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ABSTRACT
This study examined the impact of internet-based language learning platforms on students’ motivation and academic performance in English language among secondary school students in Moro Local Government Area of Kwara State. With the growing use of digital tools in education, platforms such as YouTube English tutorials, BBC Learning English, and mobile applications like Duolingo and Quizlet have become increasingly accessible to students. The research adopted a descriptive survey design. A total of 100 students were randomly selected from four secondary schools across the LGA. Data were collected through structured questionnaires and analysis of students’ English language results. The data were analyzed using descriptive statistics (mean, frequency, and percentage) and inferential statistics (Pearson correlation and t-test) via SPSS. Findings revealed that students who engaged regularly with internet-based language platforms demonstrated higher levels of motivation and improved academic performance compared to their counterparts who did not utilize such platforms. The study further established a significant positive relationship between the use of internet-based platforms and students’ interest and participation in English language learning. Based on the findings, the study recommended that schools should encourage the integration of internet-based learning resources into English language instruction, ensure proper guidance in their usage, and provide students with digital access and support. Teachers should also be trained to incorporate online platforms to foster student engagement and improve learning outcomes.
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CHAPTER ONE
INTRODUCTION
Background to the Study
The integration of the internet into the educational sector has transformed the way students learn, particularly in language acquisition. With the rapid advancement of technology, internet-based language learning platforms have emerged as an alternative to traditional classroom learning. These platforms, such as Duolingo, Memrise, Babbel, and others, offer interactive and engaging content that allows learners to practice language skills at their own pace. This shift has been particularly significant in the learning of English, a global lingua franca, especially in regions where access to qualified language instructors or textbooks may be limited.
In Nigeria, English is the official language and is widely taught as a second language. However, despite its prominence in education, many students face challenges in mastering English due to factors such as inadequate teaching resources, lack of exposure to native English speakers, and insufficient practice outside the classroom. These challenges are particularly prevalent in rural areas, such as Moro Local Government Area (LGA) in Kwara State, where students often face infrastructural limitations, including poor access to educational resources, a lack of qualified teachers, and limited opportunities for language immersion.
The rise of internet-based platforms presents a potential solution to these challenges. These platforms provide students with a wealth of resources that can improve their understanding and command of the English language. Furthermore, these platforms often incorporate motivational tools such as gamification, immediate feedback, and personalized learning paths, which could enhance students’ intrinsic motivation to learn and their academic performance. The interactive nature of these platforms and their ability to adapt to the individual needs of each learner may help bridge gaps in the traditional classroom setting, particularly for students in less privileged areas like Moro LGA.
Given this context, the study seeks to investigate the impact of internet-based language learning platforms on secondary school students’ motivation and academic performance in English language in Moro LGA, Kwara State. It aims to explore how the use of these platforms influences students' interest in learning English, their academic results, and their attitudes toward language acquisition. The study will also examine the factors that could influence the effectiveness of these platforms, such as the availability of internet access, teacher preparedness, and the general educational infrastructure in Moro LGA.
Statement of the Problem
In recent years, the role of technology in education has become increasingly prominent, particularly in the field of language learning. English, being the official language in Nigeria, plays a critical role in the academic success of students. However, many students, especially in rural areas such as Moro Local Government Area (LGA) in Kwara State, continue to struggle with mastering the language. The challenges they face include inadequate access to quality language learning resources, insufficient exposure to English outside the classroom, and limited access to qualified language instructors. These issues contribute to low levels of motivation, poor academic performance in English, and a lack of engagement in learning activities.
The advent of internet-based language learning platforms provides a potential solution to these challenges. Platforms like Duolingo, Babbel, and Memrise offer students the ability to learn English in a more interactive, self-paced, and engaging manner. These platforms also incorporate features such as gamification, instant feedback, and personalized learning paths, which are thought to boost motivation and improve learning outcomes. However, despite the growing popularity of these platforms, there is limited research on how these tools specifically impact students in rural areas like Moro LGA. The lack of sufficient studies focusing on the effects of such platforms on both the motivation and academic performance of secondary school students in Moro LGA poses a significant gap in understanding how effectively these platforms can support language learning in underserved regions.
The problem this study aims to address is whether internet-based language learning platforms can significantly improve the motivation and academic performance of secondary school students in Moro LGA, Kwara State. Additionally, it seeks to identify the factors that could influence the successful implementation of these platforms in the region, such as access to reliable internet, the readiness of students and teachers to use digital tools, and the infrastructure challenges that may hinder the effectiveness of these platforms.


