IMPACT OF AUDIO-VISUAL AIDS ON THE TEACHING AND LEARNING OF ENGLISH IN SECONDARY SCHOOLS IN ILORIN METROPOLIS



[bookmark: _Hlk201227732]BY



OROKU OLUWATOSIN OLUWADAMILOLA
KWCOED/IL/22/0510





A RESEARCH PROJECT SUBMITTED TO THE DEPARTMENT OF ENGLISH, KWARA STATE COLLEGE OF EDUCATION, IN PARTIAL FULFILMENT OF THE AWARD OF NIGERIAN CERTIFICATE IN EDUCATION (N.C.E.) 

September, 2025


CERTIFICATION
This project has been read and approved as meeting the requirements for the award of Nigerian Certificate in Education (N.C.E) in the Department of English, School of Languages, Kwara State College of Education, Ilorin. 


Mrs. Adokutu A. 	   	 ________________	         _______________
Project Supervisor                     Signature 			         Date




Mrs. Adokutu A.	    	________________	         _______________
Head of Department                  Signature 			         Date




_________________	    ________________	         _______________
Project Coordinator                  Signature 			         Date


DEDICATION
This project is dedicated to Almighty God, the Head of all powers, the Omnipotent and head of all principalities, for the wisdom, knowledge, understanding and ability to write this project. May His name be praised forever.

ACKNOWLEDGMENT
My immense gratitude and adoration go to Almighty God for His infinite mercy, for preserving my life to this stage of learning, and for granting me the knowledge, ability, and good health needed to accomplish this work.
First and foremost, I wish to express my heartfelt appreciation to my able, caring, and competent Head of Department, Mrs. Adokutu, who also served as my project supervisor. I am also grateful to all the lecturers in the Department of English Studies for their advice, guidance, and support throughout the course of this study. I pray that Almighty God will continue to bless and uphold you all. Amen.
My profound appreciation goes to the strong and reliable pillars of my life my beloved parents, Mr. Peter Oroku and Mrs. Ruth Oroku and to my wonderful siblings for their constant encouragement, financial assistance, and moral support throughout my N.C.E. programme at the College of Education, Ilorin, Kwara State. May you all live long to reap the fruits of your labour. Amen. I also extend my sincere gratitude to my father-in-law and mother-in-law, Pastor and Mrs. Ojo, and to all extended family members for their advice and financial support during my academic journey. May Almighty God reward you abundantly. Amen.
Special thanks go to the love of my life—my dear husband, Ojo John—for his unwavering kindness, patience, and financial support throughout my N.C.E. programme. May Almighty God continue to protect and provide for you. Amen. I would also like to appreciate ARISE Computer for his hard work and dedication in ensuring that this research project was completed without errors. May God bless your efforts abundantly. Lastly, I express deep gratitude to all my wonderful friends for their support, encouragement, and prayers. I wish you all success and fulfillment in life. Amen.


TABLE OF CONTENTS 
TITLE PAGE
DECLARATION
CERTIFICATION
DEDICATION
ACKNOWLEDGMENTS
ABSTRACT
TABLE OF CONTENTS
CHAPTER ONE: INTRODUCTION
Background to the Study
Statement of the Problem
Purpose of the Study
Research Questions
Significance of the Study
Scope of Study
Operational Definition of Terms
CHAPTER TWO: REVIEW OF RELATED LITERATURE
Concept of Audio Visual Materials
Classification of Audio Visual Materials 
Importance and Uses of Audio Visual Materials in Teaching and Learning of English Language
Audio Visual Materials and the Teacher's Competence
Factors that Affect the Use of Audio Visual Aids in Teaching English Language in Secondary Schools
Empirical Studies on Application of Audio Visual Materials in Teaching English Language
Appraisal of Related Literature Review
CHAPTER THREE: RESEARCH METHODS
Research Design
Population of the Study
Sample and Sampling Techniques
Instrument for Data Collection
Validation of the Instrument
Reliability of the Instrument
Method of Data Collection
Method of Data Analysis
CHAPTER FOUR:  DATA ANALYSIS
Analysis of Data
Discussion of Results
CHAPTER FIVE: 
Summary of Findings
Conclusion
Recommendations
Suggestions for Further Research
References
Appendices


