ASSESSMENT OF IMPLEMENTATION OF BUSINESS EDUCATION CURRICULUM IN KWARA STATE COLLEGE OF EDUCATION


BY

AWOYALE KEHINDE MARY
EKSU/IL/S0/20/0010


A RESEARCH PROJECT SUBMITTED TO THE FACULTY OF EDUCATION, EKITI STATE UNIVERSITY, ADO-EKITI, NIGERIA 

IN PARTIAL FULFILMENT OF THE REQUIREMENTS FOR THE AWARD OF BACHELOR OF EDUCATION (B.Sc Ed) DEGREE IN BUSINESS EDUCATION


NOVEMBER, 2024.
CERTIFICATION
This research project was carried out by school of vocational, Department of Business education, Ekiti State University, Ado Ekiti, in Affiliation with Kwara State College of Education Ilorin. 





Dr. (Mrs.) K.A.Aluko		 ______________	   _____________
Name of Supervisor			   Signature 	             Date 








[bookmark: _GoBack]

_________________	______________	      ____________
External Examiner		  Signature		 Date 





DEDICATION
This project is dedicated to the glory of Almighty God the greatest of all the greatest the omnipotent the Author and finisher of life who had made it possible for me to complete this course of study. May his name be praise forever and myself.


ACKNOWLEDGEMENTS 
All praise and thanks goes to Almighty God for his mercy, grace, protection, guidance and blessing of life and the privilege given to me for the complement of my programme successfully.
I would like to express my deep and sincere gratitude to my project supervisor, Dr. (Mrs.)K.AAluko for giving me opportunity to do the research and spared her time out of the limited time to take critical look into the write up of the project. Ma! May God bless you abundantly (Amin).
I also wish to appreciate my H.O.D in person of Mr. Adefila and other lecturers in the department of Business Education, may God decorate your life with blessings and may your life begin to glitter with pleasant surprises. 
My sincere gratitude also goes to the entire lectures in the department of Business Educationfor their efforts both morally and academically. God bless you all.
My sincere gratitude also goes to my lovely parents Mr. and Mrs. AWOYALE for their love, caring, advice and financial support throughout the program. I pray that Almighty Allah make them live long to eat the fruits of their labour (Amen).
Lastly my deep gratitude goes to my lovely sisterMrs. Joshua Odunola and Mr. Joshua James for their love and support May Almighty God bless them abundantly (Amen).


ABSTRACT
The study is carried out in Kwara State Colleges of Education specifically to determine the assessment of implementation of Business Education curriculum in Kwara State College of Education, Ilorin, in relation to the standards stipulated by the National Commission for Colleges of Education (NCCE). The study adopted the ex-post facto research design and was guided by three (3) research questions. The population of the study consist of one hundred and ninety (190) NCE III students in Kwara State Colleges of Education, Ilorin, Nigeria. The data for the study was collected through direct observation using the NCCE benchmarks as inventory and analyzed using ratio and percentage scores. It was found that lecturers and physical facilities were adequate in few The Colleges. Equipment and supplies in the Typing labs, Shorthand studios and Model offices were discovered to be grossly inadequate in the sampled Colleges. It was concluded that students undergoing the programme are learning without the necessary and required facilities/resources. Consequently, it was recommended among others that facilities/resources should be adequately provided and maintained. Also the NCCE should carry out proactive monitoring of Colleges in terms of curriculum implementation, resources and maintenance in order to ensure that stipulated standard are met and remedies put in place as the case may be.
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SCHAPTER ONE
BACKGROUND OF STUDY
1.1   Introduction
Business Education is an aspect of general education program. Aliyu (2020) describes Business Education as the Education for the acquisition and development of skills and competencies, attitudes and attributes which are necessary for efficiency of the economic system. It is the intellectual and vocational preparation of people for earning a living in the contemporary industrial and business administration and economic understanding. One can as well agree that Business Education is the instruction given in tertiary institutions to prepare students for jobs in teaching, industries, administration and entrepreneurship. In Nigeria higher Education system, Business Education is offered in the faculties of Education of universities and colleges of Education.
Business Education, either in the University or Colleges of Education affords its recipient teaching mastery in Business subject, necessary competencies in professional Education, functional general Education for life, skills to undertake research and additional learning experiences through in-service program (Ndinechi, 2022). College of Education is one of the post-secondary Education institutions in Nigeria, designed specifically to train and prepare students for the teaching industry. Moreover, Colleges of Education provide exposure and learning for prospective teachers at the level of the Nigerian Certificate of Education (NCE) in instructional methodology/pedagogy and theories of instruction and curriculum. Similarly, apart from the professional and general Education courses, students of the College are also exposed to their chosen subject area of either Office and Technology Management Education (OTME), Marketing Accounting Education and Entrepreneurship Education which is Business Education. In order to implement and achieve these lofty objectives of Business Education at Colleges of Education, the National Commission for Colleges of Education (NCCE) which is the government regulatory and supervisory agency for the Colleges of Education in Nigeria stipulates the minimum standards for courses offered and resource inputs that need to be available for the establishment and administration of Business Education program at that level. Moreover, the National Policy on Education (NPE) (2018) stipulates that the minimum entry qualification into the teaching profession shall be the Nigeria Certificate on Education (NCE). Business Education program at the Colleges of Education is designed to achieve the following objectives according to the National Commission for Colleges of Education (2021); 
i) To produce well qualified and competent NCE graduates in Business subjects who will be able to teach Business subjects in the secondary schools and other related educational institutions.
 ii) To produce NCE Business teachers who will be able to inculcate the vocational aspects of Business Education into the society.
 iii) To produce NCE Business teachers who will be involved in the much desired revolution at vocational development right from primary and secondary schools.
iv) To equip students with necessary competencies so as to qualify them for a Post-NCE degree program in Business Education.
 v) To equip graduates with the right skills that will enable them to engage in a life of work in the office as well as for self-employment.
 The NCCE (2020) classified resources in Business Education into the following: Physical Facilities (this includes classrooms, staff offices, libraries, typing laboratories, model offices and shorthand studios), Equipment and supplies (this includes the computers, photocopiers, tape – recorders, headphones, perforators, punching machines, stopwatch, stapling machine and others), Personnel (this includes the lecturers, instructors, technologists, and support staff).
The curriculum is at the heart of the education process: it sets out what is to be learned, and how and when it is to be taught. It underpins all other parts of the system: it guides the day to day experiences of the classroom, it forms the basis for teacher training programs, the content of textbooks and other materials, it determines how learning is assessed through the examinations systems, how standards are developed and how performance is monitored through school inspection and supervision systems. According to Ahmadi and Lukman (2015), curriculum is said to be a specification about the practice of teaching which involves pragmatic efficacy of the learners’ experiences. Experience as a general concept comprises knowledge of or skill of something or some events gained through involvement in or exposure to that thing or event. In this wise, curriculum is an important element of education in which overall objectives of education depend largely on the nature of the curriculum (NERDC, 2018). The mandate of the teacher training program at the Nigerian Certificate in Education (NCE) level, which is the recognized minimum teaching qualification in Nigeria, is to produce quality teachers for the Basic Education sub-sector. According to National Commission for Colleges of Education, NCCE, (2021), if NCE is to remain relevant to the sub-sector it is intended to serve, it must do more than it is presently doing. It must prepare teachers with knowledge and skills required to teach effectively at the different levels and areas of basic education program.
Periodically, NCCE embark on a major reform, where the curriculum is felt to be outdated and out of line with emerging economic and social needs. Typically, this will come in response to a shift in economic and labor market policy that point in a new direction; moving to a knowledge economy and becoming more competitive globally in an increasing technological world. It may also result from evidence that learning outcomes are low (though this may not be the fault of the curriculum), a political decision, or a major societal change (Massimo, 2019). Effective delivery of the curriculum relies on other parts of the system: a well-structured and relevant curriculum itself is no guarantee of the desired learning outcomes. Teachers require the appropriate skills, combined with other resources to enable effective learning. Curriculum reform needs to also to include reform of teaching and learning materials, re-orienting and preparing teachers, and changes to how learning is assessed.
Etymologically, the word curriculum was coined from the Latin word “currere” meaning “race course”, referring to the course of deeds and experiences through which children grow to become mature adults (Collins English Dictionary, 2021). Curriculum is the set of courses and their contents offered at a school or university. A curriculum is prescriptive and is based on a more general syllabus, which merely specify what topics must be understood, and to what level to achieve a particular grade or standard. That is, a curriculum may be referred to as all courses offered at a school. According to Kelly (2018), “Curriculum is all the learning which is planned and guided by the school, whether it is carried out in groups or individually, inside or outside the school”. In other words, curriculum specifies in advance what we are seeking to achieve and how we are to go about it. Offorma (2015) sees curriculum as a planned leaning experience offered to a learner in school, adding that it is a program of studies made up of three components program of studies, program of activities and program of guidance. Hence the meaning of the term curriculum has also been changed to meet the needs of education of different courses of studies.
Blenkin (2021) defined curriculum as a body of knowledge contents and or subjects. That is, curriculum is the process by which knowledge and skills are transmitted or delivered to learners by the most effective methods that can be devised. Curriculum is an organized plan of course outlined with the objectives and learning experience to be used for achievement of these objectives. In a wider perspective, it is a way of preparing individuals to become productive citizens and useful member of the society to which they belong. Thus, curriculum is a tool of education to educate and humanize the whole man. Modern interpretation sees the curriculum as all the knowledge and experience got by a child in and out of the school walls, either on the time table or outside it i.e the experiences the learner has regardless of when or how they take place (Akinsola and Abe, 2020). Jeffs and Smith (2010) argued that the notion of curriculum provides a central dividing line between formal and informal education.
Recognizing the fact that some informal educators adopted curriculum theory and practice as a desire to be clear about content, and the approaches to the curriculum which focus on objectives and detailed program appear to be compatible with all round development of the learner. Many educationists that have discussed the issue of curriculum implementation in Africa identified it as the major setback for attaining goals of education in Africa (Obinna, 2017). Curriculum implementation entails putting into practice the officially prescribed courses of study, syllabus and subjects (Chikumbi&Makamure,2015).Mkpa (2017) defined curriculum implementation as the task of translating the curriculum document in to the operating curriculum by the combined efforts of the students, teachers and others concerned. That is, curriculum implementation demands concerted efforts of end-users of the curriculum for its effective implementation at all levels in order to achieve the desired goals. Garba (2018) described curriculum implementation as putting the curriculum into work for the achievement of the goals for which the curriculum is designed. In his conception of curriculum implementation, Okebukola (2018) defined it as the transition of the objectives of the curriculum from paper to practice. That is only effective curriculum implementation ensures achievement of the objectives for which the curriculum was designed to attain. Ivowi (2018) supported the assertion by defining curriculum implementation as the translation of theory into practice, or proposal into action. According to Onyeachu (2018), curriculum implementation is the process of putting all that have been planned as a curriculum document into practice in the classroom through the combined efforts of teachers, learners, school administrators, parents as well as interaction with physical facilities, instructional materials, psychological and social environments”. At this juncture, it could be said that putting the curriculum into operation requires an implementation agent.
The teacher is identified as the agent in the curriculum implementation process. Curriculum implementation therefore refers to how the planned or officially designed course of study is translated by the teacher into syllabus, scheme of work and lessons to be delivered to students. The above definitions show that effective curriculum implementation involves interaction within the teachers, learners and other stakeholders in education geared towards achieving the objectives of education. Obanya (2018) defined implementation of curriculum as day-to-day activities which school management and classroom teachers undertake in the pursuit of the objective of any given curriculum. Obinna(2017) contends that effective curriculum is the one that reflects what “the learner” eventually takes away from an educational experience. Obinna noted that in many cases, there would be gap between the intended curriculum and the learned curriculum and defined effective curriculum implementation as concerned with narrowing such a gap as much as possible. Teachers most at times are not involved during policy formulation even though they are expected to implement this curriculum.
A major setback in effective curriculum implementation is the problem of unqualified teachers especially specialist teacher in area like ICT and technical subjects. In recent times, curriculum is designed up to implementation without adequate manpower to translate these documents into reality. Ajibola (2018) pointed out that most of the teachers are not qualified to teach the subject introduced in the curriculum. The successful implementation of a curriculum to a large extent is determined by teachers. Curriculum implementation is a well-researched subject that requires the collaborative efforts of all educational stakeholders to ensure its effectiveness. It is necessary to note that implementation is actualized, when there is effective translation of policies into practice (Okebukola, 2018).
The goal of business education is the production of manpower that possess the requisite knowledge, skills and attitude for harnessing other resources and bringing them into a cooperate relationship, yielding the goods and services demanded by the society for the satisfaction of their wants. But the curriculum as well as its implementation has turned the goal of business education to be in the opposite (Nnandi, 2018), The observation of Offorma (2020) explain the problems encountered in schools during implementation of curriculum to be lack of qualified and competent teachers that can effectively handle the prescribed curriculum also unavailability of relevant instructional resources is another impediment to curriculum implementation even where those resources are available especially in federal colleges of education are not fully utilized for effective implementation of curriculum.
An effective curriculum provides teachers, students, administrators and community stakeholders with a measurable plan and structure for implementation of a quality education. The curriculum identifies the learning outcomes standard and core competencies that students must demonstrate before advancing to the next level .Implementation is the realization of an application or execution of a plan, idea model, design, specification, standard or policy. Implementation is usually done by the teachers who have to interpret a curriculum and decide on how to select the contents of the subject matter. They also decide on the appropriate methods of teaching, instructional resources and evaluate the processed product of their functions in order to know whether or not the curriculum has been implemented in the right direction. The teacher is the closest to the learner among those concerned with curriculum implementation. The decision of the teacher is the uppermost in the actual curriculum delivery. His professional status and quality counts a lot in the overall decision taking about any given curriculum. Curriculum, for any level of education, requires the teacher as a chief substance in the decision making about the delivery (Ivowi, 2021).
Teacher`s quality is therefore, the single factor that makes a difference in effective curriculum implementation.  A well planned program may likely fail if at the stage of implementation the necessary resources are not supplied. Business education is a skill and practical based discipline. Therefore, instructional materials are highly required for its effective implementation. Instructional resources are facilities that facilitate the achievement of the goals of education. However, the success of any program is dependent on the available resources. Azuka, in Moses (2010) submitted that the success or failure of any classroom interaction depends to a large extent on the availability and functionality of instructional materials, the teacher and the curriculum. Successful curriculum implementation depends to a large extent on the availability and utilization of adequate instructional resources. Instructional resources are all the resources a teacher uses to help explain or elucidate the topic/content/subject to the learner so that he is able to fully comprehend the topic.
Availability and adequacy of relevant equipment, materials and tools in teaching facilitates learning, stimulate both teachers and students and enhances effective implementation. A cursory look at the nation`s colleges of education seems to show that the schools are struggling with limited resources and dilapidated/out- dated instructional facilities. Furthermore, it appears that Nigerians in the last few years are dissatisfied with the outputs of these schools of learning. The classrooms seem overcrowded with little or no relevant and adequate learning facilities. Even the school personnel appear to be in short supply. In view of this, Moses (2010) maintained that by inference, instructional resources have been positively linked with educational efficiency, students‟ academic performance and their capabilities when they leave school.
This unwholesome situation of education in Nigeria has subsequently brought a growing concern about the quality and quantity of trained teachers and facilities in our schools. As the public intensifies its criticisms of the education system in Nigeria, experts in education and related field are also intensifying their search for the enhancement of quality education at all levels. Based on the highlighted variables, the study was carried out to assess the level of implementation of Business Education Curriculum in Colleges of Education in Ilorin, Kwara state.
Nigeria has six(6) geo-political zones, North-central is one of them with seven (7) states, which are Benue, Kogi, kwara, Nasarawa, Niger, Plateau states and FCT Abuja and the colleges of education in these states that offered business education program are eight (8) in number which include college of education Ilorin, college of education Minna Niger state , Federal college of education kontangora Niger state, college of education Ilorin Kwara state, Niger state college of education, college of education zuba Abuja, Federal college of education okenekogi state and kogi state college of education Ankpa .Curriculum has existed in the formal sector in Nigeria with the advent of western civilization from the colonial administration of the country. Prior to this period, education was mainly in the form of non-formal form of apprenticeship mode by which the master trained his apprentice for a period of three to five years, depending on the ease with which skills were acquire and appropriately demonstrated. With formal education, colonial masters brought to Nigeria the curriculum in use in their countries, probably with some modifications to fit the philosophy and objectives of the education. Soon after independence in 1960, the need to have indigenous school curricula became a matter for frequent discussion and agitation.
In 1969 National curriculum conference held in Lagos which gave birth to Vocational Education also Nigerian secondary schools Business Studies Projects was developed between 1981 to 1985 with students hand books and teacher‟s guides for junior secondary (JS) 1- 3 and separate books on commerce. Book-Keeping and Accounting, Typewriting and Shorthand intended for senior secondary(SS) The goal of business education is the production of manpower that possess the requisite knowledge, skills and attitude for  harnessing other resources and bringing them into a cooperate relationship, yielding the goods and services demanded by the society for the satisfaction of their wants. But the curriculum as well as its implementation has turned the goal of business education to be in the opposite (Nnandi, 2020), The observation of Offorma (2022) explain the problems encountered in schools during implementation of curriculum to be lack of qualified and competent teachers that can effectively handle the prescribed curriculum also unavailability of relevant instructional resources is another impediment to curriculum implementation even where those resources are available especially in federal colleges of education are not fully utilized for effective implementation of curriculum. An effective curriculum provides teachers, students, administrators and community stakeholders with a measurable plan and structure for implementation of a quality education. The curriculum identifies the learning outcomes standard and core competencies that students must demonstrate before advancing to the next level .Implementation is the realization of an application or execution of a plan, idea model, design, specification, standard or policy. Implementation is usually done by the teachers who have to interpret a curriculum and decide on how to select the contents of the subject matter. They also decide on the appropriate methods of teaching, instructional resources and evaluate the processed product of their functions in order to know whether or not the curriculum has been implemented in the right direction.
In view of this, Moses (2021) maintained that by inference, instructional resources have been positively linked with educational efficiency, students‟ academic performance and their capabilities when they leave school. This unwholesome situation of education in Nigeria has subsequently brought a growing concern about the quality and quantity of trained teachers and facilities in our schools. As the public intensifies its criticisms of the education system in Nigeria, experts in education and related field are also intensifying their search for the enhancement of quality education at all levels. Based on the highlighted variables, the study was carried out to assess the level of implementation of Business Education Curriculum in College of Education in Ilorin, kwara state  North- central Geo-political Zone of Nigeria.

