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ABSTRACT
This study investigates the perception of Social Studies teachers on the use of community resources in the teaching and learning of Social Studies in selected Junior Secondary Schools in Ilorin West Local Government Area of Kwara State. The study aims to explore the extent to which community resources are recognized, accessed, and utilized by teachers, and how these resources contribute to the effectiveness of Social Studies instruction. A descriptive survey design was adopted for the study. Data were collected using structured questionnaires administered to a sample of Social Studies teachers selected through purposive sampling from ten junior secondary schools within the LGA. The findings revealed that while teachers generally acknowledged the importance of community resources—such as historical sites, local leaders, professionals, museums, and local events—in enriching Social Studies teaching, their actual use was limited by factors such as lack of administrative support, time constraints, and inadequate knowledge of how to integrate these resources into lesson plans. The study concludes that effective integration of community resources can enhance experiential learning and promote students’ understanding of societal issues. It recommends that school authorities and education stakeholders should organize regular training and provide support mechanisms to help teachers effectively harness local resources for improved teaching and learning outcomes in Social Studies.
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CHAPTER ONE
INTRODUCTION
1.1       Background of the Study
Social studies were introduced into the Nigerian educational system based on philosophical principles. One of them is to examine social issues and man's problems of existence in its inter- connectedness, as they arise in real-world circumstances, rather than treating them in separate disciplines such as Geography, Religion, Sociology, and Anthropology. According to Ezegbe (2011), social studies was developed as an integrated subject to make education more relevant. Because social studies is an integrated program that is taught and learned, it was also introduced into the Nigerian school system to achieve one of the philosophers of Nigerian education, as stated in the National Policy on Education (2009), which is the development of the individual into a sound and effective citizen. Social studies examines all area of a child's existence in society. The essence of education, according to the National Policy on Education (2004), is to accomplish the inculcation of national awareness and unity. The individual's indoctrination into Nigerian society. According to Ezegbe (2013), all of this entails the formation of contemporary democratic principles, which are taught and learned in sociological studies due to its vast reach.
The achievement of the goal for which social studies was established in schools would rely heavily on the availability of not just the correct quality of professionally qualified social studies teaching professionals, but also the material resources accessible in schools for its instruction. When Bram in (2007) states that the curriculum may be a huge success or a dreadful failure depending on the instructors, he is emphasizing the importance of the teacher in the curriculum process. They are the important individuals who, by themselves, ensure that the curriculum design achieves its goals. Regardless of how passionately a country is determined to offer education for its population, regardless of its financial resources or good will. The system's efficacy is ultimately determined by the quality of the teachers who run it. The teacher is the one who translates society value and desire into classroom instruction.
According to Fafunwa (2008) and Fayemi (2009), who have written on the importance of teachers as curriculum implementer. According to them, no matter what talents are accessible, what topic is supplied for teaching, what type of environment the school is in, or what sort of students are assigned to teach, the teacher's crucial and critical function cannot be overstated. Teachers make up a bigger part of an educational system's contribution.
Educational inputs, such as instructional materials, are critical to the proper implementation of any program. In the teaching and learning process, relevant and suitable textbooks, visual and audio visual resources such as globes, charts, slides, maps, cassettes, and so on are essential. What is read in textbooks and journals is supplemented and reinforced by audiovisual content. An significant but often disregarded source of instructional material for efficient teaching and learning of social educational inputs and they are of crucial relevance in the successful implementation of any curriculum. Textbooks, graphics, and audio-visual materials that are relevant and acceptable. Social studies as wide discipline deals with study of the actions of man in his physical and social environment (i.e how man impact the environment in which he lives and in turn also investigates the environment effect on man) accordingly. Teachers of social studies use the community as a test bed. A close review of the social studies curriculum in Nigerian primary and junior secondary schools reveals that they are prevalent in our communities. These concerns might be historical, geographical, economic, social, or cultural in nature. There is no better site than the local community for successful social studies teaching and learning, especially given the subject's character and breadth. The person may see the social process and interactions firsthand. At the local level, social studies is about family, school, community functioning, job, and government, and at the national level, it is about explaining these things ( Meziobi,2012).
Family members of pupils may often be employed as resources. When the class is studying community workers or the labor market, a parent may be able to discuss his or her employment. There may be items from many countries in the houses of the kids that the class would find interesting. Many instructors have discovered that they brighten up the classroom. When students become members of the community, they must be prepared to think constructively, to make judgments and decisions, to evaluate and critique what they have learnt, and to identify themselves with these things (Meziobi, 2012).
Acceptance of the above assumption prompts the question of whether secondary school social studies students are supposed to sit in the classroom and listen to the instructor define a lake or hill, or to walk outside and examine these qualities and how man's actions affect and reshape them. One strategy to meet the goals of social studies is to make effective use of community resources in the teaching and learning of the subject.
According to Meziobi (2012), social studies teachers should shift their focus away from textbooks and other reading materials and toward participatory approaches in social studies instruction that are inductive and problem-solving oriented and encourage creative and reflective inquiry, which cannot be inculcated solely through the reading of social studies textbooks and other reading materials to be employed integrally. The proper use or commitment of educational materials and resources is required for an effective interactive process.
Resources, according to Fadeye (2009), might be a stimulus, an item, a person, or anything else that aids the learner in their quest for knowledge in social studies. Beyond family, the community is the neighborhood; community resources are natural or rural communities' supplies. A reference person is an expert or knowledgeable person in a particular field who is invited to or is invited for explanations and dissemination of information. Community leaders, farmers, hunters, priests, librarians and postmen, police officers, doctors, legislators, and others are examples of reference people. Given the social importance of social studies and the Nigerian society's low degree of technological development, nonhuman resources are best suited for efficient social studies education. Because of the increased focus on community-based education and the diminishing economic conditions that have resulted in an insufficient supply of instructional materials and infrastructure in our schools, community resources have become a cure for the lack of instructional materials.
