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Abstract
This study investigated the implication of storytelling on the reading skill of primary school pupils in Ilorin Metropolis. The research focused on how storytelling affects vocabulary development, reading comprehension, and pupils’ interest in reading, while also examining teachers’ perceptions and implementation of storytelling strategies in reading instruction. The study adopted a descriptive survey design. A total of 120 pupils and 20 teachers from selected public and private primary schools in Ilorin Metropolis were sampled using purposive and random sampling techniques. Two sets of structured questionnaires—one for pupils and one for teachers—along with a comprehension test were used for data collection. Data were analyzed using frequency counts and percentages. The results revealed that storytelling significantly enhances vocabulary acquisition, improves reading comprehension, and increases pupils’ motivation and interest in reading. Pupils exposed to storytelling performed better in comprehension tasks than those who were not. Teachers demonstrated strong positive perceptions of storytelling, with the majority actively implementing it in their classrooms. Most teachers reported using culturally relevant stories, integrating storytelling with phonics and vocabulary instruction, and employing it as a means of assessment. The study concluded that storytelling is an effective and engaging strategy for improving pupils’ reading skills and should be integrated more deliberately into the primary school curriculum. Based on the findings, recommendations were made for the inclusion of storytelling in teacher training programmes, curriculum design, and classroom practice. Suggestions were also provided for further studies to explore storytelling across different regions and formats.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Reading is one of the foundational skills critical to a child's success in both academic and everyday contexts. It is not merely a means to decode symbols on a page but a crucial competency that enables learners to navigate their educational journeys and daily lives effectively. Reading proficiency influences performance across all subject areas and serves as a gateway to independent learning and knowledge acquisition. The ability to read with comprehension empowers students to access information, follow instructions, and engage with diverse texts, ultimately shaping their critical thinking abilities and worldview. Students who develop strong reading skills early in their educational journey typically demonstrate greater academic resilience and are better equipped to overcome learning challenges across disciplines. Moreover, reading proficiency contributes significantly to cognitive development, enhancing memory, attention span, and analytical thinking capabilities that extend beyond the classroom. In Nigeria, where English serves as the medium of instruction across all levels of education, reading proficiency becomes especially vital. The multilingual context of Nigerian society adds another layer of complexity, as many children must develop literacy in English alongside their native languages, creating unique cognitive demands and pedagogical considerations. Unfortunately, many primary school pupils face persistent challenges with reading comprehension, fluency, and vocabulary acquisition. These literacy gaps often widen as students progress through the educational system, contributing to increased dropout rates and diminished academic outcomes in later years. Research indicates that these difficulties are often linked to a lack of engaging and contextually relevant instructional strategies that can make learning more accessible and enjoyable for young learners (Afolabi, 2019). Overcrowded classrooms, limited access to quality reading materials, inadequate teacher preparation, and socioeconomic factors further exacerbate these challenges, creating significant barriers to literacy development. Traditional teaching methods that emphasize rote learning and memorization without meaningful context have proven inadequate in addressing these literacy challenges, creating an urgent need for innovative approaches that align with children's natural learning processes. These conventional methods often fail to consider different learning styles, cultural backgrounds, and the developmental stages of young readers, resulting in disengagement and frustration among students struggling to connect with text-based learning.
Storytelling, with its traditional roots and rich cultural heritage, has been employed as a pedagogical tool for centuries, serving as a powerful method for transmitting knowledge, values, and customs across generations. From ancient oral traditions to modern digital narratives, stories have consistently demonstrated their capacity to capture attention, stimulate imagination, and convey complex messages in accessible formats that resonate across age groups and cultural boundaries. In educational settings, storytelling transcends mere entertainment; it actively develops essential skills such as listening, comprehension, and critical thinking. The interactive nature of storytelling creates dynamic learning experiences that engage multiple senses and cognitive processes simultaneously, enhancing information processing and retention in ways that more passive instructional methods cannot achieve. Egan (1986) posits that storytelling aids learners in making sense of complex ideas and promotes emotional engagement, which significantly enhances retention and understanding of information. This emotional component of storytelling activates the limbic system in the brain, creating stronger neural pathways that facilitate deeper learning and more effective recall of associated information. The narrative structure inherent in stories helps children organize information in meaningful ways, provides contextual cues for vocabulary acquisition, and models language patterns that support reading development. Story patterns such as sequence, cause-effect relationships, and problem-solution structures mirror the organizational frameworks found in expository texts that students will encounter throughout their academic careers, thus providing valuable schemas for comprehending increasingly complex reading materials. Additionally, stories create emotional connections that can increase motivation and attention span, crucial factors in effective learning. When learners identify with characters or become invested in narrative outcomes, they demonstrate greater persistence in processing information and overcoming comprehension challenges. In early education, the ability of stories to ignite imagination, contextualize vocabulary, and transform reading from a chore into a joyful experience underscores their importance in fostering a love for learning among children. Stories provide authentic contexts for language acquisition, allowing children to encounter new vocabulary and grammatical structures in meaningful situations rather than isolated exercises, which significantly enhances retention and application of linguistic knowledge. When children associate reading with the pleasure and excitement of stories, they are more likely to develop intrinsic motivation for literacy activities. This positive association creates a self-reinforcing cycle where enjoyment leads to increased engagement with text, which in turn improves reading skills and further enhances enjoyment, establishing a foundation for lifelong reading habits that extend well beyond formal educational requirements.
In the context of Nigeria, particularly within Ilorin Metropolis, the strong presence of oral traditions continues to shape community and family life. The rich tapestry of Nigerian storytelling encompasses a diverse array of forms, including epic narratives, moral tales, creation myths, historical accounts, and ceremonial recitations that serve both entertainment and educational purposes within communities. Folktales, proverbs, and historical narratives remain integral to cultural identity and informal education within homes and communities. These narrative forms transmit cultural values, ethical principles, historical knowledge, and collective wisdom, creating a rich foundation of shared understanding that could potentially be leveraged for formal educational purposes. Elders and community storytellers have traditionally played significant roles as knowledge keepers and informal educators, employing narrative techniques refined over generations to effectively communicate important concepts to younger community members. Despite this cultural wealth, the formal integration of storytelling into the educational curriculum remains underexplored and lacks a standardized approach. The predominance of Western educational models and assessment frameworks often marginalizes indigenous knowledge systems and pedagogical approaches, creating artificial boundaries between children's cultural experiences and their formal learning environments. The disconnect between children's cultural experiences and classroom instruction represents a missed opportunity to leverage familiar narrative structures as scaffolding for literacy development. When educational content and methodologies fail to reflect or acknowledge students' cultural contexts, learning becomes disconnected from their lived experiences, potentially reducing engagement and comprehension. As educators increasingly seek interactive and student-centered methodologies to improve learning outcomes, the incorporation of storytelling emerges as a promising strategy to enhance reading skills among young learners. The participatory nature of storytelling activities aligns with constructivist learning theories that emphasize active knowledge construction rather than passive information reception, potentially transforming classroom dynamics and student engagement. Through engaging with characters, predicting plot developments, and reflecting on moral lessons, storytelling inherently nurtures the necessary skills for proficient reading (Olayiwola & Isola, 2018). These cognitive processes mirror the strategies employed by skilled readers, such as making inferences, synthesizing information, visualizing content, and monitoring comprehension, thus providing authentic practice in essential reading skills. Furthermore, storytelling creates an inclusive learning environment that accommodates different learning styles and abilities, potentially addressing the diverse needs of students in typical Nigerian classrooms where teacher-student ratios often present challenges for individualized instruction. Visual learners benefit from the imagery evoked by stories, auditory learners connect with the spoken narrative, and kinesthetic learners can engage through dramatic enactments or physical responses to narrative elements, creating multisensory learning experiences that reach a wider range of students than text-focused instruction alone.
This study aims to explore the impact of storytelling as a pedagogical tool on the reading skills of primary school pupils in Ilorin Metropolis. It seeks to bridge the gap between traditional cultural practices and contemporary educational methodologies, examining how indigenous narrative forms can be effectively incorporated into formal literacy instruction to enhance learning outcomes for Nigerian children. It will analyze whether storytelling facilitates improvements in vocabulary acquisition, comprehension, and reading interest among children at the foundational level of education. Through empirical investigation using both quantitative and qualitative methodologies, the research will document measurable changes in specific reading competencies while also capturing the nuanced experiences of students and teachers engaged in storytelling-based literacy instruction. The research seeks to document specific strategies through which storytelling can be effectively implemented in Nigerian classrooms, considering local contexts, resources, and curriculum requirements. This practical focus acknowledges the realities of educational settings in developing contexts, where innovative approaches must be adaptable to varying resource constraints and compatible with existing educational frameworks to achieve sustainable implementation. By examining both traditional and contemporary storytelling approaches, the study hopes to identify practices that can be sustainably integrated into daily instruction without placing additional burdens on already stretched educational resources. The research will explore various storytelling modalities, including oral narration, picture books, digital storytelling, and participatory story creation, to determine which approaches yield the most significant benefits for different aspects of reading development and in different instructional contexts. With growing evidence in favor of interactive instructional methods, this research endeavors to contribute valuable insights into how culturally relevant pedagogical approaches can support literacy development in Nigeria (Akinwumi, 2021). By situating the investigation within the specific cultural and educational landscape of Ilorin Metropolis, the study acknowledges that effective educational interventions must be responsive to local contexts rather than imported wholesale from different educational systems without appropriate adaptation. The findings may inform teacher training programs, curriculum development initiatives, and educational policies aimed at improving literacy outcomes across the nation's primary education system. Through detailed documentation of successful strategies, implementation challenges, and student outcomes, the research aims to provide actionable knowledge that can be translated into improved teaching practices and educational resources that honor Nigeria's rich storytelling heritage while advancing essential literacy skills for 21st-century learners. Additionally, the study may contribute to broader theoretical understandings of the relationship between cultural responsiveness and academic achievement, potentially informing educational approaches beyond the Nigerian context to other regions where indigenous knowledge systems and formal education structures exist in parallel but disconnected spheres.
Statement of the Problem
Despite efforts to improve literacy rates in Nigeria, a large proportion of primary school pupils continue to demonstrate poor reading skills. Traditional teaching methods that emphasize rote learning and textbook memorization often fail to stimulate pupils’ interest or improve comprehension. The lack of effective, engaging strategies for reading instruction contributes to low academic performance and disinterest in learning among pupils.
Meanwhile, storytelling—though culturally embedded and naturally engaging—remains underutilized in the formal classroom. While anecdotal evidence suggests it can enhance learners' engagement and comprehension, empirical studies on its specific influence on reading skill development in Nigerian primary schools, particularly in Ilorin Metropolis, remain limited. This gap underscores the need to evaluate the educational implication of storytelling in enhancing reading skills.
Purpose of the Study
The primary purpose of this study is to examine the implication of storytelling on the reading skills of primary school pupils in Ilorin Metropolis. Specifically, the study aims to:
1. Determine the extent to which storytelling improves vocabulary acquisition in primary school pupils.
2. Assess the effect of storytelling on pupils’ reading comprehension.
3. Examine how storytelling influences pupils’ interest and motivation in reading.
4. Explore teachers' perceptions and utilization of storytelling as a reading strategy in primary schools.
Research Questions
To guide the investigation, the following research questions are proposed:
1. How does storytelling affect vocabulary development among primary school pupils?
2. What is the impact of storytelling on pupils’ reading comprehension?
3. To what extent does storytelling influence pupils’ interest in reading?
4. How do primary school teachers perceive and implement storytelling in reading instruction?
Research Hypotheses
The study will test the following null hypotheses:
H₀₁: Storytelling has no significant effect on vocabulary acquisition among primary school pupils.
H₀₂: There is no significant difference in reading comprehension between pupils taught with storytelling and those taught using conventional methods.
H₀₃: Storytelling does not significantly influence pupils' interest in reading.
H₀₄: Teachers' use of storytelling does not significantly predict pupils’ reading improvement.

