a lack of interest in previously enjoyed activities. Chronic depression can interfere with daily functioning and significantly impact academic performance and social interactions. According to the National Institute of Mental Health (NIMH, 2020), depression in children and adolescents can manifest as irritability, academic decline, changes in sleep and appetite, and withdrawal from social activities. The experience of kidnapping can exacerbate these symptoms, leading to long-term depressive disorders.
• Anxiety Disorders: Long-term anxiety disorders are also prevalent among kidnapping survivors. Generalized anxiety disorder (GAD), social anxiety disorder, and panic disorder are common in individuals who have experienced traumatic events. These disorders involve excessive and persistent worry, fear, and avoidance behaviors that can interfere with daily activities and academic performance. A study by Kearney et al. (2005) found that trauma exposure in childhood is a significant predictor of anxiety disorders later in life. For students, ongoing anxiety can lead to school avoidance, difficulties in concentration, and impaired social relationships, further hindering their academic and personal development.
• Cognitive and Academic Functioning: The long-term psychological impact of kidnapping can also affect cognitive functioning, which is crucial for academic success. Chronic PTSD, depression, and anxiety can impair cognitive processes such as attention, memory, and executive functioning. These impairments can lead to difficulties in learning, lower academic achievement, and increased dropout rates. Research by De Bellis and Zisk (2014) indicates that traumatic experiences in childhood can alter brain development, particularly in areas related to cognition and emotion regulation. These neurobiological changes can result in persistent cognitive deficits that affect academic performance. For example, students who have experienced kidnapping may struggle with concentrating in class, retaining information, and completing assignments.
•Social and Behavioral Consequences: The long-term psychological effects of kidnapping also extend to social and behavioral domains. Traumatized students may exhibit behavioral problems such as aggression, withdrawal, or disruptive behavior in school. These behaviors can strain relationships with peers and teachers, leading to social isolation and difficulties in forming healthy relationships. A study by Vernberg and Vogel (1993) on children exposed to traumatic events found that trauma can significantly impact social interactions and peer relationships. Traumatized children may become more withdrawn or exhibit heightened dependency on others for emotional support. These social difficulties can further exacerbate feelings of isolation and hinder academic and personal growth.
• Case Study: Jaycee Dugard: The case of Jaycee Dugard, who was kidnapped at the age of 11 and held captive for 18 years, exemplifies the long-term psychological consequences of kidnapping. Jaycee's memoir, "A Stolen Life," details her experiences of chronic PTSD, depression, and anxiety long after her rescue (Dugard, 2011). Her case highlights the enduring impact of kidnapping on mental health and the challenges of reintegration into normal life.
• Conclusion: The long-term psychological consequences of kidnapping are severe and multifaceted, affecting mental health, cognitive functioning, and social development. Chronic PTSD, depression, anxiety disorders, and cognitive impairments can significantly hinder a student's academic performance and overall well-being. Addressing these long-term effects requires comprehensive support systems, including mental health interventions, trauma-informed educational practices, and ongoing support to help victims recover and thrive.
4. Behavioral and Emotional Changes of victim kidnapping among students
The experience of kidnapping can lead to significant behavioral and emotional changes in survivors, particularly in children and adolescents. These changes can manifest in various ways, affecting a student’s interactions with peers, teachers, and family members, and impacting their overall emotional well-being. This section explores the behavioral and emotional consequences of kidnapping, focusing on specific changes, their underlying causes, and strategies for support and intervention.
• Behavioral Changes:
a. Aggression and Defiance: trauma from kidnapping can result in increased aggression and defiance in children and adolescents. Survivors may exhibit angry outbursts, physical aggression towards others, and oppositional behavior. These actions can be a coping mechanism to regain a sense of control and safety in an environment where they previously felt powerless (Pynoos et al., 1999).
b. Withdrawal and Isolation: Many kidnapped children become socially withdrawn, avoiding interactions with peers and adults. They may isolate themselves to avoid reminders of the trauma or because they feel misunderstood by those who have not experienced similar events. This withdrawal can lead to loneliness and a lack of social support, further exacerbating emotional distress (Perry, 2001).
c. Hypervigilance and Startle Response: Hypervigilance, or an exaggerated state of awareness and sensitivity to potential threats, is common among trauma survivors. These children may be constantly on edge, scanning their environment for danger, and exhibiting an exaggerated startle response to sudden noises or movements. This heightened arousal can interfere with their ability to relax and concentrate, both in and out of the classroom (National Center for PTSD, 2020).
d. Risky and Self-Destructive Behavior: Some survivors of kidnapping engage in risky or self-destructive behaviors as a way to cope with their emotional pain. These behaviors can include substance abuse, self-harm, or reckless actions that endanger their well-being. This risk-taking can be a form of self-medication to numb their emotional distress or a way to seek relief from overwhelming feelings (Briere& Scott, 2014).
e. Regressive Behavior: Younger children who have experienced kidnapping may exhibit regressive behaviors, such as bedwetting, thumb-sucking, or clinging to parents. These behaviors are often a sign of their struggle to process and cope with the trauma and a need for increased security and reassurance (Cohen et al., 2000).
• Emotional Changes: it encompasses
a. Fear and Anxiety: Persistent fear and anxiety are common emotional responses to kidnapping. Survivors may experience ongoing worry about their safety and the safety of their loved ones. This anxiety can be generalized or triggered by specific reminders of the traumatic event. Chronic anxiety can lead to physical symptoms such as headaches, stomachaches, and fatigue, further impacting their daily functioning (American Psychiatric Association, 2013).
b. Depression and Hopelessness: depression is another prevalent emotional consequence of kidnapping. Children and adolescents may feel a pervasive sense of sadness, hopelessness, and a lack of interest in previously enjoyed activities. This emotional numbness can interfere with their ability to engage in school and social activities, leading to further isolation and academic decline (National Institute of Mental Health, 2020).
c. Guilt and Shame: survivors often struggle with feelings of guilt and shame, believing they were somehow responsible for the kidnapping or should have been able to prevent it. These negative self-perceptions can damage their self-esteem and contribute to emotional distress. It's important to address these feelings in therapeutic settings to help survivors develop a more realistic and compassionate view of themselves (Herman, 1992).
d . Anger and Irritability:Anger is a common emotional response to trauma, and survivors of kidnapping may experience frequent irritability and frustration. This anger can be directed towards themselves, their captors, or even friends and family members. Unresolved anger can lead to interpersonal conflicts and difficulties in maintaining relationships (Pynoos et al., 1999).
e. Detachment and Numbness: some children and adolescents may cope with the trauma by emotionally detaching and becoming numb to their feelings. This detachment can make it difficult for them to connect with others and experience positive emotions, leading to a sense of isolation and disconnection from their environment (Briere& Scott, 2014).
• Causes of Behavioral and Emotional Changes: The behavioral and emotional changes observed in survivors of kidnapping are often rooted in the following factors:
i. Traumatic Stress: The intense fear and helplessness experienced during the kidnapping can lead to traumatic stress responses. These responses are the body's way of coping with overwhelming threats and can result in changes in behavior and emotional regulation (Van der Kolk, 2014).
ii. Altered Brain Function: Trauma can affect brain development, particularly in areas responsible for emotion regulation, impulse control, and cognitive processing. Chronic stress can lead to changes in the structure and function of the amygdala, hippocampus, and prefrontal cortex, which are critical for emotional and behavioral regulation (Perry, 2001).
iii. Attachment Issues: The experience of kidnapping can disrupt a child's sense of attachment and security. This disruption can lead to difficulties in forming and maintaining trusting relationships, contributing to behavioral and emotional problems (Bowlby, 1988).
Strategies for support and Intervention
a. Therapeutic Interventions: Trauma-focused therapy, such as cognitive-behavioral therapy (CBT) and eye movement desensitization and reprocessing (EMDR), can help survivors process their trauma and develop healthier coping mechanisms. These therapies can address the underlying causes of behavioral and emotional changes and promote healing (Shapiro, 2017).
b. School-Based Support: Schools can implement trauma-informed practices to create a supportive and understanding environment for traumatized students. This includes training staff to recognize and respond to trauma-related behaviors, providing counseling services, and establishing safe spaces where students can seek support (Cole et al., 2013).
c. Parental and Family Support: Engaging parents and family members in the recovery process is crucial. Providing education on the effects of trauma and strategies for supporting their child can help families create a nurturing and stable environment at home. Family therapy can also address any relational issues and improve communication and understanding (Cohen et al., 2000).
d. Peer Support Groups: Peer support groups can provide a sense of community and understanding for survivors. Connecting with others who have experienced similar traumas can reduce feelings of isolation and promote healing through shared experiences and mutual support (NCTSN, 2014).
e. Mindfulness and Stress Reduction Techniques: teaching mindfulness and stress reduction techniques, such as deep breathing, meditation, and yoga, can help survivors manage anxiety and emotional dysregulation. These practices can promote relaxation, enhance emotional awareness, and improve overall well-being (Kabat-Zinn, 2003).
• Case Example: The Kidnapping of Jaycee Dugard: Jaycee Dugard, who was kidnapped at the age of 11 and held captive for 18 years, provides a poignant example of the long-term behavioral and emotional changes resulting from kidnapping. In her memoir, "A Stolen Life," Jaycee describes experiencing significant emotional challenges, including fear, anxiety, and difficulty trusting others, even after her rescue (Dugard, 2011). Her story underscores the importance of comprehensive support and therapeutic interventions in helping survivors recover and rebuild their lives.
• Conclusion: The behavioral and emotional changes resulting from kidnapping can be profound and enduring, significantly impacting a student's life and well-being. Increased aggression, social withdrawal, hypervigilance, risky behaviors, and regressive actions are common behavioral changes, while fear, anxiety, depression, guilt, anger, and emotional numbness are typical emotional responses. Addressing these changes through therapeutic interventions, school-based support, parental involvement, peer support, and mindfulness techniques is essential for promoting healing and helping survivors regain a sense of normalcy and well-being.
5. Social and Peer Relationships among Victim & non Victim Students
The trauma of kidnapping can profoundly affect a child's social interactions and peer relationships. These effects can manifest in various ways, ranging from social withdrawal and isolation to difficulties in trust and communication. Understanding these impacts is crucial for providing appropriate support and interventions to help traumatized children rebuild their social lives and develop healthy relationships. This section explores the social and peer relationship challenges faced by kidnapping survivors, their underlying causes, and strategies for support.
Challenges in Social and Peer Relationships:
- Social Withdrawal and Isolation: Kidnapping survivors often experience social withdrawal and isolation. The trauma can make it difficult for them to connect with others, leading to a preference for solitude. This withdrawal can be a coping mechanism to avoid reminders of the trauma or because they feel different from their peers. Over time, social isolation can lead to feelings of loneliness and further exacerbate emotional distress (Perry, 2001).
- Difficulty Trusting Others: Traumatized children may struggle with trust issues, finding it hard to believe that others can be safe and reliable. This difficulty in trust can extend to both peers and adults, making it challenging to form close friendships and relationships. The fear of betrayal or harm can lead to guarded interactions and reluctance to open up emotionally (Herman, 1992).
- Communication Challenges: Effective communication is essential for building and maintaining relationships. However, trauma can impair a child's ability to express themselves clearly and understand social cues. Survivors may have trouble articulating their thoughts and feelings, leading to misunderstandings and conflicts in their interactions with peers (Cohen et al., 2000).
- Increased Aggression or Defensiveness: Some children may exhibit aggressive or defensive behaviors as a response to their trauma. These behaviors can be a way to protect themselves from perceived threats or to assert control in social situations. However, such actions can alienate peers and lead to further social difficulties (Pynoos et al., 1999).
- Hyper vigilance and Anxiety in Social Situations: Hyper vigilance, a common response to trauma, can extend to social settings. Children may be overly alert and anxious, constantly scanning for potential threats. This heightened state of arousal can make it difficult to relax and enjoy social interactions, leading to avoidance of social activities and gatherings (National Center for PTSD, 2020).
- Feelings of Shame and Stigma: Survivors of kidnapping may experience feelings of shame and stigma, believing that they are different or damaged because of their experiences. These feelings can make them hesitant to engage with peers, fearing judgment or rejection. The internalized stigma can contribute to low self-esteem and hinder social integration (Briere& Scott, 2014).