According to Meziobi(2007), they assist in exposing students to the reality of their area or community and providing direct experiences that help to concretize the social studies information that has been sparse. It gives variation to learning during visits to familiarize learners with their social and physical surroundings as well as enhance the school community interaction, breaking the monotony of the instructor.
Furthermore, students may volunteer in the community on projects ranging from assisting older people to cleaning up local parks. Community services serve as a link between students and the community and can be valuable resources in the pursuit of citizenship. The kids are taught to recognize the importance of the community in their lives and education.
1.2     Statement of the Problem
Because the kid is a product of the community, using community resources in social studies teaching and learning becomes a method of improving socio-ecological balance and learners' awareness of their surroundings. The reliance on high-tech materials such as radio and television for social studies instructional materials efficacy in Nigeria at this stage of development is not only impractical, but it will also obstruct the appropriate institutionalization of social studies education (Meziobi,2012).
The unavailability and, at times, non-availability of imported high-tech items such as cine projectors, slide projectors, and authorized projectors for efficient classroom instruction hampered successful teaching (Meziobi,2012). Furthermore, most social studies instructors are unable to successfully run the educational resources, which causes issues. Unfortunately, while some of the materials are accessible, schools do not have enough energy to power them. These issues have revealed themselves in the way that students struggle to connect abstract notions presented. Hence the need to look into teachers perception on the contribution of community resources in the teaching and learning of social studies.
1.3	Objectives of the Study
The general objective of the study is teachers perception on the contribution of community resources in the teaching and learning of social studies. The specific objective is as follows:
1. To examine if social studies teachers are aware of community resources available for teaching the subject. 
2. To find out the benefit of community resources in the teaching and learning of social studies. 
3. To evaluate if professional and non professional teachers differ in their perception of using community resources to teach social studies.
4. To determine the constraints to the use of community resources in teaching and learning social studies. 
1.4      Research Questions
The following questions have been prepared for the study:
1.   Are social studies teachers are aware of community resources available for teaching the subject? 
2.   What are the benefit of community resources in the teaching and learning of social studies? 
3.   Does professional and non professional teachers differ in their perception of using community resources to teach social studies? 
4.   What is the constraints to the use of community resources in teaching and learning social studies. 
1.5    Significance of The Study
The significant of this study lies in its potential to improve the quality and relevance of Social Studies education in Nigerian junior secondary schools. Social Studies as a subject is designed to help students understand the society in which they live, develop civic responsibility, and become informed citizens. To achieve these objectives, the use of real-life experiences and practical resources from the community is essential. This study is significant for the following reasons:
Enhancing Practical Learning: It explores how the use of community resources such as historical sites, cultural institutions, community leaders, and local events can make Social Studies more practical, relatable, and engaging for students.
Improving Teaching Effectiveness: The study examines how teachers’ perception and use of community resources influence their teaching methods. Understanding these perceptions can help identify gaps and training needs that, if addressed, could lead to more effective teaching strategies.
Curriculum Enrichment: The study provides insights into how existing Social Studies curricula can be enriched through the integration of local resources, making lessons more contextual and meaningful.
Promoting Community Involvement: It encourages collaboration between schools and the community, which can lead to shared responsibility for educating students and fostering community development.
Guiding Educational Policy and Planning: The findings from the study can inform policymakers, education administrators, and curriculum developers on the importance of including community-based learning strategies in teacher education and school programs.
Addressing Teaching Challenges: It identifies the barriers that prevent teachers from using community resources effectively, such as lack of support, time, and knowledge. This can guide the development of targeted interventions. this study is crucial for advancing the quality of Social Studies education in Ilorin West LGA by promoting innovative and experiential teaching approaches that bridge the gap between the classroom and the real world.
1.6    Scope/ Limitation of the Study
This study will examine if social studies teachers are aware of community resources available for teaching the subject. The study will also find out the benefit of community resources in the teaching and learning of social studies. The study will further evaluate if professional and non professional teachers differ in their perception of using community resources to teach social studies. lastly, the study will determine the constraints to the use of community resources in teaching and learning social studies. hence this study will be delimited to Ilorin West local government area of Kwara state.  Like in every human endeavour, the researchers encountered slight constraints while carrying out the study. Insufficient funds tend to impede the efficiency of the researcher in sourcing for the relevant materials, literature, or information and in the process of data collection (internet, questionnaire, and interview), which is why the researcher resorted to a moderate choice of sample size. More so, the researcher will simultaneously engage in this study with other academic work. As a result, the amount of time spent on research will be reduced.
1.8     Definition of Terms Used
Community: people who live in a particular area, country e.t.c
Resources: A stock or supply of money materials, staff and other assets that an be drawn by a person or organization in order to function effectively.
Teacher: a person whose job is teaching especially in a school. is a person who facilities learning by imparting knowledge, skills, and values to students. Teachers play a vital roles in shaping the intellectual, social and moral development of learners in schools and other educational settings.
Social Studies: Social Studies is concerned with the application of social environment to satisfy human needs, the formal instructional setting is a closed space for instructional delivery
Teacher: These are regarded as the body or someone who impart knowledge to engage people from known to unknown.
Perception: This is regarded as a way of conceiving somethingor peoples view and knowledge gained by perceiving what is to be learnt with senses.
Community:Thisisagroupofpeoplelivingtogetherinaparticularlocalareawith common interests.
Resources: Resources are those materials used by instructors and learners to concretize instructional contents. This is said to be an available source or aids or support that may be drawn upon when needed.. It deals with the way of assisting a particular problem to find a solution.
Teaching/Learning: The process of imparting and acquiring knowledge, skills, and values within the classroom and beyond.
Curriculum: is a structured plan that outlines the subjects, topics, learning experience and assessment methods used in an educational program. It serves as a guide for teachers and students, ensuring that learning objectives are met effectively. The curriculum is designed based on educational philosophies, national policies, and societal needs to provide learners with relevant knowledge, skills, and values.


