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ABSTRACT

The study examined the cultural beliefs and its implication on the development of female education in Ilorin West Local Government Area. Simple random sampling techniques were used to select fifty respondents that supplied information on the questionnaire. Simple percentage method was adopted to score the information obtained from the questionnaire distributed. Three research questions were raised for the study. The study showed that marriage institution and cultural beliefs have negligible influence on girl-child education. It is therefore recommended that the Government should not only make education free but help parents to pay other related expenses in the school. Affirmative action should be given to girls in the area of school admission.
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CHAPTER ONE

INTRODUCTION

Background to the Study

Development is said to be the improvement in the lives of a people, place or thing. It is a phenomenon that people all over the world desired. Oyenoye Igwesi and Benwari, (2011) defined development as growth and improvement in the standard of living economy and other institutions in the society. More than one variable come to play for development to take place. One of such variable is the population of the place. If the area in question is blessed with an active population, then the people will experience rapid development. A population is active when it has a small or manageable percentage of dependent people, such as aged and the children and a good percentage of active youth that can boast of a good education and skills. When we talk about active population we are referring to both able young men and women. Unfortunately, the latter group in this category are being marginalized which has made it almost impossible for them to contribute their quota to the development of their society this marginalization is a result of the women being hindered from getting a good education. Wehmier, (2010) defined education as a process of teaching, training and learning to improve knowledge and develop skills. Ijah, (2018) sees education as the key to unlocking the potentials of all individuals, communities and societies. This reveals that education enable people to take care of themselves, their families and control their future. Most importantly, it helps people to lift themselves from the shackles of poverty illiteracy, ignorance and diseases. The benefits of education as posited by Oyinloye, (2011) cited in Igwesi and Benwerrin, (200:113) as:

A weapon for bridge, ignorance, poverty and disease, a bridge, between confusion and comprehensive, a dam for conserving man’s store of civilization and for generating the power to move to greater civilization a rocket for transporting man from a state of intellectual subservience to a state of intellectual sovereignty.

An adult female person; a grown up female person, as distinguished from a man or a child, sometimes any female. The female part of the human race woman kind. Ikwuazo, (2016) described the girl child as a member of the family and larger societies. She has equal number of bones and other organs, systems, tissues etc, as the boy; the only difference is the sex organ. It is the girl child that grows up to become a woman, a wife and a mother.

The woman chances of contributing her own knowledge to the development of her father’s land is affected by her lack of formal education compared to that of the man. In the past the chances of a girl child gaining a formal education was near zero. Although the trend is changing, a lot still has to be done. Education for all (E.F.A) report (2013/2014) revealed education in Sub-Saharan Africa and even Asia was initially available only for males. The report remarked that it entails that women from the onset were disadvantaged in the formal employment sector since jobs in this sectors were mainly negotiable through acquisition of education and skills. The woman’s late entrance into education and the tailoring women education to meet domestic needs is not peculiar to Nigeria. The report went further to buttress this point by citing Avabs (2013) which says that even in Latin America where the expansion of educational system started earlier, women were denied formal education during colonialism but often received instructions to enable them perform domestic tasks and raise their children.

The education of girls is a vital core message of family life/population education program in Nigeria (a programme that emphasizes equal opportunities in education).This concept emphasizes the importance of both genders in all aspects of societal development. Bellany (2013) asserts that there can be no significant or sustainable transformation of societies and no significant reduction in poverty until girls receive equal access to quality basic education.

After all, societal development does not start with goods and things. It starts with people; their orientation, organization and self discipline. Researches (Bellany, 2013 UNICEF, 2000, Obanya, 2013) have shown that educating girls offers benefits for the girls themselves, the current and future families, and their communities. Education for girls means that as women they will be capable of exercising their rights to participate in political, economic and development efforts. Moreover, researches such as stated above have demonstrated that educated girls are more effective mothers. In other words, girl’s education has a strong impact on health, family, welfare and fertility rate. It is a potent population intervention strategy.

World Bank, (2013) showed that one additional year of female education reduces fertility by 5-10 percent. Educated women have also recorded a higher survival rate among their children, because they nourish their children better, observe heath practices and thus have healthier children. Ultimately, child mortality is reduced. A woman needs a good education to quip her skills to function effectively and contribute her quota in the society, if she has no good education she ends up as a baby making factory at home or as a cleaner in the area of employment women are not carried along as compared to men. Collen, (2010) reveals that veteran (knowledgeable) women experience higher unemployment rate than veteran men. In January 2010 the unemployment rate for veteran women was 11.2% compared to 9.4% for veteran men. Employers prefer employing a man to a woman in most cases the man is more equipped for the job because he has a formal education while the woman does not. That is due to deprivation she suffered as she was not sent to school. Sadly, in most cases where the woman and the man have the same qualification and both are qualified for the job in question, the man is still preferred. Women have been hindered from securing gainful employment. Omokhua, (2016) identified some of the factors that hinder women education and unemployment as traditional beliefs, family background, early marriages, physical environment and pregnancy.

Women are generally considered to be at the lowest rung of poverty ladder in Nigeria. Women are more than fifty percent of the world’s population. They perform two-third of the world’s work, yet receive one-tenth of the world’s income and own one-hundredth of the world’s property. They represent a staggering seventy percent of the world’s one billion poorest people. This is a stack development reality for our world (Elegbede, 2012). 

In Africa, most women have been politically, socially and economically oppressed, discriminated and repressed for so long that in these societies, they still encounter many impediments and they try to ascend to different positions apart from the ones “originally reserved for or expected from them (African Development Forum, 2018). Attempts by women rights advocates to challenge the status quo have often met with stiff resistance from the men and even some women of such societies, who question their audacity and authority to alter nature and culture (Simona, 2010). This, therefore, leaves one with the question as to whether all these do not amount to a newer forum of slavery or whether they are just aimed at sustaining culture. Culture in this sense, is the aggregate of the social, ethical, intellectual, artistic, governmental and industrial attainment of a community, and by which it can be distinguished from any other community. It includes the ideas, traditions and material objects characteristics of such a community (Anyanwu, 2012). In other words, culture is the totality of peoples’ way of life. 

Moreover, in some parts of the South-East Nigeria, women up to this day are often exposed to harmful and obnoxious cultural practices after the death of their spouse, ranging from ritual confinement, restriction of movement, deprivation of family property to expulsion from the family home. This is in agreement with Nmadu, (2010) that the Nigerian society (both historical and contemporary) has been dotted with peculiar cultural practices that are potently harmful to women’s emancipation, such as early/force marriage, wife-inheritance and widowhood practices. 

Fadeiye and Olonegan, (2011), viewed woman education as a process of enabling women to develop the capacity to actualize their potentials. It involves all efforts that is geared towards harnessing the hidden or untapped potentials in women. Women should thus be looked at as individuals that posses some hidden potentials to contribute to national development. They should, therefore, be encouraged to develop to their fullest potential through education. Wikipedia, (2015) defined education as a process of teaching and learning skills and knowledge. It also means helping people to learn how to do things and encouraging them to think about what they learn. It is, therefore, important for educators to teach ways to find and use information. This is in line with Anugwom, (2009) that education is the main tool for imparting skills and attitudes relevant to the contribution of the individual to the development of the society. It is a key every individual should possess in order to make significant contribution to national development. 

