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ABSTRACT
This study was designed to examine the investigating the role of storytelling in enhancing reading skills among primary schools pupils in Ilorin west L.G.A.  The study was guided with two research questions. Survey research design was used and the study employed quantitative approaches where observation, checklist, school records and Chi-square were used for data collection. The sample of the study included Hundred (100) students each of the level from Primary Schools was selected. The data were analyzed using Chi Square and percentages. 
[bookmark: _Toc428182553][bookmark: _Toc428182674]Findings revealed among others that most of the students not exposed to abuse have advantage over those exposed to abuse academically. By implication this shows that greater number of these students will be found wanting academically that will lead to low academic achievement, and inability to cope with future academic challenges in schools. Female and male students have a lower school attendance compared when abuse. 
The study recommends among others that parents and community should be mindful of age and sex of their students before exposing them to abuse, parents and the school authority should ensure that female students are retained in school by providing girl child friendly environment and also he government/Community should develop positive strategies to abuse reduction or eradication towards a fruitful fulfillment of students’ school academic performance such as: introducing more subsidies such as free meal tickets, reduced school fees or certificates of school attendance. 
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CHAPTER ONE
INTRODUCTION
Background to the Study
Reading is a process of great importance, even more during academic life. Reading refers to the process of looking at writing letters and symbols to understand the meaning of them (Sheth & Chauhan, 2020). Therefore, to acquire a new language, it is essential to have a reading level that allows further understanding. Through reading, a great deal of knowledge is acquired, whether academic, cultural, or scientific, which helps the cognitive and communicative development of each individual, and therefore, the acquisition of a language. Specifically, reading skills refer to "the process of decoding words and constructing knowledge and meaning simultaneously through interaction and engagement with written language. Similarly defined reading as a process that involves multifaceted skills in decoding the meaning of written texts.
English as foreign language (EFL) is usually learned in environment where the community exists. It is not enough in the school. EFL teachers have the difficult task of finding access to provide English models for their students. Enhancing means to improve the quality, amount, or strength of something. Enhancing students interests in reading can make them recognize something and the story can intensify students in reading.
Storytelling is one of the most fitting methods to attract students' interest in reading a story. Storytelling makes the story able to be live and warm. Some of the characters in the story, that some storytellings students demonstrate, can be an entertainment, massager and an impression of life. According to Zaro & Salaberri (2019), “Storytelling is seen as the teaching aid of foreign languages targeting to intermediate level learners relating to translation or text analysis”. According to Anderson (2015), “stories provides children realizing themselves and others so that they aware of the being able to cope with the psychological problem for their growth”. According to Pravamayee (2020), “storytelling, as an original form of teaching, is potential to foster children emotional intelligence as well as assisting them to obtain insight into the way the human behave”. Storytelling has become one of the parts of human life since long time ago. People use storytelling as an effective media to communicate and spread the information.
Reading is one of the positive activities. It can increase knowledge. Reading can create creative ideas and innovations. Reading a story book and retelling the story in front of class room can improve thinking patterns and increase awareness of students or learners. Nation & Wang (2019) suggest that learners’ need of reading many books has the purpose of gaining control of the high frequency of English and the rate of students’ preferences on reading graded every one or two weeks. 
Several techniques and procedures are used to motivate learners and keep a record of their reading; for example, storytelling which has become one of the parts of human life since long time ago. People use storytelling as an effective media to communicate and spread the information.
Interest has been involved in many aspect of language learning skills, such as reading. One of strategy in enhancing students’ interest is storytelling. Interest is often defined as a provision of contribution process to learning and achievement. According to Hidi (2019), “being interests in a topic is a mental resource that enhance learning, which then results in better performance and achievement”. Interest influences or raises the desire for attention (heed etc.) and happy feeling (likes, wants, and so on) when someone does something.
Meanwhile, reading is one of the positive activities. It can increase knowledge. Reading can create creative ideas and innovations. Reading a story book and retelling the story in front of class room can improve thinking patterns and increase awareness of students or learners. According to Lynch (2016), “making a central in reading support the individual to meet her/his needs of required additional reading skills”.
In reading process, the learners need to interact with the text to be perceived and understood deeply. It is strongly related to the term of comprehension for the major target of all instructional reading is to build learners ability in comprehending different sorts of passage. In addition, reading is a cognitive activity because there is a conversation between the readers and the author through the text. Therefore, reading strategies which are considered as one of the features of cognitive psychology are essential for a successful comprehension (May, 2021; Walker, 2020 in Otman & Zare, 2023; Zare, 2023).
In the activity of reading comprehension, the reader can understand the written word, the content, and the construction of meanings of the text. The reason is that reading comprehension, as a process of constructing meaning employing the written language through figuring out textual information in the light of prior knowledge and experiences utilizing suitable and efficient comprehension strategies. According to Duke (2018) in Narjous (2019), “reading comprehension refers to a process of readers’ making meaning through interacting with text by combining the prior knowledge experience, information in the text, and the readers’ point of view related to the text”.
Statement of Problem
The problem most students have that contributes to their poor performance in tests and examinations is lack of proper reading habits. For an excellent performance, there is the need for the student to form good reading and study habits. At present, due to the influence of the mass media, people do not show much interest in reading books; magazines and journals, among others (Palani, 2012). Even the cankerworm of examination malpractices may be traceable to the prevalent poor reading interests and habits among the wide spectrum of students. In addition, the by-products of scientific and technological inventions and innovations have also contributed greatly to the dwindling fortunes of the good practice of reading among majority of the students.	Many parents and teachers complain about students of our generation who have not developed reading habits among themselves. The net result is the poor performance of many students in final examinations. One of the many issues confronting students nowadays is perhaps, not their inability to read but their lack of interest. From the assertion above, the work was conducted to examine investigation role of storytelling in enhancing reading skills among primary school Ilorin west Local Government Area 
Purpose  Of The Study 
This study is expected to give significant in order to enhance reading skill of students through storytelling. Besides that, this study motivate the teachers to their reading and speaking skills in teaching learning process. However, the previous studies only explain what is reading comprehension and storytelling, how to be a good storyteller and what a good story. Not much researcher explain how to motivate students if the students are low in reading and to give the best way to make students interests to read many stories. The objective of research is to know whether there is an investigation role of storytelling in enhancing reading skills among primary school Ilorin West local government area. The researcher expects that this research can investigation role of storytelling in enhancing reading skills among primary school in Ilorin west especially in teaching reading.
i. The result of this study is expected would make the teacher use storytelling technique in teaching reading, in order to make the classroom more attractive.
ii. Hopefully, the using of storytelling in teaching and learning reading can give the students a lot of opportunities to be creative and brave in their reading performance.
iii. The writer hopes this study can be a reference to other researchers who want to study about the storytelling in enhance students’ English skills.
Research Question
1. What is the effect of Storytelling in enhancing reading skills among primary school in Ilorin west 
2. Does storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding, as well as completing a gapped paragraph?.
Hypothesis of the Research
The researcher tries to make the hypothesis of the research. The hypothesis of the research is there is an improvement toward the students reading skills through storytelling.
H0: there is no any significant the effect of Storytelling enhancing reading skills among primary school in Ilorin west 
H1: there is any significant difference between in storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding, as well as completing a gapped paragraph 
Significance of the Study 
The results of this study will be significant and useful to the following: Pupils. The result of this study will help the learners in a way that they will be more engaged to read books. Teachers the result of this study will help the teachers to identify and choose appropriate strategy in developing not only the reading comprehension skills but also other language abilities of their pupils. Researchers this study will provide additional data for the future researchers. 
Scope and Limitations of the Study
This research work focus on the investigation role of storytelling in enhancing reading skills among primary school Ilorin west Local Government Area because of financial constraint or problem that confronted the researcher in order to get information.  It is limited only to academic achievement of students (cognitive aspect) while affective and psychomotor skills are neglected.
Definition of Terms 
Reading:  It is the active process of constructing meanings of words. 
Reading Comprehension Skills: In the context of this study, it refers to the ability of the learners to read and comprehend fluently
Storytelling: The oral presentation of a story from memory by an individual to a person or group. In this case, storytelling specifically refers to the presentation of a story without the presence of a picture book. Movements, sound effects, and the use of props often accompany the oral elements of the story presentation. 
Story reading: The oral presentation of a story by an individual to a person or group from the text of a picture book. In this case the pictures printed on the pages of the book were made visible to the students at least periodically during the reading. Movements, sound effects, or the use of props may sometimes.
 


CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction 	
This chapter is concerned with the review of related literature which is presentedunder the following sub-headings;
· Concept of Reading
· Concept of Communication 
· Concept of Storytelling 
· The Importance of Storytelling
· Storytelling Style and Assessment Techniques 
· The Challenges of Using Storytelling in Reading Comprehension
· Effects of Storytelling and Story Reading 
The Concept of Reading
Reading is the key technique of learning .It is the appreciating of acknowledging and acquiring data for mindfulness and advancement. It is an essential methodology that directs the beginning of considerations and data in ones picked field of study or specialization. Avow that the ability to examine is at the center of self-guidance and enduring learning and that it is craftsmanship fit for changing life and society. Henceforth, for understudies in tertiary establishments to perform well to their greatest advantage, scrutinizing is the reason to successful learning. (Otto et al., 2019).
Reading is one of the four language skills in English. Reading is a way that can be used to communicate with other people. By reading, students can get knowledge and information that might be useful for them, but it is not easy to be good reader, moreover if the English text is complicated. The students need more understanding about the main ideas of the reading text, Brown (2021).
Reading is the ability to understand words contained in a document and make use of the knowledge for personal growth and development (Dadzie, 2018). This implies making meaning out of recorded information either printed or non-printed in the life of an individual. People read for different reasons and purposes, some of which include for pleasure, leisure, relaxation, information and for knowledge. 
Reading is the identification of the symbols and the association of appropriate meaning with them. It requires identification and comprehension. Comprehension skills help the learner to understand the meaning of words in isolation and in context (Palani, 2012). He believes reading is a process of thinking, evaluating, judging, imagining, reasoning and problem solving. Reading is an essential tool for knowledge transfer and the habit of reading is an academic activity that increases skills in reading strategies. To know about the world and its environment, a child helps himself through reading books, newspapers and other magazines. Once the child has been taught to read and has developed the love for books, he can explore for himself the wealth of human experiences and knowledge through reading. Children, who miss the opportunity of getting in touch with books in their early stages of life, find it hard to acquire good reading habits in their later years (Deavers, 2000). Reading is an intellectual action which is possible only if a man forms a habit of reading and practices these from childhood. Reading habits, therefore, play a very crucial role in enabling a person to achieve practical efficiency. “Laws die but books never.” Indeed, books are the most suitable medium through which knowledge is transmitted from generation to generation (Opeyemi, 2022).
According to Brown (2021), reading is a process of negotiating meaning to the texts for understanding. In the case, reading is a way or process to gain information from a text. Reading consists of two related processes : word recognition and comprehension. Word recognition refers to the process of perceiving how written symbol correspond to one’s spoken language. Comprehension is the process of making sense of word, sentence and connected text. It is appropriate with McNamara (2021) who states that comprehension is the interpretation of the information in the text, the use of prior knowledge to interpret this information and ultimately, the construction of a coherent representation or picture in the reader’s mind of what the text is about. Based on Klingner (2017) reading comprehension is the process of constructing meaning by coordinating a number of difficult processes that consist of word reading, word and world knowledge, and fluency. From the declaration above, it can be concluded that reading comprehension is a kind of skill in reading which make the readers can create meaning from written text which make them able to understand the information in it. McNamara (2017) states that reading is an extraordinary achievement when one considers the number of levels and components that must be mastered. It means that when the reader read, the reader must understand and master some components of the text. According to Grellet (2019), reading is a constant process of guessing and what one brings to the text is often more important than what one finds in it. There are many symbols and writings that must be known in the text that is read.