ABSTRACT
This study investigated the impact of audio-visual materials on the teaching and learning of English language in selected secondary schools in Ilorin Metropolis, Kwara State. The study was motivated by the need to improve students' proficiency in English through more interactive and engaging instructional methods. A descriptive survey design was adopted, and data were collected using a structured questionnaire administered to 50 randomly selected secondary school students. The research instrument consisted of items addressing the availability, frequency of use, teacher competence, and challenges associated with the use of audio-visual materials in English classrooms. The data were analyzed using frequency counts and simple percentages. The findings revealed that while audio-visual materials significantly enhance students’ comprehension, engagement, and retention of English language concepts, their availability and consistent use in schools are limited. It was also found that many teachers lacked the training or competence required to effectively incorporate audio-visual tools into their instruction. Major challenges identified included lack of electricity, inadequate funding, insufficient resources, and poor technical support. Based on the findings, the study concludes that audio-visual materials are essential for effective English language instruction, but their potential remains underutilized due to systemic barriers. The study recommends increased provision of audio-visual resources, regular teacher training, improved infrastructure, and stronger policy support to enhance the integration of multimedia tools in English language teaching. The research contributes to the broader discourse on the role of educational technology in improving language education in Nigerian secondary schools.
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CHAPTER ONE
INTRODUCTION
Background to the Study
In recent years, the integration of audio-visual aids into teaching has revolutionized education across various disciplines, particularly in language learning. Audio-visual aids—such as videos, recordings, slideshows, and multimedia presentations—have been recognized as effective tools in enhancing students' comprehension and retention of lessons. These aids are especially crucial in English language teaching, where listening, speaking, reading, and writing skills must be developed simultaneously. In Ilorin Metropolis, where secondary schools are increasingly adopting modern teaching methods, it is vital to investigate how the use of audio-visual aids impacts students' learning and performance in English language classrooms. According to Wilson (2015), the inclusion of multimedia materials in language instruction significantly improves student engagement, motivation, and overall academic performance.
The role of audio-visual aids is particularly critical in Nigeria, where the limitations of traditional chalk-and-board teaching methods often hinder effective instruction. The dynamic and multimodal nature of audio-visual tools allows students to learn visually, aurally, and kinesthetically—addressing diverse learning styles. This study seeks to examine how the use of these aids influences the teaching and learning of English in selected secondary schools in Ilorin Metropolis, focusing on improving students' proficiency in speaking, listening, reading, and writing.
According to Anzuku (2011), the term audio-visual materials refers to instructional materials that convey meaning without complete dependence on verbal symbols or language. Based on this definition, textbooks and reference materials are excluded from this category, while illustrations and visual content within them are included.
English language is a global and prestigious system of communication used either in spoken or written form. It is the official language in Nigeria and is widely used in education, governance, administration, law, and commerce. Hence, it is necessary to ensure that secondary school students are taught the basic and fundamental aspects of the English language. To achieve this, effective instructional materials such as audio-visual aids are essential tools for teaching and learning.
Audio-visual media facilitate the communication of information more effectively and can serve as powerful instructional tools. Access to knowledge through audio-visual means—driven by information and communication technologies—has had a tremendous impact on learning.
Instructional media now consist of various resources and equipment that support teachers in ensuring effective learning. Traditional teaching methods can no longer meet the evolving needs of learners, and as a result, audio-visual technology is gradually replacing them. This technology promotes a self-paced, learner-controlled, and individualized learning environment.
Audio-visual aids are defined as the integration of different digital media—text, images, sound, and video—into a multi-sensory, interactive application or presentation to convey a message or information. Agnew, Kellerman, and Meyer (2011) describe it as a method by which individuals or small groups use a computer or television set to interact with multimedia information, selecting what to see and hear next.
Reisman (2010) described audio-visual systems as computer-driven interactive communication platforms that create, store, transmit, and retrieve textual, graphic, and auditory content.
Fetterman (2016) also described audio-visual aids as instructional resources that include one or more media types—such as graphics, video, animation, images, and sound—in addition to textual information. He identified three key characteristics of audio-visual materials:
· An integrated system of learning,
· A digital representation of information content,
· An interface for media presentation.
The effectiveness of audio-visual materials lies in their multi-sensory stimulation. They are also interactive, allowing end users to control the content and flow of information. This has introduced significant changes in education and improved how information is communicated to learners. Neo and Neo (2013) noted that audio-visual technologies add a new dimension to learning experiences, making concepts easier to present and comprehend, especially when images and animations are used alongside spoken words.
The evolution of audio-visual technology has enabled students to take a more active role in their education. With access to these tools, they can create multimedia applications for school projects, thus becoming active participants in their own learning process instead of passive recipients of information.
Reisman (2014) emphasized that audio-visual systems involve the processing, storage, generation, manipulation, and retention of multimedia content. These resources may include text files, images, video, audio, databases, archives, course notes, and relevant web links with easy access to search engines (Shuell & Ferber, 2011).
Audio-visual materials have proven extremely effective in teaching various subjects. They are transforming the way we communicate and how messages are sent and received. A lecture that incorporates images or video is far more effective in enhancing understanding and retention than one that relies solely on spoken words.
Ngozi, Samuel, and Isaac (2012) agreed that audio-visual materials are essential and beneficial in education. According to them, learners absorb knowledge more effectively through multiple sensory channels—sight, sound, and touch—than through verbal explanation alone. When used effectively, audio-visual aids can:
· Reduce the limitations of verbalism,
· Humanize and enrich the subject matter,
· Provide engaging and meaningful learning materials,
· Stimulate students’ initiative and participation.
Dike (2000) stated that audio-visual instruction increases both teacher and learner motivation. It also enhances clarity of topics and makes learning more interesting. Since audio-visual tools appeal to more than one sense, they help learners retain knowledge more permanently.
Research by Ode and Omokanro (2007) revealed that learners retain more when they see, hear, and feel the material, compared to hearing alone. Therefore, audio-visual instruction should be employed to make abstract concepts more concrete and enhance the quality of learning experiences. It is the teacher's responsibility to make learning come alive, not just as a memory exercise, but as a lived, engaging process. This can be achieved through the effective use of audio-visual materials.
Statement of the Problem
The teaching of English in Nigerian secondary schools, particularly in Ilorin Metropolis, often faces significant challenges. These include a lack of effective teaching resources, student disengagement, and difficulties in mastering the four core language skills—listening, speaking, reading, and writing. Despite the continued dominance of traditional teaching methods, many students find it difficult to fully comprehend and apply English due to the absence of interactive and engaging instructional materials. Rote learning and limited exposure to practical, real-world applications of English language further compound this issue.
While audio-visual aids have shown great potential in enhancing language acquisition, their usage in English language instruction within Ilorin secondary schools remains limited. Even in schools where AV tools are available, their application is inconsistent, and their impact on learning outcomes has not been fully assessed. This study therefore aims to explore how audio-visual aids influence students’ language skills and identify the obstacles that prevent their effective integration into English language instruction.
Purpose of the Study
The main purpose of this study is to evaluate the impact of audio-visual aids on the teaching and learning of English in secondary schools in Ilorin Metropolis. Specifically, the study seeks to:
1. Assess the extent to which audio-visual aids are used in teaching English in selected secondary schools in Ilorin.
2. Investigate how the use of audio-visual aids enhances students’ understanding and retention of English language concepts.
3. Examine the effect of audio-visual aids on students’ proficiency in the four core language skills: speaking, listening, reading, and writing.
4. Identify the challenges teachers face in using audio-visual aids and propose possible solutions.
5. Provide recommendations for effectively integrating audio-visual aids into the English language curriculum.
Research Questions
1. To what extent are audio-visual aids used in the teaching of English in selected secondary schools in Ilorin Metropolis?
2. How do audio-visual aids impact students’ understanding and retention of English language concepts?
3. What effect do audio-visual aids have on students’ proficiency in speaking, listening, reading, and writing?
4. What challenges do teachers face in incorporating audio-visual aids into their English lessons?
5. What strategies can be employed to enhance the effective use of audio-visual aids in English language teaching?