• Underlying Causes:
i. Traumatic Stress and Brain Function: Trauma can affect brain regions involved in social processing, such as the prefrontal cortex and amygdala. These changes can impair a child's ability to regulate emotions, interpret social cues, and engage in prosaically behaviors. The neurobiological impact of trauma plays a significant role in the social difficulties faced by kidnapping survivors (Perry, 2001).
ii. Attachment Disruptions: the experience of kidnapping can disrupt a child's sense of attachment and security, particularly if the trauma involved separation from caregivers. Secure attachment is foundational for healthy social development, and disruptions can lead to difficulties in forming trusting relationships with peers (Bowlby, 1988).
iii. Learned Helplessness and Low Self-Efficacy: prolonged exposure to trauma can lead to learned helplessness, where children feel powerless to change their circumstances. This sense of helplessness can extend to social situations, leading to low self-efficacy and a lack of confidence in their ability to navigate social interactions effectively (Seligman, 1972).
iv. Cognitive and Emotional Dysregulation: Cognitive impairments and emotional dysregulation resulting from trauma can hinder social interactions. Difficulty with attention, memory, and emotion regulation can make it challenging for children to engage in meaningful conversations, remember social details, and manage their emotional responses in social settings (Van der Kolk, 2014).
•Strategies for Support:
a. Trauma-Informed Social Skills Training: Providing social skills training that is sensitive to the needs of trauma survivors can help children develop effective communication, empathy, and conflict resolution skills. Programs like Trauma-Focused Cognitive Behavioral Therapy (TF-CBT) incorporate social skills training to address the specific challenges faced by traumatized children (Cohen et al., 2000).
b. Supportive Peer Groups: Creating supportive peer groups where traumatized children can interact with others who have had similar experiences can reduce feelings of isolation and provide a sense of community. Peer support groups can offer a safe space for sharing experiences, receiving empathy, and building connections (NCTSN, 2014).
c. Family Involvement and Education: Engaging families in the recovery process is crucial. Educating parents and caregivers about the effects of trauma and ways to support their child's social development can create a supportive home environment. Family therapy can also address relational issues and improve family dynamics (Cohen et al., 2000).
d. School-Based Interventions: Schools can play a pivotal role in supporting traumatized students. Implementing trauma-informed practices, such as creating safe and predictable routines, providing access to counseling services, and training staff to recognize and respond to trauma-related behaviors, can enhance the social and emotional well-being of students (Cole et al., 2013).
e. Mindfulness and Stress Reduction Techniques: Teaching mindfulness and stress reduction techniques can help children manage anxiety and hypervigilance in social situations. Practices like deep breathing, meditation, and yoga can promote relaxation, enhance emotional regulation, and improve overall social functioning (Kabat-Zinn, 2003).
f. Mentorship Programs: Pairing traumatized children with mentors who can provide guidance, support, and positive role modeling can foster social skills and confidence. Mentors can help children navigate social challenges, build trust, and develop healthy relationships (Rhodes, 2002).
•Case Example: Elizabeth Smart
Elizabeth Smart, who was kidnapped at the age of 14 and held captive for nine months, has spoken about the social challenges she faced after her rescue. She described difficulties in trusting others and feeling different from her peers. Elizabeth’s story highlights the importance of family support, therapeutic interventions, and resilience in overcoming social and emotional challenges (Smart & Stewart, 2013).
Conclusion: The social and peer relationship challenges faced by kidnapping survivors are profound and multifaceted. Social withdrawal, trust issues, communication difficulties, aggression, hypervigilance, and feelings of shame are common responses to trauma. Understanding the underlying causes of these challenges, such as traumatic stress, attachment disruptions, and cognitive impairments, is crucial for providing effective support. Implementing trauma-informed social skills training, supportive peer groups, family involvement, school-based interventions, mindfulness techniques, and mentorship programs can help traumatized children rebuild their social lives and develop healthy, trusting relationships.