Concept of Communication 
Skills Communication is the process of transmitting information and common understanding from one person to another, according to Lunenburg (2010). He also states that the word communication is derived from the Latin word „communis,‟ which means common. The definition emphasizes the fact that common understanding must occur from the exchange of information Reddy and Gopi, (2019) believe that communication means the exchange of thoughts and ideas with the intention of conveying information. Effective communication is all about transferring messages to others clearly and unambiguously with minimum distortion. For a successful life in any field, communication skills are of primary importance. Rajadurai (2015) defines communication as the art and process of creating and sharing ideas. It is an act of sending and receiving intended messages. Abou Youssef (2015) mentions that Schramm states that communication can be viewed as a „tool that differentiates human from other societies.‟ Berelson and Steiner define communication as the transference of information, ideas, emotions and skills through the use of symbols, words, pictures, figures, and graph. Rogers believes that, “Communication is the process of conveying ideas, information, and attitudes from the sender to a receiver for the important purposes.” She continues, Kar defines communication as “all those planned or unplanned processes that enable a person to influence others behavior.” Abou Youssef (2015) describes communications as “a process of transmitting ideas, information, and attitudes by the use of symbols, words, pictures, figures from the sender to a receiver, for influential intentions.” So communication is considered as a process by which message senders and receivers interact in a given social context. Whereas Grant (2022) believes that communication is the thread that holds all the essential leadership skills together.
Concept of Storytelling 
Storytelling or “oral literature” is artlessly defined as a story narration which means “the act or the process of telling or writing a story.” (Oxford advanced Learner‟s Dictionary,2016). It is also defined as telling a story publicly without the help of a written text, exclusively from the memory (Sorensen, 2004). In the opinion of Dujmovic, (2020) storytelling is the art of narrating a story from memory rather than reading it. As Gallets (2019) believes, storytelling is the oral presentation of a story from memory by an individual to a person or group of people. Sound effects, motions and props can also be used to enhance the delivery of the oral story presentation. Roney (2019) defines storytelling as the process when people use speech, story structure and mental imagery to communicate with the audience who also use mental imagery to communicate back with the teller mainly through body language and facial expression in a continuous communication cycle. Storytelling also defined as an oral activity where language and gestures are used colorfully to extemporize scenes in a sequence. Storytelling can be described as a process of connecting a chain of events and present them in the form of a story (Jupit et al., 2022). Usually, storytelling is an interactive art performance in which teller and audience can directly interact with each other. Storytelling can be personal and interpretive. Storytelling is defined as a humanistic model of communication where people break down complex knowledge into narratives that are shared amongst all cultures, particularly ancient cultures. However technology has impacted upon this tradition. In the current study, storytelling is simply defined as telling and writing stories.
Storytelling is a mystical and magical art form with a powerful communicative ability. It is an ancient legacy that dates back ever since humans existed (Atta-Alla, 2012). It is one of the oldest forms of entertainment. It is a useful communication tool that provides a method to transfer knowledge/rituals and cultural folklore and practices (Sorensen, 2022). Storytelling is an art and a strategy for teaching foreign languages if it is utilized wisely. According to Roney (2019) storytelling is co-creative and interactive. It is one of the most magnificent forms of art/communication known to humans. It holds the potential of being a highly effective educational tool. According to Miller and Pennycuff (2008), using storytelling in the classroom is a way of addressing literacy deficiency by developing oral language, reading comprehension and writing. Owing to the fact of the interconnected nature of the processes involved in reading and writing, storytelling is a primary pedagogical strategy that can be woven into instruction to increase students‟ competencies in all areas. Besides developing the academic performance of the students in the areas of reading and writing, storytelling also has the ability to introduce arts in education and motivate students to relate it to learning. As Roney (2016) claims, storytelling should not be seen as a cure–all solution for what deforms literacy programs in school. Indeed, it is only one of many strategies that can be utilized to help students become proficient and confident readers and writers. Yet it is an incredibly powerful tool. Its impact emerges from its deep-rooted nature as an interactive, instant, cocreative, personal and a whole means of communication. Storytelling has stood the test of time and up to this date stories still charm and inspire humanity. All that and more inspired the researcher to carry on with this enriching experiment.
The Importance of Storytelling
 Storytelling is a global art. It is probably the most predominant form of speech (Atta-Alla, 2022). Storytelling is a pre historic concept (Sorensen, 2022). Records of storytelling show that it has existed in many ancient civilization and languages, like Sanskrit, old German, Latin, Chinese, Greek, old Slavonic and Icelandic. Not to mention Arabic epics of course. Storytelling was a popular art form in the Arab culture, (Skeiker, 2021) and continues to be. Storytelling has always been tremendously popular. Over the past two decades, the interest in studying storytelling has grown enormously. The benefits of storytelling in pop culture are evidenced by the increasing number of stories (VanDecarr, 2023). Storytelling is a creative art that entertained humans over centuries and across cultures and its educational traits continues to serve teachers. The art of telling stories supplies a versatile tool for teaching a language. It makes students‟ minds more creative and provides the environments for language learning which is an experience and can be used with groups as well as individuals. Storytelling is regarded as an effective and alternative tool. It has a cross-cultural understanding role (Rokni and Qarajeh , 2014). Storytelling is fundamental in instruction and foreign language education (Atta-Alla, 2012). Studies show that storytelling has contributed significantly to the development of speaking and listening skills and in establishing students‟ confidence so that they can compose a story and experience with the language. Sanchez (2022) investigated developing linguistic skills through storytelling in the EFL classroom. The results showed that storytelling helped in improving the five linguistic skills in elementary EFL classes. These skills include listening, speaking, reading, writing and oral interaction. Karlsson (2022) also believes that storytelling is characterized as powerful, motivating and efficient. He states that “actual and fictitious information is quickly learnt, retained, instantly recalled and accurately applied when delivered in the form of a well-told story. Storytelling can include different sorts of materials, such as computerized materials, musical instruments, the internet, costumes, real objects, pictures decorations, not to mention school textbooks. As per Deacon and Murphey (2021) storytelling stimulates students‟ narrative brains in the foreign languages learning process. Tools such as summarizing, shadowing, retelling, action logging, news lettering and journal writing maximize student understanding and empathy. These strengthening activities allow students to respond profoundly to stories and experience change in their attitudes and perceptions. This leads to active interaction in and out of the classroom. Szwaj and Rejniewicz (2022) declared in the Creativity in Language Learning (CiLL) EU project manual that storytelling is a very rewarding language learning strategy as it introduces the language meaningfully in a combination of all four language skills: listening, speaking, reading and writing. Storytelling has a powerful effect on students. It establishes positive rapport between the instructor and the student and between classmates. Storytelling is an audio-vocal activity. The storyteller tells the story and the audience listens to it. Nevertheless, when it comes to foreign language learning, storytelling becomes a complicated activity that functions on many levels of conscious and sub-conscious knowledge and involves a set of communication skills resulting in the personalization of language content and an impactful long‐term learning.
Storytelling is regarded as a comprehensive mechanism, because speakers use their background knowledge and linguistic knowledge to create a meaningful message to the intended audience in all cases. Speakers activate relevant schemata from a particular context to transfer the message to the targeted audience (Rokni and Qarajeh, 2023). Storytelling is a useful conversational skill for students. This „Narrative approach‟ to language learning enables humans to use stories to regulate past experiences. Stories also have a natural appeal. Storytelling is an effective strategy for students to access the target language input in an enthralling context. (Collins and Ruhl, 2007). According to Nicholes (2022), preliminary study of accuracy development through computerized storytelling on student-generated computer-assisted language learning (CALL) results proved that after utilizing contextualized tenses videos, students were able to write stories using the target tenses and blending images of presentation software. This preliminary study explored how student-generated computer assisted language learning (CALL) materials benefitted students to acquire the correct verb tenses.
The Challenges of Using Storytelling in Reading Comprehension 
Storytelling as a pedagogical strategy is not new or unique. It is one of the most attainable teaching tools available for all instructors, precisely language instructors. It is broadly used in language instruction. It is a special activity that may be reserved for special times or all times. It can be utilized in all learning levels and ages for various objectives, as Atta-Alla (2022) states. Apparently it would seem that storytelling is too perfect to have any disadvantages. Thus, some challenges may hinder the use of storytelling in the classroom context. Every teacher is faced with the ultimate teaching challenge – the student who claims to have „nothing to write about.‟ A simple story can serve to help in this situation as Lockett (2021) claims. From the researcher‟s experience in the field of teaching and due to the restricted class time which is 45 minutes in schools, it is somehow difficult to integrate stories out of curriculum context because teachers have a fixed and planned schedule to stick to. Lack of tolerance in some societies makes some stories unacceptable, as they are seen as a bad influence. Students may harshly judge the characters or their choices and the outcomes if they do not empathize enough with them. Choice of stories can also affect the storytelling process. If the stories are not age appropriate or linguistically adequate to students‟ level they will not serve the desired purposes. Delivering a story needs a well-practiced teacher with fluent language ability and a good command of using proper rhythm and intonation in order to capture students‟ full attention. If the teacher does not meet all these requirements or at least half of them she/he may not be able to deliver the story properly and lose its value. Teacher‟s enthusiasm towards the story may affect students as well. When a teacher conveys a message through a story she/he strongly believes in, it will get through to students directly. When a teacher is blunt or disinterested in a story it will negatively impact upon him/her and most importantly the student, leading to the students‟ loss of attention. It is also generally accepted that getting today‟s students to speak grammatically correct English is becoming increasingly more challenging. On many occasions, students do not have good role models at home or in the community where they can hear the language properly used. This goes for older learners as well as the young as Lockett (2021) explains.
Storytelling Style and Assessment Techniques 
There are four major storytelling instructional styles according to Andrews et al., (2019); they collectively share a component that is stories. The four styles have distinctive definitions, purposes, uses of the story, and outcomes. Every style provides students with a temporally ordered sequence of information and utilizes an attention-focusing mechanism. These story types are described in details below:
1. Case-Based Instruction: Cases are stories that took place in the past. They are broadly used in contexts such as medical, law, and business schools. Case-based instruction resolves the problem and offers a solution, but the student is placed outside the story context. Students must figure out the main facts and events as they happened. Therefore, case studies have a historical nature. Because of that, cases do not allow students to change their outcomes or processes. To some extent, they must critically think and implement theories to the existing facts so that they form hypotheses about why the facts of the case happened. A key advantage of cases when compared to the other three types of stories is that they are imbued with authority which comes from the actual facts of the stories. 
2. Story-based instruction: Settles the problem, the solution, and the student all within the context of the story frames. The storyteller controls all of the information received by the student. Stories can be either fictional or nonfictional. They attempt to emotionally immerse students in the story‟s situation; deeper than any of the other three story types. For this reason, stories often told for entertainment‟s sake, often without following an instructional objective. A story seeks to express a series of events that are not necessarily in a chronological order.
3. Scenario-Based Instruction: Scenarios state fixed solution criteria, but not fixed solutions. Students are situated in a place that allows them to interact with the scenario and create different outcomes depending on their decisions and actions. They can be fictional or non-fictional. However, for purposes of instruction they often come from history. Many scenarios are taken from actual cases; they can be modified to suit the purpose of teaching and evaluation assessment. This ability to accurately measure learner responses in a scenario driven simulation, simulator, or instructional game makes scenarios effective area to try out new theories, methods and procedures for solving operational problems. Students can highly benefit from the experience. The main goal of scenario-driven instruction is to improve performance. 
4. Problem-Based Instruction: Is possibly the most convenient method for teaching students how to best solve badly structured problems that do not have optimal solution criteria or parameters. Problem-based instruction allows students to take control of their own learning procedures and activities. It uses a problem (fictional or non-fictional) as a mechanism for conveying knowledge to students. The instruction usually occurs in a team setting, where each team member comes up with a collaborative solution. An important aspect is that while the instructor assists the learning process, each student and the learning team take full charge of defining a way to solve the problem and then applying facts and skills to reach a solution. 
Stories used for instruction date back in history as far off as the spoken word. They will last whether theory bases for instructional storytelling are established or not. Likely, the use of instructional stories will remain whether empirical research emphasizes the domain or not. Constructing theories and empirical research contributions offer a better understanding of how to best compose and use such stories (Andrews et al., 2019) As for assessing storytelling ,it can be divided into two assessments: (1) Written storytelling and it is assessed by a written exam. (2) Oral storytelling and it is evaluated by a carefully designed rubric to measure students‟ oral storytelling presentation.
Impacts of Storytelling 
Many researchers have investigated effects of storytelling on improvement literacy development through storytelling and also find it as tools for teaching and improving literary skills on various areas. Mello’ (2019) has found through meta-analysis eight aspect regarding the use of storytelling as a pedagogical strategy through students’ retellings, measures of fluency, and writing samples from the students. He has found with the use of pre and posttest interview that the literacy improves through storytelling in academic areas including vocabulary acquisition, fluency, recalling information writing skills, self-awareness cultural knowledge and imagery. In addition to that, Eisner as citied in Miller & Pennycuff (2018) stated that with use of oral descriptive language, students’ experience of literature is developed. As it provides opportunities to develop students’ ability to increase in value and know the qualities conveyed in learning which in turn it develops their literacy skills in the classroom. According to Remenyi(2015) using storytelling as the medium of the performing arts is a key way of sharing knowledge among people as it makes participants to go to another setting and time place. Haven & Ducey (2017) also have found that storytelling is an effective tool for developing early literacy and it helps reading comprehension skills of the students. Besides that, storytelling is an effective means of developing students’ literacy and reading comprehension researchers have found them as tools to improve various language skills. The studies by the studies by Millo (2021); Phillips (2019) suggested that storytelling is an effective way of developing reading comprehension and literacy skills of the students. Storytelling is a great way which bridge “cultural divides” providing different interpretations of the main story that teacher is telling. It assists children connect their previous experiences with larger world provided in the text and it promote reading comprehension in proper way of developing capacity of all children academically. Ta'amneh (2018) has also investigated effects of storytelling in development of reading comprehension skills of EFL students. He has found storytelling as an effective method for developing students' different language skills. He further discussed storytelling as a teaching activity, can attract the students in the teaching process and facilitates the learning process. He also acknowledged that students should be given stories for reading or telling those which are particularly close to their real-life contexts. He found out that storytelling by the EFL teachers should be promoted as it helps as an effective teaching technique in developing the students' reading comprehension. Storytelling can be used as an effective strategy for students’ comprehension, especially for the students having reading comprehension problem. To boost up comprehension, teachers can help students monitor their own understanding as they read. One common strategy teacher often use in a whole-class format is to think-aloud (Goudvis & Harvey 2020). Traditional method of using text for stories which is not helpful in all contexts and every level of learners. Method of storytelling and story reading is effective for the children in many ways and its various impacts had been researched. Stories have enormous potential to help students overcome barriers that may be interfering with their learning processes.
Listening and speaking was the interested issue for the researchers. Miller & Pennycuff (2018) concluded that storytelling is an effective method that combines the aesthetic ways of understanding instruction and developing the academic performance of learner in the areas of reading and writing. It also has the ability to promote the arts in education and motivate children to connect with their learning for pursuing lifelong literacy. Abrahmson (2019) has explained that storytelling is a very foundation of the teaching profession which can be beneficial in improving students’ speaking as well as listening skills. Sharing of experiences through the device of storytelling enable individuals to build understanding between one another. In addition, Furlong (2023) stated that storytelling is universal characteristic and it is important for everyone for their daily lives that helps in fostering commination. He further indicated that storytelling is effective tool for developing and creating communication in group of students which can elect classroom participation of reluctant reader/writers and disenchanted English students who have only see English class as a place of large novels with little discussion of stories are meaningful to them. Moreover, Straková, (2021) wrote that storytelling belongs to language classroom as a valuable form of education and learning resource that enable and improve students’ speaking skills. according to Gallets (2015), storytelling enables learners’ speaking skills and it can be used as an intensive story reading to motivate adult students for reading in English in their spare time. Storytelling and story reading are the oldest form of education. Students are searching their memories for details of events they are orally presenting them and it will be easy for them to produce it as written form later National Council of Teachers of English (2019). They further indicated that to develop cooperative class and instructive way, teacher and students should use storytelling to improve learning. On the other hand, listening comprehension was also investigated by Al-Mansour & Al-Shorman (2021) who asserted that listening to stories, read aloud helped the students developed sound listening habits and at the same time paved the way to promote comprehension through consistent exposure to the interesting and meaningful content of the stories. He further found that reading story aloud has positive impact on language skills.

