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CHAPTER ONE
INTRODUCTION
Background to the Study
	English language is a language that is recognised in the world and it is a second language in Nigeria. The language serves as a lingua franca, a unifying language in a county having several languages from which a single one cannot be selected as an official/national language. The definition given to language also tells that language has really contributed immensely to the progress of the nation and the progress made by mankind. Balinger (2001) views language as means by which the thought, ideas, feeling, culture and beliefs of one race are transmitted from one member of the race to another and to the people of different vocal and culture background.
Language is so important that, man cannot do without it, because without language, communication cannot take place as far as human being is concern. Therefore, language is a powerful tool for communication. 	Reading plays an important role in the life of mankind especially in teaching and learning. Reading implies interpreting written language, be it native or foreign to the learner or user. To be literate accords one the opportunity to get involved in thought sharing through the written page, i.e the literate person is endowed with a bi-dimensional instrument of either sharing his own expressed thoughts or those of others as put down on paper, on screen or any other vehicle for conveying the written word. Literacy, like illiteracy, obtains in a continuum.
	Many of those who claim to be literate could become illiterate in certain contexts (Unoh, 2010). Olajide (2007) links the various shades of levels of literacy to the rungs of a ladder which are distinct, yet related. Contemporary reading scholarship tends to suggest that, it may be more productive to treat literacy holistically, as involving listening, speaking reading and writing. On this note, reading has been described in many ways by different scholars and authors. Some described it as an active, constructive and a thinking process (Scarborough 2006). Others believed it is the reconstruction and interpretation of meaning behind printed symbols.
Levy (2009) maintains that it a complex skill that takes years to truly master. According to Perfetti (2003), reading is jointly defined by a language and by the writing system that encodes the language. The language part is to be taken seriously and cannot be identified simply with strings of spoken phonemes. Perfetti (2009) went further to state that reading is embedded in two interrelated system: the Language System and the Writing System. This view seems to corroborate the position that language is a system where experiences are shared through coherent communication.
	Ajibola (2009) noticed that there is a fall in reading ability in Nigerian today as there is a big gap between the knowledge taken away from primary to secondary school. The assumption from the syllabus is completely eroded and once the foundation is weak, it affects all other aspects, which Ajibola (2009) considered as being capable of having effect on the educational system and subsequently a diversion to social activities like watching television is leading to things not too elegant or productive. The importance of reading can be seen in almost every sphere of life. For instance, it enables the society to progressively attain its social, economic, political and educational goals.
As every society is always concerned with its survival, reading must be a continuous process. Reading enables an individual to possess a profound understanding about the world around him. Little wonder, more (1994) observed that, ‘to read is to open the gateway to the world-to the joys, the wonders and the satisfaction that can be found’. Furthermore, scholars of reading have declared that reading helps to promote intellectual development in students, liberate one from ignorance, and place one among the development of his personal culture (Olajide 2004). Reading exposes people to the accumulated wisdom of human civilization. Good readers, as viewed by Call and Stahi (2008) bring their experiences, interests and abilities into texts, while the text helps to expand those experiences and abilities to find new interests.
	As expressed by Lawal (2014), Musilimi and Lawal (2006) reading as a tool, a discipline and the key that unlocks the gate to literacy, wisdom and the gateway  to understanding all other subjects in the school curriculum. Cziko and his associates also observed that most people think of reading as a simple, passive process that involves reading words in a linear fashion, and internalizing their meaning one at a time. Cziko also noted that reading is actually a very complex process that requires a great deal of active participation on the part of the reader. Reading is relevant to all aspects of human life. 
	Reading is just not a skill but a set of distinct skills which include eye movement, speech, comprehension and vocabulary. Reading is a combination of skills such as obtained in driving, swimming or playing the piano, where many skills are put into play to attain perfection. Reading is an essential tool for the acquisition of all kinds of human knowledge. Reading is a means whereby information stored in books can be processed and utilised for a variety of purpose. It is a feature of every academic work. Reading involves the identification of letters and sounds which they represent. Reading combines sound to form sentences. Lawal (2006) believed that reading is a mental activity. In other words, reading takes place in the brain and not in the mouth.
	Reading competence is important because it underlies success in all areas of learning, and most importantly because it is essential to personal enrichment and the development of intelligent citizenship (Kaufers & Miller,2004). A distinguishing characteristic of man is his possession of language skill, which Lawal (2007) considered to be “of centrality to learning and culture”. The National Reading Panel Report in 2000 focuses on text and reader as sources of variability (NRP 2002), Gaskins, with Elliot 2008) has identified comprehension as requiring the reader to take charge of text, task and context variables, presumably an implicit acknowledgment that text, task and context are all important in defining reading comprehension, and they can be obstacles to comprehension.
	Reading, from what has been discussed, so far, is made up of many skills components. Therefore, effective reading would involve all the components. The components of reading, as outlined by Obanga (2012) which culminate in making one a fast and efficient reader consist of word recognition, association of experience with the symbols which represent their literal and interpretive comprehension. And for creative reading, they add, “readers go on to apply the knowledge gained from reading to solve day-to-day problems”.  It is surprising how much of our behaviour is influenced by the materials we read. And the more one reads, the more one is able to cope with various satiations in our modern and sophisticated world. Until the reader is able to arrive at this stage, he could not be considered as having fully benefited from reading.
