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ABSTRACT
This project examines factors hindering teaching and learning of Christian religious studies in some selected secondary schools in Oyun Local Government Area, Kwara State. A descriptive survey research was adopted for the study. The population consisted of secondary schools in Oyun Local Government Area, Kwara State. One hundred questionnaires was administered to the respondents randomly on the selected ten secondary schools in the area. Data collected were decoded, grouped into frequencies and then computed and arranged in tables for references. The data obtained from the respondents were analyzed with references to the research questions through the means of descriptive statistics, using frequencies and percentage the major findings of the study reveals that there are enormous factors hindering effective teaching and learning of Christian religious knowledge (CRK) in schools in the area. It was concluded that government need to adhere strictly to the demands of stakeholders in education of children. It was recommended that government agencies and professional bodies whose responsibility is to design and revise curriculum for secondary schools should incorporate and emphasise the use of role-play method in teaching CRS; parent should teach their children how to read the Holy Bible; effort should be put in place by the government and non-governmental organizations to provide funds for teaching material in Christian Religious Knowledge to alleviate the moral degeneration in the adolescence stage among others.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Christian Religious Knowledge has been an old subject in curriculum of Nigerian secondary schools. Its introduction can be dated back to 19th century when the missionaries first established school in Badagry in 1842. Christian Religious Knowledge is unique among other subjects because of its value. Its importance in the Nigerian educational system cannot be overemphasized. To this effect, Onougbe and Mordi (2017) observes that the subject is fundamental to the development of sound education. The essence of teaching Christian Religious Knowledge is academic, moral, civil and spiritual objectives. The teaching of the subject instills discipline and obedience in the product. The focus of Christian Religious Knowledge curriculum among other things is for student’s moral training and academic pursuance. Okoro (2019) further stresses on the importance of Christian Religious Knowledge thus:
Christian Religious Education promotes four religious virtues. The transcendental dignity of the human person, the transcendental ethnics, agape oriented love and an eschatological hope for the world. These four religious virtues, in turn, promote four secular virtues; the intrinsic of the human person, principle based ethnics, self sacrificial love, and a broad and deep motion of the common good. All these four secular virtues are essential for the preservation and enhancement of a free society.

From the above, it is realized that the teaching of Christian Religious Knowledge will help to reawaken, sustain and stabilize the moral life of the people. Any education whish attempts to train children while excluding religion starts in a cripple state. Far from being a drug to pacify people, religion is the cohesive force behind any sound education (Farant in Okene, Samuel, Isah and Akubo, 2013).
Christian Religious Knowledge is not just a subject to learn but a way of life. That is why Anuwa (2019) stated that:
the real value of Christian Religious Knowledge is in the fact that it helps man to live; it helps man to interact with another man; it helps man to know his true position as a man created by God; and war are his duties.