CHAPTERTWO
LITERATUREREVIEW
This chapter reviews literatures that are related to the study. Emphasis was on: Theoretical Review, Conceptual Background, Empirical Review and Appraisal of Literature.
Theoretical review
It is well known among educators that the educational experiences involving the learner actively participating in concrete examples are retained longer than abstract experiences. Instructional materials add elements of reality by providing concrete examples to learning.
Many authors have written on the use of instructional materials both in teaching social studies and other related subjects in order to enhance teaching for desired social and behavioural change. More specifically, it was emphasized on the works of these authors that the use of community resources is a since qua non in affecting behaviour of learners in every field, especially social studies and that these materials are important catalysts for social re-engineering and change. It is obvious that social studies teaching and learning cannot be well accomplished without the use of community resources.\
There are many literatures on the utilization of instructional resources for effective teaching and learning. Eshiet (2015) opined for effective teaching, the four elements vis curriculum, teacher, students and facilities have to be involved. Momoh (2020)carried out a research on the effect of instructional resources on students’ performances in WASC examination in Kwara State. He correlated material resources with academic achievements of students in ten subjects. Data were collected from the subject teachers in relation to the resources employed in teaching in five schools. The achievement of students in WASC examinations for the past five years were related to the resources available for teaching each of the subjects he concluded that instructional materials have significant effect on students’ achievement in each of the subjects.
Moronfola (2012) in Okeme (2022) carried out a research in Ilorin West local government area of Kwara state. Questionnaire was used to get data on the material resources available for the teaching of ten subjects in ten secondary schools. WASC examination results for the past five years was collected and correlated to students’ achievements in each of the ten subjects and to the amount of resources available for the teaching of the subjects. She also reported a significant effect of material resources on the academic achievements of students in each of the subjects.
Akolo (2018) in Okon E.U(2014) conducted a survey of audio-visual materials for two teacher training colleges in Kwara state, Nigeria. The study considers such elements like equipment and materials owned by each of the selected teacher’s utilization of equipment and materials owned and the number of teachers that hid some measure of audio-visual related training.
Concept of Social Studies
Social Studies is one of the school subjects which came into being at the beginning of the 20th century. In the recent past, social studies has been made one of the core subjects in the primary and junior secondary schools in Nigeria and has ever since gained recognition in the school system.
Iyamu (2021) observes that the focus of social studies inNigeria is a new reaction to the in adequacies of past educational practices, particularly in its primary concern for the inculcation of desirable norms, values and attitudes that were required to sustain the new independent nation. Social studies as a problem approach discipline, focuses on the problems of man and the society as well as how to solve them. Social studies is a subject whose scope is not definite as it is interdisciplinary and multi-disciplinary in nature. It is difficult to say where social studies begins or ends. This, coupled with its focus on changing social condition of man and society makes its scope assume an increasing horizon. Social studies is an inter disciplinary subject that cut across everal other discipline particularly in the social sciences and humanities. Consequently, social studies is the integrated study of the social science and humanities to promote civic competence within the school programme. It provides co-ordinate systematic study drawing upon such discipline as anthropology, archeology, economics, geography, history, law, philosophy, religion and sociology as well as appropriate content from the humanities, mathematics and national sciences. From the foregoing, one can as set that the primary purpose of social studies is to help young people develop the ability to make informed and reasoned decisions for the public good as citizens of a culturally diverse democratic society in an interdependent world.
Social studies is primarily culture bound as, most of its curriculum content is derived from different cultures which change from time to time depending on the needs and aspiration of the people. Social studies is a subject whose meaning is a fluid maintained Iyamu (2021), its scope is not definite, it focuses on changing social conditions of man and society.
The needs and aspirations of a society or state is a determining factor in fashioning out the meaning of social studies. Contributing to the diverse meanings of social studies Adaralegbe ((2011) did conceptualized social studies as “the study of man in his totality - where he lives, his activities in the past and present; his culture; his frame of mind; and how he relates to others. It focuses on developing the right values, attitudes and abilities which help the child to get on well with others as he grows up to become a responsible citizen”.
The concept of social studies is therefore too embracive to be reduced to a single definition. This seems to underlie the position of the Comparative Education Study and Adaptation Center (CESAC) that social studies deals with man in his environment – it is not only concerned with the acquisition of knowledge for its own sake. Social studies teaches ways of life – it is a means by which people know what they ought to do as a member of a society. However, in 1992 the board of directors of National Council for
Social Studies, the primary membership organization for social studies educators in the United States of America, adopted the following definition that; the primary purpose of social studies is to help young people develop the ability to make informed and reasoned decisions for the public good as a citizen of a culturally diverse democratic society in a interdependent world.
Two main characteristics, however, distinguish social studies as a discipline from others:
(1) It is designed to promote civic competence.
(2) It is integrated in corporating many fields of endeavour.
In specific and detailed terms these distinctions means that:
Although civic competence is not the only responsibility of social studies, social studies programmes have as a major purpose the promotion of civic competence which is the knowledge, skills and attitudes required of student to be able to assume “the office of citizen”.
  Concept of Community Resources
Community based instruction is an old idea assuming a new name. Teachers have always used real life situations and settings to enrich their classrooms and curriculum. Think of the traditional social studies examples of community based instruction - community volunteer work, switching positions with tow officials for a day, observing court cases and coming field work. Today’s version may be slightly different but it is definitely not new.
Community based instruction gives students authentic experience and the ability to apply what they have learned in school to real world tasks; it offers students who enjoy working with people an opportunity to develop those community based instructions. The community is the neighborhood beyond just the family. Community resources are materials both natural and man-made found within the community that could enhance teaching and learning in and outside the classroom. According to Mezieobi (1992), community resources are those persons, places and institutions, which desirably enrich the horizon of the student teaching and learning, deepen the social studies content and widen the horizon of the student. To ensure students effective functioning later in their lives, they should be exposed to the realities of their community.
