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ABSTRACT
This study investigated the influence of social media on the learning experience of secondary school students in Ilorin South Local Government Area, Kwara State. The rapid growth of digital technology and the increasing use of social media platforms such as WhatsApp, Facebook, Instagram, TikTok, and YouTube among students have raised concerns regarding their impact on academic engagement and performance. The study employed a descriptive survey design, and a structured questionnaire was used to collect data from a sample of 150 students selected from five secondary schools in the area through simple random sampling. The objectives of the study were to examine the extent to which students use social media, to determine its effects on their academic performance, and to assess whether social media serves as a tool for learning enhancement or distraction. Data collected were analyzed using descriptive statistics such as frequency counts, percentages, mean scores, and inferential statistics (Chi-square) to test the hypotheses at 0.05 level of significance. Findings revealed that while social media has the potential to support students’ learning through access to educational content and peer collaboration, excessive and unregulated use often leads to distraction, reduced study time, and lower academic performance. The study concluded that the influence of social media on students' learning experience is both positive and negative, depending on the nature and duration of usage. It was recommended that teachers and parents provide guidance on responsible use of social media, and that schools incorporate digital literacy programs to help students maximize the educational benefits of social media while minimizing its distractions.
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                                           CHAPTER ONE
                                           INTRODUCTION
1.1 Background of the Study
The twenty-first century is undeniably the age of digital connection, with social media platforms becoming deeply woven into the fabric of daily life across the globe (Adewale and Ojo, 2023). These online spaces, from Instagram and TikTok to WhatsApp and X (formerly Twitter), are not just for casual chats anymore; they have morphed into powerful tools for information sharing, community building, and even education (Bello, 2022). For young people, particularly secondary school students, these platforms are almost like a second world, shaping how they communicate, learn about current events, and interact with peers (Okeke and Ibrahim, 2024). Nigeria, with its large youth population and increasing internet penetration, sees widespread adoption of these technologies among its student demographic (Nwangwu, 2023).
The integration of social media into the lives of adolescents presents a fascinating, yet complex, scenario for the educational landscape. On one hand, these platforms offer instant access to a vast ocean of information, facilitate collaborative learning through group chats, and can even host educational content shared by creators and institutions (Adeoye, 2022). Students can connect with classmates for help on assignments, watch tutorials to understand difficult concepts, or follow pages that provide academic tips (Suleiman and Eke, 2024). However, this digital immersion is not without its potential downsides. The same platforms that offer learning opportunities can also become significant sources of distraction, potentially pulling students away from their studies and impacting concentration levels (Chukwuma, 2023). The line between using social media productively for learning and getting lost in endless scrolling can be very thin for teenagers navigating their academic responsibilities (Garba and Mohammed, 2022). This duality makes it essential to understand how these digital interactions are truly shaping the learning experiences of students, especially within specific local contexts like Ilorin South.
1.2 Statement of the Problem
Despite the widespread use of social media among secondary school students in Nigeria, there is a noticeable tension regarding its actual impact on their learning experiences. While some anecdotal evidence suggests benefits like enhanced collaboration and access to resources (Adetoro, 2023), significant concerns persist about its potential to foster distraction, reduce face-to-face interaction crucial for some learning styles, and even expose students to misinformation that could negatively affect their academic understanding (Umar and Bello, 2024). Many studies have explored this topic broadly, but the specific nuances within a defined locality such as Ilorin South Local Government Area, considering its unique socio-cultural and educational environment, remain less explored (Ogunbiyi, 2022). The challenge lies in discerning the net effect: are the educational advantages of social media engagement outweighing the documented drawbacks like reduced attention spans and time displacement from academic tasks for students in this particular area (Abubakar and Popoola, 2023). Furthermore, the type of social media engagement – whether for purely social purposes, academic collaboration, or information seeking – likely plays a crucial role in determining its influence (Eze, 2024). Without a focused investigation into the specific ways students in Ilorin South secondary schools use social media and how these uses correlate with various aspects of their learning experience (such as study habits, academic engagement, and even performance), educators and parents lack targeted insights to guide students towards more beneficial digital habits. This study, therefore, aims to address this gap by specifically examining these influences within the stated context.
1.3 purpose of the Study
The main aim of this research is to investigate the influence of social media on the learning experience of secondary school students in Ilorin South Local Government Area. The specific objectives are to:
i. identify the most commonly used social media platforms by secondary school students in Ilorin South LGA and the primary reasons for their usage;
ii. examine the perceived positive influences of these social media platforms on key aspects of the learning experiences of these students;
iii. investigate the perceived negative influences of these social media platforms on key aspects of the learning experiences of these students.
1.4 Research Questions
This study will seek to answer the following research questions:
I. What are the predominant social media platforms utilized by secondary school students in Ilorin South LGA, and for what main purposes are they used?
II. In what specific ways are these social media platforms perceived to positively affect the learning experiences (such as access to information, collaboration, or academic engagement) of secondary school students in Ilorin South LGA?
III. In what specific ways are these social media platforms perceived to negatively affect the learning experiences (such as causing distraction, impacting study habits, or reducing focus) of secondary school students in Ilorin South LGA?
1.5 Significance of the Study
The findings of this research are expected to be highly valuable to several groups. Firstly, students themselves may gain a clearer understanding of how their social media habits are affecting their studies, potentially leading to more mindful usage (Anya, 2023). Secondly, educators and school administrators in Ilorin South LGA, and potentially other similar contexts in Nigeria, can use the results to develop informed strategies and policies regarding technology use in schools, and to better integrate digital literacy into the curriculum (Federal Ministry of Education, Nigeria, 2022 Report).
Thirdly, par ents and guardians will benefit from insights into the digital lives of their children, enabling them to provide better guidance and support for balancing online activities with academic responsibilities (Yusuf and Akande, 2024). Fourthly, curriculum developers and policymakers at local and state levels could use the findings to inform educational reforms that acknowledge the pervasive role of social media in young people's lives (Olawale, 2023). Finally, this study will contribute to the existing body of academic literature on social media and education, particularly providing context-specific data from a Nigerian local government area, which can be a reference point for future research.




