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ABSTRACT
This study therefore focuses on the constraints of teaching and learning of Oral English in Junior Secondary Schools in Ilorin West Local Government Area, Kwara State. Three researcher questions were formulated for the study, the design of the study was descriptive survey and the sample size of the study was 50 English teachers who were all used for the study. Data were collected using a structured questionnaire. The method of data analysis was mean and standard deviation. A self – designed questionnaire was used to collect the information required. Analysis of data was done by means of frequency counts and percentage. The study revealed among others, fear of English by students due to its absurdity. Based on the findings, among the recommendations given, was the need for teachers to employ more friendly activities to teach aural – oral skills to make their learning more effective and enjoyable.
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CHAPTER ONE
INTRODUCTION
Background to the Study
Oral English is a fundamental skill that plays a crucial role in the academic and professional success of students, especially in Nigeria where English is the language of instruction in schools. In Junior Secondary Schools (JSS), the emphasis on developing oral communication skills is significant as it prepares students for higher education and enhances their ability to engage in both formal and informal settings. However, the effective teaching and learning of Oral English in Nigerian schools face several constraints, particularly in Ilorin West Local Government Area, Kwara State. These constraints include inadequate teaching resources, large class sizes, lack of qualified teachers, and the influence of students’ native languages, all of which hinder the development of students’ speaking and listening skills (Ajayi & Olamide, 2019; Akinyemi & Olaniyi, 2022). Despite the recognized importance of oral English in the educational system, research indicates that the existing teaching methods and classroom environments are not sufficient to meet the demands of effective oral English instruction. Factors such as limited exposure to English outside the classroom, insufficient student motivation, and societal attitudes toward the subject further exacerbate the challenges faced by both students and teachers (Bello & Adebayo, 2020; Olalekan & Mustapha, 2022). Addressing these constraints is critical to improving the quality of oral English education in Ilorin West and other similar regions, as it would better equip students with the necessary skills for communication in a globalized world.
Globally, various studies have been made on oral English proficiency not just in the educational sector. What makes this research unique is the preparedness of the researcher to make an in-depth study on junior secondary school student’s proficiency in oral English in Kwara State. In Africa, Ogunsiji and Olarewaju (2009) argue on the fact that English language plays the fundamental role of being the sole channel for instruction in Primary to Tertiary schools in Nigeria. It is important to know that students acquire knowledge of various school subjects at different stages which can only be done through the use of English language. That is to say, how well students progress in their academics, depends basically on their level of oral English proficiency. In Nigeria Educational System, English language has turned out to be significantly valued and bejeweled among practitioners. According to Bamgbose, Banjo, and Thomas (2015), the dominance of English language in both formal and informal transactional communication is inalienable. In view of the multilingual nature of Nigeria, with over 400 indigenous languages, English is perceived to be the only feasible and realistic choice for the nation at the moment and in the future to come, (Ufomata, 2010). The best efforts expended on English language in Nigeria have been in the area of the Educational system, most especially with regards to the Nigerian indigenous languages of which the three major ones are Yoruba, Hausa, and Igbo. 
In Nigeria, English language is seen as the official language and as well the former colonial language was chosen to aid the cultural and linguistic unity of the country, (Bamgbose, 2014). However, English remains an exclusive preserve of the country’s urban elite, and isn’t generally spoken in the rural areas which comprise three quarters of the country’s population. Generally, the learners of English language as a second language are usually encountered with the issue of proficiency in oral in terms of using the correct pronunciation of English sounds (phonemes) either by virtue of being a new language or mother tongue or first language interference, (Bamgbose, 2014). However, there has been emphasis on the quest for Standard English, hence; an English language Instructor as well as learner must aim at proficiency to a degree of the standard form. This enables the instructor and the learner to acquire adequate competence for practical purpose of teaching and everyday communication, (Unoh, 2015). 
Therefore, it is based on the above that, a lot of emphasis and efforts be placed on the teaching and learning of Oral English mainly because it will assist the students to develop their pronunciation skills sufficiently in order to aid effective communication with both native speakers and non-native users, (Enyeazu, 2011). Similarly, it is apparent that, the common mistakes seen among the teachers and learners of English as a second language today are; inappropriate pronunciation, mispronunciation, wrong intonation, as well as misrepresentation of phonetic sounds. For example, a lot of students misplace the qualities and length of vowels. It is in view of these problems that recent development in language teaching and learning has made the teaching and learning of oral English not only a necessity but as well a pre-requisite for assessing the learner’s competence in language use and acquisition, (Idris, 2015). Therefore, since emphasis has shifted to studying varied rules intended at the identification, interpretation and reproduction of English sounds (phonemes), there is every cause to emphasise and to review the teaching of oral English especially in Junior Secondary Schools, (Bamgbose, et al, 2015). Furthermore, speech is perceived to be persona which represents the ability of a person to articulate phonemes according to some established norms. It as well entails an individual’s ability to recognize and understand the representation and meaning of English sounds. Unfortunately, it is quite sad that majority of junior secondary schools students do not exhibit the knowledge of oral English when using the language which could be associated with the aforementioned factors, (Anthony, 2012).
The proficiency in oral speaking should be made inherent in both teachers and students. According to Jowitt (2013) affirmed that, the emphasis on proficiency in spoken English was introduced in the New National Curriculum in English language for Nigerian Junior Secondary Schools in the 1980s. It was in the past neglected in the teaching of English in Nigeria as oral English was made optional for the West African School Certificate students (though a compulsory course for teacher grade II examinations in those days). Jowitt (2013) further claimed that, students unconsciously depend on mother tongue models when deprived them of consistent and reliable guidance from teachers, as indeed many of teachers did: assuming that there was a perfect correspondence between sound and spelling. They use orthography as their guide to pronunciation. Roach (2010) asserted that, the teaching of oral hasn’t really been popular with teachers and language theorists during the 1970s and 1980s. It was fashionable to treat it as a rather outdated activity. It was claimed that, it makes students try to sound like native speakers of Received Pronunciation, which became difficult and led to repetitive exercises, and it as well failed to give importance to communication, (ibid). Anthony (2011) and Uche (2013) emphasized the challenges of acquiring oral skills. According to Williams (2016), the factors to be enumerated could be categorised under one factor, the interference of mother tongue. It is worth noting that for the non-native speakers, the mother tongue always affects the acquisition of the second language.
 This has always been a major problem in oral English or pronunciation teaching especially in Nigerian schools. Unoh (2015) as well examines the situation of oral English in Nigerian junior secondary schools. He claimed that, teaching and learning of English pronunciation in Nigeria suffers from peculiar handicaps unknown to the teaching of English language or any other school subject. For any subject to be effectively taught in our schools, there are at least three very essential conditions that has to be met, which are; a high degree of motivation on the part of both students and teachers; the competence of the teachers in the subject, and his or her mastery of the techniques of imparting knowledge in it; and the availability of relevant books as well as standard facilities for practical, (Unoh, 2015). While the aforesaid conditions are rarely achieved in the teaching and learning of English Language, they are as well hardly met in the case of the teaching and learning of English pronunciation. Okoli (2014) comments on the need to be proficient in the sound system of a new language and explains that English should be pronounced in the accent normally chosen as the standard form especially the model most often recommended for foreign learners studying standard British English and also Received Pronunciation.
The teaching and learning of oral English in Nigerian junior secondary schools had in the past been neglected. However, recent development in the teaching and learning of English Language requires greater emphasis on this aspect of English language. Oral English complements the understanding and the use of English language in order to enhance the standard of spoken English. According to Idris (2015), very little has been achieved since the introduction of Oral English in our West African School Certificate and National Examination Council due to the problems associated with the teaching and learning of oral English. There are existing publications on phonology written by Linguists such as A.C. Gimson, Daniel Jones, David Jowitt, Peter Roach, among others. Over the past years, there is the emergence of new publications especially on Oral English by other language teachers, researchers and scholars such as Mannell, Cox, and Harrington (2011), Akperero (2012), Enyeazu (2010), and Idris (2015). This development has gone a long way in bringing oral English into focus. Its recent inclusion in the English Language Examination Paper (Test of Orals) has drawn the attention of many teachers and students.
Thus, the teaching and learning of oral English is rather weighed down by a number of factors which have contributed to the slow pace and ineffectiveness in teaching the course, which are; poor background, interference of mother tongue, incompetent teachers, poor teaching methodology, lack of regular practice, lack of orientation and facilities, and dearth and limited accessibility to relevant books. A lot of students in Nigerian junior secondary schools are faced with either one of the factors mentioned above. Some are deficient as a result of more than one problem especially students from rural and poor backgrounds. As a result, this study will examine the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area, Kwara State
Statement of the Problem
 The primary concern for this study is to identify those problems that are negatively affecting the teaching and learning of Oral English in junior secondary schools. Although, much effort has been put in place to improve Oral English teaching and learning, however, the result is still to be seen as students are not doing so well in the subject during examination. A number of educationists have shifted the blame on the students’ lack of interest in the subject being discussed, interference of mother tongue, lack of constant practice by the students, lack of orientation and facilities as well as shortage and limited accessibility to relevant books. 
Although, many concerned educationalists have charted several ways to simplify the teaching or instruction of Oral English, many more problems are mounting and need to be thoroughly addressed urgently as they are alarming. The cause of this negative development is certainly because a lot of energy is being channeled only towards the learners’ problems, and not the problem of teaching. The factors affecting Oral English teaching and learning in junior secondary schools in Ilorin West Local Government Area of Kwara State range from teachers’ incompetence, lack of teaching materials, disgust for the emphasis on the British accent, poor teaching skills, lack of motivation for the students, to other problems which could have been caused by school administrators or the government.
Purpose of the Study 
The primary aim of this study is to assess the constraint of teaching and learning of  Oral English in Junior Secondary School in Ilorin West Local Government Area, Kwara State. The specific objectives will be to: To examine the methods of instruction of Oral English by teachers in junior secondary school. To identify the students’ attitude towards oral English teaching and learning. To determine the influence of Oral English teaching in the effective communication of students in junior secondary school 
Research Questions 
Based on the above research objectives, the following research questions will be poised. 
· Is there any significant influence of the methods of instruction by teachers on student performance in Oral English in junior secondary school? 
· What is the attitude of students towards the teaching and learning of Oral English in junior secondary school? 
· Does Oral English teaching has any influence on the effective communication of students in junior secondary school?
Research Hypotheses 
The following research hypotheses will be formulated in their null form. 
Ho1: 	There is a significant influence of the methods of instruction by teachers on student performance in Oral English in junior secondary school
 Ho2: There is a significant attitude of students towards the teaching and learning of Oral English in junior secondary school
Ho3: Oral English teaching has significants influence on the effective communication of students in junior secondary school.
Significance of the Study
 The findings of this study will be relevant to the parents, teachers, language educators, government, and students. To the government, it will relevant to the government in providing good working atmosphere through good communication skills, effective curriculum, direct interpretation and better understanding of the use of oral language. To the parents, it will be relevant to them in improving their children oral language. To the teachers, it will be relevant to teachers on how best to teach their students oral language and to make them understand what they are taught effectively which will make parents send more children for effective oral learning. Furthermore, the research will add to knowledge in the peculiar nature of oral English teaching and learning among junior secondary school students. Finally, the study will serve as a tool of reference for other researchers who might want to carry out research in this area.