Teachers have the responsibility to teach the relevance of religion to life, encourage an understanding of obedience to God’s laws and point their children to God so that godliness becomes one of their traits of personality. Every attempt should be made to teach the subject in an interesting and lively manner so that students will derive the maximum benefit from the subject.
A survey conducted by Adama (2020) shows that teachers succeed more in helping students to acquire some knowledge to simply pass their examinations, rather than helping them improve their moral life. Few indices of evidence of lack of Christian religious knowledge in the lives of the students include; cultism, disregards for examination ethics, rape, abortion, corruption, avarice, drug addiction and so on.
In schools where Christian religious knowledge is taught, there is need to know how a teacher could effectively combine the task of helping students accumulate a good deal of religious knowledge that would make them pass their examinations and at the same time, helping them to learn to apply, in their daily lives, the basic Christian ethics contained in the knowledge they possess (Okoro, 2019).
From all indications, the current teaching demands that the teacher must ensure that the classroom environment is lively for teaching and learning. Teaching and learning currently is geared toward child-centered activity. However, it is discovered that the cause of underachievement in Christian religious knowledge could be linked to the inappropriate method of teaching, lack of instructional materials and qualified teachers at the secondary school level.
Secondary Education is the education that children receive after primary education and before the tertiary education. Based on the 6-3-3-4 system of education, secondary education comprises six years duration, but given in two stages: a junior secondary school stage and a senior secondary school stage, each to run for three years duration. The broad aim of secondary education within the overall national objectives is to prepare the students for higher education and for living a responsible life in society. Upon completion of nine years of basic education, most students proceed to the post-basic level, known as senior secondary education, for a period of three years (Noun, 2021). 
Senior secondary education has a diversified curriculum, with subjects designed to broaden students’ knowledge and outlook in life. The language of instruction is English for all secondary school grades, except for special courses that require another language. Every student takes six core subjects, plus a minimum of two and a maximum of three from the list of elective subjects. In summary, they have to take a minimum of eight subjects but not more than nine. The core subjects are English; Mathematics; one major Nigerian language; one elective out of biology, chemistry, physics or integrated science; one elective out of English literature, Christian religious knowledge history, geography or social studies; and agricultural science or a vocational subject. One of the three elective subjects may be dropped in the last year of the senior secondary course. Christian Religious Knowledge subject is one of the important subjects offered in Nigerian secondary schools. Ikechukwu (2018) observes that Christian Religious Knowledge has been one of the most important subjects being taught in Secondary Schools in Nigeria. This is because the subject helps to streamline the thought, character, moral, and aspiration of the students. It also offers hope for the future, integrate, discipline, harmonious, and progressive society.
Okafor (2019) submits that Christian Religious Knowledge helps to inject sanity into society and minimize the turning of a nation into a police state by cultivating citizens who acknowledge metaphysical sanctions, whose acceptable behaviors are often determined not just by external constraints but by spiritual consideration.
According to Edibgo (2023) the problems to the study and of teaching Christian religions studies in schools are as old as education itself. The problem cropped up when the colonial masters and the missionary agents began formal education in Nigeria. Lack of competent teachers to teach Christian religious knowledge, problem of classroom accommodation, problem of relevant textbooks, and teaching aids, just to mention a few of them formal education of Christian religious knowledge kicked off in Nigeria. Though, government at all levels have tried to solve these problem associated with the teaching and learning of Christian religious studies, it seems the problem are still there in spite government efforts. In order to contribute her quote towards finding a means of solving the problems, the researcher finds out the factors hindering teaching and learning of Christian religious studies in Oyun Local Government Area, Kwara State.
Statement of the Problem
In Oyun Local Government Area it seems that the teaching and learning of Christian Religious Knowledge has not made any meaningful impact in the life of the students who offer the subject. It seems that the teachers succeed more in helping students have some knowledge to simply pass their examinations, rather than helping them improve their moral life. There are cases of drug abuse, cultism, violent demonstration in schools, fragrant disregard for examination ethnic, disrespect for elders and authorities and fashion craze. It seems that the objectives of Christian Religious Knowledge are not achieved.
Parents, teachers and authority concern believe that Christian Religious Studies is a simple subject that one can pass easily as far as you can read the bible. Those who study English, history, economic and so on are made to teach Christian Religious Knowledge as far as they are Christian.
At senior secondary school level few students offer Christian Religious Knowledge in the West African School Certificate Examination. What might be the causes of these problems? This study seems to find answer to this question.
There are many factors hindering effective teaching and learning of Christian religious studies in Nigeria schools. Some of the problems are: the problem of nature of God, lack of religious commitment, manipulation and abuse of religion, Lack of teaching aids, poor classroom management and control, wrong interpretation textbook. This research is aimed to investigate factors hindering teaching and learning of christian religious studies in some selected schools in Oyun L.G.A, Kwara State.
Purpose of the Study
The main purpose of this study is to investigate factors hindering teaching and learning of Christian religious studies in some selected secondary schools in Oyun L.G.A, Kwara State. Specifically, the study intends to find out:
1. The factors hindering effective teaching and learning of Christian religious studies in Oyun Local Government Area.
2. How the problem can be tackled. 
3. The benefits expected by people to get rid of the problem.
4. The incentives available to those teachers of Christian Religious Studies in the area.
Research Questions
The following are the research questions which will guide the study:
1) What the factors hindering effective teaching and learning of Christian religious studies in Oyun Local Government Area? 
2) How can the problem be tackled? 
3) What benefits are expected by the people by getting rid of the problem? 
4) What incentives are available to those teachers of Christian Religious studies in the area?
Significance of the Study
The study on factors hindering the teaching and learning of Christian Religious Studies (CRS) in selected schools in Oyun L.G.A, Kwara State, carries significant implications for various stakeholders, including educators, policymakers, parents, and students. Here are some of the key significance of such a study:
1. Educational Policy Development: Identifying the factors that hinder the effective teaching and learning of CRS can inform the development of educational policies at both the local and national levels. Understanding these obstacles can guide policymakers in crafting interventions and strategies to enhance the quality of CRS education.
2. Curriculum Development: The findings of the study can contribute to revising and improving the CRS curriculum. By pinpointing specific challenges faced by teachers and students, curriculum developers can tailor educational materials and teaching approaches to better meet the needs of learners in Oyun L.G.A and similar contexts.
3. Teacher Training and Professional Development: Educators can benefit from insights into the barriers they encounter in teaching CRS. This information can guide the design of teacher training programs and professional development initiatives aimed at equipping teachers with the necessary skills and resources to overcome these challenges effectively.
4. Students Achievement and Well-being: The study's findings can have a direct impact on student learning outcomes and well-being. By addressing the identified hindrances, educators can create a more conducive learning environment for students, potentially leading to improved academic performance, increased engagement, and enhanced overall well-being.
5. Cultural and Religious Understanding: Understanding the challenges in teaching CRS can foster greater awareness and appreciation of cultural and religious diversity. It can encourage dialogue and cooperation among different religious communities, promoting mutual understanding and tolerance within the educational system and society at large.
6. Resource Allocation: The study can inform decisions regarding resource allocation within the education system. By identifying areas where additional resources are needed, such as teaching materials, infrastructure, or teacher support services, policymakers can allocate resources more efficiently to address the specific needs of CRS education in Oyun L.G.A.
7. Research and Further Studies: The study can serve as a basis for further research on CRS education and related topics. Researchers can build upon the findings to explore additional factors, investigate potential solutions, and evaluate the effectiveness of interventions aimed at improving the teaching and learning of CRS in similar contexts.
Overall, the significance of the study lies in its potential to inform policy, practice, and research efforts aimed at enhancing the quality and effectiveness of CRS education in Oyun L.G.A, Kwara State, and beyond.
Scope of the Study
The study is limited to factors hindering teaching and learning of Christian religious studies in some selected schools in Oyun L.G.A, Kwara State. The variables include Christian religious studies, teaching and learning.
Definition of Terms
Christian Religious Studies: is a multi-disciplinary academic field devoted to research into Christian beliefs, behaviors, and institutions. It describes compares, interprets, and explains Christian Religion, emphasizing systematic, historical and cross-cultural perspectives.
Factors: means a circumstance, fact, or influence that contributes to a result.
Hindering: means to limit the ability of someone to do something, or to limit the development of something.
Learning: is “a process that leads to change, which occurs as a result of experience and increases the potential for improved performance and future learning”.
Teaching: Teaching is the practice implemented by a teacher aimed at transmitting skills (knowledge, know-how, and interpersonal skills) to a learner, a student, or any other audience in the context of an educational institution.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
Concept Hindering Teaching and Learning
	The concept hindering teaching and learning of Christian Religious in schools are as old as education itself. The problem dropped up when colonial masters and missionary agents began formal education in Nigeria.
	Government interest, parental interest and influences, teachers incompetence and involvement and societal relationship and involvement.
	In so many cases on the side of the government, different political crisis influence bring about harsh and uncomfortable government policies that hinder teaching and learning of Christian Religious studies at different levels. Professionalism of teachers does affect the effectiveness of students learning Christian Religious studies as a subject because of the perspective at which government views the subject, so many unqualified teachers are parading themselves as a Christian Religious studies teachers behaving that any Christian graduate or even any graduate from any other field can teach Christian religious study as a subject in schools. 
Concept Hindering Teaching of Christian Religious Studies and Learning 
· Government factor on students: government factor on students is a bit disastrous, unconducive political situation or arena kills the interest of the student immensely. The frequent tampering with the curriculum of student in schools particularly Christian  Religious Studies disrupt the progress and joy of teaching and learning of Christian Religious Studies.
Government interest in a course determines the interest of teachers having interest in Christian  Religious Studies course are so limited in higher institution, this is why it is so scarce to see Christian Religious studies teachers having a union and the few that are grouping for unionism will be to protect their subject against other counterpart religious studies groups and not grouping them against their dislikes from the government. Unlike the likes of medicals economist lawyers etc. 
Government interest in some cases relegates the teaching and learning of Christian religious studies as a subject, especially many times when some department of education ministry are headed or lead by another religious members. The protection or shielding the students will drop drastically because every religion is so important to those that practice it. 
In a nutshell government is not giving enough motivation and incentives to Christian religious studies teachers to enhance their maximum performance in teaching. 
Where facilities such as housing medical care and car loan are lacking through it is a subject to debate when a teacher doing a job are not properly remunerated compared with his mates in other courses it will be different to put all what he has into the teaching in classrooms facilities of teaching  and learning may not available and so teachers teach without teaching aids lacks of current textbooks provided by the government are old editions. Frequent changes in the educational government policies are also a serious problem hindering teaching and learning of Christian religious studies in secondary schools.