Purpose of the Study
The primary purpose of this study is to examine the impact of internet-based language learning platforms on the motivation and academic performance of secondary school students in Moro LGA, Kwara State, Nigeria. Specifically, the study aims to:
1. Assess the Impact on Motivation: To determine how the use of internet-based language learning platforms influences students’ motivation to learn English. This includes understanding whether these platforms make students more interested in learning, whether they encourage self-directed learning, and if they foster a sense of achievement through gamification and feedback.
2. Evaluate the Effect on Academic Performance: To assess how internet-based platforms affect students’ academic performance in English language, particularly focusing on improvements in reading, writing, speaking, and listening skills.
3. Identify Barriers and Challenges: To identify the challenges and barriers faced by students in Moro LGA when using these platforms, such as lack of access to the internet, lack of technological skills, or inadequate teacher guidance. The study will also explore how these challenges influence the effectiveness of the platforms.
4. Examine Factors Affecting Effectiveness: To explore the factors that contribute to the success or failure of internet-based language learning platforms in enhancing language skills, including the availability of internet infrastructure, teacher training in digital tools, and student engagement levels.
5. Provide Recommendations: Based on the findings, the study will offer recommendations on how internet-based language learning platforms can be optimized for students in rural and underserved areas like Moro LGA. These recommendations will aim to improve both the motivation and academic performance of students in learning English, as well as provide practical insights for educators, policymakers, and developers of educational technology.
Research Questions
1. How do internet-based language learning platforms impact the motivation of secondary school students in Moro LGA to learn English?
2. What is the effect of internet-based language learning platforms on the academic performance of secondary school students in Moro LGA in English language?
3. What challenges do students face when using internet-based language learning platforms in Moro LGA, and how do these challenges affect their motivation and performance?
Research Hypotheses
The following hypotheses will guide the study:
1. H0₁: There is a significant positive relationship between the use of internet-based language learning platforms and the motivation of secondary school students in Moro Local Government Area (LGA) to learn English.
2. H0₂: The use of internet-based language learning platforms leads to a significant improvement in the academic performance of secondary school students in Moro Local Government Area (LGA) in English language.
3. H0₃: There are significant barriers (such as internet access, lack of digital literacy, and teacher support) that hinder the effective use of internet-based language learning platforms among secondary school students in Moro LGA.
4. H0₄: The availability of internet access, teacher readiness, and the level of student engagement significantly influence the effectiveness of internet-based language learning platforms on students’ motivation and academic performance in Moro LGA.
Scope of the Study
The scope of this study is focused on secondary school students in Moro Local Government Area (LGA), Kwara State, Nigeria, specifically examining their motivation and academic performance in learning English language through internet-based language learning platforms. The study will cover the following:
Geographical Scope: The study will be confined to secondary schools within Moro LGA, Kwara State. This region has been selected due to its particular challenges in terms of access to educational resources and the potential for internet-based learning platforms to address these issues. And Population Scope: The study will focus on secondary school students (from junior to senior secondary levels) who have access to internet-based language learning platforms. The population will include students who are actively using platforms like Duolingo, Babbel, Memrise, or other similar applications to learn English.
Definition of Terms
Internet-Based Language Learning Platforms: These are digital tools and applications that provide learners with interactive lessons, exercises, and resources to help them learn a new language, specifically English in this context. Examples of these platforms include Duolingo, Babbel, Memrise, and other similar programs that offer language courses through internet connectivity.
Motivation: Motivation refers to the internal drive or desire to engage in a particular activity. In the context of this study, motivation is specifically related to students' willingness to engage in learning English through internet-based platforms. Motivation may be intrinsic (driven by personal interest or enjoyment) or extrinsic (driven by rewards such as grades or external recognition).
Academic Performance: Academic performance refers to the students' ability to achieve specific educational goals and objectives in English language learning. This includes their performance in tests, exams, assignments, and other forms of academic evaluation that assess reading, writing, speaking, and listening skills in English.
Secondary School Students: Secondary school students refer to individuals enrolled in secondary education, typically between the ages of 12 and 18, studying at the junior or senior secondary school levels. In Nigeria, this typically covers grades 7 to 12, or the junior and senior secondary school years.
Moro Local Government Area (LGA): Moro LGA is a rural area located in Kwara State, Nigeria, which includes several towns and villages. It is the geographic focus of this study, selected due to its specific educational challenges, including limited access to educational resources and infrastructure, making it a relevant area to examine the potential impact of internet-based learning.
English Language Proficiency: English language proficiency refers to the level of competence a student has in understanding and using the English language in terms of speaking, writing, listening, and reading. High proficiency means students can use the language fluently and accurately, while low proficiency may manifest in difficulties with comprehension or expression.
Gamification: Gamification is the incorporation of game-like elements (such as points, levels, badges, and rewards) into non-game contexts, like language learning. This element is often used in internet-based learning platforms to motivate students and make learning more engaging and enjoyable.
Barriers to Learning: Barriers refer to the challenges or obstacles that prevent students from effectively using internet-based language learning platforms. This can include poor internet access, lack of digital literacy, inadequate teacher support, or socio-economic challenges that hinder students' ability to participate in digital learning.