Unfortunately, one of the major areas where women are socially discriminated and suppressed with great consequences on their individual futures and that of the society as a whole is education. Despite the massive global sensitization on gender equity in the provision of educational services, some women in Ilorin West Local Government Area are still being discriminated in education. Evidence abounds that in some communities in the area, preferences are still given to education of boys much more than girls. The girls are sent to early marriages while their boys are in school thereby creating more illiteracy in the society which is a gap that needs to be bridged. For instance, girls who have succeeded in finding themselves in schools are also exposed to teachers and other school activities that reinforce negative gender stereotypes, discriminatory practices and even sexual harassment. Some women at Ilorin are still being oppressed with humiliating and dangerous widowhood rites, relegated to low income jobs, denial of the right to own land or property, as well as denial of the right of widows to inheritance all because of cultural belief. Many still believe the saying that “a man’s culture is his identity” to perpetuate acts of injustice on women in the name of identifying with their culture. This has even become so serious that some of the women have accepted their fate and see such oppressive culture into which they were born as immutable and sacred. Many of the women are engaged in one business or the other at various Market, Ilorin, just to earn a living. 

Therefore, the exclusion of these women from education due to culture and beliefs that women are intelligently weak, potential and future housewives and not major key players in society has created a negative mindset about female education which is supposed to be a reverse. It is against this background that makes this topic well founded and timely by the researcher.

Statement of the Problems

Over the year women have been devalued in our society. In every facets of our society you find that there is gender inequity. This negative trend is very pronounced in the areas of education and employment. Researches (UNESCO 2002, UNICEF 2010) have indicated that issues of cost, culture, school environment and policy are variables leading to the exclusion of girls from benefiting education.

Gender disparity remains a problem. Male and female children not have given equal education opportunities. Similarly, there is inequality in the participation of women in the labor force and employment prospects compared to their male counterparts. Despite the various national and international declaration on women education and employment, some socio-cultural factors still hinder the furtherance of women education and their right to gainful employment in Nigeria generally and Ilorin West Local Government Area of Kwara State in particular.

The work of this study therefore is to find out those variables that affect the education and development of women in Ilorin West Local Government Area of Kwara State.

Purpose of the Study

The purpose of this study is to know the effect of cultural beliefs on the development of female child education in Ilorin west L.G.A. Kwara state. This is to identify socio-cultural impact on female education and employment:
 Specifically to:

i. Examine how family background, marriage institutions and cultural beliefs influence female education development.
ii. Examine the influence of marriage institution on the female education development
iii. Examine the impact of female education on the socio, economic and political development in the society.
Research Questions
In order to enhance positive results in this study, questions were asked such as: 
i. To what extent does family background of the girl child influence her education?

ii.  How does marriage institution influence the education of the girl child in Ilorin West Local Government Area?

iii.  To what extent do cultural beliefs influence the education of the girl-child?

iv. Does female education have impact on the socio, economic and political development in the society?

Research Hypotheses
To direct the thrust of this study, the following null hypotheses were formulated in order to ascertain the research question raised for the study.
H01: There is no significant difference between the family background and women education
H02: There is no significant correlation between the marriage institution and female education 
H03: There is no significant difference between the female education and socio-economic status.

H04: There is no significant difference between the cultural belief and female education
Significance of the Study
The result of this research work will be useful to the government. Because it will make the government to discover the level of the girl-child education in Nigeria and how to improve on it in Nigeria at large and Ilorin West Local Government area in particular.

 
The students themselves will benefit from this research work as it will enable them to identify the benefits of education in our contemporary society and problems associated with the girl-child education. It will also benefit parents, because it will point out the areas through which the parents influence girl-child education in Nigeria and the quota they need to contribute to resolving the problems associated with girl-child education. 

The teachers will also gain from this research work as they are the tutors of the Nigerian youths and students. It will also show their own roles in the development of girl-child education in Nigeria.

Scope and Limitation of the Study

The scope of the study is centered on the cultural belief and it implication on the female education development. In view of this, the study limited only to Ilorin West Local government area, Kwara state. The population for the study will involve all teachers in in Ilorin west local government area, 50 teacher randomly selected in Ilorin, through simple random sampling techniques. Structured questionnaire will be used to elicit data from the respondents. Frequent and percentage will be to analyze the demographic characteristics of respondents and simple percentage methods will be used to answer the research question.
Operational Definitions of Terms
Education: this depicts individuals‟ involvement in formal training for the purpose of acquiring basic knowledge, skills and expertise necessary for living a meaningful and impactful life..

Gender:  the social fact of being male or female. It depicts identities of masculinity and femininity in relation to patterns of human life.

Gender Inequality: this occurs when one gender is treated fairly than the other. It is the privileging of one sex; while marginalizing the other
CHAPTER TWO

LITERATURE REVIEW

This chapter deals with the views of various scholars who have contributed in one way or the other to the relevant topic which is cultural belief and its implication on the girls’ child education development. This chapter discussed the following subheading.

· Who is a Girl Child?

· Concept  of Culture 

· Tradition, Gender and Culture Barriers to Girl Child Education 

· Rights of the Girl-Child 

· Socio-Cultural Barriers to Girl Child Education
· Cultural Traditions and Practice of the Parents 
· Parent Attitude and Perception to Girl Child Education
· Female Role Model 
· Appraisal of Literature Reviewed
Conceptual Review

Who is a Girl-child? 

A girl-child can be seen as female children between the ages of 6 and 15. These categories of children are expected to have free access to the free Federal Government provided Universal Basic Education in Nigeria. Kofi Annan (2011) said in respect of Girl-Child Education that “No development strategy is better than one that involves women as central players. It has immediate benefits for nutrition, health, savings and re-investment at the family, community and ultimately, country level. In order words, educating girls is a social development policy that works. It is a long-term investment that yields on exceptionally high return”. 

The above statement represents a call for girl-child education. It is however, discovered that girl-child education is not easy to come by as it is usually proclaimed as many impediments stand in the way of the girl-child. The rights of the girl-children are always being denied and this denial leads to lack of access to education. Inaccessibility to education thus results in child labor, which deprives the girl-child of her childhood potentials, dignity and joy. The resultant effect is poverty and the only key to ending poverty among women-folk, as a whole is education of the girl-child because as the saying goes “catch them young” for the young girl-child will grow to full woman in later years.

Concept of Culture 

The Nigerian Yorùbá culture and tradition is deeply entrenched in beliefs (personal, cultural, traditional, etc.) and plays an important role in one’s life. In view of this as a Nigerian. According to the Merriam Webster online dictionary, belief refers “to a conviction of the truth of some statement or the reality of some being or phenomenon especially when based on examination of evidence. It is important to discuss the various definitions of culture because it plays a major role in the lives of the students and those they come into contact with in their new environment. This section reviews the various definitions of culture and some impacts of cultural differences on students. “Culture, is a whole way of life” (Williams, 2018). 