6. School Attendance and Engagement in School Kidnapping is Recorded
The trauma of kidnapping can have significant impacts on a student's school attendance and engagement. These effects can stem from both the immediate psychological impact of the trauma and the long-term consequences on cognitive, emotional, and social functioning. This section explores the challenges that kidnapping survivors face in maintaining regular school attendance and staying engaged in their education, the underlying causes of these challenges, and strategies to support their academic success and overall well-being.
Challenges in School Attendance and Engagement: 
A. Chronic Absenteeism: kidnapping survivors may experience chronic absenteeism, frequently missing school due to physical, emotional, or psychological reasons. The trauma can lead to various symptoms such as anxiety, depression, and physical health issues, which can interfere with their ability to attend school regularly (National Center for PTSD, 2020).
B. Avoidance of School: Trauma can result in avoidance behaviors, where children and adolescents actively avoid places or situations that remind them of the traumatic event. For some, school itself may be a source of anxiety, either due to the environment or interactions with peers and teachers. This avoidance can lead to sporadic attendance and disengagement from school activities (Pynoos et al., 1999).
C. Difficulty Concentrating and Learning: Traumatized children often struggle with concentration and memory, essential for learning and academic performance. The cognitive impairments caused by trauma can make it challenging for them to focus during lessons, complete assignments, and retain information. These difficulties can lead to frustration and a lack of motivation to participate in school (Van der Kolk, 2014).
D. Low Academic Performance: The combined effects of absenteeism, avoidance, and cognitive impairments can result in lower academic performance. Survivors may fall behind in their studies, struggle with grades, and have difficulty keeping up with their peers. This academic decline can further affect their self-esteem and motivation (Perry, 2001).
E. Behavioral Issues: Trauma can manifest in behavioral problems in the classroom, such as aggression, defiance, or withdrawal. These behaviors can disrupt the learning environment and lead to disciplinary actions, further affecting the child's engagement and sense of belonging at school (Cohen et al., 2000).
F. Lack of Interest and Engagement: Traumatized children may lose interest in school activities and extracurricular. The emotional numbness and disconnection often associated with trauma can make it difficult for them to find joy or motivation in learning and participating in school events. This disengagement can result in a lack of participation and a diminished educational experience (Briere& Scott, 2014).
Underlying Causes
a. Traumatic Stress: The ongoing effects of traumatic stress can interfere with a child's ability to engage with school. Symptoms such as hypervigilance, flashbacks, and intrusive thoughts can make it difficult to focus on academic tasks and maintain consistent attendance (National Center for PTSD, 2020).
b. Emotional Dysregulation: trauma can impair a child's ability to regulate emotions, leading to mood swings, anxiety, and depression. These emotional challenges can make it difficult to cope with the demands of school and result in avoidance behaviors (Van der Kolk, 2014).
c. Physical Health Issues: Trauma can also impact physical health, resulting in symptoms such as headaches, stomachaches, and fatigue. These physical manifestations of stress can contribute to absenteeism and difficulty engaging in school activities (Pynoos et al., 1999).
iv. Social Difficulties: Social challenges, such as difficulty trusting peers and teachers, can affect a child's sense of belonging and engagement at school. Feelings of isolation and stigma can make it hard to participate in group activities and form supportive relationships (Cohen et al., 2000).
v. Cognitive Impairments: Trauma can affect brain function, particularly in areas responsible for attention, memory, and executive function. These cognitive impairments can make learning and academic tasks more challenging, leading to frustration and disengagement (Perry, 2001).
Strategies for Support:
a. Trauma-Informed Education: Implementing trauma-informed practices in schools can create a supportive and understanding environment for traumatized students. This includes training staff to recognize and respond to trauma-related behaviors, creating predictable routines, and providing a safe and inclusive school climate (Cole et al., 2013).
b. Individualized Education Plans (IEPs): Developing individualized education plans for trauma-affected students can address their specific needs and provide tailored support. IEPs can include accommodations such as extended deadlines, modified assignments, and additional support from school counselors or special education staff (Cohen et al., 2000).
c. Counseling and Mental Health Services: Providing access to school-based counseling and mental health services is crucial for addressing the emotional and psychological needs of traumatized students. Therapy can help children process their trauma, develop coping strategies, and improve their emotional regulation and engagement (Briere& Scott, 2014).
d. Parental and Family Involvement: Engaging parents and caregivers in their child's education and recovery process can provide additional support and reinforcement at home. Family therapy and educational workshops can help families understand the impact of trauma and how to support their child's academic success (Cohen et al., 2000).
e. Peer Support Programs: Establishing peer support programs can create a sense of community and belonging for traumatized students. Peer mentors and support groups can offer emotional support, friendship, and encouragement to stay engaged in school activities (NCTSN, 2014).
f. Flexible School Policies: Schools can implement flexible policies to accommodate the needs of traumatized students. This can include flexible attendance policies, opportunities for make-up work, and alternatives to traditional disciplinary actions to avoid exacerbating trauma-related issues (Cole et al., 2013).
g. Extracurricular Activities: Encouraging participation in extracurricular activities can provide opportunities for traumatized students to explore their interests, develop new skills, and build positive relationships. Activities such as sports, arts, and clubs can enhance engagement and contribute to overall well-being (National Institute of Mental Health, 2020).

Case Example: MalalaYousafzai: 
MalalaYousafzai, who survived an assassination attempt by the Taliban for advocating girls' education, faced significant challenges in her schooling after the trauma. Despite these challenges, Malala's determination and the support of her family and educators enabled her to continue her education and become a global advocate for education and human rights (Yousafzai& Lamb, 2013).
Conclusion
The trauma of kidnapping can have profound and lasting effects on a student's school attendance and engagement. Chronic absenteeism, avoidance behaviors, difficulty concentrating, low academic performance, behavioral issues, and a lack of interest are common challenges. Understanding the underlying causes, such as traumatic stress, emotional deregulation, physical health issues, social difficulties, and cognitive impairments, is essential for providing effective support. Implementing trauma-informed education, individualized education plans, counseling services, parental involvement, peer support programs, flexible school policies, and encouraging extracurricular activities can help traumatized students regain their academic footing and achieve their educational goals.
7. Support Systems and Interventions from Government for Student victim
For children who have experienced the trauma of kidnapping, comprehensive support systems and targeted interventions are crucial to facilitate their recovery and reintegration into school and everyday life. These support systems must address the multifaceted impacts of trauma, including psychological, social, cognitive, and academic challenges. This section explores various support systems and interventions that can aid in the healing and development of traumatized students.

School-Based Support Systems
A. Trauma-Informed Schools: Trauma-informed schools adopt practices that recognize and respond to the effects of trauma on students. These schools create a safe, supportive environment where staff are trained to understand trauma's impact on behavior and learning. Key practices include establishing predictable routines, using positive behavioral interventions, and avoiding punitive measures that may retraumatize students (Cole et al., 2013).
B. School Counselors and Psychologists: Access to school counselors and psychologists is essential for providing immediate and ongoing mental health support. These professionals can offer individual and group counseling, crisis intervention, and mental health assessments. They play a crucial role in helping students process their trauma, develop coping strategies, and improve emotional regulation (Briere& Scott, 2014).
C. Individualized Education Plans (IEPs): IEPs are tailored plans designed to meet the unique educational needs of students with disabilities, including those affected by trauma. IEPs can provide accommodations such as modified assignments, extended time for tests, and additional support from special education staff. These plans ensure that traumatized students receive the necessary support to succeed academically (Cohen et al., 2000).
D. Peer Support Programs: Peer support programs create opportunities for traumatized students to connect with peers who have had similar experiences or who can offer support and friendship. Peer mentoring, support groups, and buddy systems can reduce feelings of isolation, build a sense of community, and provide positive role models (NCTSN, 2014).
E. Flexible School Policies: Schools can implement flexible policies to accommodate the needs of traumatized students. This includes flexible attendance policies, opportunities for make-up work, and alternatives to traditional disciplinary actions. Such flexibility allows students to manage their trauma-related symptoms without falling behind academically (Cole et al., 2013).


