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ABSTRACT
This study examined the influence of parents’ home background on the English academic performance of junior secondary school students in Ilorin Metropolis, Kwara State. The objectives were to investigate the roles of parental education, income, motivation, and marital status in shaping students’ English language outcomes. A descriptive survey design was employed, and the sample consisted of one hundred (100) students purposively selected from ten (10) junior secondary schools across JSS1, JSS2, and JSS3 levels. Data were collected using a structured questionnaire validated by experts in English education and research methodology. The reliability of the instrument was confirmed using the test–retest method, yielding a Cronbach’s Alpha coefficient of 0.82. Descriptive statistics (frequencies and percentages) and inferential statistics (Pearson Product-Moment Correlation Coefficient) were used to analyze the data with the aid of SPSS version 25. Findings revealed that parental background significantly influenced students’ English academic performance. Specifically, parental education enhanced students’ ability to complete assignments and develop reading habits; parental income provided access to learning resources; parental motivation and involvement fostered discipline and language use at home; while marital stability created a supportive environment conducive to learning. All variables of parental background—education, income, motivation, and marital status—showed a significant positive correlation with students’ English performance. The study concluded that parental background is a crucial determinant of students’ achievement in English language at the junior secondary school level. It recommended that schools strengthen parental engagement through workshops and literacy programs, teachers provide guidance tailored to students’ home contexts, parents adopt supportive and motivating practices, and government address socio-economic disparities by improving access to resources for disadvantaged families.
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CHAPTER ONE
INTRODUCTION
Background of the Study
The academic performance of students, especially in the English language at the junior secondary school level, is not only a pointer to the effectiveness or otherwise of schools but also a major determinant of the future of youths in particular and the nation in general (Aremu & Osonwa, as cited in Ewumi, 2012). Adeyemo (2001) opined that the major goal of the school is to work towards the attainment of academic excellence by students. According to him, although the school may have other peripheral objectives, excellent performance in English language, which is both a subject and a medium of instruction, remains central to educational progress. Unfortunately, the quality of English education in Nigeria is threatened because students are witnessing unprecedented mass failure in both internal and external examinations.
According to Ajila and Olutola (2002), the May/June 2006 WAEC results revealed that only 25% of the total number of students that sat for the examinations had five credits and above, including English and Mathematics, indicating that 75% of the candidates failed. English language is compulsory for further education and employment, hence poor performance in it poses serious challenges. A general review of the situation reveals that there is a growing gap, and the question is, who is to be blamed for this poor academic performance in English?
Academic adjustment is relevant for students’ success in school, and in the case of English language, it is crucial since the subject forms the foundation for learning across disciplines. Students who are academically adjusted value what they are learning, actively participate in class activities, and perform well in English. Unfortunately, many students in junior secondary schools experience problems in adjusting academically, which manifests in poor English performance, truancy, limited vocabulary, and low communication skills.
Families in general, and parents in particular, have often been deemed the most important support system available to the child. The strongest factor in modelling a child’s learning abilities is the home. Coleman (1997) proposed that family influence can be separated into components such as economic, human, and social capital. Hence, a parent’s status correlates with academic achievements of their children at secondary level. Ibalaoro (2012) indicated that parental status is based on family income, parental educational level, and parental occupation. These components greatly influence English learning as they determine access to textbooks, exposure to English usage, and encouragement at home.
Furthermore, Kainuwa and Yusuf (2013) stated that the home environment and family processes provide a network of physical, social, and intellectual forces which affect children. For example, a parent’s educational level influences their involvement in their child’s English homework, while income level affects the availability of reading materials. It is against this background that this study was undertaken to investigate the influence of parents’ home background on English academic performance of junior secondary school students in Ilorin, Nigeria.
Parents play vital roles in the life of a child. Parental involvement in English learning includes supervising reading at home, providing learning resources, speaking English, helping with homework, attending school functions, and encouraging communication in English. When schools and families work together to support learning, children tend to succeed not just in school but also in life. Research has shown that the most accurate prediction of a student's performance in school is not income or social status, but the extent to which parents create a home environment that supports learning and express high expectations for their children's achievement and future careers.
Academic achievement in English is directly related to students’ growth in literacy, comprehension, writing, and communication. Proficiency in English gives children opportunities to develop talents, improve grades, and prepare for future academic challenges. However, parents of different socio-economic classes often exhibit varying levels of involvement in English learning. While some provide abundant resources and motivation, others may not due to financial or educational constraints. These differences in parental background significantly influence students’ performance in English.
Statement of the Problem
The persistent poor performance of students in English language examinations has been a source of concern for educators, parents, and policymakers in Nigeria. Despite government efforts to improve the quality of education, mass failure in English continues to threaten students’ educational progress. In Ilorin, many junior secondary school students face challenges such as lack of parental support, limited home exposure to English, and inadequate learning resources. Parental background, including education, income, occupation, and marital status, may account for these challenges. Hence, this study seeks to investigate the influence of parents’ home background on the English academic performance of junior secondary school students in Ilorin, Nigeria.
Purpose of the Study
The main purpose of this study is to investigate the influence of parents’ home background on the English academic performance of junior secondary school students in Ilorin, Nigeria. Specifically, the study aims to:
1. Examine the role of parental educational level in students’ performance in English.
2. Determine the influence of parental income on students’ English performance.
3. Investigate the effect of parental motivation and involvement in students’ English achievement.
4. Identify the influence of parental marital status on English performance among students.
Research Questions
The following research questions will be raised and answered in this study:
1. What is the level of parental background among junior secondary school students in Ilorin, Nigeria?
2. What is the level of English academic performance among junior secondary school students in Ilorin, Nigeria?
3. What is the relationship between parental educational level and students’ performance in English?
4. To what extent does parental income affect students’ English academic performance?
5. What influence does parental motivation and involvement have on students’ English performance?
Research Hypotheses
The following research hypotheses were formulated to guide this study:
Ho1: There is no significant relationship between parental background and students’ English academic performance in Ilorin, Nigeria.
Ho2: There is no significant relationship between parental educational level and students’ English academic performance in Ilorin, Nigeria.
Ho3: There is no significant relationship between parental income level and students’ English academic performance in Ilorin, Nigeria.
Ho4: There is no significant relationship between parental motivation and students’ English academic performance in Ilorin, Nigeria.
Ho5: There is no significant relationship between parental marital status and students’ English academic performance in Ilorin, Nigeria.
Significance of the Study
The findings of this study will highlight the extent to which parents’ home background influences English performance in junior secondary schools in Ilorin. The study will be significant to:
· Parents: It will enlighten them on the importance of providing adequate support for their children’s English learning at home.
· Teachers: It will help teachers understand the influence of home background on students’ performance and tailor interventions accordingly.
· Government and Policy Makers: It will guide educational stakeholders in designing policies that address the gaps caused by socio-economic differences in students’ home backgrounds.
· Researchers: It will provide a useful reference for further research on parental involvement and students’ performance in English.