According to Li and Karakowsky (2011) defined culture as a “cumulative deposit of knowledge, beliefs, values, attitudes, religion, hierarchies, notions of time, roles, spatial relations, concepts of the universe and material objects and possessions acquired by a group of people in the course of generations through individual group…” 

Likewise, they explained that, Culture consists of patterns, explicit and implicit, of and for behavior acquired and transmitted by symbols, constituting the distinctive achievement of human groups, including their embodiments in artifacts; the essential core of culture consists of traditional ideas and especially their attached values; culture systems may, on the one hand, be considered as products of action, on the other hand as conditioning influences upon further action. Based on these definitions, it is evidenced that “culture is a whole way of life” (Williams, 2018) and is essential information for students to acquire when transitioning in a new environment. Creation of this awareness is vital for students because culture in any society provides individuals with normative information about its values and offers guides for behavior and thoughts 2019). 
Tradition, Gender and Culture Barriers to Girl Child Education 

Kwara state is culture enveloped and tradition friendly especially when it pertains to the female sex “women should be seen not heard” which gives them a perpetual position in the kitchen. The world belongs to the men folk. These are some of the humiliating traditional sayings directed to females. Right from the onset the traditional Kwaras’s placed girls and females in a domestic servant status where they perform such duties such as farm works, fetch firewood, cook for the family and do petty trading to sustain their families and given out early in marriage, while the boy child go to school just because of the cultural traditions and practice of the parents. In agreement with the above observation, Sperling (2015) cited in Angela O. (2011) reported that rightly or wrongly impoverished parents often feel they need their girl-child” labor for additional income, just to help with the grueling requirements of life… Records have it that two thirds out of 13 million children around the globe poorest nations who don’t have access to school is girls (UNICEF, 2017). Sperling (2015) also went further that 60% of girls in an estimated population of 110 million children in the developing world, where Nigeria is one will not have the opportunity of entering school while the few girls enrolled will drop-out. This emerging scene is a thing of concern. This is not only in Kwara State of Nigeria. 

A study in 2016 in Kwara State discovered that only 12% of girls in the rural areas were enrolled in primary school against 83% of girls’ enrolment in the urban city (Phi 2015 as in Angela, 2011). The current humiliating child-trafficking trend has a high percentage of primary school age girls. This unwelcome idea has kept many girls out of school, since their parents prefer to use them as a pledge for loan. On the other hand, once girls gain access to schools, however, they may experience both direct physical threats and more subtle assaults on their confidence, self esteem and identity (Pigozzi, 2012 in Angela, 2011). The journey to school may be unsafe, since many girls experience harassment and physical attacks either on public transpiration in urban areas or remote part in rural areas. In some cases extreme physical assault, including rape may be perpetuated against girls at school. The threats that come in the form of unequal treatment, harassment, bullying and undervaluing girls harm them in profound and long lasting ways in terms of school attendance.
 Rights of the Girl-Child 
According to Adedokun and Mery Olufunke (2010), every individual in the society is entitled to some rights as citizens of that particular society. The same is true of the girl-child. She is entitled to a lot of human rights but because she is regarded as being weak she is vulnerable to the violations of these rights. Like any other person in the society, she likewise requires the right to enjoy and exercise these rights. Some of the rights of the girl-child as stated by The People’s Movement for Human Rights Education include the following:- 

· Right to freedom from discrimination based on gender, age, race, color, language, ethnicity or the status of the girl-child’s parents.- 

· Right to a standard of living adequate for a child’s intellectual, physical, moral and spiritual development.- 

· Right to a safe and healthy environment- 

· Right to equal access to food and nutrition.- 

· Right to freedom from cultural practices, customs and traditions harmful to the girl-child including female genital mutilation.- 

· Right to education- free and compulsory primary education and freedom from all types of discrimination at all levels of education. Linked with the above rights is the right to information about health, sexuality and reproduction, protection form physical and mental abuse. 
Socio-Cultural Barriers 

Jane Butigah Atayi (2018) observed that Parents’ demand for the education of their daughters is low, reflecting both cultural norms and girls’ work in and around the home. This is worsened by cultural perceptions of girls as child minders, marriage material and a burden to the family. Some parents decided in many cultures that, education is not worthwhile for their daughters who will move into their husbands’ families when they marry and that the gains in productivity or income due to education will accrue to the families of the sons-in-law rather than to them. In other societies parents 
only educate their daughters with high bride price in mind because the more education a girl has, the higher the bride price payable. ‘Literate and academically trained parents are more likely than illiterate and traditionally trained ones to enroll their daughters in school; and at the same time regions with the highest proportions of traditions and cultures and also highest proportion of illiterate adults are therefore those with the widest gender gaps.’ It has been further documented that 36 percent of children whose mothers have no education are out-of-school compared to 16 percent for children of mothers with some education in Nigeria (Atayi 2018). Demographic surveys across the developing world show that a significant percentage of girls get married by the age of fifteen and with very few exceptions, marriage ends their schooling. 

Atayi further said that “Although teenage pregnancy has substantially declined from 43% in 2015 to the current level of 31%, Nigeria has the highest teenage pregnancy rate in Africa south of the Sahara and these pregnant teenagers usually drop out of school either by themselves or the school forces them to, while others are forced into early marriage. This adds to the vicious cycle of maternal illiteracy – diminishing the chance of daughters’ schooling”. Other studies also show that maternal illiteracy is a far more significant factor than paternal illiteracy in depriving girls of schooling (Challender 2015, Chimombo 200, UNESCO 2015b, W.B.2013). 

In many countries traditional cultural practices strongly impact girls’ enrolment. Where family resources are limited, families tend to place the highest priority on educating boys, recognizing them as future heads of household. Where girls are enrolled, they often face many more barriers to learning than boys do. (Leach 2013). Moreover, studies have revealed that on average, girls are likely to have far less time available after school to study. They typically have to assume a multitude of household chores including cooking, cleaning and even serving as a principal caregiver for younger siblings responsibilities that boys are virtually never expected to assume (Ward, & Penny,  2013). This study found that these competing demands on girls’ time had translated into relatively poorer academic performance than their male counterparts, often leading to high repetition and, ultimately, higher dropout rates. In addition, socio-cultural norms promulgating early marriage and childbirth cut short if not preclude girls’ education in many countries. In many countries, girls who become pregnant (out of wedlock) are not permitted to return to school although no equal sanction is borne by the fathers of such children. Considering that one in five pregnancies in Africa occurs among teenagers aged 13-19 and that more than 50 percent of girls are married before the age of 18, these norms become significant obstacles on girls’ path to education. 
Cultural Traditions and Practice of the Parents 
In Kwara State like many other part of the world inaccessibility, low participation, withdrawal and dropping out of girl children’s from schools is attributed to many factors of cultural traditions and practices of the parents towards the education of their daughters, prominent among these factors are: socio-cultural beliefs, customs, early marriage, pregnancy, insecurity, harassment, employment in domestic markets, personal engagement, parental services and other traditions practiced by the parents; and also the female students’ own decisions to drop-out of schools (UNESCO, 2012). 

Another contributing factor influencing cultural traditions and practices of the parents on girl-child education is the initiation ceremonies which still mark the transition from childhood to adulthood among communities in Sub-Saharan Africa, Kwara inclusive. Evidently lot of confusion and dilemmas faced by girl-children were created by attending ceremonies more especially when the schedules of such ceremonies overlap with the school calendar and that leads to absenteeism and dropouts. Although, communities accept the girls as adults, teachers or schools continue to consider them as children. Sometimes they may be punished for not participating in some activities which adults do not normally participate in. Traditionally, initiated girls may also feel it difficult to continue schooling after passage to adult hood as the next step is expected to be marriage (UNESCO, et al, 2012). 

Among the other cultural constrains on girl-child education that creates similar dilemmas to those who pass-through initiation ceremonies is Circumcision. Normally Circumcised girl- children become negative influences on their uncircumcised peers and perceive themselves as adults and as a result of this become rude to teachers and often reject schools as institutions for “children” by exhibiting abnormal behaviors of frequent absenteeism and reduced performance which leads them to drop out from schools and eventually to marry (Ghaghara, 2013). According to Njau and Wamahiu, (2018) circumcision functions to enhance the social status of teenagers and acts as a mechanism for curbing female sexuality and premarital pregnancy, with the help of payment of bride price and early marriage which emphasized female virginity before marriage, these practices were perceived to increase economic returns to the family through bride wealth. Security and the needs for physical safety or protection are traditions that often demand special concern for girls’ privacy and social reputation (Herz et al., 2011; Njauand Wamahiu, 2018). In cultures and traditions where female seclusion is practiced, the impact of that Low Participation of girl-child in schools tradition on girl’s enrolment after puberty is substantial. Odaga and Heneveld, (2011) indicate that in some rural areas of Mozambique families keep daughters out of schools after their first menstruation and initiation of rituals. In some of the countries, distance from home to school gives rise to issues of special concern for security. Adolescent girls may be victims not only of sexual harassment but also of abduction, after which they are forced to marry their abductors. 

