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ABSTRACT
The research work is geared towards the impact of societal factors on the teaching and learning of English language in four selected Junior Secondary Schools in Ilorin West Local Government Area of Kwara State. The researcher made use of questionnaire method in collecting her data. The total number of students selected from the schools are one hundred (100). The total number of items prepared by the researcher is thirteen altogether. The research was purposely made in order to uncover the factors responsible for the problems of the teaching and learning of English language among the secondary school students. It was found that parents, students, teachers and government have impact on the teaching and learning of English language. It was therefore recommended that parents should serve as guide to their children by providing enough textbooks and other educational materials for study in order to update and improve their knowledge and use of appropriate teaching aids so as to picture the concept to the memory of the pupils and government should recruit qualified teachers and provide adequate facilities and well planned curriculum which covers the learning activities.   


TABLE OF CONTENTS
TITLE PAGE 
CERTIFICATION
DEDICATION
ACNOWLEDGEMENTS 
ABSTRACT 
TABLE OF CONTENTS 
CHAPTER ONE: INTRODUCTION 
Background to the Study 
Statement of the problem 
Purpose of the Study 
Research Questions
Research Hypotheses 
Significance of the Study 
Scope of the Study 
Operational Definition of Terms 
CHAPTER TWO: LITERATURE REVIEW 
English as a Language
Teaching of English Language
Functions, Importance and Place of English Language
Problems of Teaching English Language
Societal Factors Affecting the Teaching and Learning of English Language 
Influence of Societal Factors on the Academic Performance of English Language Learners 
Appraisal of Literature Reviewed
CHAPTER THREE: RESEARCH METHODS  
Research Design
Population 
Sample and Sampling Techniques 
Research Instrument 
Validity of the Instrument 
Reliability of the Instrument 
Administration of the Instrument 
Data Analysis 
CHAPTER FOUR: RESULTS AND DISCUSSION 
Introduction 
Result 
Discussion
CHAPTER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary 
Conclusion 
Implications of the Study 
Recommendations 
Limitations of the Study 
Suggestions for Further Studies 
REFERENCES 
APPENDIX 



CHAPTER ONE
INTRODUCTION
Background to the Study 
	Nigeria is a multi-lingual country that I said to have more than four hundred indigenous language. English language has been imposed on Nigerian languages as a result of colonization and it is today the official language of Nigeria English language is used in documentation such as the constitution. It is also used mostly in transacting business among the different ethnic groups in Nigeria. English language in Nigeria performs the functions of national language which should be recognized in educational policy of the country. Given the understandable importance of the English language at all levels of the educational system, it is important to ensure that quality time is allocated to the subject. It is generally accepted that the problem lies with the foundation at the primary level and a great deal of energy has been expended in recent years to the university level. The system I however, bound to be taken in the vicious circle unless bold attempts are made to lay the proper foundation at the primary and the secondary school levels. It will possibly take nothing short of affairs possible, but obviously, the centre-piece of such revolution, if the teacher of English who besides being himself a worthy model of the linguistic skills he seeks to impact should also have a clear ideal of the best method to achieve his goals.
	In Nigeria today, English language is used for national and international purposes as a second language and as a medium of instruction. It is the second language while the home language (mother tongues) by Nigerians are more or less related to his level and type of education. The different purposes for which English language is used naturally affects the way it is taught.
Statement of the Problem 
	The problems of teaching and learning of English language are not restricted to secondary schools levels only, but cut across all levels of pidgin, on the targeted language (English) need to be taken care of, especially at the primary school level which other levels are built upon. These problems therefore, consequently result in the fall of education standard in Nigeria. 
Purpose of the Study 
	The purpose of this research work is to recover the facts responsible for the problems of the teaching and learning of English language among junior secondary school students in Ilorin metropolis of Kwara State.
	After these factors have been identified, the researcher will make suggestion that may lead to lasting solutions to these problems of teaching and learning of 	English language and also give relevant recommendations that can bring about improvement.
This project work is purposely embarked upon in order to do the following:-
i. To identify the facts responsible for the problem of societal factors.
ii. To give suggestions that will proffer solutions to the societal factors.
iii. To recommend the necessary steps that will bring about a sustainable improvement.
iv. To examine the impact of societal factors influencing the reaching and learning of English language.
Research Questions
The questions that the researcher would intend to answer are the following:-
i. Do societal factors influence the teaching and learning of English language?
ii. Do the teachers of other subjects encourage the use of English in the school environment 
iii. Do peer groups interact most of the time in English both in the school and at home?
Research Hypotheses
H01:	There is no significant relationship between societal factors and 			academic performance of students.
H02:	There is no significant influence of other subjects in teaching and 			learning of English language. 
H03:	There is no significant different between peer groups interaction of 	student societal factors.
Significance of the Study   
The result of this study is of particular importance because:
It would serve as a means of identifying position and importance of English in the nation’s advancement technologically, scientifically, economically and socially.
It would serve as a means of identifying the factors affecting teaching and learning of English language in junior secondary schools and give possible and functional solutions to them.
It would highlight previous methods adopted in teaching and learning of English in junior secondary schools and give possible suggestions for effective and relevant method of teaching for better understanding of the subject.
The findings of this research work would help parents, teachers, policy maker and the government to understand the place of English language in nation building and to develop positive attitude toward English language.
Delimitation of the Study  
This research work intends to cover Ilorin Metropolis of Kwara State specifically. But for the great number of Junior Secondary Schools in the state, the distance from one community to another, the cost of transportation in going through these communities, this research work will therefore be limited to only four junior secondary schools in Ilorin Metropolis respectively.
· Okelele, Secondary School (OSS), Okelele
· Baboko Community Secondary School, Oja-Oba
· Ilorin Grammar School ((GS), Ilorin
· Cherubum and Sheraphim College (C&S), Sabo-Oke

Operational Definition of Terms
The definitions of terms as used in this research work are as follows:
Society: is a group of people who live in a particular territory, are subject to a common system of political authority, and are aware of having a distinct identity from other groups around them.
Teaching: is the process whereby a teacher imparts knowledge, skills, attitudes and values to a learner or group of learners in a way that respects the intellectual integrity and capacity of the learners with the aim of changing the behaviour of the learner(s). It is the ability to assist learners in organizing, directing, and maximizing the stream of developing life experiences. As stated, teaching relies upon the educational significance of social arrangements as means used to educate the young".
English Language: is the native language of the people of English. It is spoken by all British colonies and dominions. English language is spoken either as a second or international language almost everywhere in the world.
English language is a generally accepted language used as a means of communication in all aspects and among any ethnic group around the globe.