Scope of the Study 
The study is limited to finding out the constraint of teaching and learning of  Oral English in Junior Secondary School Students in Ilorin West Local Government Area, Kwara State. Some selected junior secondary schools in Ilorin West Local Government Area in Kwara State will be examined for the study due to the financial constrain. The study will be limited to the use of questionnaire as a primary source of data to gather the opinion of the respondents.
Operational Definition of Terms 
English: The language, originally of England, now spoken in many countries and used as a language of international communication throughout the world. 
Teaching: Guidance or training given to someone. 
Students: A school pupil or a person studying at a place of higher education
Junior Secondary School: Level of education that comes after the basic or results from the primary education. 
Oral: relating to the mouth, which is spoken. Proficiency: Proficiency is the ability an individual has in doing something.
Constraint: it Constraints are often used to ensure that processes or systems function within acceptable parameters. It also refers to a limitation or restriction that prevents something from happening freely or fully.

CHAPTER TWO
LITERATURE REVIEW 
This chapter contains the review of related literature of the variable used in this study. This chapter presents a review of the literature under the following sub-headings:
· The Concept of Oral English
· The Role of Oral English in Secondary Education
· Constraints in Teaching Oral English
· Socio-Cultural Factors Affecting Oral English Teaching and Learning
· Teaching Methods and Strategies for Oral English
· Appraisal of the Literature Reviewed
The Concept of Oral English
Oral English refers to the spoken form of the English language, encompassing listening and speaking skills (Richards, 2018). In secondary schools, it is primarily concerned with enabling students to communicate effectively in various spoken contexts, such as formal presentations, discussions, debates, and everyday conversations (Savignon, 2012). Oral English instruction involves teaching students how to express themselves clearly, accurately, and confidently in spoken English, as well as developing their ability to listen and understand spoken English in different contexts (Brown, 2001). Oral English instruction aims not only to improve pronunciation, fluency, and vocabulary but also to equip students with essential communication skills needed in academic, social, and professional environments (Orafi & Borg, 2009). It emphasizes practical communication, encouraging students to use English in real-life scenarios and fostering their overall language proficiency (Harmer, 2017). Oral English plays a central role in helping students develop strong communication skills. These skills are essential for academic success, as students are required to express their ideas clearly during discussions, group work, and oral examinations. Effective oral communication also prepares students for future careers where communication is often the key to success (Ayodele & Salawu, 2018).
Proficiency in Oral English contributes significantly to academic performance. It allows students to engage more actively in classroom discussions, thereby improving their comprehension of other subjects and encouraging critical thinking. Studies have shown that students who are proficient in oral communication tend to perform better across various subjects (Bello & Adebayo, 2020). Oral English instruction helps students to develop confidence in speaking and interacting in public. Regular practice of speaking skills enhances self-esteem and reduces anxiety in communication situations, which is especially important for students in secondary school (Ajayi & Olamide, 2019). Beyond academics, Oral English also plays a vital role in social interactions. It helps students communicate effectively with peers, teachers, and individuals in society, enabling them to engage in meaningful relationships and expand their social networks (Chika & Uchenna, 2022). Mastery of oral communication skills in English enables students to participate in national and global dialogues. Strong oral communication skills are highly valued in the professional world. Students who develop their oral English proficiency in secondary school are better prepared for future careers that require effective communication, such as in education, business, and public speaking (Salami & Ogundele, 2023). Oral English is a key competence required in job interviews, presentations, and professional networking. As English is a global lingua franca, the ability to speak English proficiently enhances students' global competence. They can participate in international discussions, access global knowledge, and communicate with people from different cultural backgrounds (Shuaibu & Akinyemi, 2019).
The Role of Oral English in Secondary Education
Oral English plays a pivotal role in the development of communication skills, which are essential for academic success, personal development, and professional growth. In secondary education, Oral English focuses on improving students' speaking and listening abilities, facilitating effective communication in various academic and social contexts (Harmer, 2017). One of the primary roles of Oral English in secondary education is the development of effective communication skills. These skills are crucial for students—not only in expressing their ideas clearly and confidently but also in understanding others (Brown, 2011). Oral English instruction helps students master the art of clear speech, effective listening, and appropriate responses in various situations, including classroom discussions, debates, and informal conversations. Through practice, students develop the ability to articulate their thoughts and ideas, enhancing their capacity for meaningful interactions (Ajayi & Olamide, 2019). Oral English contributes directly to students’ academic success by improving their ability to engage in class discussions, express their understanding of course materials, and present arguments and ideas effectively. In secondary school education, where participation is often a key component of assessment, students who are proficient in Oral English are better able to express their opinions, answer questions, and engage in intellectual exchanges. Furthermore, students who are confident in oral communication are likely to perform better in subjects that require verbal expression, such as English Language, Literature, and Social Studies (Bello & Adebayo, 2020).
Oral English instruction helps students build confidence, particularly in their ability to speak in front of others. By engaging in oral activities such as presentations, debates, and group discussions, students gradually become more comfortable with public speaking. This boost in confidence not only helps students succeed academically but also contributes to their personal development. As students become more comfortable with oral communication, they experience an increase in self-esteem and are more likely to participate in extracurricular activities, social interactions, and leadership roles (Salami & Ogundele, 2023). Oral English is instrumental in helping students develop essential social skills. Effective communication is key to forming relationships with peers, teachers, and others. In secondary school, students learn how to engage in conversations, express their thoughts, listen actively, and respond appropriately. Oral English instruction also encourages cooperative learning through group activities that require students to work together, share ideas, and communicate effectively. These interactions enhance students' social skills, teamwork abilities, and cultural competence, all of which are important in a diverse school environment (Chika & Uchenna, 2022).
In today’s globalized world, strong oral communication skills are increasingly important for career success. Oral English prepares students for the professional world by equipping them with the skills needed for job interviews, presentations, meetings, and other forms of professional communication. Whether students pursue careers in education, business, public relations, or any other field, the ability to speak clearly and confidently is a crucial skill. Junior Secondary schools that emphasize Oral English provide students with a foundation for their future professional lives, ensuring they are ready to navigate the demands of the workforce (Shuaibu & Akinyemi, 2019).
Oral English instruction also exposes students to different cultural contexts and perspectives. As English is a global lingua franca, learning to speak it fluently allows students to engage with people from diverse linguistic and cultural backgrounds. This helps foster cultural awareness and global competence, essential qualities in today’s interconnected world. In a secondary school setting, oral activities such as discussions and role-playing simulations may involve exploring global issues, allowing students to broaden their horizons and gain a deeper understanding of different cultures and perspectives (Salami & Ogundele, 2023). Oral English activities, particularly debates and discussions, encourage students to engage in critical thinking and argumentation. By participating in debates or defending a position on a particular issue, students learn to analyze information, evaluate different perspectives, and formulate coherent arguments. This helps them develop reasoning and logic skills, which are valuable in academic work and in everyday decision-making. Additionally, the process of articulating their thoughts in oral form helps students organize their ideas more effectively and improves their ability to express complex concepts clearly (Ajibola & Olamide, 2022)
Constraints in Teaching Oral English
Teaching Oral English in junior secondary schools can be challenging due to various constraints that affect both teachers and students. These constraints often hinder the effectiveness of instruction, making it difficult to develop students' speaking and listening skills (Orafi & Borg, 2019). One major constraint is the shortage of qualified and trained teachers. Many schools struggle to recruit educators who possess both the linguistic competence and the pedagogical skills required for effective oral communication instruction (Richards, 2018). In some cases, general English teachers are assigned to teach Oral English without specialized training, which impacts the quality of instruction. This shortage is especially pronounced in rural or under-resourced areas, where schools may lack access to professional development opportunities or language teaching resources (Adegbite, 2014).Teachers who are not well-versed in the methodologies of teaching spoken English may struggle to effectively guide students in mastering pronunciation, fluency, and other key aspects of oral communication. This limitation can impact the overall quality of Oral English instruction in secondary schools (Bello & Adebayo, 2020).