A relationship has been found in many countries between late entry of girl’s to schools, frequent absenteeism and finally dropping out of school. Girls may start school at the age of 10, since the distance from school may be too great to allow small children without older siblings to walk on their own. At the age of 11 or 12 they are forced to leave school as their parents may be afraid of sexual harassment and abduction (UNESCO, 2012). 

Girl-child pregnancy and the incidence of dropout are closely related throughout Africa (Njau and Wamahiu, 2018). Usually unwanted, these pregnancies end the schooling of girl-child both though self-withdrawal and national pregnancy policies that ensures the expulsion of girl children from the education system with little or no chance of re-entry. Najau and Wamahiu, (2018) argue that it is the societal responses to pregnancy rather than pregnancy per se that push girl-children out of school and hamper their opportunities for educational and career development. They note that in most African countries, school policies and practices are based on the mistaken assumption that the problem of premarital girl-children pregnancy is caused by the pregnants themselves, and to a lesser extent, by their parents. The tendency has been to portray them as easily susceptible to becoming pregnant while still in school and eventually dropping out. Odaga and Heneveld, (2015) indicate that fear of pregnancy is another factor for parents to remove their children from schools. They refer to a study in Cameroon where Christian parents were found to marry off their daughters at puberty even if they have not finished primary school for fear of pregnancy. The health implications of teenage pregnancy are another reason for early dropouts. A study in Nigeria showed that female students from secondary school who had been pregnant were twice as likely to report poor health as those with no pregnancy history (Yomi, 2013). 

In rural and poor families, the education of girls is often seen as worthy of consideration only up to marriageable levels. One study from Nigeria found that, compared with boys, more girls are made to repeat so that they are at least educated enough to find a husband (Kirui, 2012). Surveys of parents of dropouts in Nigeria indicate that they withdraw daughters from school when they see education as conflicting with marriage (Nayana, 2015). Some girls as young as 9 or 10 are promised in marriage and then taken out of school to "insure their protection and to prepare for the event. Others leave their families to live with the family of their betrothed, until they are of marriageable age and this may lead the girl-child to indulge in sexual activities which will eventually course diseases like HIV/AIDS" (Yeoman, 2015). It is therefore, pertinent for the girl-child to be educated to be liberated from the hold of child-labor as well as the scourge of HIV/AIDS and other social ills as faced by the girl-child. 

Cultural practices serve as hindrance to girl-child education and that inaccessibility of the girl-child to education makes her vulnerable to diseases such as HIV/AIDS, early marriage, denial of rights and child labor. In his message to the United Nations International Literacy Day the Secretary-General Banki-moon, (2011) explained with a warning that illiteracy undermines efforts to eliminate a host of social ills such as poverty and sickness and threatens the very stability of nations. He said “Illiteracy exacerbates cycles of poverty, ill-health and deprivation. It weakens communities and undermines democratic processes through marginalization and exclusion. These and other impacts can combine to destabilize societies.” The Global Campaign for Education states that seven million cases of HIV could be prevented in the next decade if every child receives an education (UNAIDS 2010). 

The Commission on the Status of Women (CSW) has highlighted these links. The agreed conclusions of the 53rd session concluded that there is a clear need to

‘strengthen education…..to achieve gender equality and the empowerment of women and ensure women’ and girls’ rights to education at all levels and the enjoyment of the highest attainable standard of physical and mental health, including sexual and reproductive health……as well as sex education based on full and accurate information in a manner consistent with the evolving capacities of girls and boys, and with appropriate direction and guidance’. 

Keeping girls, notably the most vulnerable and marginalized, in school, beyond primary, into secondary is therefore critical as well as ensuring that schools remain safe and empowering spaces for girls and women, where they can learn free from all forms of violence and discrimination. In order to reach the millions of women and girls that are out of school or have never received any formal schooling, it is equally important to diversify women’s and girls’ educational opportunities throughout life by ensuring their access to quality technical, vocational, literacy and life skills education and training. 

To help address these gaps, UNAIDS Accelerated Agenda For Women, Girls Gender Equality and HIV supports access to comprehensive sexuality education for young people, both in school and out of school, that promotes gender equality and human rights and that equips youth with evidence-based knowledge, skills and resources necessary to enable them to make responsible choices about their social and sexual relationships.

Parent Attitude and Perception to Girl  Child Education 
Family involvement is the strongest predictor of child educational outcomes. This dimension associated significantly with children's motivation to learn, attention, task persistence, receptive vocabulary skills, and low conduct problems. Family involvement in education has been identified as a beneficial factor in young children's learning (National Research Council [NRC], 2011; U.S. Department of Education, 2010). Mainly, family has responsibility to socialize children for making them productive members of society. The more the parents involve in the process of imparting education to their children, the more the children might excel in their academic career and to become the productive and responsible members of society. According to Desimone, (2019) and Van der Warf, Creamers and Guldemont (2011), parental involvement is not only necessary but it is also one of the most cost-effective means of improving quality in education. 

Higher levels of parent involvement in their children's educational experiences at home (e.g., supervision and monitoring, daily conversations about school) have been associated with children's higher achievement scores in reading and writing, as well as higher report card grades (Epstein, 2011; Griffith, 2016; Sui-Chu & Willms, 2016; Keith et al., 2018). Parental attitude and support has a great deal of influence on girls’ participation and level of success attained in education. Parents and community attitudes are mainly influenced by traditional beliefs regarding the ideal roles of women and girls in society. 
Traditionally, the only roles available to women were those of wives and mothers. Women were thus seen as nurturers and mainly as providing support for men who worked to provide for the family. Being physically weaker, women were therefore also perceived as being less capable and requiring the protection and guidance of men. These attitudes have prevailed even in current times when socio-economic changes have resulted in changes to roles women are now expected to undertake. Socio-economic changes have made education necessary, not just for the purposes of providing income earning opportunities, but also for the potential to contribute to the improvement in the standards of living of individuals, families and communities. The attitude of the parents signifies that the supporting nature of family in their children’s education. The parental attitude can be negative or positive. The negative attitude of the parents regarding education and schooling can prevent their children from getting education. With less parental support in school work, low level of motivation and poor self-esteem of children can result to Positive attitude of the parents can be beneficial to their children in many cases and can be reflected in improvement in class performance, creating interest among children to learn, and higher achievement scores in reading and writing (Parker et al., 2017). 

Parents may have poor knowledge of the benefits of educating their daughters. According to King, (2011) parents who are not aware of the benefit of education are intergenerational, and in fact accumulate over time. Or families may not appreciate the benefits of education. A country where the “suitableness” of more highly educated women to be good wives is held in doubt. The same study found that highly educated women’s possibilities for marriage become limited. Parents find it hard to understand the benefits of education when curricula are irrelevant to the mother-wife role or contradict the value they want to teach their children (King, 2011). These cultural considerations vary widely among and within countries and it differ in parental education level and hence affect females' school enrollment. Parental education and cultural factors may also cause families to differ in the priority they place on schooling children and their perceptions of the appropriateness of child labor (World Bank, 2014). Parents' education has an important influence on gender differences in education. Studies indicate that the more education parents have, the more they value formal education for their daughters. Parents’ education measures the degree to which parents are open to influences other than tradition. Also parents' education servers as a limited measure of family income or wealth when more direct measures are not available (Hill and King, 2013).Even though many scholars agree on the opinion that parents' literacy affect females’ schooling, the educational background of parents especially mothers has a bearing on the academic achievement and participation of female students (Genet, 2018). 

