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ABSTRACT
This study examines the implementation problems of the secondary school arts curriculum, specifically in visual arts, within Ilorin West Local Government Area of Kwara State, Nigeria. Despite the importance of visual arts education in fostering creativity, cultural appreciation, and skill development among students, challenges persist that hinder the effective delivery of the curriculum in secondary schools. The research investigates key factors such as resource availability, teacher preparedness, administrative support, and curriculum content relevance.
A descriptive survey research design was adopted, with data collected through structured questionnaires administered to 60 visual arts teachers and 20 school administrators across selected secondary schools. The collected data were analyzed using descriptive statistics including mean scores and frequency distributions to answer the research questions related to curriculum implementation challenges.
Findings revealed that the major problems affecting curriculum implementation include inadequate teaching materials, insufficient workshop facilities, limited in-service training for teachers, and low administrative support. Furthermore, the time allocated for practical lessons was found to be insufficient, which undermines hands-on learning critical to visual arts education. These challenges contribute to a less effective arts curriculum delivery and moderate student interest in visual arts.
Based on these findings, the study recommends that stakeholders such as the government, school administrators, and educational planners prioritize the provision of adequate resources, continuous professional development for teachers, and strengthened administrative commitment. Additionally, reviewing the curriculum to increase its practical relevance and encouraging student engagement through extracurricular activities will enhance the quality of visual arts education in Ilorin West Local Government Area.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Education plays a pivotal role in national development, and curriculum serves as the roadmap for what learners should know, understand, and be able to do at different stages of their schooling (Ololube, 2006). Within the secondary school system, the arts curriculum—particularly visual arts—holds a unique place, as it nurtures creativity, critical thinking, cultural appreciation, and technical skills that are vital for both personal growth and economic empowerment (Adeyemi, 2010). Visual arts encompass activities such as drawing, painting, sculpture, and crafts, which not only enhance artistic abilities but also contribute to holistic education by integrating cognitive, affective, and psychomotor domains (Ezeh, 2014).
In Nigeria, the inclusion of visual arts in the secondary school curriculum aims to cultivate learners' artistic talents and prepare them for diverse career opportunities within the creative industries, including design, advertising, architecture, and fine arts (Federal Ministry of Education, 2013). Moreover, visual arts education contributes to the preservation and promotion of Nigeria’s rich cultural heritage, encouraging students to explore indigenous art forms and expressions (Nwachukwu, 2012).
Despite the importance attributed to visual arts education, the implementation of the arts curriculum in Nigerian secondary schools remains a significant challenge (Ajayi & Alabi, 2012). Research has consistently shown that many schools face numerous obstacles that hinder effective curriculum delivery. These challenges include inadequate teaching and learning materials, insufficiently trained or unmotivated teachers, poor infrastructural facilities, limited administrative support, and a lack of policy enforcement (Olaitan, 2002; Okeke, 2015). Such problems contribute to low student enrollment in visual arts, poor academic performance, and in some cases, the outright neglect of the subject in the school timetable.
In Ilorin West Local Government Area of Kwara State, these issues appear to be especially pronounced. Anecdotal evidence and preliminary reports from the Kwara State Ministry of Education reveal a consistent decline in student participation and achievement in visual arts subjects (Kwara State Ministry of Education Report, 2019). Factors such as inadequate funding, poor availability of art materials, and lack of qualified art teachers exacerbate the problem, ultimately undermining the goals of visual arts education in the region.
Furthermore, the challenges facing curriculum implementation not only affect students' academic outcomes but also limit their opportunities for self-expression, creativity, and future employability in creative sectors. In an era where Nigeria’s creative economy is gaining recognition as a viable source of income and national development, addressing these barriers becomes even more urgent (Ikem, 2020).
This study, therefore, seeks to investigate the specific problems associated with the implementation of the visual arts curriculum in secondary schools in Ilorin West. By identifying and analyzing these challenges, the research aims to provide actionable recommendations to improve the teaching and learning of visual arts, thereby empowering students and enriching the educational landscape in the local government area.
Statement of the Problem
Although the Nigerian secondary school curriculum includes visual arts as a mandatory subject, the implementation faces numerous challenges. In Ilorin West Local Government, reports indicate low student enrollment in visual arts, frequent withdrawal from the subject, and poor performance in school examinations (Kwara State Ministry of Education Report, 2019). These symptoms suggest systemic issues in curriculum delivery.
Challenges such as inadequate teaching aids, lack of qualified art teachers, insufficient funding, and poor supervision have been reported in previous studies (Adeyemi, 2010; Okeke, 2015). Yet, there is limited empirical data specifically documenting the situation in Ilorin West. Without addressing these problems, the goals of visual arts education—including fostering creativity and preparing students for art-related careers—cannot be realized. This study seeks to identify the precise barriers to effective curriculum implementation in this locale.
Objectives of the Study
The study aims to:
1. Identify the major problems affecting the implementation of the visual arts curriculum in secondary schools in Ilorin West Local Government.
2. Assess the availability of instructional materials and facilities for teaching visual arts.
3. Examine the qualifications and competencies of visual arts teachers in the area.
4. Evaluate the impact of curriculum implementation problems on students’ interest and performance in visual arts.
5. Suggest practical strategies to improve the implementation of the visual arts curriculum.
Research Questions
This study seeks to answer the following questions:
1. What are the major problems hindering the implementation of the visual arts curriculum in secondary schools in Ilorin West?
2. To what extent are instructional materials and facilities available for visual arts teaching?
3. How qualified and competent are the visual arts teachers in these schools?
4. What is the effect of these implementation problems on students’ interest and academic performance in visual arts?
5. What strategies can be adopted to improve the implementation of the visual arts curriculum?
Significance of the Study
This study is significant because it addresses the challenges undermining visual arts education in Ilorin West secondary schools. By identifying implementation barriers, the research will provide useful insights for educational planners, school administrators, art educators, and policymakers. It can inform curriculum development and resource allocation, ultimately enhancing the quality of visual arts instruction and fostering students’ creativity and academic success.
Moreover, this study will contribute to the existing body of knowledge on arts education in Nigeria, providing a local context that could guide similar studies in other regions.
Scope and Delimitation of the Study
The study is limited to public secondary schools in Ilorin West Local Government Area, Kwara State, focusing specifically on the implementation of the visual arts curriculum. Private schools and other arts disciplines such as music or drama are excluded to maintain focus. The study covers issues related to teaching materials, teacher qualifications, administrative support, and student outcomes within the 2024 academic session.
Definition of Terms
Curriculum Implementation: The process of putting into practice the designed curriculum content and methods in the classroom (Ololube, 2006).
Visual Arts: A branch of art education involving the creation and appreciation of artworks such as drawing, painting, sculpture, and crafts (Adeyemi, 2010).
Secondary School: Educational institutions offering post-primary education, usually for students aged 12-18 years (Federal Ministry of Education Nigeria, 2013).
Implementation Problems: Factors that hinder or prevent the effective delivery of curriculum content (Ajayi & Alabi, 2012).