Significance of the Study
This study is expected to provide valuable insights into the role of audio-visual aids in enhancing English language instruction at the secondary school level in Ilorin Metropolis. The findings will benefit multiple stakeholders:
· Teachers and Educators will gain a better understanding of the benefits and best practices for integrating audio-visual materials into their teaching strategies, thereby improving student engagement and comprehension.
· School Administrators and Curriculum Developers will be informed about how audio-visual aids can be effectively incorporated into school programs and curriculum planning.
· Policy Makers will benefit from research-based evidence highlighting the need for infrastructure and training investments in multimedia-assisted teaching.
· Students will experience improved academic outcomes and a more interactive and enjoyable learning process.
· Government Authorities will be better positioned to make informed decisions regarding resource allocation and policy development to support educational innovation.
· Parents and the Broader Society will also benefit, as improved English language proficiency enhances students’ academic and future career prospects. The study may serve as a reference point during PTA meetings and policy advocacy.
Scope of the Study
This study focuses on the use and impact of audio-visual aids in the teaching and learning of English language in selected secondary schools in Ilorin Metropolis, Kwara State. It investigates how AV tools influence student comprehension and performance, and the extent to which these tools are available and effectively used by teachers.
Operational Definition of Terms
· Audio-Visual Aids: Instructional tools that combine text, images, sound, and video to create an interactive and multi-sensory learning experience.
· Teaching: The process of imparting knowledge, skills, or values to learners through structured instruction.
· English: A global language, originally of England, used as a primary medium of communication in education, commerce, governance, and diplomacy in Nigeria.
· Learning: The process through which a learner acquires knowledge, attitudes, or skills, resulting in a change in behavior through experience, practice, or study.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter reviews scholarly literature related to the use of audio-visual materials in the teaching and learning of English language in secondary schools. It explores the conceptual framework, educational benefits, teacher-related factors, and empirical evidence surrounding the integration of audio-visual aids in language instruction. The review also considers challenges and conditions necessary for effective implementation, drawing on both local and international research to support the study's findings and relevance.
Concept of English Language
Concept of Audio-Visual Materials
Classification of Audio-Visual Materials
Importance and Uses of Audio-Visual Materials in Teaching English Language
Audio-Visual Materials and Teacher Competence
Factors Affecting the Use of Audio-Visual Aids in Teaching English Language
Empirical Studies on Audio-Visual Materials in English Language Teaching
Appraisal of the Literature Reviewed

Concept of English Language
English language is a global and international language whose study involves both physical and behavioral aspects. Therefore, the teaching of English language must be made real and practical (Baja, 2017). Most language teachers agree that the use of visual materials can enhance language teaching by helping teachers bring the real world into the classroom, making learning more meaningful and exciting (Brinton, 2010). 
According to Bamford (2013), visual literacy is the key to obtaining information, constructing knowledge, and building successful educational outcomes. This importance has grown due to the increasing number of images in our world (as cited in Harif and Hashim, 2009). Students bring their own background experiences to the classroom, which are now heavily associated with images from mass media and video games. Santas (2009) reflects on how teachers often ask students to think without these visual aids, essentially requiring them to abandon their lived experiences. 
The Nigerian government at all levels has placed enormous emphasis on using instructional materials to improve students' learning standards. However, it is disappointing that both theoretical and empirical literature have failed to capture the real factors behind the persistently low educational standards in the country. Okereke (2009) observed that many schools cannot boast of having any instructional materials, asserting that every government should prioritize education by providing necessary instructional materials to schools. 
This chapter examines existing literature on the impact of audio-visual aids on teaching and learning English in secondary schools, organized under the following sub-headings: 
Concept of Audio-Visual Materials 
Audio-visual materials are defined as the combination of various digital media types such as text, images, sound, and video into an integrated multi-sensory interactive application or presentation to convey messages or information. In other words, audio-visual means "an individual or a small group using a computer to interact with information that is represented in several media, by repeatedly selecting what to see and hear next" (Agnew, Kellerman and Meyer, 1996). 
Audio-visual materials serve as helpful tools in the language classroom. As Mannan (2015) points out, they "help the teacher to clarify, establish, correlate and coordinate accurate concepts, interpretations and appreciations, and enable him to make learning more concrete, effective, interesting, inspirational, meaningful and vivid" (p. 108). 
Visual materials that help students see immediate meaning in language benefit both students and teachers by clarifying messages, provided the visuals enhance or supplement the language point (Canning-Wilson, 2010). These advantages suggest that visuals can help make tasks or situations more authentic (Canning-Wilson, 2009). 
Researchers such as Kemp and Dayton (2009) claim that audio-visuals aid motivation and maintain attention by adding variety and making lessons more interesting (as cited in Bradshaw, 2013). Studies collected by Watkins and Brobaker conclude that visuals clarify and enhance student learning, with visual information being recognized and remembered for longer durations than verbal information alone. 
Moriarty (2014) asserts that human beings develop visual language skills before verbal language development, with visual skills serving as the foundation for verbal development. This explains the need for pictorial rather than textual information among young students (Arif and Hashim, 2009). Paivio (2009) explained this through his theory that cognitive growth is stimulated by the balance between verbal and visual experiences in early learning stages. 
Research by Arif and Hashim (2006) proves that pictures gain better attention than words, and among young learners, pictures become the main clue in interpreting word meanings. Studies on audio-visual effectiveness show they can improve learning (Anglin, Vaez and Cunningham, 2014), help arouse reader interest, curiosity and motivation (Mayer and Moreno, 1998), promote creativity, serve as mental scaffolding, and foster aesthetic appreciation (Fang, as cited in Carney and Levin, 2012). 
Research by Mukherjee and Roy (2013) found that using audio-visual materials to contextualize spoken speech greatly helps students, enabling them to understand 30% more than without visual support. 