1.2 Statement of the Problem
More than anything else, instructional resources and facilities are very necessary for the utmost realization of the goals of Education. In this era of accelerated technological development, modern instructional facilities and equipment are not only important, they are expected to be available in a reasonable state and properly utilized. Azih (2018) found that students offering Business Education in schools find it difficult to acquire the needed skills and competencies as a result of lack of adequate resources in the schools. This situation in the teaching and learning of Business Education has been of great concern to Educators and the decline in students’ achievement may not be unconnected with the poor learning environment created by the state of limited instructional facilities.
On the other hand, the number of students appears to have out-paced the available resources. To this end, the need to match the growing students’ enrolment with a corresponding increase in the provision of relevant and modern learning resources cannot be under estimated. However, it is pathetic to note that Nigeria tertiary institutions seem to be fast declining, especially in the area of resources required for the Educational processes. The teaching of Business Education in Nigeria Colleges of Education stimulates curiosity with regards to the effectiveness of the curriculum implementation.
Consequently, this present study tends to fill the gaps that are identified and specifically assess extent of implementation of minimum standard of Business Education by Colleges of Education in Ilorin as stipulated by the National Commission for Colleges of Education (NCCE).
In view of the foregoing, this study sought to investigate the extent of the Implementation of the Minimum Standard for business Education Program in Colleges of Education in Ilorin North-central, Nigeria.

 1.3 Objectives of the study 
The general objective of the study is to assess the extent of implementation of minimum standard of Business Education program in Colleges of Education in Ilorin as stipulated by the National Commission for Colleges of Education (NCCE). The study shall specifically assess: 
I) The adequacy of lecturers available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education. 
II) The adequacy of physical facilities available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education. 
III) The adequacy of equipment and supplies in the computer laboratories for the implementation of the Business Education program at the College of Education in ilorin in relation to NCCE Standards.

 1.4 Research Questions
 The following research questions guided the study: 
I) How adequate are the lecturers available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education? 
II) How adequate are the physical facilities available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education? 
III) How adequate are the equipment and supplies available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education?

1.5 Research Hypotheses
In line with the specific objectives and research questions, the following null hypotheses were tested. 
I. Adequate Lecturers availability have no significant influence on implementation of business education curriculum in colleges of education Ilorin Nigeria. 
II. Adequate physical facilities availability have no significant influence on implementation of Business education curriculum in colleges of education Ilorin Nigeria.
 III. Adequate availability of equipment and supply of resources have no significant influence on effective implementation of business Education curriculum in college of Education Ilorin Nigeria.

1.6 Significance of the Study 
Findings of this study are expected to be beneficial to the following: National commission for colleges of education, Management of colleges of education, lecturers, students, educational planners and government. The National Commission for Colleges of Education (NCCE) will benefit from the research by knowing the areas where the curriculum is lacking and improve in the subsequent review. The management of colleges of education will also benefit from the findings of this study by ensuring effective utilization of instructional resources for effective implementation of curriculum. It will also be of significance to academic staff of the institutions by adopting appropriate instructional competences for actualization of effective implementation of curriculum.
Students of the institutions will also benefit from this study as appropriate instructional resources are to be supplied for the acquisition of requisite skills for employability. Lecturers who are the implementers of the curriculum will benefit from the study by making instructional resources available there by encourage effective teaching and learning. Educational planners will also benefit from the finding of this study where educational resources that business education curriculum is lacking which will be to include them in the subsequent review. Government both federal and states who fund the program will benefit from the findings of this study where recommendations in respect of appropriate instructional resources will forwarded to the government to inject more funds to business education program for effective curriculum implementation. 

1.7 Delimitation of the Study
 The study is also delimited to use of Lecturers instructional competences Availability of instructional resources, academic qualification of lecturers and effective utilization of instructional resources in business education curriculum implementation in College of Education, Iloirn, Nigeria this is because they are the variables that measure the effectiveness of the Curriculum at the implementation level. It is also delimited to NCE III students of business education program in the college of education because they are among the beneficiaries of the study.







CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter presents the reviewed related literature on the assessment of implementation of business education curriculum in kwara state college of education, Nigeria. The chapter is presented under the following sub-heading;
· Conceptual review
· Concept of Business education
· Concept of Curriculum Implementation
· Strategies for Curriculum Implementation at Tertiary Level of Nigerian Education
· Instructional Resources in Business Education
· Academic Qualification of Business Education Teachers
· Assessment of implementation of 2020 business education
· Review of Empirical Studies 

Conceptual Review
2.1 Concept of Business Education
Business education program has no single acceptable definition this is because new technologies have energy which is making some definitions made decades ago obsoletes. But the definitions if experts in the field revolve round knowledge, skills and competencies that will make individual succeed in business. Osuala, in Yusuf, (2020) viewed business education as part of the field of education that deals with business experiences both for specializes occupational uses and for general use. He further stated that, it deals with relationship, techniques, attitude and knowledge necessary for individual to understand the social institutions of business and successfully adjust himself to it. The National Policy on Education defined business education as that aspect of education which deals with the acquisition of practical and applied skills as well as basic scientific knowledge. It is a program that deals with knowledge that makes the recipients job provider rather than job seekers.
Akume, (2019) defined Business education as a program designed to prepare individuals for gainful employment as semi-skilled workers in occupations that are not generally considered professional by the society. This definition implied that business education is Vocational Education. This is because Vocational Education is also seen as education designed to prepared skilled personnel at lower levels of qualification for one or group of occupations trades or jobs. Akume, (2019) further stated that, an NCE graduate of business education, apart from being a teacher at junior secondary school (JSS) level could earn a living by being a secretary/typist, stenographer, a receptionist, an executive officeraccountant and so on.
Oluwafemi, (2019) noted that business education is a panacea for poverty alleviation. This looks at the skill which business education offers which enable the individuals to work in the office or to be self-employed.  Business education is seen as a tool for development. Abdullahi, (2019) believed that our society is going through a difficult period and we are in a complex web of decaying infrastructure, social reforms and the adoption of more scientific and technological mode of living and solving life problem. The interplay of business education and technology will result in the much desired national development.In addition Okoro, (2020) put that it is believed that business education will lead to self-reliance, thereby, graduates will no longer wait to be employed by governments, instead they can set up business of their own and get others employed, thus improving the nation`s economy.
Osoala, (2018) maintained that Business Education is that type of education meant to train the necessary manpower for industry, business and private business establishment. This emphasized the purpose of business education in meeting the manpower needs and also the knowledge to be established and run private businesses that will lead to self-reliant. Improving the quality of educations is a critical issue particularly at this time of education expansion. As such business education program has undergone and is still undergoing transformation through the year as observed by Aliyu in Yusuf, (2021) that there is increasing complexity in business world and it is only those with good business education knowledge and understanding that can grapple with these complexities. Supporting the assertion Yusuf, (2021) noted that business education of recent has developed into more complex kind of learning which required the knowledge of other subjects. It is more complete with increase in technology and computerized society; a professional business educator must equip himself with all forms of skills to be able to fit in competitive business. Business education program is offered at the Nigeria Certificate in Education (NCE) level.
The curriculum is coordinated by the National Commission for Colleges of Education (NCCE) it is a three year program aimed at producing teachers for the junior and in some cases senior 13 secondary schools. The program has two options (Accounting and secretarial options) National commission for colleges of education (NCCE) outlined five (5) objectives of business education program at this level, which comprises
i. To produce well qualified and competent NCE graduate in business subjects who will be able teacher business subject in our secondary schools and other related educational intuitions.
ii. To produce NCE Business teachers who will be able to inculcate the vocational aspects of business education into the society.
iii.  To provide NCE business teachers who will be involved in the much desired revolution of vocational development right from the primary and secondary schools. 
iv. To equip students with necessary competences so as to qualify them for a post –NCE degree program in business education 
v. To equip graduates with the right skills that will enable them to engage in a life of work in the office as well as for self-employment.

2.2 The Concept of Curriculum Implementation
The term curriculum comes from the Latin word “Currere” which means “to run”. With time it came to mean the „course of study”. Not surprisingly, the traditional definition of curriculum is a course of study or training leading to a product or education. For most lay persons curriculum today is equated with course guides, syllabi or textbooks that establish the course”. Such a classic definition of the term also reflects the meaning of curriculum for the most conservative or structured education in the field. Many authorities have defined curriculum in similar terms. A look at some of these definitions by various authorities authenticates the above statement. A curriculum is an embodiment of all knowledge, skills and attitudes which a nation, through her schools, imparts to her citizen by “knowledge in the definition, we means all facts, theories, principles/generalizations and rules needed to be acquired to be certified as competent in a field. Curriculum also involves acquisition of skills needed to perform tasks program for effective teaching and learning. In actual sense, a curriculum is an educational program without which education could hardly be organized. Education is said to be formalized because it is organized and goes with a program of experiences under the guidance of the school. Any education that is not organized does not go with formal curriculum. Thus, informal education has no formal curriculum. Curriculum has been defined. According to Onwuka, (2021) considers curriculum as a process of learning which takes into account all human sensitivities such human sensitivity could be political, economic or professional. Accounting to him curriculum could also be considered as the deliberate systematic and planned attempts made by the school to change the behavior of the members of the society in which situates.
Mkpa in Nnachi, (2019) view curriculum as a vehicle through which the school could strive towards the achievement of educational ends. Such ends could be those of the nation, state local governments or communities. Walton et al, in Ben-Yunusa, (2021) defined curriculum as that content and those processes designed to bring about learning of educational value. By this definition, curriculum is considered to include both what is to be taught and by what means it is to be taught. He further defines curriculum as the set or a sequence of potential experiences set up in the school for the purpose of disciplining children and youth in group ways of thinking and acting. To Smith a curriculum is always in every society, a reflection of what the people think, feel, believe and do. Ben-Yunusa cited Walton, (2018) stipulated that curriculum is the process and content designed to effect learning of educational values, Walton maintained that, the curriculum of a subject should be determined by the most fundamental understanding of what could be achieved and the underlying principles that give structure to be the subject. For him, the best way to create interest in a subject is to render it worth knowing, which means to make the knowledge gained suitable in one`s thinking beyond the situation in which the learning has occurred. This definition refers that, a real understanding of the children involved in the curriculum. Also it means that, the method, of the teacher should be within a pre-conceived framework developed as a result of answering questions as, what sort of experiences can be contributed which both will make the pupil wish to learn and also help him in his learning. Jenkins, (2021) curriculum is one of the educational fields that take as problematic, what should be planned, taught and learned in schools. For Jenkins, it is a central and centralizing study organized around the choice facing the practitioner. The use of term curriculum varies but he concluded that curriculum is the program of activities designed so that pupils will attain by learning certain specific ends or objectives. These activities to Him are both on the teachers and students perspectives, if there is to be any significant learning at all. The curriculum is now generally considered to be all of the experiences that learners have under the guidance of the school. In view of this learning experiences and intended outcomes formulated through systematic reconstruction of knowledge and experience under the auspices of the school, for the learner`s continuous ad will full growth in personal social competence.
It is to be noted at this point that no attempt to define curriculum can ignore two rather opposing views the traditionalists‟ and the progressives‟. According to the former, curriculum refers to the number of fixed subjects with set body of knowledge taught by teachers and a guided learning experience. It is not simply set body knowledge, but a variety of learning activities that pupils engage in under the guidance of teachers. The Curriculum course content of National Certificate in education (Business education) comprised of the following components as stated by Oliver,(2020) 
a. Program of studies;-This is made up of all school subjects and subject matters learners are exposed to .The program of studies include courses offered at tertiary level of education, we have program of studies to comprising a list of courses taught, the courses represent the aspect of accumulated learning experience, program of studies ensures that students learn theoretically all about ideas, concept and principles.
b. Program of Activities: It help students to ensures` that they learn and concretize the concept, principle, ideas in behaviors of program of studies. Thus students may learn about such concept as civics, cooperative and democratic respectively from his peers or mates. The program of activities is thus a means by which concepts, principles and ideas are translated and made practically real to the learner. 
c. Program of Guidance: The guidance program of the school attempts to answer the question „How can each student be aided to make the best use of his educational opportunities‟ guidance is a program of service with the ultimate purpose 0f helping students acquire capacity for self-direction or a program of helping students to understand themselves and the world through counseling. 
Curriculum implementation simply refers to the actual carrying out of policies and changes spelt out in the new curriculum. According to Duyilemi (2020), Curriculum implementation entails putting into practice the officially prescribed courses of study, syllabuses and subjects. It includes the provision of organized assistance to staff in order to ensure that the newly developed curriculum and the most powerful instructional strategies are actually delivered at the classroom level. Kelly (2021), explains that there are two components of any implementation effort that must be present to guarantee the planned changes in curriculum and instruction succeed as follows: Understanding the conceptual framework of the content/discipline being implemented and Organized assistance to understand the theory, observe exemplary demonstrations, have opportunities to practice, and receive coaching and feedback focused on the most powerful instructional strategies to deliver the content at the classroom level. According to Lawan and Umar (2020), curriculum implementation entails putting in to practice the officially prescribed course of study, syllabuses and subjects. The process involves helping the learner acquire knowledge or experience as prescribed in the curriculum. It is well known fact that, teachers are the main implementers. In addition, there are internal and external agencies who are involved in the curriculum implementation process termed as the participants in curriculum implementation including individuals, government, and non-governmental agencies who are responsible for implementing any change in education. In line with this, Urevbu (2021) identifies the teacher as the agent in the curriculum implementation process. She argues that implementation is the manner in which the teacher selects and mixes the various aspect of knowledge contained in a curriculum document or syllabus. Implementation takes place when the teacher-constructed syllabus, the teachers‟ personality, the teaching materials and the teaching environment interact with the learner. Curriculum implementation therefore, refers to how the planned or officially designed course of study is translated by the teacher into syllabuses, schemes of work and lesson to be delivered to students.
The process of curriculum implementation involves the translating of a complex plan into new patters of action the curriculum implementation connotes the multifarious terms in to class practice. Plom and Akker (2021) pointed out that, implementing a curriculum conveys change, which implies social action that builds a climate of acceptance for change. Major influence in curriculum implementation includes the degree of innovation envisaged in the curriculum, its complexity explicitness, feasibility and adaptability. Plom and Akker (2022)further stressed that implementing a curriculum includes; establishing acclimate of trust, implementing changes that meet the recognized needs, consult widely, establishing clear goals and limited scope, developing  an ethics of the collegiality, using personal contact, providing systematic in service training, providing time and recourses, trying not to change every one and not despairing. In view of the above, one can note that, stakeholders in curriculum implementation have important role to play. Therefore, they have to prepare to work together as a team to put the curriculum in to action so as to benefit students. The more involved of various stakeholders are in curriculum implementation, the more likelihood is for successful implementation. Teachers are the backbone in any curriculum implementation. Therefore, they must be trained properly in the use and integration of computers into curriculum to benefits students. The more involved of various stakeholders are in curriculum implementation the more successful implementation will be. Implementation is the process not an event which occurs over a long period of time, consequently all factors must be continually addressed including support and coordinating the government. According to Hawkridge (2020) curriculum implementation is generally acknowledge to be one of the most problematic areas of institutionalized education. This is due to the fact that it is the process of translating a complex concept or plan into new patter of action. Hawkridge`s view may be that it is difficult for someone to implement a curriculum hence it consists ideas of many people. This view reflects the current situation of Nigeria.
For any curriculum to be successful it must meet the peoples perceived need and these needs must be effectively be implemented. According to Odera (2021) much emphasis is given to the following elements for curriculum to be successfully implemented. 
a. Resources: The provision of adequate facilities (resources) in implementation of any curriculum is very necessary for the survival of the program. Adequate resources are essential requirement for effective implementation of curriculum. The above view was supported by Fisher (2018) opines that equipment need to be purchase for teachers and students. By resource here, it means facilities the effectiveness of implementation. A new program must be supported with all required facilities to enable the program to sustain. It is been observed that lack of adequate resource may lead to the total collapse of the entire program.
b. Finance: To keep the program in motion, there must be adequate funds to maintain the existing facilities and buy new ones, to keep abreast with time. Lack of adequate funds led to the collapse of universal Primary education (Oloye2021). In view of the above, lack of good funding is one of the factors responsible for the failure of many important educational programs in Nigeria. Thus, if money is made available for the implementation of the program and are used in the proper ways the goal of implementation would be achieved. 
c. In-Service Training: Teacher already trained before the emergence of new ideas in education requires in-service training. It is the kind of training the teachers received on the job in order to improve their knowledge of the subject matter and skills. Sehhr (2017) agreed that “a constant training in the literature regarding the use of computer in schools is the need for more and better teacher training. 
d. Manpower: The success of any program depends to a great extent on the availability of quality of the teachers. Teacher must have the ability to handle the program with confidence.  The problem of inadequate and qualified teacher may be a serious setback to the implementation of a new program. Therefore, time and resources should be invested to secure well-qualified teacher in order to achieve the goal. Borman (2017:05) has observed that “teachers must be prepared for the new technology journey”.