Scope of the Study
This study focuses on the influence of parents’ home background on the English academic performance of junior secondary school students in Ilorin, Nigeria. The study covers selected junior secondary schools in Ilorin Metropolis. Parental background is examined through variables such as education, income, motivation, and marital status. The focus on English language distinguishes the study from general academic performance.
Definition of Terms
Parent: The father or mother of a child.
Home Background: The social, educational, and economic circumstances of the family into which a child is born.
Parental Status: A parent’s educational level, occupation, income, and marital condition.
English Academic Performance: The level of achievement of students in English language, measured through test scores, grades, and communication skills.
Motivation: The encouragement and support parents give to promote their children’s learning of English.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter reviews existing literature relevant to the study. The review is organized under the following subheadings: conceptual framework, theoretical framework, empirical studies, and summary of literature reviewed.
Concept of Parents’ Home Background
Parents’ home background refers to the social, economic, and educational circumstances within a family that directly and indirectly shape the learning experiences of children. It encompasses factors such as parental education, income, occupation, marital status, and the level of parental involvement in a child’s academic journey (Coleman, 1997). Researchers and educators widely acknowledge parental background as a critical determinant of students’ academic success because it forms the immediate context where values, attitudes, and learning behaviors are cultivated. A supportive home environment provides children with adequate learning resources, emotional stability, and the necessary encouragement to thrive academically, while an unfavorable background may limit opportunities for achievement.
Parental Education: The educational attainment of parents significantly influences children’s learning patterns, comprehension skills, and overall academic performance. Adeyemo (2001) observed that children of educated parents often perform better in school because such parents are able to assist with homework, model effective study habits, and create intellectually stimulating environments that promote curiosity and critical thinking. Educated parents are also more likely to value formal education and communicate its importance to their children, thereby instilling motivation and positive attitudes toward learning. This intellectual capital is transferred from parent to child, giving the child an academic advantage over peers from less educated homes.
Parental Income: Family income plays a vital role in shaping access to educational resources. Higher-income families are able to provide essential learning tools such as textbooks, private tuition, internet facilities, and technology devices that enhance study and improve performance (Ibalaoro, 2012). They can also afford better nutrition and healthcare, which contribute to improved concentration and learning capacity. Conversely, children from low-income families may lack adequate study materials, suffer interruptions in schooling, or experience stress due to financial insecurity, all of which negatively affect academic outcomes. Thus, economic well-being is closely tied to academic performance.
Parental Occupation: The type of occupation parents engage in influences not only the family’s financial stability but also the time, energy, and attention parents can devote to their children’s education. Occupations that demand long working hours, frequent travel, or physically demanding labor often reduce the level of parental supervision and academic support available at home. On the other hand, parents with flexible work schedules or professions that value education tend to be more involved in their children’s learning. This involvement may include supervising homework, attending school functions, and engaging in meaningful discussions that encourage academic growth.
Marital Status: The structure of the family, particularly the marital stability of parents, also plays a significant role in shaping students’ academic outcomes. Kainuwa and Yusuf (2013) emphasize that children from stable two-parent households benefit from a supportive home environment characterized by shared responsibilities, emotional balance, and consistent guidance. Such an environment reduces stress and distraction, enabling students to concentrate more effectively on their studies. Conversely, children from single-parent or unstable households may face challenges such as reduced financial capacity, limited supervision, or emotional strain, all of which can hinder academic performance.
In essence, parents’ home background encompasses the combined effect of educational attainment, economic resources, occupational commitments, and family stability. These factors interact to either promote or hinder the academic performance of students. A positive and supportive background provides children with the intellectual, emotional, and material foundation necessary for academic excellence, while a disadvantaged background may create barriers to effective learning.
Concept of English Academic Performance
English academic performance refers to the extent of achievement demonstrated by students in learning English language, particularly in key domains such as reading, writing, listening, speaking, comprehension, and overall communicative competence. It reflects how effectively learners are able to acquire, process, and apply the language in both academic and social contexts. Performance in English is commonly assessed through test scores, grades, classroom participation, oral presentations, assignment completion, and the ability to use the language in real-life situations (Ajila & Olutola, 2002; Ugwuegbulam, 2021). In Nigeria, English academic performance is particularly significant because English is not just another subject but also the official medium of instruction across the educational system.
The centrality of English in Nigeria’s education system means that proficiency in the language is a prerequisite for advancement in schooling and access to future career opportunities. As noted by Adeyemi (2020), English proficiency determines students’ success not only in language-related subjects but also in core areas such as Mathematics, Science, and Social Studies. A student who struggles with English comprehension may find it difficult to interpret examination questions, follow classroom instructions, or express knowledge effectively, even when they understand the subject matter. This positions English as both a foundational subject and a gatekeeper to overall academic achievement.
Research consistently shows that students with higher English proficiency perform better across disciplines. Rea-Dickins (2018) emphasized that proficiency in English is positively correlated with problem-solving skills, critical thinking, and general scholastic performance. In multilingual contexts such as Nigeria, English serves as a bridge language that enables learners to access knowledge in diverse subject areas. Thus, English academic performance extends beyond literacy and communication—it becomes a determinant of educational equity and mobility.
Several factors contribute to students’ English academic performance. Quality of teaching remains a primary determinant; effective pedagogy that integrates communicative approaches, student-centered learning, and formative assessment fosters stronger performance. According to Chukwuma and Okorie (2019), the availability of learning materials, such as textbooks, digital resources, and language laboratories, also significantly impacts achievement. Without sufficient exposure to authentic English language input, students may struggle to master grammar, vocabulary, and comprehension. This suggests that both instructional quality and resource availability are critical in shaping outcomes.