Effects of Storytelling and Story Reading 
In this part of literature, researchers have documented comparative studies which indicate effects of storytelling and story reaching in academic achievements of students in various areas. Sanaeifar (2018) investigated the effect of word exposure frequency through story reading and storytelling on learning collocations. He has found that the word exposure frequency through story reading and storytelling have statistically significant effect on collocation learning and also the story reading group performed better than the story telling group in learning collocations. In addition to that, the study by Gallets (2015) supports the notion that both story reading and storytelling can be used as part of an effective program for emerging readers. His finding suggests that storytellers are engaging in an activity that is enjoyable for students, and at the same time it can contribute to the educational process. His finding asserted that story reading and storytelling can both help children learn differently. Children who hear through story telling tend to remember more of the information than they hear from story reading. On the other hand, students who hear through telling stories appear to be more likely to show an understanding of formal elements of story structure. In both groups story reading and storytelling of students displayed a similar shift towards more slight types of understanding story meaning. His study shows the students in the story reading group improved more than the students in the storytelling group on three of five measures. In addition to that, Isbell, Sobol, Lindauer & Lowrance (2014) studied the impact of storytelling and reading stories on development of language and comprehension of three and five years old children through the experiential group of storytelling and story reading group. Their findings indicated improvement in both groups. However, the storytelling group have better comprehension which showed through their retelling of heard stories. They also suggest that storytelling need a greater use of the visual imagination than in story reading. They further indicated storytelling as an effective tool for engaging students in listening skills development. Another study by Rivera (2016) who found Storytelling and story reading the tools to enhance reading comprehension. He suggests that English learning and category of Storytelling and story reading help most of the students to write their own productions. Her finding indicates that the use of storytelling for interaction and through listening to classmates the improvement of students’ own work productivity. She adds, that by using storytelling students may demonstrate and show progress in comprehension, recalling information, and arrangement of events in the correct order.