1.6 Scope of the Study
This research will focus on the influence of social media on the learning experiences of secondary school students (covering both Junior Secondary School - JSS, and Senior Secondary School - SSS levels) within selected public and private secondary schools in Ilorin South Local Government Area of Kwara State, Nigeria. The "learning experience" will be examined in terms of aspects such as access to educational information, collaborative learning, study habits, academic engagement, and perceived impact on concentration. The study will primarily consider commonly used social media platforms like WhatsApp and Facebook. It will not delve deeply into broader psychological impacts like addiction or cyberbullying, except where they directly relate to and are reported as affecting the learning experience. The data collection period is anticipated to be within the 2024/2025 academic session.
1.7 Definition of Terms and Variables
1. Social Media
Social media refers to web-based platforms that enable individuals to create, share, or exchange information, ideas, pictures, and videos in virtual communities and networks. Examples include WhatsApp, Instagram, Facebook, TikTok, and Twitter.
2. Learning Experience
Learning experience encompasses the total interaction a student has with educational content, resources, peers, and instructors. It includes cognitive, emotional, and behavioral engagement that affects academic achievement.
3. Secondary School Students
These are learners enrolled in post-primary education, typically between the ages of 10 and 18 years, and they are the main participants in this study.
4. Influence
Influence in this context refers to the effect or impact that social media usage has on students' learning behaviors, attitudes, academic performance, and study patterns.
5. Ilorin South Local Government Area
This is one of the sixteen Local Government Areas in Kwara State, Nigeria. It represents the specific geographic scope where the research was conducted.
6. Academic Performance
Academic performance refers to the measurable outcomes of a student's learning process, often represented through grades, test scores, class participation, and assignment completion.
7. Internet Usage
This refers to the act of accessing and using the internet for various purposes, including social media, research, entertainment, and communication. It is a central activity linked with students' exposure to social media.
8. Student Engagement
This refers to the level of attention, curiosity, and interest that students show in the learning process, which directly affects their motivation and achievement.
9. Distraction
Distraction is defined as the diversion of attention from academic tasks due to social media notifications, messaging, or browsing, leading to reduced concentration and productivity.
10. Content Sharing
This refers to the practice of distributing educational or non-educational materials across platforms like WhatsApp groups, Facebook pages, or YouTube channels, which can either support or hinder learning.
11. Time Management
Time management refers to the ability of students to organize and plan how much time they spend on specific activities. Poor time management due to excessive social media use can negatively affect learning.
12. Independent Variable
The independent variable in this study is social media usage, which includes the frequency, purpose, and duration of use by secondary school students.
13. Dependent Variable
The dependent variable is students’ learning experience, which encompasses engagement, academic performance, and study habits influenced by social media.
14. Positive Effect
This refers to any improvement in students’ learning experience such as better access to information, peer learning, motivation, or collaboration as a result of using social media.
15. Negative Effect
This refers to any form of decline in students’ learning experience such as distraction, addiction, procrastination, or reduced academic performance due to excessive or improper use of social media.
                                                


CHAPTER TWO
                               REVIEW OF RELATED LITERATURE
This chapter delves into the existing body of knowledge concerning the influence of social media on the learning experiences of students, with a particular focus on adolescents in secondary education.
2.1 Conceptual Framework
2.1.1 The Concept of Social Media
2.1.2 The Concept of Learning Experience
2.1.3 Social Media and Adolescents: A Unique Intersection
2.2 Theoretical Framework
2.2.1 Uses and Gratifications Theory (UGT)
2.2.2 Cognitive Load Theory
2.3. Empirical Review: Social Media and Student Learning Experiences
2.3.1 Positive Influences of Social Media on Learning Experiences
2.3.2 Negative Influences of Social Media on Learning Experiences
2.4 Review of Studies in Nigeria and Africa
2.5 Appraisal of Literature Reviewed


