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ABSTRACT
This study examined Effect of Mother Tongue Interference in the study of Social Studies on Junior Secondary School in Ilorin West L.G.A. Three research questions were formulated as a guide for the study. The number of respondents randomly selected is One Hundred and Twenty (120) JSS 3 Students from five (5) five Secondary Schools randomly selected in Ilorin West L.G.A Questionnaire were the research instrument used. The data analysis was simple percentage and frequency counts. The findings office study revealed among others that misappropriation of sound when teaching leads to poor spelling of avoids by social studies teaching and learning situations. The study therefore recommends that among others teachers should be discourages not to use mother tongue in teaching and culturally relevant materials for teaching-learning should be developed.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Mother tongue is a language that a person has been exposed to from birth or within the critical period. In some countries, the term native language or mother tongue refers to the language of one’s entomic group rather than one’s first language (Love and Umberto, 2010). Children brought up speaking more than one language can have more than one native language, and be bilingual or multilingual. By contrast, a second language is any language that one speaks other than one’s first language.
The Principal (administrator) sees to the effective running of secondary schools in terms of staff and students’ management, development and implementation of educational programmes, management of physical facilities, school community relations, discipline, keeping of school records, management of school finance and creation of convenient environment for effective teaching and learning. Language is a creation which every human being is endowed with or blessed; a unique gift of language is used naturally as one tool of expression consisting of different sub skills.
The social studies is the official and native language of Britain, Ireland, North America, Australia, America and most of the British colonies, (for the colonies, it is regarded as the official language rather than native). It is commonly divided by periods into Aiglo-Saxon, 01. Old English (about 450-1 100 BC), Middle English (about 1100 to I 5BC) and modern English (from 1500 to date). Mother tongue is one’s native language. A language besides being the major distinguishing phenomenon between man and other creatures is evidently the most enduring of even people’s cultural heritage. It reflects the culture of a people and it is in extricable bound up with it. Language is an important tool that enhances human communication and interaction. It is a vital instrument in cultural transmission and preservation of a social group. It is in a fundamental sense, a crucial tool in the preservation and propagation of the human species. An examination of the linguistic content of a particular speech community can provide information about the life style, occupation etc. of a given people.
The English language beings the national official language for the British colonies of which Nigeria is among makes it our second language. Hence, our respective mother tongue exists before colonization. This has necessitated the teaching and learning of the social studies and its consequent interference in our mother tongue in various study points nationwide. It is therefore, glaring to state that, Nigeria is a linguistically complex society by the mere fact of the history of its creation. It is estimated that there are between 250 and 400 language spoken in Nigeria (INTER NET).
This linguistic heterogeneity promotes the continued use of social studies in Nigeria. Ethnologic include English amongst its list of Nigeria language this hardly supervising since the role of English language in Nigeria diverse and ubiquitous, especially as a means of intra and international communication. It is as a result of the negative effects which the mother tongue had caused the study of English language on the educational structures of the attempt to determine the effect of the use of mother tongue on the teaching and learning process in secondary schools.
The present day social studies discipline was introduced in Nigerian 1963 at the Aiyetoro Comprehensive High School. Its spread to all other pails of Nigeria was the effort of the Social Studies Association of Nigeria (SOSAN); and by 1971, social studies was included in the primary school curriculum. It was later introduced into the Junior Secondary School curriculum and has since then, exposed students passing through the system to a wider knowledge of their society and the problem within.
Social studies is a separate discipline which draws materials from the social sciences to build its own structure and methodology. It emphasizes on the study of man and his activities in the environment. Such activities may be social, economic, cultural, political and or even that of technological designs. In its outlook, social studies is a subject of tremendous impact on students behaviour especially, those in secondary schools.
By its aims, goals and objectives; social studies among others is to inculcate the right type of educational values and attitudes for the survival of the individual and the Nigerian society. In its simple summary, social studies provides for all-round development of students’ cognitive, affective and psychomotor domains.
By nature, social studies is a rallying point from which all development of knowledge and activities generate along the lines of the set objectives which seek to:
i. 	Create an awareness and understanding of the evolving social and    physical environment.
ii. 	Develop a capacity to learn or acquire basic skills essential for forming sound judgment.
iii. 	Ensure the acquisition of relevant knowledge and information which is an essential pre-requisite to personal development and to make positive contributions to the betterment of the society (Nneka, 2010).
iv. 	Develop appreciation of the diversity and interdependence of all members of the local community and the wider national and International community.
v. 	Develop the ability for a rational utilization of our cultural, spiritual and national development.
vi. 	Develop in students a positive attitude to citizenship and the desire to make a positive personal contribution towards united and Indivisible Nigeria.
In a nutshell, the focus of the impact of social studies is the achievement of the aims and objectives of social studies. The use of mother has not really assist in establishing the purpose of studying social studies in junior secondary schools in Ilorin West L.G.A, because of interference of mother tongue, students seem to misplace the spelling and pronunciation. Thus, undermining or making the meaning of the sentence or word not to have effect in the cause of study which in turn makes students confusing in learning. It is against this background that the study.
Statement of the Problem
Before the advent of British traders, missionaries and colonialists, indigenous Nigerian language defined every aspect of the speech community from its religious, cultural, political, Economic, social to whatever else that can be through of the language functioned effectively to deal with everything relating to the day existence of the people. The arrival of the British, concomitant with the social studies provided a language contact situation with an attempt to a language shift in the population.
New sets of ideas, concepts and values were introduced to the system where indigenous local language had previously been self- sufficient, rendering them inadequate to deal with the new concepts introduced by the British, particularly in the areas of formal education, Western law etc. the result was the initial subtle and later blatant intrusion & influence of English language on domains that were the exclusive Preserve of indigenous language.
Now, the English language is generally an accepted language which was introduced into Nigeria through colonialism and missionary activities are now spoken, thought and learned in Nigeria.
Where English language sentence are made, they are characteristically uttered with variation in pitch often referred to as intonation. This is often an area of difficulty for second language, students of social studies. This is one of the major problems encountered by learners of social studies. Other areas of problem encountered are’, Sentence and word stresses, vowel sounds and English supra segmental of pitch. The study intended to identify the effect of mother tongue in the study of social studies in junior secondary schools in Ilorin West L.G.A.
Aim and Objectives 
The purpose of the study is to examine the Effects of Mother Tongue Interference in the study of Social Studies in Junior Secondary schools in Ilorin. Specifically, the study intends to
i. 	Find out the level at which mother tongue can interfere in the learning of social studies in secondary school.
ii. 	Investigate the qualifications of social studies teachers in secondary school in Ilorin West L.G.A
iii. 	Know how teachers make use of correct methods in teaching of social studies in secondary school in Ilorin West L.G.A
Research Hypothesis
The following research questions were posited to guide the study;
i. Does mother tongue actually interferes in the learning of social      studies in secondary school?
ii. 	Are the social studies teachers in secondary schools in Ilorin West L.G.A qualified?
iii. 	Do social studies teachers adopt correct teaching methods in 	teaching?