According to Hill and King, (2013), and Hyde, (2013), African women bear large part of the burden of educating their children. Their own level of education and command of resources are important factors in their ability to keep their children in school. The studies showed that households headed by educated females are more likely to send girls as well as boys to school and to keep them there longer than households headed by uneducated females or by males. This suggests that mother’s education has key influence on the participation of daughters in schooling. Perhaps, the mothers also serve as role models to their daughter. 

Kwara State has a number of cultural practices that compromise girls’ access to education and therefore their participation in complete cycle of education especially in Nigeria. These practices underline the fact that in such cultures and indeed in many areas in Africa, girls like in traditional times continue to be considered the property of their families, with little or no say in their future. Culture describes domestic roles for girls. Domestic chores such as cooking and cleaning the house which take up a lot of time are assigned to girls. Girls therefore have little time for study or home work. According to Ray, R. & G. Lancaster, (2013) households chores affects school work more particularly the education of girls who are overwhelmed by a burden of work at home and at school.. In other areas of Kwara State, girls and women cross over into neighboring towns and villages to carry out trading which is often a lucrative activity. Their success has been found to 
lure other school girls to try this business, leading to school dropout. 
Female Role Model 
Female teachers are often recognized as a key factor for encouraging girls’ enrollment and for addressing quality and retention challenges. Policy and research reports suggest increasing the number of women in the teaching profession as a strategy for getting girls in school and retaining them World Bank, (2011). As the numbers of women teachers grow, so do girls’ enrollment in school increase. Parents are more likely to send their daughters to school if there is a female teacher Rihani, (2016). 

     According to Juma, (2014), girls have low academic aspirations among ethnic groups where girls had internalized sex-role expectation for women. Many female pupils have internalized self-images of academic inferiority conveyed by parents and teachers. Sifuna, (2015) observe that many girls are not ambitious or interested in school because of societal, including parents and teachers expectations that their primary roles are to be wives and mothers. They are socialized to believe that formal education is not required 
to fulfil these roles. According to Sifuna, (2015), parental attitudes which assigned inferior status and roles to women played a major role in societal attitude that education is less important for females in most African countries. On the part of girls themselves, internalization of sex roles expectations reduced girls‟ self-esteem and academic ambition. 

Tiruneh and Petros, (2014) conducted a study on factors affecting female students’ academic performance at higher education, findings of the study reveals that girls’ expectations of their school performance and career prospects play significant roles in their persistence at school. Female students self-perception on their academic performance is lower and they perceive themselves like they are academically weak and they believe that we can’t. Female teachers also affect retention rates, sometimes for both boys and girls. Generally, schools with more gender-balanced work forces tend to positively affect a girl’s ability to join and stay in school (UIS, 2010). Higher proportions of female teachers in Nigeria led to higher enrollment and lower rate of failure for both boys and girls at primary level; moreover, at the secondary level the effects of female teachers are more pronounced. Dropout rates for girls were even lower if their female teachers had college degrees. Some Nigeria people believe that girls should not be taught by male teachers, however, female teachers are not available or few are in schools in Nigeria society which is the foremost reason for the low rate of female education. 

Nur, (2010) indicated that there is lack of role models for girls in schools of Nigeria because most of the teachers and the administrative personnel are male. 

Kimondo, (2013) reveals that the availability of role models and mentors was also one of the factors that contribute to poor performance in girls. Most of the schools were dominated by male teachers. The students lacked role models in schools and even in the society leading to low grades. In His Study a significant number of girls said that the parents are not good role models because they are lazy, they abuse alcohol and other substance they do not have time for mentorship as they are too busy looking for money. The teachers were not good role models because they were lazy, rude, gossipers, do not take time to inspire and motivate, did not attend lectures on time and that they were under qualified to teach thus skipped most difficult topics. In regards to sources of inspiration for students the teachers. Empirical evidence illustrates the importance of female teachers for promoting girls’ education. Recruiting and training individuals to serve as educators presents numerous challenges. Africa – noted earlier – is a continent with growing and highly diverse needs, especially when considering the barriers to girls’ education. It presents researchers and practitioners with a unique set of challenges. This report now focuses on the challenges of staffing teaching positions in African countries, followed by considerations specific to female teachers on the continent. 

Appraisal of Literature Reviewed
The research of this kind has been done by different researchers in order to look to the issue of girl-child education and its evaluation. Most of the related resources have their research questions, basic assumption, and hypothesis different in one way or the other, this research work. Due to the large difference in the enrolment between boys and girls in Africa, there are far more girls than boys who out of the school or denied to access and retain the schools. Education is main element of economic growth because it is directly concerned with employability, entrepreneurship, women empowerment and productivity. Because it make possible for the youth with enhanced ability, creative and systematically skilled to race with the fast altering global inclination. It is not difficult to find out the main reasons of dropout, there is no single factor causing dropout. But a number of factor are involved which directed it as a procedure (Hunt, 2018). African scholars and researchers have also supported the important role of women’s education, especially at the university level. 

The importance household members place on education is an important factor in whether children gain access to schooling and for how long, but there is less research on how this may attribute to denial of accessibility and dropping out. Research also indicates that the educational level of parent is particularly influential in determining whether and for how long children access schooling and which age to start. Most of Muslim countries like Somalia parents prefer to send both their sons and daughter to Madaras equally before the age of 7 years, while this is compulsory according to Islam religion. Ersado, (2013) talks of ‘the widely accepted notion that parental education is the most consistent determinant of child education (and employment decisions)’. Higher parental/household head level of education is associated with increased access to education, higher attendance rates and lower dropout rates (Jamie, 2011). A number of reasons are put forward for the link between parental education and retention in school. Some researchers indicate that non-educated parents cannot provide the support or often do not appreciate the benefits of schooling (Brown & Park, 2011). They posit that parents’ level of education instills passion for education in the parents which in turn assists in retaining the female.

CHAPTER THREE

RESEARCH METHODS
This chapter deals with general methods and procedures employed in carrying out the following: 

· Research Design
·  Population 
· Sampling and Sampling Technique
·  Instrumentation, 
· Validity and Reliability of the instrument, 
· Procedures for data collection
·  Data Analysis 

Research Design 
Descriptive research of correctional types is used to obtain information concerning the current status of the phenomena with respect to variables or conditions in a situation (Mutai, 2010). The methods involves range from the survey which describes the status quo, the correlation study which investigates the relationship between variables, to developmental studies which seek to determine changes over time. The respondents will be expected to describe cultural belief and its implication on the female educational development. 
Population of the Study 
Population has been defined by Mugenda and Mugenda (2019), as an entire group of individuals, events or objects having observable characteristics. In this research, the target population will be the teachers  and fifty would be selected from each selected five schools making total of fifty (50) respondents in Ilorin West Local Government of Kwara state. 

Sample and Sampling Design 
From the target population of 50 respondents, stratified random sampling will be used because the population will be stratified according to their gender giving two strata from where random sampling will be taken. According to Kothari, (2010), a stratified random sample is used when the population is not homogenous making it the most appropriate technique to come up with the sample. The techniques will also ensure that all the teachers will have an equal chance of being the respondents of the study which checks any possibility of biasness when sampling.