Classification of Audio-Visual Materials 
Audio-visual materials used in English language instruction are commonly categorized into two broad types: auditory materials and visual materials. These classifications are based on the sensory channels they stimulate—hearing and seeing—and they serve distinct yet complementary purposes in enhancing learning engagement, comprehension, and retention.
Auditory materials are instructional resources that rely primarily on the sense of hearing to convey educational content. These materials are especially effective in the teaching of listening skills, pronunciation, and oral comprehension—key components of English language mastery.
One of the earliest and still relevant auditory tools is the radio. It serves as a powerful educational medium by bringing a sense of realism into the classroom and eliminating monotony in language lessons. Radio broadcasts, particularly those featuring native English speakers, expose learners to correct pronunciation, intonation, and real-life language usage. According to Akanbi (2015), radio-based language lessons are effective for reinforcing listening comprehension skills, especially when the content is appropriate for the learners’ cognitive level.
Another effective auditory tool is the linguaphone, also referred to as a language laboratory gramophone. This device allows repeated playback of language inputs, helping learners improve their accent, stress patterns, and fluency. It can also be used for poetry recitation and grammatical exercises. Mannan (2015) emphasized that audio replay devices such as the linguaphone are particularly beneficial for individualized instruction and language reinforcement outside classroom hours.
The tape recorder, though somewhat outdated with the advent of digital devices, remains an effective tool for capturing and playing back spoken content. Teachers can use it to record their own lessons or capture external language sources, which can later be used for comprehension tasks, listening drills, or oral tests. Olagboye (2014) noted that tape recorders aid in student-centered language practice and provide feedback for pronunciation and dialogue correction.
On the other hand, visual materials are those that primarily engage learners through the sense of sight. These tools are designed to create mental images that support understanding and stimulate memory retention.
The most basic and universally used visual aid is the blackboard (or whiteboard). Despite its simplicity, it remains a central teaching tool in most classrooms. It is used for writing notes, illustrating language points, spelling practice, sentence structure, and vocabulary explanations. Bajah (2015) maintained that the blackboard, when effectively used, serves as a dynamic and flexible resource in the hands of a skilled teacher.
A more interactive visual aid is the flannel board, which consists of a felt-covered surface used to display moveable visual pieces like letters, words, and pictures. This board is particularly useful for teaching spelling, sentence formation, storytelling, and phonetic exercises. It allows for tactile manipulation and learner participation, making it suitable for kinesthetic learners (Ajayi, 2010).
Flash cards are another valuable visual tool, especially for beginner learners. These cards, which display letters, words, or pictures, are held briefly in front of the class for recognition or recall. They are effective for drill exercises, vocabulary building, sound-symbol association, and reading fluency. According to Yusuf and Afolabi (2010), flash cards are among the most economical and adaptable teaching aids in early language instruction.
Pictures are perhaps the most vivid and relatable of visual aids. They help students form mental associations between words and their meanings, and they are especially useful when teaching abstract vocabulary or concepts that are hard to explain verbally. Pictures can contextualize new words, stimulate imagination, and provoke discussions. Arif and Hashim (2006) found that pictures hold learners’ attention longer than textual descriptions and significantly enhance word recall among young learners.
In addition to the above, newer forms of visual aids include charts, posters, infographics, and digital slides, which can present structured language content in a visually appealing and easily digestible manner. With advancements in technology, interactive whiteboards, educational software, and PowerPoint presentations are now integrated into modern classrooms, allowing for multimedia-based instruction that combines both auditory and visual elements. Mayer (2001) asserts that learners gain more when words and visuals are presented together in meaningful ways, a principle known as the multimedia effect.
In conclusion, the classification of audio-visual materials into auditory and visual types provides a framework for educators to choose appropriate tools based on their instructional goals. Effective use of these resources—whether traditional or modern—enhances teaching delivery and makes English language instruction more interactive, accessible, and enjoyable for students across varying proficiency levels.
Importance and Uses of Audio-Visual Materials in Teaching English Language 
Bajah (2015) outlined several reasons for using audio-visual materials in English language teaching: 
1. Motivational Value: Develop student interest and engagement 
2. Simplification: Clarify complex concepts difficult to express in words 
3. Supplementation: Support spoken and written communication 
4. Realism: Bring English language teaching into real-life contexts 
5. Process Enhancement: Moderate teaching and learning processes 
6. Retention Promotion: Support the Chinese proverb "what I hear I forget, what I see I remember, what I do, I understand" 
Visual materials work as powerful tools for bringing the real world into classrooms, giving teachers opportunities to show target language culture, habits, and body language behind language transactions. This helps students understand that target language use has real communication purposes. 
The National Policy of Education's Section Ten states that learning materials like audio-visual aids should: 
- Enhance teaching and improve learner competence 
- Make learning more meaningful for students 
- Develop and promote effective use of innovative materials in schools 
Ajayi et al. (2010) observed that audio-visual materials are versatile tools used effectively for English language teaching and learning. These materials convey facts and ideas in all communication forms and offer easy information presentation methods. When carefully selected, they should: 
1. Speed learning processes 
2. Help give correct initial concepts 
3. Provide new experiences 
4. Motivate, develop, and change attitudes 
5. Build and sustain interest 
6. Clarify and give definite meaning to words, combating verbalism 
7. Supply intensive expressions 
8. Help students learn more 
9. Vitalize instruction and provide teaching variety 
10. Supplement other learning and serve as reminders 
Ibrahim (2015) stated that audio-visual materials assist English language teachers in achieving stated objectives and making lessons explicit to students. These materials help achieve attention and motivation, classroom orderliness, lesson presentation, recall and remembering, guidance, active participation and response, feedback, performance assessment, and evaluation. 
Audio-Visual Materials and Teacher Competence 
Teacher incompetence in improvising instructional materials like audio-visuals has been identified as a factor responsible for poor English language learner performance. Teacher competence is an underlying individual characteristic usually related to effective or superior student performance, including enduring motives, self-concepts, values, knowledge, and skills. 
Teacher competence involves appropriate prior knowledge, skills, attitudes, and abilities in given contexts to adjust and develop over time according to needs for effectively and efficiently accomplishing tasks measured against minimum standards. 
Before competent teachers select instructional materials, they should consider the following selection criteria: 
Availability: Audio-visual aids should be available and in good working condition, tested before class use. 
Accessibility: Materials should be within teacher reach before class time for proper setup, with no excuses about locked storage or malfunctioning equipment. 
Affordability: Instructional materials should not be expensive, with costs manageable for schools or teachers. Schools should budget for audio-visual materials without outrageous expenses. 
Simplicity: Materials should be simple to operate or manipulate, tested beforehand for working ability. Technical problems should be avoided, with alternative power sources for electrical equipment. 
Quality: Instructional materials should meet good standards, avoiding poor quality "management" approaches. Materials should be current, original, and reflect best practices. 
Suitability: Materials should be appropriate for intended learners' age, experience, and intelligence. Legal, safety, and ethical aspects must be considered, avoiding anti-social attitudes, bias, distortion, or prejudice. 