Significance of the Study
This study will help to expose the numerous factors that influence the interference of the study of social studies by the mother tongue or native languages. It will also identify the effects of this interference on other study area that are based on the use of the social studies as the basic communication.
This study will enable teachers to identify their problems in social studies. This study will also enable student to understand how to make use of English words especially in pronunciation, intonation and phonetics. It will also enable the teachers to make more research on the use of English Language.
Since English has been used as a second official and sometimes even as a foreign language in Nigeria for a long time and give the inescapable behaviour of language iii contact, it is normal to expect it to have factors which can identify it as bonafide subject, dialect and idiom of world English. These may be seen as research findings relating to interference, delineation and creativity as are seen to obtain among speakers. In Nigeria, English is now the term Nigerian English is used to refer to the subject of English spoken or written by Nigerians, it is commonly known that the features of Nigerians English language, like those of other new English, are essentially inherent particularly at the early stages of learning by the mother tongue features.
 Scope of the Study
This research scope is effect of mother tongue interference in study of social studies in junior secondary schools in Ilorin West L.G.A. It is limited to five secondary schools in Ilorin West L.G.A.
Definition of Term and Variables
It is imperative to properly define the terms that make the heading of the research topic under study. This will go along way at giving direction to the research work. These include:
Mother Tongue: The native language one first learns to speak before other language in Ilorin West L.G.A.
Interference: In this context, interruption of a language by another especially in pronunciation and intonations of social studies in Ilorin West L.G.A. 
Social Studies: Social studies as a subject is the study of history, people or society taught in junior secondary schools in Ilorin West L.G.A.
Effect: Implication of mother tongue interference in the study of social studies in Ilorin West L.G.A







CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter deals with review of previous literatures and Contribution of past scholars on Effect of Mother Tongue Interference in the study of Social Studies in Junior Secondary schools in Ilorin West L.G.A. The review is organized under the following sub-heading:
· Concept of Social Studies
· The Concept of Mother Tongue
· Importance of the Mother Tongue
· Mother Tongue Interference
· Mother Tongue and Study of Social Studies
· Teacher Education and Qualification
· Significance of Teacher Education
· Effects of Teacher Qualification in Social Studies
· Method of Teaching Social Studies for Students to Study
· Appraisal of the Literature Reviewed
Concept of Social Studies
Recent efforts in social studies development have identified the study of man as a social being as the central focus, trying to point out man’s interaction in the environment. Based on this, many conceptions of social studies education have emerged. 
Wesley and Adams, (2010) stressed the original meaning of social studies: the school subject which deals with human relationship. They noted that the term had been confused with socialism, social services, social reforms, social problems and social welfare. The term social studies became the collective name for the instructional materials concerned with human relationships just as the social sciences became the collective term for the scholarly research materials dealing with human relationships. No particular type of organization of materials is required. The programme can be organized as subjects, as series of fused subjects, as problems or projects, as units or topics, or as activities and experiences. Perhaps the conclusion of Wesley and Adams emphasized the dynamic nature of social studies.
Smith, F. (2007) viewed social studies as learning and practising the necessary knowledge and skills needed to function effectively in the society both as children and adults. The parent subjects are the social sciences but social studies do not wholly depend on them; the documents of the mother subjects can even become outdated. Smith seems to have underscored social studies as skill development, Jaromilek F. and Walsh, M. (2009) observed that the social studies are concerned with human relationships; their content is derived principally from the scholarly disciplines of economics, geography, history, political science, sociology, archaeology, and social psychology. Social studies implies no particular form of curricular organization Recent efforts in social studies development have identified the study of man as a social being as the central focus, trying to point out man’s interaction in the environment. Based on this, many conceptions of social studies education have emerged. 
Wesley, D. & Adams R. (2010) stressed the original meaning of social studies: the school subject which deals with human relationship. They noted that the term had been confused with socialism, social services, social reforms, social problems and social welfare.
The term social studies became the collective name for the instructional materials concerned with human relationships just as the social sciences became the collective term for the scholarly research materials dealing with human relationships. No particular type of organisation of materials is required. 
The programme can be organised as subjects, as series of fused subjects, as problems or projects, as units or topics, or as activities and experiences. Perhaps the conclusion of Wesley and Adams emphasized the dynamic nature of social studies. Smith (2024) viewed social studies as learning and practising the necessary knowledge and skills needed to function effectively in the society both as children and adults. The parent subjects are the social sciences but social studies do not wholly depend on them; the documents of the mother subjects can even become outdated. Smith seems to have underscored social studies as skill development. 
Jaromilek and Walsh (2024) observed that the social studies are concerned with human relationships; their content is derived principally from the scholarly disciplines of economics, geography, history, political science, sociology, archaeology, and social psychology. Social studies implies no particular form of curricular organization. 
Thompson et-al (2024), believed that what is significant about any subject is the way of thinking it encourages in those who teach and learn it. In their Opinion, social studies encourages three vital ways of thought: awareness of the world, development of skills of looking at the world and of interpreting what we see and development of attitudes towards our fellow human beings in society.
Thompson and his associates distinguished between social studies and environmental studies: the Later in the study of place, people and work, while the former takes a wider look at society. They added that environmental studies may also stress the scientific aspects of the environment more than social studies. They ended that section on the note that there is a great deal in common in the two. A point worth mentioning is that social studies focuses on attitudes and values more than rigorous study of natural or physical phenomena. Social Studies centres on the effect of situation and things and things on man rather than those situations and things which the natural and physical sciences dwell on. Thompson and his associates identified three problems of separate subjects:
1.	 Children do not think in subjects.
2. 	The world cannot be divided completely into separate subjects.
3. 	Learning and thinking are not divided into separate little compartments unless schools and teachers force this artificial division oil them. Something which emerges is that social studies is perhaps more suitable for learning from the age of accountability to adolescence than separate subjects.
Ozoro, D. (2011) saw social studies as a way of looking at the society in order to understand its structure, its problems and to see ways of solving some of the problems. Social studies should be studied as an important tool responsible and responsive to nature in all its ramifications. The seemingly over-ambitious nature of selection is obvious.
However, those issues may only depict tile dynamic nature of the subject. This, perhaps, is the reason why Adeyoyin C. (2024) referred to social studies as relevant education. Succinctly, any education considered relevant qualifies as aspect of social education. 
Nwagu, D. (2011) intended to educate people on the teaching of concepts, values and attitudes in social studies but gave a kind of conception of social studies. He cited John Lee as noting that social studies is concerned with the study of five Major topics: Man, ideas, environment, time, space (all are meant to serve man). We may therefore say that the focus is still man. 
Akinlaye, F. (2013) proposed to show the emergence of social studies and why, by presenting documentary evidence.
There was the need for a subject that would pick up the neglected areas such as the nature and crisis of environment, plight of men, food supply, housing and health inflation, population etc. Akinlaye conceived social studies as involving a study of the basic characteristics of man and a detailed investigation into the many and varied expressions of the adaptation with other men. this definition and the whole of Akinlaye paper depicted social studies as focusing on man more than other subjects. However, this assertion is questionable as other subjects can equally claim to centre on man at least implicitly (Johnson, 2024).
Nevertheless, Akinlaye’s paper tends to show us that social studies is a searcher for relevant education as theorised by Adeyoyin (2024). Adeyoyin (2023) exposed the current conception of social studies as it relates td curriculum development. She observed that social studies draws from the relevant old subjects like geography, history, anthropology, political science, economics etc. Adeyoyin added that social studies has varied conceptions which include citizenship education, skill development, ecological studies, social sciences and as a discipline, in her 1993 assertion, she identified many conceptions which include cultural integration, dynamic education, and knowledge of self and relevant education. The later conception tends to give social studies the liberty to draw content from any desirable area of knowledge.
The Concept of Mother Tongue
The term “mother tongue” (MT) attracts a lot of controversy its conception. Mills (2024) defines it as any of the following: the first language a child speaks, the language invariably spoken at home, the language in which the child is most competent and the language of the child’s community. In the context of Nigeria, some of Mills’ definitions will raise serious controversies. For example, his definition of MT as the language in which the child is most competent would suggest that there are some Nigerian children living in Nigeria for whom English would be MT or some Birom children in Plateau State for whom 1-lausa, rather than Birom, would be MT. This argument could also be made for the definition of MT as the language a child acquires first. Due to the exigencies of urban life and many other factors, some Nigerian children tend today to be learning English before their native languages. Would that make English their MT? The same goes for many children in many parts of Northern Nigeria who learn Hausa as the language of wider communication be lore their native languages and are indeed more proficient in Hausa that their small group MTs. It is unlikely that such children would grow up to claim Hausa as their MT. According to UNESCO (2024), MT is “the language which a person acquires in early years and which normally becomes his natural instrument of thought and communication.” UNESCO argues that a child’s MT may not be the language used by his or her parents or the first language he or she learns to speak “since special circumstances may cause him to abandon this language more or less completely at an early age.” It is easy to see that UNESCO’ s definition is competency based, instrumentalist in concept ion, and divests MT of its inherent emotional and ethic associations. This definition will invariably not satisfy champions of linguistic rights. Even UNESCO in its recent publications has tended to acknowledge and indeed advocate for the right of people to learn in their native languages as a way of preserving their cultural heritage and maintaining their linguistic rights (UNESCO, 2024). For the purposes of this paper, MT is taken to mean the same as native language or the language spoken by members of a child’s ethnic group. It may be the “home” language if used at home and for some reasons may not be the language in which the child is most competent. It is also possible for a child not to speak his or her MT. The MT may also not necessarily be the language a child acquires first.
Importance of the Mother Tongue
Language is a crucial factor in study. Johnson, R. (2011) argue that language is the vehicle of communication and that without it human beings would find it problematic to exist. Osagie, D. (2011) emphasizes that language is crucial to all forms of transmission of knowledge, values am.
The child and achieving better understanding in a class depends on the language of instruction used by the teacher (Ejieh, 2013). Zhang and Alex (2024) argue that language acquisition is a natural process for children that occur almost without effort. Although the ability to speak increases with age, this does not mean that such growth will lead to perfection. 
Mugenda, O. & MuGenda A. (2011) affirms that language is central to cognitive, affective, and social factors that shape learning. It is an instrument for building a human being’s knowledge of the world and his place in it. Language is therefore central to learning which develops the ability of reading and writing and this is linked to linguistic achievement in school (International Baccalaureate Organization, 2023).
UNESCO (2024) affirms that the medium of instruction and knowledge of language is vital to learning. UNESCO (2023a) recommends that, to encourage quality in learners’ learning, the value of mother tongue instruction in early childhood and primary 1 to 3 classes of primary school must be pertinently identified. Furthermore, UNESCO (2008b) advocates protecting children’s indigenous languages and preserving the linguistic diversity stating that it needs serious efforts to make sure that learners can be educated in their mother tongue. Current issues in language acquisition and the goal of Education for All (EFA) call for urgent attention to encourage the provision of quality education in their home language for learners (Ball, 2023).
The significance of language in any society cannot be overemphasized. Hence, Wesley, S. & Adam (2010) presents language as an emotionally charged issue which can promote or obstruct national development. It can also be advantageous and disadvantageous to an individual. Formal education was introduced into Nigeria through Badagry by the Wesleyan missionaries led by Thomas Birch Freeman and William de Graft in 1842 (Awobuluyi, 2023). For about four decades after that initial date, language education and development in Nigeria was controlled by the various mission groups (Awobuluyi, 2023). The Christian missionaries initially came to Nigeria to evanglise aid convert people to Christianity, but they realised that their aim of evangelisation would not he achieved unless the would-be converts could hear sermons in their local languages. 
It became pertinent for missionaries to embark on the education and training of people in indigenous languages to facilitate easy communication and promote evangelism. It is not surprising that the interference of a child’s first language caused by the absence of linguistics features of the target language in his mother tongue. Mother tongue or first language is the language which a group of people considered to be the inhabitants of an area, acquire in their early years and which normally becomes their natural instrument of thought, communication and identification.
 First language or mother tongue (LI/MT) is the first language a child picks up. It is not learnt but acquired. It is the language that encodes early concepts of the child. Mother tongue speakers are regarded as, a speaker of that very language. It is also seen as one’s native language” (Stevenson & Waite, 2024). 
In a country Nigeria “mother tongue” is used to indicate the language of one’s ethnic group, in both common and journalistic parlance. Also in Singapore, “mother tongue” refers to the language of one’s ethnic group regardless of actual proficiency, while the “first language” refers to the English language, which is the language of instruction in government schools and as a working language despite it not being a native tongue for most Singaporeans. In this research work mother tongue will be regarded as the language of one’s (student’s also/or child’s) environment.
Mother Tongue and Study of Social Studies