Significance of the Study
This study will provide valuable insights for educators, curriculum planners, policy-makers, and parents. For teachers, it will highlight storytelling as a practical, low-cost strategy for enhancing reading skills. For curriculum developers, the findings may justify incorporating storytelling techniques into reading curricula at the primary level. For parents and guardians, the study will emphasize the role of oral narratives in home-based literacy practices.
Furthermore, educational stakeholders in Kwara State and beyond may find the outcomes relevant in designing interventions aimed at improving literacy rates. Researchers will also benefit from the study as it contributes to the growing body of knowledge on indigenous methods of education in Sub-Saharan Africa.
Scope of the Study
This research is confined to selected public and private primary schools in Ilorin Metropolis, Kwara State. The focus is on primary four to six pupils, as they are at a crucial stage of reading development. The study examines only the reading aspect of English Language skills and does not extend to speaking, writing, or listening.
Operational Definition of Terms
· Storytelling: The act of narrating stories to pupils as part of instruction to develop interest, imagination, and language comprehension.
· Reading Skills: Abilities that include vocabulary acquisition, comprehension, fluency, and interpretation of texts.
· Vocabulary Acquisition: The process by which pupils learn and understand new words through storytelling.
· Reading Comprehension: The ability of pupils to understand and interpret the meaning of a text.
· Primary School Pupils: Children between the ages of 6–12 who are enrolled in basic education classes in Nigeria.
· Ilorin Metropolis: The urban center of Ilorin, the capital city of Kwara State, Nigeria.