Factors Affecting Audio-Visual Aid Use in Teaching English Language 
Numerous factors influence the choice, accessibility, and effective use of audio-visual materials in the teaching and learning of English language, especially in secondary school settings. Bakare (2009) identified several key elements that educators must consider to ensure that these instructional tools serve their intended pedagogical functions.
One prominent factor is class size. In overcrowded classrooms, learners may face difficulties in seeing visual aids clearly or hearing accompanying audio effectively. Large student populations often result in rowdiness, noise distractions, and limited individual engagement. These conditions hinder the effectiveness of AV materials unless supplementary tools such as microphones, speakers, and large display screens are incorporated. Okonkwo (2014) observed that overcrowded classrooms limit not only learners' exposure to instructional materials but also the teacher’s ability to effectively manage resources. In such settings, AV materials that require individual or small-group interaction may not achieve the desired impact.
Another determinant is the nature of the subject matter and the learning objectives. Certain English language topics—such as speech sounds, oral comprehension, and composition writing—may demand different types of audio-visual support. For instance, pronunciation practice is better facilitated with audio recordings and linguaphone devices, while descriptive essay writing may benefit from visual aids such as flashcards and images. Teachers must carefully align AV materials with lesson content to ensure cognitive congruence, as supported by Mayer’s (2001) Cognitive Theory of Multimedia Learning, which states that meaningful learning occurs when verbal and visual elements are coordinated to reinforce one another.
Time availability also plays a critical role in the selection and integration of AV aids. When lesson durations are short or when teachers are pressured by curricular demands, there may be insufficient time to set up, explain, and utilize audio-visual materials effectively. In contrast, when time is ample, educators can apply more dynamic instructional techniques such as learner-centered activities, multimedia demonstrations, and interactive feedback. According to Yusuf and Afolabi (2010), time constraints often lead teachers to default to traditional chalk-and-talk methods, thereby limiting the engagement and potential offered by AV tools.
Closely related to time is the issue of available facilities and instructional materials. The presence or absence of essential equipment—such as projectors, sound systems, electricity, and classroom space—significantly influences the feasibility of using audio-visual resources. Fakomogbon (2015) emphasized that one of the leading causes of poor performance in Nigerian secondary schools is the lack of basic infrastructural facilities. Where electricity supply is erratic or where classrooms lack the necessary power outlets and mounting systems, AV integration becomes difficult. Consequently, even where materials are theoretically available, the infrastructural environment may not support their effective use.
Another critical factor is the teacher’s interest, confidence, and competence in using audio-visual aids. Teachers often have varying levels of enthusiasm and familiarity with instructional technologies. While some may actively seek out innovative materials and experiment with them, others may prefer familiar, traditional methods due to fear of failure or lack of training. Ogunlade (2012) noted that teacher attitude and technological self-efficacy strongly predict the frequency and effectiveness of AV material use in classrooms. Furthermore, institutional culture and professional development opportunities also influence whether teachers are motivated to adopt such materials.
Additional literature by Agommuoh and Nzewi (2003) supports the idea that teachers' willingness and ability to utilize instructional aids are influenced by factors such as training, access, administrative encouragement, and teaching experience. These factors collectively contribute to the effective deployment of AV aids and ultimately affect students' academic outcomes.
In conclusion, the use of audio-visual materials in English language instruction is not merely a function of their availability. It is shaped by a complex interplay of logistical, pedagogical, infrastructural, and psychological factors. For audio-visual aids to make a meaningful impact on language learning, teachers must be supported with adequate training, time, infrastructure, and institutional motivation. Only then can these tools be fully harnessed to enrich classroom instruction and foster improved academic performance.
Balogun (2009) explained school environment as physical and material resources (infrastructural facilities) available for teaching and learning processes. Fakomogbon (2015) observed that inadequate school resources cause Nigerian secondary school failures, emphasizing that inadequate facilities affect student performance since most schools lack necessary infrastructural facilities for effective English language teaching and learning. 
Empirical Studies on Audio-Visual Materials in English Language Teaching 
Several empirical studies have been conducted to evaluate the availability, utilization, and effectiveness of audio-visual materials in the teaching and learning of English language at the secondary school level. These studies provide insights into how such instructional aids influence educational outcomes across different contexts in Nigeria and beyond.
Derlo (2014) carried out a comprehensive study titled 'The Availability and Utilization of Audio-Visual Materials in Teaching English Language in Selected Secondary Schools in Lagos State.' From a population of 250 schools, 25 were systematically sampled. Questionnaires were used for data collection and five null hypotheses were tested. The findings revealed a negative correlation between the availability of audio-visual materials and their effective use in English language classrooms. Despite having such materials, many schools failed to use them effectively due to factors such as lack of teacher training, technical challenges, and poor administrative support. This highlights the gap between possession of teaching aids and their actual instructional application.
In contrast, Oshadunmi (2013) examined 'The Impact of Audio-Visual Materials on Students’ Academic Achievement in English Language in Secondary Schools in Okene LGA, Kogi State.' Seventeen schools were considered, with 10 selected using random sampling. The study used questionnaires and tested four hypotheses using correlational statistics. Results showed that 65% of respondents actively used audio-visual materials, which positively impacted student performance. Students taught with AV aids demonstrated improved comprehension and retention, and teachers who used these aids gained increased respect and attention from their students. The findings emphasize that the effectiveness of AV materials depends not only on availability but also on deliberate and skilled usage by teachers.
Additional evidence from international research supports these findings. For instance, a study by Neo and Neo (2009) in Malaysia revealed that integrating multimedia and visual materials into language learning environments significantly boosted student motivation and language acquisition. Similarly, Kozma (2003) argued that technology-enhanced instructional materials create multiple representations of knowledge that appeal to diverse learners and improve learning outcomes. Furthermore, Mayer’s (2001) cognitive theory of multimedia learning supports the idea that when words and images are combined appropriately, they promote deeper understanding and retention among learners.
In another Nigerian study, Abimbade and Afolabi (2012) found that the use of visual aids in English classes improved students' grammar and vocabulary mastery. Their work revealed that learners who were taught using videos, flashcards, and pictures outperformed their peers in both oral and written assessments. These empirical findings, both local and international, confirm the centrality of audio-visual materials in enhancing learner engagement, comprehension, and academic performance. However, they also caution that the benefits of such materials are contingent upon teacher competence, infrastructural support, and school readiness to adopt technological innovations in education.
Appraisal of Literature Reviewed 
The literature review identified various audio-visual material types including printed and resource materials, graphic materials, and display and projected materials. Audio-visual material approaches were explained, along with their importance and uses, demonstrating prime importance for both students and teachers in enhancing English language teaching and learning. 
For effective presentations, teachers must carefully select visual materials and strategies, considering how pictures, graphics, and visual organizers affect learners, optimal usage methods, and their benefits. 
Carney and Levin (2002) reported that pictures improve the reading-to-learn process, emphasizing that pictures must be well-selected or well-constructed. Visual benefits and reasons why pictures facilitate comprehension and learning are explained by Levin and Mayer. For improved lesson content memory, visuals should align with instructional goals. Clark and Lyons (2004) assert this improvement results from dual-encoding, agreeing with Carney and Levin's conciseness principle that visuals provide compared to texts. When visuals depict relationships, they help build cause-and-effect mental models supporting deeper learning. 



CHAPTER THREE
RESEARCH METHOD
This chapter describes the procedures adopted in conducting the study. It is presented under the following subheadings: research design, area of the study, population of the study, sample and sampling technique, instrument for data collection, validation of the instrument, reliability of the instrument, method of data collection, and method of data analysis.
Research Design
This study adopted a descriptive survey design. The design was chosen because it allows the researcher to systematically gather information from a group of people through questionnaires to describe the existing condition or phenomenon. The purpose of the study was to assess the impact of audio-visual materials on the teaching and learning of English language in selected secondary schools in Ilorin Metropolis. The study was conducted in Ilorin Metropolis, the capital of Kwara State, Nigeria. The area houses several public and private secondary schools. As a prominent educational hub, it presents an ideal setting for studying the integration and effects of audio-visual aids in English language instruction.