·    Parental factors on students 
Among so many factors hindering the teaching and learning of Christian religious studies, parental related factors cannot be underestimated particularly on students that happen to be their wards first and foremost parental factors are based on family income, parental education level. Parental occupation and parental guidance in the community such as contacts within the community group association and community academic performance of the family, because the school environment, peer, influence, family dynamics role play method of teaching play key role. Role play methods is dramatic and innovative training technique which helps students to develop both cognitive and effective components of perception. This parental refers to parental educational qualification, occupation, supervisors of children homework provision remedial lessons and family size. Academic performance which is the display of knowledge attained on a skill developed in school subjects, usually designated by teachers or by both. The family size is the number of people in a family which includes the father, mother, children and other family defendants. 
	The attitude of students towards the school and staff, the attitudes of staff towards parents i.e lack of awareness, parent cliques against or in favour of effective communication. Where the educational level appear low, there could be riotous influence that hinders the learners scheme and standard i.e childcare , work conflict, time restraints, language barriers and cultural differences. 
	Since performance is a product of social economics, psychological and environmental factors, it is therefore revealed that lack of family involvement, poverty in community, high rate of mobility and lack of role models are so vital factors hindering students academics success. 
	Others factor that hinders the achievement of Christian religious studies students by the parents is their harmful overprotective approach parenting involves nurturing and disciplining a child into a successful individual. While safeguiding children from pain is natural, excessive protective impedes children academic growth over protectiveness can hinder a child’s experience and do more harm them good. Parents must establish boundaries, balancing friendliness into the avoidance of overpampering shielding kids from failures obstructs the pursuit of perfection, hence allowing children to learn from mistakes and facing hardship is essential. Providing everything may breed irresponsibility and love while responsible guidance fosters rational growth, permitting children to make choices, learn from mistakes and become independent ensures a balanced and fruitful future comparison 
·    Teacher Factors on Students: teacher related factors Influence on the study of Christian religious studies in this regard teachers competent is utmost garnet (2015) claims that a professionally trained teachers was known to have acquired the communication skills, professional attitudes, abilities and values necessary for the implementation of a curriculum. He explained that what teachers taught and the type of strategy they employed depend greatly on previous training furthermore the teacher in the school was expected to interpret learning outcome and content within the curriculum controlled the learning environment completely. Teachers who are incompetent often times do not know the subject, they lack knowledge of methodology proposed by the curriculum and not practicing Christians, all of those leave the students one thing in knowledge and examples to emulate. 
Teachers are not conducting regular checks on their students understanding and learning to ascertain the breath and depth of their knowledge in order to become familiar with the specific needs of each students or learners so that their interest can be detected. 
	Another area of  teacher  deficiency is the inability to work with other educators on a customized lesson plan from one student as a sign of progress. Many Christian Religious Studies teachers who are not professional do not have the ability to think creatively to develop through practice and growth mindset. 
	In some cases It is believed that in education students learning takes precedent over teacher instruction because students can acquire more information even when teachers are absent but unfortunately many teachers who are not professionals could not comprehend this. 
	Another area is lacks of punctuality teachers another teachers related factor hindering the teaching and learning of any subject particular Christian  Religious Studies is being looked upon as a morally balanced behavior is equally regarded as directional, more purposeful and worthwhile approach towards restoring sanity to the society. If Christian  Religious Studies teachers are fond of going late to classes as a result of lack of punctuality they intend to rush through lesson to cover up for lost time. By so doing the slower learners failed to grasp the concept. Moreover teachers rushing through their lesson impact negatively on students comprehension of the taught materials or the teachers failure to complete their planned work at the disadvantages of the learners, thereby adversely of the learners, thereby affecting the academic performance of students. 
	Non marking of learners exercise books e.g. assignment. Class exercise books e.g. assessment of the learners progress and as feedback for the teachers to discover whether the lesson objectives had been met or not . so is the teachers give class exercises and does not market them afterwards then does not market them afterwards then it  will be very difficult for the teacher to know if the pupils understood the lesson or not. This is seen as laissez-fair attitudes or lack of commitment towards duty on the side of some of the teachers. 
	Insufficient preparation of teachers, teacher preparation such as writing schemes, records of work and lesson planning is a professional requirement for teachers. However the lack of adequate lesson preparation on the part of teachers has another factor affecting the students academics performance ultimately, this insufficient preparation robs the learners of quality learning because the teachers would not be able to deliver quality lessons as required of them.  
· Societal Factors on Students: Societal factor is one of the significant and fundamental factor hindering the teaching and learning of Christian religious studies and it can be broken down into various sections- academic standards, religion and cultural influences. 
in a community where pandemic occurs it will induce schools shut down, academic normally will remain out of reach for many students 99and teachers i.e Covid 19 cases recently experienced all over the world. At the end of 2020/2021 so many schools faced severe staff shortage, high rate of absenteeism are quarantined. The teaching and learning of online students especially government schools. However the cumulative impart of pandemic on any community or society affects the academic achievements of teaching and learning particularly Christian religious studies. With focus on the performance of test scores immediately before 2019 within one year with the pandemic disruption, the standard of scores was lowered. 
	Another societal factors is dispute which is conflict, internal and external. These two groups are based on land dispute which affect the teaching and learning which affect the teaching and learning of Christian religious studies tremendously. This situation will deprive the students from learning internals conflict is abundantly present in every society as the nature and the types of conflict that emerges various from schools to schools. The common types of conflict usually occur between student on one hand and school authority on the other conflict include interpersonal conflict among teaches as well as students. If this conflict are not resolved it will affect and have a negative impart on teaching and learning of students. 
	The academics standard of a society is expected to be well established and rooted into all the societal beings but education is still facing challenges from one society to another. If education is well planned it will be easy for student to pick the subject they like and educated parent will guide and encourage such students to pursue their different interest but mostly we tend to compare person to person interest. Religion is one the societal factor hindering the teaching and learning in a society. Societal religiousness is associated with higher level of desirable outcome of children-self control and social skills and lower level of outcome. 
	Cultural factors: another factor in our society hindering the teaching and learning of students in schools particularly Christian  Religious Studies is cultural influence. When a student culture is different from their home culture it can hinder the ability to because it forces them can make learning class content difficult and different. 