2.3 Strategies for Curriculum Implementation at Tertiary Level of Nigerian Education
The tertiary level of education in Nigeria is a very complex level that involves teaching and research. The manners of propel of different characters and behavioral dimensions as well as different training disposition. Higher institutions, especially universities are universal in nature involving people from different parts of the world with different skills and abilities. The nature of tertiary level of education makes it difficult for effective curriculum supervision. Moreover, these are greater degree of academic freedom than the lower levels of education. Despite certain level of academic freedom, academic staff continues to lament for overload of work, causing stress and restlessness. When there are many researchers to carry out many students to reach, many scripts to make and many research papers to write, all within a short space of time the possibilities of proper curriculum delivery become very lean. Therefore, the curricular for the tertiary level of Nigerian education could look extraordinary good fantastic and commendable but the problem could be in the delivery. (Nnachi, 2019) It should be noted that curriculum design and construction could be the concern of the involved with the duty of education the government, the school administrators, the school head and the teacher. Given the nature of tertiary institutions, there is the need for the application of certain strategies to ensure curriculum implementation at that level.
 The strategies are outlined by Nnachi, (2019) as follows:-
 a. Educational training of all academic staff of tertiary institutions
 b. Careful planning of instructional activities
 c. Construction of syllabuses for use by tertiary instructions
 d. Production of standard course outlines
 e. Creation and use of monitoring unity for curriculum implementation lesion plan
 f. Use of proper evaluation method 
g. Teaching through the use of lesson plan 
a). Educational Training of all Academic Staff of Tertiary Institution: it has been the desire of the federal government that academic staff of educational institutions should be professionally trained in the dimension of teaching. Thus the statement of the national policy on education that “all teachers in educational institutions shall be professionally trained” (FRN, 2020) the implementation of the tertiary education curriculum becomes realistic when the implementers (teachers) are professionally trained to know the needs of the curriculum and the rationale for the delivery. It is said to know that sustained percentages of teachers at the higher institutions are not trained teachers. Employment of teachers at higher institutions, especially universities and polytechnics or (mono-techniques) are based on the degree (or related certificate) result which are presently even unrealistic. When the candidate is eventually considered qualified and worthy, such a person should be sent for a teaching training acquires teaching, ethnic, norms, regulations and values. This is necessary to curtail academic indiscipline that has bedeviled our tertiary institutions.
 b). Careful Planning of Instructional Activities: For delivery of curriculum to be effective at the tertiary level, there is the unavailable need for proper and careful planning of instructional activities. This is the work of the teachers. The teacher is the classroom executor of the curriculum. This is why teacher training becomes paramount even for tertiary institutions teachers. It is the work of the classroom teachers to plan their instructional activities in response to the nature of the overall curriculum. Careful planning of the instructional activities will demand that the teacher considers the curriculum outlook. Proper and careful planning of structural activities will help the teacher and minimize the wastage of time and resources but will promote the economy and proper utilization of meager resources (MKPA,2019).
 c) Construction of Syllabuses for use by Tertiary Institution. At the lower educational level, there are syllabuses (syllabi) to guide teachers and learners. Thus, there are syllabuses for the first school leaving certificate examination and senior school certificate examination. There are syllabuses for different stages of education. At the tertiary level, there are syllabuses that are not as detailed as those of the secondary and primary schools. This is however in line with the academic freedom expected at the tertiary education level. For instance, the national commission for colleges of education sets minimum standard in the form of course outlines which guide colleges of education, even though not detailed. Syllabuses stipulate the course contents and requirements for candidates pursing particular level of certificate or sitting for the same types of examination. Therefore, for implementation of curriculum at the tertiary level, there is the need for the construction of most detailed syllabuses that could be implemented by the academic personnel of that level and cadre of institution. In actual sense, there should be more detailed and standardized syllabuses for universities, colleges/institutions of education and institutes of science and technology to guide the teachers and learners on the curriculum requirements for learners sitting for a particular type of examination. This will help in the implementation of the curriculum at the tertiary level of education 
d). Production of Standard Courses Outlines: There is the need for the production standard course outlines for adequate curriculum implementation. At the lower levels of education course outlines could be in the form of scheme of work depicting the contents that should be covered within certain number of weeks. On the other hand, at the tertiary level course outline indicate. The topic that could be covered within a semester or a particular period, they should be more detailed and expanded from the unified minimum standard. 
e). Creation and Use of Monitoring Unit: For curriculum implementation tertiary institutions should create monitoring units to ensure that curriculum is implemented by the teachers in the classrooms. Such monitoring units should involve the heads of department and senior academics of the department within a school or faculty. The monitoring unit should be used for supervision purposes to ensure curriculum implementation.
 f). Use of Proper Evaluation Method: One of the ways of achieving proper implementation of a given curriculum is the use of proper evaluation method. Evaluation method can make a good curriculum if such method is not good evaluation could be done by a number of ways. It could be oral or written, essay or objective. Method of evaluation must take into consideration the characteristics of the learners and objectives of the curriculum to make a final decision of the method of evaluation
 g). Teaching through the Use of Lesson Plan:-teaching at the tertiary level of education mostly involves presenting the content of the subject matter without necessarily planning the sequence of releasing the information nor properly articulating the objectives of the lesson. Much could then be taught without proper articulation of the objectives and step by step presentation of the fact.

2.4 Instructional Resources in Business Education 
The importance of instructional Resources in any teaching and learning process cannot be over emphasized. This is for the fact that such materials enhances facilitate and make teaching and learning easy, lively and concrete an effective teacher is one who uses the relevant teaching material for easy transmitting of knowledge. Ofoegbu,(2020)defines instructional resources as material use to supplement the normal learning process of listening, seeing and writing.Aliyu, (2018) found that instructional material help the teacher and promote teaching/learning activities. He is of the view that any school that desires to offer business education program must include in it program a thorough training in use of instructional materials. The school must be equipped with appliance. He continue by saying just as textbooks must be selected and made available adequate equipment and proper maintenance of the equipment are very necessary for effective curriculum delivery. The NCCE (2019) classified resources in business education into the following: Physical Facilities (this includes classrooms, staff offices, libraries, typing laboratories, model offices and shorthand studios), Equipment and Supplies (this includes the computers, photocopiers, tape-recorders, headphones, perforators, punching machines, stopwatch, stapling machine and others), Personnel (this includes the lecturers, instructors, technologists, and other support staff).\
Instructional resources are important aspect of these resource inputs. Instructional resources according to Ugwuanyi and Eze (2019) are those basic requirements that aid and facilitate effective school teaching and learning. Instructional resources comprise human beings (teachers), facilities and equipment for teaching and learning. In business education, instructional resources include the business educators (teachers), typing laboratories, shorthand studios, model offices, facilities such as classroom, library, as well as equipment such as computers, typewriters among others. For the purpose of this study  however, instructional resources are classified as follows; lecturers, physical facilities (such as classrooms, libraries, typing laboratories, short-hand studios, model offices, staff offices), equipment and supplies in the typing laboratories, equipment and supplies in the shorthand studios, equipment and supplies in the model offices.
Office Accommodation: The importance of office in an organization cannot be overemphasized. In the academic circle, the office is more than a home. It is described as a second home for teacher because much of the academic time is spent in the office engaging in one form of research, preparing for lecture, attending to students and the likes. Books and Library: The most used of self-instructional facility has been the book. The book is still the most economical, most easily accessible and means of conveying information and ideas, considering the cost, size and operating problems of most instructional media. It is indeed the primary and basic source of information and idea in business education. Computer Laboratory: Computer Laboratory have been conceptualized as rooms or buildings specially built for teaching by demonstration of theoretical phenomenon into practical terms. Laboratory and studio are essential to the teaching of business education and the success of some of its courses is much dependent on the laboratory/studio and the provisions made for them. The teacher assumes a position of disperser of knowledge with the laboratory/studio serving the function of drill or verification and at the other extreme, the teacher assumes the position of guide to learning and laboratory/studio as a place where knowledge is discovered. Hence Yadar, (2018) posited that some courses in science and vocational education cannot be considered as complete without including some practical work.
The Model Office: The model office is a working prototype of operations which reflects the real environment of a business office as closely as is practically possible. Business education model office is designed in such a way that it represents the actual operations happening in the real offices of a business situation. It is used to teach office clerical and secretarial practice. The model office is a simulation system which is used to enable business education students to experience working conditions and standards likely to be encountered in the real business offices after school. A business education model office usually has a receptionist, equipped with facilities and gadgets of a modern office. for details of minimum instructional resources needed to administer and run a business education program in the college of education as enshrined in NCCE (2019) document. Furthermore, in order to ensure that these minimum standards are maintained, the NCCE conducts a routineaccreditation exercise of programs run in the colleges of education. The major objective of accreditation program according to National Board for Technical Education (2018) is to ensure that schools attain, sustained ultimately exceed the minimum standards in curriculum, staffing, physical facilities and equipment. ButUkoh and Ahia, (2018) observed that in colleges of education, a lot of fraud is being perpetrated by managementin the effort to meet the accreditation agency`s stipulations. In their view, equipment and facilities are often borrowed only to be returned once the accreditation is over leaving the program not richer after the accreditation visit. This is the situation of many tertiary institutions in Nigeria.
However, instructional resources have been observed as a potent factor to qualitative and quantitative education. The importance to teaching and learning of the provision of instructional resources cannot be over-emphasized. Facilities and equipment constitute a strategic factor in organizational functioning and determine to a very large extent the smooth functioning of any social organization or system including education (Owoeye&Yara, 2020).Similarly, availability and adequacy of instructional resources promote effective teaching and learning activities in schools while their inadequacy and/or unavailability may affect the academic performance of the learner negatively. The success of any system is a function of the available resources to run the system. Business education program as a system can only be effectively implemented with adequate educational resources. Teaching facilities and equipment help to stimulate the interest of the students. Whenever these facilities and equipment are optimally utilized, they generate greater students‟ interest in the learning system and also enhance retentionof ideas. The realization of the objectives of any educational program depends on a number of factors such as the availability and adequacy of instructional resources.
Moreover, in order to ensure an effective teacher and learning in business education program at all levels, it is important for the teacher to be thoroughly acquainted with the teaching recourses and service available to him. The component of instructional materials brings about improvement in the teaching and learning as well as permit teacher and students to interact as human being in a climate where people control their environment for their own best purposes (Olawade, 2019). Therefore instructional resources can provide member of a group with a common in joint-experience. They also bridge language barriers and ease difficulties and at the end make the lesson more meaningful ideas more effectively and faster, likewise, they help to simplify and emphasize facts and clarify difficulties. They reinforce other teaching methods and materials. They improve the efficiency of other materials and effectiveness of teaching process. 