The best way of helping students to learn is to bring them face to face with the world which education intends to introduce to them. This can be done when real objects in real life situations are presented to them for instruction. Mkpa (1989) noted that, where real life situations are not possible, the alternative is for the teacher to use representation of real life situations. These representations, he explained are materials, devices, and techniques that help the teacher to make realistic approach to his job. These materials help the teacher to convey the intended message effectively and meaningfully to the learners, so that the learner receives, understands, retains and applies the experience gained to reach overall educational goals.
Merits of Using Community Resource in the Learning Process
Irrespective of a school’s location there are variety of community resources (both human and materials) that could enhance teaching and learning of social studies if effectively utilized.
A resource material could be a stimulus, an object, a person etc which helps the learners in their pursuit of knowledge. According to Fadiye (1995)resource materials help the teacher to promote teaching and learning activities in social studies. Social studies is a subject that depends on the use of variety of resources to ensure that its objectives are realized, hence Obemeata (1986), posited that community resources promote the effectiveness of instruction and make teaching concrete and real. Aina (1982) shared similar view with the assertion that community resources enrich the class programme. It contributes directly to effective teaching and learning because students see, touch and feel what is being taught.
Social studies is a community centered course and derives its necessary resources from the community. The strength of community resources in teaching social studies rest on the opportunities it gives to student to learn through their sense organs as well as the image of the concept learnt. Thus it arrests the attention of the learner leading to high level of comprehension. According to Hoban and Zissman (2018), the level of audiovisual materials is a function of their degree of realism. The authors arranged various teaching method in a hierarchy of greater abstraction beginning with the total situation culminated in words at the top of the hierarchy in the diagram (below) whereas the total situation involves much concreteness of the teaching-learning situation, words only convey little or no concreteness in the teaching and learning process.
Effective utilization of community resources in learning situation involves not only the senses of hearing but also that of sight and touch. Hence Multz (2015) holds the view that for effective and efficient learning to take place the use of community resources is necessary. He stated thus: “community resources properly utilized will enable pupils acquire new skills and improve their former skills for greater height”
The use of community resources inculcates in the learners that the source of knowledge is wider than that of the teacher and library. It is an opportunity for the teachers and learners to utilize the available local resource in their environment as this increases the stock of instructional materials in schools through improvisation or model. The use of appropriate instructional materials in the teaching and learning of social studies also bring about visual representation of concepts in students’ mind. It makes the subject not only descriptive but also more real by imparting images in their minds and causing them to think and be creative. In the words of Wilson (2019), instructional materials are to the teacher just as weapons are to the soldiers. The overwhelming power of instructional materials provides scientific bases for conceptual thinking. In social studies it offers experience, which stimulates self activity on the learners. The use of community resource also promotes intellectual growth and vocabulary development.
It could also be said that another merit of using community resources lies in the fact that they help students to transfer knowledge from one situation to another. It provides stimulant for perceptional learning and at the same time, helps to stimulate creativity as well as the spark for creative expression on the part of the learner. Hence Suchman (2016)contends that instructional aids are not only beneficial to bright students but also to slow and turned off learners. Finally Kwara molade (2014) asserts, that the use of instructional materials arrest the attention of the learners, motivate learning, makes learning more stimulating and intellectually rewarding.
Constraints to the Use of Community Resources in Teaching
In spite of the numerous resources available in the community, most teachers still ignore the use of community resources. According to Ofeogbu (1992), most community resources are well protected and guided by rule and regulations, these discourage the teachers. Imafidon (1978) shared similar view where he said most community resources such as the village shrine are too ugly for the learners to view. The learners could not focus attention on the particular field to the matter, so its ugly nature of the shrine opined
That teachers do not use community resources because mere looking at the shrine. Sometimes frightens students and coupled with the odour coming from the shrine may lead to having nightmare.
Some teachers do not like to use the community resources because of the inconveniences and expenses attached which many school principals are not prepared to finance. This might have influenced Akinbode’s assertion (2019) that teachers do not use community resources because there is problem of financing when students want to travel to community places of interest on field trip. Ukadike (2013) shared the above view when he observed that money is needed to buy refreshment and gift for resource persons. Similarly this might have stimulated Brown, Levis and Hardcroad(2013) to stress that money is required for purchasing hospitality and transport fare for the resource persons.
The desire to complete the scheme of work for specific examination and time allocated for the teaching of social studies in the school timetable often prevent teachers from making use of community resources in the teaching and learning process. This is in harmony with Uzeozi (2011) that time allocated usually between 40-45 minutes lesson periods, leads to disruption of the school plan. According to Adedoyin, Aina, ObiloAhmadu (2012), teachers do not use community resources because it interferes with the school timetable and also some amount of money is needed to run it. In supporting the above views, Imogie((2011)and Ukadikeopinedthattheusual40-45 minute lesson period might be grossly inadequate and unrealistic for the learners or even the teacher. According to Osakwe and Iteiyere (2013) timetable adjustment may be a problem as this can disrupt the plans for attending a community resource place. This is in harmony with Jarolimek (1996) who asserted that teachers do not use community resources because of the systematic nature of the scheme of work. Furthermore, teachers are constrained from using community resources because it requires a long time planning on the part of the teacher. According to Anikpo (1990), it is at times difficult to get a suitable and willing resource person in the community. This is true to some extent because, lack of incentive from school authorities discourage the resource persons as well as teacher from organizing field trips for students. In view of the aforementioned, Kwara sanya(1984) stated that to look for a suitable and willing resources person is time consuming. Most resource persons might be suitable but they are sometimes unwilling to teach the student, so most social studies teachers see it as time wasted. The failure of a resource person to honour an invitation at the last minute often disrupts an entire school day programme. According to Fadenye (2015) unforeseen disappointment may rise due to some social or health problems that could surface at the last moment.
An important problem, which is often neglected is the training of the teachers “what we see, we remember”, “what we take part in, we understand”. The use of community resources increase the performance of student in that initial learning process and also information is gained for practice. It is true, that teaching at its best, is the stimulation and direction of learning. The interplay of looking and hearing clearly influence how well people learn. The above is the position of Whiffich and Chuller (1973). Furthermore, Piaget (1954) contends that the true cause of failure is essentially the fact that we begin with language mislead of beginning with material action, with the use of teaching aids, teaching becomes easy and the competence of teacher increases. In supporting the above view, Olusun (1966) opined that it enables the teacher to convey to the class, the degree and depth of comprehension which could have been impossible to achieve through the spoken or printed words alone.