Population of the Study
The population for this study comprised all secondary school students and teachers within Ilorin Metropolis. Specifically, the study targeted both students and teachers engaged in English language instruction across public secondary schools.
Sample and Sampling Technique
A total of 50 respondents were selected for the study, consisting of 30 male and 20 female students drawn from selected secondary schools in Ilorin Metropolis. A simple random sampling technique was used to ensure that all students had an equal chance of being selected, without bias. This sampling technique was appropriate for the population and research goals, allowing for a manageable yet representative group.
Instrument for Data Collection
The primary instrument for data collection was a structured questionnaire. The questionnaire was designed based on the research questions and objectives of the study. It was divided into five sections:
· Section A: Bio-data / Demographic information
· Section B: Availability of audio-visual materials
· Section C: Frequency and pattern of use
· Section D: Teachers’ competence in using audio-visual materials
· Section E: Factors limiting the use of audio-visual materials
Each item was measured on a four-point Likert scale as follows:
· Strongly Agree (SA) = 4 points
· Agree (A) = 3 points
· Disagree (D) = 2 points
· Strongly Disagree (SD) = 1 point
The instrument was designed to collect data on students’ perspectives regarding the use and effectiveness of audio-visual materials in their English language classes.
Validation of the Instrument
To ensure the validity of the instrument, the questionnaire was reviewed by the researcher’s supervisor and two other experts in educational measurement and evaluation from the Department of Educational Management. Their suggestions and recommendations were used to improve the clarity, relevance, and structure of the items to ensure that the instrument measured what it was intended to measure.
Reliability of the Instrument
The test-retest method was used to determine the reliability of the questionnaire. The instrument was administered to a similar group of 10 students in another school outside the sample area, and then re-administered two weeks later to the same group. The responses from the two rounds were correlated using the Pearson Product Moment Correlation Coefficient. The result yielded a correlation coefficient of r = 0.86, indicating a high level of reliability and internal consistency of the instrument.
Method of Data Collection
The researcher visited the selected schools in Ilorin Metropolis and administered the questionnaires personally to the respondents. The purpose of the study was explained to the students before the administration to ensure informed and sincere responses. The completed questionnaires were retrieved immediately to ensure a high return rate and completeness of responses.
Method of Data Analysis
The data collected from the questionnaire were analyzed using simple percentages and frequency distribution tables. This method allowed for clear and concise presentation of the responses in a way that was easy to interpret. The frequency of each response (Strongly Agree, Agree, Disagree, and Strongly Disagree) was calculated and converted into percentages to describe the distribution of opinions on each item. This descriptive statistical method was appropriate for analyzing the categorical data generated from the Likert-scale questionnaire.


CHAPTER FOUR
DATA PRESENTATION AND RESULTS
Introduction
This chapter presents the analysis of data collected to assess the effect of audio-visual materials on the teaching and learning of English language in Ilorin West Local Government Area. The data are organized and interpreted in accordance with the research questions using tables, frequencies, percentages, and comprehensive interpretation.
Section A: Demographic Information
Table 4.1: Distribution by Gender
	Gender
	Frequency
	Percentage (%)

	Male
	30
	60%

	Female
	20
	40%

	Total
	50
	100%


The table reveals that 30 out of 50 respondents, accounting for 60%, were male, while 20 respondents, representing 40%, were female. This indicates that male students were more represented in the study sample. This gender distribution provides useful context when analyzing subsequent responses, as it may reflect the extent to which gender differences play a role in the accessibility, use, and perceived effectiveness of audio-visual materials in English language instruction.
Table 4.2: Distribution by Age
	Age Range
	Frequency
	Percentage (%)

	13–15 years
	15
	30%

	16–18 years
	20
	40%

	19 and above
	15
	30%

	Total
	50
	100%


A plurality of respondents (40%) fall within the age range of 16–18 years, while both the 13–15 and 19+ age brackets constitute 30% each. This suggests that most participants are in the middle senior secondary school years, which are academically crucial and heavily reliant on effective English instruction. Understanding their perspectives offers valuable insights into how audio-visual materials influence language acquisition at a formative stage.




Table 4.3: Computer Literacy Status
	Response
	Frequency
	Percentage (%)

	Yes
	35
	70%

	No
	15
	30%

	Total
	50
	100%


The data shows that a significant proportion of the students (70%) are computer literate, implying a favorable disposition towards the use of digital and multimedia tools in learning. This is essential because computer literacy enables students to engage more effectively with audio-visual resources such as videos, slides, and interactive language software. The remaining 30% who are not computer literate may face challenges accessing or benefiting from technologically-enhanced language instruction.
Section B: Analysis Based on Research Questions
Research Question 1:
To what extent are audio-visual materials available for teaching and learning of English?


Table 4.4: Availability of Audio-Visual Materials
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Non-availability of AV materials affects learning negatively.
	30
	15
	5
	0

	2
	Availability of AV materials makes learning interesting.
	28
	17
	3
	2

	3
	Students learn effectively with AV materials.
	25
	20
	4
	1

	4
	AV materials are readily available in my school.
	10
	12
	18
	10


The data indicates that an overwhelming majority (90%) of the respondents acknowledge the pedagogical value of audio-visual materials, affirming that their presence improves learning and comprehension. However, the fourth item reveals that only 44% of students agree that these materials are actually available in their schools. This contrast points to a critical issue: while students understand and appreciate the benefits of AV tools, many schools are not adequately equipped to provide them. The limited access to these resources undermines the potential gains in student engagement, comprehension, and performance.
Research Question 2:
What is the frequency and pattern of use of audio-visual materials in English classes?


Table 4.5: Pattern and Frequency of Use
	S/N
	Statement
	SA
	A
	D
	SD

	1
	AV aids enhance retention of information.
	26
	18
	4
	2

	2
	AV materials are used frequently in my school.
	8
	14
	18
	10

	3
	AV instruction improves student performance.
	30
	15
	4
	1

	4
	AV aids improve students’ understanding.
	25
	20
	3
	2


Respondents widely agree that the use of audio-visual materials significantly enhances retention, performance, and comprehension (88%–90% agreement). However, only 44% agree that AV materials are used frequently in their schools. This inconsistency highlights a disparity between the recognized instructional value of AV materials and their actual usage. It suggests that either teachers are not trained to incorporate them effectively or that there is insufficient institutional support (e.g., lack of equipment or schedules) to ensure their regular use.