2.5 Academic Qualification of Business Education Teachers in Colleges of Education
The quality of learner`s acquisition depends on the quality of teacher`s input. The teacher`s competence influences the quality of performance at the end of the course. Professional qualification of teachers is regarded as a pre-requisite to effective curriculum implementation. The knowledge of subject matter is often crucial for teachers at every educational level. The planners need therefore to think of those who will teach the curriculum. They need to specify the qualities needed by the teachers. A good teacher will transcend a mediocre curriculum, while a mediocre teacher will undermine the best – designed curriculum (Pratt, 2019). The success of any curriculum innovation is contingent upon the well-structured pre-service teacher education. Pre-service education prepares student teachers who are the future implementers of the curriculum innovation by equipping them with the necessary academic and professional competence to be applied during implementation of the innovation (Common Wealth Secretariat, 2018). It is the role of the pre-service education to produce all round teachers equipped with a body of knowledge, attitudes, and skills to enable them to correctly interpret the intended innovation (Oluoch, 2020). In service teacher education is crucial if a new curriculum has to be effectively implemented because knowledge, skills, values, attitudes and aspirations of the community are ever changing. Therefore new educational in-service program have to be prepared to enable the teachers cope with the challenges placed upon them by society. Innovation poses threat to the identity of the teacher and the burden of the incompetence. A teacher as a man of learning skilled in teaching identifies strongly with his/her subject knowledge and his/her professional skills (Stenhouse, 2015). The identification of desirable directions of change for teachers and institutions which prepare them is both necessary and possible. In order to achieve such directions of change, institutions preparing teachers need to evolve towards new approaches to the content and methodology. Adequate opportunities for learning for the experienced teacher need to be provided. These may be in form of in-service program or on-the-job training. The teacher is the single most important variable in school effectiveness. Maintaining an effective teaching force requires that qualified teachers regularly enter the ranks and that practicing teachers are kept abreast of changes in the profession. Teachers often lack confidence in their own knowledge, identity and class room mastery if curriculum innovation requires them to play new roles. Teachers should develop and improve their skills, pedagogically and technically, through high quality professional development programs. A business education teacher in colleges of education is a person who holds at least degree in business education from recognized university, He is also a person who is constantly aware of the state of the art in business education and has a thorough knowledge of the requirement of a business education program (Osuala,2021).
Additionally, any person who has obtained a degree or a professional certificate on in areas such as accountancy,  marketing and office technology and management, and also obtains post graduate certificate in educational foundation and pedagogy are recognized as qualified business education teachers. Daugherty, (2019) said a thorough subject matter background of the teacher is an important foundation on which to build skills or improve abilities in presenting the subject matter. Kanyi, (2018) found out that most teachers of Business education learned with the pupils because of lack of proper preparation of teachers for the new content, Such a task is not easy for a teacher with their increasing roles. In servicing of Business education teachers had not been able to alleviate problem of ineffective implementation. The in service courses were limited, not well organized and short to produce adequate preparation of teachers with reference to content required to handle the syllabus effectively. Oluoch, (2022) points out that educational program can hardly succeed if teachers are not equipped to implement them. . Some teachers of Business Studies have suggested removal of certain topics from the syllabus. This is because the teachers lack the skill and competency to effectively implement the subject. Thus considerable attention has to be paid to the kind of academic and professional preparedness teachers of Business Studies were given by those introducing the innovation and with what impact. This study therefore intends to determine how well the teachers were prepared to effectively implement integrated Business education curriculum in colleges of education. Also NCCE, (2019) recommends that the minimum qualification of business education lecturer should be first degree with minimum of a second class lower division in business education. It also pronounced that all lecturers must be computer literate. Therefore, the business education curriculum delivery lies on the hands of this business education that are to actualize the goals and aims of business education teachers and makes reality.
Aliyu, (2021) further express that the business education teacher has the responsibility of helping those students who desire to work in business to develop those basic skills and knowledge which are required for initial employment. For any business education program availability of equipment adequate textbooks, a well-defined curriculum and efficient/ effective business teachers each of the above factors mentioned is important in its own right but the most important are of all, with possible exception of well-defined objectives is the teacher. The teacher determines the extent to which the objectives are realized. Furthermore, person becomes a business educator only when he has a basic knowledge of all the two options (program areas) of the business teacher education program i.e. accounting education and office education at NCE level, one should be able to teach any of the subjects of least at the elementary stage, anything short of the will reduce the individual concern to a “business teacher” A professional business educator apart from full knowledge of education, He should have a basic knowledge across the options (accounting education and office education) so that where ever he/she fund`s himself he can able to excel. The following are some of the basic skills expected from business educator irrespective of his option as outlined by Sarah and Salisu, (2019). 
1. Communication Skill: Communication skills are the transferring of a message from one party to another party so that it can be understood and acted upon. Interpersonal communication skills for business teacher include language, critical thinking and decision making, skills that helps in classroom management. 
2. Marketing Skill: Marketing activities skills are not limited to the companies that produce physical goods, organizations such as institutions possess and perform from marketing activities, in order to equip students with relevant skills and knowledge in  marketing, therefore business teacher should be well equip with up to date knowledge of marketing activities.
 3. Management Skills. These involve techniques by which a manager, entrepreneur coordinates the activities run a business toward accomplishment of stated goals.
 4. Accounting/Book-keeping Skills: Accounting is the process of recording, classifying. Selecting measuring interpreting and accounting financial data of an organization to enable user make assessment and decision. Therefore business education should be well groom on the application of this knowledge and impact it other as teacher 
5 Short hand Skills: Short hand is offered in technical institution. Its mastery he`s made so many men and women it is shorthand that different the typist and the secretary it has made the secretary a member of the team that pilots the affairs of any business concern. Any secretary who does not known how to write shorthand and transcribe it on the typewriter or word processor cannot be secretary but a typist (Ezugwu, 2023)
 6 Office Practice Skills: with the development of business environment all over the word where most of the clerical activities carried out in today organization are automated. i.e. the information are send and received through internet and the shorter of our office layout makes office supervision easier and foster better interaction relationship among the worker therefore business educators require these skill so as to enable him/her handle current office equipment/machine effectively. 

2.6 Assessing the Implementation of 2020 Business Education Curriculum
The implementation of the 2020 business education curriculum represents a significant endeavor to equip students with the knowledge and skills necessary for success in the contemporary business world. To evaluate the effectiveness of this implementation, a theoretical framework is essential. This review explores key theoretical perspectives that can inform the assessment process.
1. Constructivism: Constructivism posits that learners actively construct their own knowledge through interaction with their environment. This perspective suggests that effective business education should provide opportunities for students to engage in hands-on activities, problem-solving, and critical thinking.
2. Social Cognitive Theory: Social Cognitive Theory emphasizes the role of observation, imitation, and self-regulation in learning. This framework suggests that business education should create a supportive learning environment where students can observe and learn from successful role models.
3. Situated Learning Theory: Situated Learning Theory argues that learning is best achieved in authentic contexts. This perspective suggests that business education should be grounded in real-world business scenarios and problem-solving activities.
4. Outcome-Based Education (OBE): OBE focuses on defining desired learning outcomes and aligning curriculum, instruction, and assessment to achieve those outcomes. This framework provides a structured approach to evaluating the effectiveness of business education implementation.
5. Assessment for Learning: Assessment for learning emphasizes the use of assessment as a tool for improving student learning. This perspective suggests that assessments should be formative and used to provide feedback to students and teachers.
By adopting a theoretical framework that incorporates constructivism, social cognitive theory, situated learning theory, OBE, and assessment for learning, educators can develop a comprehensive and effective approach to assessing the implementation of 2020 business education. Such an assessment can provide valuable insights into the strengths and weaknesses of the implementation and inform future improvements.

2.7 Resources for Effective Curriculum Implementation
The effective curriculum delivery requires various types of resources; as stated by Ngozi, (2021) out lined number of resources for effective curriculum delivery as: 
a. The Teacher: The important of teachers in curriculum planning, development and most importantly delivery cannot be overemphasized. Teachers must times are not involved during policy formulation even though they are expected to implement this curriculum. A major setback in effective curriculum implementation is the problem of unqualified teachers, especially specialist teachers in business education. Ajibola, (2018) also pointed out that most of the teachers are not qualified to teach the course introduced in business education curriculum.
 b. The Learner: The curriculum is planned to meet the social, intellectual, physical and integrative needs of the learners.  Maduewesi, (2023) regarded learners as the most precious resource for molding. Learners are active participants and recipients in curriculum delivery, they have some work to do in the educative process. Most importantly, teachers should note that, students should be ready and willing to learn, otherwise teaching becomes a futile exercise and learning will not take place. Besides, people learn in different ways because of individual differences, secondly the interests, needs, values of the learners differ too. This means that the teacher should employ varied methods or techniques so that each learner will find a suitable method that will help him to learn. Without the cooperation of the learners curriculum delivery cannot be realistic.
 c. Availability and utilization of instructional materials Successful curriculum implementation depends to a large extent on the availability and utilization of adequate instructional materials or learning resources. Instructional materials generally make the teaching and learning process easier. They offer reality of experience, provide visual aspects to a process or techniques facilitate the understanding of abstract concepts, save time by limiting the use of wordy explanations and provide opportunity for the learner to manipulate objects in the environment. Therefore, it is the responsibility of the schools and their teachers to examine their role in identifying, developing, evaluating, purchasing and sharing of learning resources. Teachers themselves should improvise learning materials from their homes and the school environment and fill their classrooms with them. They should equally note that the use of instructional materials help to concretize the learning process. Instructional materials offer students and their teachers a good opportunity to relate theoretical knowledge to practical experiences in the class, thus imprinting learnt materials in the minds of the young learners. 
d. Teaching Method: The primary goal for teaching vocational and technical education is to teach students both practical and theoretical of the subject matter. Mkpa, (2019) said teaching method is a way of doing teaching business, the procedure, orderliness in planning and execution of teaching properly with the appropriate integration of instructional materials to achieve the objectives at the classroom level and beyond the classroom level. Therefore is no best method for all, the teacher`s use his bank of experience to choose appropriate method that can suit to a particular situation.
 e. Method of Evaluation: Evaluation of learning is necessary too in curriculum implementation. A good evaluation focuses on the cognitive, effective and psychomotor behavior. Evaluation data must be valid and reliable for them to be useful to the educational system. Offorma, (2006) discovered that teachers are yet to master the continuous assessment skills. Most teachers still emphasize. Cognitive learning outcomes at the expense of both the affective and psychomotor behavior and they do continue testing rather than continuous assessment. 