Family and Community Support Systems
I. Family Therapy and Education: Engaging families in the recovery process is critical for supporting traumatized children. Family therapy can address relational issues and improve family dynamics, while educational workshops can help families understand trauma and learn effective support strategies. A strong, supportive family environment can significantly enhance a child's resilience and recovery (Cohen et al., 2000).
II. Community Mental Health Services: Community mental health services provide essential support for traumatized children and their families. These services include counseling, psychiatric care, and support groups. Access to community-based mental health resources ensures that families receive comprehensive care that addresses the various impacts of trauma (National Institute of Mental Health, 2020).
III. Mentorship Programs: Mentorship programs pair traumatized children with adult mentors who can provide guidance, support, and positive role modeling. Mentors can help children navigate social challenges, build confidence, and set and achieve personal and academic goals. A stable, supportive relationship with a mentor can significantly impact a child's recovery and development (Rhodes, 2002).
Therapeutic Interventions
• Trauma-Focused Cognitive Behavioral Therapy (TF-CBT): TF-CBT is an evidence-based treatment specifically designed for children and adolescents who have experienced trauma. It combines cognitive-behavioral techniques with trauma-sensitive approaches to help children process their trauma, develop coping skills, and improve emotional regulation. TF-CBT has been shown to reduce symptoms of PTSD, anxiety, and depression (Cohen et al., 2000).
• Eye Movement Desensitization and Reprocessing (EMDR): EMDR is a therapeutic approach that helps individuals process and integrate traumatic memories. It involves guided eye movements and other bilateral stimulation techniques to reduce the distress associated with traumatic memories. EMDR has been effective in treating PTSD and other trauma-related symptoms in children (Shapiro, 2017).
• Play Therapy: Play therapy uses play as a medium for children to express their thoughts and feelings, process traumatic experiences, and develop coping skills. This therapeutic approach is particularly effective for younger children who may have difficulty verbalizing their emotions. Play therapy creates a safe, supportive environment for healing (Landreth, 2012).
•Art Therapy: Art therapy provides a creative outlet for children to explore and express their emotions related to trauma. Through drawing, painting, and other art forms, children can process their experiences in a non-verbal way. Art therapy can help reduce anxiety, improve emotional regulation, and foster a sense of control and empowerment (Malchiodi, 2012).
• Mindfulness and Stress Reduction Techniques: Mindfulness and stress reduction techniques, such as meditation, deep breathing, and yoga, can help children manage anxiety and stress related to trauma. These practices promote relaxation, enhance emotional regulation, and improve overall well-being. Teaching children mindfulness techniques can provide them with valuable tools for coping with stress throughout their lives (Kabat-Zinn, 2003).
Case Example: Jaycee Dugard
Jaycee Dugard, who was kidnapped at the age of 11 and held captive for 18 years, benefitted from various support systems and interventions after her rescue. Her recovery involved intensive therapy, family support, and community resources. Jaycee's story highlights the importance of a comprehensive, multi-faceted approach to supporting traumatized children (Dugard, 2011).
Conclusion: 
Effective support systems and interventions are essential for helping children who have experienced the trauma of kidnapping. School-based support systems, including trauma-informed practices, school counselors, IEPs, peer support programs, and flexible policies, play a crucial role in addressing the academic and emotional needs of traumatized students. Family and community support systems, such as family therapy, community mental health services, and mentorship programs, provide additional layers of support. Therapeutic interventions, including TF-CBT, EMDR, play therapy, art therapy, and mindfulness techniques, offer specialized treatment to help children process trauma and develop coping skills. A comprehensive, multi-faceted approach that addresses the diverse needs of traumatized children can significantly enhance their recovery and promote their overall well-being.
8. Case Studies and Real-life Examples of Kidnapping Students
Case studies and real-life examples provide valuable insights into the psychological impacts of kidnapping on students and the effectiveness of various support systems and interventions. These stories illustrate the complexities of trauma recovery and highlight the importance of comprehensive, individualized care. This section explores several notable cases, examining the challenges faced by the survivors and the support systems that contributed to their recovery.

Case Study 1: Jaycee Dugard
Background:
Jaycee Dugard was kidnapped at the age of 11 while walking to a school bus stop in South Lake Tahoe, California, in 1991. She was held captive for 18 years by Phillip and Nancy Garrido, during which time she endured severe physical and psychological abuse. Jaycee was rescued in 2009, when she was 29 years old, and reunited with her family.
Impact on Psychological and Academic Performance:
Jaycee's prolonged captivity had profound psychological effects, including complex PTSD, anxiety, depression, and difficulties with trust and social interactions. Her education was entirely disrupted, as she was deprived of formal schooling during her captivity.
Support Systems and Recovery:
- Therapeutic Interventions: After her rescue, Jaycee received intensive therapy to address her trauma. This included trauma-focused cognitive behavioral therapy (TF-CBT) and other specialized treatments to help her process her experiences and develop coping strategies.
- Family Support: Jaycee's family played a crucial role in her recovery. Their unconditional love and support provided a foundation for her to rebuild her life.
- Community Resources: Various community organizations and mental health services offered support to Jaycee and her family, helping them navigate the challenges of reintegration and recovery.
Outcome:
Jaycee has made significant strides in her recovery and has become an advocate for kidnapping and trauma survivors. She authored a memoir, "A Stolen Life," to share her story and raise awareness about the long-term impacts of trauma and the importance of support systems (Dugard, 2011).



Case Study 2: Elizabeth Smart
Background:
Elizabeth Smart was abducted from her home in Salt Lake City, Utah, in 2002 at the age of 14. She was held captive for nine months by Brian David Mitchell and Wanda Barzee, during which she was subjected to physical and sexual abuse. Elizabeth was rescued in 2003 after being recognized by passersby.
Impact on Psychological and Academic Performance:
Elizabeth's kidnapping resulted in severe trauma, including PTSD, anxiety, and depression. Despite these challenges, Elizabeth was determined to continue her education and rebuild her life.
Support Systems and Recovery:
- Therapeutic Interventions: Elizabeth received extensive therapy to address the psychological effects of her trauma. This included trauma-focused therapy and support groups.
- Family Support: Elizabeth's family provided unwavering support, helping her regain a sense of normalcy and stability.
- Educational Support: Elizabeth's school offered accommodations and support to help her catch up on her studies and continue her education.

Outcome:
Elizabeth Smart has become a prominent advocate for child safety and victims of sexual abuse. She founded the Elizabeth Smart Foundation to support victims and promote prevention and recovery programs. Elizabeth's story demonstrates the resilience of trauma survivors and the critical role of supportive networks (Smart & Stewart, 2013).
Case Study 3: Shawn Hornbeck
Background:
Shawn Hornbeck was abducted at the age of 11 in Richwoods, Missouri, in 2002. He was held captive for over four years by Michael Devlin, who subjected him to physical and psychological abuse. Shawn was rescued in 2007 along with another kidnapped boy, Ben Ownby.

Impact on Psychological and Academic Performance:
Shawn's prolonged captivity led to significant psychological trauma, including PTSD, anxiety, and depression. His education was severely disrupted, and he faced challenges reintegrating into school and social environments.
Support Systems and Recovery:
- Therapeutic Interventions: Shawn received comprehensive psychological counseling to address his trauma and assist in his recovery. Therapy focused on processing his experiences, developing coping mechanisms, and rebuilding self-esteem.
- Family Support: Shawn's family provided crucial emotional support and stability, which was vital for his recovery process.
- Community and Legal Support: Community organizations and legal professionals assisted Shawn and his family in navigating the aftermath of his abduction and the legal proceedings against his captor.


Outcome:
Shawn has worked towards rebuilding his life, though he continues to deal with the long-term effects of his trauma. His case has highlighted the importance of mental health support and community resources for kidnapping survivors (Hornbeck & Parnell, 2009).


Case Study 4: Steven Stayner
Background:
Steven Stayner was abducted at the age of seven in Merced, California, in 1972 by Kenneth Parnell. He was held captive for seven years and subjected to abuse. Steven managed to escape in 1980, rescuing another kidnapped boy, Timothy White, in the process.
Impact on Psychological and Academic Performance:
Steven's long captivity and the abuse he suffered resulted in severe psychological trauma, including PTSD, depression, and identity confusion. His education was disrupted, and he struggled with reintegration into school and society.
Support Systems and Recovery:
- Therapeutic Interventions: Steven received psychological counseling to help him process his trauma and adjust to life after captivity. Therapy aimed to address his emotional and psychological needs and support his transition back into society.
- Family and Community Support: Steven's family and community provided emotional and practical support to help him rebuild his life.
- Media and Public Attention: Steven's story received significant media attention, which brought awareness to the issue of child abduction and the importance of support for survivors.
Outcome: 
Steven faced ongoing challenges throughout his life, including struggles with mental health and substance use. His story, however, has had a lasting impact on public awareness and the importance of support systems for kidnapping survivors. Steven Stayner's life was later the subject of a television movie, "I Know My First Name Is Steven" (Stayner& Echols, 1989).
Case Study 5: NataschaKampusch
Background: NataschaKampusch was kidnapped at the age of 10 in Vienna, Austria, in 1998 by Wolfgang Priklopil. She was held captive for over eight years in a secret cellar, enduring severe psychological and physical abuse. Natascha escaped in 2006.
Impact on Psychological and Academic Performance: Natascha's prolonged captivity resulted in complex psychological trauma, including PTSD, anxiety, and difficulties with social interactions. Her education was severely disrupted, and she had to work hard to catch up academically after her escape.
SUPPORT SYSTEM AND RECOVERY
- Therapeutic Interventions:Natascha received extensive psychological counseling to help her process her trauma and reintegrate into society. Therapy focused on addressing her emotional and psychological needs and building resilience.
- Educational Support: After her escape, Natascha was provided with educational support to help her continue her studies and achieve her academic goals.
- Media and Public Attention: Natascha's story received significant media coverage, which brought attention to her case and the broader issue of child abduction. She later wrote a book about her experiences, "3,096 Days," to share her story and advocate for other survivors.
Outcome: 
Natascha has become an advocate for kidnapping and abuse survivors, using her platform to raise awareness and support others. Her resilience and determination to rebuild her life and help others demonstrate the importance of comprehensive support systems for trauma survivors (Kampusch, 2010).
CONCLUSION
These case studies and real-life examples highlight the profound psychological impacts of kidnapping on students and the importance of comprehensive support systems and interventions. Each survivor's journey underscores the need for individualized care, including therapeutic interventions, family and community support, and educational accommodations. These stories demonstrate the resilience of trauma survivors and the critical role of supportive networks in facilitating recovery and promoting well-being.