Research Question 3:
How competent are teachers in using audio-visual materials in teaching English?
Table 4.6: Teachers’ Competence
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Incompetence in AV use reduces student performance.
	22
	18
	6
	4

	2
	Teachers lack adequate AV usage skills.
	20
	15
	10
	5

	3
	Effective use of AV depends on teacher skill.
	25
	18
	5
	2

	4
	Poor AV quality affects teaching objectives.
	24
	17
	5
	4


A majority of the students (70%–86%) believe that teacher competence directly influences the success of audio-visual instruction. Specifically, 80% note that teacher incompetence in using these tools results in poor student performance. These findings underscore the importance of professional development and teacher training programs. Without proper training, even schools with adequate AV resources may fail to utilize them effectively. This weakens instructional delivery and limits students' exposure to engaging and supportive learning methods.


Research Question 4:
What are the challenges limiting the use of audio-visual materials in English teaching?
Table 4.7: Challenges to AV Usage
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Lack of electricity limits AV use.
	28
	15
	5
	2

	2
	AV materials are insufficient.
	26
	17
	5
	2

	3
	Financial constraints hinder AV provision.
	30
	15
	3
	2

	4
	Teacher incompetence limits AV use.
	24
	18
	5
	3


Respondents identified multiple barriers to the effective use of audio-visual materials. The most critical among them is financial constraint (90%), followed closely by inadequate electricity supply (86%) and insufficient AV materials (86%). Additionally, teacher incompetence remains a notable barrier (84%). These findings suggest that systemic issues—such as infrastructural deficits, inadequate school funding, and teacher capacity—are the primary obstacles to AV integration. Addressing these challenges requires a multifaceted approach that includes infrastructural investment, resource provision, and teacher training.

Discussion of Findings
This study investigated the availability, use, teacher competence, and challenges related to the use of audio-visual materials in the teaching and learning of English language among secondary school students in Ilorin West Local Government Area.
The findings from Table 4.4 reveal that while students generally agree that audio-visual materials enhance learning, only 44% of them confirmed that such materials are available in their schools. Despite 90% acknowledging the role of AV tools in improving comprehension, engagement, and interest, their actual availability remains limited. This suggests a clear gap between policy intention and implementation. Schools recognize the benefits of these tools, but infrastructural and financial constraints continue to hinder their widespread accessibility. This aligns with previous research which asserts that while AV aids are theoretically beneficial, they are often not practically available, especially in public schools with limited funding.
Table 4.5 shows that although audio-visual materials are considered effective in enhancing students' retention (88%), performance (90%), and understanding (90%), only 44% of respondents agreed that these materials are used frequently in their schools. This indicates that even where AV resources are available, their integration into regular classroom instruction is inadequate. The underutilization may be due to teachers’ lack of training or time constraints within the curriculum. These findings emphasize the need for professional development and systemic support to encourage the consistent use of AV resources in English language instruction.
The analysis in Table 4.6 demonstrates that a substantial number of respondents (70%–86%) believe that teacher competence plays a critical role in the effective use of audio-visual materials. For instance, 80% of students stated that teacher incompetence leads to poor student performance, while 86% agreed that classroom improvement depends on the teacher’s ability to use AV tools effectively. This highlights a significant need for training and retraining of English teachers, especially on the use of multimedia and educational technologies, to improve their instructional delivery and ultimately student outcomes.
The data in Table 4.7 confirms several key challenges that limit the use of audio-visual materials in English language classrooms. These include inadequate electricity supply (86%), insufficient AV materials (86%), financial constraints (90%), and teacher incompetence (84%). These findings are consistent with earlier studies that cite systemic barriers such as infrastructural inadequacy, funding gaps, and professional inefficiencies as major hindrances to technological adoption in education. The implication is that while the pedagogical advantages of AV tools are widely recognized, a combination of external (logistical and financial) and internal (teacher-related) factors prevents their optimal use.
Finally, the study has revealed a strong consensus among students regarding the effectiveness of audio-visual materials in enhancing the teaching and learning of English. However, there is a disconnect between this perceived effectiveness and the actual availability and frequency of use of these materials in schools. Furthermore, the study has shown that teachers' competence significantly affects the impact of AV tools, and that several critical challenges, especially infrastructural and financial ones, must be addressed. Therefore, for audio-visual materials to positively impact English language education in Nigerian secondary schools, holistic and sustainable interventions are required—including investment in resources, teacher training, and school infrastructure.





CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study was carried out to investigate the impact of audio-visual materials on the teaching and learning of English language in selected secondary schools in Ilorin Metropolis. The motivation behind this research stemmed from the growing recognition of the role that audio-visual (AV) aids play in improving students’ understanding, engagement, and performance—particularly in language subjects that require strong comprehension and communication skills.
The study adopted a descriptive survey design, using a structured questionnaire administered to 50 students from 25 randomly selected secondary schools. The questionnaire captured demographic data, the availability and usage of audio-visual materials, the competence of teachers in handling these materials, as well as the perceived challenges and limitations associated with their implementation.
The findings revealed that while most respondents agree that audio-visual materials make learning more effective, enjoyable, and interactive, such tools are not consistently available or used in schools. The majority of students affirmed that AV resources, when used, helped them better understand English concepts and retain information for longer periods. However, challenges such as lack of electricity, insufficient funding, poor maintenance, and lack of training among teachers were major hindrances to the effective integration of AV materials into regular classroom instruction.
Furthermore, teacher competence emerged as a critical factor. Where teachers were skilled in using AV tools, student performance and interest in English language improved markedly. Conversely, where teachers lacked such competence, the impact was minimal regardless of whether the resources were available. Ultimately, the study emphasizes the importance of AV materials as a support system for modern teaching practices and calls for deliberate institutional action to enhance their accessibility and integration in schools.
Conclusion
Based on the findings of this research, it is concluded that audio-visual materials significantly enhance the teaching and learning of English language in junior secondary schools. These tools serve as powerful supplements to traditional teaching methods by engaging students’ senses, improving attention span, and making abstract concepts more concrete and relatable. Their impact is evident in students’ improved comprehension, communication, and performance when compared to classes where such tools are not utilized.
However, the study also concludes that the potential of audio-visual materials is far from being fully realized in the study area due to a number of systemic challenges. These include lack of adequate supply of AV tools, poor infrastructure (especially irregular electricity), insufficient funding, and lack of professional development for teachers. Many teachers, although willing, are unable to adopt these tools due to lack of training and institutional support.
Therefore, while the pedagogical value of audio-visual materials is well recognized, effective implementation requires a holistic approach involving material provision, teacher training, administrative support, and curriculum reform.
Implications of the Study
The findings of this study have several significant implications for various stakeholders in the educational sector:
1. For Teachers
Teachers need to understand that traditional chalk-and-talk methods alone may no longer be sufficient for 21st-century learners. Audio-visual materials, when integrated effectively, can enhance the teaching process and make lessons more interactive. However, this requires that teachers possess the necessary digital literacy and pedagogical competence to use such tools effectively. This calls for personal development and institutional training initiatives.
2. For Students
The integration of AV materials creates a more engaging learning environment. Visual and auditory content caters to different learning styles, which is particularly beneficial in a subject like English that demands proficiency in listening, reading, writing, and speaking. Therefore, access to AV-enhanced instruction can significantly boost students' confidence and interest in the subject.
3. For School Administrators
Principals and educational administrators play a crucial role in facilitating the availability and use of AV materials. Their support in budget allocation, scheduling training sessions, maintaining AV tools, and ensuring electricity or alternatives like solar power can help bridge the gap between awareness and implementation.
4. For Policy Makers
The study highlights the need for government and curriculum designers to create policies that promote the integration of modern instructional technology in classrooms. This includes making AV use a compulsory component of teacher education programs, providing funds for technology acquisition, and ensuring that rural schools are not left behind.
5. For Curriculum Developers
Curriculum planners must ensure that the curriculum includes not only content coverage but also modern delivery approaches. Lessons should encourage the use of multimedia content and provide room for creativity in AV integration to ensure inclusive and student-centered learning.