2.8Review of Empirical Studies 
Various studies have been carried out on assessment of curriculum implementation of different level of education by other researchers. Thomas, (2021) conducted a research on the critical appraisal of the implementation of Business studies for socio-economic empowerment of youth in Imo state Nigeria. The study was conducted to determine how Business studies curriculum is being implemented in Imo state Nigeria with a view to identify the root cause of the problems as well as the underlying factors that might account for disparity if any. Survey research design was employed and the population of the study was all students and teacher of Business studies from public and private secondary schools in Imo state. The researcher randomly picked four (4) schools from the three senatorial districts in the state as sample where a total of 380 students were drawn. The study found and concluded that specialist teachers, lack of infrastructural facilities and workshops for practical work among others were the problems affecting Business Studies Curriculum in Imo State Nigeria. The difference between the present and the previous studies is in the use of questionnaire as instrument for data collection procedure for data analysis in the previous study. Also the former study is on secondary school business studies curriculum while the present study is on Business Education Curriculum in Colleges of Education in South-South Nigeria which form the basis of the gap filled. 
Kennedy (2020) conducted a research on evaluation of the implementation of Nigeria certificate in Education, Business Education program in Federal Colleges of Education in South-South geo-political zone of Nigeria. The researcher employed survey research design and aim of the study is to evaluate the implementation of NCE Business Education curriculum in South-South zone of Nigeria. The study has five research questions. The respondents for the study were the lecturers of Business Education and school management staff of the school. The population of the respondent is 108. A sample of 108 was used because the population was not much. The instrument for data collections were structured questionnaire, observation, and check listed. The data was analyzed using person product moment correlation at an alpha of 0.05 level of tolerance. The study reveals significant relationship between implementation of Business Education curriculum contents and adequate curriculum content converge, the qualification of lecturers, and the provision of fund by the government, attendance of seminar, conference workshop and lecturers. The study recommended that the federal government particularly the Ministry of Education should provide adequate fund for building numerous spacious classrooms for Business Education students and for the purchase of instructional materials and facilities needed for proper implementation of the program. Lecturers with requisite academic qualification and enduring years of experience should be used to effectively implement the NCE Business Education curriculum in Federal College of Education. This present study found the work very relevant because both use the same location and instrument for data collection. On the contrary, method of analysis and some variable of the two studies varied. Also the former study was conducted among Federal College of Education only while the present study focuses on State Colleges of Education.
Oluwafemi (2019) conducted a study on assessment of the quality of Business Education program in selected higher institution in Ogun State. The objectives of the study were to examine competency of Business Education teachers in the institution. The methodology used was descriptive research design. The study had three objectives and three hypotheses, the population for the study was thirty (30) lecturers randomly selected from the three higher institutions offering Business Education in the state. The instrument for data collection was structured questionnaire. Chi-square statistical tool was employed for analysis. The result showed significant relationship between funding and quality of Business Education program in higher institutions. The research recommended that government should be ready to allocate substantial amount of money to Business Education from the annual budget, so as to employ qualified teachers and provide adequate modern learning facilities. The ongoing study found the study relevant as both aimed at assessing the implementation of Business Education curriculum in higher institutions. On the contrary, the present study has wider coverage of curriculum while the former touches an aspect of curriculum learning experience only which was the gap filled.
Sajjad, (2019) conducted a research on the evaluation of the implementation of Business studies program towards socio-economic development in Kogi State. The aim of the study was to assess the level at which Business studies curriculum is implemented in the state for socio-economic development. A qualitative descriptive research design was adopted. The total population for the study was 642 teachers. Sample of 195 teachers were randomly selected for the study. The study revealed that Nigeria secondary school curriculum is fairly but not effectively implemented. Evidence yield by the study revealed the following factors as the root cause of the problem. Theory-based teaching method, insufficient specialist teachers, lack of entrepreneurial knowledge was concluded as the major hindrance of Business studies curriculum implementation. The study recommended that teachers should be supported through continuing professional development and motivation to enable them prepare students in the competitive global economy. Also more instructional materials needed for teaching and learning of Business studies such as typewriters, computer and other relevant infrastructures should be provided for effective implementation of the curriculum. The present study found this study relevant as some of its findings served as literature review for this present study. On the contrary the two studies are not the same because while the former study dealt with Business studies at Junior Secondary School level which is the foundation of Business Education, the present study takes a look at assessment of the implementation of Business Education Curriculum in Colleges of Education. More so, the former study used only students as target population while the later used minimum standard checklist as stipulated by NCCE.
Onyesom (2017) conducted another research on the assessment of adequacy and utilization of instructional resources for Business Education program at Colleges of Education in Edo and Delta States of Nigeria. The main objective of the study was to assess the instructional resources available for Business Education program at Colleges of Education. The population of the study comprised all the Business Education lecturers and students. The study adopted ex-post-facto research design and was guided by five (5) research questions. The data was analyzes using ratio and percentage scores. The study found that qualified lecturers and physical facilities such as typing pool, shorthand studio model offices were grossly inadequate in Colleges of Education in Edo and Delta states. Based on the findings the study recommended among others the National Commission for Colleges of Education should regularly supervise the program of Business Education and ensure that their stipulated standards are maintained. The previous study is related to the ongoing study in terms of statement of objectives and research questions. Both studies used ex-post-facto research design but the coverage is wider for the current study. Tukur, (2016) focused on assessment of implementation of Business Education curriculum of College of Education Schools in North-west geo-political zone in Nigeria. The research has four specific objectives, four research questions which were meant to guide the study and four null hypotheses which were tested at 0.05 level of significant. The study adopted survey research design. The population of the study was one thousand, six hundred and nineteen (1,619) NCE III students of Business Education across the College of Education in the zone. A sample of three hundred and twenty three students (323) was randomly selected from the population. The collection of data was done with the help of research assistants in the respective Colleges of Education. Mean score was used to analyze check list, mean and standard deviation were used to answer the research questions while regression statistics was used to test the hypotheses at 0.05 levels of significance. Findings of the study revealed that lecturers’ instructional competences, availability of instructional resources, lecturers’ academic qualification and effective utilization of instructional resources positively influenced implementation of Business Education curriculum. This present study is similar in focus but the location of study is different. While his study was in the North central, the present study is in the South-South geopolitical zone.
Ubulom&Enyekit (2017) worked on “Evaluation of facility utilization for the implementation of Business Education programme in Tertiary Institutions in River State”. Evaluation research design was adopted in the study. This is because the evaluation research design seeks to document and describe what exists or the present status of existence or absence of what is being investigated. The study was carried out in Rivers State in Nigeria. The population of this study consist of 4,527 year II and final year male and female Business Education students drawn from Rivers State University of Science and Technology, Port Harcourt, Ignatius Ajuru University of Education, Port Harcourt and Federal College of Education (T), Omoku respectively. A sample size of 345 respondents was used for the study. Stratified simple sampling technique was adopted to arrive at the sample size used in the study, which is 30% of the target population of male and female Business Education Students drawn from the three tertiary institutions in Rivers State. Research instruments known as Perceived Availability of Equipment and Facilities in Business Education Rating Scale (PAEFBERS) and Perceived Level of Maintenance Culture of Equipment and Facilities in Business Education Rating Scale (PLMCEFBERS) were used to gather data for the study. The trial test reliability of the PAEFBERS and PLMCEFBERS using Cronbach Alpha method yielded 0.76 and 0.78 reliability coefficient levels respectively. Mean scores were used to answer the research questions, while t-test statistics was used to test the hypotheses. It was revealed in the study that the study that the school plants in Business Education departments fall below the required minimum academy standards level of the programme. Based on the results and findings of the study, the researchers therefore recommended that maintenance schedule for all the equipment and facilities be carried out for specific periods and planning process should take into consideration functional features, adequacy and efficiency that apply to all educational facilities before final decisions are made. The study was located in Rivers State only and the population consisted of students of Business Education, while the present study covers the geopolitical zone. Consequently, this present study seeks to fill the gaps that are identified and specifically assess extent of implementation of Business Education by Colleges of Education in kwara state as stipulated by the National Commission for Colleges of Education (NCCE).
























CHAPTER THREE
RESEARCH METHODOLOGY
This chapter explained procedural activities that were taken in this study. They are discussed under the following sub-heading.
3.1 Research Design
3.2 Population of the Study
3.3 Sample Size and Sampling Procedure
3.4 Instrument for Data Collection
3.4.1 Validation of the Instrument
3.4.2 Pilot Study
3.4.3 Reliability of the Instrument
3.5 Procedures for Data Collection
3.6 Procedures for Data Analysis

3.1 Research Design
Survey research design was used for this study. Tafida, (2019) stated that the purpose of survey research design is to find out or study a group of people or items by collecting and analyzing data from only a few people or items considered to be representative of the entire group. The choice of this design was influenced by the desire to study a target population of students of business education program in Kwara State colleges of education, Ilorin in kwara state North-central zone of Nigeria. This enables the researcher to administer questionnaire to many respondents at the same time.

3.2 Population of the Study 
The population of the study consist of one hundred and ninety (190) NCE III students inKwara State College of Education, Ilorin that offer Business Education program and 13 business education lecturers

3.3 Sample Size and Sampling Procedure
A sample of ninety five (95) N.C.E III students of business education was selected from the College of Educationunder study. The sample was selected through picking of folded papers (hat drawn method). This is in line with the advice of Ukoh, (2018) who upheld that sample selection must be carried out in a way to give equal chance to every member of the population. All the lecturers were selected because the number is manageable. This in line with the postulation of Ademiluyi and Okwuanaso in Tony-Okeme (2020) that it is ideal to study the entire population when it is manageable.

3.4 Instrument for Data Collection 
Structured questionnaire was used for collection of data from the respondents. The questionnaire is divided into two sections (A and B), the first section is the check list which contain lecturers‟ academic qualification and availability of instructional resources for implementation of curriculum. The second section consisted of forty (40) items. The items aimed at enquiring about different issues on the Assessment of implementation of business education curriculum in colleges of education. The breakdown shows that items one to ten (1- 10) for research question one, eleven to twenty (11-20) for research questions two, twenty one to thirty (21-30) for research question three, and thirty one to forty (31-40) for research question four. The forty items questionnaire were structured in closed ended format and are placed in four points Likert rating scale with weights of strongly agree(4) Agree(3), Disagree(2) and Strongly disagree (1). 

3.4.1 Validation of the Instrument 
The validity of the instrument was determined by researcher supervisor, experts in research methodology and experts in the test and measurement all from College of education, Ilorin KwaraState. This is in line with the view of Berge, (2018) who stated that for any research instrument to ascertain the validity, it should be given to a panel of experts to determine if its contents can illicit the desired data. 

3.4.2 Pilot Test
 A pilot test was conducted at College of Education, Oro Kwara state using ten(09) lecturers of business education. The researcher decided to use this institution because it has similar characteristics with the population of the study and is out of the study area. This is in line with Olaofe, (2010) who stated that pilot test are conducted with a small samples size of the respondents similar but not the same as the ones that would be used in the study proper. 

3.4.3 Reliability of the Instrument
 To find out the reliability index of the instrument for this study, data collected from respondents were sorted and subjected to statistical analysis using the (Fonbach) alpha method and reliability coefficient of 0.82 was obtained. This implies that, 82% of the time when the instrument is used to collect data, it will yield consistent result when administered to population with similar characteristics as the one used in this study. The obtained reliability coefficient also satisfy Creswell, (2019) recommendation that a reliability coefficient of 0 .70 or higher is considered acceptable in most social science research environments. 