Appraisal of Literature Review
The teaching and learning of Christian Religious Studies (CRS) in schools face several long-standing hindrances rooted in historical, governmental, parental, teacher-related, and societal factors. These challenges emerged as far back as the introduction of formal education by colonial masters and missionaries in Nigeria.
Government policies and political crises significantly hinder CRS education. Political instability leads to constant changes in the curriculum, creating a disjointed learning process for students. Moreover, the lack of professionalism among teachers due to insufficient qualification standards has caused an influx of unqualified individuals into teaching roles. Many government officials show a limited interest in CRS, particularly when education departments are led by individuals of different faiths. This lack of support reduces motivation among teachers, who often suffer from inadequate incentives and facilities like housing and medical care.
Parental involvement is critical, yet often limited due to economic constraints, low educational levels, or overprotectiveness. Parental education and income play key roles in students' academic success, but overprotective parenting can inhibit students’ independence and growth. Furthermore, family size and parental engagement directly influence students' learning environment, and parental attitudes toward teachers also affect students’ academic performance.
Teacher competence is a crucial issue. Incompetent teachers often lack proper subject knowledge and pedagogical skills, leading to poor student performance. Punctuality issues, insufficient preparation, and failure to assess students' work regularly further hinder the learning process. Additionally, many CRS teachers are not practicing Christians, which undermines their ability to serve as role models for students.
Societal issues, such as religious and cultural influences, internal conflicts, and events like pandemics, play a significant role in disrupting the teaching and learning of CRS. For instance, societal conflicts and land disputes often lead to school closures and disrupt academic progress. Cultural differences and societal attitudes toward education also shape students' ability to engage with CRS content. The COVID-19 pandemic exacerbated these issues, as school closures led to lower academic standards and widespread disruptions in learning.
The teaching and learning of Christian Religious Studies are hindered by a combination of governmental, parental, teacher-related, and societal factors, all of which need to be addressed to improve the subject's standing in schools.
 