The study will sample using stratified random sampling using school and gender in each school. This will ensure that the sample is representative both in terms of gender as well as the schools. The stratification and the sampling design that the study employs. 

Research Instrument  

Self – developed questionnaire was employed to collect relevant information from the respondents after due consultation with the project supervision. The questionnaire tagged the cultural belief and it implication on the female education questionnaire (CUBAIINFEQ) was responded to by the teachers in the sample school. The questionnaire consists of two main section namely, A and B section A sought for the bio –data of the respondents while section B contained items contained structure of questionnaire. There are four different alternative responses to each statement in the questionnaire (Strongly Agreed, Agreed and Strongly Disagreed, Disagreed). Strongly Agreed (SA), Agreed (A), Disagreed (D), and Strongly Disagreed (SD). The respondents were expected to tick the most appropriate response.

Validation of the Instrument 
To ensure the validity of the instrument, content and face validity approach was used. To achieve this, the instrument will be given to the experts i.e. project supervisor to correct, advice and make suggestion on the improvement of the items.
Reliability of the Instrument 
Simple percentage method will be employed to determine the reliability of the instrument if the result produces the same result on repeated studies, it is said be reliable.  

Procedure for Data Collection

The instrument for the study was personally administered by the researcher on the respondents in the sample schools. Before the administration of the questionnaire, the researcher introduced the purpose of the study in each of the sample school with the promise that any information supplied shall be treated with utmost confidentiality this gave the researcher the opportunity to enjoy full co-operation of the responded the researcher on the respondents. The completed questionnaires were collected from the respondents in each of the sample schools.
Data Analysis Techniques  
Descriptive statistics especially, frequencies and cross tabulation will be applied to help establish patterns, trends and relationships, and to make it easier for the researcher to understand and interpret implications of the study. Simple Percentage method will be used to analyze the data collected. It is used to justify the research question.
CHAPTER FOUR

RESULTS AND DISCUSSION

Data gathered in this study were teachers’ free response to the questionnaire. The student’s responses were subjected to statistical analysis using simple percentage. The results were carried out in line with the research questions raised for the study.

Presentation of Results 

The presentation started with the biological data and information characterized of the respondents 

Table One: Distribution of Respondents by Sex 

	Sex
	Frequency
	Percentage (%)

	Female 
	37
	74%

	Male 
	13
	26%

	Total 
	50
	100


Source Field Survey, 2024
The above table shows that 74% of the respondents were female while only 26% of the respondents were male. The distribution shows that there more female teachers than male in the selected schools.
Table Two: Distributions of Respondents by Age

	Age 
	Frequency
	Percentage (%)

	25-30 
	17
	34%

	31- 40   
	13
	26%

	41 and above
	20
	40%

	Total 
	50
	100


Source: Field Survey, 2024
Table 2 shows that 17% of the respondents falls into the range 24 – 30 years of age, follow closely by 31 – 40 years of age with 26% of the respondents while 41 and above are 40% of the respondents.

Table Three: Distribution of Respondents by Marital Status  

	Marital Status
	Frequency
	Percentage (%)

	Married  
	35
	70%

	Single 
	13
	26%

	Widow 
	2
	4%

	Total 
	50
	100


Source: Field Survey, 2023
Table 3, above shows that 70% of the respondents are married which means that majority of  the respondents were married while 28% of the respondents were single and only 4% of the respondents were widows respectively in the population.

Table Four: Distribution of Respondents by Years of Experience 

	Years of Experience
	Frequency
	Percentage (%)

	0 - 10 
	13
	26%

	11- 20   
	14
	28%

	21 years and above
	23
	46%

	Total 
	50
	100


Source: Field Survey, 2024
Table 4, shows that only 26% of the respondents have spent 0 – 10 years of working experience in the teaching profession and 28% of the respondents that fall between 11 – 20 years of experience while majority if the respondents between 21 years and above were 46% of the population.
Research Question One: To what extent does family background of the girl child influence her education?
Table Five: summary of Respondents from Statement 1, 2, 3 and 4

	%
	ITEMS
	A

%
	D

%

	1
	The family background has effect on the girl child education 
	49

98%
	1

2%

	2
	Family ideology implicate the high rate of girl child drop out in school  
	1

2%
	49

98%

	3
	Family welfare implicate the girl child  education
	26

52%
	24

48%

	4
	Early marriage contribute to high rate of girl child drop out in school
	2

4%
	48

96%


 Source: Field Survey, 2024
From analysis above all the respondents are unanimously agreed that family background affect the girl child education supported by 98% of the respondents while 2% of the respondents disagreed to the statement.

More so, most of the respondents disagreed that family ideology implicate the high rate of girl child drop out in school while only 2% of the respondents agreed to the statement while 98% of the respondents disagreed to it.

Family welfare also influences the family philosophy which hindered the girl child education in our modern society. In view of this, most of the respondents with 52% of them agreed that family welfare implicate the girl child education while 48% of the remaining respondents disagreed to the statement.

High rate of girl child drop out in school influence by the early marriage of the girl child in our community accepted by the 4% of the respondents while majority of the respondents with 96% of them disagreed to the assertion.  

Research Question Two: How does a marriage institution influence the education of the girl child in Ilorin West Local Government Area? 

Table Six: summary of respondents from statement 5, 6, 7 and 8

	S/N
	ITEMS
	A

%
	D

%

	5
	High rate of girls child drop out affect the future generation of the country or nation 
	45

90%
	5

10%

	6
	Marriage without sound education contribute to the high rate of broken home and nuisance to the society at large.
	46

92%
	4

8%

	7
	Cultural belief create discrepancies for girl child education  
	27

54%
	23

46%

	8
	Cultural belief should be eradicate/scrap as regards to the education for the children 
	40

80%
	10

20%


Source: Field Survey, 2024
In the analysis from the table two above, most of the respondents proclaimed that high rate of girls child drop out affect the future generation of the nation. They also emphasized that education of girl child have significant role that play in the socio-economic and political development in the country with the support of 90% of the respondents while 10% of the responded dispute to the statement cited above.

Furthermore, education plays a vital role in the lifespan of the couple and to the offspring as well. 92% of the respondents agreed that marriage without adequate and sound education subsidize to the high rate of broken home and create nuisance to the society in general while 8% of the remaining respondents disagreed to the statement.

In addition, the creed and philosophy of culture in our society create a lot of discrepancies within the family member and change the modification and thought of the people most especially the parent toward the girl child education.  In sight of this, 54% of the respondents agreed that cultural belief causes a lot of discrepancies among the noble family that hindered the girl child education in the country while 46% opposed the postulation.  

Meanwhile, most of the respondents assented that the concept of cultural belief should be eradicate and scrap during this modern and global technological age so that the girl child will compete and have opportunities to be in the global stage in the society while 20% disputed the statement.

Tran (2013) found out that today’s younger generation aged from 19 to 24 years old, influenced by the globalization and information technology development, have started to challenge this traditional belief of teacher being the absolute authority but still believe respecting teacher is a classroom norm. Therefore, students from Confucius culture feel uncomfortable to challenge their teacher and are always found to be on the receptive side of learning. 

Research Question Three: Does female education have impact on the socio, economic and political development in the society?