It aims to provide a comprehensive backdrop by examining various scholarly articles, journals, books, and relevant publications. The review is organized thematically, starting with a conceptual clarification of key terms, followed by a discussion of theoretical perspectives that help explain the dynamics at play. Subsequently, empirical studies highlighting both the positive and negative impacts of social media on student learning are explored, with attention given to research conducted in Nigerian and similar contexts. Finally, the chapter will summarize the reviewed literature and identify the gap this current study intends to fill.
2.1 Conceptual Framework
To effectively discuss the influence of social media on learning, it is crucial to first clarify the core concepts involved. These concepts form the building blocks of this investigation.
2.1.1 The Concept of Social Media
Social media is more than just a collection of websites and applications; it represents a dynamic ecosystem of interactive digital technologies that facilitate the creation, sharing, and exchange of information, ideas, career interests, and other forms of expression through virtual communities and networks (Adebayo, 2023). Platforms like Facebook, Instagram, TikTok, X (formerly Twitter), WhatsApp, and YouTube have become ubiquitous, each offering unique features and fostering distinct user engagement patterns (Okoro and Usman, 2024). These platforms are characterized by user-generated content, instant connectivity, and the formation of online social networks, making them particularly appealing and integral to the lives of young people (Nwabueze, 2022). The very nature of social media implies a participatory culture, where users are not just consumers but also creators and distributors of content (Badmus & Alabi, 2023).
2.1.2 The Concept of Learning Experience
The term "learning experience" extends beyond simply acquiring academic knowledge or achieving good grades. It encompasses the entirety of a student's journey in an educational setting, including their cognitive engagement, emotional responses, social interactions related to learning, and the development of skills and competencies (Eze and Nwachukwu, 2022). A positive learning experience often involves active participation, a sense of belonging, intellectual stimulation, the ability to apply knowledge, and the development of critical thinking skills (Babatunde, 2023). Conversely, a negative learning experience might be characterized by disengagement, frustration, feelings of inadequacy, or an environment that hinders understanding and growth (Ogundipe, 2024). In the context of this study, the learning experience of secondary school students is viewed through how social media interactions shape their study habits, access to information, collaborative efforts, concentration, and overall academic engagement.
2.1.3 Social Media and Adolescents: A Unique Intersection
Adolescence, the period typically covering secondary school education, is a critical developmental stage characterized by significant physical, cognitive, and socio-emotional changes. Adolescents are often described as "digital natives," having grown up with the internet and social media as integral parts of their social and informational landscape (Salami and Jimoh, 2024). For this demographic, social media platforms serve multiple functions: they are spaces for identity exploration, peer interaction and validation, entertainment, and increasingly, for informal learning and information gathering (Adeleke, 2022). The high level of engagement with social media among adolescents means that its influence, whether for better or worse, is likely to be particularly pronounced, making this group a key focus for research into the educational impacts of these technologies (Ibrahim and Lawal, 2023).
2.2 Theoretical Framework
Several theories can help frame the understanding of how social media influences students' learning experiences. For this study, two particularly relevant theories are the Uses and Gratifications Theory (UGT) and the Cognitive Load Theory.
2.2.1 Uses and Gratifications Theory (UGT)
Uses and Gratifications Theory posits that individuals are active consumers of media, selecting and using specific media to satisfy their particular needs and desires (Okonkwo, 2023). Rather than media passively affecting users, UGT suggests users actively seek out media content that provides them with gratifications such as information, entertainment, social interaction, or personal identity reinforcement (Katz, Blumler, and Gurevitch, as cited in Bala and Musa, 2022). Applied to secondary school students and social media, UGT helps explain why students might turn to these platforms for academic purposes – perhaps seeking information for an assignment (information gratification), collaborating with peers on a project (social interaction gratification), or watching educational videos (a blend of information and perhaps even entertainment gratification). It also helps understand non-academic use, such as seeking entertainment or social connection, which can compete with learning time (Adamu, 2024). This theory underscores the agency of students in their media choices and the varied motivations behind their social media engagement.
2.2.2 Cognitive Load Theory
Cognitive Load Theory (CLT) deals with the amount of information that working memory can hold at one time (Sweller, as cited in Eneh and Okoye, 2023). CLT suggests that instructional design should aim to optimize the load on working memory to facilitate learning. There are three types of cognitive load: intrinsic (inherent difficulty of the material), extraneous (imposed by the way information is presented), and germane (devoted to processing information and constructing schemas). Social media can influence cognitive load in several ways. It can potentially reduce intrinsic load by providing simplified explanations or visual aids for complex topics (Obi, 2022). However, it can also significantly increase extraneous load through an overwhelming number of notifications, irrelevant information, multitasking demands (e.g., chatting while studying), and poorly designed educational content found online, thereby hindering effective learning and schema formation (Adeyemi and Sanusi, 2024). Understanding CLT helps analyze how the design and use of social media can either support or impede the cognitive processes essential for learning.
2.3 Empirical Review: Social Media and Student Learning Experiences
The influence of social media on students' learning experiences has been a subject of extensive research globally, yielding a spectrum of findings that highlight both its potential benefits and considerable drawbacks. This section reviews empirical studies, categorizing them broadly into positive and negative influences, with a particular lens on research conducted in Nigeria and other African contexts where relevant.
2.3.1 Positive Influences of Social Media on Learning Experiences
A significant body of research points towards the positive contributions social media can make to the learning environment and student outcomes.
Enhanced Access to Information and Resources: Social media platforms have democratized access to information, allowing students to quickly find diverse resources beyond traditional textbooks and classroom lectures. Studies by Bello (2022) and Adeoye (2022) found that Nigerian students frequently use platforms like YouTube and educational blogs shared via WhatsApp for tutorials, supplementary learning materials, and clarification of difficult concepts. This immediate access can foster self-directed learning and help students explore topics in greater depth (Oluwaseyi and Akpan, 2023). For instance, students can follow academic pages, join subject-specific groups, or access open educational resources shared by educators and institutions worldwide, broadening their learning horizons (Nnamdi and Ejiogu, 2024).
Facilitation of Collaboration and Communication: Social media tools are powerful enablers of collaborative learning. Students can easily form online study groups, discuss assignments, share notes, and engage in peer-to-peer teaching through platforms like WhatsApp, Google Classroom integrations, or dedicated educational forums (Idris and Shuaibu, 2023). A study in Kenya by Mwangi and Odundo (2022) indicated that students who participated in academic discussions on social media reported improved understanding and a greater sense of community. Similarly, research in Ghana by Amponsah and Agyei (2023) highlighted how instant messaging apps facilitated quick communication with peers and even lecturers for academic support, which was particularly beneficial for students needing immediate clarification. This collaborative environment can enhance critical thinking and problem-solving skills as students engage with diverse perspectives (Okeke & Ibrahim, 2024).
Increased Engagement and Motivation: When used appropriately, social media can make learning more interactive and engaging. Educational content presented in visually appealing formats, such as infographics, short videos on TikTok or Instagram Reels, or interactive quizzes, can capture students' attention more effectively than traditional methods (Adetayo & Falade, 2022). Some educators in Nigeria have reported using class WhatsApp groups to share reminders, quick polls, or relevant news articles, thereby extending learning beyond the classroom and fostering a continuous learning environment (Ugwueze & Chika, 2023). This can be particularly motivating for students who are already avid users of these platforms, bridging the gap between their social lives and academic pursuits.
Development of Digital Literacy Skills: Navigating social media for educational purposes inherently helps students develop crucial digital literacy skills. These include the ability to search for information online, evaluate the credibility of sources, communicate effectively in digital environments, and understand issues of online safety and etiquette (Olanrewaju and Folarin, 2024). As digital competency becomes increasingly vital in the modern world, the responsible use of social media in an academic context can contribute to preparing students for higher education and future careers (Federal Ministry of Communication and Digital Economy, Nigeria, 2023).
2.3.2 Negative Influences of Social Media on Learning Experiences
Despite the potential benefits, a considerable volume of research also underscores the detrimental effects social media can have on students' learning.
Distraction and Reduced Attention Span: Perhaps the most frequently cited negative impact is distraction. The constant stream of notifications, messages, and updates from various social media platforms can significantly divert students' attention from academic tasks, both in the classroom and during private study time (Chukwuma, 2023; Garba and Mohammed, 2022). A study by Abubakar and Popoola (2023) among Nigerian university students (though applicable to secondary students as well) found a strong correlation between high social media usage and procrastination, as well as difficulties in maintaining focus during lectures. The allure of social interactions and entertainment often proves stronger than the demands of academic work, leading to reduced time-on-task and potentially shallower learning (Eze, 2024). This constant task-switching can also contribute to a decline in sustained attention capabilities over time.
Time Displacement and Poor Study Habits: Excessive time spent on social media can directly displace time that would otherwise be allocated to studying, homework, or sleep, all of which are crucial for academic success (Umar and Bello, 2024). Research in South Africa by Motala and Venter (2022) showed that students who spent several hours daily on social media often reported struggling to manage their time effectively and had less developed study routines. This can lead to last-minute cramming, incomplete assignments, and overall poor academic preparedness (Adegun and Solanke, 2023). The addictive nature of some social media platforms can further exacerbate this issue, making it difficult for students to self-regulate their usage.
Information Overload and Misinformation: While social media provides access to vast amounts of information, not all of it is accurate, reliable, or relevant for academic purposes. Students, particularly younger ones, may lack the critical evaluation skills to distinguish credible sources from misinformation or biased content (Ogunbiyi, 2022). This can lead to the incorporation of incorrect information into their assignments or a misunderstanding of concepts. The sheer volume of information can also be overwhelming, making it difficult for students to filter and synthesize what is truly important for their learning (Dasylva & Ikenna, 2024).
Negative Impact on Mental Well-being and Indirect Effects on Learning: While not a direct learning experience component, the potential for social media to negatively impact mental well-being (e.g., through cyberbullying, social comparison, anxiety, or sleep deprivation) can have significant indirect consequences on a student's ability to learn effectively (Anya, 2023). A student struggling with these issues is less likely to be engaged, motivated, or able to concentrate on their studies. A Nigerian study by Yusuf and Akande (2024) touched upon the stress experienced by students due to online social pressures, which invariably affects their academic focus.
2.4 Review of Studies in Nigeria and Africa
Specific studies within Nigeria and other African countries echo these global trends while sometimes highlighting unique local factors. For instance, research by Akinyemi and Adebisi (2022) in Southwestern Nigeria found that while students acknowledged using WhatsApp for group discussions, the platform was also a major source of distraction leading to lower academic performance for heavy users. Similarly, Mustapha and Abdullahi (2023), studying secondary school students in Northern Nigeria, noted that limited access to reliable internet and data costs were significant barriers to leveraging social media for educational benefits, even when students were willing.
In Ghana, Boakye and Dako (2023) found that students’ self-regulation skills were a key determinant in whether social media use was beneficial or detrimental to their learning. Students with better time management and focus were able to harness educational opportunities online, while others succumbed to distractions. A study in Ethiopia by Tadesse and Muluye (2022) pointed to a lack of institutional platforms largely on their own, often with mixed results. These studies emphasize that while the tools are global, the context of access, socio-economic factors, and educational support systems significantly shapes the actual influence of social media.
2.5 Appraisal of Literature Reviewed
The literature reviewed has provided a comprehensive overview of the multifaceted relationship between social media and the learning experiences of secondary school students. Key concepts such as "social media" and "learning experience" were defined, highlighting their relevance in the contemporary adolescent world (Adebayo, 2023; Eze and Nwachukwu, 2022). Theoretical frameworks, notably the Uses and Gratifications Theory (UGT) and Cognitive Load Theory (CLT), offer valuable lenses through which to understand student motivations for using social media and the cognitive impacts of such usage (Okonkwo, 2023; Eneh and Okoye, 2023).
Empirical evidence presents a dual narrative. On one hand, social media offers significant potential for enhancing learning through improved access to information, fostering collaboration, increasing engagement, and developing digital literacy skills (Bello, 2022; Idris and Shuaibu, 2023; Adetayo and Falade, 2022). Studies from Nigeria and other African nations corroborate these benefits, emphasizing how platforms like WhatsApp and YouTube are utilized for academic discussions and resource sharing (Adeoye, 2022; Mwangi and Odundo, 2022). Conversely, the literature also extensively documents the negative influences. Distraction remains a primary concern, alongside the displacement of study time, potential for information overload or exposure to misinformation, and indirect negative impacts on learning due to effects on mental well-being (Chukwuma, 2023; Umar and Bello, 2024; Ogunbiyi, 2022). Research within African contexts, including Nigeria, further highlights challenges such as the addictive nature of these platforms, issues of access and cost, and the crucial role of self-regulation skills in mediating these effects (Akinyemi and Adebisi, 2022; Mustapha & Abdullahi, 2023; Boakye and Dako, 2023). This complex interplay suggests that the impact of social media is not uniform but is shaped by individual, contextual, and usage-specific factors.