CHAPTER THREE
RESEARCH METHODOLOGY
This chapter deals with methodology and procedures employed in carrying out this research work. The chapter is discussed under the following subheadings:
· Research Design
· Population of the Study
· Sample and Sampling Techniques
· Research Instrument
· Validity and Reliability of the Instrument
· Procedure for Data Collection
· Data Analysis Technique
Research Design
This research was a descriptive research of the survey type. According to Daramola (2006), a descriptive research is a systematic attempt of describing the characteristics of a given population. A descriptive research involves the use of techniques such as questionnaire, observation and interview. Using the method, relevant information was obtained from the representative sample of the target population that covers the entire population.
Population of the Study
The population of this study comprised all the secondary school students and teachers in Oyun Local Government Area, Kwara State. 
Sample and Sampling Technique
Random sampling was used because of the largeness of the area. The study covers ten secondary schools. A total of one hundred respondents will be administered with questionnaires. 
Research Instrument
An instrument developed by the researcher will be used to collect data from the respondents. The instrument for the research will be framed by the researcher. The instrument will be divided mainly into four parts based on the research questions earlier formulated in chapter one of this study.
Validity and Reliability of the Instrument
The instrument will be validated by the supervisor who examined the various items in the instrument in terms of appropriateness and clarity. Corrections and modifications will be made accordingly on the affected items, before the final production of the instrument. Reliability of the instrument will be done through the use of test-retest method.
Procedure for Data Collection
Administration of instrument for data collection will be done inside the school premises. It will take an average of five minutes per participant to respond to the questionnaire. The questionnaire will be collected back after one week.
Data Analysis Technique
Data collected will be decoded, grouped into frequencies computed and arranged in tables for easy reference. The researcher used descriptive statistics (i.e. frequency distribution table and percentage) to analyse the data collected.



CHAPTER FOUR
RESULTS AND DISCUSSION
Results
This chapter deals with data presentation, analysis and discussion. The researcher distributed one hundred questionnaires to the respondents. Frequency distribution table and percentages were used for the analysis of data.
Research Question 1: What are the factors hindering effective teaching and learning of Christian religious studies in Oyun Local Government Area? 
Table 1: Factors hindering effective teaching and learning of Christian religious studies
	S/N
	Items 
	SA
	A
	D
	SD