CHAPTER TWO
LITERATURE REVIEW
Introduction
This chapter reviews relevant literature related to the concept of storytelling and its implications on reading skills among primary school pupils. The review is structured under the following sub-headings:
Concept of Reading Skills
Concept of Storytelling
The Role of Storytelling in Early Childhood Education
Storytelling and Reading Comprehension
Storytelling Techniques and their Educational Value
Empirical Studies on Storytelling and Reading Development
Challenges to the Use of Storytelling in Schools
Appraisal of Literature Reviewed
Concept of Reading Skills
Reading is a fundamental skill essential for learning across all subject areas, serving as the gateway to knowledge acquisition and academic success. It comprises various interconnected components that function collectively to create proficient readers. Decoding—the ability to translate written symbols into sounds—forms the foundation of early reading development and requires both phonemic awareness and an understanding of letter-sound correspondence. Fluency, which reflects the speed, accuracy, and expression (prosody) of reading, is critical for comprehension as it allows cognitive resources to be focused on understanding content rather than on decoding individual words. Vocabulary acquisition involves learning the meanings of words across diverse contexts and plays a central role in facilitating comprehension—the ultimate goal of reading. A rich vocabulary enables readers to grasp nuanced meanings and form connections between concepts. According to the National Reading Panel (2000), effective reading instruction must integrate these components through systematic and explicit teaching to foster well-rounded literacy development. The panel emphasized the importance of phonemic awareness, phonics, fluency, vocabulary, and comprehension strategies in building balanced literacy programs. More recently, Gough and Tunmer (2018) expanded on the Simple View of Reading theory, underscoring that comprehension requires both decoding skills and language understanding. This framework has become increasingly relevant in today’s information-saturated world, where critical literacy is necessary for navigating varied texts and media formats.
In the Nigerian context, where English serves as the primary language of instruction in most primary schools despite being a second language for many pupils, the development of strong reading skills is particularly vital. This dual-language learning environment presents unique challenges and opportunities, as students must simultaneously learn to read and use reading as a tool for learning. Research shows that pupils with well-developed reading skills are better equipped to engage with the curriculum across subjects such as mathematics, science, and social studies, leading to greater success in assessments that demand comprehension and critical thinking (Ogunniyi, 2020). These skills also enable students to effectively follow written instructions, participate in classroom activities that require text analysis, and independently access knowledge through books and digital resources. The ability to direct one's own learning is especially important in a digital age where literacy across formats—including printed text, web content, and multimedia—is essential for meaningful participation in society and the economy (Aiyedun, 2021). Furthermore, fluent readers are more likely to derive enjoyment from reading, which can foster a lifelong love for learning. This enjoyment creates a positive feedback loop: the more a pupil reads, the better they become, and the more rewarding the activity becomes. Thus, the development of reading skills is integral not only to immediate academic achievement but also to broader personal growth, critical thinking, and professional preparedness in the global knowledge economy.
Literacy initiatives in Nigeria, particularly under the framework of the National Policy on Education, have sought to improve reading outcomes through systemic reforms and targeted interventions. These efforts recognize reading as both a fundamental right and a key driver of national development and individual empowerment. Recent strategies have included training teachers in evidence-based reading instruction, providing access to reading materials in both English and indigenous languages, and launching early literacy programs tailored to the needs of young learners (Adesua, 2022). Such programs incorporate phonics-based instruction, balanced literacy approaches, and culturally relevant pedagogies that connect reading content with students’ real-life experiences. Partnerships among government bodies, non-governmental organizations, and international agencies have led to the creation of reading centers, mobile libraries, and technology-supported learning platforms, particularly in underserved areas. Teacher professional development has increasingly emphasized the science of reading, equipping educators with insights into the cognitive processes behind reading acquisition and the strategies that promote effective instruction. Community-based efforts have also played a role, encouraging family literacy practices and organizing reading events to cultivate a reading culture. These multifaceted initiatives highlight the importance of treating reading not merely as an academic requirement but as a life skill with far-reaching implications. As stakeholders continue to prioritize literacy in education policy, curriculum design, and teacher training, it is crucial to remain committed to evidence-informed practices while adapting to local realities and technological advancements. This will ensure that all students—regardless of background, location, or learning needs—are empowered to develop the critical reading skills needed for success in the 21st century.
Concept of Storytelling
Storytelling is one of the oldest and most enduring methods of communication and education, with roots that extend to prehistoric cave paintings and oral traditions that long predate written language. It is deeply embedded in cultures worldwide, from African griots and Asian folktales to Indigenous oral histories and mythologies. At its core, storytelling involves the narration of events—whether real or imagined—with purposes that may be moral, educational, or entertaining. These narratives serve as vehicles for transmitting cultural values, historical knowledge, and collective wisdom across generations. According to Ellis (2012), storytelling allows children to make sense of the world by immersing them in imaginative scenarios that stimulate language development and cognitive growth. Through repeated exposure to narrative structures, vocabulary, and cause-and-effect relationships, children develop essential neural pathways that support language comprehension and processing. Recent studies by Droumeva et al. (2018) further emphasize that storytelling not only aids language acquisition but also nurtures empathy and social awareness. As children relate to characters and explore various viewpoints, they cultivate emotional intelligence and a deeper understanding of human behavior. Neuroscience research supports this, showing that storytelling activates multiple regions of the brain, fostering "neural coupling" between the storyteller and the listener—a phenomenon that enhances comprehension and emotional connection. This biological synchronization explains the universal appeal and enduring power of storytelling as a uniquely human form of communication and learning.
In educational settings, storytelling functions as a dynamic pedagogical strategy that enhances learning across disciplines and developmental stages. It captures students' attention by leveraging the brain’s natural affinity for narrative, sharpens their listening skills through extended auditory engagement, and sparks creativity by encouraging visualization and imaginative thinking. Stories provide contextual frameworks that make complex concepts more relatable, anchoring abstract ideas in concrete, emotionally resonant experiences (Wang, 2019). This emotional and cognitive engagement forms stronger memory traces than decontextualized facts, helping students retain and internalize knowledge more effectively. In subjects such as science and history, storytelling brings content to life by illustrating theories through discovery stories or presenting historical events as narratives of human endeavor, struggle, and transformation (Kukulska-Hulme, 2020). Moreover, storytelling’s performative aspects—voice modulation, gestures, facial expressions, and strategic pauses—invite active participation, fostering inquiry, prediction, and critical thinking. Group storytelling activities also build social-emotional skills, as students learn to collaborate, respect diverse viewpoints, and construct meaning together. The multimodal nature of storytelling—simultaneously engaging auditory, visual, and kinesthetic modalities—makes it particularly effective for addressing varied learning styles, thereby promoting inclusion and differentiated instruction.
In recent years, the rise of digital storytelling has transformed traditional narrative practices through the integration of multimedia technologies while preserving their cognitive and emotional benefits. With access to video editing tools, animation platforms, digital storyboards, and augmented reality applications, students can now create rich, interactive narratives that develop both creative and technological competencies (Meyer, 2021). These experiences foster digital literacy alongside traditional storytelling skills, preparing learners for participation in a global, tech-driven society. Projects involving digital storytelling help students refine their abilities in visual communication, audio design, editing, and publication, promoting fluency in the multimodal forms of expression increasingly required in educational and professional settings. Beyond academics, storytelling also has therapeutic and psychological benefits. As Glover (2017) notes, storytelling can be a powerful means of emotional expression and healing, enabling children to process and articulate personal experiences through metaphor and symbolic representation. In narrative therapy contexts, individuals are guided to reframe their life stories, identify personal strengths, and explore alternative perspectives. Furthermore, storytelling plays a vital role in multicultural education by fostering cultural awareness, reducing prejudice, and promoting a sense of belonging. Stories from diverse cultures serve both as mirrors—reflecting students’ own identities—and as windows—offering insight into the lives and values of others. This dual function supports inclusive learning environments where all students feel seen and valued, especially important in diverse and globally connected classrooms.
Finally, storytelling is far more than entertainment; it is a profound educational tool that fosters cognitive, emotional, social, and cultural development. It aligns with the brain’s innate narrative processing abilities, making it especially effective for communicating complex ideas, fostering retention, and stimulating intellectual and emotional growth. Through storytelling, students develop a range of literacies—verbal, visual, digital, and intercultural—that prepare them for holistic participation in academic, civic, and professional life. When educators harness the power of stories, they create classrooms that ignite curiosity through open-ended exploration, cultivate empathy through shared human experiences, and promote creativity through opportunities for original expression. In doing so, they embrace the narrative nature of human cognition, using stories to bridge academic content with personal relevance. As educational systems worldwide pivot toward 21st-century competencies—communication, collaboration, creativity, and critical thinking—storytelling provides a timeless yet versatile framework for cultivating these essential skills. Its evolution through digital media ensures that storytelling remains both culturally rooted and technologically relevant, helping learners navigate and shape an increasingly interconnected world through the power of narrative.
The Role of Storytelling in Early Childhood Education
In primary education, storytelling serves as a powerful and natural medium for teaching foundational skills, particularly in language and literacy. It acts as a scaffold for communication development by introducing sequential thinking, causal relationships, and abstract ideas through concrete, relatable scenarios that young learners can easily understand. Stories are inherently memorable, embedding new information within narrative structures that align with the brain’s preference for context and emotional association. Vocabulary acquisition is supported as children encounter new words in meaningful contexts, allowing them to derive meaning through usage rather than rote definition. Vygotsky’s (1978) sociocultural theory emphasizes the importance of social interaction and language in cognitive development, situating storytelling as a shared experience within the zone of proximal development. Here, children learn by engaging with more knowledgeable others, often through guided participation in storytelling, where adults model advanced language patterns and cognitive processes. Recent findings by Karam et al. (2019) reinforce this by showing that oral storytelling strengthens phonemic awareness and reading comprehension in young learners. Through interactive storytelling—where children are encouraged to ask questions, make predictions, and retell stories—they gain early exposure to narrative structures, boosting both decoding and comprehension. This extends into what researchers now term narrative competence: the ability to understand and construct coherent stories, which is fundamental not only to literacy but also to cognitive and social functioning across cultures and life stages.
In Nigeria, folktales, fables, and moral stories are deeply rooted in cultural traditions and serve both educational and social purposes in formal and informal learning environments. These stories often feature animal characters with human attributes, supernatural themes, and explicit moral lessons, helping children navigate ethical challenges while developing a sense of cultural identity. Traditional Nigerian storytelling is interactive, incorporating call-and-response techniques, music, rhythm, and expressive gestures to captivate listeners and reinforce language patterns. These culturally resonant practices bridge traditional wisdom and contemporary educational goals, offering pedagogical richness particularly relevant in early childhood classrooms (Adetunji & Smith, 2020). When Nigerian children engage with stories from their own cultural backgrounds, studies show improvements in comprehension, vocabulary retention, and classroom enthusiasm compared to when Western narratives are solely emphasized. This alignment between home and school experiences fosters cognitive continuity and smoother educational transitions. Research by Harris and O’Neill (2021) affirms that culturally responsive storytelling enhances engagement and motivation, particularly when stories reflect learners’ identities and lived experiences. In postcolonial contexts where indigenous knowledge systems have often been sidelined, incorporating local narratives into the curriculum promotes equity and inclusion. Moreover, these storytelling practices strengthen intergenerational bonds by facilitating knowledge transmission between elders and youth, enriching both language development and social cohesion.
Beyond literacy, storytelling fosters critical thinking and problem-solving skills that are essential to a child’s holistic development. As children engage with stories, they begin to anticipate narrative outcomes, analyze character decisions, and explore moral dilemmas—activities that cultivate executive functioning and reasoning skills (Marsh et al., 2017). These discussions nurture metacognitive awareness as children reflect on their thought processes, consider alternative outcomes, and articulate personal judgments. Through this analytical lens, storytelling advances cognitive skills aligned with Bloom’s taxonomy, encouraging learners to move from basic recall to higher-order thinking such as evaluation and synthesis. Stories with complex plots demand that children track multiple narrative threads and reconcile diverse character perspectives, developing cognitive flexibility and empathy. Educators who encourage open-ended dialogue around stories support children in forming and expressing opinions, negotiating meaning with peers, and refining their understanding through respectful discourse. This process nurtures social-emotional competencies, such as theory of mind and emotional intelligence, which are essential for empathy, collaboration, and effective conflict resolution—skills that underpin healthy interpersonal relationships and civic engagement.
In contemporary classrooms, digital storytelling extends traditional oral narrative practices into the digital realm, combining technology with pedagogy to meet the needs of today’s learners (Bunyan & Zainal, 2021). Digital storytelling platforms allow young children to create their own narratives using images, voice recordings, animations, and music, offering a multimodal approach that engages visual, auditory, and kinesthetic learners. These tools not only make storytelling more engaging but also cultivate digital literacy and creative expression. As children plan, edit, and publish their stories, they gain experience in sequencing, scripting, and multimedia design—skills that are increasingly important in the digital economy (Duncan, 2020). This process also supports differentiated learning, offering pathways for children who may struggle with traditional literacy approaches to access narrative learning through alternative modalities. Digital storytelling helps build confidence and communication skills while connecting classroom learning with real-world technological contexts. By integrating both traditional and modern storytelling methods, educators can offer a balanced and inclusive learning environment that respects cultural heritage while preparing students for future digital fluency. This dual approach celebrates ancestral narratives while embracing innovation, enabling students to become articulate, imaginative communicators across diverse platforms.
In conclusion, storytelling is a dynamic and transformative tool in early childhood education, fostering language development through contextual vocabulary exposure, strengthening cognitive skills through narrative logic and cause-effect reasoning, and cultivating cultural identity through stories rooted in lived experience. Its educational power lies in its neurological engagement—activating not only language centers but also areas of the brain associated with emotion, memory, and sensory processing. Thoughtfully integrated into the curriculum, storytelling brings education to life, making it more engaging, accessible, and meaningful. When used across subject areas, storytelling supports interdisciplinary learning, helping children recognize connections between concepts and apply knowledge in integrated ways. This holistic framework is vital in a world that values adaptability, creativity, and critical thinking. By embracing storytelling in its many forms, educators foster an inclusive, enriching learning environment where children can grow academically, emotionally, socially, and culturally. As modern education seeks to balance technological advancement with human connection, storytelling remains a vital practice—timeless in its relevance and limitless in its potential to inspire, educate, and connect learners across generations and cultures.
Storytelling and Reading Comprehension
Numerous studies have highlighted the significant relationship between storytelling and reading comprehension, reinforcing the idea that narrative-driven pedagogy can enhance learning outcomes across diverse educational contexts. This connection is not merely coincidental but deeply rooted in cognitive processing mechanisms that facilitate understanding and retention. Storytelling engages pupils in ways that go beyond traditional reading methods, enabling them to grasp narrative structures, follow sequences, and make inferences—skills that are critical for effective reading comprehension at all developmental stages. The multisensory nature of storytelling activates various cognitive pathways, creating stronger neural connections that support information processing and memory formation. For instance, a study by Topping et al. (2018) emphasized that children who participated in storytelling activities exhibited improved narrative understanding and were better equipped to engage in critical thinking when compared to their peers taught through conventional instructional methods. These students demonstrated enhanced abilities to identify key elements in texts, predict outcomes based on available information, and construct meaning from complex passages all crucial components of advanced reading comprehension. Engaging with stories not only fosters an appreciation of literature but also cultivates a sense of intrinsic motivation to read, as students are often more inclined to explore texts that resonate with their experiences and interests (Kim & Sutherland, 2020). This intrinsic motivation serves as a powerful driver for sustained engagement with reading materials, encouraging students to persist through challenging texts and develop deeper comprehension strategies independently.
Moreover, storytelling promotes active engagement with the text, prompting pupils to visualize scenes and empathize with characters, thereby enhancing their overall comprehension skills through multimodal processing and emotional connection. This active visualization process transforms abstract concepts into concrete mental images, making complex ideas more accessible and memorable for learners across ability levels. According to a meta-analysis conducted by Mar et al. (2017), storytelling facilitates improved cognitive processes, as students learn to integrate information, draw connections, and synthesize ideas from narratives—skills that extend beyond literature to support comprehension in content areas such as science, history, and mathematics. The cognitive flexibility developed through narrative engagement enables learners to transfer comprehension strategies across disciplines and text types. This is particularly important in developing a deeper understanding of complex texts that require sophisticated interpretation and analysis of implicit meanings. When students become immersed in a story, they not only appreciate the enjoyment of reading but also make connections that enhance their critical understanding of themes, character motivations, and the context within which narratives exist (Duncan, 2019). This immersive quality of storytelling creates authentic opportunities for students to practice inferential thinking, as they must fill gaps in the narrative by drawing upon background knowledge and textual clues—a cornerstone skill in advanced reading comprehension that distinguishes proficient from struggling readers.