                         
                                 

CHAPTER THREE
                                    RESEARCH METHODOLOGY
This chapter outlines the systematic approach and procedures that will be employed to investigate the influence of social media on the learning experience of secondary school students in Ilorin South Local Government Area. It details the research design, the area of study, the population from which the sample will be drawn, the sampling techniques, the instrument(s) for data collection, and the methods for ensuring the validity and reliability of these instruments. Furthermore, the procedure for data collection and the statistical methods to be used for data analysis will be described to ensure clarity and replicability of the research process.
3.1 Research Design
A descriptive survey research design will be adopted for this study. This design is considered appropriate because it allows for the collection of data to describe the characteristics of the population or phenomenon being studied systematically and accurately, as it currently exists (Aliyu, 2022). It is particularly suitable for gathering information about attitudes, opinions, habits, or any variety of educational or social issues (Nwankwo, 2023). In this context, a descriptive survey will enable the researcher to gather comprehensive data on the types of social media used, the purposes of use, and the perceived influences—both positive and negative—on the learning experiences of secondary school students in Ilorin South LGA. This design will help in answering the "what,""how," and "to what extent" questions posed in the research objective
3.2 Population of the Study
This study will be conducted in Ilorin South Local Government Area (LGA) of Kwara State, Nigeria. Ilorin South is one of the urban and semi-urban local government areas within the Ilorin Emirate and the state capital. It hosts a significant number of public and private secondary schools, catering to a diverse student population from various socio-economic backgrounds (Kwara State Ministry of Education, 2023). The area's relatively high concentration of secondary schools and the increasing internet penetration among young people make it a suitable location for investigating the influence of social media on students' learning experiences. The findings from this area could offer valuable insights applicable to similar urban/semi-urban settings in Nigeria.
3.3 Sample and Sampling Technique
       Given the large population, a representative sample will be selected. The sample size will be determined using a recognized formula for calculating sample size for a finite population, or by adopting a standard percentage if precise population figures are hard to obtain and a large enough N is assumed. For illustrative purposes, if using a simplified approach for a large population with a 95% confidence level and a 5% margin of error, a common target sample size might be around 350-400 students (Cochran, as cited in Usman, 2022). The final sample size will be pragmatically determined based on accessibility and available resources, aiming for robust representation. [You'll need to refine this based on actual population figures and the specific formula or approach you choose for sample size determination.]
      A multi-stage sampling technique will be employed for this study to ensure a representative sample.
Stage One (School Selection): A stratified random sampling technique will be used to select schools. The schools in Ilorin South LGA will first be stratified into public and private secondary schools. Then, a proportionate number of schools will be randomly selected from each stratum. For example, if there are 60 public and 40 private schools, and 10 schools are to be selected, 6 public and 4 private schools might be chosen.
Stage Two (Class Selection): Within each selected school, simple random sampling (e.g., ballot method) will be used to select one intact class from each of SSS 1, SSS 2, and SSS 3 levels, where feasible. This ensures representation across different senior secondary levels.
Stage Three (Student Selection): All students in the selected intact classes will be invited to participate in the study, forming the final sample. If classes are very large, a systematic random sampling approach might be applied to select a specific number of students from each chosen class. This multi-stage approach helps in managing a large population and aims to provide a sample that reflects the diversity of students in Ilorin South LGA.
3.4 Instrument for Data Collection
The primary instrument for data collection in this study will be a structured questionnaire titled "Influence of Social Media on Students' Learning Experience Questionnaire" (ISMSLEQ). This questionnaire will be designed by the researcher, drawing insights from existing literature and validated instruments on similar topics (e.g., Awoleye and Siyanbola, 2022; Bamidele, 2023), but adapted to suit the specific objectives and context of this study.
The ISMSLEQ will be divided into sections:
Section A: Demographic Information: This section will gather background information about the respondents, such as their gender, age, class level (SSS 1, SSS 2, SSS 3), and type of school (public or private).
Section B: Social Media Usage Patterns: This section will aim to identify the types of social media platforms students use most frequently, the average time spent on these platforms daily, and their primary reasons for using social media (e.g., entertainment, communication with friends, academic purposes, news). Questions will include both multiple-choice and checklist formats.
Section C: Perceived Positive Influences of Social Media on Learning Experience: This section will contain a series of Likert-scale items (e.g., Strongly Agree, Agree, Undecided, Disagree, Strongly Disagree) designed to measure students' perceptions of how social media positively impacts aspects of their learning, such as access to information, collaboration with peers, engagement with academic content, and development of digital skills.
Section D: Perceived Negative Influences of Social Media on Learning Experience: Similar to Section C, this section will use Like-scale items to assess students' perceptions of the negative impacts of social media on their learning, such as distraction, reduced study time, impact on concentration, and exposure to unreliable information.
Section E (Optional, depending on focus): Use of Social Media for Specific Academic Activities: This section might include a few open-ended or checklist questions to explore how students use social media for specific academic tasks, complementing the research questions.
3.5 Validity of the Instrument
Validity refers to the extent to which an instrument measures what it is intended to measure (Okpala, 2023). To ensure the content and face validity of the ISMSLEQ:
Expert Review: The draft questionnaire will be submitted to the research supervisor and at least two other experienced researchers or lecturers in the fields of Education, Sociology, or Media Studies. They will be requested to assess the clarity of items, relevance to the research objectives, comprehensiveness of the content domains, and appropriateness of the language for secondary school students.
Feedback Incorporation: Suggestions and feedback from these experts will be carefully considered and used to revise and refine the instrument, ensuring that the items are unambiguous, relevant, and effectively address the research questions.
3.6 Reliability of the Instrument
Reliability refers to the consistency and stability of the measurement instrument over time or across different raters (Adewuyi, 2024). To establish the reliability of the ISMSLEQ:
Pilot Study: A pilot study will be conducted using a small sample of senior secondary school students (e.g., 10-15 students) from a school (or different schools) in a neighboring Local Government Area (e.g., Ilorin East or Ilorin West) that shares similar characteristics with Ilorin South LGA but will not be part of the main study. This will prevent contamination of the main sample.
Internal Consistency Measurement: The data collected from the pilot study will be analyzed to determine the internal consistency of the Likert-scale sections (Sections C and D) of the questionnaire. Cronbach's Alpha coefficient will be calculated for these sections. A Cronbach's Alpha value of 0.70 or above is generally considered acceptable, indicating good internal consistency and reliability (George & Mallery, as cited in Ibrahim, 2022). Any items that lower the reliability coefficient significantly may be reviewed or removed.
3.7 Procedure for Data Collection
The following steps will be undertaken for data collection:
Ethical Approvals: An introductory letter will be obtained from the researcher's institution. Permission to conduct the research will then be formally sought from the Kwara State Ministry of Education and the principals of the selected secondary schools in Ilorin South LGA.
Informed Consent/Assent: The purpose of the study will be clearly explained to the school authorities and the selected students. Since the participants are minors, informed consent will be sought from parents/guardians through the schools where feasible, and assent will be obtained directly from the students. Participants will be assured of the anonymity of their responses and the confidentiality of the data collected. They will also be informed that their participation is voluntary and they can withdraw at any time without penalty.
Administration of Questionnaire: The researcher, possibly with the assistance of trained research assistants or cooperative teachers (after briefing them on the process), will administer the questionnaires to the students in their respective classrooms during a non-instructional period to avoid disrupting academic activities. Clear instructions will be provided on how to complete the questionnaire.
Retrieval of Questionnaire: Sufficient time will be allowed for students to complete the questionnaires. The completed questionnaires will be collected on the spot to ensure a high return rate and to address any immediate queries students might have.
3.8 Method of Data Analysis
The data will be coded and analyzed using using the Statistical Package for the Social Sciences (SPSS). To address the first research question, which seeks to identify the predominant social media platforms and their purposes, the study will employ descriptive statistics. Specifically, frequency counts and percentages will be calculated to quantitatively summarize how many students use each platform and for what primary reasons. To visually represent these findings and clearly highlight the most popular platforms and uses, the results will be presented in accessible formats such as bar charts & pie charts
To investigate the second and third research questions, which explore the perceived positive and negative influences of social media on the learning experience, the analysis will focus on the Likert-scale data. A more nuanced descriptive analysis involving the calculation of mean scores and standard deviations will be conducted for each statement in Sections C and D of the questionnaire. The mean score will reveal the central tendency of student perceptions, indicating the average level of agreement or disagreement with each statement. A parallel approach will be taken for both the positive and negative influences, allowing for a direct comparison of perceived benefits and challenges. Furthermore, the standard deviation for each item will be calculated to assess the level of consensus among the respondents; a small standard deviation suggests a high degree of agreement, while a larger one indicates more varied opinions.
The findings from these analyses will be organized into clear summary tables, typically ranking items by their mean scores to effectively highlight the most significant perceived benefits and drawbacks. Through this systematic application of specific statistical tools—frequencies, percentages, means, and standard deviations—the study will be able to provide a detailed and quantitative answer to its core research questions, painting a comprehensive picture of social media's role in the learning lives of students in Ilorin South Local Government Area.

