Personal study habits and learner motivation further influence English performance. Students who engage in regular reading, practice writing, and participate actively in classroom activities are more likely to develop proficiency. Dörnyei and Ushioda (2021) highlight that motivation, both intrinsic and extrinsic, is one of the strongest predictors of success in second-language learning. Learners who perceive English as essential for their future academic and professional goals tend to invest more effort, which leads to improved academic outcomes.
Parental background plays a complementary role in reinforcing English performance. Students from homes where English is valued, practiced, and supported are more likely to excel. Educated parents often provide guidance, supervision, and resources that foster better learning habits. Recent findings by Wilder (2014) and Jeynes (2016) confirm that parental involvement—such as monitoring homework, encouraging reading, and motivating children—positively correlates with higher achievement in English. Conversely, children from disadvantaged or low-literacy homes may lack exposure to English outside the classroom, which limits their development of communicative competence.
Socio-economic status also intersects with English performance. Families with higher incomes are more likely to provide textbooks, internet access, and opportunities for academic enrichment, while those from low-income households may struggle to support learning adequately. OECD (2019) reported that socio-economic disparities strongly shape literacy performance across countries, with English proficiency often reflecting broader inequalities in access to resources. This finding reinforces the need for school and policy interventions to support students from disadvantaged backgrounds.
English academic performance is not only a measure of linguistic ability but also an indicator of students’ overall academic readiness and potential in a knowledge-driven society. Its importance lies in its dual role: as a subject of study and as the medium through which all other subjects are taught. Factors such as quality of teaching, learning resources, personal study habits, parental background, and socio-economic status all interact to determine outcomes. As Adeyemi (2020) notes, improving English performance requires a multi-faceted approach that integrates school-based strategies with family and community support. This underscores the importance of continued research into the factors influencing English achievement, particularly in contexts like Nigeria, where English proficiency remains central to academic and professional success.
Parental Involvement and Academic Achievement
Parental involvement has long been recognized as one of the strongest predictors of students’ academic success. It goes beyond simply providing for children’s basic needs and extends to active participation in their learning process. This includes supervising homework, encouraging a culture of reading, communicating regularly with teachers, providing necessary learning materials, and attending school activities such as parent–teacher meetings. Fan and Chen (2001) found a consistent and positive relationship between parental involvement and students’ academic performance across different subjects. More recent studies confirm this finding, with Jeynes (2016) and Hill and Tyson (2009) showing that students whose parents are actively engaged in their education perform better academically, have stronger motivation, and develop more positive attitudes toward school.
One important dimension of parental involvement is motivation. Parents who set high academic expectations and reinforce the value of education foster stronger self-efficacy in children. This confidence translates into resilience and persistence in overcoming academic challenges. Research by Wilder (2014) underscores that parental encouragement and belief in a child’s ability to succeed are powerful predictors of achievement. Similarly, Castro et al. (2015) reported that students who receive motivation from their parents are more likely to develop good study habits, sustain interest in schoolwork, and perform better in literacy and language-related subjects such as English. On the other hand, children whose parents fail to provide encouragement often experience low self-esteem and weak academic adjustment (Coleman, 1997).
The quality of parental involvement is just as important as the quantity. Epstein (2018) argues that supportive involvement—such as guidance, open communication, and positive reinforcement—promotes learning far more effectively than controlling or authoritarian approaches, which may create unnecessary pressure and anxiety in students. For example, parents who encourage their children to read, write, and communicate in English at home create a nurturing environment that complements formal classroom instruction. Such practices not only boost academic performance but also build confidence in language use, which is essential in contexts like Nigeria where English serves as both a subject and the medium of instruction.
Recent research also emphasizes the role of home–school collaboration. Goodall and Montgomery (2014) highlight that effective partnerships between parents and schools lead to better academic outcomes because they align home-based support with classroom learning objectives. In the Nigerian context, parental involvement in English education may include helping children with assignments, providing English-language materials at home, and engaging in regular dialogue with teachers about students’ progress. This strengthens accountability and ensures consistency in academic expectations between the home and the school.
Socio-economic status (SES) often shapes the extent and nature of parental involvement. Parents from higher SES backgrounds tend to have more resources and time to engage with their children’s education, while those from disadvantaged backgrounds may struggle due to work demands or lack of educational experience. According to Hornby and Blackwell (2018), even when low-income parents face barriers to direct involvement, schools can empower them by providing strategies to support learning in meaningful ways. This suggests that schools need to adapt involvement practices to the realities of different family backgrounds to ensure inclusivity.
Technology has also expanded the avenues for parental involvement. With digital platforms and online resources, parents can now monitor their children’s academic progress, communicate with teachers, and provide additional learning materials more easily. According to Lau et al. (2021), the use of digital communication between schools and parents has been shown to improve parental engagement and student outcomes. In the case of English learning, parents can utilize online storybooks, literacy apps, and educational videos to supplement traditional study practices, creating richer opportunities for language development.
Cultural values also influence the style and extent of parental involvement. In African and particularly Nigerian societies, education is often viewed as a collective family responsibility, where extended family members also contribute to students’ academic development. Okeke (2020) notes that culturally embedded practices, such as storytelling and oral traditions, can complement English learning by building foundational literacy skills. Integrating these practices with formal academic support from parents enhances both cultural identity and language proficiency.
In conclusion, parental involvement remains a central factor in shaping students’ academic performance. Activities such as supervising homework, providing motivation, and fostering literacy practices at home directly improve academic achievement, particularly in English. The effectiveness of involvement depends on the quality of support provided, with encouragement, communication, and collaborative engagement proving more beneficial than authoritarian or inconsistent practices. Recent evidence highlights the importance of tailoring involvement to socio-economic realities, leveraging technology, and respecting cultural contexts. Strengthening home–school partnerships remains essential for ensuring that parental involvement translates into improved learning outcomes for students in Nigeria and beyond.