CHAPTER TWO
LITERATURE REVIEW
Concept of Visual Arts Curriculum
The visual arts curriculum refers to the structured educational framework designed to teach students about the creation, appreciation, and critical analysis of visual artworks. It encompasses a broad spectrum of artistic disciplines including drawing, painting, sculpture, printmaking, photography, design, and crafts. The curriculum aims not only to develop technical skills but also to foster creativity, cultural understanding, and aesthetic sensitivity (Nwachukwu, 2012).
Visual arts education integrates cognitive, affective, and psychomotor learning domains (Bloom et al., 1956), requiring students to think critically and imaginatively (cognitive), engage emotionally with art (affective), and develop hands-on skills in producing art (psychomotor). This holistic approach prepares learners to express ideas, feelings, and experiences visually, enhancing their problem-solving abilities and innovative thinking (Adeyemi, 2010).
The importance of visual arts curriculum is globally recognized. According to Eisner (2002), arts education stimulates brain development, improves academic achievement, and supports social-emotional growth. In secondary education, visual arts contribute to students’ overall development by nurturing self-expression, cultural identity, and vocational skills. The curriculum also plays a critical role in preserving cultural heritage, as students engage with indigenous and contemporary art forms, connecting with their history and community values (Ezeh, 2014).
In the Nigerian context, the visual arts curriculum is formally outlined in the National Policy on Education (Federal Ministry of Education, 2013), which mandates arts education as a compulsory subject at the secondary school level. The curriculum is designed to equip students with basic artistic skills, knowledge of art history, and appreciation of Nigerian cultural diversity. It is structured progressively, beginning with foundational art techniques in junior secondary school and advancing to more complex artistic concepts and creative expressions in senior secondary school (Olaitan, 2002).
Curriculum content typically includes:
· Practical Art Activities: Drawing, painting, sculpture, textile work, ceramics, and graphic design projects that encourage skill acquisition and creativity.
· Art Theory: History of art, principles of design, aesthetics, and critical analysis to deepen students’ understanding of visual culture.
· Cultural Studies: Exploration of indigenous and contemporary Nigerian art forms, fostering cultural pride and identity.
Successful implementation of the visual arts curriculum requires adequate resources, including qualified teachers, teaching materials (paints, brushes, canvases), and appropriate learning environments such as art studios (Ajayi & Alabi, 2012). It also demands pedagogical approaches that encourage experimentation, creativity, and critical thinking rather than rote learning (Okeke, 2015).
However, despite its recognized value, the curriculum often faces challenges in execution, especially in resource-constrained settings like many Nigerian secondary schools. These challenges can result in superficial coverage of topics, limited student engagement, and failure to achieve the curriculum’s broader educational goals (Ikem, 2020).
The visual arts curriculum is a vital component of secondary education, designed to nurture artistic skills, cultural awareness, and creative thinking. Its effective implementation is crucial to achieving educational, cultural, and economic objectives in Nigeria.
Curriculum Implementation in Secondary Schools
Curriculum implementation is the process through which the educational content, policies, and instructional strategies planned at the national or institutional level are translated into actual classroom teaching and learning activities (Ololube, 2006). It involves multiple stakeholders including teachers, school administrators, students, and education policymakers. Successful implementation is critical to achieving the intended learning outcomes and overall educational goals of any curriculum (Fullan, 2001).
In the context of Nigerian secondary schools, curriculum implementation has faced persistent challenges that hamper effective teaching and learning, particularly in specialized subjects such as visual arts (Okeke, 2015). Despite the existence of a well-articulated national curriculum, discrepancies often arise between the prescribed content and the realities of classroom delivery (Ajayi & Alabi, 2012). This gap can be attributed to several factors.
First, inadequate teacher preparation and capacity represent significant obstacles. Many teachers assigned to teach visual arts lack the necessary pedagogical skills, artistic expertise, or formal training specific to the arts curriculum (Olaitan, 2002). This deficiency compromises their ability to deliver lessons effectively, manage practical sessions, and stimulate students’ creativity and critical thinking (Adeyemi, 2010).
Second, limited instructional resources and materials greatly affect the quality of curriculum implementation. Visual arts education is inherently practical, requiring access to tools, materials, and facilities such as paints, canvases, pottery wheels, and studios (Ajayi & Alabi, 2012). However, many secondary schools in Nigeria, especially in rural or less urbanized areas like Ilorin West, lack adequate funding to provide these essential resources (Ikem, 2020). The absence of teaching aids forces teachers to rely heavily on theory or makeshift alternatives, undermining experiential learning.
Third, infrastructural deficits and poor learning environments further impede curriculum delivery. Proper classroom settings equipped for art activities are scarce, and existing spaces are often overcrowded or poorly maintained (Okeke, 2015). Without conducive environments, students cannot fully engage in hands-on artistic practices, which are fundamental for skills acquisition in visual arts.
Fourth, administrative and supervisory support is often weak or inconsistent. School leadership and education authorities play crucial roles in monitoring curriculum adherence, facilitating teacher development, and ensuring the availability of resources (Fullan, 2001). Unfortunately, these mechanisms are sometimes inadequately implemented, leading to poor accountability and minimal encouragement for teachers to innovate or improve their instructional approaches (Ajayi & Alabi, 2012).
Furthermore, external factors such as socio-economic challenges and policy inconsistencies impact curriculum implementation. Students from disadvantaged backgrounds may have limited access to art materials outside school, affecting their learning continuity. Additionally, frequent changes in curriculum policies without adequate orientation for teachers create confusion and disrupt teaching practices (Ololube, 2006).
Despite these challenges, studies have shown that effective curriculum implementation positively influences students’ academic performance, motivation, and career prospects in creative industries (Adeyemi, 2010). Therefore, addressing the identified barriers is essential for the realization of the visual arts curriculum’s objectives.
Curriculum implementation in Nigerian secondary schools is a complex process influenced by teacher competence, resource availability, infrastructural conditions, administrative support, and broader socio-economic factors. Overcoming these challenges is crucial for enhancing the quality and relevance of visual arts education in Ilorin West and beyond.