	Reading is the window through which we peep into the outside world. Through reading we get to many places. Learn many things and come across many people and their ways of life. Reading, therefore, broadens our horizon. Therefore, reading is more adequate for all purpose. A person who is unable to read may not be able to function too fully in this modern age. This may explain why the Chinese believe that “the world cheats those who cannot read”. When one is able to read and write, one is able to face any challenge that may come across one’s way. Reading should be taken as a task. Children should be given the opportunity at home to introduce themselves to reading of magazines, story books, journals, textbooks, etc. a child that comes from an enlightened home must have been introduced to reading, and this will make him proficient and efficient. 
	The reading problems of primary school students in Ilorin and especially in Ilorin West Local Government Area, Kwara State is what this study intends to find out. Therefore, there is the need to investigate the various variables, such that would influence pupils’ reading problem, with the view to ascertaining student’s performance in reading problem, with the view to ascertaining student’s performance in reading and a way toward improving them.
Statement of the Problem
	Many researchers and scholars of reading in Nigeria such as Lawal (2006); Oyetunde and Umolu (2007), and Yusuf (2009) agreed that the performance of Nigeria secondary school students in reading comprehension tasks is very poor which may have been a substantial carry over from primary school.  Lawal (2006) observed further that reading comprehension instruction in most schools is plagued with methodological confusion and absence of a well-informed direction. Many teachers in most schools adopt a dogmatic approach to teaching as they strike firmly to the textbooks. They neither complement the texts, nor do they employ the use of materials and techniques that would satisfy the needs of the learners (Lawal 2007).
	The important of reading cannot be over emphasized because when pupils are not competent enough to read, it will definitely affect such pupil in future. Therefore, there is a need for the researcher to find out the positive and negative factors of reading faced by the pupils. Hence, the researcher attempt to find out the reading problems among primary school pupils in Ilorin West Local Government Area of Kwara State. The goals of teaching reading comprehension in primary schools therefore, suggest that the English Language in the area of reading should train pupils in the various levels of reading skills.
As suggested by the National Teachers Institute (1990) the skills that pupils and students would need to have, to carry out their responsibilities at school successfully, should be part of the language and communication courses, but the current situation in our schools seem retrogressing. Experts in the past have engaged in researchers into reading and reading comprehension in particular. While there have been studies on the use of needs analysis approach to designing an English language syllabus for Nigerian bankers (Adewumi, 2013).
Researchers have been conducted on the reading problems, factors that can be responsible for the problems facing the teaching and learning of reading comprehension in schools. However, to the best of the knowledge of this researcher, none of these studies focused on the reading of English pupils especially in Ilorin West Local Government, Kwara State, Thus, a research gap has been created which this study intends to fill. In other words this study intends to focus on primary school pupils, with a view to identifying their reading problems. By identifying such problems, learners may be helped to overcome their reading difficulties.
Purpose of the Study
	The general purpose of the study aimed to examine the reading problems in English language among Ilorin West Local Government Area Kwara State.
In specific terms, the study intends to find out:
a.  reading problems among the primary school pupils in Ilorin-West, Kwara State  
b.  reading problem among the primary school pupils based gender.
c.  reading problems among the primary school pupils based on home background. 
d.  reading problems among the primary school pupils based on school types
Research Questions 
	The following research questions are raised to guide the study:
1.  What are the reading problems in English language among Ilorin West Local Government basic school in Kwara State?
2.  Is there any difference in the reading problems  English language among primary school pupils based on gender?
3. Is there any difference in the  reading problems English language among primary school pupils based on home background?
4.    Is there any difference in the  reading problems  English language among primary school pupils based on school type.?
Scope of the Study
	The study focused all primary schools in Ilorin West Local Government Area, Kwara State. Diagnosing reading problems in English language was the focused of this study while only ten public primary schools in the Local government Area served as the target population. Primary 1- 3 pupils were employed for the study. Researcher’s designed instrument was used for gathering the data. 
Significance of the Study
	It is believed that this study, the reading problems in English language among Ilorin West Local Government Area primary school pupils in Kwara State would help the teachers of English language, students, government, curriculum developers and administrators in the education industry. The teachers would benefit immensely, as it would assist them to understand different methods, which could be used in teaching and learning process.
It would also help the teacher to build a solid foundation for the pupils in schools and make them to have success in other subjects. It is hoped that the findings of this study would help the English language teachers to review their understanding of the reading comprehension process, with a view to improving competence and performance of their students. It will also assist them to easily understand the students reading needs, with a view to improving reading skills.
	It is believed that the students, who are the recipients of every effort put in place to improve the teaching of reading, would benefit greatly from the outcome of this study. It is hoped that, the study would equally help the pupils to understand how to read well and develop passion for reading even after school hours. This would help them to gain basic approaches and strategies of text comprehension, and would also help to facilitate their general academic progress.
	To the government, this study would help in sensitizing the need to promote reading instruction, in primary schools through constant training and retraining of teachers. It is also hoped that the outcome of this study would provide curriculum planners with necessary information on the strategies for developing the English Language curriculum.
Operational Definition of Terms
	The following concepts are operationally defined:
Reading: the interpretation of printed or written symbols in speech or its equivalent 
Reading Problems: the inability of pupils to read which impede their success in their academic performance
Primary School: all primary schools in Ilorin West Local Government Area primary school pupils in Kwara State.
School Type: a place (secondary school) legally owned either private or public for academic purposes. A private school owned by an individual, group or organization. A public school owned and supervised by the government and its machinery.
Reading Performance: average score of students in the various school examinations at any particular period of time, whereas, performance is the accomplishment of a given measured against preset known standards of completeness, and speed in school examinations.  
      