3.5 Procedure for Data Collection
 A letter of introduction was collected from the Head of Department of Business Education, Kwara state College of Education, Ilorin Kwara state. The letter was used to introduce the researcher during questionnaire administration. Before the administration of the questionnaire, interaction was held with the respondents so as to create good rapport with them. Face to face delivery method was employed, and the researcher gave the respondents enough time to complete the instrument before collection. This procedure is necessary so as to ensure high return. 

3.6 Procedure for Data Analysis 
The check lists were analyzed using mean. The research questions were answered using mean and standard deviation. All the four null hypotheses were tested using regression statistics at 0.05 levels of significance. In analyzing the check list for lecturers‟ academic qualification, Ph.D. was rated 4 points, Masters 3 points, First Degree 2 points and HND 1 point, while for check list for availability of instructional resources, Surplus was rated 4 points, Required 3 points, Deficient 2 points and Absent 1 point. For easy statistical analysis all the strongly agreed and agreed were taken as “Agree” similarly all disagreed and strongly disagree were taken as “Disagreed”. For the check list on lecturers‟ academic qualification, 2.5 and above was considered adequate lecturers qualification, while mean score of 2.49 and below was considered inadequate. The mean score of 2.5 and above was also considered availability of instructional resources and less than 2.5 index score was considered not available. For the research questions, weighted mean score of 2.50 and above was considered agree, while a weighted mean score of 2.49 and below was considered as disagree. If the r-calculated is less than the table value the null hypothesis was retained, otherwise, it was rejected.






CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
4.1	Introduction 
	In this chapter the analyses and results of the data collected for the study are presented. A total of on hundred and twenty (120) copies of questionnaire were distributed to the respondents but only eighty (80) were successfully returned, therefore, the analysis was based on the returned copies of questionnaire.

Result and Analysis
The results of this study are presented in the various tables according to the research questions.
Research Question 1: How adequate are the lecturers available for Business Education programme of Kwara State College of Education, Ilorin in relation to NCCE minimum standards?
Table 1: Influence of lecturers’ academic qualification on Curriculum implementation
	S/N
	Items
	SA
	A 
	D
	SD

	1. 
	Lecturers with business education background perform better than those without business education background in my department
	50(62.5%)
	30(37.5%)
	-
	-

	2. 
	Lecturers with Masters degrees and Ph.D are not performing better than those lecturers with First degrees in my department
	60(75%)
	40(25%)
	-
	-

	3. 
	Courses are not allocated on the basis of lecturers area specialization which affects curriculum delivery in our department
	65(81.25%)
	15(18.75%)
	-
	-

	4. 
	Lecturers that specialize in business education are more regular and punctual to lectures
	66(82.5%)
	14(17.5%)
	-
	-

	5. 
	Lecturers that specialize in business education have better classroom management in my Department
	60(75%)
	40(25%)
	-
	-

	6. 
	Lecturers that attend seminars and conferences deliver better in my department
	65(81.25%)
	15(18.75%)
	-
	-

	7. 
	Lecturers with PhD and Master degrees possess communication and management skills better than those with first degrees in my department
	50(50.0%)
	50(50.0%)
	-
	-

	8. 
	Lecturers with 0-10 years teaching experience perform better than those with 11 years and above teaching experience
	60(75%)
	40(25%)
	-
	-

	9. 
	Lecturers with no business education background lack classroom management
	65(81.25%)
	15(18.75%)
	-
	-

	10. 
	Lecturers that specialized in Business Education possesses critical thinking, Accounting skills, and Marketing skills better than others
	60(75%)
	40(25%)
	-
	-


Table above showed the influence of lecturers’ academic qualification on implementation of business education curriculum. Item one compared the performance of lecturers educational background with those without educational background the result indicates 50(62.5%) strongly agreed that lecturers with educational background perform better than those without educational background in the department, item two said Lecturers with Masters Degrees and Ph.D are not performing better than those lecturers with First degrees, the result indicates 60(75%) strongly agreed. Item three said courses are not allocated on the basis of lecturers’ area of specialization which affects curriculum delivery, the result shows 65(81.25%) strongly agreed. Item four said lecturers that specialized in business education are more regular and punctual to lectures, the result obtained was 66(82.5%). 
The analyses of the above table revealed that, academic qualification influence implementation of business education curriculum in the Federal College of Education Ilorin. 

Research question 2: How adequate are the physical facilities available for Business Education programme of Kwara State College of Education, Ilorin in relation to NCCE minimum standards?
Table 2: What are the availabilities of instructional resources in your department?
	S/N
	Items
	SA
	A
	D
	SD

	11. 
	Computer laboratory is well equip with relevant resources in my department
	-
	11(13.75%)
	- 
	69(86.25%)

	12. 
	Availability of modern instructional materials facilitates easy curriculum implementation
	70(87.5%)
	10(12.5%)
	-
	-

	13. 
	ICT laboratory is equip with computers in the ratio of 10 students per computer
	66(82.5%)
	14(17.5%)
	
	

	14. 
	Our departmental library is equip with current supplies in business education
	77(96.26%)
	3(3.75%)
	-
	-

	15. 
	Computer books is not functioning well due to poor maintenance culture
	30(30.0%)
	50(70.0%)
	-
	-

	16. 
	Offices for lecturers are not enough in my department
	70(87.5%)
	10(12.5%)
	-
	-

	17. 
	Standard classrooms in my department are not enough that can accommodate available number of students in the ratio of 30students per class
	77(96.26%)
	3(3.75%)
	-
	-

	18. 
	Model office is well equipped with modern office facilities for effective implementation of curriculum
	30(30.0%)
	50(70.0%)
	-
	-

	19. 
	Chairs and tables are adequately supplied in my department
	77(96.26%)
	3(3.75%)
	-
	-

	20. 
	Lecturers‟ demonstration stands are provided in all the classes in my department
	70(87.5%)
	10(12.5%)
	-
	-


Table above showed the analysis of influence of availability of instructional resources on implementation of business education curriculum. Item five said shorthand laboratory is not well equipped with relevant resources, the result obtained was 69(86.25%) strongly disagreed. item six said availability of modern instructional materials facilitates easy curriculum implementation the result obtained is 70(87.5%). Item seven said ICT laboratory is equip with computers of the ratio student per computer result obtained was 66(82.5%). item eight said model office is well equip with modern office facilities for effective implementation of curriculum the result obtained is 77(96.26%). 
The analysis revealed that, availability of instructional resources had influence on implementation of business education curriculum based on the percentage of the respondents. 

Research question 3: How adequate are the equipment and supplies in the typing laboratories of Business Education programme of Colleges of Education in Nigeria in relation to NCCE minimum standards?

Table 3: Analysis of utilization of instructional resources 
	S/N
	Items
	SA
	A
	D
	SD

	21. 
	Students don`t patronize the computer book daily due to poor maintenance culture
	55(68.75%)
	25(31.25%)
	-
	-

	22. 
	Students and lecturers don`t access departmental library due to poor current supplies of books
	78(97.5%)
	2(2.5%)
	-
	-

	23. 
	ICT Laboratory is not in use for teaching and learning in my department
	80(100%)
	-
	-
	-

	24. 
	Not all students visit lecturers office seeking for academic advice
	78(97.8%)
	2(2.5%)
	-
	-

	25. 
	Most classes are close dawn due to poor maintenance culture of my department
	55(68.75%)
	25(31.25%)
	-
	-

	26. 
	Model office in my department is not in use for teaching and learning process
	80(100%)
	-
	-
	-

	27. 
	Lecturers make use of demonstration stand while teaching
	55(68.75%)
	25(31.25%)
	
	

	28. 
	Model office in my department is fully in use
	80(100%)
	-
	-
	-

	29. 
	Computers are fully in use in word processing class
	80(100%)
	-
	-
	-


The analysis of data in the table above is for the influence of utilization of instructional resources on implementation of business education curriculum. Item nine said students don’t patronize the typing pool daily due to poor maintenance culture; the result obtained is 55(68.75%). Item ten said not all students visit lecturers office seeking for academic advice, the result obtained is 78(97.5%). Item eleven said model office in my department is fully in use for teaching and learning process, the result obtained is 80(100%). Item twelve said computers are fully in use in word processing class the result obtained is 78(97.8%). 
The overall agreement through the respondents means that, utilization of instructional resources had influence on implementation of business education curriculum in Federal College of Education Ilorin.

Discussion of results
Based on the results obtained from the presentation and analysis of data, discussion of the major findings of the study is made thus.
The result of the analysis of research question one indicates that lecturers available for Business Education programmes at the Kwara State College of Education, Ilorin is adequate at different levels. This finding is contrary to the study of Onyesom (2014) who submitted that there are inadequate teachers and other technical staff in Business Education programmes of Nigerian tertiary institutions. Similarly, Aliyu (2016) in another study noted that availability of Business Education teachers in our schools assist the implementation of the programme
Moreover, the importance of adequate academic staff in any educational programme cannot be overemphasized. They are central and non-negotiable to the achievement of educational goals and objectives (intents and purposes).
Business education programme needs adequate teachers to enable it deliver the standard and ensure quality expected therein. It is noteworthy here that the “massive” adequacy discovered in this study, is not unconnected with the drastic dwindling enrolment numbers into the College of Education system.
In research question two, the result of the analysis reveals that physical facilities (classrooms, typing laboratories, shorthand studios and model offices) for business education programmes of Kwara State College of Education, Ilorin are adequate while others (such as business education libraries/books and lecturer’s offices) are “Inadequate”. This could be as a result of slow adaptation to ICT by tertiary institutions in Nigeria as noted by Okolocha (2010) and corroborated by Onyesom and Okolocha (2013), that compliance to e- learning and ICT in tertiary institutions with regard to preparing business teachers is inhibited by several factors domesticated in the Nigerian system.
Furthermore, with respect to libraries and its collections it is revealed that they are “Inadequate”. This finding agrees with the submission of Oyeniye (2010) who noted that the libraries are short of current books and periodicals. This can affect negatively the teaching and learning of business education. The library being the most used of all self-instructional facilities should be a repository of books and its main purpose is to make available to students, teachers and researchers at easy and convenience Therefore, the library and its collections are needful in a reasonable state and date for success of business education programmes.
Finding in the study also revealed that Lecturer’s offices is “Inadequate” This is in line with Onyesom (2014) who found that lecturers’ offices are not adequate. The importance of offices especially in the academic circle cannot be overemphasized. So, office accommodation should be provided for lecturers as required by NCCE.
The analysis of research question three indicates that the equipment and supplies in the computer laboratories of Business Education department at the Kwara State College of Education, Ilorinare not adequate. This finding agrees with Udoh (2003) that there is a serious gap between the intended changes and actual classroom practices in Business/Secretarial Education in Colleges of Education. The computers, typewriters and other equipment in the laboratories of business education are far below standard. This is not good for a skill subject/course like business education. An earlier study by Okwuanaso (2004) showed that a business teacher cannot effectively teach a student the keyboarding or how to operate the adding machine without having the machines in the classroom.























CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION 
Summary
This study aimed to assess the implementation of the business education curriculum in Kwara State College of Education, Ilorin. The specific objectives were to find out:
· The adequacy of lecturers available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education.
· The adequacy of physical facilities available for Business Education program in College of Education in Ilorin, Nigeria in relation to NCCE Standard for Business Education.
· The adequacy of equipment and supplies in the computer laboratories for the implementation of the Business Education program at the College of Education in Ilorin in relation to NCCE Standards.
A survey research design was employed, involving both quantitative and qualitative data collection methods. Quantitative data were gathered through a survey of business education lecturers, while qualitative data were obtained through structured questionnaire.
The findings of the study revealed that while there was a moderate level of curriculum coverage, significant gaps existed in certain core areas such as entrepreneurship and business law. The availability of teaching and learning resources was found to be inadequate, with a shortage of textbooks, laboratory equipment, and technology. The quality of teaching practices varied, with some lecturers demonstrating effective pedagogical skills while others struggled to meet the required standards. Assessment practices were generally traditional, relying heavily on written examinations and assignments.
Conclusion
The study focused on the Assessment of implementation of business education curriculum in Kwara State College of Education, Ilorin. Human and Instructional resources are necessary ingredients for the attainment of business education objectives however this study has found that these resources are adequate in some area and inadequate in some areas covered in the study in Colleges of Education, Ilorin. On the basis of these findings therefore, it could be concluded that to some extent students of Business Education in the College of Education are learning without the necessary and required resources and facilities. Moreover, this may have affected the preparation and performance of the students over the years. In effect, these colleges are operating below the NCCE regulated standards in most of the investigated areas. Sincere efforts should be made to provide adequate facilities and equipment to ensure quality of Business Education programme and its products while adhering to NCCE minimum stipulations.
Recommendation
Based on the findings of this study, the following recommendations are made:
1. Available physical facilities should be properly maintained and those not adequate/unavailable should be provided for Business Education programme by the authorities of College of Education, Ilorin as stipulated by the NCCE standards.
2. Typing laboratories of business education programme should be adequately equipped with relevant facilities as required by the NCCE standards.
3. Business education departments should regularly appraise and review the statuses of their instructional resources vis-a-vis the students’ size to enable them adjust where necessary.
REFERENCES
Akuezuilo, E. O., &Agu, N. (2003). Research and statistics in education and social sciences: Method and application. Awka: NuelCenti Publishers and Academic Press.
Aliyu, M. M. (2006). Business education in Nigeria: Trends and issues. Ilorin: Ghosen Print Media.
Aliyu, T (2016) Assessment of implementation of Business education curriculum in Colleges of education in North-west geo-political zone, Nigeria. An unpublished M. ed Dissertation, Faculty of Education, Ahmadu Bello University, Zaria.
Azih, N. (2008). An appraisal of teachers and teaching facilities available for teaching business studies in secondary schools in Abakaliki Urban. Business Education Journal, 6(2), 135-142.
John, O. (2012) Evaluation of the implementation of Business studies curriculum contents in Junior Secondary Schools for entrepreneur Skills in Ogun. An Unpublished Thesis.University of Nigeria Nsuka.Retrieved from www.google.com on 1/2/2014.
Kennedy, S. (2011) Evaluation of the Implementation of Nigerian Certificate in Education, Business Education Programme in Federal Colleges of Education in South-South Political Zone of Nigeria. An Unpublished MSc Thesis, NnamdiAzikiwe University, Awka.
National Commission for Colleges of Education (2012). Minimum standards for NCE vocational and technical education (4th ed.). Abuja: NCCE.
Ndinechi, G. I. (2001). Purpose and functions of business education curriculum. Business Education Journal, 3(4), 1-9.
Nwizu, S. C. (2011). Implementing internal quality assurance strategies by distance education institutes on Nigerian universities: Perception of distant educators. International Journal of Educational Research 11(1), 150-160
Okolocha, C. C. (2010). E-learning: A veritable tool for preparing business education teachers in tertiary institutions in Anambra state. African Research Review, 4(4). Retrieve May 2, 2011 from http://www.ajol.com
Oluwafemi A.Y. (2012). An assessment of the quality of business education programme in selected higher institutions in Ogun state, Nigeria. An unpublished thesis, Ekiti state university, Nigeria. Retrieved from www.google.comon 17/7/2014
Onyesom, M. (2014).Assessment of Adequacy of Instructional Resources Available for Business Education Programmes at the Colleges of Education in Edo and Delta States of Nigeria.; Published Msc Thesis NnamdiAzikiwe University, Awka,
Owoeye, J. S., &Yara, P. O. (2011). School facilities and students’ academic achievement of secondary school agricultural science in Ekiti state, Nigeria. Asian Social Science, 7(7), 64-74. http://dx.doi.org/10.5539/ass.v7n7p64
Oyeniyi, O. L. (2010). Analysis of the educational facilities in southern universities in Nigeria.Academic Leadership Journal, 8(2). Retrieved the 3rd July, 2011 from http://aljrss.org
Sajjad M.S. (2012) Evaluation of the Implementation of Business Studies Programme Towards Socio-Economic Development in South-South-Nigeria. An Unpublished Thesis, University of Nigeria Nsuka. Retrieved fromwww.google.com on 1/5/2013
Thomas, B.Y (2009) a critical appraisal of the implementation of business studies curriculum for socio-economic empowerment of youth in Imo state, Nigeria. An unpublished thesis university of Nigeria Nsuka. Retrieved an 11/7/2014 www.google.com
Ugwuoke, S. C. (2011) Assessment of the level of implementation of Universal Basic Education (UBE) in junior secondary schools in Enugu state. International Journal of Educational Research 11(1), 215-224






















QUESTIONNAIRE
SECTION A
INSTRUCTION: This section is a check lists requesting different information on implementation of business education curriculum you are to fill in the appropriate box
Check list for Lecturers’ instructional competences 
	S/N
	Items
	Very effective
	Effective
	Not effective
	poor

	1
	Lecturers use of instructional material
	
	
	
	

	2
	Lecturers mastery of subject matter
	
	
	
	

	3
	Lecturers introduction of lesson
	
	
	
	

	4
	Lecturers presentation of lesson
	
	
	
	

	5
	Lecturers evaluation of lesson
	
	
	
	

	6
	Lecturers conclusion of lesson
	
	
	
	

	7
	Lecturers communication skills
	
	
	
	



Check List for Lecturers’ Academic Qualification 
	S/N
	Institution
	Ph.D (4)
	Masters (3)
	First degree(2)
	HND (1)

	1.
	College of education Ilorin
	
	
	
	



Check List for Availability of Instructional Resources
	S/N
	Instructional resources
	Surplus (4)
	Required (3)
	Deficiency (2)
	Absent (1)

	1
	Typing laboratory
	
	
	
	

	2
	Shorthand laboratory
	
	
	
	

	3
	Model office
	
	
	
	

	4
	Library 
	
	
	
	

	5
	ICT laboratory
	
	
	
	

	6
	Accounting laboratory
	
	
	
	

	7
	Lectures` offices
	
	
	
	

	8
	Classroom 
	
	
	
	



 Analysis of utilization of instructional resources
	S/N
	           Items 
	Very high(4)
	High (3)
	Low  (2)
	Very low (1)

	1
	Presentation of materials
	
	
	
	

	2
	Organization of materials
	
	
	
	

	3
	Ability to explain the materials
	
	
	
	

	4
	Linking the instructional materials with the topic
	
	
	
	

	5
	Display of instructional materials
	
	
	
	



SECTION B 
INSTRUCTION: Please read the following Statements carefully and indicate your opinion about the statement by ticking in one of the boxes provided on the right hand side. 
Keys:  SA= Strongly Agree  A= Agree  D= DisagreeSD= Strongly Disagree
QUESTIONNAIRE ITEMS
	S/N
	         Items 
	SA
	A
	D
	SD

	
	Influence of Lecturers instructional competences on Implementation of curriculum
	
	
	
	

	1
	Our lecturers always prepare lesson plan for every lesson delivered
	
	
	
	

	2
	Most of our lecturers carried students along in introduction stage of their lessons
	
	
	
	

	3
	Most of our lecturers present their lessons sequentially through steps
	
	
	
	

	4
	Our lecturers make use of appropriate instructional materials for every lesson delivered
	
	
	
	

	5
	The evaluation strategies employed by lecturers in my departments assist effective curriculum implementation
	
	
	
	

	6
	The method of instructions used by our lecturers facilitates effective implementation of curriculum
	
	
	
	

	7
	Most of our lecturers don`t have effective classroom management
	
	
	
	

	8
	Most of our lecturers don`t have good communication skills
	
	
	
	

	9
	Lecturers in my department mastered the courses they thought
	
	
	
	

	10
	Assignments and tests are frequently given by lecturers in the department for effective curriculum implementation
	
	
	
	

	
	Influence of Lecturers Academic Qualification on implementation of curriculum
	
	
	
	

	11
	Lecturers with business education background perform better than those without business education background in my department
	
	
	
	

	12
	Lecturers with Masters degrees and Ph.D are not performing better than those lecturers with First degrees in my department
	
	
	
	

	13
	Courses are not allocated on the basis of lecturers „area specialization which affects curriculum delivery in our department
	
	
	
	

	14
	Lecturers that specialized in business education are more regular and punctual to lectures
	
	
	
	

	15
	Lecturers that specialized in business education have better classroom management in my Department
	
	
	
	

	16
	Lecturers that attend seminars and conferences deliver better in my department
	
	
	
	

	17
	Lecturers with PhD and Master degrees possess communication and management skills better than those with first degrees in my department
	
	
	
	

	18
	Lecturers with 0-10 years teaching experience perform better than those with 11 years and above teaching experience
	
	
	
	

	19
	Lecturers with no business education background lack classroom management
	
	
	
	

	20
	Lecturers that specialized in Business Education possesses Shorthand skills, Accounting skills, and Marketing skills better than others
	
	
	
	

	
	
Influence of availability of instructional resources on effective Implementation of curriculum
	
	
	
	

	21
	Shorthand laboratory is well equip with relevant resources in my department
	
	
	
	

	22
	Availability of modern instructional materials facilitates easy curriculum implementation
	
	
	
	

	23
	ICT laboratory is equip with computers in the ratio of student per computer
	
	
	
	

	24
	Our departmental library is equip with current supplies in business
	
	
	
	

	25
	Typing pool is not functioning well due to poor maintenance culture
	
	
	
	

	26
	Offices for lecturers are not enough in my department
	
	
	
	

	27
	Standard classrooms in my department are not enough that can accommodate available number of students in the ratio of 30students per class
	
	
	
	

	28
	Model office is well equip with modern office facilities for effective implementation of curriculum
	
	
	
	

	29
	Chairs and tables are adequately supplied in my department
	
	
	
	

	30
	Lecturers‟ demonstration stands are provided in all the classes in my department
	
	
	
	

	
	Influence of effective utilization of instructional resources on Implementation of curriculum
	
	
	
	

	31
	Students don`t patronize the typing pool daily due to poor maintenance culture
	
	
	
	

	32
	Students and lecturers don`t access departmental library due to poor current supplies of books
	
	
	
	

	33
	ICT Laboratory is not in use for teaching and learning in my department
	
	
	
	

	34
	Not all students visit lecturers office seeking for academic advice
	
	
	
	

	35
	Most classes are close dawn due to poor maintenance culture of my department
	
	
	
	

	36
	Model office in my department is not in use for teaching and learning process
	
	
	
	

	37
	Lecturers make use of demonstration stand while teaching
	
	
	
	

	38
	Model office in my department is fully in use
	
	
	
	

	39
	Computers are fully in use in word processing class
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