Various scholars have discussed the concept of first language influence on studying. Literature herein has brought out various issues regarding the influence of first language on studying discussed from a global point of view. Transfer or Interference in language studying is defined by Johnson, R. (2011) as “the influence resulting from similarities and differences between the target meaning of knowledge of what studied and any other language of pronunciation and meaning that has been previously acquired”. Transfer is a psychological term that is used to describe a situation where one learned event influences the study of a subsequent learning event. The influence in this case has two facets; commonly known as interference or negative transfer and positive transfer. Positive transfer or facilitation entails transfer of skill or part of the native language which facilitates the learning of the target meaning of knowledge. On the other hand, negative command of transfer or interference is transfer of a skill which impedes the learning or has negative influence on the command of a skill in the target language.
According to Wardhaugh, (2024) transfer is a tool used to account for or explain the errors which actually occur. He further argues that transfer is the basis for predicting which patterns in second language (L2) will be learnt more readily and which will prove more troublesome. The assumptions held under this point of view are: the chance of second language learning problems occurring will increase proportionally to the linguistic differences between first language (LI) and L2- linguistic differences give rise to negative transfer or interference; the second assumption is that the chance of L2 learning problems occurring decreases proportionally to the absence of linguistic differences between Li and L2- absence of linguistic differences give rise to positive transfer or facilitation.
Nneka, A. (2010) observes that when people study, they already have a first language (Li). He also realized that the rules they have learned and understood in first language are used in studying. As a result people Form habits of using the rules of first language in the second language and therefore make errors. Researches that have been done in the area of native language show there is interference of native language on the target meaning of what is studied in relation to the effect of the language. Various scholars have addressed the issue of interference: Dulay and Burt (2024) consider interference as the automatic transfer, clue to habit, of the surface structure of the first language onto the surface of the target language. 
Adedoyin , C.  (2011) defines interference as ‘errors in the learner’s use of the foreign language that can he traced back to the mother tongue’. Ellis (2024) refers to interference “as transfer which he says is ‘the influence that the learner’s Li exerts over the acquisition of an L2”. He argues that transfer is governed by learners’ perceptions about what is transferable in L2 learning. According to Ellis (2023) in learning a target language, learners construct their own interim rules with the use of their Li knowledge, but only when they believe it will help them in the learning task or when they have become sufficiently proficient in the L2 for transfer to be Possible.
According to Adedoyin , C.  (2011) errors are deviations from correct usage because a learner does not know the relevant language rule yet. Furthermore, a distinction between mistake and error is made. Both McLaughlin (2010) and Lott (2011) reveal a criterion that helps us to do so: it is the self-correct ability criterion. A mistake can be self-corrected, but an error cannot. Errors are systematic, that is, likely to occur repeatedly and not recognized by the learner. Hence, only the teacher or researcher would locate them, the learner would not (McLaughlin, 2014).
Teacher Education and Qualification
Ejieh, A. (2013) in Uwagboe, Ekhovbiye and Adam (2011) opined that “the validity of any educational system is dependent upon the quality of the teaching and the availability of competent teachers”. This is why in recognition of the important roles, teachers play in the education process in particular and the world at large, the National Policy on Education (2004) emphasizes that “no education system can rise above the qualities of its teachers”. Teacher education is therefore considered as the foundation of quality and relevance of education at all levels. FRN (2004) in section mandated that all teachers in educational institutions shall he professionally trained. This account for why the history of teacher education in Nigeria could be traced back to 1867 when the first teacher training college was established by the Missionary Society at Abeokuta Certainly, the goals of teacher education according to the National Policy on Education (2004) are to:
1) 	Produce highly motivated, conscientious and efficient classroom teachers for all levels of our educational system;
2) 	Encourage further the spirit of enquiry and creativity in teachers; 3) Help teachers to fit into social life of the community and society at large and enhance their commitment to national goals.
4) 	Provide teachers with the intellectual and professional background adequate for their assignment and make them adaptable to changing situations and;
5) 	Enhance teacher’s commitment to the teaching profession.
Teacher education programmes have been so structured to equip teachers with tools for effective performance of their duties. Provided schools meet up with the required standard, teachers shall be given professional training in the following institutions: Colleges of Education, Faculties and Institutes of Education in the Universities, National Teachers’ Institute, School of Education in the Polytechnics, National Mathematics Centre (NMC) and National Institute for Nigerian Languages (NINLAN). It however, maintained that the minimum entry qualification into the teaching profession shall be the Nigeria Certificate in Education (NCIZ). As a result of the importance attached to the profession, the history of teacher education in Nigeria dated back to 1859 when the first teacher training  Institution was established in Abeokuta by the Church Missionary Society (CMS). Ever since that period till date, teacher training institutions have continued in its responsibilities to produce prospective teachers’ in different subject areas or specialty for the various reform programmes of government in Education (Ukeje, 2021). The resultant effect is the increase in the number of teacher training Institutions in the country to thirty-five (35) comprising states and Federal Institutions available from the source. Other Missionary societies like Baptist Convention established its own teacher training institution in 1897 and Roman Catholic Mission in 1876 combined with Grammar School Education.
The Presbyterian Church of Scotland established the Hope Waddell Training Institute, Calabar in year 2023. Imogie (2024) in his paper titled, “a new paradigm for teacher preparation in the 21st Century Nigeria” authoritatively mentioned that the colonial Government’s partial involvement in education came through the 1887 Education Ordinance. They did not only make provisions for schools to receive grant-in-aid based on the report of government inspector but also a provision for granting of certificate to teachers. This was a clear attempt at professionalizing teaching. 
According to Akinlaye, (2013), teacher training institution is an organized institutions whose primary objectives is to turn out qualified and effective teachers’ into the field to accomplished the educational goals. This is to enable the pupils’ acquire knowledge, skills, values, and attitudes as well as live a meaningful life. The National Policy on Education (2004) was in support of this by reemphasizing that no educational system can rise above the quality of its teachers”.
Significance of Teacher Education
Teacher education has been of great importance to the Nigeria educational system ever since its inception in 2023 and Aloye (2024) was  of the opinion that some of the under listed issues played significant roles in teacher education in the country.
These includes:
1) 	Teacher education helps teachers to inculcate moral percept particularly amongst the children. Through the knowledge teachers got from teacher education they could be able to judge school children and award appropriate marks based on their performance with respect to classroom activities.
2) 	It helps teacher to provide guidance for pupil’s difficulties. This means that teacher education provides guidance and counseling knowledge which they can use to help student in their areas of difficulties. Effects of Teacher Qualification in Social Studies.
In Nigeria, the study of social studies by the students has been an issue most educators are concerned about trying to improve upon. As an immediate situation to these, curriculum changes have been effected at one time or the other. The students’ performance was still generally unimpressive despite the curriculum changes. This poor achievement of students was attributed to lack of competent teachers and ninny other variables. Teachers’ play a significant role in the curriculum planning and implementation processes hence, the high expectations from them.
Teachers’ qualifications and competence were identified among the relevant factors that grossly affect students’ study in social studies. Ale (2023) in Dalhal (2024) points out that good syllabus and adequate facilities made available are valueless unless the teachers’ qualifications and competence are channeled to meet the challenges of modern societies, and into only curriculum implementation. This attest to the fact that qualitative teachers play a significant role in the academic achievement of any child/learner. In support of this, Lassa (2023) stated that teacher training programmes in Nigeria need to be improved so as to produce qualitative teachers. He observed that quality of training received by teachers strongly affect their effectiveness in impartation of knowledge and motivation in studying of social studies. He further stated that quality of training received by the teachers during training could be directly lint to the amount of quality of training they would eventually invest in the study attitude of social studies students.
Methods of Teaching Use in Teaching Social Studies for Students to Study According to (Achuonye & Ajoku, (2024), the following are the methods of teaching sue in teaching social studies; Questioning method Questioning method of teaching aids learners in connecting concepts, increasing awareness, encouraging creative and imaginative thought, making inferences etc. Questioning generally helps learners to explore deeper level of thinking, knowing and understanding. Questioning, though it is more of a technique than a method of teaching, it is used during various methods of teaching. Questioning aids in sensitizing the inquisitive mind of the learner.
Role Playing
This method of teaching can be used for solving real life situational problems. The technique of role lay develops practical professional skills and functioning knowledge. It enables students in the classroom to act as stakeholders in an imagined scene. In a play role, the teacher selects an event that illuminates the topic of study and students are assigned roles, which will be played out, the role play will be concluded, with a reflection stage that reinforces the concepts introduced by the role play. This method gives students the opportunity to explore together their feelings, attitudes, values and problem solving strategies. Role play also creates a stimulating environment that brings reality to life and intensify learners understanding of the event being played. This method intensifies and accelerates learning, it can be described as a hands-on approach to learning & students learn through active involvement in role-play. The problem with role playing method amongst others is that directing a role playing is complex. Also, some students may be too self-conscious and may not be able to play the role for other students to observe.
Gaines/Simulation Method
This method entails a real life activity in a simple manner that communicates the idea to the learners. Example, If the “use of money” is the topic in class; the teacher gets two students to act a trader and a customer scene, where the customer buys the items from the trader with the money, in this scene, the use of money is depicted in real life situation. This kind of simulation is better than mere verbal description.
Adedoyin , C.  (2011) conceptualizes simulations as an imitation of real life situations that requires participants to play a role that involves them in interaction with other people or with elements of the environment concerned.
The use of stimulation methods in classroom situations is devised to help students learn how things operate in reality. Students are encouraged to act out the same roles and make decisions likened to real life situations. Therefore, simulation helps students to practice and understand adult roles and also develop the skills necessary for a successful adult life. Simulation and games are used at all levels of education and creates both intrinsic and extrinsic motivation in the learner. While simulation methods present the students realities of life in concrete and simple forms, they are innovative and a welcome change in bridges the gap between theory and practice, enables learners to become good observers and generate their interest; students see immediate progress as a result of a correct effort and it enables the teacher to teach manipulative and operational skills. The problems encountered in this method amongst others include the fact that students lose interest and confidence when they fail to repeat accurately; creativity and originality by students are hindered as students try to do it exactly the same way as their teacher did it and students have a limited opportunity to be familiar with learning materials.
Inquiry/Discovery Method
This is a teaching learning situation whereby students are given the opportunity to discover and find out things for themselves. Inquiry/discovery methods have been known to provide meaningful learning to students when compared to other methods. This method is rooted in the heuristic teaching activity and problem solving; these are basically the major ingredients of modern science. It is a learner centered method, whereby the learner discovers & explores some problem solving experiences with a view to draw conclusions from data gathered through the process of observing, predicting, measuring and formulating relevant questions. Learning acquired through inquiry/discovery method is mostly accepted as more meaningful and authentic than learning imposed by external forces. This method can be used with students at any academic level though more effective with students at the secondary and tertiary levels.
Appraisal of Literature Reviewed
The term “mother tongue” (MT) attracts a lot of controversy its conception. Mills (2023) defines it as any of the following: the first language a child speaks, the language invariably spoken at home, the language in which the child is most competent and the language of the child’s community. Akinlaye F. (2013) argue that language is the vehicle of communication and that without it human beings would find it problematic to exist.
Adedoyin, C.  (2011) points out that good syllabus and adequate facilities made available are valueless unless the teachers’ qualifications and competence are channeled to meet the challenges of modern societies, and into only curriculum implementation. This attest to the fact that qualitative teachers play a significant role in the academic achievement of any child/learner.