Socio-Economic Status and Academic Performance
Socio-economic status (SES) refers to the social and economic standing of a family, typically measured by indicators such as parental education, income, and occupation. It is widely regarded as a fundamental determinant of children’s academic achievement because it shapes both the material and psychological resources available for learning. Families with high SES are able to create rich learning environments by providing access to textbooks, internet resources, private tutoring, and exposure to cultural experiences that broaden children’s knowledge base. Conversely, children from low SES households often encounter barriers such as limited learning materials, reduced parental support, and financial stress, which may hinder academic success (Sirin, 2005; Kainuwa & Yusuf, 2013).
Research has consistently shown a strong correlation between SES and students’ academic achievement, particularly in language subjects like English. High SES families often place greater emphasis on literacy development, encouraging their children to read extensively and providing educational resources that promote comprehension, writing, and communication skills. According to Reardon (2011), the achievement gap between children from high- and low-income families has widened over time, with SES becoming one of the strongest predictors of academic outcomes. In contexts where English is the medium of instruction, such as Nigeria, children from affluent homes are more likely to perform well in English because they have greater access to guidance, motivation, and educational support.
Parental education, as a component of SES, is particularly influential in shaping academic performance. Educated parents are better positioned to help with homework, encourage effective study habits, and create intellectually stimulating home environments. Their ability to communicate the importance of education also fosters motivation and resilience in children. Research by Davis-Kean (2005) found that parental education strongly predicts children’s academic achievement, not only because of the direct assistance parents provide but also because it shapes the expectations and values that children internalize. This suggests that when parents possess higher levels of education, children are more likely to adopt positive attitudes toward English learning and academic success in general.
Parental income also plays a critical role in determining academic performance. Financially stable families are able to provide necessary learning tools such as textbooks, laptops, internet access, and even private lessons where needed. These resources directly enhance students’ ability to engage with learning tasks and improve performance. Low-income families, on the other hand, may face challenges in meeting these demands, often resulting in lower academic performance among their children. Recent evidence by OECD (2019) supports this view, showing that students from wealthier households consistently outperform their peers from disadvantaged backgrounds in literacy and language assessments. Thus, financial capacity is a central factor in bridging or widening educational inequalities.
Occupation, another element of SES, influences both the financial stability of a family and the amount of time parents can devote to their children’s education. Parents engaged in professional or white-collar jobs often earn more income and have flexible schedules that allow them to be more involved in their children’s schooling. In contrast, parents in low-paying or labor-intensive jobs may work long hours, reducing their ability to supervise homework or attend school functions. According to Erola, Jalonen, and Lehti (2016), the occupational status of parents has intergenerational effects on educational outcomes, as children often inherit not just economic resources but also aspirations, attitudes, and social networks associated with parental occupations.
Overall, socio-economic status exerts a powerful influence on academic performance by shaping access to educational resources, parental involvement, and motivational support. Students from high SES backgrounds generally have advantages that facilitate better performance in English and other subjects, while those from low SES families are at greater risk of underachievement due to structural and resource-related limitations. As noted by Jeynes (2016), narrowing the SES gap in education requires deliberate interventions such as school-based support programs, literacy initiatives, and policies aimed at reducing economic inequalities. In the Nigerian context, addressing SES disparities is crucial because English serves as both a subject and the medium of instruction, making performance in English a gateway to overall academic success.
Empirical Studies
Several studies have explored the influence of parental background on students’ academic performance, particularly in the English language. Ajila and Olutola (2002) observed that students whose parents attained higher levels of education and enjoyed better income stability generally outperformed their peers in English and other core subjects. This suggests that parents with greater educational and financial resources are better positioned to provide academic support, learning materials, and an intellectually stimulating home environment that enhances performance.
In a related study, Ibalaoro (2012) reported that direct parental involvement in schoolwork, such as monitoring homework and engaging in learning activities at home, significantly predicted students’ achievement in literacy and comprehension. This finding emphasizes the role of active home-based supervision in reinforcing school learning, particularly in language acquisition. It also highlights that parental support goes beyond financial provision, extending to active participation in academic tasks.
Kainuwa and Yusuf (2013) further highlighted the importance of marital stability and home environment in shaping students’ learning habits. According to their study, students from stable families demonstrated better focus, discipline, and academic outcomes than those from unstable or disrupted homes. A supportive and harmonious home atmosphere not only fosters concentration but also provides emotional security, which is critical for sustained academic achievement.
Similarly, Adeyemo (2001) stressed that academic adjustment within the home environment, reinforced by parental guidance and encouragement, contributes to improved performance, especially in foundational subjects such as English. This underscores the importance of parental presence in creating a home climate conducive to learning, where students receive both the psychological and academic support required to succeed.
Taken together, these studies demonstrate a consistent pattern: parental background—measured through education, income, involvement, and marital stability—plays a crucial role in students’ academic success. Each dimension interacts to influence the quality of the learning environment, the availability of resources, and the emotional well-being of students. Ultimately, the literature supports the view that improving parental support structures is vital to enhancing students’ English performance and overall academic achievement.
Appraisal of Literature Reviewed
The review of literature clearly shows that parents’ home background plays a critical role in determining students’ academic achievement, particularly in English language. Parental factors such as education, income, occupation, marital status, and direct involvement in schoolwork shape the quality of learning experiences children receive both at home and in school. Classical studies such as Ajila and Olutola (2002) and Adeyemo (2001) emphasized that parental support at home provides the foundation for academic adjustment, which is necessary for sustained success in subjects like English. Similarly, Ibalaoro (2012) and Kainuwa and Yusuf (2013) demonstrated that marital stability and parental engagement directly improve concentration, discipline, and motivation in students.
Parental education has consistently been linked to better academic performance in children. Educated parents are able to guide homework, foster reading habits, and create an intellectually stimulating environment. They also model the value of education to their children, which enhances self-efficacy and academic resilience. Research by Davis-Kean (2005) confirmed that parental education not only provides direct assistance but also influences the expectations children internalize about their own academic abilities. In the Nigerian context, where English is both a subject and the medium of instruction, the literacy practices promoted by educated parents are especially significant.
Socio-economic status (SES), reflected in family income and occupation, also emerged as a strong predictor of performance. High SES families typically provide children with access to textbooks, internet resources, private tutoring, and stable study environments that facilitate better English performance. Reardon (2011) found that income disparities create persistent achievement gaps, with children from affluent families consistently outperforming their peers from disadvantaged homes. The OECD (2019) similarly reported that students from wealthier households perform better in language and literacy assessments worldwide, confirming that SES remains one of the most powerful determinants of academic success.
Parental involvement and motivation further reinforce these findings. Wilder (2014) highlighted that encouragement and high expectations from parents foster stronger self-confidence and academic outcomes. Jeynes (2016) also observed that parental supervision of homework, attendance at school functions, and emotional encouragement significantly improve students’ performance, particularly in literacy-related subjects. However, the literature also warns that involvement must be supportive rather than controlling, as overly rigid supervision can sometimes create pressure and anxiety (Epstein, 2018). These insights demonstrate that the quality and style of parental involvement are just as important as its presence.
In summary, the literature consistently demonstrates that parental home background—through education, income, occupation, marital stability, and involvement—exerts a decisive influence on students’ English academic performance. Schools may provide the formal instruction, but the home environment complements and often determines how effectively students learn. This review justifies the present study, which aims to investigate the influence of parents’ home background on English performance among junior secondary school students in Ilorin, Nigeria. By situating the study in a local context, it seeks to provide evidence that builds on both classical and recent scholarship, addressing the pressing need to understand how family background factors shape educational outcomes.