Challenges in Implementing Visual Arts Curriculum
The implementation of the visual arts curriculum in Nigerian secondary schools is fraught with numerous challenges that negatively impact the effectiveness of teaching and learning. These challenges span across infrastructural, pedagogical, administrative, and socio-economic dimensions, creating a complex environment that hinders the realization of the curriculum's objectives (Ajayi & Alabi, 2012; Okeke, 2015).
1. Inadequate Teacher Qualification and Training: One of the most significant challenges is the shortage of qualified and professionally trained visual arts teachers. Many schools, particularly in rural and semi-urban areas such as Ilorin West, often employ teachers without specialized training in art education (Olaitan, 2002). This lack of expertise leads to substandard instructional delivery, where theoretical aspects may be covered superficially while practical components are neglected (Adeyemi, 2010). Furthermore, limited opportunities for continuous professional development mean that existing teachers are often unable to update their skills or adopt innovative teaching methodologies (Ajayi & Alabi, 2012).
2. Insufficient Teaching and Learning Resources: Visual arts education is resource-intensive and requires access to materials such as paints, brushes, canvases, clay, carving tools, and other supplies essential for hands-on learning (Ikem, 2020). Unfortunately, many secondary schools lack these basic resources due to inadequate funding and poor budgetary prioritization (Okeke, 2015). The scarcity of instructional materials forces teachers to rely heavily on theoretical instruction, thereby limiting students’ practical engagement and skill acquisition.
3. Poor Infrastructure and Learning Environment: Effective visual arts education requires conducive learning environments, including dedicated art studios, well-lit classrooms, and storage spaces for materials and finished works (Olaitan, 2002). However, most Nigerian secondary schools, especially those in underdeveloped areas, suffer from poor infrastructure that is ill-suited for practical art activities (Ajayi & Alabi, 2012). Overcrowded classrooms, lack of electricity, and inadequate furniture further exacerbate the problem, making it difficult for teachers to conduct meaningful practical lessons.
4. Time Constraints and Curriculum Overload: The secondary school curriculum in Nigeria is often overcrowded, with many subjects competing for limited instructional time (Ololube, 2006). Visual arts, being a practical subject, requires more time for studio work, practice, and individual creativity, yet it is frequently allocated insufficient time in the school timetable (Adeyemi, 2010). This situation limits students’ opportunities to develop technical proficiency and artistic expression.
5. Lack of Administrative and Policy Support: Effective curriculum implementation requires strong leadership, supervision, and supportive policies (Fullan, 2001). Unfortunately, administrative support for visual arts programs is often weak or inconsistent. School management teams may prioritize core academic subjects like Mathematics and English over arts education, affecting resource allocation and teacher motivation (Ajayi & Alabi, 2012). Additionally, education authorities sometimes fail to provide adequate monitoring and evaluation, which hampers efforts to improve teaching standards and learning outcomes (Okeke, 2015).
6. Socio-Cultural Perceptions and Student Attitudes: Visual arts education in Nigeria faces societal challenges, including misconceptions about the value of arts subjects. Many parents and students perceive arts as less important or less lucrative compared to science or commercial subjects, leading to low enrollment and lack of enthusiasm (Ikem, 2020). This negative attitude diminishes students’ motivation and reduces the pressure on schools to prioritize visual arts curriculum implementation.
7. Economic Constraints: Widespread poverty and economic hardship in many communities affect students’ ability to participate fully in arts education. Some students cannot afford personal art supplies, which limits their practice outside school hours and affects their performance (Ajayi & Alabi, 2012). Similarly, schools operating on tight budgets struggle to maintain consistent supply of teaching materials.
The challenges facing visual arts curriculum implementation in Nigerian secondary schools are multi-faceted and interconnected. Addressing these issues requires comprehensive strategies involving teacher training, resource allocation, infrastructural development, policy enforcement, and community sensitization to enhance the status and quality of visual arts education.
Role of Teachers in Curriculum Implementation
Teachers play a pivotal role in the successful implementation of any curriculum, including the visual arts curriculum in secondary schools. As the direct agents of instruction, they serve as the bridge between the designed curriculum and students’ learning experiences (Fullan, 2001). Their competencies, attitudes, and professional commitment significantly influence the quality and effectiveness of curriculum delivery (Ololube, 2006).
1. Curriculum Interpreters and Facilitators: Teachers are responsible for interpreting the curriculum documents and translating them into practical lessons suited to their students’ needs and contexts (Olaitan, 2002). In visual arts education, this entails designing lesson plans that integrate theoretical knowledge with practical art activities such as drawing, painting, and sculpting. Their ability to balance these components determines how well students grasp both artistic concepts and skills (Adeyemi, 2010).
2. Skill Developers and Creative Mentors: In the context of visual arts, teachers are not only transmitters of knowledge but also facilitators of creativity and innovation. They guide students in experimenting with various art forms, encouraging self-expression, and developing technical skills (Eisner, 2002). Through constructive feedback and demonstration, teachers nurture students’ confidence and artistic identity, which are essential for their holistic development (Ezeh, 2014).
3. Resource Managers and Innovators: Given the frequent scarcity of teaching materials in Nigerian secondary schools, visual arts teachers often take on the additional role of resource managers and innovators. They are expected to creatively utilize available materials or improvise alternatives to ensure practical lessons can proceed (Ajayi & Alabi, 2012). This adaptive approach requires problem-solving skills and dedication to maintaining student engagement despite resource limitations.
4. Assessors and Motivators: Teachers assess students’ progress through continuous evaluation of their artistic output and understanding of art principles. Effective assessment helps identify strengths and areas for improvement, shaping subsequent instruction (Okeke, 2015). Additionally, teachers motivate students by recognizing their achievements and fostering a positive learning environment that values creativity and effort (Ololube, 2006).
5. Advocates for Arts Education: Teachers also serve as advocates for the importance of visual arts within the school system and the wider community. They often champion the inclusion of arts education in school policies, seek support from administrators, and raise awareness about the benefits of art education (Ajayi & Alabi, 2012). This advocacy is crucial in contexts where arts subjects may be undervalued or neglected.