	1.
	Lack of exercise books for the note of CRS lessons 
	75(75%)
	15(15%)
	10(10%)
	0(0%)

	2.
	Lack of belief in God. 
	50(50%)
	30(30%)
	10(10%)
	10(10%)

	3.
	Lack of religious commitment 
	60(60%)
	30(30%)
	10(10%)
	0(0%)

	4.
	Lack of teaching aids 
	63(63%)
	32(32%)
	5(5%)
	0(0%)

	5.
	Lack of concrete evidence in religion 
	65(65%)
	30(30%)
	5(5%)
	0(0%)

	6.
	Poor classroom management and control. 
	49(49%)
	36(36%)
	15(15%)
	0(0%)

	7.
	Wrong interpretation in the holy books. 
	40(40%)
	30(30%)
	15(15%)
	15(15%)

	8.
	Lack of qualified teachers 
	50(50%)
	30(30%)
	10(10%)
	10(10%)

	9.
	Poor remuneration of teachers. 
	65(65%)
	30(30%)
	5(5%)
	0(0%)

	10.
	Lack of incentives to teachers 
	60(60%)
	30(30%)
	10(10%)
	0(0%)


Table 1 above showed that 90% agreed that Lack of exercise books for the note of CRS lessons while 10% disagreed. The table also showed that 80% agreed that Lack of belief in God was a serious one while 20% disagreed it also showed that 90% agreed that lack of religious commitment was a problem while 10% disagreed. Similarly, 95% agreed that lack of teaching aids was serious problem while 5% disagreed. In the same vain 95% equally agreed that lack of students to teach was a problem while 5% disagreed. Furthermore, 85% agreed that poor classroom management and control was a problem while 15% disagreed. Then 100% agreed that there is lack of conducive evidence in religion while none disagreed. 70% of the respondents agreed that wrong interpretation in the holy book is a problem while 30% disagreed. Also, 80% respondents agreed that lack of qualified teachers is a problem, while 10% disagreed. Poor remuneration of teachers has 95% who sees it has a problem while 5% disagreed. Finally, 90% agreed that there is a complete lack of incentives for teachers while 10% disagreed.


Research Question 2: How can the problem be tackled? 
Table 2: How can the problems of teaching and learning of Christian religious studies be tackled?
	S/N
	Items 
	SA
	A
	D
	SD

	1.
	The use of adequate teaching aids 
	70(70%)
	20(20%)
	5(5%)
	5(5%)

	2.
	The use of a variety of teaching methods 
	97(97%)
	3(3%)
	0(0%)
	0(0%)

	3.
	The use of competent teachers of CRS. 
	84(84%)
	16(16%)
	0(0%)
	0(0%)

	4.
	Adequate incentives should be given to teachers. 
	40(40%)
	30(30%)
	15(15%)
	15(15%)

	5.
	Good salary should be paid to teachers of CRS. 
	40(40%)
	40(40%)
	10(10%)
	10(10%)

	6.
	Good teaching methodologies should be employed. 
	90(90%)
	10(10%)
	0(0%)
	0(0%)

	7.
	Good classroom management and control should be maintained 
	100(100%)
	0(0%)
	0(0%)
	0(0%)

	8.
	The teacher should be committed to their jobs 
	75(75%)
	25(25%)
	0(0%)
	0(0%)



	In table two above, 80% agreed that the use of adequate teaching aids would solve the problem of the teaching/learning of religion in the area while 20% disagreed. The table also showed that 100% agreed that the use of a variety of teaching aids would solve the problem. Similarly, 100% agreed that the use of competent teachers of CRS would go a long way in solving the problem. Furthermore, 70% of the respondents agreed that adequate incentives should be given to teachers while 30% disagreed. The table also revealed that 80% agreed that fat salaries should be paid to teacher of CRS while 20% disagreed. The table further should that 100% agreed that good teaching methods should be employed. Similarly, 100% of the respondents agreed that good classroom management and control should be employed. Lastly 100% also agreed that teachers should be committed to their jobs.
Research Question 3: What benefits are expected by the people by getting rid of the problem?
Table 3: Benefits expected by the people by getting rid of the problem
	S/N
	Items 
	SA
	A
	D
	SD

	1.
	Students will be full of enthusiasm in going to school. 
	49(49%)
	36(36%)
	15(15%)
	0(0%)

	2.
	Teachers will give the best to the students. 
	65(65%)
	30(30%)
	5(5%)
	0(0%)

	3.
	Secondary education in the area will attract governments’ attention. 
	63(63%)
	32(32%)
	5(5%)
	0(0%)

	4.
	The school population will increase. 
	40(40%)
	40(40%)
	10(10%)
	10(10%)

	5.
	The students will record huge successes in examination 
	50(50%)
	30(30%)
	10(10%)
	10(10%)

	6.
	Teachers will discharge their duties effectively 
	75(75%)
	15(15%)
	10(10%)
	0(0%)



	In table III above, 85% of the respondents agreed that students/pupils would enjoy schooling if the obstacles (Problems) were eliminated while 15% disagreed. The table also showed that 95% agreed that teachers would give the best to their pupils while 80% disagreed. 95% of the respondents agreed it secondary education would attract government’s attention if the problem is solved while 5% disagreed. Similarly, 80% agreed that the school population would increases when the problems were eliminated while 20% disagreed. Also, 80% of the respondents said that students will record huge success in their exams when these problems are solved which 20% disagreed. Finally, 90% of the respondents in this table III agreed that teachers will discharge their duties efficiently and effectively when there is problem while 10% disagreed firmly to this assertion.
Research Question 4: What incentives are available to those teachers of Christian religious studies in the area?
Table 4: Incentives available to teachers of Christian religious knowledge in the area
	S/N
	Items 
	SA
	A
	D
	SD