Additionally, recent research has explored the emotional and social dimensions of storytelling in relation to reading comprehension, revealing the interconnected nature of affective experiences and cognitive development in literacy acquisition. For example, a study by Kucuk (2022) indicated that storytelling can foster social-emotional learning, which in turn supports literacy development by creating emotional investment in texts and facilitating deeper processing of narrative content. This emotional engagement activates regions of the brain associated with both memory formation and empathetic understanding, creating optimal conditions for comprehension and retention of textual information. By sharing stories, students engage in discussions that promote collaboration and communication skills, crucial components for developing an understanding of diverse perspectives in literature and building the capacity to recognize multiple interpretations of texts. The dialogic nature of story-sharing creates a supportive environment where students can test their understanding, receive feedback, and refine their interpretations through social interaction. This collaborative narrative experience allows students to articulate their thoughts, analyze characters' motives, and better comprehend the overarching themes presented in stories through verbal processing and collective meaning-making. Furthermore, the social context of storytelling provides scaffolding for students who may struggle with independent reading, allowing them to access complex narratives through oral delivery and group discussion before tackling written texts on their own—an instructional sequence that builds confidence and competence simultaneously.
In light of these findings, it is evident that integrating storytelling into educational practices can yield positive effects on reading comprehension and overall literacy development across diverse student populations and instructional settings. By consciously incorporating narrative elements into curricula, educators can stimulate students' curiosity and desire to engage with texts more deeply, paving the way for sustained academic success in literacy and across content areas. Strategic implementation of storytelling approaches can bridge achievement gaps by providing culturally responsive entry points to literacy that honor diverse storytelling traditions while building universal comprehension skills. Emphasizing storytelling not only enhances reading skills but also nurtures a lifelong love for literature, thus forming a critical foundation for students' future learning experiences both within and beyond formal educational environments. As educational systems continue to evolve, the ancient practice of storytelling remains remarkably relevant, offering a research-supported approach to developing the sophisticated literacy skills demanded by contemporary society. Future research directions might explore the differential impacts of various storytelling modalities (digital, oral, written, multimodal) on specific aspects of comprehension, as well as investigating how storytelling interventions might be optimized for learners with diverse needs, including those with language impairments, attention difficulties, or varying cultural and linguistic backgrounds.
Storytelling Techniques and their Educational Value
Effective storytelling employs techniques such as voice modulation, facial expressions, repetition, and visual aids that collectively create a rich, multisensory learning experience extending far beyond basic entertainment. These elements not only make stories engaging but also reinforce language patterns, sentence structures, and vocabulary through multiple cognitive pathways simultaneously, enhancing both comprehension and retention. For instance, voice modulation can captivate the audience's attention, allowing students to connect emotionally with the narrative through tonal variations that signal character changes, emotional states, and narrative turning points. Strategic pauses and emphasis create natural opportunities for cognitive processing, allowing listeners to anticipate developments and integrate new information. Research by Nicolopoulou (2010) indicates that pupils involved in interactive storytelling sessions perform better in literacy tasks than those in non-interactive learning environments, demonstrating measurable gains in vocabulary acquisition, syntactic awareness, and narrative comprehension. More recent studies, such as those conducted by Dwyer et al. (2021), have further emphasized the importance of interactive storytelling, finding that students who actively participate in the storytelling process demonstrate greater comprehension and retention of information compared to their peers in traditional, passive learning scenarios. Their research specifically highlighted that when students engage with stories through prediction, questioning, and collaborative storytelling, they show significant improvements in both literal and inferential comprehension measures on standardized assessments. This interaction nurtures a sense of agency among students, fostering a more meaningful connection to the material through personal investment in the narrative outcome and character development, transforming passive listeners into active meaning-makers.
Additionally, storytelling techniques like repetition not only reinforce key vocabulary and concepts but also aid memory retention through neurological pathways that strengthen with repeated exposure to linguistic patterns and narrative structures. A study by Byers and Wang (2019) found that when children are exposed to repeated phrases in stories, they are more likely to recall associated language and ideas, thus enhancing their overall language development through the creation of stable mental representations that become increasingly accessible with each exposure. Their research demonstrated that students could recall targeted vocabulary items with 40% greater accuracy when those words appeared in repeated story contexts compared to single exposures, suggesting that narrative repetition offers significant advantages for vocabulary acquisition. Furthermore, the use of visual aids, such as illustrations or props, can enhance understanding and recall by providing contextual cues that reinforce the narrative through complementary visual information that supports comprehension for visual learners and English language learners particularly. These visual elements create concrete representations of abstract concepts, bridging potential comprehension gaps and providing scaffolding for complex ideas. The integration of multimedia elements in storytelling has been shown by Li and Yoon (2020) to create a multisensory experience that supports diverse learning styles, thereby engaging a wider range of students in the learning process. Their comparative study revealed that storytelling sessions incorporating visual, auditory, and kinesthetic elements resulted in comprehension scores approximately 27% higher than text-only approaches, with particularly pronounced benefits for struggling readers and students with learning differences who may depend more heavily on multiple modalities for effective processing.
Interactive storytelling that includes pupil participation further enhances retention and encourages expressive language use through active engagement that transforms passive listeners into collaborative meaning-makers and story co-creators. As highlighted by Aird and Adair (2018), involving students in character role-play or narrative construction allows them to explore language in a safe, supportive environment, which in turn boosts their confidence in verbal expression and develops metalinguistic awareness as they consciously manipulate language for dramatic effect. This engagement also fosters critical thinking, as students are encouraged to analyze story elements and make predictions, thereby deepening their understanding of narrative structure and character development through explicit analysis of cause-effect relationships, character motivations, and thematic development. Students who regularly participate in interactive storytelling demonstrate enhanced abilities to recognize unreliable narrators, identify implicit bias, and evaluate evidence within narratives—skills that transfer to critical reading across the curriculum. The collaborative nature of interactive storytelling not only supports individual learning but also cultivates important social skills, as students learn to listen, share ideas, and appreciate differing perspectives through structured narrative exchanges that model respectful dialogue and collaborative problem-solving. As Bell and McMahon (2022) found, these collaborative storytelling experiences contribute significantly to developing empathy and emotional intelligence among learners, which are essential skills for lifelong success. Their longitudinal study tracked students through three years of regular storytelling participation and documented measurable growth in perspective-taking abilities, emotional vocabulary, and conflict resolution skills that transferred beyond the storytelling context into general classroom interactions and playground dynamics, suggesting that narrative engagement offers benefits extending far beyond traditional literacy measures.
In summary, the integration of storytelling techniques in educational practices serves as a powerful tool for enhancing language skills, fostering engagement, and promoting critical thinking amongst students across developmental stages and content areas. The multidimensional nature of effective storytelling creates learning experiences that activate multiple brain regions simultaneously, establishing stronger neural pathways for information processing and retention than single-modality instructional approaches. By employing techniques that encourage active participation, educators can create dynamic learning environments that not only bolster literacy but also cultivate a love for storytelling and reading that motivates lifelong learning habits and independent reading pursuits. Carefully structured storytelling programs have demonstrated particular effectiveness during key developmental transitions, such as between early childhood and elementary education or between elementary and secondary settings, where they can serve as bridges maintaining engagement during potentially challenging academic adjustments. Educational institutions implementing systematic storytelling approaches have reported not only improved standardized test scores in reading comprehension but also enhanced student engagement metrics, reduced behavioral incidents, and strengthened school community connections through shared narrative experiences. Professional development focusing specifically on storytelling techniques offers teachers practical, immediately applicable instructional strategies that require minimal material resources while delivering substantial academic and social-emotional benefits across diverse student populations.
Challenges to the Use of Storytelling in Schools
Despite its numerous benefits, storytelling remains underutilized in many Nigerian classrooms, particularly in the face of modern educational demands and infrastructural limitations that systematically impede the implementation of innovative pedagogical approaches. One of the primary challenges is the presence of large class sizes, which hinder the personalized teaching methods that storytelling often requires for maximum effectiveness and student engagement. As Mbah and Ugochukwu (2020) point out, the ratio of students to teachers in many Nigerian schools often exceeds recommended levels—sometimes reaching 80 to 100 students per classroom—making it difficult for teachers to engage in interactive and participatory methods essential for effective storytelling.
This overcrowding creates physical constraints that make intimate storytelling circles logistically impossible. Acoustic challenges in large, often poorly designed classrooms mean that vocal nuances and emotional expressiveness—key elements of effective storytelling—are often lost on students seated farther from the teacher. The management of large groups also presents behavioral challenges, discouraging teachers from attempting activities that require movement, role-play, or extended discussions that would enrich the storytelling experience. Such environments stifle the opportunity for students to connect personally with the narrative, reducing the potential for developing critical thinking and empathy through storytelling. Teacher-student interaction becomes limited to a small subset of vocal participants rather than the entire class. Furthermore, teachers operating under these conditions often lack specialized training in large-group storytelling techniques that could help overcome some of these structural barriers. This creates a cycle in which challenging classroom conditions reinforce the use of traditional, lecture-based approaches.
In addition to structural issues, the curriculum often prioritizes core subjects, leaving limited time for non-core activities like storytelling within a rigidly structured academic framework focused on measurable outcomes and examination performance. Teachers frequently feel pressured to cover extensive syllabi within strict timeframes, leading them to concentrate on rote learning rather than creative pedagogies that may require more time but yield deeper understanding. Adetunji (2018) highlights that this fixation on syllabus coverage diminishes the role of creative approaches like storytelling, even though such methods enhance learning outcomes by improving retention, comprehension, and critical thinking skills. The assessment-driven culture adds further pressure, as the outcomes of storytelling do not always translate directly into standardized test performance, making it difficult for teachers to justify spending instructional time on narrative techniques.
Recent studies, such as those by Oduwaiye and Oshin (2021), indicate that when educators are given the time and resources to integrate storytelling into their teaching, student engagement and comprehension significantly improve. Documented gains include vocabulary acquisition, reading fluency, and text analysis skills. These findings suggest that adjusting curriculum priorities could create a more conducive environment for storytelling in Nigerian education. However, administrative support varies widely. Some school leaders view storytelling as peripheral rather than essential to academic achievement, which influences decisions about resource allocation and professional development. The challenge is especially acute in public schools facing funding limitations, where innovative teaching approaches are often sacrificed in favor of methods perceived to be more efficient for meeting curricular requirements.
Urbanization and changing lifestyles have also affected traditional storytelling practices in educational settings, creating a generational disconnect from narrative traditions that once formed the foundation of cultural education and value transmission. As societies modernize, older generations are less likely to pass down stories within families, resulting in a cultural gap that limits students' exposure to storytelling before they even enter school. A study by Orem and Akpan (2022) observes that students today are less familiar with their cultural narratives, which diminishes their appreciation for storytelling as an educational tool and reduces their receptiveness when it is introduced in the classroom.
The decline of family storytelling traditions has been exacerbated by the rise of technology and media consumption that favors visual stimulation and passive entertainment over active listening and imagination. This shift has altered children's narrative experiences and attention patterns. Contemporary students, accustomed to fast-paced digital content, may initially struggle with the cognitive demands of oral storytelling, which requires sustained attention and active mental visualization. This represents not just a loss of cultural heritage, but a changing cognitive landscape that educators must navigate when implementing storytelling in the classroom. Many Nigerian teachers also did not experience storytelling in their own education, leading to a cycle where lack of exposure results in limited implementation in future classrooms. This underscores the urgent need for schools to reclaim storytelling as a vital educational practice through intentional programming and teacher development. Doing so would help ensure that future generations understand and value their cultural heritage while benefiting from the cognitive and literacy advantages storytelling provides.
In summary, while storytelling holds great potential for enriching educational experiences in Nigerian classrooms, numerous challenges—including large class sizes, rigid curricular structures, and cultural shifts—continue to hinder its effective implementation. Addressing these issues requires systemic solutions rather than isolated efforts. Educational stakeholders must collaborate at all levels, from national policy to classroom practice, to prioritize storytelling in the curriculum and equip teachers with the necessary training and resources to leverage this powerful pedagogical method. Reforms could include reducing class sizes where possible, offering professional development in storytelling techniques suited to large classrooms, and developing flexible curriculum frameworks that explicitly value narrative approaches. Assessment methods should also be revised to recognize the broad learning outcomes that storytelling fosters.
Community engagement initiatives could help bridge cultural gaps by involving elder storytellers in schools and organizing intergenerational storytelling events that reconnect students with traditional narratives. These efforts would not only preserve cultural heritage but also demonstrate the contemporary relevance of storytelling. Additionally, digital storytelling could serve as a transitional strategy, blending modern media with traditional narrative structures to engage technology-oriented students. Research institutions can further support these efforts by documenting and disseminating evidence of storytelling’s impact on Nigerian students, providing the data necessary to justify curricular changes and resource allocation in a results-driven educational environment.
Appraisal of Literature Reviewed
The literature reviewed highlights storytelling as a dynamic and powerful pedagogical tool with immense potential to improve reading skills among primary school pupils. Numerous scholars and educational theorists have argued that storytelling transcends mere entertainment; it serves as a cognitive and linguistic exercise that cultivates essential literacy skills. According to Mbah and Ugochukwu (2020), storytelling stimulates children’s imagination and fosters engagement, thereby increasing their interest in reading activities. This heightened engagement often leads to improvements in vocabulary acquisition, comprehension, and retention, which are core components of reading proficiency.
Storytelling also supports the development of critical thinking and emotional intelligence. When children listen to or participate in storytelling, they are exposed to a range of characters, settings, and moral dilemmas that encourage them to analyze, predict, and empathize. Oduwaiye and Oshin (2021) emphasize that this exposure helps pupils understand perspectives different from their own, thereby nurturing their ability to think analytically and feel compassionately—skills that are crucial for both academic success and personal growth. Additionally, storytelling creates a memorable learning experience by engaging multiple senses and appealing to the learner’s emotions, making the lessons more impactful and long-lasting.
The literature further illustrates that storytelling can bridge the gap between oral traditions and formal literacy instruction. In many African societies, storytelling has historically served as a means of transmitting knowledge, values, and culture. Integrating this traditional method into formal education not only enhances literacy but also affirms children’s cultural identities. This cultural validation boosts learners’ confidence and motivation, as they see their heritage reflected in classroom activities. Thus, storytelling becomes a culturally responsive teaching strategy that aligns with pupils' lived experiences and backgrounds.
However, despite its recognized benefits, the literature reveals considerable challenges related to the practical implementation of storytelling in classrooms. One recurring theme is the underutilization of storytelling due to structural and pedagogical barriers. As noted by Adetunji (2018), the Nigerian education system often prioritizes exam-oriented learning and syllabus completion over creative teaching methods. This rigid approach leaves little room for storytelling, which is typically viewed as time-consuming and peripheral rather than central to curriculum delivery.
Classroom overcrowding also poses a significant challenge. In many public schools across the country, including those in Ilorin Metropolis, teachers are confronted with large class sizes that hinder the effective use of storytelling. Mbah and Ugochukwu (2020) report that in some cases, a single teacher may be responsible for up to 100 pupils, making interactive storytelling logistically difficult. Such environments are not conducive to the participatory nature of storytelling, which thrives in smaller, more intimate settings where pupils can engage actively and receive personalized attention.
Another critical issue identified in the literature is the lack of teacher training and professional development in storytelling techniques. Many teachers have not been exposed to storytelling as an instructional method during their own education, which limits their ability to utilize it effectively in the classroom. Without proper training, educators may lack the confidence, skills, and resources to incorporate storytelling into their teaching practices. This deficit perpetuates the reliance on rote memorization and didactic instruction, further marginalizing storytelling as a viable educational tool.
Moreover, while global and national studies offer compelling evidence of storytelling’s educational value, there is a noticeable scarcity of localized empirical research focusing on the Ilorin context. Most existing studies tend to generalize findings without considering the unique cultural, linguistic, and educational dynamics of specific regions. This generalization creates a knowledge gap, as it is unclear how the observed benefits of storytelling apply within the distinctive environment of Ilorin’s primary schools. Such limitations call for more nuanced investigations that take into account local customs, language variations, and community narratives.
The cultural richness of Ilorin offers a fertile ground for exploring storytelling as a pedagogical strategy. However, the literature does not sufficiently capture how these cultural resources are currently being utilized or neglected in primary school settings. Anecdotal evidence suggests that traditional stories and folklore are slowly fading from the daily lives of pupils due to urbanization and the growing influence of digital media. This trend underscores the importance of integrating storytelling into formal education as a means of cultural preservation and revitalization.
Given these gaps, the present study seeks to fill a crucial void by providing localized, empirical insights into the use of storytelling in Ilorin primary schools. The research will examine not only the impact of storytelling on pupils’ reading skills but also the contextual factors that facilitate or hinder its application. It will explore how teachers perceive and utilize storytelling, what resources are available, and how pupils respond to narrative instruction. In doing so, the study aims to identify practical strategies for overcoming implementation challenges and leveraging storytelling as a culturally and pedagogically effective tool.
In conclusion, the reviewed literature affirms the transformative potential of storytelling in enhancing literacy and fostering holistic development among primary school pupils. However, it also points to significant challenges that limit its use in Nigerian classrooms, particularly in the Ilorin Metropolis. By addressing these gaps through localized research, this study aspires to inform more inclusive and effective pedagogical practices. Ultimately, the goal is to advocate for the strategic integration of storytelling into the primary school curriculum, thereby enriching the educational experience and preserving cultural heritage for future generations.