CHAPTER THREE
RESEARCH METHODS
Introduction
	This chapter focuses attention on the techniques and procedure used in carrying out the research work and they are considered under the following sub-headings:
Research Design
Population of the Study
Samples and Sampling Techniques
Research Instrument
Validity of the Instrument
Reliability of the Instrument
Administration of the Instrument
Data Analysis
Research Design
This research is a survey type descriptive survey that seeks information from the respondents on the investigation on the role of storytelling in enhancing reading skill among primary school pupils in Ilorin west L.G.A Kwara state. Nwana (2013) says descriptive survey uses questionnaire to derive information from a sampled population in their natural setting. This purposeful selection of sampling by which its result can be generally needed on the population from which the sample is selected.
Population of the Study
The populations of this study are the students’ in secondary school in Ilorin West Local Government area of Kwara State.
Sample and Sampling Techniques
The research was carried out among the secondary school students’ in Ilorin West Local Government Area. Five secondary schools were selected using sampling techniques; in addition, twenty(20) students’ were randomly selected from each school making total number of one hundreds (100) students’ for the study.
Research Instrument 
The instrument for the study was questionnaire designed to collect information for the study. It was constructed after a careful and extensive study of the related literature.    
      The respondents were asked some information on the investigation the role of storytelling in enhancing reading skill among primary school pupils in Ilorin west L.G.A Kwara state. The first sets of questionnaire have two sections.
	Sections (A) elicit information on the personal data of the respondents.
Section B is made up of twenty (20) item questionnaire, a statement to which the respondents are to show their perception using 4 likert scale of Strongly Agreed (SA), Agreed (A), Disagreed
 (DA), and Strongly Disagreed (SD).               
The main data gathering instrument employed in collecting data for this study is the result obtained by student in secondary school timely examination and questionnaire were also administered to the same set of students.
Validity of the Instrument
	Face validity was established by giving initial drafts of the instrument to experts in measurement and evaluation departments in the college. 
	These experts subjected the instruments to vigorous scrutiny considering the purpose of the study and research questions. The aim was to ascertain the clarity and appropriateness of the language of the research questions. 
	The items and wordings in the questionnaire were checked. The researcher produced the final version of the instrument after the correction of errors found in their supervision. The instrument is valid because it was not gotten from one variable.
Reliability of Instrument
	The researcher ascertained the reliability of the instrument by using a test re-test method. As test-re-test method demands, questionnaires were administered each the five (5) selected schools summing up to (100) students randomly selected in Ilorin West Local government Area, separately at intervals of two weeks.
Administration of the Instrument
The research went from one school to another to get score obtained by the students in one of their timely examination result and after a long persistence, permission was granted.  The result was released to the researcher by the Examination Officer and the Vice Principal (Academic) of each school.
Data Analysis
The researcher analysis the result of the test and questionnaires administered to  in both private and public secondary school in Ilorin West local Government Area in Kwara State and it is based on frequency and simple percentage.