CHAPTER THREE
RESEARCH METHODOLOGY
Research Design
This study adopted a descriptive survey research design. The survey method was considered appropriate because it allows for the collection of information from a large group of respondents, providing insights into the influence of parents’ home background on the English academic performance of junior secondary school students. The design enabled the researcher to gather both qualitative and quantitative data from students, which were then analyzed to answer the research questions and test the hypotheses formulated in Chapter One.
Population of the Study
The population of this study comprised all junior secondary school students in Ilorin Metropolis, Kwara State. The population includes students from public and private schools at the SS1 to SS3 levels. The population was chosen because these students are directly affected by parental background, and their English academic performance can be measured through school records and self-reported data.
Sample Size and Sampling Technique
A purposive sampling technique was used to select respondents for the study. This technique was chosen because it allows the researcher to deliberately select students who are relevant to the study based on specific criteria. The targeted sample size was one hundred (100) students, drawn from ten (10) selected junior secondary schools in Ilorin Metropolis. From each school, ten (10) students were selected across SS1, SS2, and SS3 to ensure representation of all class levels.

Instrument for Data Collection
The primary instrument for data collection was a structured questionnaire, which was designed based on the research questions and objectives of the study. The questionnaire consisted of six sections:
· Section A: Demographic data (age, gender, class level)
· Section B: Parental educational level
· Section C: Parental income
· Section D: Parental motivation and involvement in English learning
· Section E: Parental marital status
· Section F: Students’ English academic performance
The questionnaire items were measured using a four-point Likert scale: Strongly Agree (SA), Agree (A), Disagree (D), and Strongly Disagree (SD). This scale allowed respondents to express the degree of their agreement with each statement.
Validation of the Instrument
To ensure the content validity of the questionnaire, the instrument was reviewed by experts in English education and research methodology. Their feedback helped refine ambiguous items, eliminate irrelevant questions, and improve the clarity of instructions. This process ensured that the questionnaire accurately measured the influence of parental home background on students’ English academic performance.