Another constraint is the lack of adequate teaching resources and materials. Oral English instruction requires specific resources such as audio-visual equipment, language labs, and instructional materials that support speaking and listening activities. Unfortunately, many secondary schools lack these resources, which makes it difficult to create interactive and engaging oral activities. Without proper teaching tools, teachers are forced to rely on traditional, less effective methods, which may not foster students' speaking abilities as effectively (Salami & Ogundele, 2023). In many junior secondary schools, there is limited time allocated for Oral English classes within the curriculum. Due to the focus on other core subjects, oral communication lessons often receive minimal attention, and teachers may not have enough time to focus on students' speaking skills. This constraint leads to rushed lessons and limited opportunities for students to practice speaking and engage in interactive oral activities. Effective Oral English instruction requires consistent and ample practice, which is often hindered by time constraints (Ajayi & Olamide, 2019).
Many students in junior secondary schools face challenges related to motivation and confidence, which can impact their performance in Oral English. Students who are shy or lack self-esteem often find it difficult to speak in front of others. This can create an environment where some students avoid participating in oral activities, limiting their opportunities to develop their speaking skills. Additionally, a lack of interest in Oral English, especially if students do not see its immediate relevance, can result in low motivation to engage with the subject (Chika & Uchenna, 2022). Socioeconomic factors also contribute to the constraints in teaching Oral English. In many communities, students come from low-income households, where access to language enrichment opportunities outside of school is limited. This disparity affects their language proficiency, including their ability to practice speaking English outside the classroom. Furthermore, students who do not have access to resources like books, the internet, or English-speaking environments may struggle to develop their oral communication skills at home (Olayiwola & Bello, 2020).
In multilingual and multicultural societies, linguistic and cultural diversity can present challenges in teaching Oral English. In regions where students speak local languages or dialects as their primary means of communication, they may find it difficult to express themselves fluently in English. The interference of mother tongue pronunciations, accent variations, and differences in communication styles can affect students' ability to speak English correctly and confidently. Additionally, teachers may face difficulties in addressing these diverse needs while trying to maintain a standard of spoken English that aligns with the curriculum (Shuaibu & Akinyemi, 2019). The physical environment of the classroom can significantly impact the effectiveness of Oral English instruction. In overcrowded classrooms, it is often difficult for students to practice speaking English individually or in small groups. The noise, lack of proper seating arrangements, and general discomfort can hinder students' ability to focus on oral activities. A poor learning environment can demotivate both students and teachers, affecting the overall quality of instruction (Adesina & Lawal, 2017). Engagement in Oral English classes can be a challenge, especially when students feel that the activities are not aligned with their interests or real-life needs. If Oral English lessons are perceived as boring or irrelevant, students may not actively participate or take the lessons seriously. This lack of engagement reduces opportunities for effective learning and limits the development of students' speaking and listening skills. Teachers need to create dynamic and contextually relevant lessons that motivate students to actively engage in the learning process (Bamidele & Okafor, 2020).
Socio-Cultural Factors Affecting Oral English Teaching and Learning
Socio-cultural factors play a significant role in shaping the teaching and learning of Oral English, especially in diverse and multicultural settings like many junior secondary schools. These factors encompass various elements, such as cultural norms, social practices, language attitudes, and socioeconomic status, which can influence both students' motivation to learn and teachers' effectiveness in delivering lessons (Adegbija, 2014). In many regions, especially in multilingual countries, students are often exposed to multiple languages, with their native languages or local dialects taking precedence over English (Bamgbose, 2011). This linguistic diversity can present challenges in teaching Oral English, as students may experience interference from their first language (mother tongue), affecting their pronunciation, fluency, and overall confidence in speaking English (Crystal, 2003). The influence of local languages can result in students using improper or non-standard English forms, such as code-switching, which can impede their development of Oral English skills. Teachers must develop strategies to manage this linguistic diversity by encouraging students to embrace English as a medium of instruction while respecting their cultural languages (Bello & Adebayo, 2020). Cultural perceptions of the English language can significantly impact the teaching and learning of Oral English. In some communities, English may be seen as a foreign or imposed language, leading to resistance or a lack of enthusiasm for learning it. In such settings, students may not view English as part of their cultural identity, making it more difficult for teachers to motivate them to engage in oral activities. On the other hand, in areas where English is considered a prestigious or "high-status" language, students may be more eager to master Oral English, driven by the desire for social mobility and future job opportunities. The teacher's ability to address these cultural attitudes and create a positive association with English can play a critical role in the success of Oral English instruction (Ajayi & Olamide, 2019).
The socioeconomic background of students has a profound impact on their exposure to and practice of Oral English. Students from higher socioeconomic backgrounds are often more likely to have access to resources such as books, internet access, language programs, and even informal opportunities for practicing spoken English in their daily lives. In contrast, students from lower socioeconomic backgrounds may have limited access to these resources, which can hinder their ability to improve their oral communication skills. The lack of exposure to English-speaking environments or regular conversations in English outside the classroom can further restrict their language development. Teachers may need to provide additional support and create inclusive learning environments to address these disparities (Olayiwola & Bello, 2020). In some cultures, gender roles and expectations can influence how students participate in Oral English classes. In certain settings, girls may be discouraged from speaking out or participating in public speaking activities, while boys may be more encouraged to express their opinions and engage in debates. These societal norms can affect the confidence and participation levels of students, leading to unequal opportunities for oral practice. In addition, gender differences in communication styles—such as assertiveness, tone, and body language—can affect how students engage in oral activities. Teachers must be mindful of these gendered expectations and create a classroom environment that encourages equal participation and fosters confidence in both male and female students (Chika & Uchenna, 2022).
Peer influence can be a double-edged sword in Oral English learning. In some cases, students may feel socially pressured to conform to group behaviors, which might include using non-standard English, adopting local slang, or even avoiding speaking in English altogether in front of their peers. Peer ridicule or teasing of students who attempt to speak English with an accent or incorrect grammar can reduce their willingness to participate in oral activities. Conversely, in a supportive peer environment where students are encouraged to speak freely and without judgment, they may feel more comfortable engaging in Oral English activities. Teachers need to foster a positive and encouraging peer atmosphere where all students can feel confident expressing themselves in English (Salami & Ogundele, 2023). Parental support plays a significant role in a student's language development, including in Oral English. Parents who value education and encourage their children to practice English at home can enhance their children's language skills. Conversely, if parents are not proficient in English or do not prioritize English learning, students may lack the reinforcement needed to develop their speaking abilities outside of school. In cultures where local languages are predominantly spoken at home, students may find it difficult to practice speaking English in an informal setting. Teachers can bridge this gap by encouraging parental involvement, such as through homework assignments, reading materials, or workshops aimed at helping parents support their children's language development (Bamidele & Okafor, 2020). Cultural norms about behavior in the classroom can also influence Oral English learning. In some cultures, students are expected to be passive learners who do not question the teacher or engage in classroom discussions. In such environments, oral participation may be seen as disruptive or inappropriate, hindering students' ability to practice and develop their speaking skills. Additionally, cultural expectations regarding respect for authority figures may prevent students from speaking out, asking questions, or engaging in debates. Teachers need to create a classroom culture that encourages open communication, critical thinking, and student-centered learning to facilitate effective Oral English instruction (Shuaibu & Akinyemi, 2019).