	1.
	Free exercise books for note of CRS lessons
	75(75%)
	15(15%)
	10(10%)
	0(0%)

	2.
	Free CRS textbooks from the government. 
	50(50%)
	30(30%)
	10(10%)
	10(10%)

	3.
	Monetary incentives 
	40(40%)
	30(30%)
	15(15%)
	15(15%)

	4.
	There are little incentives to teachers. 
	49(40%)
	36(36%)
	15(15%)
	0(0%)

	5.
	There is in-service training for teachers. 
	30(30%)
	30(30%)
	20(20%)
	20(20%)

	6.
	Teachers are given scholarship to study abroad to broaden their understanding of CRS 
	25(25%)
	25(25%)
	25(25%)
	25(25%)


	The table four above first and foremost showed that 90% of the respondents agreed that exercise books were given to teachers free of charge for notes of lessons while 10% disagreed. The table also showed that 8% agreed that the teachers were given textbooks without paying for them by the government while 20% disagreed furthermore, the table revealed that 70% agreed that monetary incentives were available to teachers while 30% disagreed it should be noted that 85% agreed that there was no incentives to teachers in the area while 15% disagreed. The table also showed that 60% agreed that teachers went in-service training while 40% disagreed. Lastly 50% agreed that teachers were given scholarship while 50% disagreed.
Discussion 
	In the table one, majority of the respondents affirmed that lack of religious commitment, teaching aids (including textbooks), poor remuneration of teachers, lack of incentives, paucity of qualified teachers and the problem of the nature of God and the fact that religion lacks objectivity were the major problems hampering the study/teaching of religion in the area while a negligible few responded negatively.
	In table two, majority of the respondents also agreed that the use of adequate teaching aids, variety of teaching methods, and competent teachers could go a long way in solving the problem of the study/teaching of religion in the area. Similarly, majority of respondents agreed that giving adequate incentives to teachers, good teaching methods, good classroom management and control were other ways the problems could be tackled. They also agreed that teachers should be committed to their jobs.
	In table three, majority of the respondents equally agreed that the advantages to getting rid of the problems were the following: Increment in school enrolment, successes in exams, and enthusiasm in going to school. Others include giving the best to the students by the teachers, and effective discharge of their duties.
In the last table, that is table four, majority of the respondents said that the following incentives were available: Free exercise books for notes of lessons and textbooks; but options were divided on the issues of monetary incentives, in-service training and scholarship. 40% of the respondents did not agreed that teachers were given in-service training although 60% agreed.

CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
	From the review of the related works, this chapter is thus summarized as follows:
	There is a general agreements between the various authors on the aims of teaching and learning of CRS in schools in this country. The authors are also in harmony especially with the idea of enabling each students to develop a sense of responsibility towards his/her own society, and a moral intelligent interest in the formation of national goals and policies. They also agreed that this policies and goals must be seen especially as they influence the different resources and state of the nation.
	Various authors sees the importance of teaching CRS in our education institution as providing the society with the people who are trained and worked upon to be morally balanced in behaviour. Yet, other researchers think that the teaching of CRS in our educational institution be regarded as directional, more purposeful and worthwhile approach towards restoring sanity to our community. 
	The review have shown that there are problems of teaching CRS in Nigerian schools and the problems according to the literature review are religions, therefore, it is expedient to make the teaching and learning of CRS compulsory in all levels of education in Nigeria. 
Conclusion
The study identified various challenges to the effective implementation of the subject. The challenges ranging from poor understanding of pedagogical and theological aims of the subject, societal moral decadence, lack of passion and love for students and the job, poor communication technique to vast and abstract nature of subject. Solutions to these inadequacies have also been sought; hence they need to adhere strictly to the demands of stakeholders in education of children, because factors affecting teachers’ preparation and execution of their duties effectively jeopardize the aim of establishing the subject. This otherwise mars the general aim of education, which is geared towards developing in man the knowledge and right attitude towards his neighbor.


Implication of the Study
	The reasons for this study are as follows:
1) To find out if Christian Religious Studies sections in secondary schools in Kwara State have professionally qualified personnel.
2) To find out whether the Christian Religious Studies sections have adequate facilities for the teaching of the subject.
3) To identify the specific problems hindering the teaching and learning of Christian Religious Studies in our secondary schools.
4) Also, the teaching and learning of Christian Religious Studies aimed at contributing to better understanding of man and his environment and is concerned with the harmonization of his life pattern after God’s own person.
However, the teaching of Christian Religious Studies like the teaching of other school subject in Nigeria is beset with a number of problems like professionalism i.e. it is discovered one of such problems. Religious studies is rigorously and playfully open to a multicultural and international way of being that bursts the boundaries of the conventional and the everyday. Due to its interdisciplinary nature, as a student of religious studies, you will be able to follow the threads of your own interests and weave your own understanding of world religions while being guided by renowned faculty who are the prominent thinkers and experts in this field.
	Religious studies allows not only for deepening your own self-knowledge, but it also provides the foundational knowledge and opportunity to understand other people’s worldviews and religious beliefs.
	Finding correlations, connections, relationships and causation in relation to religion is an essentials component in understanding much of what has occurred in history, politically, scientifically, artistically in literature, personal relationships and economics. When studying a culture, historical or contemporary, we can’t begin to understand a group of people without knowing their beliefs. And a group’s fundamental beliefs about matters of ultimate concern are connected to all other beliefs and behaviours within the culture. 