CHAPTER TWO
REVIEV OF RELNTED LITERATURE
This chapter intends to review the work of other writers in the following sub-headings:
· English as a Language
· Teaching of English Language
· Functions, Importance and Place of English Language
· Problems of Teaching English Language
· Societal Factors Affecting the Teaching and Learning of English Language 
· Influence of Societal Factors on the Academic Performance of English Language Learners 
· Appraisal of Literature Reviewed
English as a Language
Different definitions have been given to language according to different scholars based on their areas of specialization. For instance;
Longman’s Dictionary of Contemporary English system of human expression by the means of words as a particular system of words used by the people or nation. 
It also makes it clear that language connotes any form of signs and symbols which  we use to communicate and it further explains that language include the style or manner of expression or as the words that are peculiar to a particular discipline. In the same vein, Webster's Dictionary of English language (2016), submits that "language is a system of communication between humans through written and vocal symbols”. What we should bear in mind is that language is everywhere and therefore enhances human interaction and relationship with other individuals and environment.
The term "English language" is therefore rated to be the study of language in an environment of nation. In fact, English language is the central language used in most parts of African countries. English language has its origin from Great Britain. English language can be regarded as one of the major languages of Africans. In some African countries like Nigeria and Ghana, it is regarded as official language. Without English language, it will be difficult for Nigerian people to go beyond education at elementary level. This is because most textbooks are not written in indigenous language and another fact in various institutions, students are from different backgrounds. Considering the status of English language, Ogunleye (2017), submits that “English language must therefore be introduced at some stages in the child's education, this s is because of the existence of many languages”. With this, if any of Nigerian languages is to be selected as the official language, the possibility is that every ethnic group will want his/her own language selected. This means that the suggestion of some Nigerian elites that one Nigerian language should be used in place of English language is a difficult task. The English language is an instrument that government uses to pass information so as to cater for all linguistic backgrounds since English language is the only language that is common to all Nigerian societies. Not only this, all Government activities are carried out in English language. The mass media make use of English language in disseminating information on radio, television. Press conferences are held in English language. English language is regarded as a language of education. The level of communication competence that is expected is marked by function that English language performs (Adeniyi, 2010), the pupils acquired the formal education in it because it is the language of education. The students need English language in the secondary a school and when proceeding to the higher education level, In fact, English language is the language of academic instructions. When a student graduates from the higher institution, he seeks employment. It is this language that he makes use of in interaction with his mates in the conduct of official transactions.
The Teaching of English Language
A number of definitions have been given to teaching in different ways. It is defined as a process of trying to solve learners’ problems or the ability to make things known, to impact skills or to transfer instructions (Lynch, 2017). 
Duntoye, (2014) submits that teaching is an arrangement of contingencies of 
re-enforcement under which behaviour changes. From the above, we can see that teaching is the process of influencing or manipulating the experience of people in order to modify their behaviour to an acceptable standard in the society. The term “teaching" is as old as the child grows. The basic skills of language which includes listening skills, speaking skills, writing skills and reading skills is to be discussed as follows:
Listening Skills
Listening is the ability to accurately receive and interpret messages in the communication process. It is a key o al lo al effective communication, without the ability to listen effectively messages are easily misunderstood (Praeger, 2013). Listening involves the ability to perceive, identify and react to any spoken message. This means that a good listener must be attentive when he/she is being spoken to so as to be able to digest or decode the content. The major theme in a message is that he/she should be able to identify the main reason for listening. He should ask himself whether the message is meant to be an instruction, command, information, question, explanation or an exclamatory expression. A listener may just hear the sound being produced if he is not attentive. Listening thus requires very great concentration and attentiveness. People often confuse hearing with listening, though, they are similar but they differ slightly (Lynch, 2017).
Speaking Skills
This is next to the listening skills. It is not possible to speak correctly what has not been heard in language, otherwise what is said should be meaningless. A learner of any language must listen before he can speak that language. Speaking starts by imitating or repeating whatever one hears. Since the learner imitates whoever the teachers is, it means the teacher must be a good model. The speaking skill is one of the necessary skills in language acquisition and learning, the moment an individual says he understands the language (Oyeyeml, 2016). What comes to one's mind is that such an individual can speak fluently and by implication, he understands and can interpret it when it is used to speak to him, though he may not be able to read or write in that language (Yusuf, 2017).
Reading Skills
This is the third but complex skill in the hierarchy of language skills. Reading is referred to as a literate skill because without formal lesson, a speaker of a language would not be able to read the language. Reading is also a receptive skill because the reader reads what has been written. At whatever level, be it nursery, primary, secondary and tertiary level of education, reading is mental activity (it involves the use of the eyes, brain and the mind). The three reading processes identified by Duntoye (2014) are letter identification, word identification and meaning identification. The three identifications start from the primary school level and it builds child’s gradually in order to read effectively 
Yusuf (2017) states that the brains works together with the mind and the eyes view what is to be read. Reading commits total submission in order to assimilate properly. It is the hierarchy of language skills that is the most prominent among the skills.
Writing Skill
This is the highest level of the language skills, the last of the literate skills in language learning and acquisition. Writing means different things to different people. To some, it refers to recopying what has been written on the board or in the book. To some, it is the ability to use the open space to write anything be it marks, symbols, or print anything. Yet, to some, it means copying down note either from the board or the textbook. Generally, writing is the process of putting in print a writer's idea, feelings and thought (Oyeyemi, 2017). According to Babatunde (2017) writing period as a period of anguish. Therefore, writing as a skill is more strenuous than other language skills.
Assessment plays an important role in the language teaching and learning. Assessments are at the core of the educational process because they have a direct impact on the learning processes of students. Traditionally, the most common way to measure achievement and proficiency in language learning has been the test, even though alternative forms of assessment are growing in popularity, most teachers still use this old method (Frank, 2012).
Bachman (2004) defines assessment as a process of collecting information about something that we are interested in, according to procedures that are systematic and substantially grounded. Van Den Akker (2003) describes assessment as essential component of the curriculum practice. Assessment is a process for obtaining information in curriculum operation in order to make decisions about students’ learning, curriculum and programmes, and on education policy matters.
Teaching and assessment are two interrelated concepts which affect one another greatly forming a relationship in which the two inform and improve each other (Malone, 2011). The main purpose of teachers’ assessment and evaluation should be to strengthen the knowledge, skills, dispositions, and classroom practices of professional educators. This goal serves to promote students’ growth and learning while also inspiring great teachers to remain in the classroom. Comprehensive systems of continuous teacher education and professional growth help teachers to master content, refine their teaching skills, critically analyse their own performance and their students’ performance, and implement the changes needed to improve teaching and learning (Malone, 2011).
	Assessment must be considered during the planning stage of instruction when learning outcomes and teaching methods are being targeted. It is a continuous activity, not something to be dealt with only at the end of a unit of study. Using a variety of assessment techniques, teachers gather information about what students know and are able to do, and provide positive, supportive feedback to students. They also use this information to diagnose individual needs and to improve their instructional programmes, which in turn helps students learn more effectively. 
 	As Cheng, Rogers and Hu (2004) state that every model of the teaching-learning process requires that teachers base their decisions instructional grading, and reporting on some knowledge of students’ attainment of and progress towards desired learning outcomes. Therefore, teachers should continuously assess their students in order to help teaching and learning progress (Fulcher and Davidson, 2007). Assessment can be both a formative and summative process. Formative assessment is more valuable for day-today teaching when it is used to adapt the teaching to meet students’ needs (Rahman, Babu and Ashrafuzzaman, 2011).
Formative assessment has long been recognised as one of the most influential methods to improve learning and teaching (Cheng et al, 2004). Frey and Schmitt (2007) believe that formative assessment is effective since it attempts to adapt teaching and learning to meet learners’ needs. Assessment is important in language teaching and learning because it allows teachers to provide more effective instructions and to establish a basis for evaluating achievement (Hollowell, 2011).
An assessment activity can help learning if it provides information to be used as feedback by teachers and by their pupils in assessing themselves in other to modify the teaching and learning activities in which they are engaged. Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt the teaching work to meet learning needs (Scarino & Liddocoat, 2009). Assessment and feedback help teachers to check the current status of their students’ language ability through which they can know what the students know and what the students do not know. It also gives chances to students to participate in modifying or re-planning the upcoming classes (Rahman, et al, 2011).
Hattie and Timperley (2007) argue that feedback is one of the most powerful influences on learning and achievement. Formative assessment and feedback facilitate students to achieve better not only in their summative assessment but also to help them to improve attendance and retention of learning. Most importantly, they help learners to improve the quality of work. The importance of assessment and feedback in the teaching-learning process is inevitable (Rahman et al, 2011).
Importance and Place of English Language in Nigeria
Nigeria as a multilingual country comprises of different ethnic groups, which occupied geographically, a complicated landscape from its historical, cultural, political, economic and educational developments. The socio-linguistic situation in Nigeria has often seen in the social activities being conducted in English language. In a nutshell, English language is widely spoken and has occupied a prominent position both at the workplace, in the media and as a medium of instruction in schools along with the three crucial indigenous languages (Danladi, 2013).
Adegbite (2004) views English as a language that provides an expected coordinating role as a way of inter-ethnic communication in Nigeria. During the early days, the first type of English that served as a contact communication in Nigeria was the Pidgin English, which has graduated to Creole in some riverine parts of Nigeria. From inception, English served a dual role in Nigeria, serving not only as a contact language between Nigerians who could not interact among themselves on the one hand, but also between Nigerians and Europeans on the other hand. It is now not only a second language, but also the language of commerce, education, politics, law and administration of the entire country affairs, though in different usages and command. Knowledge of English is therefore an essential requirement for anyone to promote or live in any wider context of the community, no matter the variety of English.
English in Nigeria is seen as a weapon because it provides an excellent representation of political supremacy. Because of its official and instrumental functions, it is the premier language that Nigerians like their children to learn (Danladi, 2013). Many Nigerians now perceived that English is the greatest legacy bequeathed to the people at the end of British colonialism. It has been said that of all the legacies left behind by the British, none is as important as the English language (Medubi, 2007).  In fact, English occupies such an important position within the life throughout the country that some groups of people now suggest positive reasons to justify its retention as Nigeria's national language.
On the international level, English plays a global integrative role and has become the world’s lingua Franca per excellence, and the quest and yearning for science and technology are satisfied through English language. This position is supported by Danladi’s (2013) observation that English has transformed into a strong identity symbol in international politics, economy and diplomacy. In Nigeria's domain, English performs a dual role. It is a language of instruction, as well as a course of study in Nigerians universities. Such vital functions make it so significance that its quantity, quality and levels of use have continued to serve as parameters towards evaluating intelligibility and effectiveness in English usage in almost all the space of Nigerian’s life.
As a matter of fact, there are no distinctive language policies in Nigeria. Rather, most of what is referred to as language policies as enshrined in the Nigeria constitution can at best be referred to as mere government’s statement of intention towards achieving nationalism. By suggesting three indigenous languages and English language as the languages of education and by extension, the national languages, government has not demonstrated any seriousness towards solving the language problem in the country (Olusoji, 2022). The policy made no clear statement to distinguish properly the position of the English language in relation to the indigenous languages. No wonder English continues to play a dominant role in the affairs of the country as a discipline right from the elementary to the tertiary level, as the language of education at all levels and as a national language. 
English has become the language that determines the progress that students make in their quest to acquire higher education and prestigious employment. This is because admissions into tertiary institutions in Nigeria are based on the acquisition of a minimum of credit pass in the language at the WAEC, WASSCE, GCE, NECO and their equivalent examinations. This is so because Nigeria, as a multilingual and multiethnic country has so many languages, some of which have no standard orthography that can be used to perform these functions (Agbor & Perekeme, 2012). Similarly, students are not promoted into higher classes if they do not do well in English Language. It is a known fact that students cannot move to the Senior Secondary classes if they do not pass English at the Junior Secondary School Examinations. It is also known that no student graduates from the universities without passing the compulsory (Use of English) course.
More so, the society expects students at all levels to be able to use English both in spoken and written forms, to communicate meaningfully and intelligently. When this is not done, it is often the case to find out what they are learning in schools these days. In order to make sure that English is taught and learnt well, it has become a compulsory subject at all levels of education in Nigeria. This position is underscored by the fact that nursery and lower basic schools that ought to have used mother tongue as the language of instruction have abandoned the policy of the Federal Republic of Nigeria’s National Policy on Education (NPE, 2004) and have resorted to the use of English Language.
Harry (2019) submits that English language performs many functions of national language as well as those of an official language and probably would continue for a long time, even if some languages are imposed in the country by government policy. The degree at which English language is placed in Nigeria is not a level of lower but a higher respect. This view is supported by many scholars of English language like Duntoye (2015) and Williams (2016) opines that the only language which Nigeria of different linguistic, geographical, social and religious background have in common is English language. Willians (2018) moved ahead to emphasize that when a group of Nigeria elites discover that they are not from the same linguistic background, they make use of English language for communication.
		Ogunleye (2017) says that English language is the survival of the Nigerian nation. He stated it clearly that “we can believe in the value of English to the very survival of Nigeria nation without feeling distressed”. Similar to this, Ekundare (2018) comments that we in Nigeria are among the great world speakers of English language. It is spoken practically in every part of our large country. The language is studied at all levels of educational system and it is the language of business, government and administration. Concerning the issue of English language in Nigeria, Fkundare (2018) states that:
			Of all the heritage left behind in Nigeria by the Britain at
		the end of the colonial administration, probably none is more
		important than English language. This is now the language of
		government, business, education, the mass media, literature and
		internal and external communication.