CHAPTER FOUR
RESULTS AND DISCUSSION
Introduction
This chapter of the researsch deals with the presentation of data collected through the administration of questionnaires, as well as the analysis, interpretation and discussion of findings of the study.
Presentation of Results
The questions that were asked in the course of this research were answered here using mean ratings while the hypotheses formulated were tested using chi-square statistics.
Analysis of Demographic Information of the Students	
This section presents the results of data obtained from the respondents in percentages. The variables were gender.
Table 1:Percentage Analysis of the Distribution of Respondents’Demographic Characteristics
	Variables
	Frequency
	Percentage (%)

	
Gender
	Male
	33
	33.00

	
	Female
	67
	67.00

	
	Total
	100
	100.0


Table 1 shows the respondents’ characteristics. It can be seen that male respondents are 33 (33%) and the female respondents are 67 (67%) which indicates that, there were more female respondents than the male respondents. 
Research Question 1: 1.	What is the effect of Storytelling in enhancing reading skills among primary school in Ilorin west?
Table 2: Mean ratings on the effect of Storytelling in enhancing reading skills
	S/N
	ITEMS
	SA
	A
	D
	SD
	X
	Decision

	1.
	I am a good reader
	60
	34
	4
	2
	3.52
	Accepted

	2.
	I enjoy reading aloud to my brothers at home
	25
	61
	6
	8
	3.27
	Accepted

	3.
	 I enjoy reading passages that are relevant to my culture
	41
	47
	7
	5
	3.24
	Accepted

	4.
	 I enjoy passages that are appropriate to my level
	44
	24
	29
	3
	3.09
	Accepted

	5.
	I enjoy developing my reading fluency and comprehension skills more with mobile-digital devices than with chalk and board.
	54
	26
	17
	3
	3.31
	Accepted

	
	Cluster mean.    
	3.00 Accepted


Source: field survey, 2024
The above table shows mean ratings of means score on does use effect of Storytelling in enhancing reading skills, in the study area. 1, 2, 3 4, and 5 produced negative results with mean ratings of 3.52, 3.27, 3.24, 3.09 and 3.31 and with a cluster mean of 3.00 which is equally way below the cutoff point of 3.00 which clearly shows that despite the fact that no significant difference between the effect of Storytelling in enhancing reading skills. Even the cluster mean is above the cutoff point of 3.00 which is an indication that effect of Storytelling in enhancing reading skills in the study area.
Research Question 2: Does the use effect of Storytelling in enhancing reading skills?
Table 3: Mean ratings on use effect of Storytelling in enhancing reading skills
	S/N
	ITEMS
	SA
	A
	D
	SD
	X
	Decision

	1.
	I enjoy developing my reading fluency and comprehension skills more with mobile-digital devices than with chalk and board.
	61
	27
	3
	9
	3.40
	Accepted

	2.
	 I have a reading partner for reading fluency and comprehension development
	55
	35
	6
	4
	3.41
	Accepted

	3.
	I like scoring my partner’s reading fluency and comprehension with progress monitoring chart
	43
	29
	27
	1
	3.14
	Accepted

	4.
	 It is always delighting to know my fluency and comprehension scores 
	33
	50
	11
	6
	3.10
	Accepted

	5.
	It is delighting forming mental images when reading for comprehension 
	54
	26
	17
	3
	3.31
	Accepted

	
	Cluster man
	3.30        Accepted


Source: field survey, 2024
Table two above shows mean ratings of means score on effect of Storytelling in enhancing reading skills, the study area. 1, 2, 3, 4 and 5 produced negative results with mean ratings of 3.40, 3.41, 3.14, 3.10 and 3.31 and with a cluster mean of 3.30 which is equally way below the cutoff point of 3.30 which clearly shows that despite the fact that no significant difference between the mean response of students effect of Storytelling in enhancing reading skills.
4.2.3 Research Question 3: Does storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding?
Table 4: Mean ratings Does storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding
	S/N
	ITEMS
	SA
	A
	D
	SD
	X
	Decision