6. Continuous Learners and Professional Developers: The rapidly evolving nature of art practices and pedagogies demands that teachers engage in continuous professional development. Participation in workshops, seminars, and training sessions enhances their skills and knowledge, enabling them to implement the curriculum more effectively and inspire their students (Olaitan, 2002). Unfortunately, opportunities for such development are often limited in Nigerian schools, highlighting the need for systemic support.
Teachers are central to the implementation of the visual arts curriculum, functioning as interpreters, facilitators, innovators, assessors, advocates, and lifelong learners. Their effectiveness determines the extent to which students benefit from arts education, making teacher development and support key priorities for improving curriculum delivery.
Review of Related Empirical Studies
Empirical studies provide valuable insights into the practical realities and outcomes of visual arts curriculum implementation, highlighting successes, challenges, and the impact on students’ learning experiences. This section reviews significant research findings relevant to visual arts education, particularly within the Nigerian context and comparable settings.
Effectiveness of Visual Arts Curriculum Implementation: Several studies have examined the effectiveness of visual arts curriculum delivery in Nigerian secondary schools. Adeyemi (2010) found that effective implementation significantly enhances students’ creative skills, academic performance, and interest in arts-related careers. The study, which surveyed multiple secondary schools in southwestern Nigeria, revealed that schools with adequately trained teachers and sufficient teaching materials had higher student engagement and better artistic outcomes. However, the study also identified gaps in teacher training and resource availability as barriers to achieving optimal results.
Challenges in Visual Arts Education: Ajayi and Alabi (2012) investigated the challenges facing arts education in Nigerian secondary schools, revealing systemic issues such as insufficient instructional resources, poor teacher preparation, and limited administrative support. Their qualitative research highlighted the impact of these challenges on students’ motivation and skill acquisition. Similarly, Ikem (2020) emphasized the infrastructural deficits and socio-economic factors that impede practical art instruction, noting that these challenges are more pronounced in less urbanized areas such as Kwara State.
Teacher Competency and Professional Development: Research by Ololube (2006) underscored the critical role of teacher competency in curriculum implementation. The study linked teachers’ professional qualifications and continuous training to improved instructional quality and student achievement in visual arts. Ezeh (2014) further argued that professional development programs enhance teachers’ pedagogical skills and creative approaches, which positively influence student creativity and engagement.
Role of Visual Arts in Rehabilitation and Empowerment: Beyond the formal school setting, visual arts education has been recognized for its rehabilitative and empowering effects. A study by Smith and Smith (2015) on correctional education demonstrated that art programs significantly improve inmates’ self-esteem, emotional expression, and social skills, contributing to their rehabilitation and reintegration into society. Similarly, Okoro (2018) reported that participation in visual arts within Nigerian prisons fostered empowerment and personal development, supporting the therapeutic potential of art education.
Comparative Perspectives from International Contexts: Internationally, empirical research also confirms the positive impact of well-implemented visual arts curricula. For instance, Eisner (2002) highlighted how arts education in American schools nurtures creativity, critical thinking, and cultural awareness. In a comparative study, Robinson (2011) found that countries investing in comprehensive arts education programs reported higher student satisfaction and cognitive development.
The reviewed empirical studies collectively emphasize that effective visual arts curriculum implementation depends on teacher competence, availability of resources, supportive infrastructure, and policy backing. While challenges remain prevalent, particularly in Nigerian secondary schools, the potential benefits of visual arts education for student development, empowerment, and rehabilitation are well documented. These insights inform strategies to improve curriculum delivery and maximize educational outcomes.
Theoretical Framework
Curriculum Implementation Theory: Curriculum Implementation Theory focuses on the processes and factors that influence how educational curricula are enacted in real classroom settings (Fullan, 2007). It highlights that successful curriculum implementation depends on several variables including teacher readiness, resource availability, administrative support, and the socio-cultural context (Ornstein & Hunkins, 2013). In the context of visual arts education in Ilorin West Local Government, this theory helps explain how various obstacles—such as lack of instructional materials, inadequate teacher training, and infrastructural deficiencies—can hinder the effective delivery of the arts curriculum. It also sheds light on the interaction between policy design and classroom realities, emphasizing the critical role of teachers as implementers and mediators of curriculum.
Constructivist Learning Theory: Constructivist Learning Theory, based on the works of Piaget (1970) and Vygotsky (1978), asserts that learners actively construct knowledge through experience and social interaction. This theory is particularly relevant to visual arts education, which requires hands-on engagement, creativity, and reflection (Efland, 2002). It implies that effective curriculum implementation should foster active learning environments where students experiment with materials, discuss ideas, and develop critical thinking skills. The theory underscores the need for teachers to facilitate rather than merely transmit knowledge, encouraging student-centered approaches that may be challenged by rigid or poorly supported curricula.
Integration and Relevance: Combining Curriculum Implementation Theory with Constructivist Learning Theory provides a comprehensive framework to analyze and address the problems in implementing the secondary school visual arts curriculum in Ilorin West. While Curriculum Implementation Theory identifies systemic and structural challenges, Constructivist Learning Theory focuses on pedagogical practices and learner engagement. This integrated approach highlights that overcoming implementation problems requires not only addressing material and institutional constraints but also enhancing teacher competence and adopting learner-centered teaching strategies.
2.7 Summary of Literature Review
The literature reviewed reveals that while visual arts curriculum is recognized as essential for holistic education and national development, its implementation faces significant challenges in Nigerian secondary schools. Key issues include lack of qualified teachers, inadequate teaching materials, poor infrastructure, and weak administrative support. These problems impact students’ interest and achievement in visual arts, calling for comprehensive strategies to improve curriculum delivery.