9. Summary and Recommendations of Major Finding
The psychological effects of kidnapping on students profoundly impact their academic performance, emotional well-being, social relationships, and overall development. The trauma experienced during and after kidnapping manifests in various forms, including PTSD, anxiety, depression, cognitive impairments, behavioral changes, and disrupted social interactions. The case studies of Jaycee Dugard, Elizabeth Smart, Shawn Hornbeck, Steven Stayner, and NataschaKampusch illustrate the complex and multifaceted nature of trauma recovery. These examples highlight the necessity for comprehensive, individualized support systems to facilitate healing and reintegration into society.
Key findings from this examination include:
1. Immediate Psychological Impact: Kidnapping leads to immediate psychological effects such as acute stress reactions, hypervigilance, and intense fear. These reactions can severely disrupt a child's sense of safety and normalcy.
2. Long-Term Psychological Consequences: The long-term effects of kidnapping include chronic PTSD, anxiety, depression, and other mental health disorders. Survivors often struggle with trust issues, emotional regulation, and maintaining healthy relationships.
3. Cognitive and Academic Performance: Trauma from kidnapping can impair cognitive functions, including memory, attention, and executive functioning. These impairments, combined with disrupted education during captivity, significantly hinder academic performance.
4. Behavioral and Emotional Changes: Traumatized students may exhibit behavioral changes such as aggression, withdrawal, and defiance. Emotional changes include mood swings, irritability, and difficulty managing emotions.
5. Social and Peer Relationships: Kidnapping can disrupt a child's ability to form and maintain healthy social relationships. Survivors may experience social isolation, difficulties with peer interactions, and challenges in trusting others.
6. School Attendance and Engagement: Trauma can lead to school avoidance, absenteeism, and disengagement from academic activities. The stress of returning to a normal school environment can be overwhelming for many survivors.
7. Support Systems and Interventions: Effective support systems are critical for helping survivors recover. These include trauma-informed schools, access to mental health professionals, individualized education plans (IEPs), peer support programs, family therapy, community mental health services, and specialized therapeutic interventions such as TF-CBT, EMDR, play therapy, art therapy, and mindfulness practices.

Recommendations
Based on the findings and analysis of the psychological effects of kidnapping on students, several recommendations can be made to improve support for survivors and enhance their recovery and academic performance:
1. Implement Trauma-Informed Practices in Schools: Schools should adopt trauma-informed approaches that create safe and supportive environments for all students. This includes training staff to recognize and respond to trauma symptoms and integrating trauma-sensitive practices into everyday routines.
2. Provide Access to School Counselors and Psychologists: Schools should ensure that students have access to trained mental health professionals who can provide individual and group counseling, crisis intervention, and ongoing support.
3. Develop Individualized Education Plans (IEPs): IEPs should be created for students affected by trauma to provide tailored academic accommodations and support. These plans should address cognitive impairments and offer flexibility to meet the student's unique needs.
4. Establish Peer Support Programs: Schools can create peer support programs that pair trauma survivors with trained peer mentors. These programs can help reduce isolation, build a sense of community, and provide positive role models.
5. Engage Families in the Recovery Process: Family involvement is crucial for the recovery of traumatized students. Schools and community organizations should offer family therapy and educational workshops to help families support their child's healing.
6. Enhance Community Mental Health Services: Communities should ensure that comprehensive mental health services are available to support traumatized children and their families. These services should include counseling, psychiatric care, and support groups.
7. Promote Therapeutic Interventions: Effective therapeutic interventions such as TF-CBT, EMDR, play therapy, art therapy, and mindfulness practices should be made accessible to trauma survivors. These therapies can help students process their experiences, develop coping skills, and improve emotional regulation.
8. Provide Educational Support and Flexibility: Schools should offer flexible policies to accommodate the needs of traumatized students, including flexible attendance policies, opportunities for make-up work, and alternatives to traditional disciplinary actions.
9. Raise Awareness and Advocate for Trauma Survivors: Efforts should be made to raise public awareness about the effects of kidnapping and the importance of supporting trauma survivors. Advocacy can help promote policies and resources that benefit affected students and their families.
10. Conduct Further Research: Continued research is needed to better understand the long-term effects of kidnapping on students and to develop effective interventions. Studies should explore diverse populations and consider the impact of different types of trauma.


Conclusion
Addressing the psychological effects of kidnapping on students and supporting their academic performance requires a comprehensive and multifaceted approach. By implementing trauma-informed practices, providing access to mental health professionals, developing individualized education plans, engaging families, and promoting effective therapeutic interventions, schools and communities can help trauma survivors recover and thrive. The resilience demonstrated by survivors such as Jaycee Dugard, Elizabeth Smart, Shawn Hornbeck, Steven Stayner, and NataschaKampusch serves as a testament to the importance of comprehensive support systems in facilitating healing and promoting well-being. Through concerted efforts, we can create environments where traumatized students receive the care and support they need to overcome their experiences and achieve their full potential.
Review of Literature Appraised
The psychological effects of kidnapping can significantly impact students' academic performance. Addressing these effects requires a comprehensive approach that includes mental health support, academic accommodations, and a supportive school environment. Future research should focus on developing and evaluating interventions that can mitigate the negative effects of trauma and help students achieve their academic potential despite their experiences.












CHAPTER THREE
RESEARCH METHODOLOGY
This chapter deals with the methods used in collecting data required in carrying out this research work. It explains the procedures that will be followed and the instrument used in collecting data.

This chapter will show the method of investigation employed by the researchers for the study and is presented under the following sub-heading;
1. Research type
2. Population of the study
3. Sample and Sampling techniques
4. Research instrument
5. Validity of the research instrument
6. Reliability of the instrument
7. Administration of the instrument
8. Data analysis technique.