Reliability of the Instrument
The reliability of the questionnaire was determined using the test-retest method. The instrument was administered to 20 students in a school outside the selected sample, and responses were analyzed using Cronbach’s Alpha to determine internal consistency. The reliability coefficient obtained was 0.82, indicating that the instrument was highly reliable and suitable for the study.
Method of Data Collection
Data were collected through self-administered questionnaires, which were distributed to students in their respective schools. The researcher personally administered the questionnaires to ensure a high response rate and provided clarifications when necessary. Students were given adequate time to complete the instrument, and all responses were collected immediately after completion to ensure data integrity.
Method of Data Analysis
The data collected were analyzed using descriptive and inferential statistics. Descriptive statistics, including frequencies and percentages, were used to summarize respondents’ demographic information, parental background, and English performance. Inferential statistics, particularly Pearson Product-Moment Correlation Coefficient (PPMCC), were used to test the research hypotheses and determine the relationships between parental background variables (education, income, motivation, marital status) and students’ English academic performance. All analyses were performed using SPSS (Statistical Package for Social Sciences) version 25.


CHAPTER FOUR
DATA PRESENTATION AND ANALYSIS
This chapter presents, analyzes, and interprets the data collected from the one hundred (100) junior secondary school students sampled from ten (10) selected schools in Ilorin Metropolis, Kwara State. The data are presented according to the research questions formulated in Chapter One. Simple percentages and frequencies were used to summarize respondents’ responses, while inferential statistics (Pearson correlation) were used to test the hypotheses.
4.1 Demographic Data of Respondents
Table 4.1: Distribution of Respondents by Gender
	Gender
	Frequency
	Percentage (%)

	Male
	54
	54%

	Female
	46
	46%

	Total
	100
	100%


The table shows that 54% of respondents were male, while 46% were female. This indicates a fairly balanced representation, with a slight male majority.
Table 4.2: Distribution of Respondents by Age
	Age (years)
	Frequency
	Percentage (%)

	12–14
	22
	22%

	15–16
	56
	56%

	17–18
	22
	22%

	Total
	100
	100%


The majority of respondents (56%) were between 15–16 years old, reflecting the typical age distribution for junior secondary school students.
Table 4.3: Distribution by Class Level
	Class Level
	Frequency
	Percentage (%)

	JSS1
	33
	33%

	JSS2
	34
	34%

	JSS3
	33
	33%

	Total
	100
	100%


Respondents were evenly distributed across the three class levels to ensure balanced representation.
4.2 Influence of Parental Educational Level on English Performance
Table 4.4: Respondents’ Perception of Parental Education
	Statements
	SA
	A
	D
	SD

	My parents are educated and guide me in English learning.
	48%
	34%
	12%
	6%

	Parental education helps me understand and complete English assignments.
	46%
	36%
	10%
	8%

	Parents encourage me to read English books at home.
	50%
	32%
	12%
	6%


The majority of students (82%–86%) agreed or strongly agreed that parental educational level positively influences their English learning. This suggests that educated parents are better able to guide, encourage, and support their children in English, leading to improved academic performance.




4.3 Influence of Parental Income on English Performance
Table 4.5: Respondents’ Perception of Parental Income
	Statements
	SA
	A
	D
	SD

	My parents provide sufficient learning materials for English.
	44%
	36%
	14%
	6%

	Higher family income ensures I have access to English textbooks.
	50%
	34%
	10%
	6%

	Family financial support motivates me to study English.
	46%
	38%
	10%
	6%


A combined 80%–84% of students agreed or strongly agreed that parental income affects access to learning resources and motivation, which positively impacts their English academic performance. Limited income may restrict these opportunities, highlighting the role of socio-economic status.
4.4 Influence of Parental Motivation and Involvement
Table 4.6: Respondents’ Perception of Parental Motivation
	Statements
	SA
	A
	D
	SD

	My parents supervise my English homework regularly.
	42%
	36%
	14%
	8%

	Parents encourage me to speak and write in English.
	46%
	34%
	12%
	8%

	My parents attend school meetings and provide guidance on English learning.
	44%
	32%
	14%
	10%


Approximately 78% of students agreed or strongly agreed that parental motivation and involvement positively influence English learning. Regular supervision, encouragement, and parental engagement at school are key factors in enhancing students’ academic performance.



4.5 Influence of Parental Marital Status
Table 4.7: Respondents’ Perception of Marital Status
	Statements
	SA
	A
	D
	SD

	My parents’ stable marital status provides a supportive home environment.
	40%
	36%
	14%
	10%

	Children from two-parent families perform better in English than those from single-parent families.
	42%
	34%
	14%
	10%


A combined 76% of students acknowledged that parental marital stability positively influences their English academic performance. This implies that a supportive and harmonious home environment contributes to better learning outcomes.
4.6 Overall English Academic Performance
Table 4.8: Students’ Self-Reported Performance in English
	Performance Indicator
	Excellent
	Good
	Fair
	Poor

	Test Scores
	28%
	42%
	20%
	10%

	Class Participation
	30%
	40%
	18%
	12%

	Assignment Completion
	34%
	38%
	18%
	10%


Most students rated their performance as good to excellent, suggesting that parental support, whether through education, income, motivation, or stable family structure, significantly impacts English learning. However, a notable proportion still performs at fair or poor levels, indicating the influence of other factors such as teaching quality or personal study habits.