CHAPTER THREE
RESEARCH METHODOLOGY
This chapter describes the methodology that guided the study. Specifically, the chapter gives information about research design, population, sample and sampling procedures, research instruments. In addition, it discusses validity and reliability of instruments, data collection and data analysis procedures. Finally, the chapter discusses ethical considerations of the study.
Research Design
The researcher will use largely quantitative research approach. A survey of selected secondary schools in Ilorin West L.G.A will be used to study the effect of mother tongue interference in the study of social studies in junior secondary schools in Ilorin West L.G.A. Survey research could he descriptive, exploratory or involve advanced statistical analysis. Besides, interviews will be used. Interviewing is a qualitative research technique that involves conducting individual interviews with a small number of respondents to explore their perspectives on a particular idea, program, or situation (Mertens, 1998). Precisely, the researcher will use a cross sectional survey design. The researcher identifies essential components of a population and randomly selected a cross-section of research subjects from which the required data were collected. Interviews are useful when you want detailed information about a person’s thoughts and behaviors or want to explore new issues (Mertens, 1998).
Population of the Study
The target populations are all social studies students in secondary schools in Ilorin west L.G.A.
Sample and Sampling Techniques
Random sampling technique will be adopted and used to select the schools for the study. Out of the existing secondary schools in Ilorin West L.G.A, five (5) schools are to be randomly selected for this study. The researcher will use only JSS 3 students because this is where the effect is fully manifested considering their age range. It will afford the researcher the opportunity to direct information from the subject that has direct impact on them with the theme of the study in all the places used. In all 120 students will be selected for the study.
Research Instrument
The main instrument used for the study is questionnaire, which is prepared in two parts. Part one contains questions on personal data about each respondent while part two contains other set of items on effect of mother tongue interference in the study of social studies in junior secondary schools in Ilorin West L.G.A. The questionnaire was scaled on the 4-point scale of Strongly Agree (SA), Agree (A), Strongly Disagree (SD) and Disagree (D). The respondents were asked to indicate the extent of their agreement with the given items;
Validity of the Instrument
The instrument used for data collection will be validated by the researcher’s supervisor to check the face and content validity of the instrument. Her criticisms and recommendations will be effected to produce a final draft of the instrument.