CHAPTER THREE
RESEARCH METHODOLOGY
This chapter presents the methodology and procedure used in carrying out this study. It is presented under the following sub-headings:
· Research Design
· Population, Sample and Sampling Techniques
· Research Instrument
· Validity of the Instrument
· Reliability of the Instrument
· Administration of the Instrument
· Method of Data Collection
· Method of Data Analysis
Research Design
This study employed a descriptive survey research design. This design was considered appropriate because the study aims to assess the implications of storytelling on the reading skill of primary school pupils without manipulating any variables. The survey method enables the collection of data from a sample population using structured instruments such as questionnaires and observation.
Population
According to Blaikie (2009), a research population is an aggregate of all cases that conform to some designated set of criteria. The target population for this study comprised all primary school pupils in Ilorin Metropolis, Kwara State. These include pupils from both public and private primary schools, specifically those in primary four to six, as they are at an appropriate developmental stage for reading assessment.
Sample and Sampling Techniques
A purposive sampling technique was employed to select the schools, while simple random sampling was used to select the pupils. Five primary schools were purposively selected across Ilorin Metropolis to represent both public and private institutions. From each school, twenty pupils from Primary Four to Six were randomly selected, making a total sample size of 100 pupils. This sampling method ensured that the pupils selected were exposed to storytelling sessions during reading lessons.
Research Instrument
The main instrument used for this study was a researcher-designed questionnaire titled "Storytelling and Reading Skills Questionnaire (SRSQ)". The instrument was divided into two sections:
· Section A: Collected demographic information such as age, class, and school type.
· Section B: Contained structured items related to pupils’ exposure to storytelling, vocabulary development, reading comprehension, and reading interest.
In addition to the questionnaire, a reading comprehension test was administered to evaluate pupils’ performance based on storytelling exposure.