CHAPTER TWO
REVIEW OF RELATED LITERATURE 
	In this chapter, available related literature is reviewed along the following sub-topics:
a.  Meaning, Nature and Scope of Reading 
b.  Place of Reading in the Curriculum of Primary Schools in Nigeria 
c.  Methods, Approaches and Strategies for Teaching Reading in Primary Schools
d. Factors Influences Reading Problems among Primary School Pupils  
e.  Appraisal of the Literature Reviewed
Meaning, Nature and Scope of Reading 
	Reading is what all students should desire because it has to do with a lifelong activity. Those who have interest in reading enjoy it and also derive pleasure and satisfaction from it. Any pupils that desire great achievement must know to read well. Adigun and Oyelude (2007) observed that skill in reading will not only assist pupils in organizing their thought and jotting down important facts while reading will also equipment them to comprehend entire textbook.
Reading is a basic life skill. It is the cornerstones for a child’s success in school and indeed, throughout life. Anderson and the Commission on Reading (2003) further postulates that skilled reading can be described as:
Constructive: that is, learning to reason about written material using knowledge from everyday life and from disciplined fields of study;
Fluent: that is, mastery of the basic processes to the point where they are automatic so that attention is liberated for the analysis of meaning;
Strategic: that is, controlling one’s reading in relation to one’s purpose, the nature of the material, and whether one comprehends;
Motivate: that is, been able to sustain attention and learning, that written material can be interesting and informative. It is also a life- long pursuit, continuous practice, development and refinement.
	Reading activity is characterized by the translation of symbols into letters, words and sentences that have meaning to the individual (Encarta 2009). The ultimate goal of reading is to enhance comprehension of written material, to evaluate it and to use it for one’s needs (Encarta 2009). Reading is an acquired skill, and not a natural process. Most people become fluent readers, but not without a lot of work. Learning to read is a long, gradual process that begins, for most people, at infancy. The basic competency is not usually reached until middle childhood. As Shaywitz (2003), a researcher on reading, states: Reading is the most complex of the human functions.
	Reading in any language poses a challenge, but reading in English is particularly difficult (Snow, Burns and Griffins 1998), especially for second language learners. Reading in English is further complicated by its orthography-the spelling of worlds. According to (Shaywitz 2003), in some languages, such as Spanish, one letter has one sound. In English, one letter can represent several different sounds, depending on its placement in the word. It is understandable difficult to decode the sound-symbol relationship, when the sound of a particular letter changes in words that have the same root but different suffixes. Shaywitz 2003 exemplified with the sound of the “g” in the words “colleague” and “college”. The first word retains the/g/ sound and the latter.
Shaywitz (2007) further reiterated that another complicating factor in English is the retention of the historical spellings such as the “gh” in ghost (which is pronounced differently from the “gh” in neighborhood). Many other examples of spelling patterns that make the sound-symbol relationship difficult to understand, at least for a second language learner, are numerous in the literature. Noel (2008) opined that reading is a phased, thinking-feeling communicative process. In addition to its psycholinguistic complexity at any particular point in time, reading involves a complex processing that changes gradually over time (diachronically), influenced by psychological, linguistic and social-communicative factors.
Re-echoing that, any act of reading involves personal choice, emerging from a complex mix of interests, feelings and ideas. He further stated that reading is the activation of prior knowledge and schemata, engagement with the text, meta-congnitive control, generation of ideas and emotions, integration with existing knowledge and feelings, judgment and evaluation. According to him, although there may be cycles of engagements, the interplay of these processes changes a reading event progresses over time. Still, some other reading researchers believed that it is possible to present a single sentence definition of reading by saying: ‘Reading is the ability to draw meaning from the printed page and interpret this information appropriately’ (Tindale 2003).
Unoh (2007) defined reading as “a complex language-processing behaviour that entails interpreting or getting meaning from written or printed materials. He added that a good reading must be total and all-encompassing in terms of multi-sensory involvement. This means an art of reading comprehension should be beyond the production of sounds of the written symbols but should also include the comprehension of meaning of the sounds signified. 	However, these definitions are insufficient to help us understand the true nature of reading abilities, because it does not convey that a reader has several possible purposes from reading, and each purpose emphasized a somewhat different combination of skills and strategies. It also does not emphasize the many criteria under time constraint. Also, it does not explain how the ability to draw meaning from a text and interpret this meaning varies in line with the second language proficiency of the reader.
	Tindale (2009) agreed that reading refers to the activities as varied as a child struggling with simple sentences in a storybook, a purchaser of electronic gadget following directions from a manual, or a scholar attempting to understand the meanings of a poem. The concept of reading was further buttressed by Tindale (2009) who recognizes that reading is a multifaceted process involving word recognition, comprehension, fluency, and motivation.
	At the basic level, according to Tennant (2007), reading is the recognition of words. From simple recognition of the individual letters, and how these letters form a particular word to what each word mean; not just on an individual level, but as part of a text. He explains that in English, as in many other languages, different combinations of the same letters can be used to form different words with completely different meanings. So, the letter ‘t’ ‘c’ and ‘a’ can form the word “cat” (an animals of the cat family), and act (which has a number of meanings from doing something to behaving in certain ways or even to perform in a play or film). But Leipzig (2007) added that the recognition of the actual word is not enough on its own to constitute reading. Reading is the motivated and fluent coordination of word recognition and comprehension.
	According to Perfetti (2008), reading is jointly defined by a language and by the writing system that encodes the language. That is, if the language part is to be taken seriously it cannot be identified simply with strings of spoken phonemes. He remarked that reading is embedded in two interrelated systems: the Language System and the Writing System. Cziko, Greeleaf, Hurwitz and Schoenbach (2010) on the other hand, viewed reading as a complex process, a complex cognitive process of decoding symbols for the purpose of deriving meaning (reading comprehension) and/or constructing meaning.
In (en.wiipedia.org/wiki/Reading process  commentators observed that most people think of reading as a simple, passive process that involves reading words in a linear fashion and internalizing their meaning one at a time, noting that reading is actually a very complex process that requires a great deal of active participation on the part of the reader. There are various problem facing primary school pupils and these problems limit the pupils not to have an effective teaching and learning of reading in the class. Oyetunde & Umoh (2009) listed the impediments to positive competent teacher. As it is usually said that teachers are nation builders but reverse is the case in some schools, most of the teachers of today are not well trained and even most of the well trained ones are not committed, because, the teachers no longer see the job as source of livelihood. This is seriously affecting younger generation.
	A teacher should be in the best position to train a child to read because the children spend most of the hours in a day in school with their teachers. But the teachers are not ready to make extra effort on the pupils who needs their attention. Most of the teachers show nonchalant attitude to the pupils’ inability to read. Yusuf (2010) identifies the role of instructional materials and factors that affect teacher. Lack of relevant instructional materials to guide the pupils may also affect the pupil reading ability. It makes the pupils to understand what the teacher is teaching them by showing them series of pictures that has to do with spelling and reading.
The aims and objective of reading cannot be over emphasis because it covers other course of study or any subject in primary schools reading habit and attitude. These include lack of materials, poor preparation of teaching of teachers. Lack of interest, poor libraries or none at all, home background and lack of admit readers as models. Ojo (2007) found that the major cause of student poor performance in English and other school subject is their inability to read effectively which in turn is largely is due to the attitude of earners toward reading.
Lawal (2006) did diagnostic testing of reading achievement of selected secondary school in Samaru, Zaria, and described such reading problem as omission substitution reversal, mispronunciations, sight vocabulary not up to grade levels, nervousness, slow reading. Reading problems range from the he biological, emotional and social factors on the part of the teachers and their pupils. Only the broad classification suggested by Bond and Thinkers (2007) will be listed below,
1.  Constructional factors visual auditory or motor defect are disabilities physical conditions.