Reliability of the Instrument
The split-half method of testing reliability will be used to ensure the reliability of the instrument. The scores gotten will be correlated using Person Product moment correlation co-efficient and a co-efficient reliability of 0.69 was arrived at.
Administration of the Instrument
The administration of instrument for the study will be carried out by the researcher by taking the questionnaires to the respondents concerned with the instruction on how to fill them. Each subject will be told the aim of the research, which is to ascertain the effect of mother tongue interference in the study of social studies in junior secondary school in Ilorin ‘West L.G.A, The students filled the questionnaire independently and later retrieved individually.
Data Analysis Techniques
The data collected from the subjects will be analysed Using Percentage based on the 4-points scale. To analyse the responses from the subjects, Simple Percentage method will be used.
CHAPTER FOUR
RESULTS AND DISCUSSION
This chapter presents the results and discussion of findings on “effect of mother tongue interference in the study of social studies in junior secondary schools in Ilorin West LG.A
Table 1: Demographic presentation of the respondents
	A
	Sex
	FREQUENCY
	PERCENTAGE

	
	Male
	60
	50

	
	Female
	60
	50

	
	Total
	120
	100


Source (field survey, 2024)
The table above shows that 60 (50%) respondents are female while 60 (50%) respondents are female. This indicate that the respondents are well represented.
Answering Research Questions
Research Question One: Does mother tongue interfere in the learning of social studies in secondary schools? To answer this question, question item 1 to 3 are used and summary responses is shown in table 4.1
Table 2: Summary of responses on mother tongue interference in the learning of social studies in secondary school.
	A
	Does mother tongue interfere in the learning of social studies in secondary schools
	SA
	%
	A
	%
	D
	%
	SD
	%

	1
	Misappropriation of sound when teaching lead to poor spelling of words by social studies 
	61
	50.8
	36
	30
	19
	15.8
	4
	3.3

	2
	Poor pronunciation of words reduces the level of social studies knowledge in learning social studies
	72
	60
	30
	25
	16
	13.3
	2
	1.7 

	3
	Code-switching during teaching of social distract studies distract students from learning  
	65
	54.1
	30
	25
	20
	16.6
	5
	4.2


Source (Field Survey, 2024)
The table above shows that item one (1) shows that 61(50.8%) respondents strongly agreed that misappropriation of sound when teaching lead to poor spelling of words by social studies students(36(30%) respondents agreed, 19(15.8%) respondents disagreed while 4(3.3%) respondents strongly disagreed. This implies that majority of the respondents strongly agreed that misappropriation of sound when teaching lead to poor spelling of words by social studies
Item two (2) shows that 72 (60%) respondents strongly agreed that poor pronunciation of words reduces the level of social studies knowledge in learning social studies, 30 (25%) respondents agree 16(13.3%) respondents disagreed while 2 (1.7%) respondents strongly disagreed. Poor pronunciation of words reduces the level of social studies knowledge in learning social studies. This implies that majority of the respondents strongly agreed that poor pronunciation of words reduces the level of social studies knowledge in learning social studies.
Item three (3) shows that 65 (54.1%) respondents strongly agreed that code-switching during teaching of social studies distract the students from learning, 30 (25%) respondents agreed, 20 (16.6&) respondents disagreed while (5 (4.2%) respondents strongly disagreed this implies that majority of the respondent strongly agreed that code- switching during teaching of social studies distract the students from learning.
Research Question Two: Are the social studies teachers in secondary schools in Ilorin west L.G.A qualified? To answer this question summary response is shown in table 4.2 items 4 to 7 are used.
Table 3: Summary of responses on whether there are qualified social studies teachers in Ilorin West L.G.A
	B. 
	Are the social studies teachers in secondary schools in Ilorin west L.G.A qualified
	SA
	%
	A
	%
	D
	%
	SD
	%