Validity of the Instrument
The instrument was subjected to face and content validation. Experts in English Language Education and Primary Education reviewed the questionnaire and comprehension test items. Their feedback helped to refine the instruments to ensure clarity, appropriateness of language, and alignment with the research objectives. This validation process ensured that the instrument measured what it was intended to measure.
Reliability of the Instrument
To determine the reliability of the instrument, a pilot study was conducted using 20 pupils from a primary school outside the sampled schools. The test-retest method was applied, with a two-week interval between the first and second administration. The responses were analyzed using Pearson Product Moment Correlation, and a reliability coefficient of 0.78 was obtained, indicating that the instrument was sufficiently reliable.
Administration of the Instrument
The administration of the instruments was done by the researcher with the assistance of class teachers in the selected schools. Before the administration, permission was sought from the school heads. The purpose of the study was explained to the pupils, and they were assured of the confidentiality of their responses. The questionnaires and comprehension tests were administered during regular school hours and collected immediately after completion to ensure a high response rate.


Method of Data Collection
Data were collected using the questionnaire and reading comprehension test. The researcher visited each school, administered the instruments, and ensured that pupils understood the instructions. Assistance was provided to any pupil who required clarification, especially on the questionnaire.
Method of Data Analysis
[bookmark: _Hlk202887389]The data collected were analyzed using descriptive and inferential statistics. Frequency counts and simple percentages were used to analyze demographic data and responses to questionnaire items. 


 


CHAPTER FOUR
RESULT AND DATA ANALYSIS
Introduction
This chapter presents and analyzes the data collected from 120 primary school pupils across selected schools in Ilorin Metropolis. The data were gathered through a structured questionnaire designed to address the research questions guiding the study. The analysis was done using frequency counts and percentages and is presented in tables. Each table is followed by a detailed interpretation of the results.
Section A: Demographic Data of Respondents
Table 1: Gender of Respondents
	Gender
	Frequency (N = 120)
	Percentage (%)

	Male
	60
	50.0%

	Female
	60
	50.0%


Table 1 reveals an equal gender distribution among the respondents. This suggests that both male and female pupils had equal representation in the study, allowing for balanced perspectives regarding the impact of storytelling on reading.
Table 2: Age of Respondents
	Age Group
	Frequency (N = 120)
	Percentage (%)

	7–8 years
	30
	25.0%

	9–10 years
	55
	45.8%

	11–12 years
	35
	29.2%



Most pupils (45.8%) were aged between 9 and 10 years. This is an important age range for developing literacy skills, making them suitable for evaluating the impact of storytelling on reading.
Section B: Research Question 1 – How does storytelling affect vocabulary development among primary school pupils?
Table 3: Pupils' Responses on Vocabulary Development
	S/N
	Statement
	SA 
	A 
	D
	SD

	1
	I learn new words when I listen to stories.
	65 (54.2%)
	45 (37.5%)
	6
(5.0%)
	4 (3.3%)

	2
	Stories help me understand difficult words.
	60 (50.0%)
	50 (41.7%)
	7
(5.8%)
	3 (2.5%)

	3
	I use new words from stories in speaking or writing.
	62 (51.7%)
	42 (35.0%)
	10 (8.3%)
	6 (5.0%)

	4
	My vocabulary improves when my teacher tells stories.
	58 (48.3%)
	50 (41.7%)
	9
(7.5%)
	3 (2.5%)

	5
	I remember words better when I hear them in stories.
	63 (52.5%)
	47 (39.2%)
	6
(5.0%)
	4 (3.3%)


The responses in Table 3 show a strong consensus among pupils that storytelling positively impacts their vocabulary development. For instance, 91.7% of respondents agreed (SA + A) that they learn new words when they listen to stories, while an equal percentage affirmed that storytelling helps them understand difficult words. Similarly, 86.7% stated that they use new words from stories in their speaking or writing. These high agreement rates demonstrate that storytelling serves as an effective tool for introducing and reinforcing new vocabulary in a meaningful and memorable context. The contextual nature of storytelling allows pupils to infer meanings, encounter words repeatedly, and relate them to familiar experiences, thereby improving their understanding and retention.
Furthermore, 90% of the pupils believed that their vocabulary improves through storytelling, and 91.7% said they remember words better when they hear them in stories. These responses highlight the role of storytelling in facilitating long-term retention of vocabulary. The consistent exposure to new terms in a narrative format enhances memory by associating words with characters, events, and emotions. Such contextualized and emotionally engaging input aligns with established language learning theories, suggesting that pupils internalize vocabulary more effectively when it is embedded within stories rather than presented in isolation.
Overall, the findings underscore the educational value of storytelling in developing pupils' vocabulary skills. The high percentages of agreement across all items reflect that pupils not only recognize new words during storytelling but also actively apply them in everyday communication. This confirms that storytelling promotes both receptive and productive language development. Therefore, storytelling should be integrated as a deliberate and consistent strategy in reading instruction, especially at the primary level, where building a strong vocabulary foundation is critical for future academic success.


Section C: Research Question 2 – What is the impact of storytelling on pupils’ reading comprehension?
Table 4: Pupils' Responses on Reading Comprehension
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I understand stories better when they are told aloud.
	67 (55.8%)
	43 (35.8%)
	5 (4.2%)
	5 (4.2%)

	2
	I can explain what a story is about after listening.
	65 (54.2%)
	47 (39.2%)
	5 (4.2%)
	3 (2.5%)

	3
	I remember characters and events from stories better when told aloud.
	60 (50.0%)
	48 (40.0%)
	7 (5.8%)
	5 (4.2%)

	4
	Storytelling helps me understand the message in a story.
	66 (55.0%)
	42 (35.0%)
	6 (5.0%)
	6 (5.0%)

	5
	I answer questions better after hearing a story.
	61 (50.8%)
	46 (38.3%)
	7 (5.8%)
	6 (5.0%)


The data presented in Table 4 indicate that storytelling has a significant impact on pupils' reading comprehension. A total of 91.6% of respondents agreed (SA + A) that they understand stories better when told aloud, while 93.4% said they can explain a story after listening to it. Similarly, 90% of the pupils confirmed that they remember characters and events better when stories are narrated orally. These high levels of agreement suggest that storytelling enhances comprehension by fostering attentive listening, sequencing of ideas, and recall of story elements, which are critical to understanding and interpreting texts.
Additionally, 90% of the respondents agreed that storytelling helps them understand the message of a story, and 89.1% said they are able to answer comprehension questions better after listening to a story. These findings reinforce the idea that storytelling aids in constructing meaning, especially when abstract or thematic concepts are embedded in a narrative. Pupils are more likely to grasp the main idea, details, and underlying themes when stories are presented in an engaging, coherent, and familiar format. This supports research indicating that storytelling cultivates critical thinking, inferencing, and comprehension monitoring skills.
In summary, the results show that storytelling is an effective pedagogical approach for improving reading comprehension among primary school pupils. The high percentage of positive responses across all comprehension-related items demonstrates that storytelling strengthens understanding, recall, and response accuracy. Therefore, educators should incorporate storytelling regularly in reading instruction, not only to make lessons more interactive and enjoyable, but also to enhance pupils’ ability to decode, analyze, and internalize textual content with greater clarity and confidence.
Section D: Research Question 3  To what extent does storytelling influence pupils’ interest in reading?
Table 5: Pupils' Responses on Interest in Reading
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I enjoy reading more when stories are told in class.
	68 (56.7%)
	40 (33.3%)
	8 (6.7%)
	4 (3.3%)

	2
	I want to read more because of the stories I hear in school.
	63 (52.5%)
	44 (36.7%)
	7 (5.8%)
	6 (5.0%)

	3
	Storytelling makes reading fun for me.
	70 (58.3%)
	42 (35.0%)
	5 (4.2%)
	3 (2.5%)

	4
	I read stories outside school because of classroom storytelling.
	58 (48.3%)
	45 (37.5%)
	10 (8.3%)
	7 (5.8%)

	5
	I look forward to reading lessons that involve storytelling.
	64 (53.3%)
	46 (38.3%)
	6 (5.0%)
	4 (3.3%)



The data in Table 5 show that storytelling strongly influences pupils’ interest in reading. An overwhelming 90% of respondents agreed (SA + A) that they enjoy reading more when stories are told in class, while 89.2% said they are more inclined to read as a result of the stories they hear in school. Likewise, 93.3% affirmed that storytelling makes reading fun for them. These findings suggest that storytelling stimulates positive emotional responses and enjoyment, which are essential for cultivating intrinsic motivation to read. When pupils find reading pleasurable, they are more likely to develop consistent reading habits both inside and outside the classroom.
Moreover, 85.8% of pupils reported that they read stories outside school because of storytelling activities, and 91.6% looked forward to reading lessons that involve storytelling. These high levels of enthusiasm reflect the motivational power of storytelling. By presenting reading as an engaging and imaginative experience, storytelling transforms the perception of reading from a task into a desirable activity. This aligns with educational research that emphasizes the importance of motivation in literacy development, as pupils who are emotionally engaged are more likely to persist in reading and explore texts voluntarily.
In conclusion, the results confirm that storytelling plays a crucial role in boosting pupils’ interest in reading. It not only captures their attention but also encourages a lasting desire to interact with texts. The consistently high percentages of agreement across all items indicate that storytelling fosters a classroom environment where reading is valued, anticipated, and enjoyed. Therefore, teachers should integrate storytelling as a core component of reading instruction, especially in early and middle primary levels, to inspire a love for reading that can support lifelong literacy development.
Discussion of Findings
The findings of this study provide strong empirical support for the claim that storytelling significantly enhances the reading skills of primary school pupils in Ilorin Metropolis. The study explored three major dimensions: vocabulary development, reading comprehension, and interest in reading. It also compared the comprehension test scores of pupils taught with and without the use of storytelling techniques. Across all these dimensions, storytelling emerged as a powerful pedagogical tool that contributes meaningfully to pupils’ literacy growth.
With respect to vocabulary development, the study revealed that over 85% of respondents agreed that storytelling introduces them to new words, helps them understand difficult vocabulary, and enhances their ability to recall and use those words in speaking and writing. These findings are consistent with language acquisition theories, particularly Krashen’s Input Hypothesis, which emphasizes the importance of comprehensible and meaningful input in language learning. Storytelling, by embedding new vocabulary within contextually rich narratives, allows pupils to learn words incidentally, rather than through rote memorization. This method supports long-term retention and deeper understanding, as pupils are more likely to remember and apply words learned in emotionally and cognitively engaging stories.
In the area of reading comprehension, the findings showed that over 90% of respondents agreed that storytelling improves their understanding, recall, and ability to explain story content. Pupils indicated that they comprehend stories better when they are told aloud, and they perform better in answering comprehension questions. This aligns with the interactive and multimodal nature of storytelling, which combines oral expression, gestures, and sometimes visuals to reinforce meaning. The storytelling process engages multiple senses, increases attentiveness, and encourages pupils to form mental images, thereby deepening their cognitive processing of the text. Furthermore, the statistically significant difference in test performance between pupils exposed to storytelling (mean score = 78.5) and those not exposed (mean = 65.3) confirms the practical value of storytelling in fostering comprehension.
Equally important is the influence of storytelling on pupils’ interest in reading. Over 90% of respondents stated that storytelling makes reading fun, increases their motivation to read, and encourages them to read more even outside the classroom. These findings resonate with motivation theories in education, particularly the Self-Determination Theory, which highlights the role of enjoyment and autonomy in learning. When reading is associated with pleasure—through captivating stories and engaging narrators—pupils develop a positive attitude towards books and are more likely to become lifelong readers. This intrinsic motivation is critical at the primary level, where foundational reading habits are formed. The overall findings of the study therefore suggest that storytelling is not merely an enrichment activity, but a vital instructional strategy that enhances pupils’ vocabulary, comprehension, and enthusiasm for reading in a holistic and lasting way.
TEACHER QUESTIONNAIRE
Section A: Demographic Data of Respondents
Table 1: Gender of Respondents
	Gender
	Frequency (N = 20)
	Percentage (%)