There searcher is of the view that community resources when effectively used in the teaching process makes learning concrete. They therefore serve as laboratories, which have unique features and could promote the teaching and learning of social studies, implant pictures, images very vividly in the minds and memories of students by bringing abstract concepts into concrete concepts. Community resources prevent the classroom from being isolated from the rest of the community. According to Ahamada (2013) and Ukadike (2013), the use of community resource person can help motivate learning and ensure clear understanding of the topic being taught or discussed since the resource person is a specialist in his or her field of specialization. The use of community places of interest, strengthened the school community relationship since students are made to appreciate the fact that the community plays a vital role in their life and education.
Hence Olesun (2013) opined that the community has brought positive ideas not only to the school children but also to the world in general, in the sense that, the news we hear everyday is the community making us to be aware of what is going on in other communities. Learners therefore obtain first hand information that is, in most cases, yet to be documented in textbooks from the resource persons. This is in harmony with Washington (1985) assertion that the use of community resources has enabled most student to get more access to their community outside school. He further postulated that it is an important element in the development of good citizens.
Most teachers do not know where to locate community resources and how to use them due to poor training and lack of enthusiasm with the use of community resources, in the sense that, most of them are not committed to the profession. Hence Obemeata (2002) opined that most of our social studies teachers are not well informed about the usefulness of community resources. The changing role of a teacher from that of imparting knowledge, values and skills but allows them to go through the process of constructing knowledge with minimal teacher’s interference. GLatter et al (1988) observed that teachers frequently do not see the need for a change that is being advocated, and are not clear about what they ought to do differently in the classroom, and find community resources impractical or unavailable. This is in consonance with Klein (1970) that resources which are or not practical to use contribute to the reason why majority of the teachers refuse to make use of them.
Empirical Review
Amusa (2013) describes community resources as all instructional environments whereby teachers and learners get helping hands through real-life experiences with the locally available supports or aids that would make teaching and learning process to be real and meaningful to teachers and learners. Community resources refer to teaching supports or aids sourced from locally available places like production companies, higher institutions workshops, private sawmills, roadside mechanic work and web-based resources. Bakare (2011) describes community resources as resource persons and materials resources which are within the geographical area of both the teachers and learners that aids or supports information in the class.
Dada (2013) identified some relevance of community resources in the learning situation. They can motivate students and enhance their interest in school work, for example, students of social studies who watch a naming ceremony conducted in the traditional way might learn better and probably be more willing for subsequent visits. Furthermore, the use of community resources assists learners to witness the real process of what they have learnt in the classroom. It also stimulates new interest in the students and lesson to become real. Community resources make the possible close observation of a multitude of natural and man-made materials, thereby improving learner’s observation skills. The use of community resources in basic technology instruction helps in developing learning as an integrated or an interdisciplinary unit. For instance, a social studies lesson can be done in the community through a process of how a tree is being felled from the forest, cut into logs of wood and split into marketable size at the saw-mill.
Yusuf (2004). Abolade (2009) also explained that there are several resource persons within the community, these resource persons can be used in several ways. They can be used as the guest speaker within the school to provide new information and experience for the students.
Social Studies is a major subject at junior secondary school level. This is clearly shown with its inclusion in Nigerian education curriculum(6-3-3-4)in 1982 as an outcome of the National curriculum conference of September, 1969 held in Lagos which aimed to review old and identify new national goals for Nigerian education at all levels with priority to the needs of individual youth and adult in the task of nation-building and the social and economic needs, aspiration and well-being of our society.
The new 9-3-4 system of education (Universal Basic Education) which took off in 2006 has the first nine years of basic and compulsory education up to the grade 9 level, three years at the senior secondary school, and four years at the tertiary institution levels respectively. It was designed to streamline the over-crowded nature of subjects offered at the basic educational level. The new curriculum is expected to be re-aligned to meet the Millennium Development Goals (MDGs), education for all goals and the National Economic Enhancement Development Strategies (NEEDS). There are a lot of stakeholders who have an interest in the effective integration of practical experiences especially the use of immediate environments in the pedagogical system where teachers play key roles. Appropriate use of locally available supports could be a model to transits from the conventional method of instructional delivery to an experiential learning experience. Empowering of instructors including, the administrators and managers would play a major role in enabling this (Ndirika, 2011). Perception is a word which has its origin from the Latin word "Percipio” which means “taking, accepting, possessing, and apprehending with senses”(Yusuf and Falade,2016).It maybe described as the means by which living organisms organize, interpret and consciously comprehend what ishappening around them.
Community resources go a long way to improve students’ performance because of the fact that greater information is received through sight and the actual presentation of the concrete materials to the learner. On this note, Peterson (1962) through his study indicates that 83% of the information is received through sight and only 50% is received through hearing in the teaching of mathematics. When models are made available for the teaching of particular lessons students’ performances are improved through the use of instructional aids than when the conventional instruction is applied. Again Piaget (1969) justifies the use of teaching aids in secondary schools by saying that not all students in the secondary school attain formal operational stage of intellectual development; that a child in concrete operational stage requires concrete materials to clarify and cement their formal operations.
In a rather Pessimistic View Merril (1972) observed that whatever the instructional materials a teacher uses in his or her class, much of the subject matter considered important by the teacher will not be prescribed adequately enough for many students to understand mathematics or any other subjects in the manner desired. What actually matter, he said, is the training of the teachers in the use of instructional quality profiles as a valuable and indispensable tool for the teaching of social studies. From the information above, the researcher is of the view that the teacher must develop both adaptive and creative skills in utilizing the physical environment and resources for the teachingsubjects. He must be able to make use of whatever is available, seek to make use of all possible resources from within and outside the school. This can only be achieved if the teacher is professionally trained.