Teaching Methods and Strategies for Oral English
It weakens students’ initiative in learning spoken English and opportunities for oral expression. Due to the limitation of traditional educational thinking mode, oral English classes are mainly explained by teachers, who usually explain grammar and write sentences. Students take good notes in class and seldom have the opportunity to discuss topics (Richards, 2008). Therefore, students can only write, not speak. In the long run, students have become accustomed to this passive way of learning. They are unwilling to spend time thinking independently or even listening to things related to spoken English. Most of them are accomplished through teachers’ explanations and notes.  They are not combined with spoken English, which improves the learning level more effectively competence (Chowdhury & Le Ha, 2018). It is still the main task in our country. Teachers neglect the cultivation of students' spoken English. Under the enormous pressure of examination-oriented education, students' test scores have become the only criterion to measure students' scores (Hu, 2012).. In order to improve the enrollment rate and make students achieve good results in the examination, most teachers are accustomed to teaching in Chinese. Teachers often pay attention to typical problem-solving methods or exercises in teaching in order to cope with the examination. Spoken English is not included in the college examination, so it is inevitably neglected. In this way, students may show little or even be silent in spoken English (Olayiwola & Bello, 2020). Although the economic development of our country is getting better and better, people pay more and more attention to education, but education is still difficult to meet the current needs, the level of teachers is uneven, some teachers may not be professional English teachers, have not received professional learning, so some teachers cannot and do not want to use English to teach. Although there are also teachers who teach in English, they are basically a combination of Chinese and English. It leads to students’ low loss of interest and participation in learning. Because the teaching and training methods of spoken English are single, students have no interest in learning spoken English. (Chika & Uchenna, 2022)
Although some college English teachers begin to pay attention to the cultivation of students’ oral expression ability, the training methods are basically the same that is, arranging students to imitate and read, doing some simple sentence pattern exercises, interpolating some simple questions and answers in listening class, and lacking the real sense of conversational communication. The teaching’s knowledge has completely replaced the cultivation of English communicative competence. Students are gradually unwilling to devote their energy to English and lose their curiosity about English. We are accompanied by our mother tongue from birth, so we have enough language environments, but English is different, it has no corresponding language environment, students can only communicate in the dull classroom (Shuaibu & Akinyemi, 2019).. However, when students are asked to engage in dialogue or discussion, they are always silent and refuse to speak. This is called psychological barrier. Because of the inadequacy of oral training, students’ oral thinking is immature and prone to oral errors, which causes students to worry and even avoid psychological barriers, thus consciously or unconsciously resisting oral training and participating in enthusiasm is not good. Teacher-centered teaching model is no longer suitable for college English teaching in Nigeria. Therefore, it should be transformed into a student-centered and teacher-assisted teaching model. Teachers should arrange students to preview before class, and students should understand and organize information before class. In the classroom, teachers are organizers, collaborators and instructors, and students are the center. As the main body, fully mobilize the enthusiasm of students, so that students really become masters of learning. Encouraging students to express their opinions and ask questions cannot only stimulate students’ interest, but also make them feel satisfied in self-study. In addition to assigning written assignments after class, you can also organize various English activities so that they can enter into life, such as videotapes, introducing your favorite food, English attractions, or simply communicating with foreigners, taking photos, etc. 
College should be set up some English interest classes to expand the classroom and make students like English more and more. In the interest class, students can play roles, give oral speeches, learn English songs and tongue twisters, and watch English movies... College students, learning pressure is increasing. Opening interest classes can not only help students relieve pressure, but also learn some extra-curricular knowledge. They may also be able to alleviate their fear and anxiety and gradually become confident and energetic in their activities. With the deepening of teaching reform and the renewal of teaching methods, multimedia audio-visual teaching, as the representative of the means, has been more and more widely used in oral English teaching. It can give full play to the advantages of intuition and efficiency and inject vitality into the traditional oral English teaching. Multimedia audio-visual teaching means can effectively combine audio-visual through a large number of audio, pictures, animation, and so on, further activate students’ thinking, thus focusing more on students’ attention. Salami & Ogundele, 2023). Teachers should make continuous progress, consciously improve their academic level, renew their educational concepts and explore boldly. Teachers are examples for students to learn, so as teachers, they should pay more attention to their teaching accomplishment and behavior. There is no end to learning. Teachers, who lack confidence in spoken English teaching can further learn, improve their teaching level and effectiveness. After the completion of classroom teaching, classroom reflection is conducive to summing up experience and learning lessons, and better optimizes classroom teaching. (Ajayi & Olamide, 2019). 
These methods provide engaging and interactive ways to develop Oral English skills in junior secondary school students, making learning more effective and enjoyable: 
Communicative Language Teaching (CLT): This method emphasizes communication and interaction as the primary goals of language learning. In CLT, students are encouraged to engage in real-life conversations, discussions, role plays, and debates. The focus is on fluency rather than accuracy, allowing students to practice speaking in practical contexts. (Richards & Rodgers, 2014).
Example activities:
· Role-playing real-life situations (e.g., making a phone call, ordering food).
· Pair or group discussions on topics of interest.
Task-Based Learning (TBL)” Task-Based Learning revolves around completing meaningful tasks that require students to use English to solve problems, share information, or create projects. This method promotes interaction and helps students use language in practical, everyday situations (Ellis, 2003).
i. . Example activities:
· Giving directions to a place.
· Organizing a group project, such as a presentation or a survey.
ii. Total Physical Response (TPR): TPR is a method where language learning is paired with physical movement. This is especially useful for beginners or younger learners, helping them connect words to actions and reinforce language through kinesthetic learning (Asher, 2007). Example activities:
· Acting out verbs (e.g., jump, run, sit).
· Following oral commands (e.g., "Touch your nose," "Stand up").
Role Play and Simulations: Role play involves students taking on different characters or roles and acting out scenarios in which they would need to use oral English. This method simulates real-world communication and enhances students' speaking skills in context( Ladousse, 2017).
Appraisal of the Literature Reviewed
The literature reviewed provides a comprehensive overview of the methods, challenges, and contextual factors influencing the teaching and learning of Oral English in junior secondary schools. Theoretical frameworks such as Communicative Language Teaching (CLT) and Task-Based Learning (TBL)are widely recognized for promoting practical and interactive use of language in the classroom (Richards & Rodgers, 2014; Ellis, 2013). These learner-centered approaches emphasize the importance of fluency, real-world communication, and active student participation—key components in developing oral proficiency. However, despite the proven effectiveness of these methods, their implementation is often hindered by systemic constraints. Several studies point to the shortage of qualified English language teacher, particularly those with specific training in Oral English instruction (Richards, 2008; Adegbite, 2014). Additionally, examination-oriented education systems shift instructional focus toward grammar and written assessments, thereby marginalizing speaking and listening components of language learning (Hu, 2002; Chowdhury & Le Ha, 2008). This limits students’ exposure to authentic oral communication and reinforces a passive, test-focused learning culture.
Moreover, the literature identifies socio-cultural influences as significant factors in oral English performance. In multilingual and multicultural settings, Language interference from students’ mother tongues and attitudinal barriers often impede fluency and confidence in speaking English (Bamgbose, 2011; Crystal, 2013). Teachers also face difficulties adapting to communicative methodologies due to inadequate training, lack of resources, and large class sizes, especially in under-resourced or rural schools. While the reviewed literature offers valuable insights into best practices and instructional innovations (e.g., TPR, role-play, simulations), it also underscores a persistent gap between theory and practice. There is a clear need for systemic reforms that support teacher development, curriculum integration of speaking skills, and balanced assessment practices that value oral communication alongside written competencies. According to Ajayi & Olamide (2019) stated that, the reviewed studies collectively emphasize that improving Oral English instruction in junior secondary schools requires not only methodological change but also a holistic transformation of institutional policies, teacher training programs, and cultural attitudes toward spoken English