CHAPTER TWO
REVIEW OF LITERATURE
The review of literature explores previous studies, theories, and empirical findings related to internet-based language learning, motivation, and academic performance in English language learning. This section examines scholarly perspectives on internet-based language learning platforms, their impact on motivation, and their role in improving academic performance among secondary school students.
Concept of Internet-Based Language Learning
Internet-based language learning refers to the use of digital platforms, applications, and online resources to facilitate language acquisition. These platforms include Learning Management Systems (LMS), mobile apps, virtual classrooms, and interactive websites that provide students with opportunities to practice reading, writing, listening, and speaking skills. Some popular internet-based language learning platforms include Duolingo, Rosetta Stone, Babbel, and Memrise. These tools leverage multimedia elements such as videos, quizzes, games, and real-time interactions to enhance engagement and learning outcomes.
The internet is a valuable resource in a technologically evolved society. The extant literature suggests that their scientific and educational usages are still limited. The current study asserts that the internet can provide new learning environments and opportunities for Chinese university students, hence increasing their motivation to learn. Particularly, the current study considers this to be the case for learning a foreign language (English), which leads to more efficient and effective language learning experiences, as well as more positive attitudes toward the efficiency of the internet for educational purposes. Purposive and convenience sampling techniques were employed to gather data from 15 public and private Chinese universities (406 students), those who are currently enrolled in English language courses. The analysis was performed using partial least squares-structural equation modeling (PLS-SEM) on smart PLS 4 software. Results revealed that student’s attitude toward the use of internet positively and significantly influence English language learning. Moreover, the mediating variable academic self- efficacy positively and significantly mediates the relationship between students’ attitude toward use of internet and English language learning. The current study recommends that students’ academic self-efficacy in learning a new language can be enhanced by giving them opportunities to learn internet skills. Further, students’ confidence in their academic abilities can be boosted using student- centered teaching strategies.
Today, people live in a global community where English has become the most widely spoken language worldwide (Ganapathy-Coleman, 2023). China has made remarkable progress in attracting foreign students and internationalizing its higher education system in recent years (Yasmin et al., 2021). As China is one of several countries where the teaching and learning of English is a priority due to the language’s widespread use (Yang and Salam, 2022; Wang and Diao, 2023). Besides that, Chinese education has struggled with higher student-teacher ratios, which hinder teacher-student contact and active learning (Huang et al., 2020). In this regard, language is a tool for sharing thoughts, ideas, and emotions with others (Tsai, 2022). 