RESEARCH TYPE
The Research will be a Descriptive Study. It suggests an examination and analysis on the Psychological effects of kidnapping on students’ performance among undergraduate student, rather than focusing on a specific case or instance.
POPULATION OF THE STUDY
To determine the population of the study; this study would focus on undergraduate students enrolled in universities who directly impacted by the psychological effects of kidnapping on student performance. This include students across various disciplines and backgrounds who are pursuing bachelor’s degree.
SAMPLE AND SAMPLING TECHNIQUES
Sample is the set of people or items which constitute part of a given population sampling. For the purpose of this study, a random sampling technique will be adopted in Kwara State, there are about twenty-eight (28) institutions in kwara state comprising of the federal, state and private owned institutions.
Therefore, simple random sampling technique is employed in selecting five (5) institutions in the state, the name of the institutions include;
· Ekiti State University affiliate with Kwara State College of Education Ilorin (EKSU-COEDI)
· University of Ilorin, Ilorin (UNILORIN) 
· Kwara State University, Malete (KWASU)
· Kwara State PolythenicsIlroin
· Kwara State College of Education, Ilroin
RESEARCH INSTRUMENT
Since the research focused on tertiary education students in kwara state. Then, the research instrument for the study is to make use of Google form as an instrument for proper and easy access to the respondent (i.e the students in EKSU-COEDI- Ekiti State University affiliated with Kwara State College of Education, Ilorin, University of Ilorin and Kwara State University, Malete and Others).
The Google form which will be created in different sections and it will be an open ended questionnaire. The first section will be students information such as name of the school, gender and level, while the second part will comprise of items relating to the study purpose.
VALIDITY OF THE RESEARCH INSTRUMENT
According to Ibrahim, Landu and Opedokun (2007), validity refers to the appropriateness, meaningfulness and usefulness of the inference a researcher makes. It describes the extent to which the instrument can be released upon to do what it purports to do accurately. The research instrument (Google form) will be validated by the project supervisor who used his intellectual knowledge to critically, analytically and logically examine the instrument relevance of the content and statements and then made the instrument valid for the study.
RELIABILITY OF THE INSTRUMENT
According to Ibrahim (2009), reliability refers to consistency of score or responses from one administration of an instrument to another. The reliability of the instrument is the ability to show the degree to which measurement technique has the capability to produce consistently product.
The reliability of the research instrument will be determined by the person correlation co-efficient, using Test-re-Test method.
ADMINISTRATION OF THE INSTRUMENT
It is the way of administering the instrument to the selected institutions undergraduate students. The instrument will be administered through the use of social media platform specifically Whatsapp to answer the questionnaire for the purpose of the study.
DATA ANALYSIS TECHNIQUE
Using Google forms to gather data on the topic of psychological effects of kidnapping on students performance among undergraduate students, the use of quantitative analysis and qualitative analysis will be employed.
· Quantitative Analysis: Utilizing statistical analysis to identify trends, correlations and frequencies in the data collected through Google form. This can include measures like percentage, averages and correlations to quantity the prevalence and significance of different perspectives of the topic.
· Qualitative Analysis: analyze open-ended responses or comments in the Google form to identify themes, patterns and nuances in participants perceptions of the psychological effects of kidnapping on students performance.   












CHAPTER FOUR
RESULT AND DISCUSSION
This chapter presents the results and discussion of findings. The questionnaire was administered with the use of Google form. A total number of 100 students responded to the questionnaire. Efforts made at this stage was used to present analyze and interprets the data collected during Google form usage. This presentation was based on the responses from the Google form questionnaire. The results of the questionnaire were summarized in tabular forms for easy references and analysis. It also shows answers to questions related to the research questions for this research study. The researcher employs simple percentage in the analysis. Therefore, the responses of the students were presented in this chapter.
DATA ANALYSIS
TABLE ONE: AGE DISTRIBUTION OF RESPONDENTS
	Responses
	Age
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	15-20
	32
	32%
	32%
	32%

	
	21-30
	60
	60%
	60%
	60%

	
	31-40
	6
	6%
	6%
	6%

	
	41-50
	2
	2%
	2%
	2%

	
	Total
	100
	100%
	100%
	100%


The table above shows that (32%) of the respondents are in the age range of 15-20, (60%) is at the age range of 21-30, (6%) of the respondents are in the age range of 31-40 and (2%) is at the age range of 41-50.
TABLE TWO: GENDER DISTRIBUTION OF RESPONDENTS
	Responses
	Gender
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Male
	38
	38%
	38%
	38%

	
	Female
	61
	61%
	61%
	61%

	
	Other
	1
	1%
	1%
	1%

	
	Total
	100
	100%
	100%
	100%


From the table above, it shows that (38%) of the respondents aremale, while (61%) are female and the remaining (1%) of the respondentis other. This implies that female students constituted mostly in the study.
TABLE THREE: MARITAL STATUS OF RESPONDENTS
	Responses
	Marital
Status
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Single
	85
	85%
	85%
	85%

	
	Married
	14
	14%
	14%
	14%

	
	Divorce
	0
	0%
	0%
	0%

	
	Widow
	1
	1%
	1%
	1%

	
	Total
	100
	100%
	100%
	100%


The table above shows that (85%) of the respondents aresingle, (14%) are marriedand (0%) of the respondent is divorced, while (1%) of the respondent is widow.
TABLE FOUR: EDUCATION QUALIFICATION OF RESPONDENTS
	Responses
	Educational
Qualification
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	NCE
	16
	16%
	16%
	16%

	
	OND
	10
	10%
	10%
	10%

	
	HND
	9
	9%
	9%
	9%

	
	BSC
	61
	61%
	61%
	61%

	
	MSC
	2
	2%
	2%
	2%

	
	PHD
	2
	2%
	2%
	2%

	
	Total
	100
	100%
	100%
	100%


The table above shows that (16%) of the respondents are NCE Students, (10%) are OND Students and (9%) of the respondents are HND Students, (62%) of the respondents are BSC Students and (2%) are MSC students, While the remaining (2%) respondents are PHD Students. 
PRESENTATION OF RESULT
RESEARCH QUESTION ONE:
Can a traumatic experience like kidnapping influence cognitive function?
TABLE FIVE: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Positively

	57
	57%
	57%
	57%

	
	Negatively

	30
	30%
	30%
	30%

	
	No Impact

	5
	5%
	5%
	5%

	
	Uncertain

	8
	8%
	8%
	8%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can a traumatic experience like kidnapping influence cognitive function? It can be seen that (57%) of the respondents choose positively, while (30%) of the respondents choose negatively, (5%) of the responses choose no impact and (8%) of the respondents are uncertain about the statement.
RESEARCH QUESTION TWO:
Does kidnapping lead to increased stress levels?
TABLE SIX: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Yes

	67
	67%
	67%
	67%

	
	No

	22
	22%
	22%
	22%

	
	Maybe

	3
	3%
	3%
	3%

	
	Depends

	8
	8%
	8%
	8%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping lead to increased stress levels” It can be observe that (67%) of the respondents choose yes kidnapping increase stress levels, while (22%) of the respondents choose no, (3%) of the responses choose maybe and (8%) of the respondents choose its depends on the circumstances.
RESEARCH QUESTION THREE:
Does kidnapping influence emotional stability?

TABLE SEVEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Stabilizes
emotion

	25
	25%
	25%
	25%

	
	Destabilizes
emotions

	61
	61%
	61%
	61%

	
	No influence

	7
	7%
	7%
	7%

	
	Varies

	7
	7%
	7%
	7%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping influence emotional stability” It can be observe that (25%) of the respondents choose kidnappingstabilizes emotion stability, while (61%) of the respondents chooseits destabilizes emotions stability, (7%) of the responses choose no influence and (7%) of the respondents choose its varies.
RESEARCH QUESTION FOUR:
Can kidnapping affect memory recall?
TABLE EIGHT: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improve it

	22
	22%
	22%
	22%

	
	Impair it

	55
	55%
	55%
	55%

	
	No effect

	10
	10%
	10%
	10%

	
	Unknown

	13
	13%
	13%
	13%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping affect memory recall” It can be seen that (22%) of the respondents choose kidnapping improve memory recall, while (55%) of the respondents choose itsimpair memory recall, (10%) of the responses choose it has no effect and (13%) of the respondents choose unknown.



RESEARCH QUESTION FIVE:
Can kidnapping impact problem-solving skills?
TABLE NINE: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Enhance Skill

	22
	22%
	22%
	22%

	
	Impede Skills

	55
	55%
	55%
	55%

	
	No effect

	10
	10%
	10%
	10%

	
	Unknown

	13
	13%
	13%
	13%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping impact problem-solving skills” It can be seen that (22%) of the respondents choose kidnapping enhance problem-solving skills while (55%) of the respondents choose it’simpede skills, (10%) of the responses choose it has no effect and (13%) of the respondents choose unknown.

RESEARCH QUESTION SIX:
Does kidnapping affect concentration levels?
TABLE TEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improve focus

	10
	10%
	10%
	10%

	
	Reduce focus

	70
	70%
	70%
	70%

	
	No effect

	4
	4%
	4%
	4%

	
	Depends

	16
	16%
	16%
	16%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping affect concentration levels” It can be observe that (10%) of the respondents choose kidnapping improve focus on concentration level, while (70%) of the respondents choose it’s reduce focus on concentration level, (4%) of the responses choose it has no effect and (16%) of the respondents choose its depends.
RESEARCH QUESTION SEVEN:
Can kidnapping influence self-esteem?
TABLE ELEVEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Boosts
Self-esteem 

	16
	16%
	16%
	16%

	
	Lower
Self-esteem

	57
	57%
	57%
	57%

	
	No Impact

	11
	11%
	11%
	11%

	
	Varies

	16
	16%
	16%
	16%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping influence self-esteem” It can be observe that (16%) of the respondents choose kidnapping boosts self-esteem, while (57%) of the respondents choose kidnapping lower self-esteem, (11%) of the responses choose it has no impact and (16%) of the respondents choose its varies on the circumstances.