	1.
	 I feel happy when I finish my reading assignment on schedule
	23
	59
	9
	9
	2.96
	Accepted

	2.
	I feel engaged doing out of class repeated reading activities with my friends
	42
	31
	23
	4
	3.11
	Accepted

	3.
	I enjoy Pair-reading-tutoring for reading fluency and comprehension development
	50
	34
	9
	7
	3.27
	Accepted

	4.
	I feel delighted when my teacher asks to know my areas of reading difficulty
	49
	36
	10
	5
	3.29
	Accepted

	5.
	Storytelling helped me to easily communicate and practice English in reading
	43
	36
	12
	9
	3.13
	Accepted

	
	Cluster mean
	
	
	
	
	3.10
	


Source: field survey, 2024 
The table above indicates means scores on Does storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding in the study area. Items l to 5 produced positive results which indicate that chemistry dialect has significant mean response of students on the learning of scientific methods and matching of their abilities through the laboratory experiences they are exposed to. The data obtained and analyzed produced mean ratings as follows; 2.96, 3.11, 3.27, 3.29 and 3.13 and a cluster mean of 3.10 which is above the cutoff point of 3.10, this shows that mean response of students on the Does storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding
Research Question 4: Does the as well as completing a gapped paragraph?
Table 5: Mean ratings on as well as completing a gapped paragraph?
	S/N
	ITEMS
	SA
	A
	D
	SD
	X
	Decision

	1.
	The use of storytelling can enhance interaction with teachers and classmates and make me interests to read many stories
	52
	33
	11
	4
	3.33
	Accepted

	2.
	Use of the storytelling makes me confidence to speak English in class and can enhance my interested in read storytelling
	69
	14
	11
	6
	3.46
	Accepted

	3.
	having trouble reading English while learning through storytelling
	39
	31
	23
	7
	3.02
	Accepted

	4.
	You do not understand the material being taught teachers using storytelling)
	70
	14
	11
	5
	3.49
	Accepted

	5.
	don’t like to learn English with storytelling
	43
	36
	12
	9
	3.13
	Accepted

	
	Cluster man
	3.00         Accepted


Source: field survey, 2024
Table four above shows mean ratings of means score on Does the as well as completing a gapped paragraph. 1, 2, 3, 4 and 5 produced negative results with mean ratings of 3.33, 3.46, 3.02, and 3.49 and 3.13 with a cluster mean of 3.00 which is equally way below the cutoff point of 3.00 which clearly shows that despite the fact that no significant mean response of students on the as well as completing a gapped paragraph.
Hypotheses Testing
The following hypotheses were tested using chi-square goodness of fit to find out investigation role of storytelling in enhancing reading skills among primary school Ilorin west Local Government Area.
Research Hypothesis 1: No any significant effect of Storytelling in enhancing reading skills among primary school in Ilorin west.
Table 6: Chi-square test of the effect of Storytelling enhancing reading skills among primary school in Ilorin west.
	Response
	O
	E
	DF
	X2cal
	X2tab
	Sig.
	Remark

	SA
	416
	100
	    24     132.65    36.42      0.05      Rejected

	A
	333
	100
	

	D
	110
	100
	

	SD
	41
	100
	


Source: field survey, 2024
In the table above, the calculated chi-square value of 132.65is greater than the critical value of 36.42 at 0.05 level of significance with 24 as the degree of freedom. The null hypothesis is rejected thereby accepting the alternative hypothesis which implies that the students effect of Storytelling enhancing reading skills among primary school in Ilorin west 
Hypothesis Two: any significant differences between in storytelling improve children’s abilities of both reading and comprehending separate sentences and decoding, as well as completing a gapped paragraph.
Table 7: Chi-square test of the students on storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding, as well as completing a gapped paragraph.
	Response
	O
	E
	DF
	X2cal
	X2tab
	Sig.
	Remark

	SA
	437
	100
	  24        129.59    36.42      0.05      Rejected

	A
	288
	100
	

	D
	119
	100
	

	SD
	56
	100
	


In the table above, the chi-square calculated value of 129.59 is greater than the critical value of 36.42 with 24 as the degree of freedom, at 0.05 level of significance. The null hypothesis is therefore rejected and the alternative hypothesis accepted implying therefore that, Students on the storytelling improve children’s abilities of both reading-comprehending separate sentences and decoding, as well as completing a gapped paragraph.
4.3 Discussion of Findings
This section delineates the depiction of the research finding of the study and the discussion dealing with the data investigated and collected from the observation, pretest and post-test. The presentation of this section is divided into two. The first section discusses the research finding from the Chi- square and the second section elaborates the research finding of the Chi- square. Before implementing the storytelling activities, the students in both groups were informed by the researcher about the teaching program. This is according to what (Feez, 2021) postulates that what is to be learnt should be made clear to the students. English language was the primary language of interaction throughout all the stages of the experiment. The selection of suitable materials (stories) was considered very paramount in the implementation of the story telling intervention in the course of the study. The stories used were carefully selected based on the characteristics of the learners in both groups. Gestures and dramatization were used to show a character’s behaviour, emotions and expression. Data gathered through observation showed that the students enjoyed the stories as the researcher explained the story expressively. After telling the story, the students were asked to think of the moral values of the stories and retell the stories to demonstrate comprehension and oral communication skills.
With respect to the Chi-square results, the analysis showed that there is a statistically significant difference between the experimental and control group after the intervention. These results suggest that intervention with storytelling had a positive impact on primary school students’ reading, writing and oral communication skills. The students improved in their literacy development, thereby establishing that inquiry based instruction through storytelling is a key to developing critical thinking, reading, writing and oral communication skills among primary school students in Ilorin West Local Government area of Kwara state.






CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study explored the investigating the role of storytelling in enhancing reading skills among primary school Ilorin west Local Government Area. The major problem that inspired the conduct of the study was the predominant use of traditional instructional method in teaching reading skills to primary school pupils irrespective of their learning conditions, in the State. The study has a sample size of 100 student  drawn from five primary schools- one each schools. Similarly, five null-hypotheses were formulated and statistically tested at alpha 0.05 levels of significance. These hypotheses revolved on interest at pre-and-post-tests of pupils. The hypotheses also tested reading fluency between boys and girls; reading fluency between rural and urban pupils; reading comprehension level between boys and 56 girls; and reading comprehension between rural and urban pupils with reading difficulties as the result of exposure to Storytelling Strategies in Kwara State.
Related and Independent Samples t-tests were employed to test the null-hypotheses accordingly. The findings of the study are there was significant difference in the level of interest between pre-and-post-tests; and there was significant difference in the level of reading comprehension between rural and urban pupils with reading difficulties exposed to Storytelling Strategy in Kwara State.
Conclusion
Investigating the role of storytelling in enhancing reading skills among primary school Ilorin west Local Government Area. Storytelling had a positive impact on Nigeria primary school students’ reading, writing and communication skills; since the participants in the experimental groups showed a significant improvement. It was also discovered that storytelling embedded within the inquiry-based instruction as a constructivist learning, whereby students’ ideas are the basis for activities makes for faster literacy development (Essien, 2015). Inquiry based instruction which comes under the umbrella of inductive learning is relevant in coaching students for literacy development because in it learners become active participants and this has a significant role to play in literacy development. We recommend that primary school teachers should select suitable stories along with adequate materials and a good pedagogically methodology, like inquiry based method to inspire students’ creativity and motivation for literacy development. We recommend also that further research may consider the use of storytelling and story reading for enhancing not only literacy skills but also oral communication and other language skills.
Implication of the Study
	The implication of this study is first to the teachers that discover the great importance or the subject matter. As for the student more of them would develop better interest in the subject matter and they would be more occupied an economically stable in the course of study before graduation
Based on the findings of the study, publishers of primary school reading materials should be converting their materials into multimedia elements. This was due to the impact this study reveals that storytelling has on pupils with reading difficulties. The review on mobile leaning devices and software applications for digital Storytelling would offer tremendous assistance in this respect.
Recommendations
Considering the place of interest, reading fluency and comprehension of pupils with reading difficulties socio-economically, particularly in the present competitive digital era, the following recommendations were made based on the findings of the study: 
1.  Students should be encourage to study and read in groups as well as narrating stories that has to do with passages in English Language textbooks.. 
2.  Primary school administrators, particularly the headmasters in the public primary schools, should encourage their teachers to pursue additional digital and visual literacy skills through in-house staff training. With this effort, primary school teachers in the state would gradually acquire the necessary digital and visual literacy skills to integrate mobile-learning Strategy into their various schools.
3. Curriculum planners should among other factors, consider the plight of diffluent reader who are reading with difficulties in class five. By designing ICT based instructional material using mobile devices, that would be amiable to both gender and school’s locations
4. Publishers of the primary schools reading text should start thinking of converting their books into multimodal digital-text. The publishers have options of converting their books inform of e-Reader- audio format only, or digital storytelling format such as in this study incorporating three digital elements
Limitation of the Study
	This study was carried out in Ilorin-West local government area in Kwara State of Nigeria. Five secondary school were selected and the study was limited to the secondary school classes due to the financial problem, bad road, time limit in order to enhance a thorough and a reliable research work.
Suggestions for Further Studies 
Owing to the limitations of this study, the following areas are suggested for further studies: 
1. Impact of Short Film on Interest, Reading Fluency and Comprehension of Pupils with reading difficulties.
2. Impact of Digital-Text on Interest, Reading Fluency and Comprehension of Pupils with reading difficulties, and 
3. Impact of Digital Storytelling Strategies Across Curriculum of Pupils with reading difficulties.
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EKITI STATE UNIVERSITY, ADO EKITI AFFILIATED TO 
KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF ENGLISH  EDUCATION  
SCIENCE, SCHOOL OF SCIENCE
QUESTIONNAIRE INVESTIGATION THE ROLE OF STORYTELLING IN ENHANCING READING SKILLS AMONG PRIMARY SCHOOL WEST LOCAL GOVERNMENT AREA OF KWARA STATE  
Dear Respondent,
               The purpose of this questionnaire is to collect data for my research work titled “Investigation The Role Of Storytelling In Enhancing Reading Skills Among Primary School West Local Government Area Of Kwara State”.
             Your sincere response to the questions will be highly appreciated and every information will be given a confidential treatment.

Yours sincerely,
	
SECTION A:  Fill the gaps with your information 
Name of school:_____________________________________________
Sex:  Male (    )    Female (    )
Class: _____________________________
SECTION B:
Tick (   ) any of the 4-points rating scale to indicate your level of agreement: 4-points scale- (SA) – strongly Agree (A)- Agree    (D) – Disagree (SD) – Strongly disagree 
	S/N
	                                    STATEMENTS
	SA
	A
	D
	SD

	1. 
	I am a good reader
	
	
	
	

	2. 
	I enjoy reading aloud to my brothers at home
	
	
	
	

	3. 
	 I enjoy reading passages that are relevant to my culture
	
	
	
	

	4. 
	 I enjoy passages that are appropriate to my level
	
	
	
	

	5. 
	I enjoy developing my reading fluency and comprehension skills more with mobile-digital devices than with chalk and board.
	
	
	
	

	6. 
	 I have a reading partner for reading fluency and comprehension development
	
	
	
	

	7. 
	I like scoring my partner’s reading fluency and comprehension with progress monitoring chart
	
	
	
	

	8. 
	 It is always delighting to know my fluency and comprehension scores 
	
	
	
	

	9. 
	It is delighting forming mental images when reading for comprehension 
	
	
	
	

	10. 
	 I like reading comprehension questions that make me think
	
	
	
	

	11. 
	 I feel happy when I finish my reading assignment on schedule
	
	
	
	

	12. 
	I feel engaged doing out of class repeated reading activities with my friends
	
	
	
	

	13. 
	I enjoy Pair-reading-tutoring for reading fluency and comprehension development
	
	
	
	

	14. 
	I feel delighted when my teacher asks to know my areas of reading difficulty
	
	
	
	

	15. 
	Storytelling helped me to easily communicate and practice English in reading
	
	
	
	

	16. 
	The use of storytelling can enhance interaction with teachers and classmates and make me interests to read many stories
	
	
	
	

	17. 
	Use of the storytelling makes me confidence to speak English in class and can enhance my interested in read storytelling
	
	
	
	

	18. 
	having trouble reading English while learning through storytelling
	
	
	
	

	19. 
	You do not understand the material being taught teachers using storytelling)
	
	
	
	

	20. 
	don’t like to learn English with storytelling
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