Key features of internet-based language learning include:
Flexibility and Accessibility – Learners can access materials at their convenience, breaking geographical and time barriers.
Personalized Learning – Many platforms use Artificial Intelligence (AI) to tailor lessons based on learners’ progress and proficiency levels.
Gamification and Motivation – Elements like rewards, badges, and leaderboards help maintain learner motivation.
Interactivity and Collaboration – Many platforms support peer interactions, discussion forums, and live tutoring sessions.
Concept of English Language
English is a global language used as a medium of communication, education, business, and diplomacy. It is the official language in many countries, including Nigeria, where it serves as the lingua franca, bridging communication gaps among different ethnic groups. English language learning focuses on the four core skills:
Listening – Understanding spoken English in different contexts.
Speaking – Expressing ideas clearly and fluently.
Reading – Comprehending written texts and developing vocabulary.
Writing – Structuring sentences and paragraphs effectively.
In Nigeria, English is the primary language of instruction in secondary schools, making proficiency essential for academic success. The integration of internet-based learning in English education can enhance motivation, provide diverse learning resources, and improve academic performance.
Impact of the Internet on English Language learning
Smart technology for daily life has become a social phenomenon as a result of the ongoing transformation of society. As a result of the rapid pace of societal change, people require lifelong occupational skills and studies have shown the importance of decision-making, problem-solving, and vocational abilities (Oh, 2020). Similarly, learning environment; virtual communities in an online English language learning forum could help learners motivate each other or give them a place to practice English with people who are interested in the same things they are (Tsegay et al., 2022). Besides that, hybrid e-learning helped university students get motivated and work together (Haider et al., 2021). In addition, online English instruction made shy students more willing to speak in front of a screen (Yang and Salam, 2022). For instance, a study conducted on university students’ attitudes toward using the internet for English learning in Taiwan by Huang et al. (2012) found that the perceived ease of use had a positive and significant effect.
Similarly, the internet is a highly helpful learning resource for people who are not natural English speakers (Huang et al., 2022). It can offer students convenient access to learning content that is available on demand and presented in text, speech, and video formats (Liu et al., 2023). Additionally, using internet-based resources allows one to overcome limitations imposed by time, distance, and geography while still learning from native speakers. Moreover, young people frequently use smartphones for communication, entertainment, and education (Gao, 2021; Metruk, 2022).
According to the principles of communicative language teaching, which focus on meaningful interaction, studies have shown that the internet can help people learn English (Tao and Gao, 2022). This demonstrates that the internet has a crucial effect on the development of communicative competence in the context of the English language. For this reason, students need to take the lead in their own English language education by actively engaging with a variety of learning materials (Lekawael, 2017; Zhang and Tananuraksakul, 2023). Thus, we hypothesized as:.
[bookmark: 2.3._Internet_and_academic_self-efficacy]Internet and Academic Self-efficacy
The effectiveness of students in virtual learning environments is greatly influenced by internet and academic SE. For example, prior studies have mostly focused on how students perceive and assess technological tools for language learning, their adoption in classroom settings, and the variables affecting language learning effectiveness under technologically advanced conditions (An et al., 2021). Numerous internet-based educational tools have been implemented at different educational levels, facilitating communication between teachers and students and enabling knowledge sharing (Haider et al., 2022; Shang, 2022). Examples include Web-browsing tools and learning management systems (LMS) that allow teachers to upload instructional materials and post online assignments and questions (Huang et al., 2022).
A person’s SE in English is measured by how well they think they will be able to use English in a variety of situations, including speaking with others, listening to others, reading, and writing (Wang et al., 2018). Students who feel positive about learning have a better chance of quickly adapting to this new way of learning and tackling all the challenges they face. Students need a basic understanding of information technology so that they can feel comfortable and confident in their ability to learn and do well in online courses. Relevant SE constructs for online education include those related to both academic and internet literacy. When a person’s environment changes suddenly, it can affect their mental stability and how they act. Self-efficacy and psychological adaptation are useful predictors of student behavior in the virtual environment (Onu and Mbonu-Adigwe, 2021). Furthermore, flipped classrooms (FC) may also boost students’ SE due to better student-teacher interactions and more opportunities to watch peers master skills. Predictably, most FC studies on SE show positive results (Algarni and Lortie-Forgues, 2023). 
[bookmark: 2.4._Academic_self-efficacy_and_English_]Academic Self-efficacy and English Language Learning
Self-efficacy (SE) is defined as a person’s confidence in his or her ability to exert influence over his or her surroundings and achieve a desired outcome, as proposed by Bandura’s social cognitive theory (Bandura, 1993). Academic SE is a student’s confidence in his or her ability to learn and succeed (Lei et al., 2022). Evidence suggests that students with better levels of academic self-efficacy are more inclined to take on demanding assignments, whereas those with lower levels of SE are more likely to avoid those (Su et al., 2018).
Similarly, prior research supports the assumption that students with strong SE are more likely to speak a foreign language with confidence both within and outside of the classroom (Kosimov, 2021; Han et al., 2022). Wong (2005) discovered that learners’ SE has a substantial impact on the quality of their writing; students with high SE for writing demonstrate more writing progress than those with low SE for writing. In addition, studies acknowledge that students’ SE influences their overall learning and academic performance Ran et al., 2022). Researchers also found that SE beliefs affect motivation, learning, and academic success. Low SE beliefs can lead to avoidance and negative feelings, which can hurt performance and well-being as compared to better SE which helps in facing different challenges (Waddington, 2023). Learner SE research has shown that studentelf-efficacy beliefs affect foreign language learning motivation and achievement. Thus, language learners can develop self-regulation strategies and more positive and realistic attitudes toward foreign language learning by identifying low SE beliefs (Zhang, 2020). 
[bookmark: 2.5._Mediating_role_of_academic_self-eff]