Recommendations
In light of the findings and conclusions of this study, the following recommendations are offered to help improve the use of audio-visual materials in teaching English:
1. Provision of Adequate Audio-Visual Equipment: Government and education stakeholders should invest in AV tools such as projectors, television sets, speakers, language lab equipment, smartboards, and computers. These should be available in every classroom, particularly in language labs or English departments.
2. Regular In-Service Training for Teachers: Workshops and capacity-building programs should be organized periodically to equip teachers with the skills required to operate and creatively use AV materials in class. Teachers need both technical know-how and pedagogical strategies for integrating AV tools meaningfully.
3. Integration into Teacher Education Curriculum: Audio-visual instructional strategies should be formally introduced into teacher training institutions. New teachers must be equipped not only with content knowledge but also with innovative teaching methods including digital and multimedia instruction.
4. Improved Infrastructure: Stable electricity, access to internet, and proper classroom ventilation are vital for the successful use of AV materials. Schools should be supported to maintain alternative energy sources like generators or solar panels to sustain AV use.
5. Institutional Monitoring and Support: School heads and supervisory bodies should create internal mechanisms to monitor the consistent use of AV materials. Teachers using AV methods should be encouraged and supported through recognition and peer collaboration platforms.
6. Increased Budgetary Allocation: The government and NGOs should increase funding for education, with specific focus on ICT and AV development. Schools should also explore partnerships with private organizations or international donors for support.
Suggestions for Further Studies
This study opens avenues for future research that could explore deeper dimensions of the topic. The following areas are suggested for further academic investigation:
Researchers may carry out comparative studies to assess the usage and impact of AV materials across urban and rural schools to identify disparities and potential solutions tailored to context.
A long-term study can be conducted to track the impact of regular AV use on student academic performance over several academic sessions. This would provide empirical data on retention and sustained engagement.
Future studies could focus on how audio-visual materials impact individual language competencies such as vocabulary development, grammar acquisition, writing fluency, and pronunciation.
An investigation into teachers’ attitudes, willingness, and readiness to adopt AV tools could yield useful insights for effective policy and training program design.
The effectiveness of audio-visual materials in subjects like Mathematics, Civic Education, or Sciences can be explored to promote cross-disciplinary innovation in teaching.
Further research should incorporate students’ voices, understanding how they perceive AV materials and their preferences for learning styles in relation to multimedia content.
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KWARA STATE COLLEGE OF EDUCATION, ILORIN
QUESTIONNAIRE
Instructions:
Please tick (✔) the appropriate box that best reflects your opinion. This questionnaire is designed to gather data for the study titled: “Impact of the Use of Audio-Visual Materials in the Teaching of English in Selected Secondary Schools in Ilorin Metropolis.”
SECTION A: Bio Data / Demographic Information
	Item
	Option
	Tick (✔)

	Sex
	Male
	( )

	
	Female
	( )

	Age
	13–15
	( )

	
	16–18
	( )

	
	19 and above
	( )

	Class
	SS1
	( )

	
	SS2
	( )

	
	SS3
	( )

	
	None
	( )

	Are you a computer literate?
	Yes
	( )

	
	No
	( )




SECTION B: Availability of Audio-Visual Materials
How available are audio-visual materials for teaching and learning English in junior secondary schools in Ilorin West Local Government Area, Kwara State?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	The non-availability of audio-visual materials negatively affects teaching and learning of English.
	
	
	
	

	2
	The availability of audio-visual materials makes learning interesting and understandable.
	
	
	
	

	3
	Students can learn effectively with the use of audio-visual materials.
	
	
	
	

	4
	Audio-visual materials are readily available in my school.
	
	
	
	


SECTION C: Pattern and Frequency of Use
What is the pattern and frequency of use of audio-visual materials in teaching and learning English?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	The use of audio-visual materials enhances students' acquisition and retention of information.
	
	
	
	

	2
	Audio-visual materials are used adequately and frequently in my school.
	
	
	
	

	3
	Students taught with audio-visual materials perform better in exams than those taught without them.
	
	
	
	

	4
	Students taught with audio-visual materials have a better understanding of the English language.
	
	
	
	



SECTION D: Teacher’s Competence in Using Audio-Visual Materials
How competent are teachers in the use of audio-visual materials in teaching English?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Teachers' incompetence in improvising audio-visual materials leads to poor learner performance.
	
	
	
	

	2
	English language is treated as optional because some teachers lack skills to use audio-visual materials.
	
	
	
	

	3
	Improvement in classroom instruction depends largely on teachers' competence with audio-visual tools.
	
	
	
	

	4
	Teachers using poor quality materials may not achieve the intended instructional outcomes.
	
	
	
	


SECTION E: Limiting Factors in the Use of Audio-Visual Materials
What are the challenges limiting the use of audio-visual materials in English language teaching?
	S/N
	Statement
	SA
	A
	D
	SD

	1
	Inadequate electricity supply limits the use of audio-visual materials.
	
	
	
	

	2
	The limited supply of audio-visual materials negatively affects English teaching and learning.
	
	
	
	

	3
	Financial instability in schools hinders the availability of audio-visual materials.
	
	
	
	

	4
	Teachers’ lack of competence restricts the effective use of audio-visual materials.
	
	
	
	


Thank you