Problems of Teaching English Language
According to Ogunleye (2017), the problem facing the effective teaching of English language is the insufficient well-trained teachers of English language. The most significant problem facing the teaching of spoken English language in Nigerian secondary schools is that of interference of the mother tongue on the targeted language. Many Nigerian students interact and make use of their mother tongues predominantly in the school. This is worsened in an act where the teacher himself who is to lay good example, is communicating with students in the indigenous language.
Harry (2O19), states that the absence of sufficient qualified English teachers in Nigerian schools is obvious. We have conditions where people who have their qualification in other disciplines are employed to be English teachers in many of our schools. Therefore, there are no amounts of education that these categories of people will have that make them effective in education that these categories of people will have that make them effective in teaching of English language as the person that has qualification in teaching profession does. According to Ayodele (2018), he refers to sixteen Grade Two Teachers Colleges in Oyo State that none of those schools had a language laboratory which is very important to the teaching and learning of oral English. The language laboratory usually provides for the practical aspect of the language.
Moreover, based on language laboratory, Chidi (2018) states it clearly that there are no strong effort made to teach the language since there are no language laboratories and equipment which are hardly thought of when the teaching of English is being planned.
He says: 
		They are never seen nor used in fact, below 10% of all
	teachers of English language can dilate audio visual technique. Of
	the language teacher fewer than 10% of hem can be given
	opportunity adopted that techniques in the teaching of English.
Teaching English as a second or foreign language presents numerous challenges for educators worldwide. One persistent issue is the lack of sufficient exposure to authentic language input, particularly in EFL contexts where learners have limited opportunities to practice English outside the classroom (Nguyen et al., 2018). This scarcity of real-world language experiences can hinder students' ability to develop natural communication skills and cultural understanding.
Another significant problem is the mismatch between traditional teaching methods and the evolving needs of 21st-century learners. Many English language classrooms still rely heavily on teacher-centered approaches and rote memorization, which fail to engage students or promote critical thinking skills (Li & Wang, 2021). This disconnect can lead to decreased motivation and reduced learning outcomes.
The integration of technology in English language teaching, while offering numerous benefits, also presents challenges. Teachers often struggle to effectively incorporate digital tools and online resources into their lessons, either due to lack of training or inadequate infrastructure (Tafazoli & Golshan, 2019). This digital divide can create disparities in the quality of English language education across different regions and socioeconomic groups.
Large class sizes remain a significant obstacle in many English language teaching contexts. Overcrowded classrooms make it difficult for teachers to provide individualized attention and feedback, limiting opportunities for students to practice speaking and writing skills (Alahmadi & Alraddadi, 2020). This can result in uneven language development among learners and frustration for both students and teachers.
The assessment of English language proficiency poses another challenge. Traditional testing methods often focus on discrete language items rather than communicative competence, leading to a washback effect where teaching becomes overly test-oriented (Cheng & Fox, 2017). This emphasis on exam preparation can come at the expense of developing practical language skills needed for real-world communication.
Cultural and linguistic diversity within English language classrooms presents both opportunities and challenges. Teachers must navigate varying levels of proficiency, different learning styles, and diverse cultural backgrounds while fostering an inclusive learning environment (Maleki & Asl, 2022). Failure to address these differences can lead to misunderstandings and hinder effective language acquisition.
The shortage of qualified English language teachers, particularly in developing countries, continues to be a pressing issue. Many educators lack adequate training in language pedagogy or possess limited English proficiency themselves, which can negatively impact the quality of instruction (Copland et al., 2020). This shortage often results in large class sizes and reduced learning outcomes for students.
Maintaining learner motivation throughout the language learning process is an ongoing challenge. Many students experience frustration and demotivation due to the slow pace of progress or perceived lack of relevance to their personal or professional goals (Lamb et al., 2019). Teachers must continually seek innovative ways to engage learners and demonstrate the practical value of English language skills.
Finally, the global COVID-19 pandemic has exacerbated existing problems and introduced new challenges in English language teaching. The sudden shift to online and hybrid learning models has highlighted issues of digital access, teacher preparedness, and the limitations of virtual language instruction (Amin & Sundari, 2020). As the field continues to adapt to these changes, addressing these emerging challenges will be crucial for effective English language education in the post-pandemic era.