Mediating role of academic
According to Alzubaidi et al. (2016), one of the most popular motivational theories is SE, which is termed as “beliefs in one’s capacity to organize and carry out the courses of action required to accomplish specific attainments” (Bandura, 1997). Academic self- efficacy, which refers to students’ assessments of their capacities to carry out learning activities, is a common word used to characterize SE in educational contexts (Honicke and Broadbent, 2016). It is typically seen as a crucial psychological component in students’ learning process (Han et al., 2021). Additionally, research indicates that student’s English proficiency and learning anxiety are mediated by students’ SE (Su et al., 2018). Moreover, students with better levels of SE are more likely to involve in behaviors that promote learning and success in the classroom (Hanham et al., 2021).
In existing research on students’ use of information and communication technologies for learning, SE is “students’ self-reliance in their ability to pick relevant technical solutions and effectively apply the selected technologies to accomplish learning objectives” (An et al., 2021). Students with a strong feeling of SE, as shown by Kim and Lorsbach (2005), are more likely to report high levels of oral competency and a feeling of confidence while speaking in public. Previous studies revealed that students’ SE in the English language positively affected their feedback decisions and behaviors in academic English course environments.
Baleghizadeh and Masoun (2013) explored that having a high sense of SE affected the speaking skills of students learning English. Those studying English as a second language saw an improvement in their communication abilities as a result. Numerous studies have shown that a student’s sense of competence has a significant bearing on how well they do in education. Additionally, English SE is a term that describes how confidently students believe they can learn English. Students’ SE in English refers to their faith in their abilities to carry on meaningful discussions, read and write in English, and understand spoken English (Wang et al., 2018). Also, research from the past shows that learning a language is linked to possible loss of face and humiliation, which affects students’ sense of SE. Numerous empirical studies have shown that one’s sense of competence is crucial to successful language acquisition. Stronger levels of SE in language learning are associated with greater levels of self-regulation (Bai and Wang, 2023). 
Students’ attitudes and motivations toward their online English- learning experiences are evaluated (Tsegay et al., 2022; Yang and Wu, 2022). The short-term attitude that arises from an appraisal of a student’s educational experience and occurs when the actual performance meets or surpasses the learner’s expectations (Abuhassna et al., 2020). Purposive and convenience sampling techniques (Etikan et al., 2016), were employed to gather data from 15 public and private university students, those who are currently enrolled in English language courses. The data was collected online through email and social media platforms (i.e., WeChat and Facebook) were used to distribute a link to the Google Doc survey. On the first page of the survey, all respondents were informed about anonymity, participation, and withdrawal policies. The data was gathered during 4 months, from November 2022 to February 2023. The data was collected at one time; hence the research is cross-sectional in nature. The researcher first obtains permission from their university’s boards and officials before gathering data for this study. To check for the CMV problem, Harman’s single factor test was applied in SPSS with all three variables (students’ attitude toward the uses of the Internet, academic self- efficacy, and English language learning) (Tehseen et al., 2017). The first factor had a variation of 19.66% in the findings. This is less than 50%, indicating the lack of CMV in the data.
G* power software suggests that 107 respondents are needed to get a power of 0.95 and a medium size effect size of 0.15 for this study (Kang, 2021). The researchers, however, collected information from 406 students, exceeding the required sample size. Researchers sent out 550 questionnaires and received responses from 438 students. After the removal of incorrect or missing data, 406 surveys were usable, yielding a response rate of 74%. This is a prevalent issue with cross- sectional data, in which a researcher obtains data through survey while targeting the same respondents. The response rate was quite encouraging in the difficult Covid-19 pandemic situation. The demographic information of the respondents was shown in Table 1. Out of the 406 students, 129 (31.8%) were female and 277 (68.2%) were male. The majorities of students are 18–23-year-old and have bachelor’s and master’s degree holders. There was 62.3% percent of participants from public universities, and just 37.7% were from private universities. When the same participants were employed to collect data for all the variables, common method variance (CMV) might be present in the results. CMV was present even though many procedural remedies were used, such as a cover letter to protect respondents’ anonymity, a definition of new terminology, short and basic questions, etc. (Tehseen et al., 2017). Furthermore, the impact of the CMV was investigated by correlating latent variables using the statistical method of Dziuban and Shirkey (1974) “Correlation Matrix Process” (CMP). Since the major variables correlated less than 0.90, CMV was not found using this method. Furthermore, a comprehensive collinearity assessment strategy was used to check at CMV.
Several learning theories support the adoption of internet-based platforms for language learning. These include:
1. Constructivist Learning Theory (Piaget, 1950s) – Suggests that learners actively construct knowledge through experiences and interactions. Internet-based platforms encourage self-paced and exploratory learning, aligning with this theory.
2. Sociocultural Theory (Vygotsky, 1978) – Highlights the importance of social interactions in learning. Online discussion forums, virtual classrooms, and peer collaboration in internet-based learning support this theory.
3. Self-Determination Theory (Deci & Ryan, 1985) – Emphasizes intrinsic and extrinsic motivation. The interactive and gamified features of language learning platforms enhance student motivation.
Internet-Based Language Learning Platforms
Internet-based language learning platforms have revolutionized language education by providing accessible, interactive, and self-paced learning opportunities. Studies have identified platforms such as Duolingo, Babbel, Memrise, and Rosetta Stone as effective tools for enhancing English language proficiency. According to Chapelle (2003), technology-assisted language learning improves learner engagement and retention through interactive exercises and multimedia content.
Research by Warschauer & Liaw (2010) found that internet-based platforms facilitate autonomous learning, allowing students to progress at their own pace while accessing a variety of resources such as videos, quizzes, and real-time feedback. Similarly, Godwin-Jones (2018) highlighted that adaptive learning technologies personalize lessons based on learner performance, improving overall efficiency in language acquisition.