RESEARCH QUESTION Eight:
Does kidnapping impact creativity?
TABLE TWELVE: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Foster creativity

	18
	18%
	18%
	18%

	
	Stifles creativity

	50
	50%
	50%
	50%

	
	No effect

	14
	14%
	14%
	14%

	
	Depends

	18
	18%
	18%
	18%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping impact creativity” It can be seen that (18%) of the respondents choose kidnapping foster creativity, while (50%) of the respondents choose kidnapping stifles creativity, (14%) of the responses choose it has no effect and (18%) of the respondents choose its depends.
RESEARCH QUESTION NINE:
Can kidnapping affect decision-making skills?
TABLE THIRTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improve decision making

	13
	13%
	13%
	13%

	
	Impairs decision making

	64
	64%
	64%
	64%

	
	No impact

	11
	11%
	11%
	11%

	
	Depends

	12
	12%
	12%
	12%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping affect decision-making skills” It can be seen that (13%) of the respondents choose kidnapping improve decision making, while (64%) of the respondents choose kidnapping impairs decision making, (11%) of the responses choose it has no impact and (12%) of the respondents choose its depends.
RESEARCH QUESTION TEN:
Does kidnapping influence communication skills?
TABLE FOURTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Enhance communication

	23
	23%
	23%
	23%

	
	Impedescommunication

	65
	65%
	65%
	65%

	
	No effect

	9
	9%
	9%
	9%

	
	Depends

	3
	3%
	3%
	3%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping influence communication skills” It can be seen that (23%) of the respondents choose kidnapping enhance communication skills, while (65%) of the respondents choose kidnapping impedes communication skills, (9%) of the responses choose it has no effect and (3%) of the respondents choose its depends.
RESEARCH QUESTION ELEVEN:
Can kidnapping lead to anxiety disorders?
TABLE FIFTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Yes

	76
	76%
	76%
	76%

	
	No

	18
	18%
	18%
	18%

	
	Maybe

	4
	4%
	4%
	4%

	
	Depends

	2
	2%
	2%
	2%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping lead to anxiety disorders” It can be observe that (76%) of the respondents choose it lead to anxiety disorders, while (18%) of the respondents choose kidnapping can’t lead to anxiety disorders, (4%) of the responses choose maybe and (2%) of the respondents choose its depends.
RESEARCH QUESTION TWELVE:
Can kidnapping influence trust issues?
TABLE SIXTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Builds trust

	10
	10%
	10%
	10%

	
	Erodes trust

	72
	72%
	72%
	72%

	
	No impact

	11
	11%
	11%
	11%

	
	Varies

	7
	7%
	7%
	7%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping influence trust issues” It can be observe that (10%) of the respondents choose kidnapping build trust issues, while (72%) of the respondents choose kidnapping erodes trust issues, (11%) of the responses choose no impact and (7%) of the respondents choose its varies.
RESEARCH QUESTION THIRTEEN:
Does kidnapping affect sleep patterns?
TABLE SIXTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improves Sleep

	3
	3%
	3%
	3%

	
	Disrupt sleep

	80
	80%
	80%
	80%

	
	No impact

	7
	7%
	7%
	7%

	
	Varies

	10
	10%
	10%
	10%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping affect sleep patterns” It can be seen that (3%) of the respondents choose kidnapping improve sleep patterns, while (80%) of the respondents choose kidnapping disrupt sleep pattern, (7%) of the responses choose no impact and (10%) of the respondents choose its varies.

RESEARCH QUESTION FOURTEEN:
Does kidnapping impact social relationship?
TABLE SEVENTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Strengthens relationship

	7
	7%
	7%
	7%

	
	Weakens relationship

	79
	79%
	79%
	79%

	
	No impact

	6
	6%
	6%
	6%

	
	Depends

	8
	8%
	8%
	8%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping impact social relationship” It can be seen that (7%) of the respondents choose kidnapping strengthens relationship, while (79%) of the respondents choose kidnapping weakens relationship, (6%) of the responses choose no impact and (8%) of the respondents choose its depends.
RESEARCH QUESTION FIFTEEN:
Can kidnapping affect coping mechanisms?
TABLE EIGHTEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improves coping

	17
	17%
	17%
	17%

	
	Impairs coping

	62
	62%
	62%
	62%

	
	No impact

	6
	6%
	6%
	6%

	
	Uncertain

	15
	15%
	15%
	15%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping affect coping mechanisms” It can be seen that (17%) of the respondents choose kidnapping improves coping mechanisms, while (62%) of the respondents choose kidnapping impairs coping mechanism, (6%) of the responses choose no impact and (15%) of the respondents are uncertain.
RESEARCH QUESTION SIXTEEN:
Does kidnapping influence overall mental health?
TABLE NINETEEN: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improves mental health

	11
	11%
	11%
	11%

	
	Impairs mental health

	64
	64%
	64%
	64%

	
	No impact

	12
	12%
	12%
	12%

	
	Varies

	13
	13%
	13%
	13%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping influence overall mental health” It can be seen that (11%) of the respondents choose kidnapping improves mental health, while (64%) of the respondents choose kidnapping impairs mental health, (12%) of the responses choose no impact and (13%) of the respondents choose its varies.
RESEARCH QUESTION SEVENTEEN:
Can kidnapping lead to flashback?
TABLE TWENTY: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Yes

	64
	64%
	64%
	64%

	
	No

	17
	17%
	17%
	17%

	
	Maybe

	16
	16%
	16%
	16%

	
	Depends

	3
	3%
	3%
	3%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping lead to flashback” It can be observe that (64%) of the respondents choose yes, kidnapping lead to flashback, while (17%) of the respondents choose no, it doesn’t lead to flashback, (16%) of the responses choose maybe and (3%) of the respondents choose its depends.
RESEARCH QUESTION EIGHTEEN:
Can kidnapping influence self-blame?
TABLE TWENTY ONE: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Increase self-blame

	41
	41%
	41%
	41%

	
	Decrease self- blame

	35
	35%
	35%
	35%

	
	No impact

	10
	10%
	10%
	10%

	
	Varies

	14
	14%
	14%
	14%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Can kidnapping influence self-blame” It can be observe that (41%) of the respondents choose kidnapping increase self-blame, while (35%) of the respondents choose kidnapping decrease self-blame, (10%) of the responses choose impact and (14%) of the respondents choose its varies.
RESEARCH QUESTION NINETEEN:
Does kidnapping affect emotional regulation?
TABLE TWENTY TWO: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Improve regulation

	10
	10%
	10%
	10%

	
	Impairs regulation

	69
	69%
	69%
	69%

	
	No impact

	8
	8%
	8%
	8%

	
	Uncertain

	13
	13%
	13%
	13%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping affect emotional regulation” It can be observe that (10%) of the respondents choose kidnapping improve regulation, while (69%) of the respondents choose kidnapping impairs regulation, (8%) of the responses choose no impact and (13%) of the respondents are uncertain.