2.  Intellectual Factors: verbal disabilities and peculiarities in mode of thought. 
3.  Emotional factors: those directly responsible for the reading failures and those which further impede the process which results from reading difficult as a result of psychological problems.
4.  Environmental factors: very little or no encouragement or motivation at home, poor relationship between parent and children, frequent movement and distracting.
5. Educational factors: deficiency in readiness, poor adjustment of materials and method to the pupils need, lack of interest in reading and inadequate provision or attention to pupils who are encountering difficult.
Another problem is when pupils lack committed and according to Obanja (2009) claimed that reading is important, because it is a tool for study, for creating awareness for future employment and for recreation is the first step one takes to match forward to literacy. The inability to read will definitely put one in the dark of what is going on around him. The aim and objective of reading cannot be over emphasized because it covers other course of study or any subject in primary school.
Reading enables pupils to do well in other subject in school. Bond and Thinker (2010) submitted that the world should be a place of reading because it is difficult to discover any activities whether business in the professions and even recreational pursuit that does not demand or often considerable reading. One of the objectives of reading is to be able to discover any business sector. Adewole (2012) assets that, the aim of any reading programme is to lay a strong foundation for benefit of the pupils throughout their academic pursuit. Philip (2007) commenting on the number of literate pupils in primary school in Nigeria, note that about 57 percent of Nigeria, population over age six is literate, most can read and write with understanding in at least one language.
Place of Reading in the Curriculum of Primary Schools in Nigeria
	The English curriculum in primary schools in Nigeria is poised to find out how well the school has prepared learning for life outside school. In a Research Journal of International Studies (November, 2008), Ajibola (2007) tracing the historical development of the Nigerian language curriculum development and implementation viz a viz the National Policy on Education observed that with the advent of the new National Policy on Education, a major restructuring was noticeable with regard to language curriculum development and implementation whereas during the colonial era the emphasis was on learning the languages of the colonizers. It is no longer so nowadays.
The language curriculum currently in use takes into account four groups of languages- English, foreign languages, Nigerian languages as L1 and Nigerian languages as L2. Curricula and teaching materials have been developed for each for each of these groups. Changes in the content of the curriculum had always been focused on that fact that every Nigerian should be able to read and write with understanding, and to apply such skills acquired to his/her daily life and to continue learning using the written word. Olajide also pointed that Nigeria wants education to liberate and empower her citizens, such that the citizens are not only all round developed, but also useful to themselves and the society that has produced them and if these are to be achieved, Reading should be a prominent component of the school curriculum.
	Ajobola (2008) while discussing in his work innovations and Curriculum Development for Basic Education in Nigeria: Policy Priorities and Challenges of Practice and Implementation stressed that curriculum issues, either in an explicit or an implicit manner are inextricably linked to current thinking and action on educational concerns and reforms around the world. Noting that experiences of educational reform almost all over the world have shown that curriculum is a policy and a technical issue, a process and a product, involving a wide range of institutions and actors. Curriculum can be simply termed a brief written account of one’s past history e.g. of education and many other aspects of life endeavour.
	Amuseghan (2007) further explained that most curriculum reforms over the years have sought to make a thorough re-examination of the aims, goals, objectives, methods, and materials involved in the effective implementation of the English curriculum. And that one school of curriculum theory, in fact, states that the achieved curriculum is the effective one. Claiming that before this feat in curriculum is achieved; there are two possible perspectives from which curriculum could be looked at: prescription (intended curriculum) and practice (implemented curriculum). According to Obanya (2008), in ideal situations there would be a perfect match between what is prescribed, what is practiced, and consequently what is achieved (outcome).
	With the advent of the new National Policy on Education, a major restructuring was noticeable with regard to language curriculum development and implementation (Ajibola 2009). Whereas during the colonial era, the emphasis was on learning the languages of the colonizer, it is no longer so nowadays. The language curriculum currently in use takes into account four groups of language-English and other foreign languages, 	Nigerian languages as L1 and English as L2. Curricula and teaching materials have been developed for each of these groups. Nigeria now has an explicit national language policy. But Nigeria has made a number of explicit statements about the language issue in the policy (Emenanjo 2012).
The implicit National Language Policy in Nigeria stipulates:
1.  The use of Nigerian languages in formal and non-formal education;
2. The study and use of the developed Nigerian language as co-official languages with English;
3.  The study of all Nigerian languages as subjects and as media of instruction at certain levels of formal education; 
4. The study of French and Classical Arabic as electives at all levels of formal education;
Again another quotation from the book Language Teaching and Learning lawal 2006 stated that the objectives of the English curricula as contained in the Language syllabus by the Federal Ministry of Education (Federal Ministry of Education 2003) consist of:
1. Providing students with a sound linguistic basis for further learning in secondary, tertiary institutions; 
2.  Equipping school leavers with a satisfactory level of proficiency in English language usage in their place of work; 
3. Stimulating a love of reading as a pleasurable activity; 
4. Promoting the art of spoken English as a medium for nation and international communication;
5.  Enhancing and developing further the various skills and competence already acquired at the primary and secondary levels
High sounding as the above policies looks regarding the ESL process in Nigeria schools, Adejimola (2007) carried out an investigation into the ESL Curriculum in Schools in Nigeria, and discovered that ‘ESL course books, methods and contents are often mentioned as the most sources of the problems for unachieved ESL curriculum aims, goals and objectives at the secondary level in Nigeria’. Emenanjo (2008) is of the view that some major constraints militating against these objectives which have been the inadequate numbers of teachers to teach the four groups of languages. Even where teachers are available, the methods adopted in teaching the language curricula rely heavily on a traditional grammar approach.
There is also a dearth of language instructional materials. All these contribute to the low level of implementation leading to poor results and a very low level of communication skills. Agan Obanya (20010) noted that interaction, which should be in form of multi-way and multi-media exchanges (verbal and non-verbal) in the conduct of classroom teaching and learning activities, is significantly absent. Obanya (2009) concludes that what obtains in the classroom English language teaching and learning process, according to research, is frontally characterized by: a heavy reliance on the textbook as the exclusive teaching learning materials”. The over-reliance on ESL course books in teaching and learning situations in Nigerian secondary schools is clearly stated according Ohia and Adeosun (2004) as follows:
	It is not uncommon among teachers to get into the class and ask the students to ‘open to page …. of… text and rely entirely on the text throughout the duration of the lesson (Ohia & Adeosun 2004).	
Amuseghan (2007) also identified inadequacies in the teacher’s method against the learner- oriented methods. And some of the three is strain on teachers, learners and material resources of the school. And that one of the biggest obstacles to technological literacy in Nigeria is the limited amount of high-quality instructional materials to cope with the curriculum as identified in the work of Research Journal of International Studies (Ajibola, 2008).  But Ajibola (2008) was quick to observe that, although, some good materials have been developed, the developers do not have the sustained funding, time, or expertise to disseminate their work to a broad audience. And that most of these developers are known only in the school or school system where they originated.
Paucity of textbooks and other learning aids is another problem. The problems of book scarcity and the cost have hindered the successful implementation of many laudable educational programmes and curriculum projects (Ivowi, 2009). To teach a new curriculum at all levels of education, especially the ESL, the teachers must be trained in this very important area of language content. In addition, new experts have to be trained locally or abroad in such subject field where not many qualified Nigerians are yet available. All these projects depend on the availability of funds and unfortunately, the picture today is that funds are not sufficiently available for the kinds of curriculum innovation activities described above; therefore the National Policy on Education has not been fully implemented (Ajibola, 2008).