Table Seven: summary of respondents from statement 9, 10, 11 and 12

	S/N
	ITEMS
	A

%
	D

%

	9
	The traditional belief affects the qualitative and quantitative education for the girl’s child in African. 
	16

32%
	34

68%

	10
	Female education has impact on the economic development of a nation. 
	48

96%
	2

4%

	11
	Political development of a nation is jeopardized without the provision of welfare of female in the society.   
	26

52%
	24

48%

	12
	Society development is inapproachable without the sound education of the female child.
	49

98%
	1

2%


Sources: Field Survey, 2024
In the analysis above, education of female have impact on the socio, economic and political development in any society. A nation that devalues the female education such state will be found in an immature state. In view of the postulation cited above, 32% of the respondent agreed that the traditional belief affects the qualitative and quantitative education for the girl’s child while majority of the respondents with 68% disagreed that traditional belief affect the qualitative and quantitative education for the girls’ child  

More so, most of the respondents are unanimously agreed that female education has impact on the economic development of a nation while 4% of the respondents disputed the statement.  

Meanwhile, some respondents buttress the point of importance of female education on the welfare of the country or nation. In this sense, 52% of the respondents proclaimed that Political development of a nation is jeopardized without the provision of welfare of female in the society while 48% of the respondents disagreed to the statement.  
In conclusion, most of the respondents of 52% agreed that society development is inapproachable without the sound education of the female child while only 2% of the respondents disagreed to the statement. In this statement it showcases the significant of the female girl’s child education to herself and the society as whole.
Hypotheses Testing 

Research Hypothesis One

H01: There is no significant influence of women education and development in the state.

Table Eight: showing analysis of the responses of respondent on relationship between the female education and state development.
	Variable
	N
	Df
	X2
Table Value
	X2
Calculated Value
	Remark 

	Female Education 
	50
	9

	3.325

	12.5792

	Hypothesis Rejected

	State Development
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey, 2023.
 Decision Rule: if calculated value greater than tabular value accept the H1, if otherwise reject the H1 
Comment: since calculated value x2 les than tabular value x2 i.e. cal x2 = 12.5792 and tab x2  = 3.325, hence accept the H0, this means H1 rejected, which means there is a significant relationship between the female education and development in the state. 

From the above table, most of the respondents (Teachers) are of the opinion that female education (woman) contribute to the growth and development of their children and as well and positive contribution towards the socio-economic development in the state.
Research Hypothesis Two:
H2: There is no correlation between the cultural belief and female education.

Table Nine:  Showing analysis of the responses of respondent on relationship between the cultural belief and female education development in Kwara state.
	Variable
	N
	Df
	X2
Table Value
	X2
Calculated Value
	Remark 

	Cultural Belief
	50
	9

	3.325

	7.5457

	Hypothesis Rejected

	Female Education Development 
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey, 2024.  

Decision Rule: if the calculated value X2 is greater than tabular value X2 reject the H1, if otherwise accept the H2.
Comment: since the calculated value X2 is greater than tabular value X2 i.e. cal X2 = 7.5457 and Tab X2 = 3.325, hence reject the H2, this means H2 is accepted, which means there is correlation between the cultural belief and female education. From the table above the responses of teacher shows that cultural belief and ideology hinders the female educational development in the state.
Research Hypothesis Three: 

H03: There is no significant influence of family responsibility on women employment in Ilorin West Local Government Area.
Table Ten: Showing the analysis of the responses of respondent on relationship between the family influence and women employment opportunity in Kwara state 
	Variable
	N
	Df
	X2
Table Value
	X2
Calculated Value
	Remark 

	Family Influence 
	50
	9

	3.325

	3.8689

	Hypothesis Rejected

	Woman Employment 
	50
	
	
	
	

	Total
	100
	
	
	
	


Sources: Field Survey 2023
Decision Rule: if calculated value X2 is greater than tabular value X2 reject the null hypothesis.

Comment: since our calculated value X2 = 3.8689 is greater than tabular value X2 = 3.325, will reject the H3. Thus, this means, there is significant influence of family responsibility on women employment in Ilorin West Local Government Area.
It indicates that most of the respondent strongly agreed that family belief, postulation and ideology contribute a lot to the female/woman education underdevelopment in the state.
Discussion of Findings

The findings of this study revealed that early marriage impedes girl-child education; that early pregnancy is a hindrance to girl-child education; that girl-child education is negatively affected by the belief that if a woman is very educated, she will dominate her husband, and that misunderstanding of the position of Islam on the education of girls impedes girl-child education especially in the Northern Nigeria. These findings are consistent with Okojie et al (2016), Sandhu et al, (2015), Bunyi, (2014) and Idabawa, (2014) who had earlier and rightly observed that the belief that education makes women to look down on men negatively impacts on female education and that old customs, traditions, caste systems, rural community and wrongly understood religious knowledge have denied female children quality formal education.

The study further revealed that girl-child education is inhibited by some parents’ belief that female children are less competent to male children and less worthy to be given formal education; that the cultural belief that the kitchen is the highest and best place where a woman can function this impedes girl-child education and that the belief among some cultural groups that it is a taboo for parents to have an intimate discussion on human sexuality with their children this has a way of inhibiting the educational aspiration of the girl-child. These findings are in agreement with the opinions of Imogie (2010), Osagie (2018) and Ekwukoma (2014) that there is a cultural subjugation of the girl-child to the boy-child, and that the society does not view the capacities and potentials of the woman beyond the kitchen.

Lastly, the study also revealed that the belief that holds sway among some cultural groups that domestic chores are the basic responsibilities of female children is an inhibition to girl-child education; that some parents do not invest in the education of their female children because they believe they will not benefit from it, and that the notion by some parents that grown up female children are to cater for their financial needs has a way of negatively impacting on the educational aspirations of female children. These findings are consistent with the findings of several authors that gendered domestic duties and the fear of not benefiting from the investment on the education of girl-children inhibit girl child education (Ekwukoma, 2014; Onochie, 2018; Chimombo et al, 2000; Osagie, 2018; Iruloh, 2018 and Idabawa, 2014a).

From analysis in table one above, most the respondents are unanimously agreed that family background affect the girl child education supported by 98% of the respondents while 2% of the respondents disagreed to the statement.

More so, most of the respondents disagreed that family ideology implicate the high rate of girl child drop out in school while only 2% of the respondents agreed to the statement while 98% of the respondents disagreed to it.

Family welfare also influences the family philosophy which hindered the girl child education in our modern society. In view of this, most of the respondents agreed that family welfare implicate the girl child education while few of the respondents disagreed to the statement.

High rate of girl child drop out in school influence by the early marriage of the girl child in our community accepted by the few of the respondents while majority of the respondents disagreed to the assertion.  

Bunyi, (2014) argued that it is generally believed amongst rural Nigerian families that girls’ education is an unwise financial investment owing to the fact that the income accrued from it will be enjoyed only by their husbands’ families with insignificant or no benefit at all for their parents’ families. Bunyi’s assertion is consistent with Ekwukoma’s (2014) opinion that among some cultural groups in Nigeria, it is believed that investing in girl-child education is a deliberate waste of resources as it will only benefit the family into which she later gets married. The assertions of Sandhu et al, (2015) and Bunyi (2014) give credence to the fact that the inhibition of girl-child education by certain cultural beliefs is not a peculiarity of the Nigerian society. That is, these beliefs permeate other developing societies of the world.
In the analysis from the table two above, most of the respondents proclaimed that high rate of girls child drop out affect the future generation of the nation. They also emphasized that education of girl child have significant role that play in the socio-economic and political development in the country with the support of 90% of the respondents while 10% of the responded dispute to the statement cited above.