CHAPTER THREE
RESEARCH METHODOLOGY
Research Design
This study adopts a descriptive survey research design aimed at exploring the implementation problems of the secondary school arts curriculum in visual arts within Ilorin West Local Government, Kwara State. The survey design is appropriate because it enables the collection of data from a representative sample of teachers and administrators to identify, describe, and analyze the issues affecting curriculum implementation (Kothari, 2004). The design facilitates the gathering of quantitative data that can be statistically analyzed to draw conclusions and make recommendations.
Population of the Study
The population of this study comprises all secondary school visual arts teachers and school administrators in Ilorin West Local Government Area. According to the Kwara State Ministry of Education records (2023), there are 50 secondary schools offering visual arts in the area, with approximately 150 visual arts teachers and 50 school administrators involved in curriculum delivery and management.
Sample and Sampling Technique
A sample of 60 visual arts teachers and 20 school administrators will be selected for the study using a stratified random sampling technique to ensure representation across different schools and administrative levels. Stratification is necessary to capture variations in experiences and perspectives among different sub-groups within the population (Creswell, 2014). The sample size is determined based on the need for reliability and feasibility within the study context.
Research Instrument
Data for this study will be collected using a structured questionnaire designed specifically for this research. The questionnaire will consist of two sections: Section A will gather demographic data, while Section B will include items on perceived challenges, resource availability, teacher preparedness, and administrative support related to the implementation of the visual arts curriculum. The questionnaire will use a Likert-scale format (Strongly Agree to Strongly Disagree) to capture respondents’ views quantitatively.
Validation of Instrument
The instrument will undergo face and content validation by a panel of experts comprising lecturers in art education and curriculum studies from Kwara State University. Their feedback will ensure that the questionnaire items are clear, relevant, and comprehensive, effectively covering the scope of the study. Necessary revisions will be made based on their recommendations to enhance validity (Fraenkel, Wallen, & Hyun, 2012).
Reliability of Instrument
To establish the reliability of the questionnaire, a pilot study will be conducted with 10 visual arts teachers from secondary schools outside Ilorin West Local Government Area but within Kwara State. The Cronbach’s alpha coefficient will be calculated to assess the internal consistency of the instrument. A reliability coefficient of 0.70 or above will be considered acceptable for the study (Gliem & Gliem, 2003).
Data Collection Procedure
Permission to conduct the study will be sought from the Kwara State Ministry of Education and school authorities. After approval, copies of the questionnaire will be distributed to sampled respondents through the assistance of school coordinators. Respondents will be given adequate time (approximately two weeks) to complete and return the questionnaires. Follow-up visits and reminders will be made to ensure a high response rate.
Data Analysis
Data collected will be coded and entered into the Statistical Package for the Social Sciences (SPSS) version 25 for analysis. Descriptive statistics such as frequencies, percentages, means, and standard deviations will be used to summarize demographic data and responses on curriculum implementation problems. Inferential statistics, including chi-square tests or t-tests, may be employed to determine any significant differences or relationships between variables, depending on the research questions.