Societal Factors Affecting the Teaching and Learning of English Language
Effective teaching and learning is affected by a number of factors including admission points, social economic status and school background. Geiser and Santelices (2017) argued that admission points which are a reflection of the previous performance influence future learning ability of students.
· The term Mother Tongue
· Unseriousness on the Part of Students
· The Role of Government
· The Society
The term Mother Tongue
Is referred to as the language of a child’s parents. For instance, a Yoruba woman gives birth to a baby, such baby’s mother tongue has a very great impact on the teaching and learning of English language. Akinsoyin (2018), submits that the Yoruba learners of English language discovered that there are more phonemes in the English language than that of Yoruba. In Yoruba language, there are seven pure vowel sounds while we have twelve in English language. In the same vein, some consonant sounds in English are not present in Yoruba sounds. In an attempt for a typical Yoruba to pronounce the sounds, they resort to approximation. For example, instead of pronouncing "thing", they usually pronounce "tin'".
		From the above example, it is therefore important for the learners to understand the sounds of English language, So that they will be able to use their language correctly when speaking. The study of these sounds are very important in order to reduce the rate of interference of mother tongue and others. Dadzie (2016) opines that this means that the people who speak it in one place do not speak like the speakers in another part. We speak of these differences in terms of dialect and numerous dialect regions are recognized through-out the English speaking world.
Unseriousness on the Part of Students
		According to Alabi (2018), students also contribute as one of the major hindrances of an effective teaching and learning of English language in our schools. Students who do not attend school regularly will definitely not understand what the teacher has taught in his absence and therefore create problems for the teacher and himself or herself.
		Moreover, many students after leaving the school, they waste the rest of their days in social activities from which they cannot gain. Social activities like party, gossips, visiting one another and so on. They will therefore be unable to picture what they have been taught in school in their memory.
The Role of Government
Ayeola (2016) states that in any country or state, the government expected to meet the needs of learners and the teachers in the area of education in our schools. They are responsible for provision of necessary equipment of learning and teaching but if the government failed to carry out the work, it limits the strength of the school setting when there are insufficient equipment in school for effective teaching. Even the elements that are essential for the development of language skills are rarely found. Another fact is that in a situation where teachers are not regularly paid by Government, there is every tendency that teachers will not be able to discharge their duties effectively.
The Society
Akinsoyin (2018), It is a collective agreement that majority carry the vote. It is the society which is focusing much on the students and they are seen to have contributed immensely to the poor performance of the students of English language. According to Morris Ginsberg (2017), A society is a collection of individuals united by certain relations or modes of behavior which mark them off from others who do not enter into these relations or who differ from them in behavior. Gidding (2016) Society to him, then, is a group of interacting individuals whose collective behavior, dominated and stimulated by the consciousness of kind, follows the laws of cosmic evolution.
The teaching and learning of English language are significantly influenced by various societal factors that shape educational contexts worldwide. One crucial factor is the socioeconomic status of learners and their families. Research has shown that students from higher socioeconomic backgrounds often have greater access to resources, including books, technology, and private tutoring, which can enhance their English language acquisition (Butler, 2020). This disparity in access to resources can lead to a widening achievement gap between students from different socioeconomic strata.
Cultural attitudes towards the English language play a vital role in shaping learning outcomes. In some societies, English is viewed as a prestigious language associated with social mobility and economic opportunities, leading to high motivation among learners (Lamb, 2017). Conversely, in other contexts, there may be resistance to learning English due to perceived threats to cultural identity or linguistic heritage. These attitudes can significantly impact student engagement and investment in language learning.
The linguistic landscape of a society profoundly affects English language education. In multilingual societies, the presence of other languages can both facilitate and complicate the learning process. While knowledge of multiple languages can enhance metalinguistic awareness and transfer skills, it can also lead to interference and challenges in maintaining language boundaries (Cenoz & Gorter, 2019). Teachers must navigate these complex linguistic environments to effectively support English language development.
Government policies and educational reforms have far-reaching effects on English language teaching and learning. The implementation of English as a medium of instruction (EMI) policies in many countries has led to increased emphasis on English proficiency but has also raised concerns about the potential marginalization of local languages and cultures (Macaro et al., 2018). These policy decisions shape curriculum design, teacher training, and assessment practices across educational systems.
Technological advancements and digital literacy levels within a society significantly impact English language education. The increasing availability of online resources and language learning apps has created new opportunities for autonomous learning and exposure to authentic language input (Shadiev & Yang, 2020). However, the digital divide between urban and rural areas, as well as between developed and developing countries, continues to create disparities in access to these technological resources.
Global events and geopolitical factors influence the perceived importance and utility of English language skills. The COVID-19 pandemic, for instance, has accelerated the shift towards online learning and highlighted the need for digital literacy in language education (Jiang et al., 2021). Additionally, changing global power dynamics and economic relationships can affect the demand for English language proficiency in different regions.
The status of English as a lingua franca in international communication continues to shape societal attitudes towards language learning. The use of English in global business, academia, and popular culture reinforces its importance in many societies (Jenkins, 2015). However, this dominance has also led to debates about linguistic imperialism and the need to preserve linguistic diversity.
Gender roles and expectations within a society can impact English language learning opportunities and outcomes. In some contexts, gender disparities in education access and societal expectations about career paths can affect motivation and investment in English language learning (Norton & Pavlenko, 2019). Addressing these gender-based inequalities is crucial for promoting inclusive language education.
The presence of immigrant or refugee populations within a society presents both challenges and opportunities for English language education. Schools must adapt to meet the needs of linguistically diverse student populations, often with limited resources (Cummins, 2018). This demographic shift can lead to innovative teaching approaches and increased cultural awareness but may also strain educational systems.
The influence of popular culture and media on language learning cannot be overlooked. Exposure to English-language music, films, and social media can significantly enhance learners' motivation and provide authentic language input (Henry & Cliffordson, 2017). However, the dominance of certain varieties of English in media can also lead to biases in language acquisition and attitudes towards different accents and dialects.
Finally, the evolving nature of the job market and the increasing demand for English proficiency in various professional fields shape societal attitudes towards language learning. The perception of English as a key to better employment opportunities drives investment in language education at both individual and institutional levels (Erling, 2017). This economic motivation often influences curriculum design and educational priorities in many societies.
Influence of Societal Factors on the Academic Performance of English Language Learners (ELLS)
The academic performance of English Language Learners (ELLs) is significantly influenced by a complex interplay of societal factors. These factors shape not only the learning environment but also the opportunities and challenges ELLs face in their educational journey. Understanding these influences is crucial for educators, policymakers, and researchers seeking to improve educational outcomes for this diverse group of students.
One of the most prominent societal factors affecting ELLs' academic performance is socioeconomic status (SES). Studies have consistently shown that ELLs from lower SES backgrounds tend to face greater challenges in academic achievement compared to their more affluent peers (Hoff, 2018). This disparity is often attributed to limited access to educational resources, fewer opportunities for extracurricular language exposure, and reduced parental involvement due to work constraints or language barriers.