4.7 Hypotheses Testing
Table 4.9: Pearson Correlation of Parental Background and English Performance
	Variables
	r-value
	p-value
	Decision

	Parental education & English performance
	0.68
	0.000
	Significant

	Parental income & English performance
	0.61
	0.000
	Significant

	Parental motivation & English performance
	0.64
	0.000
	Significant

	Parental marital status & English performance
	0.52
	0.000
	Significant


The results indicate significant positive relationships between all aspects of parental background and students’ English academic performance. This supports the rejection of all null hypotheses (Ho1–Ho5), confirming that parental education, income, motivation, and marital status have a statistically significant impact on English performance.
Discussion of Findings
The purpose of this study was to examine the influence of parental background on students’ academic performance in English language among junior secondary school students in Ilorin Metropolis. The findings obtained from the analysis are discussed in relation to the research questions and hypotheses.
The results revealed that parental education has a significant positive relationship with students’ English performance (r = 0.68, p < 0.05). A majority of respondents (82%–86%) agreed that educated parents provide guidance in English learning, encourage reading at home, and support academic assignments. This supports the view of Adeyemo (2001) and Aremu & Osonwa (as cited in Ewumi, 2012) that parents with higher educational attainment are more capable of assisting their children academically. It implies that when parents are educated, they transmit not only literacy skills but also academic values, thereby enhancing children’s language proficiency.
The study further showed that parental income significantly affects students’ English performance (r = 0.61, p < 0.05). About 80%–84% of the students acknowledged that higher family income ensures access to textbooks, learning materials, and motivates them to study English. This finding is consistent with socioeconomic theories of education which argue that financial resources enhance access to quality education. Limited income, conversely, may restrict opportunities for effective English learning, thereby widening the performance gap between students from wealthy and less privileged homes.
Parental motivation and involvement were also found to positively influence English learning (r = 0.64, p < 0.05). Nearly 78% of respondents indicated that supervision of homework, encouragement to use English, and parental participation in school activities improved their performance. This is in line with Epstein’s theory of parental involvement, which emphasizes that children perform better academically when parents actively participate in their learning process. Motivation and encouragement at home appear to complement classroom learning, thereby improving academic outcomes.
The findings equally revealed a significant relationship between parental marital status and students’ English performance (r = 0.52, p < 0.05). About 76% of the students agreed that children from stable two-parent families perform better than those from single-parent families. This suggests that a stable marital environment provides emotional security, consistent support, and conducive learning conditions. The finding aligns with past research that family instability may negatively affect students’ concentration, self-esteem, and academic progress.
The self-reported academic performance indicated that most students rated themselves as good or excellent in test scores, participation, and assignment completion. This suggests that parental background factors—education, income, motivation, and marital status—jointly contribute to students’ success in English. However, a notable minority of students still reported fair or poor performance, suggesting that other factors such as teaching quality, peer influence, and personal study habits also play roles.
Overall, the study has confirmed that parental background significantly influences students’ English academic performance in Ilorin Metropolis. The findings highlight the importance of parental support structures in fostering effective learning. They also underscore the need for schools and policymakers to develop interventions that support students from less advantaged families, such as literacy programs, financial aid, and parental engagement initiatives.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study investigated the influence of parents’ home background on the English academic performance of junior secondary school students in Ilorin Metropolis, Kwara State. Specifically, it examined the role of parental education, income, motivation, and marital status in shaping students’ English learning outcomes. The study employed a descriptive survey design and purposively sampled 100 students from ten selected junior secondary schools, covering JSS1, JSS2, and JSS3 levels. Data were collected using structured questionnaires and analyzed using frequencies, percentages, and Pearson correlation.
The findings revealed that students with educated parents performed better in English, highlighting the role of parental guidance in academic achievement. Similarly, higher parental income was associated with access to learning resources and motivation, positively influencing English performance. Parental involvement, including supervision of homework and encouragement to speak and write in English, further enhanced students’ outcomes. Marital stability of parents was also found to provide a supportive home environment conducive to academic success. Overall, all aspects of parental home background showed a significant positive relationship with students’ English academic performance.


Conclusion
This study set out to examine the influence of parental background on students’ academic performance in English language in junior secondary schools within Ilorin Metropolis, Kwara State. The data collected and analyzed revealed that parental education, income, motivation, and marital status significantly shape students’ learning outcomes. Parents with higher educational attainment are better positioned to guide their children in English-related tasks, provide academic encouragement, and foster a reading culture at home. In the same way, families with higher income levels are able to afford textbooks, writing materials, and other essential resources that contribute to stronger English performance. These findings confirm the assertion that socio-economic and educational background provides the foundation upon which students’ academic success is built.
Beyond financial and educational advantages, the study also showed that parental motivation and involvement play a crucial role in determining students’ academic outcomes. Parents who supervise homework, encourage the use of English at home, and actively participate in school-related activities contribute meaningfully to their children’s performance. Similarly, parental marital stability was found to provide a supportive and emotionally secure environment that enhances concentration, motivation, and ultimately performance in English. These results emphasize that the family structure and the quality of home support go hand in hand with formal classroom instruction in shaping the language abilities of students.
Overall, the findings of this research lead to the conclusion that parental background is a key determinant of students’ English performance in junior secondary schools. While most students rated their performance as good or excellent, a minority still performed at fair or poor levels, pointing to the influence of other factors such as teacher quality, peer influence, and individual study habits. Therefore, improving students’ performance in English requires a holistic approach that combines parental support with effective teaching strategies and policy interventions. This conclusion underscores the importance of equipping parents with awareness and resources that can enable them to actively contribute to the academic growth of their children.
Implications of the Study
The findings of this study have several implications for education stakeholders:
1. For Students: Students must recognize the importance of self-discipline and effective time management to maximize the academic benefits of parental support and available learning resources.
2. For Teachers: Educators should incorporate parental background information into instructional planning and guide students toward learning strategies that align with their home support systems.
3. For Parents: Parents are encouraged to actively supervise English learning, provide resources, and foster a supportive home environment to enhance academic performance.
4. For Schools: Schools should organize workshops, training, and orientation programs for parents to enhance their understanding of their role in students’ learning. Policies promoting parental involvement can further strengthen academic outcomes.
5. For Policymakers: Government and stakeholders should improve access to learning resources and provide support for students from less advantaged backgrounds to mitigate socio-economic disparities in education.