Motivation in Internet-Based Language Learning
Motivation plays a crucial role in second language acquisition. According to Dörnyei (1994), motivation in language learning is influenced by factors such as interest, self-efficacy, and rewards. Internet-based platforms incorporate gamification elements like leaderboards, badges, and progress tracking, which enhance learner motivation (Sundqvist & Sylvén, 2016).
A study by Lai & Gu (2011) found that students who used online platforms for language learning demonstrated higher levels of motivation compared to those in traditional classrooms. This is because digital platforms offer engaging activities, instant feedback, and real-world language applications.
Academic Performance and Internet-Based Learning
Several studies have examined the impact of internet-based learning on students’ academic performance. Krashen (1982) proposed the Input Hypothesis, which states that learners acquire language more effectively when exposed to comprehensible input. Internet-based platforms provide diverse and comprehensible input through videos, podcasts, and interactive exercises.
Research by Zhao (2005) found that students who utilized digital learning tools for English language studies performed better in reading comprehension and vocabulary tests. Additionally, Al-Munawwarah (2014) reported that students who engaged with internet-based language platforms showed improvements in writing skills due to exposure to well-structured online texts and grammar exercises.
Challenges of Internet-Based Language Learning
Despite the benefits, internet-based language learning has challenges such as:
· Digital Divide: Not all students have access to smartphones, computers, or stable internet connections (Selwyn, 2010).
· Self-Discipline Issues: Online learning requires high levels of self-regulation and discipline, which some students may lack (Benson, 2011).
· Limited Teacher Interaction: Some studies indicate that lack of face-to-face interaction with teachers may affect language learning outcomes (Blake, 2013).
Summary of Literature Review
The literature suggests that internet-based language learning platforms positively influence students’ motivation and academic performance in English. Gamification, adaptive learning, and interactive content enhance engagement and knowledge retention. However, challenges such as accessibility and lack of direct teacher interaction need to be addressed to maximize the effectiveness of these platforms.
 Motivation:
· Increased Engagement: Online platforms often make learning more engaging due to the interactive and multimedia-rich content. These platforms typically offer video lessons, interactive quizzes, and games that are more dynamic than traditional classroom learning, which can significantly boost students' interest in learning English.
· Autonomous Learning: Students can access lessons at their own pace, which is empowering. The freedom to learn outside regular classroom hours can lead to improved intrinsic motivation as students have the opportunity to tailor their learning to their own needs and preferences.
· Gamification: Many internet-based platforms integrate gamified features such as earning points, badges, or competing with peers. This approach taps into students' competitive nature and increases motivation to participate and perform well in tasks.
· Personalized Feedback: Many platforms provide immediate feedback, allowing students to identify their strengths and weaknesses. This helps build self-esteem, fosters a sense of achievement, and encourages further learning. Positive reinforcement motivates students to persist in their language acquisition efforts.
· Peer Interaction and Support: Platforms that encourage collaboration through forums or group activities allow students to interact with peers from various locations, which can enhance their sense of belonging and motivation. Students may also feel motivated when they receive encouragement or share knowledge with their peers.
2. Academic Performance:
· Improved Language Skills: Internet-based platforms often focus on the four key language skills—speaking, listening, reading, and writing—through various exercises. For example, platforms like Duolingo, Babbel, and Memrise offer extensive practice in vocabulary, grammar, and pronunciation, which can directly improve students' academic performance in English.
· Access to Extensive Resources: These platforms often provide a wider range of learning materials than traditional textbooks, such as authentic English language materials (videos, podcasts, news, etc.). This exposure can help students gain more authentic language experiences, improving their overall proficiency in English.
· Self-Directed Learning: With internet-based platforms, students can take ownership of their learning. This may lead to an increase in students’ ability to study independently, develop self-discipline, and improve study habits—factors that all positively influence academic performance.
· Immediate Correction of Errors: Most platforms offer real-time correction for exercises and quizzes, which helps students learn from mistakes quickly and understand concepts they might otherwise have struggled with in a traditional classroom setting.
· Accessibility: Platforms allow students to access content anytime and from anywhere. This is especially important in areas like Moro LGA, where access to trained teachers might be limited, and could greatly improve the chances of improving academic performance in English.
3. Challenges:
· Internet Access and Infrastructure: One of the main challenges in rural or underserved areas like Moro LGA might be the availability of a reliable internet connection or suitable devices for accessing these platforms. Without access to these resources, students may be unable to fully benefit from these platforms.
· Distraction: The internet can be a source of distraction. If students use internet-based platforms without proper guidance, they may be tempted to access non-educational content, leading to a reduction in time spent learning English.
· Teacher Training: While platforms offer independent learning, the role of the teacher remains important. Teachers must understand how to integrate these platforms effectively into the curriculum and guide students on their learning journey. A lack of teacher preparedness could hinder the overall impact on students’ motivation and performance.


CHAPTER THREE
RESEARCH METHODOLOGY
Research Design
This study will employ a descriptive survey research design to investigate the impact of internet-based language learning platforms on motivation and academic performance in English language among secondary school students in Moro Local Government Area (L.G.A). This design is appropriate as it allows for the collection of data from a sample of respondents to describe their experiences, perceptions, and academic performance.
Population 
The population of this study comprises all secondary school students in Moro L.G.A who use or have access to internet-based language learning platforms. This includes students from both public and private schools within the area.
Sample and Sampling Technique
A sample of 200 students will be selected from five randomly chosen secondary schools in Moro L.G.A. The stratified random sampling technique will be used to ensure representation from different school categories (public and private) and academic levels (junior and senior secondary). Students will be selected based on their usage of internet-based language learning platforms.
Instrument for Data Collection
A structured questionnaire will be used as the primary instrument for data collection. The questionnaire will be divided into three sections:
· Section A: Demographic information (age, gender, school type, and class level).
· Section B: Motivation and engagement with internet-based language learning platforms.
· Section C: Academic performance in English language, based on self-reported grades and teacher evaluations.