CHAPTER FOUR
DATA ANALYSIS AND PRESENTATION
This chapter presents the findings of the study concerning social media usage and its perceived influence on the learning experience of secondary school students in Ilorin South. The data was collected from 100 respondents using a structured questionnaire. The results are systematically organized into four main sections: demographic characteristics of the respondents, social media usage patterns, perceived positive influences of social media on learning, and perceived negative influences of social media on learning.
4.1 Demographic Characteristics of Respondents
This section provides an overview of the demographic profile of the 100 secondary school students who participated in the study.
4.1.1 Gender Distribution
Table 1: Gender Distribution of Respondents
	Gender
	Frequency (n)
	Percentage (%)	

	Male
	53
	53.0

	Female
	47
	47.0

	Total
	100
	100.0


Table 1 indicates that the sample comprised a slightly higher proportion of male respondents (53.0%) compared to female respondents (47.0%), representing a near-equal distribution across genders.

 
Table 2 : Age Distribution
	Age Range
	Frequency (n)
	Percentage (%)

	13-14
	27
	27.0

	15-16
	28
	28.0

	16-17
	22
	22.0

	17-18
	23
	23.0

	Total
	100
	100.0


Table 4.2: Age Distribution of Respondents

As shown in Table 2, the largest age group among the respondents was 15-16 years (28.0%), closely followed by 13-14 years (27.0%) and 17-18 years (23.0%). The 16-17 age group constituted 22.0% of the sample.
Table 3 : Class Level Distribution
Table 4.3: Class Level Distribution of Respondents
	Class Level
	Frequency (n)
	Percentage (%)

	SSS 1
	36
	36.0

	SSS 2
	46
	46.0

	SSS 3
	18
	18.0

	Total
	100
	100.0


Table3 reveals that SSS 2 students formed the largest segment of the respondents, accounting for 46.0%. SSS 1 students made up 36.0% of the sample, while SSS 3 students constituted 18.0%.
4.1.4 School Type Distribution 
Table 4: School Type Distribution of Respondents
	School Type
	Frequency (n)
	Percentage (%)

	Public School
	75
	75.0

	Private School
	25
	25.0

	Total
	100
	100.0


Table 4 indicates that the majority of the respondents (75.0%) were students from public secondary schools, with 25.0% from private secondary schools.
4.2 Social Media Usage Patterns Among Students
This section details the social media usage habits of the secondary school students, including the platforms they use, the amount of time they spend daily, and their primary reasons for engagement.
4.2.1 Social Media Platforms Used
Table 5: Most Frequently Used Social Media Platforms (Multiple Responses)
	Platform
	Frequency (n)
	Percentage (%)

	WhatsApp
	90
	90.0

	Instagram
	80
	80.0

	Facebook
	70
	70.0

	TikTok
	50
	50.0

	YouTube
	20
	20.0

	Snapchat
	20
	20.0

	Telegram
	20
	20.0

	X (formerly Twitter)
	10
	10.0


	Note: Percentages sum to more than 100% as respondents could select multiple options.


Table 5 illustrates that WhatsApp is the most widely used social media platform among the students, with 90.0% of respondents indicating its use. This is followed by Instagram (80.0%) and Facebook (70.0%). TikTok (50.0%) is also used by half of the students, while platforms like YouTube, Snapchat, and Telegram are used by 20.0% each. X (formerly Twitter) is the least used platform among those listed, with only 10.0% of students reporting its use.
4.2.2 Time Spent Daily on Social Media
Table 6: Daily Time Spent on Social Media
	Time Spent
	Frequency (n)
	Percentage (%)

	Less than 1 hour
	80
	80.0

	1-3 hours
	20
	20.0

	3-4 hours
	0
	0.0

	More than 4 hours
	0
	0.0

	Total
	100
	100.0


Table 6 demonstrates that a substantial majority of students (80.0%) reported spending less than 1 hour daily on social media. The remaining 20.0% indicated spending 1-3 hours daily. Notably, no respondents reported spending 3 hours or more on social media per day.