Cultural attitudes towards education and language learning play a significant role in shaping ELLs' academic trajectories. In some communities, there is a strong emphasis on educational achievement and English language proficiency as means of social mobility (Suárez-Orozco et al., 2018). This cultural value can serve as a powerful motivator for ELLs, driving them to invest more effort in their studies and language acquisition.
The linguistic environment of the community significantly impacts ELLs' language development and academic performance. ELLs living in linguistically diverse areas may have more opportunities for authentic language practice and exposure to English in various contexts (Genesee & Lindholm-Leary, 2021). Conversely, those in linguistically isolated communities may struggle to find opportunities to use English outside the classroom, potentially slowing their language acquisition and academic progress.
School policies and practices regarding language support and inclusion have a direct impact on ELLs' academic outcomes. Schools that implement well-designed bilingual or dual-language programs tend to see better long-term academic results for ELLs compared to those relying solely on English-only instruction (Thomas & Collier, 2017). These programs not only support English acquisition but also validate students' home languages and cultures, contributing to their overall academic success.
The availability and quality of teacher preparation programs focused on teaching ELLs can significantly influence student outcomes. Research has shown that teachers who receive specialized training in second language acquisition and culturally responsive pedagogy are better equipped to support ELLs' academic growth (Lucas & Villegas, 2019). However, many teacher education programs still lack comprehensive preparation for working with linguistically diverse students, potentially limiting the effectiveness of instruction for ELLs.
Parental involvement and home literacy practices are crucial factors in ELLs' academic success. Studies have demonstrated that ELLs whose parents are actively engaged in their education, regardless of the parents' own English proficiency, tend to perform better academically (Jeynes, 2017). However, societal factors such as work schedules, cultural differences, and language barriers can sometimes limit parental involvement, potentially impacting ELLs' academic performance.
The presence of linguistic discrimination and bias in society can negatively affect ELLs' academic experiences and outcomes. Research has shown that ELLs may face lower expectations from teachers or experience social isolation due to their language background, which can lead to decreased motivation and academic underperformance (Slapac et al., 2020). Addressing these biases and creating inclusive educational environments is crucial for supporting ELLs' academic success.
Access to technology and digital resources plays an increasingly important role in ELLs' academic performance. The digital divide, which often aligns with socioeconomic disparities, can significantly impact ELLs' ability to engage with online learning resources, complete homework assignments, and develop digital literacy skills (Warschauer & Xu, 2020). Bridging this gap is essential for ensuring equitable educational opportunities for all ELLs.
The broader sociopolitical climate surrounding immigration and language policy can influence ELLs' sense of belonging and academic engagement. Research has shown that anti-immigrant rhetoric and policies can create a hostile environment that negatively impacts ELLs' psychological well-being and academic performance (Ee & Gándara, 2020). Conversely, supportive policies and inclusive societal attitudes can foster a sense of belonging and motivation among ELLs.
Community resources and support systems play a vital role in ELLs' academic success. Communities that offer robust after-school programs, tutoring services, and language support can significantly enhance ELLs' learning opportunities (Afterschool Alliance, 2019). However, the availability of these resources often varies greatly between urban, suburban, and rural areas, creating disparities in support for ELLs across different geographical contexts.
The influence of peer relationships and social networks on ELLs' academic performance cannot be overlooked. Positive peer interactions and friendships with both native English speakers and other ELLs can provide valuable language practice opportunities and social support (Carhill-Poza, 2015). However, social isolation or negative peer influences can hinder ELLs' language development and academic engagement.
The representation of linguistic and cultural diversity in curriculum materials and literature can impact ELLs' engagement and academic performance. When ELLs see their languages and cultures reflected in the curriculum, it can enhance their motivation and sense of belonging in the academic environment (Cardimona, 2018). Conversely, a lack of representation may lead to feelings of alienation and disengagement from academic content.
Standardized testing policies and practices can have significant implications for ELLs' academic trajectories. While these assessments are often used to measure academic progress and inform educational decisions, they may not always accurately reflect ELLs' true abilities due to linguistic and cultural biases (Abedi & Levine, 2021). This can lead to misclassification of ELLs' academic needs or unfair comparisons with native English-speaking peers.
Finally, the availability of mental health and social-emotional support services can greatly influence ELLs' academic performance. Many ELLs face unique stressors related to acculturation, family separation, or trauma experiences, which can impact their ability to focus on academics (Sibley & Brabeck, 2017). Schools and communities that provide culturally responsive mental health services can better support ELLs' overall well-being and academic success.
Appraisal of Literature Reviewed 
The academic performance of English Language Learners (ELLs) is significantly influenced by a complex interplay of societal factors. These factors shape the learning environment, opportunities, and challenges that ELLs face in their educational journey. Understanding these influences is crucial for improving educational outcomes for this diverse group of students.
Socioeconomic status (SES) is one of the most prominent factors affecting ELLs' academic performance. Students from lower SES backgrounds often face greater challenges due to limited access to educational resources and fewer opportunities for extracurricular language exposure (Hoff, 2018). Cultural attitudes towards education and language learning also play a significant role, with some communities placing a strong emphasis on educational achievement and English proficiency as means of social mobility (Suárez-Orozco et al., 2018).
The linguistic environment of the community and school policies regarding language support have direct impacts on ELLs' language development and academic performance. Schools implementing well-designed bilingual or dual-language programs tend to see better long-term academic results for ELLs compared to those relying solely on English-only instruction (Thomas & Collier, 2017). Additionally, the availability and quality of teacher preparation programs focused on teaching ELLs can significantly influence student outcomes (Lucas & Villegas, 2019).
Parental involvement and home literacy practices are crucial factors in ELLs' academic success. However, societal factors such as work schedules, cultural differences, and language barriers can sometimes limit parental engagement (Jeynes, 2017). The presence of linguistic discrimination and bias in society can also negatively affect ELLs' academic experiences and outcomes, highlighting the need for inclusive educational environments (Slapac et al., 2020).
Access to technology and digital resources plays an increasingly important role in ELLs' academic performance. The digital divide, often aligning with socioeconomic disparities, can significantly impact ELLs' ability to engage with online learning resources and develop digital literacy skills (Warschauer & Xu, 2020). The broader sociopolitical climate surrounding immigration and language policy can also influence ELLs' sense of belonging and academic engagement (Ee & Gándara, 2020).
Community resources, peer relationships, and social networks contribute significantly to ELLs' academic performance. Communities offering robust after-school programs and language support can enhance learning opportunities (Afterschool Alliance, 2019). Positive peer interactions provide valuable language practice and social support, while representation of linguistic and cultural diversity in curriculum materials can enhance motivation and sense of belonging (Cardimona, 2018).
Standardized testing policies and practices can have significant implications for ELLs' academic trajectories. These assessments may not always accurately reflect ELLs' true abilities due to linguistic and cultural biases, potentially leading to misclassification of academic needs (Abedi & Levine, 2021). This underscores the importance of developing fair and culturally responsive assessment practices.
Finally, the availability of mental health and social-emotional support services greatly influences ELLs' academic performance. Many ELLs face unique stressors related to acculturation or trauma experiences, which can impact their ability to focus on academics. Schools and communities that provide culturally responsive mental health services can better support ELLs' overall well-being and academic success (Sibley & Brabeck, 2017).