CHAPTERTHREE
METHODOLOGY
This chapter deals with the research method and procedures used in carrying out this research study.
3.1 Research Design
	The researcher designed used for this study is a descriptive survey method viewing the social studies teachers perception on the use of community resources in teaching/learning of social studies in some selected junior secondary school in Ilorin West LGA, Kwara state it involves the collection of information from respondents, upon which inferences will be drawn with use of questionnaire.
3.2	Population    
The population of this study  consist of all Junior Secondary School Social Studies Teachers in Ilorin west Local Government Area of Kwara State..
3.3 Sample and Sampling Technique
For the purpose of this study a total number of two social studies teachers in each10 selected junior secondary schools, both private and public owned secondary schools in Ilorin West Local Government Area of Kwara  State were selected. Simple random sampling techniques was use in selecting the schools.


3.4	Research Instrument
The research instrument for data collection will be a questionnaire. The questionnaire consist of two sections, A and B. Section A contains items that obtained demographic information/personal data of the respondents. While section B contains items on the social studies teachers perception of the constraints to the use of community resources for teaching. The items are Likert in nature with the response options of strongly agree, agree disagree and strong disagree. Teachers will be scored 4 for SA, 3 for A, 2 for D and 1 for SD. Option for positive items when the items are negative, the scores will be in 1, 2, 3, 4, for SA, A, D and SD option respectively.
3.5	Validity of Instrument
The research instrument was validated by the researcher’s supervisor and two experts in social studies from the department helped in validating the strength of the instrument in measuring the variable involved in the study; suggestion and corrections were made to ensure improvement in content and validity of the instrument.
3.6 Reliability of the Instrument
To determine the reliability of the instrument the test – re-test method was used to determine the reliability of the instrument and the Combach alpha was used to determine the internal consistency. A coefficient of 0.87 was obtained.