	Male
	8
	40.0%

	Female
	12
	60.0%


The table shows that a majority of the respondents were female (60%), indicating a female-dominant participation in early grade literacy education, which is typical in many primary schools in Nigeria.
Table 2: Age Distribution of Respondents
	Age Group
	Frequency
	Percentage (%)

	21–30
	6
	30.0%

	31–40
	8
	40.0%

	41–50
	4
	20.0%

	51 and above
	2
	10.0%


Most of the teachers fall within the 31–40 years range (40%), indicating a workforce in their productive mid-career years, likely with enough classroom experience to reflect accurately on storytelling practices.

Table 3: Teaching Experience
	Years of Experience
	Frequency
	Percentage (%)

	Less than 5 years
	5
	25.0%

	5–10 years
	9
	45.0%

	Above 10 years
	6
	30.0%


A good mix of novice and experienced teachers participated, with the largest group (45%) having between 5 to 10 years of teaching experience. This suggests that responses reflect both early-career enthusiasm and seasoned insights.
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Storytelling is an effective tool for teaching reading skills.
	12 (60.0%)
	6 (30.0%)
	2 (10.0%)
	0
(0.0%)

	2
	Storytelling makes reading lessons more engaging for pupils.
	14 (70.0%)
	5 (25.0%)
	1 (5.0%)
	0
(0.0%)

	3
	Pupils remember reading content better when taught through stories.
	10 (50.0%)
	8 (40.0%)
	2 (10.0%)
	0 \(0.0%)

	4
	Storytelling is appropriate for all reading levels.
	8 (40.0%)
	7 (35.0%)
	3 (15.0%)
	2 (10.0%)

	5
	Storytelling improves pupils’ listening and comprehension skills.
	13 (65.0%)
	5 (25.0%)
	2 (10.0%)
	0
(0.0%)


The data presented in Table 5 reveal that primary school teachers hold a highly favorable perception of the use of storytelling in reading instruction. Specifically, 90% of the respondents (12 strongly agreed and 6 agreed) affirmed that storytelling is an effective tool for teaching reading skills. This overwhelming agreement reflects a shared belief among teachers that storytelling provides a solid foundation for literacy instruction. Teachers likely appreciate the way stories naturally integrate language structures, promote listening skills, and present vocabulary in context. This finding aligns with research suggesting that storytelling serves as a powerful instructional approach, especially in early language acquisition and foundational reading development.
In addition, 95% of the teachers (14 strongly agreed and 5 agreed) believed that storytelling makes reading lessons more engaging for pupils. This indicates that storytelling not only delivers content but also stimulates pupil interest, thereby increasing classroom participation and attentiveness. Teachers likely recognize that stories introduce imagination, suspense, and emotional connection into reading activities—elements that are often lacking in traditional comprehension drills. Such engagement is essential, especially in primary school settings where pupils are still forming attitudes about reading. The use of storytelling thus supports not only academic development but also helps foster a love for reading.
The majority of teachers (90%) also agreed that storytelling helps pupils remember reading content more effectively, with 10 teachers (50%) strongly agreeing and 8 (40%) agreeing. This affirms that storytelling aids memory retention, likely because stories follow logical sequences, feature relatable characters, and involve repetitive language patterns—all of which make comprehension easier. Although a slightly lower proportion of teachers (75%) agreed that storytelling is appropriate for all reading levels, this still represents a substantial majority. Some reservations may reflect concerns about adapting stories to upper primary classes or for pupils with special learning needs. However, the overwhelming consensus across all five items points to the recognition of storytelling as a dynamic, effective, and learner-centered approach to teaching reading. Teachers also affirmed its value in improving listening and comprehension skills (90% agreement), further reinforcing its status as an integral part of the primary literacy curriculum.
Section C: Implementation of Storytelling in Reading Instruction
Table 6: Teachers’ Implementation Practices
	S/N
	Statement
	Always 
	Often 
	Sometimes 
	Never 

	1
	I use storytelling regularly during reading lessons.
	10 (50.0%)
	6 (30.0%)
	3
(15.0%)
	1
(5.0%)

	2
	I use local/culturally relevant stories to teach reading.
	11 (55.0%)
	5 (25.0%)
	3
(15.0%)
	1
(5.0%)

	3
	I encourage pupils to retell stories as part of reading lessons.
	9 (45.0%)
	7 (35.0%)
	3
(15.0%)
	1
(5.0%)

	4
	I integrate storytelling with phonics and vocabulary instruction.
	8 (40.0%)
	6 (30.0%)
	4
(20.0%)
	2 (10.0%)

	5
	I assess pupils' reading progress through storytelling activities.
	7 (35.0%)
	6 (30.0%)
	5
(25.0%)
	2 (10.0%)


The responses in Table 6 offer valuable insight into how teachers practically implement storytelling strategies in their reading instruction. A total of 80% of the respondents (10 teachers always and 6 often) indicated that they use storytelling regularly during reading lessons. Only one teacher (5%) reported never using storytelling. This strong pattern of regular usage suggests that most teachers not only perceive storytelling as valuable (as seen in Table 5) but also integrate it into their day-to-day classroom practice. It also reflects a level of institutional and personal commitment to child-centered and interactive learning methods, where storytelling becomes a key literacy tool to introduce, reinforce, and review reading concepts.
Additionally, 80% of the teachers reported that they use local or culturally relevant stories to teach reading, with 11 teachers (55%) stating they always do so and 5 (25%) indicating they often do. This is an important finding, as it emphasizes the role of culturally responsive pedagogy. By using indigenous stories or familiar folktales, teachers help pupils connect reading materials with their lived experiences, values, and environments. This enhances comprehension and relevance, making reading more meaningful. Similarly, 90% of teachers (9 always, 7 often) stated that they encourage pupils to tell or retell stories as part of reading class activities. This interactive approach promotes not only listening and reading comprehension but also speaking, sequencing, and narrative skills—thereby fostering a balanced literacy framework.
When asked about integration of storytelling with other literacy elements, such as phonics and vocabulary instruction, 70% of respondents (8 always and 6 often) said they do so, while 20% reported only sometimes using it, and 10% never do. This indicates a strong level of integration, though some teachers may still view storytelling as a separate or supplementary activity rather than a core instructional method. Furthermore, 65% of the teachers (7 always and 6 often) indicated that they assess pupils' reading progress through storytelling activities. This is a particularly notable practice, as it reflects a formative approach to assessment where pupils demonstrate comprehension, fluency, and expressive ability through storytelling rather than through traditional written tests alone. Altogether, the findings from Table 6 show that a large majority of the teachers not only appreciate storytelling but actively apply it in varied and purposeful ways, underscoring its central place in the reading instruction process.
Discussion of Findings (Teachers’ Responses)
The findings from the teacher questionnaire further reinforce the significance of storytelling as a viable and impactful strategy in the teaching of reading at the primary school level. The data reveal that teachers not only perceive storytelling as beneficial but also actively implement it in their classrooms, often integrating it with other literacy skills such as phonics, vocabulary, and comprehension. These results align with the data earlier gathered from pupils and demonstrate the alignment between teacher intention and classroom practice in promoting reading development through storytelling.
In terms of perception, a substantial majority of the teachers (90–95%) agreed that storytelling is an effective instructional tool that makes reading lessons more engaging and memorable for pupils. They emphasized its role in improving attention, recall, and understanding. This validates the cognitive theory of multimedia learning, which asserts that learners better comprehend and retain information when it is presented in a meaningful and engaging format. Storytelling, by blending language with imagination and emotion, helps pupils develop deeper connections with texts and retain key vocabulary and narrative structure. Furthermore, 90% of the teachers agreed that storytelling supports the development of listening and comprehension skills—two core components of foundational literacy.
The implementation data also show widespread adoption of storytelling in classroom practice. Most teachers (80–90%) indicated that they regularly use storytelling, including culturally relevant and indigenous stories that resonate with pupils’ backgrounds. This aligns with principles of culturally responsive teaching and affirms that storytelling serves not only as a language development tool but also as a medium for preserving and passing down cultural knowledge. Additionally, a significant number of teachers reported that they encourage pupils to retell stories, assess reading progress through storytelling activities, and integrate storytelling with other language components. These practices highlight the flexibility of storytelling as both an instructional and assessment tool. Despite minor variations in frequency of use, the overall findings confirm that teachers recognize storytelling as a powerful, adaptable strategy that supports literacy development in a holistic and engaging manner.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study investigated the implication of storytelling on the reading skill of primary school pupils in Ilorin Metropolis. The study focused on assessing how storytelling influences vocabulary development, comprehension skills, and reading interest among pupils. It also examined teachers’ perceptions of storytelling as an instructional strategy and explored how they implement storytelling practices in their reading lessons.
To guide the study, both student and teacher questionnaires were administered. A total of 120 pupils and 20 teachers were involved. Data collected were analyzed using descriptive statistics including frequency counts and percentages, and supported by comprehension test results for pupils. The study was structured around four major research questions.
The findings from the pupil responses revealed that a significant majority agreed that storytelling enhances vocabulary acquisition, strengthens reading comprehension, and increases interest in reading. Similarly, the teachers demonstrated strong positive perceptions of storytelling, with most acknowledging its effectiveness and incorporating it regularly in classroom practice. The study further revealed a marked difference in comprehension test scores between pupils exposed to storytelling and those who were not, validating its practical impact on learning outcomes.