Methods, Approaches and Strategies for Teaching Reading in Primary Schools
	There are many approaches and strategies that can be used to develop the pupils reading skill, which will enable them to be relevant in school. Hughes (2009) states three methods for the development of children’s reading readiness skills. These are Literacy Awareness Programmme (LAP), News on the Board (NOB) and Language Experience Approach (LEA). This, ability to read effectively is a valuable personal skill and the standard must be raised, to make the most of rapidly growing literacy heritage able.
Fatolusin (2010) stressed that students should be taught the right strategies for teaching, reading said further that teacher should occasionally administer test to know how reaching skills have been realized. The pupils should also make use of some relevant textbooks on reading that is given to them by the Government to help their reading ability. This can be achieved when the teacher is reading to the pupils on the right steps and given assignment to them regularly by doing so, the pupils will be used to new words which will help them read well.
	Another strategies is when the teacher is ready to give the pupils relevant instrument materials that will help them in pronunciation of new words and also to recognize different words and this and must be ready to use these instructional materials in a right way in order to improve the reading skill of the pupils. Hence, Nigerian children are faced with the task of studying at least two languages in school. When they get to school, usually at the age of six, they are already capable of communicating orally in their mother tongue. They are faced with the complex task of learning to read in their language and then in the second language which is invariably English.
In some schools, reading instruction in both languages is carried on simultaneously. It is essential to search for an effective instructional approach which will help children become proficient readers. Historically, there has been controversy surrounding the most appropriate way of teaching children to read. Despite the search for one “best method” it is evident that there is no consensus of opinion. The argument centers on how to begin, when to begin, what instructional materials need to use and how to organize classes for reading instruction in school.
Many experiments have been conducted, materials developed and approaches tried by linguists, teachers and researchers concerned with problems of teaching, particularly to the linguistically diverse (Smith and Johson, 2005). It is not the intention of this paper to delve into the depth of the debate; rather it will analyze the relevance of the approaches to the Nigerian situation and the reasons why none of the approaches to the Nigerian situation and the reasons why none of the approaches may be wholly appropriate.
	In the whole-word approach, children are taught to read the names of common content and function words, while the phonic approach attempts to teach children the sound values of letters and letter clusters. Where does Nigeria stand in the two approaches? The situation in Nigeria is rather interesting. When reading in English is going to be taught, materials tend to be based on the whole word method. When reading in the native languages is going to be taught, the phonic approach is used. The situation is worse for children who are taught reading in the two languages simultaneously, for they have to use phonics for one language and the next hour start with look and say for reading in the other language.
The rationale for this approach is based on the premise that the English language has had a written form for a long time and that oral forms of language tend to change more rapidly than written forms. Consequently, over time, there develops a widening gap between speech and writing. This gap partially accounts for some words with irregular spellings in written English-such words as knight, caught, plough, yacht, depot, and aisle. The language experience approach is viewed as the most practical and most sensible approach for meeting the reading needs of children of linguistically diverse environments (Smith and Johnson, 2005).
One of the key advantages of the language experience approach is that the written language presented to the children uses vocabulary, sentence patterns and situations that are familiar to the children, and is based on the children’s experience. Durkin (2003) points out that the experience approach, among other things, is capable of motivating children to want to learn to read, demonstrating the relationship between spoken and written forms of language, and demonstrating the values of written language in preserving information, ideas and feelings; and Dehaven (2003) asserts that “children’s experiences provide the content for listening, speaking, writing and reading activities…the teacher serves as the scribe….”.
Through experience, readers become capable of predicting the words they encounter. The ability to make such predictions is based on the intuitive knowledge of the way sentences are constructed. However, such predictions are only efficient, if the sentences conform to natural and familiar patterns, such as the ones produced through the experience approach. Phonics teaching may be incorporated into the language experience approach through activities which call children’s attention to sounds of similar letters and letter combinations.
A child reading performance is highly affected by her success with five fundamental literacy skill. A child reading ability can be affected by many factors including background knowledge, ability, home environment, school experiences and interest level. However, pure reading performance is most directly linked to a child’s success with early literacy skills-phonemic awareness, alphabetic principle, fluency, vocabulary and comprehension. By understanding and nurturing these five fundamental skills, parent and teachers can better encourage successful reading performance.
Phonemic Awareness: is ability to hear and orally manipulate the individual sound that makes words. This skills is performed entirely with oral not written language. Student with strong phonemic awareness are better prepared to sound out words while reading and more likely to become fluent proficient readers. phonemic awareness includes the ability to segment words into individual sounds  blend sounds to produce words, recognize words with sentence, distinguish syllables and identify and produce rhyming words. Phonemic awareness can be a difficult task for young students and must be explicitly taught to early readers. 
Alphabetic Principle: encompasses recognition of letters, an understanding that words are made from individual letters and the ability to connect sounds with letters in print.  Working with the alphabetic principle, it means deciphering the alphabetic code of words. Decoding or sounding out words, is an essential skill involved with the alphabetic principle. However, the English alphabet is complex and difficult to master. Many letters have more than one possible sound and many sounds have more than one possible letter. Rigorous practice with identifying letters, connecting sounds to the letters and utilizing these skills within words encourages a strong grasp of the alphabetic principle.      
Fluency: involve the accuracy and speed of a student’s reading. A fluent reader is able to read text correctly, quickly and with appropriate voice tone. Gaining fluency makes reading a more pleasurable and less stressful experience for students. Fluent readers are usually able to read almost effortlessly. This allows them to concentrate their efforts on comprehension and vocabulary as opposed tp decoding and recognizing words. For a student to become a proficient reader who gains meaning from text, she must first become a fluent reader.
Vocabulary: involve gaining meaning from words while reading. Essentially, a student cannot comprehend or construct meaning from without understanding the words within the passage. A child with strong vocabulary knowledge is able to read more fluently and with more purpose. A child vocabulary grows daily through conversation, reading, direct instruction and life experiences. Reading aloud to children every day and explicitly teaching selected words help nurture strong vocabulary knowledge.  
Comprehension: involves constructing meaning from what is being read. Reading truly has no purpose without comprehension. In order to comprehend text, a reader must actively and intentionally think about and analyze meaning while reading. Good comprehension requires strong abilities in all four of other fundamental literacy skills. students must consider many bits of information while reading to comprehend the text such as genre, text structure, the author’s purpose and familiar and unfamiliar words. Strong comprehension encourages self-directed learning and lifelong reading.                                                                                                                         
Appraisal of the Literature Reviewed  
	In this chapter, a theoretical background for the study was carried out through a review of the relevant literature to the research. The review showed the different definitions of reading as given by various scholars such as Lawal (2006), Leipzig (2008), Berninger & Richards (2002), Shaywitz (2003), & Perfetti (2007), while some other writers such as Tennant (2008) saw reading a the recognition of words, from simple recognition of the individual letters and how these letters form a particular word to what each word means not just on an individual level, but as part of a text. There is however, a consensus agreement on the complex nature of reading, but one very important definition find quite significant is that which sees reading as the ability to make sense of writing or printed symbols.
	Also, writing of other reading scholars such as Goodman (2015), Smith (2009), Lawal (2008), Olajide (2004,) Cziko, Greenleaf, Hurwitz, and Schoenbach (2008) whose works are authorities in the field considered that reding is a psycholinguistic guessing game. However, Gay (2004) perceived reading as not a straightforward process of lifting words off the page, but a complex process of problem solving in which the reader works to make sense of a text not just from the words and sentences on the page but also from the ideas, memories, and knowledge evoked by those words and sentences. In a related comment, in the Encarta 2009, come up with the submission that skillful reading does require readers to carry out certain tasks in a fairly automatic manner.
Decoding skills – quick word recognition and ready knowledge of relevant vocabulary, for example – are essential to successful reading. Thus, the reading works are germane to this study because they provide the theoretical base/background for it in language. The available literature shows that no single theory can be downplayed nor explain reading enough, and that analysing the reading problems of learners of English as a second language should involve insights from all related theories. 
          