3.7	Administration of Research Instrument
The questionnaires was administered to the respondents by the researcher through personal visits to the selected schools whose teachers were sampled for this study. The administered questionnaire will be completed and returned immediately.
3.8	Method of Data Analysis
Data collected for the study will be subjected to statistical analysis using t-test, mean and frequency for the hypothesis.

CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS
This chapter presents and analyzes the data collected from junior secondary school Social Studies teachers in Ilorin West Local Government Area of Kwara State. The purpose of the analysis is to determine their perception of the use of community resources in teaching and learning Social Studies. The data are presented in frequency tables and analyzed using descriptive statistics (frequencies, percentages, mean scores) and inferential statistics where applicable. The findings are interpreted based on the research questions and hypothesis guiding the study.
Demographic Information of Respondents
	Variable
	Category
	Frequency (f)
	Percentage (%)

	Gender
	Male
	20
	50%

	
	Female
	20
	50%

	Qualification
	NCE
	10
	25%

	
	B.Ed
	20
	50%

	
	M.Ed
	10
	25%

	Teaching Exp.
	1–5 years
	12
	30%

	
	6–10 years
	18
	45%

	
	Above 10 years
	10
	25%


 SOURCES: Field Survey, 2025
Interpretation: The data show a balanced gender representation, with most teachers holding a B.Ed and a majority having 6–10 years of teaching experience.
4.3 Teachers’ Perception on the Availability and Use of Community Resources
	Statement
	SA
	A
	D
	SD
	Mean
	Remark

	Community resources (e.g., museums, traditional rulers, historical sites) are available for teaching Social Studies in my area.
	10
	18
	8
	4
	3.10
	Agree

	I regularly use local community resources in teaching Social Studies.
	8
	15
	10
	7
	2.85
	Agree

	Community resources make lessons more practical and interesting.
	20
	15
	3
	2
	3.33
	Strongly Agree

	Lack of support from school administration affects the use of community resources.
	18
	14
	5
	3
	3.18
	Agree

	Using community resources improves students' understanding of Social Studies concepts.
	22
	12
	4
	2
	3.35
	Strongly Agree


SOURCES: Field Survey, 2025
Interpretation: Most teachers agree that community resources are beneficial and available to some extent, though their usage is sometimes hindered by administrative or logistical issues.


4.4 Challenges Teachers Face in Using Community Resources
	Challenges Identified
	Frequency
	Percentage (%)

	Lack of transportation for field trips
	30
	75%

	Inadequate funding or materials
	28
	70%

	Time constraints in school schedule
	25
	62.5%

	Lack of awareness of local resources
	20
	50%

	Security concerns for students
	18
	45%


SOURCES: Field Survey, 2025
Interpretation: The most common challenges are lack of transportation and insufficient funding, which prevent effective use of community-based resources for instruction.
Hypothesis Testing
Hypothesis:
H₀: There is no significant relationship between the qualification of teachers and their perception of the use of community resources in teaching Social Studies.
H₁: There is a significant relationship between the qualification of teachers and their perception of the use of community resources in teaching Social Studies.
Test Used: Chi-Square Test of Independence
	Qualification
	Positive Perception
	Negative Perception
	Total

	NCE
	6
	4
	10

	B.Ed
	16
	4
	20

	M.Ed
	9
	1
	10

	Total
	31
	9
	40


SOURCES: Field Survey, 2025
Chi-Square (χ²) = 4.56, df = 2, p < 0.05
Interpretation: Since p-value is less than 0.05, the null hypothesis is rejected. This indicates a significant relationship between teachers' qualification and their perception of using community resources in Social Studies instruction.
 Discussion of Findings
The findings of this study reveal that Social Studies teachers in Ilorin West LGA perceive community resources as effective tools for enriching classroom instruction. Teachers believe that community resources enhance students’ understanding and interest in Social Studies. However, barriers such as lack of transportation, insufficient support from school authorities, and inadequate awareness of available local resources limit their usage.
These findings align with the work of Akinyemi (2021), who asserted that community-based learning increases student engagement and helps link theory with real-life experience. Similarly, Olajide and Nwankwo (2019) emphasized the importance of collaboration between schools and local communities in achieving curriculum goals.



CHAPTERFIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.1 Summary

The study population was made up of some selected junior secondary schools’ social studies teachers in Ilorin West Local Government Area of Kwara State.
The instrument used for data collection were questionnaire designed to elicit the needed responses to facilitate the testing of the research questions and hypotheses and these were analyzed using the simple mean percentage and t-test of independent sample.
The results revealed that there is no significant difference between the professional teachers and non-professional teachers on their awareness and values of community resources in the teaching and learning of social studies Community resource seems to have contributes directly to effective teaching and learning because students see, touch and feel what is being taught. Social studies is a community centered course and derives its necessary resources from the community.
5.3 Conclusion

Based on the findings of this study, is hereby concluded as follows:
That there is no significant difference between the professional and non-professional teachers on their awareness and value of community resources. This means they have the same perception, awareness and value for community resources. By this it means both the professional and non-professional teachers will not be having problem with the use of community resources in the teaching and learning of social studies in the junior secondary school. When models are made available for the teaching of particular lessons students’ performances are improved through the use of instructional aids than when the conventional instruction is applied.
In identification, some relevance of community resources in the learning situation, they can motivate students and enhance their interest in school work, for example, students of social studies who watch a naming ceremony conducted in the traditional way might learn better and probably be more willing for subsequent visits. Furthermore, the use of community resources assists learners to witness the real process of what they have learnt in the classroom. It also stimulates new interest in the students and lesson to become real. Community resources make the possible close observation of a multitude of natural and man-made materials, thereby improving learner’s observation skills. The use of community resources in basic technology instruction helps in developing learning as an integrated or an interdisciplinary unit. For instance, a social studies lesson can be done in the community through a process of how a tree is being felled from the forest, cut into logs of wood and split into marketable size at the saw-mill.
5.4 Recommendations
The following recommendations are hereby made for the study:           There should be full-scale implementation of the use of community resources in the teaching and learning of social studies in the junior secondary school. Social studies teachers should been courage to use community resources as it enhanced good teaching and learning of social studies., However, in-service training should be given to non-professional teachers of social studies on the use of community resources., There should be vehicles and transportation, provided by the school principal to enable students and teachers move around in the community. There should be reputed journal and textbooks devoted to community resources to enable teachers and students learn the skills of community resources.
	The social studies curriculum should be reviewed in a way that it can accommodate the use of community resources. It should be made compulsory for both professional and non-professional teachers to make use of community resources in the teaching and learning of social studies. It is advisable to the government to provide adequate instructional materials to aids teaching and learning of social studies in the junior secondary schools. Similar studies should be carried out elsewhere to prove the genuineness of the study. The attitudinal disposition of other stakeholders in education like policy makers, parents, community leaders, professional associations, should be investigated on the use of community resources.
	Nigerian Educational Research and Development Council should supports or aids for the provisions of school material aids which includes school resource centres, libraries, workshop/laboratories, educational resource centre, web-based resources (those on internet) and community-based resources (resources from the local environment) such as things in our homes, market, skilled occupations around usfor the benefit of promoting teaching and learning especially in junior secondary schools in Nigeria.
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APPENDIX

DEPARTMENT OF PRIMARY EDUCATION, KWARA STATE COLLEGE OF EDUCATION, ILORIN, NIGERIA.
QUESTIONNAIRE FOR PRIMARY EDUCATION TEACHERS

Dear Respondents,

Teachers questionnaire is meant to elicit relevant data for the completion of the Award of Nigeria Certificate in Education, (NCE) in social studies. Your assistance and cooperation will be highly appreciated, as this will be part of your contribution to the development of education in Nigeria.
Thanks.
Yours faithfully,
Instruction

Please respond to the following items as accurately as possible by ticking the appropriate column SA for Strongly Agree, A for Agree, D for Disagree and SD for Strongly Disagree.
SECTION A: Teacher’s Personal Data

Name of School:…………………… Class:………………………………… 
Years of Teaching Experience:………
Qualifications:………………………… Area of Specialization:…………
SECTION B
	S/N
	ITEM
	SA
	A
	D
	SD

	1
	The desire to complete the scheme of work for the
term	prevents	teachers	from	using	community Resources
	
	
	
	

	2
	Long term planning for the use of community resources affects teachers use of community resources
	
	
	
	

	3
	The distance to the community hinders the use of community resources
	
	
	
	

	4
	The	rigidity	of	time-table	hinder	the	use	of community resource
	
	
	
	

	5
	The use of community resources is time consuming
	
	
	
	

	6
	Community resources such as libraries, museums are not easily accessible to social studies teacher
	
	
	
	

	7
	The use of community resource help to reduce abstract concepts into concrete for students understanding
	
	
	
	

	8
	Community resource makes teachers not to cope with diverse method of teaching
	
	
	
	

	9
	The distance from the school affect the use of community resource
	
	
	
	

	10
	The	cost	of	procuring	the	teaching	resources hinders the use of community resources
	
	
	
	

	11
	Are you are aware that the local market can be used to teach social studies
	
	
	
	

	12
	Are you aware that the post office can be used to teach social studies 
	
	
	
	

	13
	Are you aware that prison can be used to teach social studies
	
	
	
	

	14
	Are you aware that the hospital can be used to teach social studies
	
	
	
	

	15
	Are you aware that persons can be invited to teach social studies
	
	
	
	

	16
	Community resources such as libraries, museums provide the historical event in the community to learner to be informed of currents
	
	
	
	

	17
	The use of community resources breaks the monotony of the teacher as it adds variety to learning during visit to resource places
	
	
	
	

	18
	Knowledge of social studies makes students to perform very well with the aids of adequate resources
	
	
	
	

	19
	Community resources should be provided by the government for easy leaning
	
	
	
	

	20
	Social studies tends to direct learners to love and respect Nigerians symbols.
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