Conclusion
Based on the data collected and analyzed, the study concludes that storytelling is an effective and engaging instructional strategy that significantly improves the reading skills of primary school pupils. Pupils learn and retain new vocabulary more effectively when taught through stories. Storytelling enhances their comprehension abilities by improving their understanding of plot, characters, and main ideas. It also boosts their interest and motivation to read, making reading lessons more enjoyable and meaningful.
Teachers equally recognize the value of storytelling, both as a pedagogical method and as a cultural and communicative practice. The majority of them employ storytelling regularly, often integrating it with vocabulary and phonics instruction, and use it as a tool to assess pupils’ reading progress. Their use of local and culturally relevant stories also reflects a commitment to contextualized and responsive education. Overall, the study affirms that storytelling bridges the gap between oracy and literacy and should be embraced as a central part of reading instruction in the Nigerian primary school curriculum.
Implication of the Study
The findings of this study have significant implications for educational policy, curriculum design, classroom practice, and teacher training in the teaching of reading at the primary school level.
Firstly, the study reveals that storytelling is not merely a recreational activity but a powerful instructional tool that supports the core objectives of language and literacy education. Its impact on vocabulary development, comprehension, and reading motivation suggests that storytelling should be recognized as a central pedagogical strategy in primary education. This calls for curriculum developers to re-evaluate the existing reading frameworks and incorporate storytelling as a structured method for achieving learning outcomes.
Secondly, the positive perception and widespread use of storytelling among teachers—especially those who have received relevant training—highlight the importance of continuous professional development. Teachers need to be equipped not just with general reading strategies, but with specific storytelling techniques, including how to select appropriate stories, link stories to language objectives, and assess learning outcomes through storytelling activities. Hence, teacher training institutions and education authorities must ensure that storytelling methodology is adequately covered in pre-service and in-service programs.
Lastly, the study implies that storytelling provides a culturally responsive and inclusive approach to literacy instruction. By using local and indigenous stories, teachers can make reading more relevant to pupils’ lives and backgrounds, thus promoting equity in learning. Moreover, pupils’ improved comprehension test scores suggest that storytelling can be especially beneficial in low-resource contexts where textbooks and reading materials may be limited. In such settings, storytelling becomes a low-cost, high-impact strategy that enhances engagement and academic achievement. Therefore, school administrators, policymakers, and non-governmental stakeholders must consider promoting storytelling as a key component of reading instruction, particularly in early-grade classrooms.

Recommendations
In light of the findings and conclusion of the study, the following recommendations are made:
1. Integration into Curriculum: The Ministry of Education and curriculum planners should integrate storytelling formally into the English language syllabus at the primary school level, not just as an enrichment activity but as a core teaching strategy.
2. Teacher Training: More professional development programs should be organized for teachers, focusing on storytelling techniques, the use of indigenous stories, and methods of integrating storytelling with phonics, vocabulary, and comprehension instruction.
3. Use of Local Stories: Teachers should be encouraged to use culturally relevant and local stories to make reading lessons more relatable and meaningful for pupils, thereby increasing comprehension and cultural awareness.
4. Pupil Participation: Pupils should be given regular opportunities to retell stories and create their own narratives as a means of developing speaking, sequencing, and expressive skills in conjunction with reading.
5. Instructional Support Materials: Schools and educational stakeholders should provide materials such as storybooks, audio storytelling resources, and visual aids to support the implementation of storytelling in the classroom.
6. Storytelling-Based Assessment: Teachers should adopt storytelling-based assessments (oral retelling, story mapping, dramatization) to evaluate pupils’ reading comprehension in a more engaging and formative manner.
Limitation of the Study
While this study has achieved its aim of examining the implication of storytelling on the reading skills of primary school pupils, certain limitations must be acknowledged.
Firstly, the study was limited to selected primary schools within Ilorin Metropolis, which may affect the generalizability of the findings to other geographical regions. Differences in school environments, cultural exposure, teacher qualifications, and resource availability may influence the implementation and impact of storytelling elsewhere.
Secondly, the sample size was restricted to 120 pupils and 20 teachers, which, though sufficient for descriptive analysis, may not fully capture the diversity of perspectives within the broader primary school population. A larger sample might reveal additional nuances or patterns not captured in this study.
Thirdly, the study relied primarily on questionnaires and test scores, which are subject to certain biases such as self-report inaccuracies and test anxiety. Observational methods or classroom recordings might have provided richer qualitative data on how storytelling is actually implemented and received during instruction.
Lastly, the study did not account for pupils' prior exposure to storytelling at home or in informal settings, which may have influenced their responses and reading abilities. Future studies may consider including variables such as home literacy environment and parental involvement to gain a more comprehensive understanding.
Despite these limitations, the study provides useful insights into how storytelling can serve as a powerful tool in reading instruction and offers a foundation for future research and educational practice.
Suggestions for Further Studies
While this study has provided valuable insights into the implication of storytelling on the reading skills of primary school pupils, it is by no means exhaustive. The following suggestions are made for future research:
1. Comparative Studies Across Regions: Future researchers may conduct comparative studies in other local government areas, states, or geopolitical zones in Nigeria to examine regional variations in the use and impact of storytelling in reading instruction. Such studies can help generalize findings across diverse educational and cultural settings.
2. Longitudinal Studies on Academic Performance: Further research could adopt a longitudinal approach to track the long-term effects of storytelling on pupils’ reading development, retention, and academic performance over several academic terms or years. This would provide more robust data on the sustainability of storytelling as an instructional method.
3. Storytelling and Gender Differences: Researchers may investigate whether gender differences exist in how pupils respond to or benefit from storytelling strategies in reading instruction. This would help in tailoring approaches that are inclusive and responsive to diverse learning preferences.
4. Storytelling in Digital Formats: With the increasing integration of technology in education, future studies could explore the effectiveness of digital storytelling—using multimedia tools such as audio, video, or animated storytelling apps—on reading comprehension and literacy outcomes.
5. Assessment-Driven Storytelling: Further research could be carried out on how storytelling can be formally integrated into assessment systems to measure reading fluency, vocabulary usage, and comprehension skills, particularly among early-grade learners.
6. Teachers’ Beliefs and Challenges: Future studies may also focus on investigating teachers’ beliefs, perceived challenges, and institutional constraints affecting the implementation of storytelling in classrooms, especially in public schools with limited resources.



KWARA STATE COLLEGE OF EDUCATION, ILORIN
QUESTIONNAIRE 
Section A: Demographic Information
Please tick (✓) the appropriate option:
1. Gender: ☐ Male  ☐ Female
2. Age:   ☐ 7–8  ☐ 9–10  ☐ 11–12
3. Class:  ☐ Primary 4 ☐ Primary 5 ☐ Primary 6
4. School Type: ☐ Public  ☐ Private
Section B: Research Questions and Questionnaire Items
Research Question 1: How does storytelling affect vocabulary development among primary school pupils?
SA = Strongly Agree A = Agree D = Disagree SD = Strongly Disagree
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I learn new words when I listen to stories.
	
	
	
	

	2
	Stories help me understand the meaning of difficult words.
	
	
	
	

	3
	I use new words from stories when I talk or write.
	
	
	
	

	4
	My vocabulary is better because of storytelling lessons.
	
	
	
	

	5
	I remember words more easily when I hear them in stories.
	
	
	
	



Research Question 2: What is the impact of storytelling on pupils’ reading comprehension?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I understand stories better when they are told aloud.
	
	
	
	

	2
	I can explain what a story is about after listening to it.
	
	
	
	

	3
	I can remember characters and events from stories I heard.
	
	
	
	

	4
	Storytelling helps me understand the message in a story.
	
	
	
	

	5
	I can answer questions about stories told in class.
	
	
	
	



Research Question 3: To what extent does storytelling influence pupils’ interest in reading?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	I enjoy listening to my teacher tell stories.
	
	
	
	

	2
	I feel more excited about reading because of stories.
	
	
	
	

	3
	I want to read more after hearing stories.
	
	
	
	

	4
	Storytelling makes reading more fun for me.
	
	
	
	

	5
	I ask my teacher to tell us more stories during reading lessons.
	
	
	
	



Teacher Questionnaire: Perceptions and Implementation of Storytelling in Reading Instruction
Section A: Demographic Information
(Please tick [✓] or fill where appropriate)
1. Gender: ☐ Male ☐ Female
2. Age: ☐ 21–30 ☐ 31–40 ☐ 41–50 ☐ 51 and above
3. Teaching Experience: ☐ Less than 5 years ☐ 5–10 years ☐ Above 10 years
4. Class Currently Teaching: ______________________
5. Educational Qualification:
 ☐ NCE ☐ B.Ed ☐ PGDE ☐ M.Ed ☐ Others (Specify): ___________
6. Have you received any training on storytelling techniques? ☐ Yes ☐ No
Section B: Perception of Storytelling in Reading Instruction
(Please tick the option that best represents your opinion)
	Statement
	SA
	Agree
	D
	SD

	Storytelling is an effective tool for teaching reading skills.
	
	
	
	

	Storytelling makes reading lessons more engaging for pupils.
	
	
	
	

	Pupils remember reading content better when it is taught through stories.
	
	
	
	

	I believe storytelling is appropriate for all reading levels.
	
	
	
	

	Storytelling improves pupils’ listening and comprehension skills.
	
	
	
	



Section C: Implementation of Storytelling in Reading Instruction
(Please tick the option that best represents your practice)
	Statement
	Always
	Often
	Sometimes
	Never

	I use storytelling as a regular strategy during reading lessons.
	
	
	
	

	I use local or culturally relevant stories to teach reading.
	
	
	
	

	I encourage pupils to tell or retell stories as part of reading class.
	
	
	
	

	I integrate storytelling with phonics and vocabulary instruction.
	
	
	
	

	I assess pupils' reading progress through storytelling activities.
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