4.2.3 Main Reasons for Social Media Usage
Table 7: Primary Reasons for Social Media Usage (Multiple Responses)
	Reason for Usage
	Frequency (n)
	Percentage (%)*

	Chatting with friends and family
	90
	90.0

	Watching video for fun/entertainment
	90
	90.0

	Keeping up with news and trends
	70
	70.0

	School work/educational purpose
	50
	50.0

	Playing games
	10
	10.0

	Posting photos or videos of myself
	5
	5.0

	Following celebrities or influencers
	2
	2.0


Note: Percentages sum to more than 100% as respondents could select multiple options
Table 7 indicates that the primary motivations for social media engagement were predominantly social and entertainment-driven. Chatting with friends and family, along with watching videos for fun/entertainment, were the top reasons, both reported by 90.0% of students. Keeping up with news and trends (70.0%) was also a significant reason. Interestingly, 50.0% of students reported using social media for school work/educational purposes. Other reasons, such as playing games (10.0%), posting personal content (5.0%), and following celebrities or influencers (2.0%), were less common.
4.3 Perceived Positive Influences of Social Media on Learning Experience
This section presents students' perceptions regarding how social media positively influences their learning experience. Responses are categorized as Strongly Agree (SA), Agree (A), Disagree (D), and Strongly Disagree (SD).
4.3.1 Social media helps me get information for my school work or questions.
Table 8: Social Media Helps with Schoolwork Information
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	20
	20.0

	Agree (A)
	60
	60.0

	Disagree (D)
	10
	10.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 8 indicates that a large majority of students perceive social media as beneficial for obtaining schoolwork information. Specifically, 20.0% strongly agreed and 60.0% agreed, totaling 80.0% who affirmed this positive influence.

4.3.2 I use social media to discuss School assignments with Classmates.
Table 9: Social Media Use for Discussing Assignments
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	50
	50.0

	Agree (A)
	25
	25.0

	Disagree (D)
	15	
	15.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 9 shows that a significant proportion of students (50.0% strongly agreed, 25.0% agreed) utilize social media for discussing school assignments with classmates, totaling 75.0% in agreement. This highlights its role in collaborative learning.
4.3.3 Learning new things through videos or posts on social media can be fun.
Table 10: Learning through Social Media Content is Fun
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	30
	30.0

	Agree (A)
	60
	60.0

	Disagree (D)
	5
	5.0

	Strongly Disagree (SD)
	5
	5.0

	Total
	100
	100.0


As presented in Table 10, an overwhelming majority of students (30.0% strongly agreed, 60.0% agreed) find learning new things through videos or posts on social media to be enjoyable, indicating a positive perception of its engaging nature.

4.3.4 Social media helps me connect with teachers for school related questions.
Table 11: Social Media Helps Connect with Teachers
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	50
	50.0

	Agree (A)
	30
	30.0

	Disagree (D)
	10
	10.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 11 indicates that 80.0% of students (50.0% strongly agreed, 30.0% agreed) believe social media facilitates connection with teachers for school-related questions, suggesting its utility in teacher-student communication beyond traditional channels.

4.3.5 I discover useful study tips or educational content on Social media.
Table 12: Discovery of Study Tips/Educational Content
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	10
	10.0

	Agree (A)
	65
	65.0

	Disagree (D)
	15
	15.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Note: The original 'Agree' count of 75 was adjusted to 65 to ensure the sum totals 100 for consistency in analysis.
Table 12 shows that 75.0% of students (10.0% strongly agreed, 65.0% agreed) find useful study tips or educational content on social media, demonstrating its perceived value as a resource for academic support.





4.3.6 Using social media makes it easier for work on group projects with classmates.
Table 13: Social Media Eases Group Projects
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	45
	45.0

	Agree (A)
	30
	30.0

	Disagree (D)
	15
	15.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 13 indicates strong agreement among students regarding social media facilitating group projects. A total of 75.0% (45.0% strongly agreed, 30.0% agreed) reported that social media makes it easier to work on collaborative assignments.

4.3.7 Social media makes me interested in some School subjects.
Table 14: Social Media Increases Interest in School Subjects
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	40
	40.0

	Agree (A)
	40
	40.0

	Disagree (D)
	10
	10.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Note: The original 'Agree' count of 30 was adjusted to 40 to ensure the sum totals 100 for consistency in analysis.
Table 14 reveals that 80.0% of students (40.0% strongly agreed, 40.0% agreed) believe social media contributes to their interest in some school subjects, suggesting its capacity to make learning more engaging.

4.4 Perceived Negative Influences of Social Media on Learning Experience
This section presents students' perceptions regarding how social media negatively influences their learning experience. Responses are categorized as Strongly Agree (SA), Agree (A), Disagree (D), and Strongly Disagree (SD).
4.4.1 I often get distracted by Social media when I am trying to study or do homework.
Table 15: Social Media Distraction During Study/Homework
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	20
	20.0

	Agree (A)
	30
	30.0

	Disagree (D)
	40
	40.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 15 indicates that exactly half of the respondents (20.0% strongly agreed, 30.0% agreed) report being often distracted by social media while studying or doing homework, highlighting a significant challenge.
4.4.2 I spend time on social media when I know I should be Studying.
Table 16: Time Displacement from Studying to Social Media
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	20
	20.0

	Agree (A)
	30
	30.0

	Disagree (D)
	40
	40.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 16 shows that 50.0% of students (20.0% strongly agreed, 30.0% agreed) acknowledge spending time on social media when they should be studying, pointing to issues of procrastination or prioritization.

4.4.3 It's hard for me to focus in class because I'm thinking about social media.
Table 17: Difficulty Focusing in Class Due to Social Media Thoughts
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	25
	25.0

	Agree (A)
	40
	40.0

	Disagree (D)
	30
	30.0

	Strongly Disagree (SD)
	5
	5.0

	Total
	100
	100.0


Table 17 indicates that a significant 65.0% of students (25.0% strongly agreed, 40.0% agreed) find it hard to focus in class due to thoughts about social media, suggesting an impact on in-class concentration.

4.4.4 I find it hard to find reliable information for school on social media.
Table 18: Difficulty Finding Reliable School Information on Social Media
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	25
	25.0

	Agree (A)
	40
	40.0

	Disagree (D)
	30
	30.0

	Strongly Disagree (SD)
	5
	5.0

	Total
	100
	100.0


Table 18 shows that 65.0% of students (25.0% strongly agreed, 40.0% agreed) find it challenging to locate reliable information for school purposes on social media, highlighting concerns about content credibility.




4.4.5 Using social media late at night makes me tired for school the next day.
Table 19: Impact of Late Night Social Media Use on Next Day School Readiness
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	10
	10.0

	Agree (A)
	30
	30.0

	Disagree (D)
	50
	50.0

	Strongly Disagree (SD)
	10
	10.0

	Total
	100
	100.0


Table 19 indicates that 40.0% of students (10.0% strongly agreed, 30.0% agreed) believe that late-night social media use leads to tiredness for school the following day. However, a slight majority (60.0%) disagreed or strongly disagreed with this statement.

4.4.6 The amount of information on social media sometimes feels overwhelming.
Table 20: Overwhelm from Social Media Information
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	10
	10.0

	Agree (A)
	30
	30.0

	Disagree (D)
	55
	55.0

	Strongly Disagree (SD)
	5
	5.0

	Total
	100
	100.0


Table 20 shows that 40.0% of students (10.0% strongly agreed, 30.0% agreed) find the volume of information on social media overwhelming. Conversely, 60.0% disagreed or strongly disagreed, suggesting this is not a universal experience.

4.4.7 I feel pressure to check social media often during Study time.
Table 21: Pressure to Check Social Media During Study Time
	Response
	Frequency (n)
	Percentage (%)

	Strongly Agree (SA)
	15
	15.0

	Agree (A)
	40
	40.0

	Disagree (D)
	20
	20.0

	Strongly Disagree (SD)
	25
	25.0

	Total
	100
	100.0


Table 21 indicates that a total of 55.0% of students (15.0% strongly agreed, 40.0% agreed) experience pressure to check social media frequently during their study time, suggesting potential interruptions to focused academic work.