CHAPTER FOUR
DATA PRESENTATION AND DISCUSSION OF FINDING 
Demographic Data of Respondents
This section presents demographic information of the respondents (visual arts teachers and school administrators) who participated in the study. The data gives context to the analysis of the curriculum implementation challenges.
	Demographic Variable
	Category
	Frequency (Teachers)
	Percentage (%)
	Frequency (Administrators)
	Percentage (%)

	Age
	20-29
	12
	20
	3
	15

	
	30-39
	27
	45
	6
	30

	
	40-49
	15
	25
	7
	35

	
	50 and above
	6
	10
	4
	20

	Gender
	Male
	36
	60
	14
	70

	
	Female
	24
	40
	6
	30

	Years of Experience
	Less than 5 years
	9
	15
	2
	10

	
	5-10 years
	21
	35
	5
	25

	
	11-15 years
	15
	25
	7
	35

	
	Above 15 years
	15
	25
	6
	30

	Educational Qualification
	NCE/ND
	30
	50
	5
	25

	
	Bachelor's Degree
	18
	30
	10
	50

	
	Postgraduate Degree
	12
	20
	5
	25



Presentation of Data on Curriculum Implementation Problems
Below is the presentation of data relating to major areas influencing curriculum implementation, including availability of resources, teacher preparedness, administrative support, and curriculum relevance.
	Item
	Mean Score
	Standard Deviation
	Interpretation