Furthermore, education plays a vital role in the lifespan of the couple and to the offspring as well. 92% of the respondents agreed that marriage without adequate and sound education subsidize to the high rate of broken home and create nuisance to the society in general while 8% of the remaining respondents disagreed to the statement.

In addition, the creed and philosophy of culture in our society create a lot of discrepancies within the family member and change the modification and thought of the people most especially the parent toward the girl child education.  In sight of this, 54% of the respondents agreed that cultural belief causes a lot of discrepancies among the noble family that hindered the girl child education in the country while 46% opposed the postulation.  

Meanwhile, most of the respondents assented that the concept of cultural belief should be eradicate and scrap during this modern and global technological age so that the girl child will compete and have opportunities to be in the global stage in the society while 20% disputed the statement.

Tran, (2013) found out that today’s younger generation aged from 19 to 24 years old, influenced by the globalization and information technology development, have started to challenge this traditional belief of teacher being the absolute authority but still believe respecting teacher is a classroom norm. Therefore, students from Confucius culture feel uncomfortable to challenge their teacher and are always found to be on the receptive side of learning. Yarosz and Fountain, (2013) considers this aspect of Confucius culture’s impact on learning as “take culture”.

Second, conflict is seen as an undesirable and ineffective learning behavior and should be avoided with the greatest efforts (Chang, 2000; Chiu, 2009; Williams, Watkins, Daly, & Courtney, 2011). The higher the level of uncertainty and ambiguity in learning, the higher the chance of conflict between students, the less comfortable students from Confucius culture will be with their learning.

In the last table above, education of female have impact on the socio, economic and political development in any society. A nation that devalues the female education such state will be found in an immature state. In view of the postulation cited above, few of the respondent agreed that the traditional belief affects the qualitative and quantitative education for the girl’s child while greater number of respondents disagreed that traditional belief affect the qualitative and quantitative education for the girls’ child  

More so, most of the respondents are unanimously agreed that female education has impact on the economic development of a nation while 4% of the respondents disputed the statement.  

Meanwhile, some respondents buttress the point of importance of female education on the welfare of the country or nation. In this sense, majority of the respondents proclaimed that Political development of a nation is jeopardized without the provision of welfare of female in the society while few of them disagreed to the statement.  
In conclusion, most of the respondents agreed that society development is inapproachable without the sound education of the female child while only few of the respondents disagreed to the statement. In this statement it showcases the significant of the female girl’s child education to herself and the society as whole.

CHAPTER FIVE

SUMMARY, CONLCUSSION AND RECOMMENDATIONS

Summary

This study was conducted to find out the influence of cultural belief and its implication on the girls child educational development in Ilorin West Local Government Area of Kwara State. Simple random sampling techniques were adopted to select five secondary schools. The numbers of respondents used were fifty (50) which selected five (5) each from the stratum of five subs –group schools.


The questionnaire was administered to the respondent by the researcher through personal visit to sampled secondary schools and due consultation were made with school authorities. Simple percentage method was used to ascertain the reliability of the instrument. In the course of this research, it has been clearly discovered that the cultural belief has a great significant implication on the girls child educational development in Ilorin metropolis and as well in Nigeria as whole.


However, analysis of the data for this study show that all the three research questions formulated for the purpose of the study were pointing to the negative effect of cultural belief has on the girls child educational development. 


The result of the data analyzed showed that family background of the girl-child defers her education. This is in support of Emohua, (2016) and Dala, (2018) who found that uneven socio-economic status of family is a barrier to female education. The investigation also revealed that marriage institution and cultural beliefs have negligible influence on girls child education. This is contrary to the findings of Jazairy, (2012) cited in Woken (2012) that cultural beliefs is a factor in women determination in education.

 
In addition, the findings revealed that pregnancy hinder women employment. This is in line with the finding of Nwankwo, (2010) who examined the legal provision for employment as it affects women and found that a woman shall not be permitted to work for six weeks and should be allowed half an hour twice a week if she is nursing a baby. The investigation also revealed that husbands ego and family responsibility have negligible influence on women employment Coser, (2014) and Moses, (2017) has contrary view of the influence of husbands ego and family responsibility, they found that husband feel neglected, humiliated having working class wives, the women’s place is in the kitchen and many employers of labor prefer employing male even when a female is more qualified.

Conclusion
 
The socio-cultural impact of women education carried out in Ilorin West Local Government Area of Kwara state revealed the issues of gap between boys and girls in terms enrollment is gradually getting smaller as parents are now grasping the importance of educating both sex. Marriage and cultural beliefs which in the past influence the education of the girl-child has received the important of education and is no longer an issue in girl-child education. Most parents are willing to send their children (including girls) to school but finance has been their only constraint as the free education program of the Government had not really taken off. In the area of employment, pregnancy has been the major factor, though employers of labor also see family responsibility as a factor and most of the time prefers employing male. Women generally are hard working and should be given the right to compete with their male counterpart without attaching any preference.

Recommendations 

1. Government should not only make education free but help parents to pay other related expenses in the school. 

2.  Affirmative action should be given to girls in the area of school admission. 

3. Employers of labor should set up nurseries in the establishment to enable nursing mothers come to work with their babies and breast feed them intermittently. 

4.  Employers should show some understanding and exhibit some level of tolerance to working mothers.
Limitations of the Study


The limitation of the study is due to the following factor:

(a) The project was delay due to the Covid-19 outbreak; 
(b) Inadequate fund to extend the scope of the study.

(c) Apathy on the part of the respondent to filling the questionnaire.

(d) Limited to carry out the work
Suggestion for Further Studies

Owing to the fact that this research work covers only five secondary schools in Ilorin of Ilorin West of Kwara state. the researcher  hereby suggest the following area for further studies: that similar study is carried out to cover the entire 16 local government area of Kwara state.

i. Effect of cultural belief in promoting female education development in Nigeria 

ii. Effect of cultural ideology on the female girl child education in Nigeria.
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APPENDIX 

EKITI STATE UNIVERISTY, ADO EKITI, NIGERIA

In Affiliation With

KWARA STATE   COLLEGE OF EDUCATION, P.M.B. 1527, ILORIN
DEPARTMENT OF SOCIAL STUDIES

CULTURAL BELIEF AND ITS IMPLICATION ON THE GIRLS – CHILD EDUCATION DEVELOPMENT IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE.

Dear Respondent;

I will like you to assist in filling the following questionnaire as regard the above topic. The topic above, being a research topic undertaken as a project work for one of the partial requirements for the fulfillment of my degree programme at the above institution.


I shall be very happy as you assist me in filling these questionnaires. Note that your anonymity is guaranteed. 

Thanks.









Yours Faithfully,

	S/N
	ITEMS
	A
	D

	1
	The family background has effect on the girl – child education
	
	

	2
	Family ideology  implicate the high rate of girl – child drop out in education 
	
	

	3
	Family welfare implicate  the girl – child education 
	
	

	4
	Early  marriage contribute to high rate of girl – child drop out in school
	
	

	5
	High rate of girls child drop out affect the future generation of unborn child
	
	

	6
	Marriage without sound education contribute to the high rate of broken home and nuisance to the society at large
	
	

	7
	Cultural belief create discrepancies for girls – child education   
	
	

	8
	Cultural belief should be eradicate/ scraped as regards to the education for children 
	
	

	9
	Traditional belief affect the qualitative and quantitative education for the  girls – child in African 
	
	

	10
	Female education has impact on the economic development of a nation. 
	
	

	11
	Political development of a nation is jeopardized without the provision of welfare of female in the society.
	
	

	12
	Social development is inapproachable without the sound education to the female child 
	
	


i