Recommendations
Based on the study’s findings, the following recommendations are proposed:
1. Schools should establish policies and guidelines on parental engagement and integrate parental literacy programs to support English learning.
2. Teachers should recommend credible resources and monitor students’ progress, providing guidance for those with limited home support.
3. Parents should provide moderate supervision and encouragement, ensuring that children dedicate sufficient time to English studies.
4. Government and stakeholders should improve infrastructure and access to learning resources, particularly for students from low-income families.
5. Workshops and seminars on parental involvement and digital literacy should be organized to equip parents and students with strategies for effective learning.
6. Students themselves should adopt self-discipline and time management strategies to balance academic and non-academic activities effectively.
Limitations of the Study
Despite the insights provided, this study faced certain limitations:
1. Sample Size and Scope: The study was limited to 100 students from selected schools in Ilorin Metropolis, which may not fully represent all junior secondary school students in Nigeria.
2. Self-Reported Data: Responses were based on students’ self-report, which may be subject to bias or exaggeration regarding parental involvement and performance.
3. Focus on English Only: The study concentrated on English language performance, limiting generalization to other subjects or overall academic performance.
4. Cross-Sectional Design: Data were collected at a single point in time, preventing the analysis of longitudinal effects of parental background on academic performance.
Suggestions for Further Study
1. Expansion of Scope and Sample Size: Future studies should extend beyond Ilorin Metropolis to include a larger and more diverse population of junior secondary school students across different regions of Nigeria. This will allow for comparative analysis and improve the generalizability of findings.
2. Longitudinal Studies: Since this study used a cross-sectional design, future research could adopt longitudinal methods to track the influence of parental background over time. Such studies would provide deeper insights into how parental education, income, and marital status affect academic performance across multiple school years.
3. Other Academic Subjects: While this study focused exclusively on English language performance, further research should investigate the impact of parental background on subjects such as Mathematics, Science, and Social Studies. This would provide a more holistic understanding of academic achievement.
4. Qualitative Approaches: Incorporating interviews, focus groups, or case studies in future research would capture richer, more nuanced perspectives on how parents and students perceive the role of home background in academic achievement. This could complement the quantitative findings presented here.
5. Impact of Digital Parental Involvement: With the increasing role of technology in education, future studies could examine how parents’ digital literacy and use of educational technology influence students’ English learning outcomes.
6. Intervention-Based Research: Future researchers may design and test intervention programs—such as parent training workshops, literacy campaigns, or financial aid schemes—to evaluate their effectiveness in improving students’ performance in English and other subjects.
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Would you like me to do the same expansion (8 detailed paragraphs) for Socio-Economic Status and Academic Performance so your Chapter Two has uniform depth?


KWARA STATE COLLEGE OF EDUCATION, ILORIN
QUESTIONNAIRE
Influence of Parents’ Home Background on English Academic Performance of Junior Secondary School Students in Ilorin, Nigeria
Instructions: This questionnaire is designed to collect information on how your parents’ background affects your learning and performance in English. Your responses are confidential and will be used solely for research purposes. Please answer all questions honestly.
Section A: Demographic Data
1. Gender: ( ) Male ( ) Female
2. Age: ________
3. Class Level: ( ) JSS1 ( ) JSS2 ( ) JSS3
Section B: Parental Educational Level
(To what extent do you agree with the following statements?)
	Statements
	SA
	A
	D
	SD

	My parents are educated and guide me in English learning.
	
	
	
	

	Parental education helps me understand and complete English assignments.
	
	
	
	

	Parents encourage me to read English books at home.
	
	
	
	


Section C: Parental Income
	Statements
	SA
	A
	D
	SD

	My parents provide sufficient learning materials for English.
	
	
	
	

	Higher family income ensures I have access to English textbooks.
	
	
	
	

	Family financial support motivates me to study English.
	
	
	
	



Section D: Parental Motivation and Involvement
	Statements
	SA
	A
	D
	SD

	My parents supervise my English homework regularly.
	
	
	
	

	Parents encourage me to speak and write in English.
	
	
	
	

	My parents attend school meetings and provide guidance on English learning.
	
	
	
	


Section E: Parental Marital Status
	Statements
	SA
	A
	D
	SD

	My parents’ stable marital status provides a supportive home environment.
	
	
	
	

	Children from two-parent families perform better in English than those from single-parent families.
	
	
	
	


Section F: English Academic Performance
	Statements
	SA
	A
	D
	SD

	I perform well in English tests and exams.
	
	
	
	

	I actively participate in English class activities.
	
	
	
	

	I complete my English assignments on time.
	
	
	
	