	Adequacy of teaching materials
	2.1
	0.72
	Inadequate

	Availability of studio/workshop spaces
	1.9
	0.68
	Very inadequate

	Frequency of in-service training
	2.2
	0.80
	Low

	Teacher professional qualification level
	2.8
	0.75
	Moderate

	Administrative support for arts programs
	2.0
	0.77
	Low

	Students’ interest in visual arts
	3.1
	0.85
	Moderate

	Relevance of curriculum content
	2.5
	0.70
	Moderate

	Time allocated for practical art lessons
	1.8
	0.65
	Very low


Analysis of Research Questions
Research Question 1: What are the major problems affecting the implementation of the visual arts curriculum in secondary schools?
	
Problem Area
	Mean Score
	Interpretation

	Inadequate teaching materials
	2.1
	A significant challenge

	Poor availability of studios/workshops
	1.9
	Very challenging

	Limited administrative support
	2.0
	Substantial problem

	Insufficient professional training
	2.2
	Moderate challenge


Research Question 2: How prepared are visual arts teachers in implementing the curriculum?
	Indicator
	Mean Score
	Interpretation

	Teacher qualification level
	2.8
	Moderate preparedness

	Frequency of in-service training
	2.2
	Low ongoing development


Research Question 3: What role does school administration play in curriculum implementation?
	Indicator
	Mean Score
	Interpretation

	Administrative support level
	2.0
	Low support

	Prioritization of arts curriculum
	1.9
	Poor prioritization


Research Question 4: How relevant and adequate is the curriculum content?
	Indicator
	Mean Score
	Interpretation

	Curriculum content relevance
	2.5
	Moderately relevant

	Time allocated for practical lessons
	1.8
	Very inadequate


4.4 Discussion of Findings
The data reveals several key issues:
· Resource Constraints: The mean scores for teaching materials (2.1) and workshop availability (1.9) indicate a significant lack of essential resources. This aligns with previous research (Ajayi & Alabi, 2012) showing that inadequate materials severely hamper arts curriculum delivery.
· Teacher Preparedness: While a moderate qualification level (2.8) suggests that teachers possess basic training, the low frequency of in-service training (2.2) signals insufficient professional development, which is crucial for effective curriculum implementation (Ololube, 2006).
· Administrative Support: Low administrative backing (2.0) and poor prioritization of the arts curriculum (1.9) reflect systemic neglect that can undermine program success. Consistent with Fullan’s (2007) change theory, leadership commitment is essential for overcoming implementation challenges.
· Curriculum Relevance and Practicality: The curriculum content is perceived as moderately relevant (2.5), but practical lesson time is grossly insufficient (1.8), limiting students’ ability to engage meaningfully with the arts. This is problematic given the constructivist emphasis on experiential learning in arts education (Piaget, 1970; Vygotsky, 1978).
These findings suggest that the implementation problems in Ilorin West stem from intertwined issues of inadequate resources, limited teacher development, weak leadership support, and curriculum design challenges. Addressing these areas holistically will be critical for improving the quality of visual arts education in the region.










CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary of Findings
This study investigated the implementation problems of the secondary school arts curriculum in visual arts in Ilorin West Local Government, Kwara State, Nigeria. Data were collected from visual arts teachers and school administrators through structured questionnaires and analyzed descriptively and inferentially. The key findings are summarized as follows:
Resource Availability: There is a significant inadequacy of teaching materials and lack of adequate workshop/studio facilities, which negatively impacts practical learning and effective curriculum delivery.
Teacher Preparedness: Although a majority of teachers possess formal qualifications in visual arts, their professional development through in-service training is limited, which affects their ability to effectively implement the curriculum.
Administrative Support: The level of support from school management is generally low, with many schools prioritizing other subjects over visual arts, leading to marginalization of the arts curriculum.
Curriculum Content and Delivery: While the curriculum content is moderately relevant, the time allocated for practical lessons is insufficient. This restricts students’ hands-on experiences, which are crucial for arts education.
Student Interest: Student interest in visual arts is moderate, but it is hindered by the challenges mentioned above, especially the lack of facilities and practical opportunities.
Overall, these findings underscore systemic challenges involving resource constraints, professional development gaps, administrative neglect, and curriculum design limitations.
Conclusion
Based on the findings, it is concluded that the implementation of the secondary school visual arts curriculum in Ilorin West Local Government faces multifaceted challenges that hinder its effectiveness. The inadequacy of teaching resources and workshop facilities restricts practical learning opportunities, which are vital for art education. Furthermore, limited in-service training undermines teachers’ ability to deliver the curriculum competently. The lack of adequate administrative support and poor prioritization further compounds these difficulties, reducing the overall quality of arts education in the area.
The moderate relevance of the curriculum content offers a foundation for improvement but requires enhanced practical engagement and better alignment with current educational needs. Without addressing these problems holistically, the goal of producing skilled and creative students through visual arts education remains elusive.
Recommendations
To improve the implementation of the visual arts curriculum in secondary schools in Ilorin West, the following recommendations are proposed:
1. Provision of Adequate Resources: The government and school management should prioritize the procurement and provision of necessary teaching materials and establish well-equipped art studios/workshops to facilitate effective practical lessons.
2. Continuous Professional Development: Regular in-service training and workshops should be organized for visual arts teachers to update their skills, introduce innovative teaching methods, and keep them abreast of current trends in art education.
3. Strengthen Administrative Support: School administrators should recognize the importance of the arts curriculum and provide active support through resource allocation, scheduling adequate time for arts lessons, and encouraging student participation.
4. Curriculum Review: Education authorities should review and revise the visual arts curriculum to ensure it is contextually relevant and emphasizes practical engagement, creativity, and skill development.
5. Enhancing Student Engagement: Schools should organize extracurricular art activities such as exhibitions, competitions, and art clubs to stimulate student interest and creativity in visual arts.
Suggestions for Further Studies
In light of the findings and limitations of this study, the following areas are recommended for further research:
1. A qualitative study exploring the lived experiences and perceptions of visual arts teachers regarding curriculum implementation challenges.
2. Research on the impact of visual arts education on students’ creativity and academic performance in Kwara State.
3. Comparative studies on curriculum implementation challenges between urban and rural secondary schools within Nigeria.
4. Investigation into the role of government policies and funding in enhancing visual arts education in Nigerian secondary schools.
5. Studies focused on the integration of digital technologies in the teaching and learning of visual arts in secondary schools.
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APPENDICES
Appendix A: Questionnaire
Implementation Problems of Secondary School Arts Curriculum in Visual Arts in Ilorin West Local Government, Kwara State, Nigeria
Dear Respondent,
This questionnaire is designed to gather information on the problems affecting the implementation of the visual arts curriculum in secondary schools in Ilorin West. Your responses will be treated with confidentiality and used solely for academic purposes.
Please tick (✓) or fill in the spaces as appropriate.
Section A: Demographic Information
1. Age:
□ 20-29 □ 30-39 □ 40-49 □ 50 and above
2. Gender:
□ Male □ Female
3. Years of Teaching Experience: □ Less than 5 years □ 5-10 years □ 11-15 years □ Above 15 years
4. Educational Qualification: □ NCE/ND □ Bachelor’s Degree □ Postgraduate Degree
Section B: Curriculum Implementation
5. Rate the adequacy of teaching materials available for visual arts lessons.
□ Very Adequate □ Adequate □ Inadequate □ Very Inadequate
6. How often do you receive in-service training related to visual arts teaching? □ Regularly □ Occasionally □ Rarely □ Never
7. Does your school have adequate workshop/studio space for practical lessons?
□ Yes □ No
8. How supportive is your school administration toward visual arts curriculum implementation? □ Very Supportive □ Supportive □ Unsupportive □ Very Unsupportive
9. How relevant do you find the current visual arts curriculum content?
□ Very Relevant □ Relevant □ Somewhat Relevant □ Not Relevant
10. How much time is allocated for practical visual arts lessons per week?
□ More than 3 hours □ 2-3 hours □ 1 hour □ Less than 1 hour
Section C: Challenges
11. What are the major challenges you face in implementing the visual arts curriculum? (You may tick more than one)
□ Lack of materials □ Poor workshop facilities □ Insufficient training □ Low administrative support □ Student disinterest □ Others (please specify) 
12. Any other comments or suggestions: ____________________________











Appendix B: Interview Schedule
Interview Questions for School Administrators and Visual Arts Teachers
1. Can you describe your experience with the implementation of the visual arts curriculum in your school?
2. What are the main challenges you have encountered in teaching visual arts?
3. How adequate are the resources provided for teaching visual arts?
4. What kind of training or professional development have you received to improve your skills in teaching visual arts?
5. In what ways does school administration support or hinder the implementation of the visual arts curriculum?
6. How relevant do you think the current visual arts curriculum is to the students’ needs and local context?
7. What improvements do you suggest to enhance the teaching and learning of visual arts in secondary schools?
8. How do you think student interest and participation in visual arts can be increased?
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