CHAPTER THREE
RESEARCH METHODS
In this study, the researcher study is to assess the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area,. This chapter focuses on the methods used in the course of this study, using the following sub-headings: 
· Research Design
· Population of the study 
· Sample and Sampling Techniques
· Research Instrument 
· Validity of the Instrument
· Reliability of the Instrument, 
· Procedure for Data Collection 
·  Methods of Data Analysis.
Research Design
The research design employed for the study is the survey method. Survey method seems to have the advantage of being an effective way of collecting data from a large number of sources and in a short time. Therefore, survey method was adopted in order to acquire the opinion of the respondents on the subject matter because of its flexibility and effectiveness in information gathering.


Population of the Study 
The population of the study is made up of all Junior secondary school English teachers in Ilorin West Local Government Area of Kwara State. It is from this population that a representative sample was drawn. 
Sample and Sampling Technique
The sample for this study comprises of Fifty Junior Secondary School English Teachers. In view of the fact that the researcher could not cover all the junior secondary schools in  the selected Local Government Area, (50) fifty respondents were selected by using simple random sampling techniques to select (3) three English Teachers  from each school and  Seventeen (17) school were selected in junior secondary schools in the selected Local Government Area.. 
The following selected school are:-
1. Queen Elizabeth Junior Secondary School,  Abdulateef Attah Road, Ilorin 
2. Sheikh Abdulkadir Junior Secondary School, Opposite College of Education, Ilorin 
3. Baboko community Junior Secondary School, Odokun Area, Ilorin
4. Government Day Junior Secondary School, Airport,, Ilorin 
5. Ilorin Grammar Junior Secondary School, Gari Alimi, Ilorin 
6. Government High school junior  Secondary School, Adeta, Ilorin
7. Barakat Community junior Secondary school, Alfa Yahaya, Ilorin
8. Government Day Junior  Secondary School, Adewole, Ilorin 
9. Government Girls Day Junior Secondary School, Pakata, Ilorin
10. Abata Baba-Oyo Junior Secondary School, Anifowose, Ilorin
11. Government Day Junior Secondary School, Lao, Ilorin
12. Government Day Junior Secondary School,  Gbagba, Ilorin
13. Government Day Junior Secondary School, Warah, Ilorin
14. Government Day Junior Secondary School, Mondate, Ilorin
15. College of Arabic & Islamic Legal Studies (CAILS)  Junior Secondary School, Adeta Road, Ilorin Ilorin
16. Ansarul Islam  Junior Secondary School, Kuntu, Ilorin 
17. Ikhwanu Junior Secondary School, Kuntu, Opposite Oja Tuntun Ilorin 
Instrument of Data Collection 
Self developed questionnaire was employed to collect relevant information from the respondents after due consultation with the project supervisor. The questionnaire tagged the constraint of teaching and learning of Oral English in Junior Secondary School Students (CELOEJSS) was responded by the teachers in the ten sample schools. The questionnaire consists of two main section namely, A and B. Section A sought for the bio –data of the respondents while section B sought for information concerning constraint of teaching and learning of Oral English in Junior Secondary School Students. There are four different alternative responses to each statement in the questionnaire (Strongly Agreed, Agreed and Strongly Disagreed, Disagreed)
Strongly Agreed 		= 	SA
Agreed       			= 	A
Disagreed   			= 	D
Strongly Disagreed 		=	SD
The respondents were expected to tick the most appropriate response.
Validity of the Instrument
Content validity was carried out for the purpose of this study. The researcher wrote the items of the questionnaire and gave it to some course lecturers at the school campus for vetting. After vetting, a new one was developed and submitted to my project supervisor for correction.  Thus, the researcher came up with a modified and improved set of items which was approved as achieving its content validity.
Reliability of the Instrument
In determining the reliability of the instrument employed in this study, a test re-test techniques was used. The instrument was administered twice with an interval of four weeks. The two sets of score were correlated by using simple percentage technique. 