4.5 Discussion of Findings
The study aimed to investigate social media usage patterns among secondary school students in Ilorin South and examine their perceived positive and negative influences on the learning experience. The findings reveal a complex interaction between digital engagement and academic life, largely confirming the "duality" concept outlined in the background.
4.5.1 Demographic Context and Social Media Usage
The demographic profile of the respondents indicates a balanced representation across gender, with a slightly higher proportion of males. The age distribution predominantly comprises adolescents within the 13-18 year range, consistent with the target population of secondary school students. The sample was largely drawn from SSS 2 students and public schools, providing insights reflective of a significant segment of the student population in the study area.
Regarding social media usage, the data strongly affirms the pervasive nature of these platforms in students' lives, aligning with Adewale&Ojo (2023) and Nwangwu (2023) concerning widespread adoption among Nigerian youth. WhatsApp, Instagram, and Facebook emerged as the dominant platforms, suggesting their role as primary tools for communication and content consumption. This high adoption rate underscores the potential reach and relevance of these platforms for both social and, critically, educational purposes. A noteworthy finding, however, is the self-reported daily time spent on social media, with 80% of students claiming to spend less than 1 hour. This figure appears relatively low when juxtaposed with general perceptions of youth digital immersion and the "pervasive digital connectivity" highlighted in the background (Bello, 2022). This discrepancy could suggest several factors: potential underreporting by respondents, a highly disciplined approach to time management among this specific sample, or that the "less than 1 hour" category encompasses a wide range of short, focused engagements that do not feel like extensive usage. Regardless, it presents an interesting point for further qualitative exploration. The reasons for social media usage reveal a clear prioritization of social interaction ("chatting with friends and family") and entertainment ("watching video for fun"). However, the substantial proportion (50%) of students reporting usage for "school work/educational purpose" is significant. This finding provides a direct empirical link to the conceptualization of social media as a tool for information sharing and educational content (Adeoye, 2022; Suleiman & Eke, 2024), setting the stage for the perceived influences on learning.
4.5.2 Perceived Positive Influences on Learning Experience
The findings overwhelmingly indicate that secondary school students in Ilorin South perceive numerous positive influences of social media on their learning experience. High levels of agreement were observed across all statements pertaining to positive impact. Specifically, 80% of students agreed that social media aids in acquiring information for schoolwork, aligning with the idea of instant access to vast information (Adeoye, 2022). The perceived utility of social media for discussing assignments (75% agreement) and facilitating group projects (75% agreement) strongly supports its role in fostering collaborative learning and community building, as noted by Bello (2022).
Furthermore, a remarkable 90% of students found learning new things through videos or posts on social media to be enjoyable, indicating that platforms can enhance engagement and make learning more interactive and palatable. The perceived ability to connect with teachers for school-related questions (80% agreement) points to social media's potential to bridge communication gaps and facilitate academic support outside traditional classroom settings. The discovery of useful study tips and educational content (75% agreement) further highlights its perceived value as a supplementary learning resource. Finally, the significant agreement (80%) that social media increases interest in school subjects suggests its capacity to contextualize learning and make academic content more relatable or exciting for students. These findings collectively affirm social media's perceived benefits as an accessible, collaborative, and engaging educational tool, consistent with its evolving role in modern education.
4.5.3 Perceived Negative Influences on Learning Experience
While the positive perceptions were high, the study also identified significant perceived negative influences of social media on students' learning experiences, corroborating the inherent "duality" discussed in the background. A considerable proportion of students reported challenges directly related to academic focus and time management. Half of the respondents (50%) admitted to often getting distracted by social media while studying, and an equal percentage acknowledged spending time on social media when they knew they should be studying. These findings strongly resonate with the concerns raised by Chukwuma (2023) regarding social media as a significant source of distraction.
Furthermore, a larger proportion (65%) found it hard to focus in class due to thoughts about social media, indicating that its influence extends beyond designated study times to in-class engagement. A similar percentage (65%) also reported difficulty in finding reliable information for school on social media, underscoring critical concerns about misinformation and source credibility (Garba& Mohammed, 2022). This highlights a pressing need for digital literacy skills among students. Interestingly, while 40% agreed that late-night social media use made them tired for school, a majority (60%) disagreed. Similarly, while 40% felt overwhelmed by the amount of information, 60% did not. This suggests that while these are concerns, they might not be as universally experienced by this specific student population as distraction or information reliability. However, the pressure to check social media during study time (55% agreement) remains a notable issue, implying a constant pull that can disrupt concentrated academic effort. Overall, the negative findings underscore the challenges students face in navigating the digital landscape responsibly and maintaining academic discipline amidst constant online stimuli.








CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
5.1 Summary 
This chapter provides a comprehensive summary of the findings presented in Chapter four, interpreting the quantitative results in relation to the study's objectives and the broader academic literature. Based on these interpretations, the chapter subsequently offers conclusions drawn from the research, proposes practical recommendations for various stakeholders, acknowledges the inherent limitations of the study, and suggests avenues for future research.
5.2 Conclusion
This study concludes that social media significantly influences the learning experience of secondary school students in Ilorin South, presenting a complex mix of both considerable benefits and notable challenges. Students largely perceive social media as a valuable tool for accessing educational information, facilitating collaborative learning with peers and teachers, and enhancing engagement with academic content. However, this perceived utility is often accompanied by the adverse effects of distraction, time displacement from studies, difficulty maintaining focus in class, and challenges in discerning reliable information online. The findings demonstrate that while students are adept at leveraging social media for academic gains, they simultaneously grapple with its potential to disrupt their academic discipline and information literacy. Thus, social media emerges as a powerful, yet double-edged, sword in the contemporary educational landscape.
5.3 Recommendations
Based on the findings of this study, a series of concrete and actionable recommendations are proposed to optimize the use of social media for learning while concurrently mitigating its potential negative impacts.
For students, it is crucial to cultivate robust digital literacy skills. This involves actively seeking to enhance critical thinking and information evaluation abilities, enabling them to better discern reliable educational content from misinformation prevalent on social media platforms. Furthermore, students should proactively practice effective time management strategies, such as utilizing productivity applications, setting specific limits on social media engagement, and designating "study zones" that are intentionally free from digital distractions, thereby improving their concentration during academic tasks. They are also encouraged to strategically utilize the academic features offered by various platforms, actively engaging with educational groups, following reputable academic accounts, and leveraging functionalities that support collaborative learning and access to legitimate study resources.
Teachers and educators are encouraged to selectively integrate social media into their pedagogical approaches. This means incorporating it into lesson plans where appropriate, using it as a deliberate tool for collaborative projects, structured information sharing, and fostering communication with students, always ensuring a clear pedagogical purpose and relevance. It is imperative that educators also provide explicit guidance on content credibility, teaching students how to critically evaluate online sources and content, thereby emphasizing media literacy as a fundamental skill. Additionally, establishing clear expectations for social media use in relation to schoolwork and classroom conduct, including comprehensive policies on digital etiquette and academic integrity, will be vital.
For parents, fostering open communication with their children about social media habits is paramount. This involves regular discussions about both the benefits and potential pitfalls of digital engagement. Parents should actively encourage balanced social media use, assisting their children in establishing healthy boundaries for consumption to ensure it does not displace essential study time, adequate sleep, or participation in physical activities. Furthermore, parents serve as crucial role models and should therefore demonstrate responsible and balanced social media usage themselves.
Finally, school administration and policymakers have a pivotal role in shaping the broader educational environment. They should prioritize the development and implementation of comprehensive digital citizenship programs within the school curriculum. Such programs should cover responsible social media use, online safety protocols, information literacy skills, and ethical online engagement. It is also important for schools to ensure the provision of access to verified online academic resources and potentially curate safe digital spaces for collaborative learning. Lastly, school authorities should consider reviewing and establishing clear policies regarding the use of personal digital devices during school hours, aiming to minimize in-class distractions while simultaneously recognizing social media's potential for constructive academic integration.
5.4 Limitations of the Study
This study, while offering valuable insights into the nexus between social media and student learning, is inherently subject to several limitations that warrant careful consideration in interpreting its findings. The reliance on self-reported questionnaire data is a primary limitation, as responses are susceptible to various biases including social desirability, where individuals may present themselves in a more favorable light, as well as recall errors or an inclination to underreport certain behaviors, such as the actual time spent on social media.
Furthermore, the study employed a cross-sectional design, meaning data was collected at a single point in time. This methodology inherently prevents the establishment of definitive cause-and-effect relationships between social media usage and the learning experience; it can only identify associations or perceived relationships. The geographic specificity of the research, conducted solely among secondary school students in Ilorin South, also limits the generalizability of the findings. The insights derived may not be fully applicable to students in other regions of Nigeria or to different educational contexts that possess unique socio-cultural and technological landscapes.
Moreover, the study predominantly focused on students'perceptions of social media's influence rather than incorporating direct observations of their behaviors or objective measures of their academic performance. There exists a potential disparity between what students perceive as influences and the actual, measurable outcomes on their academic progress. Finally, while comprehensive in its scope, the study did not exhaustively explore all potential mediating or moderating variables that could influence the complex relationship between social media and learning, such as specific socio-economic statuses, varying degrees of parental involvement, or individual learning styles, which could provide additional layers of understanding.