RESEARCH QUESTION TWENTY:
Does kidnapping impact post-traumatic growth?
TABLE TWENTY THREE: 
	Responses
	
	Frequency
	Percentage
	Valid
Percentage
	Cumulative
Percentage

	Valid
	Fosters growth

	25
	25%
	25%
	25%

	
	Hinders Growth

	60
	60%
	60%
	60%

	
	No impact

	7
	7%
	7%
	7%

	
	Uncertain

	8
	8%
	8%
	8%

	
	Total

	100
	100%
	100%
	100%


In the table above, the researcher asks the respondents “Does kidnapping impact post-traumatic growth” It can be seen that (25%) of the respondents choose kidnapping fosters growth, while (60%) of the respondents choose kidnapping hinder growth, (7%) of the responses choose no impact and (8%) of the respondents are uncertain.
Summary of Major Findings
1. According to research question 1, it was found that kidnapping can affect cognitive function and cause traumatic experience as 57% responded positively and 30% responded negatively, while 5% responded No impact and 8% Responded uncertain.
2. Research question 2, indicate that kidnapping can lead to increase in stress levels as 67% respondedyes and 22% responded No, while 3% responded Maybe and 8% responded Depends.
3. Research question 3, show that kidnapping destabilize emotional stability as 25% responded Stabilizes emotion and 61% responded Destabilized emotions, while 7% responded No Influence an 7% responded Varies.
4. According to the responses given by the research question 4, this prove that kidnapping affect memory recall as 22%  responded choose improve memory recall, while 55% of the responded choose its impair memory recall, 10% of the responded choose it has no effect and 13% of the responded choose unknown.
5. Research Question 5, It can be seen that 22% of the responded choose kidnapping enhance problem-solving skills while 55% of the respondents choose it’s impede skills, 10% of the responses choose it has no effect and 13% of the responded choose unknown, this show that kidnapping hinder problem-solving skills.
6. Research Question 6, It can be observe that 10% of the responded choose kidnapping improve focus on concentration level, while 70% of the responded choose it’s reduce focus on concentration level, 4% of the responses choose it has no effect and 16% of the responded choose its depends, this show that kidnapping affect concentration levels. 
7. Research Question 7, It can be observe that 16% of the respondents choose kidnapping boosts self-esteem, while 57% of the responded choose kidnapping lower self-esteem, 11% of the responses choose it has no impact and 16% of the responded choose its varies on the circumstances, this research prove that kidnapping lower self-esteem.
8. Research Question 8, It can be seen that 18% of the responded choose kidnapping foster creativity, while 50% of the responded choose kidnapping stifles creativity, 14% of the responded choose it has no effect and 18% of the responded choose its depends, this show that kidnapping damage creativity.
9. Research Question 9, It can be seen that 13% of the responded choose kidnapping improve decision making, while 64% of the responded choose kidnapping impairs decision making, 11% of the responded choose it has no impact and 12% of the respondents choose its depends, this show that kidnapping damage decision making skills.
10. Research Question 10, It can be seen that 23% of the responded choose kidnapping enhance communication skills, while 65% of the responded choose kidnapping impedes communication skills, 9% of the responded choose it has no effect and (3%) of the responded choose its depends, this research prove that kidnapping make communication skills difficult.
11. Research Question 11, It can be observe that 76% of the responded choose it lead to anxiety disorders, while 18% of the responded choose kidnapping can’t lead to anxiety disorders, 4% of the responded choose maybe and 2% of the respondents choose its depends, this show that kidnapping can cause anxiety disorder.
12. Research Question 12, It can be observe that 10% of the responded choose kidnapping build trust issues, while 72% of the responded choose kidnapping erodes trust issues, 11% of the responses choose no impact and 7% of the responded choose its varies, this research prove that kidnapping destroy trust issues.
13. Research Question 13, It can be seen that 3% of the responded choose kidnapping improve sleep patterns, while 80% of the responded choose kidnapping disrupt sleep pattern, 7% of the responded choose no impact and 10% of the responded choose its varies, this show that kidnapping disrupt sleeping pattern.
14. Research Question 14, It can be seen that 7% of the responded choose kidnapping strengthens relationship, while 79% of the responded choose kidnapping weakens relationship, 6% of the responded choose no impact and 8% of the respondents choose its depends, this research prove that kidnapping weaken social relationship.
15. Research Question 15, It can be seen that 17% of the responded choose kidnapping improves coping mechanisms, while 62% of the responded choose kidnapping impairs coping mechanism, 6% of the responses choose no impact and15% of the responded are uncertain, this show that kidnapping affect coping mechanism.
16. Research Question 16, It can be seen that 11% of the responded choose kidnapping improves mental health, while 64% of the responded choose kidnapping impairs mental health, (12%) of the responded choose no impact and (13%) of the responded choose its varies, this research prove that kidnapping damage mental health.
17. Research Question 17, It can be observe that 64% of the responded choose yes, kidnapping lead to flashback, while 17% of the responded choose no, it doesn’t lead to flashback, 16% of the responded choose maybe and 3% of the responded choose its depends, this show that kidnapping trigger flashback.
18. Research Question 18, It can be observe that 41% of the responded choose kidnapping increase self-blame, while 35% of the responded choose kidnapping decrease self-blame, 10% of the responded choose impact and 14% of the responded choose its varies, this research prove that kidnapping influence self-blame.
19. Research Question 19, It can be observe that 10% of the responded choose kidnapping improve regulation, while 69% of the responded choose kidnapping impairs regulation, 8% of the responded choose no impact and 13% of the responded are uncertain, this show that kidnapping affect emotional regulation.
20. Research Question 20, It can be seen that 25% of the responded choose kidnapping fosters growth, while (60%) of the responded choose kidnapping hinder growth, (7%) of the responded choose no impact and (8%) of the respondents are uncertain, this research prove that kidnapping impact post-traumatic growth.





CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMEDATIONS
This chapter presents the summary of findings, conclusion, recommendations, limitation of the study and suggestion for further studies.
Summary
[bookmark: _GoBack]	This chapter is the conclusion part of the research work title “The Psychological Effects of Kidnapping on Students’ Performance. The researcher looked into how kidnapping has hindered student’s performance.Based on the purpose of the study, five research question were formulated. The adopts a descriptive research survey type method, simple random sampling technique was adopted in selecting institution in kwara state i.e.Ekiti State University affiliate with Kwara State College of Education Ilorin (EKSU COEDI), University of Ilorin, Ilorin (UNILORIN), Kwara State University, Malete (KWASU), Kwara State PolythenicsIlorin, Kwara State College of Education, Ilorin.
The study made use of Google form as the instrument in administering the questionnaire to the student. The Google form was created in different sections. The first section is the student information such as gender, age, marital status and educational qualification, while the remaining part comprised of items relating to the study purpose, data was analyzed using descriptive statistic of frequency and simple percentage.The issue of kidnapping has cause a lot of disturbance to student performance and these have cause a lot of debates on what cause kidnapping, how to control it and also those students who fall victims of it.Despite the truth that kidnapping have cause high rate of low performance of students (victims) in their academic due to the shame, stress or trauma on them and this has become persistence in our society. It is in view of these that this research looked into the concept of kidnapping, the psychological effects of kidnapping and the possible solution to it. 
Conclusion
	Based on the research carried out, the result of the analysis and summary, it can be concluded that the psychology effect of kidnapping has affect many students academic performance due to several traumatic experience they pass through because if there is a way the act can be prevented or secured, this will be good for the purpose of students to perform better in their academic performance and allow our community to be saved generally. 
Implication of the Study
1. School counseling and support services: Institutions can develop targeted programs addressing kidnapping-related trauma.
2. Teacher training: Educators can learn to recognize and respond to kidnapped students' needs.
3. Parental guidance: Parents can receive resources to support their children's recovery.
4. Community awareness: Raising awareness about kidnapping's psychological effects can foster empathy.
Recommendations
	On the base of the result obtained in the research and literature reviewed in the work, the following are recommended:
1) Increase awareness: Educate children, parent and communities about kidnapping risks and prevention strategies.
2) Improve security: Enhance school and community security measures, such as CCTV cameras and secure entrances.
3) Monitor surrounding: Encourage students to stay aware of their surroundings and avoid walking alone
4) Verify identities: ensure caregivers and authorities verify identities before releasing children.
5) Establish protocols: develop and implement emergency response plans for schools and communities.
6) Immediate reporting: Encourage prompt reporting of kidnapping incidents to authorities.
7) Collaborative investigation: Foster cooperation between law enforcement, schools and communities.
8) Support Services: Provide immediate trauma-informed care and counseling for victims and families.
LIMITATIONS OF THE STUDY
This study will be limited to students and other group of people. This study will be focusing on the psychological effects of kidnapping on students performance and this study will be limited to Kwara State due unforeseen circumstances such as small sample size, self-reported data, trauma recall, difficulty in measuring PTSD, funding constraints, resources etc. Thus it needs further research to be conducted in other to use in other parts of the country.
SUGGESTION FOR FURTHER STUDY
Based on the findings, the researcher implore that the following topics could be carried out:
1. Psychological impacts of terrorism on student performance
2. Kidnapping and human trafficking: psychological Consequences
3. Effects of kidnapping on students with disabilities
These suggestion offer opportunities for further exploration and research into the psychological effects of kidnapping on students performance, providing solution and contributing ways to eradicate kidnapping in our society and help the survival victims to perform well in their academics.
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