	4.
	Teachers who teach social studies graduate with the teaching qualification
	64
	55.3
	33
	27.5
	10
	8.3
	13
	10.8

	5.
	Social studies teaches can communicate English fluently in teaching and learning situation
	59
	49.1
	42
	35
	12
	10
	7
	5.8

	6.
	Social studies teachers are experience in teaching social studies 
	70
	58.3
	34
	28.3
	11
	9.1
	5
	4.2

	7.
	Appropriate teaching method is usually used by qualified social studies teacher.
	56
	46.6
	49
	40.8
	7
	5.8
	8
	6.6


Source (Field Survey, 2024)
The table above item four (4) show that 64 (53.3%) respondents strongly agreed that teachers who teach social studies graduate with the teaching qualification, 33 (27.5%) respondent agreed,. 10 (8.3%) respondents disagreed while 13 (10.8%) strongly disagreed. This implies that majority of the respondents strongly agreed that teachers who teach social studies graduate with the teaching qualification.
Item five (5) shows that 59 (49.1%)’respondents strongly agreed that social studies teachers can communicate English fluently in teaching and learning situation, 42(35%) respondents agreed, 12(10%) respondents disagreed while 7(5.8%) strongly disagreed. This implies that majority of the respondents strongly agreed that social studies teacher can communicate English fluently in teaching and learning situation.
Item six (6) shows that 70(58.3%) respondents strongly agreed that social studies teachers are experience in teaching social studies, 34 (28.3%) respondents agreed, 11(9. 1%) respondents disagreed, 5(4.2%) strongly disagreed. This implies that majority of the respondents strongly agreed that social studies teachers are experience in teaching of social studies.
Item seven (7) shows that 56 (46.6%) strongly agreed that appropriate teaching method are usually used by qualified social studies teachers, 49 (40.8%) respondents agreed, 7 (5.8%) respondents disagreed, while 8 (6.6%) strongly disagreed. This implies that majority of the respondents strongly agreed that appropriate teaching method are usually used by qualified social studies teachers.
Research Question Three: Do social studies teachers adopt correct teaching method in teaching? To answer this question, question item 8 to 11 be used and summary response is shown in table 4.3.
Table 4: Summary of responses on teaching method adopted by social studies teachers in teaching.
	C.
	Do social studies teachers adopt correct teaching method in teaching 
	SA
	%
	A
	%
	D
	%
	SD
	%

	8.
	Encouraging students to read story book help to improve their language us 
	89
	74.1
	16
	13.3
	11
	9.1
	4
	3.3

	9.
	Learning resources for English available in school influence performance of the students in social studies
	90
	75
	14
	11.6
	6
	5
	10
	8.3

	10
	Class group discussion eliminates the rate of usage of mother tongue among social studies students
	66
	55
	30
	25
	10
	8.3
	14
	11.6

	11
	Interaction with real objects postulate to the students correct information in social studies learning 
	74
	61.6
	21
	17.5
	9
	7.5
	16
	13.3


Source (Field Survey, 2024)
The table above item eight (8) shows that 89 (74.1%) respondents strongly agreed that encouraging students to read story books, help improve their language, 16(13.3%) respondents agreed, 11(9.1%) respondents disagreed, while 4(3.3%) strongly agreed that encouraging students to read story books, help improve their language.
Item nine (9) shows that 90(75%) respondents strongly agreed that learning resources for English available in school influence performances of the students in social studies, 14(1 1,.6%) respondents agreed, 6(5%) respondents disagreed, 10(8.3%) respondents strongly disagreed. This implies that majority of the respondents strongly agreed that learning resources for English available in school influence performances of the students in social studies.
Item ten (10) shows that 66(55%) respondents strongly agreed that class group discussion eliminate the rate of usage of mother tongue among social studies students, 30(25%) respondents agreed, 10(8.3%) respondents disagreed, 14(11.6) respondents strongly disagreed. This implies that majority of the respondents strongly agreed that class group discussion eliminate the rate of usage of mother tongue among social studies students.
Item eleven (11) shows that 74(61.6%) respondents strongly agreed that interaction with real objects postulate to the students correction information in social studies learning 2(17.5%) respondents agreed, 9(7.5%) respondents disagreed, 16(13.3%) strongly disagreed. This implies interaction with real objects postulate to the students’ correct information social studies learning.
Discussion
The finding revealed that misappropriation of sound when teaching leads to poor spelling of words by social studies students, poor pronunciation of words reduces the level of social studies knowledge in learning social studies and code-switching during teaching of social studies distract students from learning. This is in line with Corder (2011) errors are deviations from correct usage because a learner does not know the relevant language. Both Mclaghling (2010) and Lott (2011) reveal a criterion it is a self correct ability criterion, a mistake can be self corrected while error cannot.
The finding revealed that teachers who teach social studies graduate with the teaching qualifications, social studies teachers can communicate English fluently in teaching and learning situation, social studies teacher are experience in teaching social studies and appropriate teaching method are usually used by qualified social studies teacher. This in line with Lassa (2011) stated that teacher training programmes in Nigeria read to be improved so as to produce qualitative teachers strongly affect their effectiveness in impartation of knowledge and motivation in studying of social studies.
The findings also revealed that encouraging student to read story books helps improve their language use, available learning resources in school influence performances of students, class group discussion eliminates that rate of usage of mother tongue among social studies students and interaction with real object postulate to the students correct information of social studies learning. This is line with Achouye & Ajoku 2013 the following are method of teaching social studies: questioning method, role playing, game/simulation method, demonstration method, in query or discovery method.




CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
The study was conducted to examine Effect of Mother Tongue Interference in the study of Social Studies in Junior Secondary School in Ilorin west L.G.A. information was collected by means of questionnaire from one hundred and twenty respondents in five (5) secondary schools in Ilorin west. The objective of the study were to create and awareness and understanding of the evolving Social and physical environment, develop a capacit5y to learn or acquire basic skill essential for forming sound judgment for educational growth and development in Ilorin west L.G.A.
Literature reviewed highlighted the concept of social studies, the concept of mother tongue, importance of the mother tongue, mother tongue interference, mother tongue and study of social studies, teacher education and qualification, significance of teacher education, effects of teacher qualification in social studies, method of teaching social studies for students to study. Descriptive survey design was used in carrying out the study. The sample size for the study was 120 respondents randomly selected from secondary schools in Ilorin west L.G.A drawn using both random sampling technique. The data collected were analyzed using frequently and percentage.
Conclusion
In the first objective the study was to establish, create and awareness and understanding of the evolving social and physical environment in junior secondary school in Ilorin west L.G.A. result had shows that misappropriate of sound when teaching leads to poor spelling of words by social studies students, poor pronunciation of words reduce the level of social studies knowledge.
In the second objective the research was to find out that teachers who teach social studies graduate with the teaching qualifications, social studies teachers can communicate English fluently in teaching and learning situation, social studies teacher are experience in teaching social studies and appropriate teaching method are usually used by qualified social studies teacher in junior secondary schools in Ilorin west L.G.A regarding the third objective, the researcher revealed that encouraging students to read story books helps to improve their language used, class group discussion eliminates the rate of usage of mother tongue among social studies students and interaction with real object postulate to the students correct information of social studies learning.
Lastly, concerning the effect of mother tongue interference in teaching social studies, from the results it was clear that student faced problem in spelling and pronunciation of words while using mother tongue in teaching studies.
Implications of the Study
The findings of this study are of immense benefit to the school administrators, parents, students and the government.
One of the findings of this study shows that misappropriation of sound when teaching leads to poor spelling of words by social studies students, poor pronunciation of words reduces the level of social studies knowledge in learning social studies and code-switching during teaching of social studies distract students from learning. Therefore teachers should endeavour to pronounce sentence and words appropriate in order to establish meaningful learning in the learning ability of the respondents.
Recommendations
Based on the findings the study recommended the following:
· Sponsor teacher to attend training programmes to learn how to speak English frequently in teaching social studies. This is because some teachers were not trained on how to use English in teaching.
· Encourage teachers to use English in teaching. This was because some teachers never used English in teaching social studies.

· Develop relevant materials for teaching-learning. This is because some teacher doesn’t use available learning resources in school influence performance of student.

· The use of various method of teaching social; studies. This is because class group discussion enumerates the rate of usage of mother tongue among social studies students.
Teacher Training Institutions
The institution should train teachers on how to use English in teaching. This is because same teachers had reported that they were not trained on how to use English in teaching social studies in junior secondary school.
Limitations of the Study
A good number of limitation pose hindrance in the cause of the work, they include;
• 	Financial Constraints: Insufficient funds impeded the efforts of the researcher in sourcing for relevant materials, literature or information in the process of data collection (Internet, questionnaire and interview) for this exercise.
• 	Time Constraints: Time was a major hindrance in the cause of this work. As a result of other academic exercise, the researcher could not carry out an in-depth study in the matter he should have..
Suggestions for Further Study
Based on the findings and conclusions of the study, the following suggestions are made for further study.
(1) 	The sample of the study were drawn from selected junior secondary schools in Ilorin West L.G.A. There is need to replicate the study in other geographical location in the state to determine if the effect will be the same or not.
(2)	 Also effect of second language on students’ mother tongues and its effect on1heir learning procedure should also be investigated.
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APPENDIX
EKITI STATE UNIVERSITY
(IN AFFILIATION WITH KWARA STATE COLLEGE OF
EDUCATION, ILORIN)

DEPARTMENT OF SOCIAL STUDIES
FACULTY OF EDUCATION

QUESTIONNAIRE TO ASSESS “EFFECT OF MOTHER TONGUE
INTERFERENCE IN THE STUDY OF SOCIAL STUDIES IN
JUNIOR SECONDARY SCHOOLS IN ILORIN WEST L.G.A

	Pleases kindly respond to the questionnaire below in order to get accurate result needed in the space provided overleaf to the best of your knowledge as your response will contribute immensely to the success of the research work.
	All information given or gathered from this questionnaire shall be strictly treated and used for this research only and with highest degree of confidentiality.
BIO DATA/DEMOGRAPHIC INFORMATION
SEX:    MALE (     )
       FEMALE (      )
Pleases, respond to each question as concisely and abjectly as possible of Ticking the appropriate column
SA              Strongly Agree
A                 Agree
D                 Disagreed
SD               Strongly Disagree
SECTION B
	A
	DOES MOTHER TONGUE ACTUALLY INTERFERE IN THE LEARNING OF SOCIAL STUDIES IN SECONDARY SCHOOL?
	SA
	A
	D
	SD

	1
	Misappropriation of sound when teaching lead to poor spelling of words by social studies students 
	
	
	
	

	2
	Poor pronunciation of words reduces the level of social studies knowledge in learning social studies
	
	
	
	

	3
	Code-switching during teaching of social studies distracts the students from learning
	
	
	
	

	4
	Mother tongue is social studies teaching and learning situations result to super flaws insertion of vowel segment as a way learning situations result to super flaws insertion of vowel segment as a way of alleviating complexity of consonant cluster e.g./sku:l/as/sukulu/ 
	
	
	
	

	5
	Self substitution for the phonemes of the target language are brought about to suit mother tongue structure 
	
	
	
	

	B
	ARE THE SOCIAL STUDIES TEACHERS IN SECONDARY SCHOOLS IN ILORIN WEST L.G.A QUALIFIED 
	
	
	
	

	1
	Teachers who teach social studies graduate with the teaching qualification  
	
	
	
	

	2
	Social Studies teachers can communicate English fluently in teaching and learning situation 
	
	
	
	

	3
	Social Studies teachers are experience in teaching of social Studies 
	
	
	
	

	4
	Appropriate teaching methods are usually used by qualified social studies teachers 
	
	
	
	

	5.
	
	
	
	
	

	C 
	DO SOCIAL STUDIES TEACHERS ADOPT  CORRECT TEACHING METHODS IN TEACHING 
	
	
	
	

	1
	Encouraging students to read story books/help improve their language use 
	
	
	
	

	2
	Learning resources for English available in school influence performance of the students in social Studies 
	
	
	
	

	3
	Class group discussion eliminates the rate of usage of mother tongue among social studies students 
	
	
	
	

	4
	Interaction with real object postulates to the students correct information on social studies learning.
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