     











CHAPTER THREE 
RESEACH METHODOLOGY 
	This chapter is concerned with detailed information on the method that was employed in carrying out this study. These include: 
a.  Research Design
b.  Population of the Study
c. Sample and Sampling Techniques. 
d. Research Instrument
e. Validity of the Instrument
f. Reliability of the Instrument
g. Procedure for Data Collection
h. Method of Data Analysis 
Research Design 
	This study is descriptive in nature. The research investigated the problem of reading in English language among primary school pupils in Ilorin West Local Government Area of Kwara State. Therefore, the descriptive method was considered suitable for this study, because of its simplicity and its uniqueness to research. It was carefully employed by the researcher in explaining relevant data from a representative sample of the target population.


Population of the Study
	The population for this study consists of all pupils in primary schools in Ilorin West Local Government Area of Kwara State. The target population comprises all pupils in ten public primary schools in Ilorin West Local Government Area of Kwara State.
Sample and Sampling Techniques
Simple random sampling technique was to select schools for this study. The names of the primary schools used are listed below:
1.  Adeta Primary School, Adeta, Ilorin
2.  College of Arabic and Islamic Legal Studies, yebumot, Ilorin
3. Gaa – Saka L.G.E.A Primary School, Gaa-Saka, Ilorin
4. C.A.C. Nursery and Primary School, Agbo-Oba, Ilorin
5. Learnium Schools, Adewole, Ilorin 
6. Okekere LGEA Primary School A, Ilorin, 
7. Subanu, LGEA Primary School A, Ilorin
8. Hiwanu LGEA Primary School A, Ilorin
9.  Ansarul Islam LGEA Primary School A, Kuntu, Ilorin
10. Baraka LGEA Primary School, Itamon, Ilorin
Research Instrument 
	The instrument used for the collection of the data is the questionnaire type. The instrument for this study was a research designed questionnaire, titled “Student Variables Questionnaire” (SVQ) which was used to elicit information from the respondents. The questionnaire was grouped into two sections, sections A and B . Section A was designed to seek demographic information of the student’s gender, school type, subject area and pupil’s environment. Section B of the instrument focused on identifying the reading problems of the respondents. The questionnaire consisted of sixteen (16) items in form of direct questions on which the respondents provided a Yes or No answer. The respondents were expected tick the items according to the extent to their reading problems.
Validity of the Instrument 
	For the validation of the instrument, the researcher gave the questionnaire to her supervisor for content evaluation and necessary corrections. Test expert also was made by the lecture to determine whether the items could actually meet for it purpose. After thorough evaluation, the researcher got permission of the supervisor to proceed on the study. Therefore, it is believed that the instrument used is valid. 
Reliability of the Instrument 
The reliability of the instrument was carried out by adopting test-retest method. The instrument was administered in an interval of two weeks to the respondents outside the study sampled. The scores of the two tests were correlated using PPMC and the reliability index of 0.76 was recorded.




Method of Data Collection 
	In order to ensure administration of the questionnaire on the target population, the research will visit the sampled schools, wait for the completion and retrieve the completed copies of the questionnaire. 
Method of Data Analysis
	Data collected would be analysed using both descriptive and inferential statistics. The demographic information of respondents would be described using the percentage. Research question one would be answered using mean and standard deviation, while hypotheses formulate would be tested using the independent sampled t-test and the one-way Analysis Variance (ANOVA) all at 0.05 level of significant. 
	










CHAPTER FOUR
RESULT AND DISCUSSION 
	This is concerned with analysis of data obtained from questionnaire distributed, using simple frequency count and percentage method, which comprises of strongly agreed and agreed, while the disagreed shall comprises of strongly disagreed and a neater result is given.
Analysis of Section A: Personal Information of Respondents    
The Demographic data of the respondents 
Analysis of Section A: Demographic data Personal Information of Respondents    
Table 1: Distribution of Respondents by Gender
	Sex
	Frequency
	Percentage (%)

	Female 
	110
	55%

	Male 
	90
	45%

	Total 
	200
	100


   Source Field Survey, 2024
Table 1 shows that 55% of the respondents were female while only 45% of the respondents were male. The distribution shows that there are more female students than male in the selected schools.