CHAPTER THREE
RESEARCH METHODOLOGY 
In this chapter, the following subtopics will be considered:
· Research Design
· Population
· Sample and Sampling Techniques
· Research Instrument
· Validity of the Instrument
· Reliability of the Instrument
· Administration of the Instrument
· Data Analysis
Research Design
This researcher employed the descriptive survey methodology through the use of questionnaire methodology because this is the commonest way of collecting data for statistical analysis and it enables the representative sample to have the population of the respondents in a very accurate manner.


Population of the Study
The area of interest of the researcher in his study covered some selected Junior Secondary Schools in llorin Metropolis of Kwara Sate.
Sample and Sampling Techniques
The randomly selected Junior Secondary School in Morin metropolis are,
· Okelele Secondary School (OSS), Okelele	
· Baboko Community Secondary School, Oja-Oba
· Ilorin Grammar School (1GS), Ilorin
· Cherubim and Sheraphim College (C&S), Sabo-Oke
		For evaluation, twenty five (25) students in each of the four selected school in the area were randomly selected from each of the schools.
The total number of students selected from the schools were one hundred (100).
Research Instrument
		The instrument used was questionnaire designed by the researcher. The questionnaire was for the students which consists of thirteen (13) items and the response (Yes or No) to collect information on the teaching and learning of English Language in Ilorin metropolis of Kwara State.
Validity of the of the Instrument
The instrument used by the researcher was validated using content validity. Awolola (2016) cited in Molagun 2014) states that measuring instrument is valid when it measures truly and accurately the quantity or ability one wants it to measure.
Reliability of the Instrument
Pearson’s Product Moment Correlation Coefficient was used. A test and retest method was adopted as the test administered on students. The results of the first one will be compare with the second based was re-administered to the same set of students after two weeks. The results were compared and considered to be valid.
Administration of the Instrument
The researcher took the questionnaires to the selected schools and they were administered after permission was obtained from the school authorities. Therefore, the total number of the questionnaires administered by the researcher will be one hundred (100) and they were all collected.


Data Analysis
Simple Percentage method was considered suitable in describing and analyzing the data collected from the respondents for clear and concise explanation.



CHAPTER FOUR 
RESULTS AND DISCUSSION 
Introduction 
This chapter attempts at presenting result and analysis of data and discussion on both male and female students in secondary schools of Ilorin West Local Government, a total of 100 students both male and female were given questionnaires Gender was taken into consideration; simple percentage method was used to analyze the data below. For this reason, these are below, the result obtained from the analysis of the collected data using formulated.
Results
Table 1: Distribution of respondents by gender
	S/N
	Sex
	No (s)
	%

	1.
	Male 
	50
	50%

	2.
	Female 
	50
	50%

	
	Total 
	100
	100%


Source: Field Work, 2024
The table above shows the respondents in the area of gender. The female were 50, while the male were 50, this form an equal representation in the above data analysis amounting to 100% respondents both male and female students in the area of gender.
Research Question l: Do societal factors influence the teaching and learning of English language?
Table 1: showing whether or not the societal factor influence the teaching and learning of English language.
	S/N
	Items 
	Yes
	%
	No
	%

	1.
	The use of mother tongue affects my English language learning 
	60
	60%
	40
	40%

	2.
	I do not always understand what we are being taught 
	50
	50%
	50
	50%

	3.
	I am not always happy when we have English language lesson 
	40
	40%
	60
	60%

	4.
	We are always eager to have English language lesson
	50
	50%
	50
	50%


Source: Field Work, 2024
From the above table sixty percent (60%) respondents agreed that the use of mother tongue affects their English language learning while forty (40%) disagreed Also, fifty percentage (50%) of the respondents agreed that they don’t always understand what they are being taught while fifty percent (50%) disagreed. Item 3 forty percent (40%) of the respondents agreed that they are happy when they have English lesson while sixty percent (60%) of the respondents disagreed. Item 4 above, show that fifty five percent (50%) of the respondents agreed that they are eager to have English language lesson while fifty percent (50%) disagreed.
Research Question 2: Do the teachers of other subjects encourage the use of
English in the school environment?
Table 3: Showing whether or not the teachers of other subjects encourage the use of English in the school environment.
	S/N
	Items 
	Yes
	%
	No
	%

	1.
	Teachers of other subjects speak English to students when they are in the class 
	40
	40%
	60
	60%

	2.
	Teachers of other subjects speak English to students in the school environment 
	30
	30%
	70
	70%

	3.
	Students are always penalized for speaking the mother tongue in the school environment 
	50
	50%
	50
	50%

	4.
	I am a member of the literacy an debating society 
	50
	50%
	50
	50%


Source: Field Work, 2024
From the above table, forty percent (40%) of the respondents agreed that teachers of other subjects speak English to students when they are in the class while sixty percent (60%) disagreed. Thirty percent of the respondents agreed that teachers of other subjects speak English to students in the school environment while seventy percent (70%) disagreed. Also, fifty percent (50%) of the respondents agreed and fifty percent (50o) of the respondents disagreed that students are always penalized for speaking the mother tongue in the school environment item 4, fifty percent (50%) of the respondents agreed said that they are in the literacy and debating society while (50%) of the respondents disagreed.
Research Question 3: Do peer groups interact most of the times in English both in the school and at home? 
Table 4: Showing whether or not peer groups interact most of the times in
English both in the school and at home.
	S/N
	Items
	Yes
	%
	No
	%

	1.
	I am in the Dramatic Society 
	50
	50%
	50
	50%

	2.
	I am a member of the Press Club 
	15
	15%
	85
	85%

	3.
	My parents speaks English to me at home 
	25
	25%
	75
	75%

	4.
	Students communicate in English with their peer groups in the school environment 
	70
	70%
	30
	30%


Source: Field Work, 2024
From the above table, Fifty percent (50%) agreed and disagreed that they are in the Dramatic Society. Also, fifteen percent (15%) of the respondents agreed that they are a member of the Press Club while eighty five percent (85%) disagreed. Item 3 above, show that twenty five percent (25%) of the respondents agreed that parent speaks English to them at home while seventy five percent (75%o) disagreed. seventy percent (70%) of the respondents agreed that students Communicate in English with their peers in the school environment while thirty percent (30%) disagreed.