Administration of the Instrument 
The researcher visited the school sampled in order to explain the importance and the confidentiality if the instrument. The questionnaire forms were distributed to three (3) teachers in each school. The respondents were junior secondary school teachers. 
Procedure for Data Collection
Information was collected through questionnaire: which were distributed to junior secondary school teacher in each sample school in order to enhance a good percentage of return of the questionnaire, distribution and collection were made by hand.  In all, fifty five questionnaire were distributed but a total of fifty questionnaire were retrieved and analysed   
Method of Data Analysis
Simple percentage method was used to analyze the data collected. It is used to justify the research question raised for the study.






CHAPTER FOUR
RESULT AND DISCUSSION
Data gather in this study were teachers’ free response to the questionnaire. The teachers’ responses were subjected to statistical analysis using simple percentages. The results were carried out in line with the research questions and research hypotheses raised for the study.
Presentation of Results 
The presentation started with the biological data and information characterized of the respondents 
Table One: Distribution of Respondents by Gender 
	Gender
	Frequency
	Percentage (%)

	Female 
	38
	76%

	Male 
	12
	24%

	Total 
	50
	100


Source Field Survey, 2025
The above table shows that 38(76%) of the respondents were female while only 12(24%) of the respondents were male. The distribution shows that there more female teachers than male in the selected secondary schools.