Table 2: Distributions of Respondents by Parental Educational Background 
	Parental Educational Background 
	Frequency
	Percentage (%)

	No formal Education
	100
	50%

	Primary School
	50
	25%

	Secondary School
	30
	15%

	Tertiary Education
	20
	10%

	Total 
	200
	100


Source Field Survey, 2024
Table 2 shows that (100) 50% of the respondents falls into the category of No formal education, follow closely by Primary School Education with (50) 25% of the respondents, 30% of the Respondents Parental Education Background were Secondary School certificate holders while (20) 10% of the respondents parents were tertiary education holder.
Results
Research Question One: Why did pupils find it very difficult to read English Language effectively?
Table 3: Summary of Respond of Participant on Difficult in Reading English Language
	S/N
	Difficulty in Reading English Language 
	No of Respondent 
	Yes 
	%
	No 
	%

	1.
	Do you have a good English teacher in your school 
	200
	105
	52.5
	95
	47.5

	2.
	Do you find it difficult to read and meaning in the passage read?
	200
	140
	70
	60
	30

	3.
	Do your teachers give you word and meaning in the passage read?
	200
	95
	47.5
	105
	52.5

	4
	Did your teacher guides you reading ability in the class
	200
	99
	49.5
	101
	50.5


   Source: Field Survey, 2024
Table 3 shows responses of pupils on difficulty in reading English Language. The total number of students and administered is 200, the frequency court showed that 52.5% pupils disagreed in their own case, likewise 70% of the pupils said they find it difficult to read passages while 30% of the pupils disagreed, that teachers do give words and meaning after every passages read, but 52.5% Disagreed to this question. Lastly 49.5% of the pupils Agreed that the teacher always guide their reading while 50.5% disagreed to this question.
Research Question Two:	What are the reading defects of the pupils in Ilorin West Local Government Area of Kwara State?
Table 4: Summary of Response of Pupils on Reading Defect of Pupils
	S/N
	Reading defeat in pupils
	No of Respondent
	Yes
	%
	No
	%

	5.
	Do you move your head while reading passage
	200
	75
	37.5
	125
	62.5

	6.
	Do you trace with your finger while reading?
	200
	120
	60
	80
	40

	7.
	Do you trace with your finger while reading personally 

	200
	95
	75
	50
	25

	8
	Do you normally read slowly
	200
	150
	75
	50
	25


Source: Field Survey, 2024
	Table 4 shows the responses of pupils on the reading defect, there frequency court analysis show that 37.5% of the pupils had defect of moving their heads in reading while 65.5% disagreed, also 60% of the pupils trace with fingers while fingers while reading, while 40% disagreed. Likewise 45% of the pupils agreed to lips moving during reading, but 52.5 pupils disagreed with lips moving, lastly 75% of the pupils Agreed the show readers, while 25% pupils disagreed from the result above it can be deduced that most pupils suffered from these defect of reading and these should be controlled by the class teachers, especially the English teachers which are expect management to teach pupils in English Language reading.
Research Question Three:	What are the causes of the reading problems encountered by the primary school?   

Table 5: Summary of Response of Pupils on Causes of Reading Problem

	S/N
	Causes of Problem in Reading 
	No of Respondent
	Yes
	%
	No
	%

	9.
	Do you have an eyes problem?
	200
	50
	25
	150
	75

	10.
	Do your teacher pay good attention while you are reading in the class
	200
	98
	49
	102
	51

	11.
	Do your teachers concentrate more on individual pupils while reading?
	200
	85
	42.5
	115
	57.5

	12.
	Do your teachers use cardboard or instructional materials to explain some words to you when teaching English language in the class?
	200
	90
	45
	110
	55

	13.
	Do you have a text book that best explain word and meaning personally?
	200
	55
	27.5
	142
	72.5

	14.
	Do you enjoy the way your teachers you in the class?
	200
	75
	37.5
	125
	62.5


 Source: Field Survey, 2024
	Table 5 shows that response of pupils on causes of reading problem. The frequency counts analysis showed 25% of pupils who have eye problems while 175% of the pupils claim they did not have problem with their eyes. More so 49% of the pupils Agreed that teacher pay attention to them while reading, but 51% of the pupils disagreed to that question 42.5% of the pupils agreed that their teacher concentrate on individual pupils while reading but 51% of the pupils disagreed to that question 42.5% of the pupils agreed that their teacher concentrate on individual pupils while reading but 57.5% disagreed, 45% of the pupils agreed that their teachers always use instruction materials in the class but 55% of the pupils claim they have textbooks that explain words and meaning but 72.5% of the population disagreed. Lastly 37.5% of the pupils agreed that they enjoyed their teachers while reading but 62.5% of them disagreed.
	From the above result it can be, even though few of them have these problems, there should be away the school can care for these children. Teachers should concentrate more on the pupils individually to make them see the benefit of reading and encourage their parent to get them god textbook that will improve the reading and speaking ability in the class.

Research Question Four:	Does the pupil’s environment affect the reading ability of the pupils in school?
Table 6: Summary of Responses of Pupils on Environment in the Classroom  
	S/N
	 Environment Effect in the Classroom 
	No of Respondents
	Yes
	%
	No
	%

	15.
	Do you read effectively in your classroom?
	200
	75
	37.5
	125
	62.5



Source: Field Survey, 2024
	From Table 6, 37.5% of the pupils Agreed that they do read effectively in the classroom, while 62.5% of them disagreed. From the above data if is deducted that majority of the pupils experience poor environmental problem in the classroom.
Discussion of Findings 
	It is glaring from the result of the research that English language remains an important subject, most especially reading and writing is essential in primary education and that is why many pupils have responded positively on their reading habit. However, despite the role of English Language in entrancing the learner reading habit, pupils believe that quality of teachers teaching this subject also determine effective reading of pupils in the class and while they are aim, qualified and well trained English teacher can also have effect on pupils effectiveness in reading and writing.
More so 49% of the pupils Agreed that teacher pay attention to them while reading, but 51% of the pupils disagreed to that question 42.5% of the pupils agreed that their teacher concentrate on individual pupils while reading but 51% of the pupils disagreed to that question 42.5% of the pupils agreed that their teacher concentrate on individual pupils while reading but 57.5% disagreed, 45% of the pupils agreed that their teachers always use instruction materials in the class but 55% of the pupils claim they have textbooks that explain words and meaning but 72.5% of the population disagreed.
Lastly 37.5% of the pupils agreed that they enjoyed their teachers while reading but 62.5% of them disagreed. From the above result it can be, even though few of them have these problems, there should be away the school can care for these children. Teachers should concentrate more on the pupils individually to make them see the benefit of reading and encourage their parent to get them god textbook that will improve the reading and speaking ability in the class.
	The provision of good environment and conducive classroom can also improve pupil’s effectiveness in reading; likewise good text books that best explain words and means should be provided in the school literacy to enhance pupils reading habit in the classroom.    	





CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary 
	The study investigated reading problems in English language among primary school pupils in Ilorin East Local Government Area of Kwara State. Two hundred pupils represent proficiency participated in the study by responding to the statement I of the questionnaires calculated. Four research questions were proposed for the study while simple frequency count method was adopted to analyze the data gathered. From the questionnaires distributed: the study came out with the following findings, while, pupils find it very difficult to read English language effectively in primary schools of Ilorin West Local Government Area of Kwara State. What are the causes of reading problems encountered by the pupils in primary school? Does the pupil’s environment effective the reading ability of the pupils to school?
Conclusion 
	From the finding of the study so far it is confirmed that the need for pupils to be good proficiency English language reader cannot be over emphasized. This is because, their master of reading passages effectively in English language will help them in other subject offered in the school because the medium of teaching other subject is basically in English.


Implication of the Study
Since reading is one of the major criterion for evaluating student’s knowledge of any subjects, it becomes imperative that strategies for eradicating any form of problem that may be affecting students’ reading skill and or any other communication skills of the basic learner. 
Limitation of the Study
The researcher is bound to encounter problems and naturally this made it difficult to some extent to arrive at a conclusion and make more suggestions for further research. The generalization of this study was limited by certain factors among which are as follows:
1. The researcher met some students and teachers who were uncooperative and unwilling to respond to the questionnaire administered to them but after vivid explanation of the reasons and the benefits of the research, they complied and the difficulty was overcome.
2. There were also limitations in the study such as lack of time because the researcher had to carry it out with tedious final year academic works and also, due to time management, the researcher need to cut down the scope of the study to 10 schools Ilorin West Local government, whereas (20) schools should have been used.
3. The researcher suffered financially in the area of producing questionnaire and typing of work which is voluminous. Also the schools are far from each other thereby consuming the researchers’ time and money.

Recommendations 
	Pupil’s effectiveness in reading English language in school can be realized through the following recommendations:
1.  It is recommended that government should provide well-equipped libraries to improve students reading skills in the language. Conducive environment should be provided, especially in public schools for effective teaching and learning to take place. Textbook writers should be encouraged to be averse to non inclusion of exercise and examples that will cater for the reading needs of students in their books. Lastly, more qualified English language teachers need to be recruited and evenly distributed across the state.
2.  English language teachers in primary level should device instructional material that will teach pupils in the class, while reading to ensure effectiveness in their teaching activities in primary schools. Teachers should be given regular in-service training in the teaching of reading.
3.  English language teachers in primary schools should make sure he/she is dedicated to assist and guide pupils in the classroom, and while reading they should be concerned about individual ability in the classroom.
4. Reading should be made a main subject at all levels of the primary school. At present, reading is taught as part of language lesson. This does not allow adequate focus on the reading problems children face in schools. 
5. Lastly, teachers should encourage the pupils to form habit of reading literature related books e.g story book that are written in simple English.
Suggestions for Further Studies
While considering the result of this study, the researcher feels that there is still need for further diagnosis of problems facing basic school learners. Similar studies should be conducted in other Local Government of Kwara State so as to improve the academic performance of basic school learners. 
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APPENDIX
KWARA STATE COLLEGE OF EDUCATION, ILORIN 
DEPARTMENT OF ENGLISH 

QUESTIONNAIRE ON PROBLEMS IN ENGLISH LANGUAGE AMONG PRIMARY SCHOOL PUPILS IN ILORIN-WEST LOCAL GOVERNMENT AREA, KWARA STATE

Student Variable Questionnaire (SVQ)

Dear Respondent, 
	This instrument aims to find out the reading problems in English Language among primary school pupils in Ilorin-west Local Government Area of Kwara State. Kindly supply relevant answers to the questionnaire as it applies to the interest of the pupils towards the problems encountered while reading. Please read through and indicate your response honestly by ticking (√) the appropriate option. The data supplied would be treated with absolute confidentiality and used for research purposes only.
Thank you.
							Yours faithfully,
							Researcher

Instruction: Please provide answers to the items in the spaces provided or tick (√) in the appropriate column.
Section A: 
(1)  Name of School: _____________________________________
(2) Gender: 	Male (	)	Female (  )
(3) School Location: 	Rural (   ) 	Urban (    )
(4) Parental Educational Background: 
a.  No Formal Education (    ) b. Primary School (   ) c. Secondary  School ( )
Section B: Problems Associated with Reading Difficulties in Primary Schools
	
	ITEMS
	YES
	NO

	1.
	Do you have a good English teacher in your school?
	
	

	2.
	Do you find it difficult to read passage?
	
	

	3.
	Do your teacher give words and their meaning in the passage read?
	
	

	4.
	Do your teacher guide your reading ability in the class?
	
	

	5.
	Do you move your head while reading the passage? 
	
	

	6.
	Do you trace with your finger while reading?
	
	

	7.
	Do you move your lips while reading?
	
	

	8.
	Do you read slowly?
	
	

	9.
	Do you have eyes problem
	
	

	10
	Do your teacher  pay good attention while you are reading in the class?                                                                                 
	
	

	11
	Do your teachers concentrate on individual pupils while reading?
	
	

	12
	Do your teacher use instructional materials to explain some words to you when teaching you reading?
	
	

	13
	Do you have a textbook that best explain words and meaning personally?
	
	

	14 
	Do you enjoy the way your teacher read in the class?
	
	

	15
	Do you read effectively in the class room? 
	
	


									Thank you. 