CHAPTER FIVE
SU UNMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
In this chapter, the research work intends to conclude on the results in chapter four. Based on the response of the respondents on the items postulated by the researcher. In table one (1) and five (5), table one (1) shows whether or not the use of mother tongue affects the teaching and learning of English language brought the result that the use of mother tongue affects their English language learning and that teachers of other subjects do not really speak English to students in the school environment, and the table five (5) which shows whether or not parents encourage their children to speak English at home brought the result that parents do not often speak English to them at home. Same thing applicable to table two, three, four, six and seven which shows how students shows interest in English language lesson and how they have communicated with English both in the school and at home and also how teachers have handled the teaching and communication of English language due to the effects of the mother tongue.
Therefore, the impact of societal factors on the teaching, and learning of English language is influenced by the mother tongue.
Conclusion
We can conclude by saying that more than average of the items postulated by the researcher on how mother tongue affects the teaching and learning of English language were supported. For instance, with the item one(1) sixty percent of the respondents agreed and forty percent disagreed that the use of mother tongue affect their English language learning and thirty percent of the respondent agreed and seventy percent disagreed that teacher of other suspects speaks English to student on the school environment.
Also, parents are part of the factors that influence teaching and learning of English language but with the response of the respondents in item five, twenty five percent of the respondent agreed and seventy five percent disagreed that their parents speaks English language to them at home. Parents have also affected the teaching and learning of English language.
The attitude of the students towards the learning of English language is another area in which researcher has interest. From students’ response to this in item four, fifty percent of the respondents agreed and disagreed that they are always eager to have English language lesson and also in item three forty percent of the respondents agreed that they are not always happy when they English language lesson.
All the same, teachers play important role on the teaching and learning English language by encouraging students in activities that enhance students’ use of English but with the response of students in item six, forty percent agreed and sixty percent disagreed that they are members of the literary society and fifty percent agreed and disagreed that they are in the dramatic society and also fifteen percent agreed and eighty five percent disagreed that they are in the press club. With this result. we can see that teachers also affect the teaching and learning of English language.
Therefore the researcher has been able to identify some of the areas where the mother tongue has impact on the teaching and learning of English language in the various Junior Secondary Schools. These factors are not only common to Ilorin West Local Government Area of Kwara State but also in all secondary schools in the federation of Nigeria.


Implications of the Study
In this study, the impact of societal factors on the teaching and learning of English language in some selected Junior Secondary Schools in Ilorin West Local Government Area of Kwara State.
The implication of the study is that the researcher was therefore bestowed with such knowledge with the support of the supervisor as regards the remedy to the negative effects.
Recommendations
There is no problem that can be on existence without a cause. Therefore, the impact which mother tongue has on the teaching and learning of English language as explained above has solutions with the following recommendations:
Parents
Parents are expected to change the habit of communicating predominantly in their own language with their children so as to improve their children orally in speaking English, thereby building solid foundation for their children in speaking English. It does not stop there, they should also serve as materials guide to their children by providing enough textbooks and other educational materials that are valuable to their children in learning.
Students
Students are expected to cultivate the habit of speaking English frequent communication with the language and learning through English novels and textbooks reading. They can improve in the learning of English language by keeping themselves with persistent practice of the structure and elements of the language. Apart from these, students should always pay attention to teacher when teaching the lesson on the classroom.
Teachers
Teachers should try to very his approach. Even during a single lesson so that students' interests are maintained. Also teachers should discharge their duties to the best of their capacity they are expected to engage in private study in order to update and improve their know ledge. They are expected to make use of appropriate teaching aid so as to picture the image of the concept into the memory of the pupils.


Government
Government should see to it as her responsibility and provide adequate facilities and well planned curriculum. Government should recruit teachers who are qualified and suitable in supplying adequate and effective Instruction.
Limitations of the Study
This study was carried out in Ilorin West Local Government Area of Kwara State, Four Junior Secondary Schools were selected for the study due to financial and time constraints. These four Schools are schools.
Suggestions for Further Studies 
The following suggestions are made for further studies 
a. The impact of societal factors on teaching and learning of English language.
b. The factors responsible for the problems of the teaching and learning of English language.
c. A research on the same study should be explored in other states of the federation in order to yield more coherence picture of the present situations.
d. 