Recommendations
	In line with the implication of the findings of the study, the following recommendations were made by the researcher:
1) As the use of role-play method of CRS teaching has been found to be effective in promoting achievement and interest of students in CRS and since research evidence as shown that it is rarely used by teachers in classes, students should be exposed to the use of role-play in learning of CRS.
2) Government agencies and professional bodies whose responsibility is to design and revise curriculum for secondary schools should incorporate and emphasise the use of role-play method in teaching CRS.
3) Parent should teach their children how to read the Holy Bible.
4) Effort should be put in place by the government and non-governmental organizations to provide funds for teaching material in Christian Religious Knowledge to alleviate the moral degeneration in the adolescence stage. 
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APPENDIX 
EKITI STATE UNIVERITY, ADO-EKITI, NIGERIA
IN AFFILIATION WITH
KWARA STATE COLLEGE OF EDUCATION, ILORIN
QUESTIONNAIRE ON FACTORS HINDERING TEACHING AND LEARNING OF CHRISTIAN RELIGIOUS STUDIES IN SOME SELECTED SECONDARY SCHOOLS IN OYUN L.G.A, KWARA STATE
Dear Respondents,
	The questionnaire is designed for a research purpose. You are expected to supply necessary information as demanded by the item and your information will be treated with high degree of confidentiality.
Yours faithfully,

ALADESELU, Adenike Omotoajo
Instruction: Please tick (√) the alternative that describes your responses.
SA – Strongly Agreed	A – Agreed
D – Disagreed		SD – Strongly Disagreed  
WHAT THE FACTORS HINDERING EFFECTIVE TEACHING AND LEARNING OF CHRISTIAN RELIGIOUS STUDIES IN OYUN LOCAL GOVERNMENT AREA? 
	S/N
	FACTORS AFFECTING / RETARDING THE TEACHING/LEARNING OF CRK IN OYUN LOCAL GOVERNMENT AREA
	SA
	A
	D
	SD

	1.
	Lack of exercise books for the note of CRS lessons 
	
	
	
	

	2.
	Lack of belief in God. 
	
	
	
	

	3.
	Lack of religious commitment 
	
	
	
	

	4.
	Lack of teaching aids 
	
	
	
	

	5.
	Lack of concrete evidence in religion 
	
	
	
	

	6.
	Poor classroom management and control. 
	
	
	
	

	7.
	Wrong interpretation in the holy books. 
	
	
	
	

	8.
	Lack of qualified teachers 
	
	
	
	

	9.
	Poor remuneration of teachers. 
	
	
	
	

	10.
	Lack of incentives to teachers 
	
	
	
	



HOW CAN THE PROBLEM BE TACKLED? 
	S/N
	HOW THE PROBLEM CAN BE TACKLED 
	SA
	A
	D
	SD

	1.
	The use of adequate teaching aids 
	
	
	
	

	2.
	The use of a variety of teaching methods 
	
	
	
	

	3.
	The use of competent teachers of CRS. 
	
	
	
	

	4.
	Adequate incentives should be given to teachers. 
	
	
	
	

	5.
	Good salary should be paid to teachers of CRS. 
	
	
	
	

	6.
	Good teaching methodologies should be employed. 
	
	
	
	

	7.
	Good classroom management and control should be maintained 
	
	
	
	

	8.
	The teacher should be committed to their jobs 
	
	
	
	



WHAT BENEFITS ARE EXPECTED BY THE PEOPLE BY GETTING RID OF THE PROBLEM? 
	S/N
	BENEFITS DERIVED FROM GETTING RID OF THE PROBLEMS AFFECTING / RETARDING  TEACHING AND LEARNING CRK IN THE AREA
	SA
	A
	D
	SD

	1.
	Students will be full of enthusiasm in going to school. 
	
	
	
	

	2.
	Teachers will give the best to the students. 
	
	
	
	

	3.
	Secondary education in the area will attract governments’ attention. 
	
	
	
	

	4.
	The school population will increase. 
	
	
	
	

	5.
	The students will record huge successes in examination 
	
	
	
	

	6.
	Teachers will discharge their duties effectively 
	
	
	
	






WHAT INCENTIVES ARE AVAILABLE TO THOSE TEACHERS OF CHRISTIAN RELIGIOUS STUDIES IN THE AREA?
	S/N
	INCENTIVES AVAILABLE TO TEACHERS OF CHRISTIAN RELIGIOUS KNOWLEDGE IN THE AREA
	SA
	A
	D
	SD

	1.
	Free exercise books for note of CRS lessons. 
	
	
	
	

	2.
	Free CRS textbooks from the government. 
	
	
	
	

	3.
	Monetary incentives 
	
	
	
	

	4.
	There are little incentives to teachers. 
	
	
	
	

	5.
	There is in-service training for teachers. 
	
	
	
	

	6.
	Teachers are given scholarship to study abroad to broaden their understanding of CRS 
	
	
	
	