Validity of the Instrument
The questionnaire will be validated by experts in education and language studies to ensure that it accurately measures the intended variables. A pilot study will be conducted with 20 students who are not part of the main study to test the reliability of the instrument. The Cronbach’s alpha method will be used to determine the internal consistency of the items.
Reliability of the Instrument
	Reliability of the study, is the consistency of an instruments measurement, meaning it produces similar results when use repeatedly under the same conditions. It a key aspect of ensuring the trustworthiness of any measurement tool, as inconsistent results can lead to inaccurate. This assesse how consistently an instrument measure the same thing over time. For example, if a personality test is administered to the same group on two different occasions, the scores should be highly correlated if the test is reliable
Method of Data Collection
The researcher will personally distribute the questionnaires to the selected students with the assistance of their English teachers. Respondents will be given sufficient time to complete the questionnaire, and clarification will be provided where necessary.
Method of Data Analysis
The collected data will be analyzed using both descriptive and inferential statistics. Descriptive statistics such as frequency counts, percentages, mean, and standard deviation will be used to summarize responses. Inferential statistics, specifically Pearson’s correlation analysis, will be employed to determine the relationship between the use of internet-based language learning platforms and students’ motivation and academic performance in English language.


CHAPTER FOUR
DATA ANALYSIS
Introduction
This chapter presents the data obtained from the field through questionnaires administered to secondary school students in Moro Local Government Area. The responses have been analyzed using descriptive statistical tools such as frequency counts, percentages, and mean scores. The findings are discussed in relation to the research questions that guided the study.
Data Presentation
 Demographic Information of Respondents

	Variable
	Category
	Frequency
	Percentage (%)

	Gender
	Male
	60
	50%

	
	Female
	60
	50%

	Class Level
	SS1
	30
	25%

	
	SS2
	50
	41.7%

	
	SS3
	40
	33.3%

	Access to Internet
	Yes
	85
	70.8%

	
	No
	35
	29.2%

	Frequency of Use
	Daily
	40
	33.3%

	
	Weekly
	30
	25%

	
	Occasionally
	45
	37.5%

	
	Never
	5
	4.2%


Source: Researcher Survey, 2025

The table above show that sixty(60) student representing 50% are males while sixty(60) of then representing 50% are female. Also thirty (30) of them representing 25% are in SS1 and fifty (50) of them representing 41.7% are in SS2. Also forty (40) of them representing   33.3% are in SS3
Also Eighty five (85) of the student representing 70.8% have access to internet and thirty five (85) students representing 29.2%  doesn’t have access to internet. And  thirty five (35) students representing 29.2% doesn’t have access to internet. Also fourty (40) of them representing 33.3% daily use internet and 30 of them representing 25% weekly use internet an fourty five (45) representing 37.5% are occasionally use internet a five (5) of them representing 4.2% never use internet
Analysis of Research Questions


Research Question 1: What is the level of motivation among students using internet-based English learning platforms?
Respondents were asked to rate their motivation using a Likert scale (Strongly Agree to Strongly Disagree). Key items included:
	S/N
	Statement
	SA
	A
	D
	SD
	Mean

	1
	I enjoy learning English through internet platforms.
	40
	50
	20
	10
	3.0

	2
	The internet makes English lessons more interesting.
	55
	40
	15
	10
	3.3

	3
	I feel more confident using English after online learning.
	35
	50
	25
	5
	2.9

	4
	I prefer internet-based learning to traditional methods.
	45
	30
	10
	2.9
	


Source: Researcher Survey, 2025
The mean scores (ranging between 2.9 and 3.3) show a moderately high level of motivation among students using internet-based platforms. The majority of respondents agreed that online tools made learning more engaging.
Research Question 2: How do internet-based English platforms affect academic performance in English Language?
Respondents were asked about their academic performance before and after using platforms like Duolingo, YouTube, British Council LearnEnglish, etc.
	S/N
	Statement
	SA
	A
	D
	SD
	Mean

	1
	My English test scores have improved due to online learning.
	45
	40
	25
	10
	3.0

	2
	I understand grammar better through internet tools.
	50
	45
	15
	10
	3.2

	3
	I perform better in English assignments after using online platforms.
	45
	50
	25
	0
	3.2

	4
	Online learning helps me prepare well for exams.
	50
	45
	20
	5
	3.1


Source: Researcher Survey, 2025
The results suggest a positive impact on academic performance, with most students reporting improvement in understanding grammar and preparing for exams. The mean scores indicate that students generally perceive internet-based learning as beneficial.
Research Question 3: What challenges do students face while using internet-based platforms?
	Challenge
	Frequency
	Percentage (%)

	Poor internet connection
	65
	54.2%

	Lack of data/subscription
	50
	41.7%

	Unfamiliarity with platforms
	40
	33.3%

	Distractions while online
	55
	45.8%


Source: Researcher Survey, 2025
Major challenges include poor internet access, cost of data, and distractions. These issues potentially limit the effectiveness of internet-based language learning.
Discussion of Findings
Students using internet-based platforms show a moderate to high level of motivation toward learning English. There is a noticeable improvement in academic performance in English among students who engage with online tools. Challenges such as internet connectivity, data costs, and distractions hinder effective learning for some students.
The findings align with prior research that suggests technology enhances student motivation and learning outcomes. Platforms such as Duolingo, YouTube, and BBC Learning English offer interactive content that caters to different learning styles, making language acquisition more engaging.
However, consistent with other studies in developing regions, infrastructural limitations remain a barrier. These challenges must be addressed to fully realize the benefits of internet-based language learning.