REFERENCES
Abedi, J., & Levine, H. G. (2021). Fairness in assessment of English learners. Educational Measurement: Issues and Practice, 40(3), 5-15.
Adeiran, W. (2015), Leaners Response in Language Teaching, and Learning. Ibadan: Fiddle Productions.
Adeniyi, 0. F. (2010). The History of the English Language and Introduction Sociolinguistics. Ilorin: Haytee press and publishing company.
Adeyemi, T. O., & Adeyemi, S. B. (2014). The principles and content of African traditional education. Educational Philosophy and Theory, 46(s2), 1-12. 
Afterschool Alliance. (2019). America after 3PM: Afterschool programs in demand. Washington, DC: Afterschool Alliance.
Akanbi, G. O., & Ofoegbu, T. O. (2016). Parent involvement as correlate of pupils’ achievement in English language in Nigerian primary schools. Journal of Education and Practice, 7(34), 51-58.
Akinsoyin, G, (2018). Social Factors in Language Change. Lagos. Harmonds
Alabi, J. E. (2018). An Introduction to Language and Society. Lagos: William
Alahmadi, N. S., & Alraddadi, B. M. (2020). The impact of virtual classes on second language interaction in the Saudi EFL context: A case study of Saudi undergraduate students. Arab World English Journal, 11(3), 56-72.
Amadi, M. N. (2015). Influence of school environment on academic achievement of students in secondary schools in Ebonyi State. Journal of Education and Practice, 6(12), 79-83.
Amin, F. M., & Sundari, H. (2020). EFL students' preferences on digital platforms during emergency remote teaching: Video conference, LMS, or messenger application? Studies in English Language and Education, 7(2), 362-378.
Arkorful, V., & Abaidoo, N. (2015). The role of e-learning, advantages and disadvantages of its adoption in higher education. International Journal of Instructional Technology and Distance Learning, 12(1), 29-42.
Asanova, J. (2005). Educational access in Nigeria: Country analytical summary. CREATE Country Analytic Review. http://sro.sussex.ac.uk/id/eprint/43872/1/PTA6.pdf
Ayeola, M. (2016). Government Policy in Language Ideologies and Consequences of Standardization. 
Ayodele, J. (2018). The Teaching of English Language. Oyo: Evans Brother Limited.
Babatunde, F. 0. (2017). The Structure and Status of Writing in English.
Blench, R. M. (2019). An atlas of Nigerian languages (5th ed.). Cambridge University Press.
Borgonovi, F., & Montt, G. (2012). Parental involvement in selected PISA countries and economies. OECD Education Working Papers, No. 73. OECD Publishing. 
Butler, Y. G. (2020). Factors affecting the learning of English as a foreign language: Focusing on the role of socioeconomic status. System, 94, 102336.
Cardimona, K. (2018). Differentiating mathematics instruction for secondary-level English language learners in the mainstream classroom. TESOL Journal, 9(1), 17-57.
Carhill-Poza, A. (2015). Opportunities and outcomes: The role of peers in developing the oral academic English proficiency of adolescent English learners. The Modern Language Journal, 99(4), 678-695.
Cenoz, J., & Gorter, D. (2019). Multilingualism, translanguaging, and minority languages in SLA. The Modern Language Journal, 103, 130-135.
Certainly. Here's the reference list for the sources mentioned in the paragraphs:
Cheng, L., & Fox, J. (2017). Assessment in the language classroom: Teachers supporting student learning. Palgrave Macmillan.
Chidi, S. (2018). Techniques of Teaching English Language. Triple Joy Limited.
Copland, F., Garton, S., & Burns, A. (2020). Challenges in teaching English to young learners: Global perspectives and local realities. TESOL Quarterly, 48(4), 738-762.
Cummins, J. (2018). Urban multilingualism and educational achievement: Identifying and implementing evidence-based strategies for school improvement. In P. Van Avermaet, S. Slembrouck, K. Van Gorp, S. Sierens, & K. Maryns (Eds.), The multilingual edge of education (pp. 67-90). Palgrave Macmillan.
Dadzie, A. B. L. (2016). Training of Master Trainer in English Language.
Duntoye, J. A. (2015). Systemic Approach to the Teaching of English Second Language. Ilorin: My Grace. Graphic Company.
Ee, J., & Gándara, P. (2020). The impact of immigration enforcement on the nation's schools. American Educational Research Journal, 57(2), 840-871.
Ekundare. F. (2018). Oral English Teaching. Ilorin: Joy publishers.
Erling, E. J. (2017). Language planning, English language education and development aid in Bangladesh. Current Issues in Language Planning, 18(4), 423-440.
Genesee, F., & Lindholm-Leary, K. (2021). The home-school language mismatch: Rethinking educational prospects for emergent bilinguals. International Journal of Bilingual Education and Bilingualism, 24(4), 535-552.
Harry, Y. K. (2019). The Development of English Language. Lagos: Leonard Productions. Lagos: Freeman publishers.
Henry, A., & Cliffordson, C. (2017). The impact of out-of-school factors on motivation to learn English: Self-discrepancies, beliefs, and experiences of self-authenticity. Applied Linguistics, 38(5), 713-736.
Hoff, E. (2018). Bilingual development in children of immigrant families. Child Development Perspectives, 12(2), 80-86.
Jenkins, J. (2015). Global Englishes: A resource book for students (3rd ed.). Routledge.
Jeynes, W. H. (2017). A meta-analysis: The relationship between parental involvement and Latino student outcomes. Education and Urban Society, 49(1), 4-28.
Jiang, D., Kalyuga, S., & Sweller, J. (2021). Comparing face-to-face and online learning: A cognitive load perspective. Educational Psychology Review, 33, 1069-1090.
Lamb, M. (2017). The motivational dimension of language teaching. Language Teaching, 50(3), 301-346.
Lamb, M., Csizér, K., Henry, A., & Ryan, S. (Eds.). (2019). The Palgrave handbook of motivation for language learning. Palgrave Macmillan.
Li, X., & Wang, P. (2021). A study on the application of student-centered approach in college English teaching. Theory and Practice in Language Studies, 11(2), 211-215.
Lucas, T., & Villegas, A. M. (2019). Supporting the academic language development of English learners: A key role for teachers in an era of new standards. In L. C. de Oliveira (Ed.), The Handbook of TESOL in K-12 (pp. 233-251). Wiley.
Lynch, T. (2017). “Study Listening Understanding Feature English”. Teachers’ Guide. London: Cambridge University Press.
Macaro, E., Curle, S., Pun, J., An, J., & Dearden, J. (2018). A systematic review of English medium instruction in higher education. Language Teaching, 51(1), 36-76.
Maleki, R., & Asl, H. G. (2022). Cultural diversity in ELT classrooms: Iranian EFL teachers' perceptions and practices. Journal of Intercultural Communication Research, 51(1), 72-88.
Nguyen, H., Warren, W., & Fehring, H. (2018). Factors affecting English language teaching and learning in higher education. English Language Teaching, 7(8).
Norton, B., & Pavlenko, A. (2019). Imagined communities, identity, and English language learning in a multilingual world. In X. Gao (Ed.), Second handbook of English language teaching (pp. 703-718). Springer.
Ogunleye, B. (2017). Nigerian English Usage. Lagos: Longman Nig. Plc. 
Opdenakker, M. C., & Van Damme, J. (2000). Effects of schools, teaching staff and classes on achievement and well-being in secondary education: Similarities and differences between school outcomes. School Effectiveness and School Improvement, 11(2), 165-196. 
Oyeyemi, S. O. (2007). Elements of Writing in Language and Communication Presented at the Workshop Organized by the Institute of Education, Ibadan.
Shadiev, R., & Yang, M. (2020). Review of studies on technology-enhanced language learning and teaching. Sustainability, 12(2), 524.
Sibley, E., & Brabeck, K. (2017). Latino immigrant students' school experiences in the United States: The importance of family-school-community collaborations. School Community Journal, 27(1), 137-157.
Slapac, A., Kim, S., & Coppersmith, S. A. (2020). Preparing and supporting K-12 English language arts teachers to effectively teach English language learners. In A. Babino, N. Cossa, J. J. Araujo, & R. D. Johnson (Eds.), Educating English Language Learners: Teacher Preparation and Professional Development for Improved Student Outcomes (pp. 223-250). IGI Global.
Suárez-Orozco, C., Motti-Stefanidi, F., Marks, A., & Katsiaficas, D. (2018). An integrative risk and resilience model for understanding the adaptation of immigrant-origin children and youth. American Psychologist, 73(6), 781-796.
Tafazoli, D., & Golshan, N. (2019). Technology-enhanced language learning tools in Iranian EFL context: Frequencies, attitudes and challenges. Teaching English with Technology, 14(2), 3-21.
Thomas, W. P., & Collier, V. P. (2017). Why dual language schooling. Dual Language Education of New Mexico Fuente Press.
Warschauer, M., & Xu, Y. (2020). Technology and equity in education. In A. Tatnall (Ed.), Encyclopedia of Education and Information Technologies (pp. 1417-1421). Springer.
Yusu£, J.C. (2017) Speech Oral drills and communication drills) on language and communication skills. Haytee press company, Ilorin.
APPENDIX
EKITI STATE UNIVERSITY AFFILIATED WITH KWARA STATE COLLEGE OF EDUCATION, ILORIN
Students Questionnaire
Dear Respondents,
		Students' questionnaire on impact of societal factors on the teaching and English language in Ilorin metropolis of Kwara State.
		Please respond to the following items as truthfully as possible since them information will be used to carry out research on the above topic.
Section A: Personal Data
Name of School:……………………………………………………………
Sex: Male (    ) Female (    )
Age: ………………………………………


Section B: Please tick Yes ( ) or No( )
	S/N
	Items 
	Yes
	No 

	1.
	The use of mother tongue affects my English language learning 
	
	

	2.
	I do not always understand what we are being taught 
	
	

	3.
	I am always happy when we have English language lesson 
	
	

	4.
	We are always eager to have English language lesson 
	
	

	5.
	Teachers of other subjects speak English to students when they are in the class 
	
	

	6.
	Teachers of other subjects speak English to students in the school environment 
	
	

	7.
	Students are always penalized for speaking the mother tongue in the school environment 
	
	

	8.
	I am a member of the Literary and Debating Society 
	
	

	9.
	I am in the Dramatic Society 
	
	

	10.
	I am a member of the press club 
	
	

	11.
	My parents speaks English to me at home 
	
	

	12.
	Students communicate in English with their peer groups in the school environment 
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