Table Two: Distributions of Respondents by Age
	Age 
	Frequency
	Percentage (%)

	21-30 
	6
	12%

	31- 40   
	24
	48%

	41 – 50
	19
	38%

	50 yrs and above
	1
	2%

	Total 
	50
	100


Source: Field Survey, 2025
Table 2 shows that 6(12%)% of the respondents falls into the range 21 – 30 years of age, follow by 31 – 40 years of age with 24(48%) of the respondents while 41 -50 years of age are 19(38%) of the respondents and 50years and above of age score 1(2%) of the respondents. The distribution shows that majority of the respondents fall within the range of 41-50 years of age.
Table Three: Distribution of Respondents by Marital Status  
	Marital Status
	Frequency
	Percentage (%)

	Married  
	44
	88%

	Single 
	6
	12%

	Divorced 
	0
	0%

	Widow 
	0
	0%

	Separated
	0
	0%

	Total 
	50
	100


Source: Field Survey, 2025
Table 3, above shows that 44(88%) of the respondents are married which means that majority of the respondents were married while 6(12%) of the respondents were single and none of the respondents were neither Divorce, separated nor widows,  respectively in the population. 
Table Four: Distribution of Respondents by Highest Educational Qualification 
	Marital Status
	Frequency
	Percentage (%)

	Diploma/NCE  
	10
	20%

	B.Sc/B.Sc(ed) 
	35
	70%

	M.Sc/M.A/M.ed 
	5
	10%

	Ph.d(Doctor) 
	0
	0%

	Total 
	50
	100


Source: Field Survey, 2025
Table 5, above shows that 10(20%) of the respondents are Diploma/NCE in their educational qualification while 35(70%) of the respondents were B.Sc/B.Sc(ed) while 5(10%) of the respondents were holding M.Sc/M.A/M.ed and none of the respondents were having Ph.d  (Doctor) respectively in the population.

Results:
Research Question one:  Is there any significant influence of the methods of instruction by teacher on students’ academic performance in oral English in JSS?
Table 5:  Analysis of the respondents on influence of the methods of instruction by teacher and the students’ academic performance in oral English.
	S/N
	Items
	SA
	A
	D
	SD

	1
	Student understand lessons better when teacher uses interactive methods (e.g., discussions, activities, demonstrations).
	18
36%
	10
20%
	7
14%
	15
30%

	2
	Student perform better in subjects where the teacher explains concepts clearly and provides examples. With instruction materials
	23
46%
	17
34%
	7
14%
	3
6%

	3
	The teaching method used in class motivates student to study and do assignments perfectly
	15
30%
	20
40%`
	10
20%
	5
10

	4
	Students’ grades improved when the teaching methods were engaging and clear
	10
20%
	17
34%
	21
42%
	2
4%


Sources: Field Survey, 2025 
	From table 1: 36% of the respondents strongly agree that the student understand lessons better when teacher uses interactive methods (e.g., discussions, activities, demonstrations) while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 2,: 46% of the respondents strongly agree that Student perform better in subjects where the teacher explains concepts clearly and provides examples. With instruction materials while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the Statement 3, 30% of the respondents strongly agree that the teaching method used in class motivates student to study and do assignments perfectly while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
In the items 4:  20% of the respondents strongly agree that the students’ grades improved when the teaching methods were engaging and clear while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Research Question Two: What is the attitude of students towards the teaching and learning of Oral English in JSS?
Table 6: Analysis of the respondents on the attitude of students towards the teaching and learning of Oral English in JSS.
	S/N
	ITEMS
	SA
	A
	D
	SA

	1
	Student actively participate in oral English exercises such as reading aloud, pronunciation drills, and discussions
	22
44%
	18
36
	8
16%
	2
4%

	2
	Some students feel shy or anxious when asked to speak English in class.
	15
30%
	13
26%
	18
36%
	4
8%

	3
	Student understand better when the teacher corrects pronunciation and gives feedback.
	10
20%
	21
42%
	12
24%
	6
12%

	 4
	Classroom environment encourages students to speak English freely.
	17
34%
	10
20%
	18
36%
	5
10%


Sources: Field Survey, 2025  
From  table 6: 44% of the respondents strongly agree that the student actively participate in oral English exercises such as reading aloud, pronunciation drills, and discussions while 36% agree but 16%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 2: 30% of the respondents strongly agree that the some students feel shy or anxious when asked to speak English in class. while 26% agree but 36%  of the respondents disagreed and 8% of the remain respondents strongly disagree. 
In the items 3: 20% of the respondents strongly agree that the student understand better when the teacher corrects pronunciation and gives feedback while 42% agree but 24%  of the respondents disagreed and 12% of the remain respondents strongly disagree. 
In the items 4:  34% of the respondents strongly agree that classroom environment encourages students to speak English freely while 20% agree but 36%  of the respondents disagreed and 10% of the remain respondents strongly disagree. 
Research Question Three: Does Oral English teaching has any influence on the effective communication of student in JSS?
Table 8: Analysis of the respondents on the English teaching has any influence and effective communication of student in classroom.
	S/N
	Items
	SA
	A
	D
	SD

	1
	The teaching of Oral English in school is effective and helps student understand how to communicate better.
	18
36%
	10
20%
	7
14%
	15
30%

	2
	Our Oral English teacher encourages class participation and speaking practice.
	23
46%
	17
34%
	7
14%
	3
6%

	3
	Student able to express ideas clearly in English during class discussions or presentations.
	15
30%
	20
40%`
	10
20%
	5
10

	4
	Students’ ability to communicate effectively in English has improved due to Oral English instruction.
	10
20%
	17
34%
	21
42%
	2
4%


Sources: Field Survey, 2025  
	From table 8, 36% of the respondents strongly that the teaching of Oral English in school is effective and helps student understand how to communicate better while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 2: 46% of the respondents strongly agree that, our Oral English teacher encourages class participation and speaking practice while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the items :, 30% of the respondents strongly agree that, student able to express ideas clearly in English during class discussions or presentations while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
In the items 4: 20% of the respondents strongly agree that, Students’ ability to communicate effectively in English has improved due to Oral English instruction while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Discussion of the Result
The results show that the methods adopted by teachers play a significant role in determining students' academic performance in Oral English. A majority of respondents agreed that interactive teaching methods, such as class discussions, demonstrations, and the use of instructional materials, helped them better understand lessons. Moreover, clear explanations and practical examples were reported to enhance students’ performance. This supports the educational theory that student-centered and activity-based learning methods enhance engagement and understanding. However, responses regarding improvement in academic grades were mixed. While a portion of students reported better performance when teaching methods were engaging, a substantial number disagreed. This may indicate that, despite engaging teaching styles, other external factors such as home support, individual study habits, or assessment standards may also influence academic results.
Students generally showed a positive attitude toward Oral English, with most of them participating in class activities such as reading aloud and pronunciation drills. The findings also reveal that feedback from teachers, especially on pronunciation, contributes to better learning and understanding. However, some students expressed feelings of anxiety or shyness when speaking English in class, which can hinder active participation. Additionally, the classroom environment was noted as a factor that affects student involvement. Nearly half of the respondents felt that the environment did not fully support open expression, indicating that classroom atmosphere and teacher-student relationships need improvement to boost learners’ confidence.
The results showed divided opinions. While some students acknowledged improvement in their communication skills due to Oral English lessons, others reported minimal progress. A large percentage agreed that their teachers encouraged participation and speaking practice, which are essential for developing oral proficiency. However, a significant portion of the students still struggled with expressing themselves clearly during class discussions or presentations. This suggests a gap between instruction and real-life communication application. It indicates that while Oral English teaching is in place, more practical speaking opportunities and confidence-building activities are needed to enhance students’ actual communicative competence.







CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS 
Summary 
This study was conducted to study on the assess the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area of Kwara State. The study employed a descriptive survey design to find out how assess the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area. Fifty (50) respondents comprising (3) three English Teachers  from each school and  Seventeen (17) school were selected in junior secondary schools in the selected Local Government Area were interviewed using a modified five-point Likert instrument (questionnaire). The data collected were collect from the respondents and analyzed. The results showed that how that the claim that Oral English teaching has no significant influence on the effective communication of students in junior secondary school is inaccurate. Research consistently demonstrates a positive correlation between Oral English instruction and students' communication skills. This result indicating no significant influence of students’ attitude on the effective teaching and learning of Oral English, is somewhat unexpected, as student motivation and positive disposition toward learning are often linked to academic success. However, this may suggest that attitudinal differences among students are not adequately leveraged or supported by the teaching environment. Alternatively, it may reflect that student attitudes, while important, do not operate in isolation and require supportive teaching practices, relevant content, and communicative contexts to translate into effective learning experiences.
Conclusion
The teaching and learning of Oral English in junior secondary schools are influenced by several constraints that hinder the effective development of students' communicative skills. One of the primary barriers is the inadequate training and professional development opportunities for teachers, which limits their ability to implement modern and student-centered teaching methods. Teachers often rely on traditional approaches that focus on grammar and rote memorization, rather than fostering interactive speaking and listening skills. This, in turn, leads to students struggling to apply their language knowledge in real-life communication scenarios. Additionally, the lack of teaching materials, such as multimedia resources, language labs, and practical language exercises, further exacerbates the gap between theory and practice in Oral English instruction.
Another significant constraint is the students’ limited exposure to English outside the classroom. Many students in junior secondary schools are not consistently immersed in an English-speaking environment, especially in non-urban areas, where opportunities for informal practice are minimal. This lack of exposure to authentic communication in English means that classroom activities alone cannot fully develop their oral proficiency. The absence of supplementary learning resources such as English-speaking clubs, language exchanges, or exposure to English media further limits students’ chances to improve their speaking and listening skills. Furthermore, the prevailing attitudes of both students and parents towards language learning may not prioritize oral communication, focusing more on written exams and formal grammar rules instead.
Lastly, the classroom environment itself often poses challenges to the teaching of Oral English. Large class sizes, insufficient time allocation for speaking activities, and a lack of encouragement for student participation can stifle the development of effective communication skills. In many cases, the emphasis on academic performance and examinations means that oral skills are under-prioritized, resulting in students who are proficient in reading and writing English but lack confidence in speaking. The overall classroom dynamics, including student motivation and teacher expectations, significantly influence the effectiveness of Oral English teaching, often limiting opportunities for students to practice and build fluency. Addressing these constraints requires a multi-faceted approach, focusing on teacher training, resource allocation, and changes in curriculum design that promote communicative competence as a key aspect of language education.
Recommendations 
i. To  provide teachers with continuous professional development programs focused on interactive, communicative teaching methods for Oral English.
ii. It  Create opportunities for students to engage with English outside the classroom through extracurricular activities like language clubs, debates, and film screenings.
iii. Incorporate multimedia resources such as language learning apps, videos, and online platforms to make oral lessons more engaging and practical.
iv. To reduce class sizes and increase opportunities for individual student participation during Oral English activities.








KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF ENGLISH
QUESTIONNAIRE ON THE ASSESS THE CONSTRAINT OF TEACHING AND LEARNING OF ORAL ENGLISH IN JUNIOR SECONDARY SCHOOL STUDENTS IN ILORIN WEST LOCAL GOVERNMENT AREA OF KWARA STATE

Dear Respondent;
I will like you to assist in filling the following questionnaire as regard the above topic. The topic above, being a research topic undertaken as a project work for one of the partial requirements for the fulfillment of my Nigeria Certificate in Education in the above institution.
	I shall be very happy as you assist me in filling these questionnaires. Note that your anonymity is guaranteed. Thanks.
									Yours faithfully,
			

        Abdulraheem Nafisat 	Kwcooed/Il/22/1145		  


		SECTION A: DEMOGRAPHIC DATA
NAME OF SCHOOL: ……………………………………………………
SEX: MALE ( ), FEMALE ( ) 
QUALIFICATION: DIPLOMA/NCE (  )   BSC/B.SC(ED) (   )  M.SC/M.A/M.ED (  )  PH.D (  ) 
WORKING EXPERIENCE: 0 - 5 YEARS (  ), 6 - 10 YEARS (  ), 10 –ABOVE ( ).
MARITAL STATUS: SINGLE ( ) MARRIAGE ( ) DIVORCE ( ) SEPARATED ( )
SECTION B 
YOU ARE REQUIRED TO TICK THE ANSWER THAT CORRESPONDS WITH THE FOLLOWING KEY:
SA 	- 	STRONGLY AGREE (√) 
A 	- 	 AGREED (√)
SD 	- 	STRONGLY DISAGREE (√)
D 	- 	DISAGREED (√)
	S/N
	ITEMS
	SA
	A
	D
	SD

	Q1
	Is there any significant influence of the methods of instruction by teacher on students’ academic performance in oral English in JSS?

	1
	Student understand lessons better when teacher uses interactive methods (e.g., discussions, activities, demonstrations).
	
	
	
	

	2
	Student perform better in subjects where the teacher explains concepts clearly and provides examples. With instruction materials
	
	
	
	

	3
	The teaching method used in class motivates student to study and do assignments perfectly
	
	
	
	

	4
	Students’ grades improved when the teaching methods were engaging and clear
	
	
	
	

	Q2
	What is the attitude of students towards the teaching and learning of Oral English in JSS? 

	5
	Student actively participate in oral English exercises such as reading aloud, pronunciation drills, and discussions
	
	
	
	

	6
	Some students feel shy or anxious when asked to speak English in class.
	
	
	
	

	7
	Student understand better when the teacher corrects pronunciation and gives feedback.
	
	
	
	

	8
	Classroom environment encourages students to speak English freely.
	
	
	
	

	Q3
	Does Oral English teaching has any influence on the effective communication of student in JSS?

	9
	The teaching of Oral English in school is effective and helps student understand how to communicate better.
	
	
	
	

	10
	Our Oral English teacher encourages class participation and speaking practice.
	
	
	
	

	11
	Student able to express ideas clearly in English during class discussions or presentations.
	
	
	
	

	12
	Students’ ability to communicate effectively in English has improved due to Oral English instruction.
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