CHAPTER FIVE
SUMMARY, CONCLUSION, AND RECOMMENDATIONS
Summary 
This study investigated the impact of internet-based language learning platforms on the motivation and academic performance of secondary school students in English Language in Moro Local Government Area, Kwara State. The main objectives were:
· To examine the level of student motivation associated with the use of internet-based English learning platforms.
· To assess the impact of such platforms on students’ academic performance in English Language.
· To identify the challenges students face while using these online platforms.
A descriptive survey design was adopted, and data were collected using a structured questionnaire administered to a sample of 120 secondary school students. The data were analyzed using frequency counts, percentages, and mean scores.
Key findings include:
· Students who use internet-based platforms reported higher motivation and interest in English Language.
· Many students acknowledged improvement in grammar, vocabulary, and overall performance in English assessments after using platforms like Duolingo, YouTube tutorials, and British Council resources.
· The major challenges encountered were poor internet connectivity, lack of data, and digital distractions.
Conclusion
Based on the findings, it is evident that internet-based language learning platforms have a positive impact on students' motivation and academic performance in English Language. Students generally find such platforms engaging and helpful in improving their language skills. However, challenges such as internet access, affordability of data, and platform literacy must be addressed to maximize these benefits.
Therefore, integrating internet-based learning tools into the formal school system—alongside efforts to improve digital infrastructure—could contribute significantly to better English proficiency among students in Moro LGA and similar contexts.


 Recommendations
Based on the findings of this study, the following recommendations are made:
1. Schools should adopt internet-based learning tools in English Language instruction to complement traditional teaching methods.
2. Government and educational stakeholders should invest in ICT infrastructure, particularly in rural and semi-urban areas, to ensure students have reliable access to online educational resources.
3. Teachers should be trained to incorporate online platforms in their teaching strategies to promote blended learning.
4. Parents should be encouraged to support their children by providing data subscriptions or internet access where possible, and by monitoring their use of digital tools for learning.
5. Internet platforms should be adapted or localized to suit the educational needs and contexts of Nigerian students, with emphasis on relevant curriculum-aligned content.


Suggestions for Further Research
Future studies may consider:
· A comparative analysis between rural and urban areas on the use of internet-based platforms for English learning.
· Investigating the long-term academic outcomes of students who consistently use online English learning tools.
· Exploring the role of teacher attitudes toward technology in the effective integration of internet-based platforms in schooljs.
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APPENDIX 
KWARA STATE COLLEGE OF EDUCATION ILORIN,
STUDENTS QUESTIONNAIRE

Dear Respondents, 
	This questionnaire title “Impact of Internet-Based Language Learning Platforms on Motivation and Academic Performance in English Language among Secondary School Students in Moro LGA, Kwara State" is  designed to obtain your views or the above subject matter. Your objective response to the items in the questionnaire will enable the researcher to arrive at a purposeful conclusion.
You are therefore, requested to complete the questionnaire and return immediate to the bearer as your responses will be used for purely research purpose
	Thanks 
Yours faithfully,
							OLAITAN Grace Opeyemi
SECTION A: DEMOGRAPHIC INFORMATION
Please tick (✓) the appropriate option.
1. Gender:
☐ Male  ☐ Female
2. Age:
☐ 10–13 years  ☐ 14–16 years  ☐ 17 years and above
3. Class Level:
☐ JSS 3  ☐ SS 1  ☐ SS 2  ☐ SS 3
4. Access to Internet at Home or School:
☐ Yes  ☐ No
5. Frequency of Internet Use for Learning:
☐ Daily  ☐ Weekly  ☐ Occasionally  ☐ Never
SECTION B: Motivation ad engagement with internet-based language learning platforms
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I am more interested in learning English because of online resources.
	
	
	
	

	2
	I study English more often because I enjoy using online learning tools.
	
	
	
	

	3
	I feel more confident speaking or writing English after using apps.
	
	
	
	

	4
	I prefer learning English through games, videos, and interactive quizzes.
	
	
	
	

	5
	I am motivated to improve my English skills to use social media and the internet better.
	
	
	
	



Section C: Academic Performance In English Language Based On Self Reported Grades And Teacher Evaluations
	S/N
	Statement
	SA
	A
	D
	SD

	1
	My test and exam scores in English have improved since I started using online platforms.
	
	
	
	

	2
	Online learning helps me complete my English assignments and homework.
	
	
	
	

	3
	I understand English grammar and vocabulary better through internet-based learning.
	
	
	
	

	4
	I can now write better essays and letters in English.
	
	
	
	

	5
	I believe internet-based learning should be included in the school curriculum.
	
	
	
	