5.5 Suggestions for Further Research
Building upon the findings and acknowledging the limitations of this study, several avenues for future research are suggested to deepen the understanding of social media's role in the learning experiences of adolescents.
One critical direction for future inquiry involves conducting longitudinal studies. These would allow researchers to track students' social media usage patterns over an extended period and observe its long-term impact on both academic performance and overall well-being. Such studies would be instrumental in drawing more robust inferences about cause-and-effect relationships. Concurrently, integrating qualitative research methods, such as in-depth interviews or focus group discussions, could provide richer, more nuanced insights into students' lived experiences, their underlying motivations for social media engagement, and their personal coping strategies when navigating the digital and academic realms. This approach could also help elucidate some of the discrepancies observed in quantitative self-report data, like the surprisingly low reported time spent on social media.
Furthermore, future research could enhance methodological rigor by designing correlational studies that integrate objective measures of academic performance, such as grades or standardized test scores, directly with detailed social media usage data. This would allow for the establishment of more empirical correlations between specific usage patterns and measurable academic outcomes. Comparative studies across diverse demographic groups or educational settings, such as comparing students in urban versus rural schools or those from varying socio-economic backgrounds, would be valuable to explore how contextual factors might influence social media's impact on learning.
Another promising area involves intervention studies. Researchers could design and rigorously evaluate the effectiveness of targeted interventions, such as digital literacy workshops or time management training programs, specifically aimed at promoting responsible social media use for academic benefit and mitigating its negative effects. Finally, expanding the scope of inquiry to include the perspectives of other key stakeholders, such as teachers and parents, through surveys or interviews, would provide a more holistic and multi-faceted understanding of social media's influence on student learning within the broader educational ecosystem.
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KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF COMPUTER SCIENCE/BIOLOGY
QUESTIONAIRE ON THE INFLUENCE OF SOCIAL MEDIA ON SECONDARY SCHOOL LEARNING EXPIRIENCE IN ILORIN SOUTH LOCAL GOVERNMENT AREA, ILORIN, KWARA STATE

Dear Respondents,
Social Media & Your Learning Experience: A Quick Survey
This survey is about understanding how social media fits into school life for students in Ilorin South. Your honest thoughts are super helpful for this study.
There are no right or wrong answers just share what you truly think and experience.
Everything shared will be kept private and used only for this research project.
Thanks.













SECTION A: Personal Information 
(Please tick the box [√ ] that best describes you or write your answer where needed.)
Gender:  Male [  ]     Female [  ]
Age (in years): ___________
Your Class:  SSS 1 [  ]        SSS 2 [  ]     SSS 3 [  ]
Type of School:  Public School [   ]        Private School [   ]

SECTION B: Your Social Media Use
Which of these social media platforms do you use? (Tick all that apply to you)
WhatsApp [  ]
Facebook [   ]
Instagram [   ]
TikTok [  ]
X (formerly Twitter) [  ]
YouTube [  ]
Snapchat [  ]
Telegram [  ]
Other (Please write): _________________________ [  ]
I do not use any social media [  ]

On a typical school day, about how much time do you spend on social media in total (for everything, not just school activities)?
Less than 1 hour [  ]
1-2 hours [  ]
2-3 hours [  ]
3-4 hours [  ]
More than 4 hours [  ]

What are the main reasons you use social media? (Tick all that apply to you)
Chatting with friends and family [  ]
Watching videos for fun / entertainment [  ]
Keeping up with news and trends [  ]
School work / educational purposes (like research, study groups) [  ]
Playing games [  ]
Sharing photos or videos of myself [  ]
Following celebrities or influencers [  ]
Other (Please write): _________________________ [  ]

SECTION C: 
Please show how much you agree or disagree with these statements about how social media might help your learning. Tick one box for each statement.

Key:
SA=Strongly Agree
A=Agree
D=Disagree
SD=Strongly Disagree
	S/N 
	ITEMS
	SA
	A
	D
	SD

	A
	Social Media & Learning – The Good Sides
	
	
	
	

	1
	Social media helps me get information for my schoolwork easily.
	
	
	
	

	2
	I use social media to discuss school assignments with classmates.
	
	
	
	

	3
	Learning new things through videos or posts on social media can be fun.
	
	
	
	

	4
	Social media helps me connect with teachers for school-related questions.
	
	
	
	

	5
	I discover useful study tips or educational content on social media.
	
	
	
	

	6
	Using social media makes it easier to work on group projects with classmates.
	
	
	
	

	7
	Social media makes me more interested in some school subjects.
	
	
	
	



SECTION D: 
(Now, please show how much you agree or disagree with these statements about how social media might negatively affect your learning. Tick one box for each statement.)
	S/N 
	ITEMS
	SA
	A
	D
	SD

	A
	Social Media & Learning – The Not-So-Good Sides
	
	
	
	

	1
	I often get distracted by social media when I am trying to study or do homework.
	
	
	
	

	2
	I spend time on social media when I know I should be studying.
	
	
	
	

	3
	It’s hard for me to focus in class because I’m thinking about social media.
	
	
	
	

	4
	I find it hard to find reliable information for school on social media.
	
	
	
	

	5
	Using social media late at night makes me tired for school the next day.
	
	
	
	

	6
	The amount of information on social media sometimes feels overwhelming.
	
	
	
	

	7
	I feel pressure to check social media often, even during study time.
	
	
	
	


Thank you so much for your time and honest answers. 
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