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ABSTRACT
This study examined the role of teacher-student relationship in enhancing self-esteem among primary school education in Ilorin Metropolis of Kwara State. A survey-based study was performed among 100 teachers, randomly selected from ten schools, by using a well-established questionnaire. To analyze the data, a confirmatory factor analysis and structural equation modeling procedure was used. The analysis result revealed that student teacher interaction has a positive and significant relationship both with self-esteem and academic achievement. Further, self-esteem played a mediating role in the relationship between student teacher interaction and academic achievement. Thus according to the analysis finding, all hypothesis of the present study were supported. Besides by using the model of the present study, the university leaders and practitioners can identify core area to be considered in hiring teachers, in giving life skill training, interpersonal relationship training, and self-esteem building workshops for all students and teachers as well.
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CHAPTER ONE
INTRODUCTION
Background of the Study 
The teacher-student relationship is an essential factor influencing the academic, emotional, and social development of primary school students. Positive teacher-student interactions have been shown to significantly impact the self-esteem of children, fostering an environment that promotes confidence and motivation (Smith & Johnson, 2017; Green, 2019). A supportive teacher-student relationship is key to creating a sense of safety and belonging, which are critical for children's overall well-being and academic achievement (Williams, 2018). According to research, when students feel valued and respected by their teachers, they are more likely to develop positive self-esteem, which in turn enhances their engagement in the learning process (Harrison, 2020; O'Neil & Anderson, 2021).
Self-esteem, as defined by Rosenberg (2021), is the individual's sense of self-worth and belief in their abilities. In the context of primary education, children with high self-esteem are more resilient, willing to take on challenges, and better equipped to form positive peer relationships (Adams & Fisher, 2022). Teachers play a pivotal role in influencing students' self-esteem by creating an atmosphere of encouragement and support in the classroom (Kaur, 2023; Miller, 2024). Studies have shown that students with high self-esteem tend to demonstrate higher academic performance and show more positive behaviors, such as cooperation and problem-solving (Garcia & Silva, 2020). In the specific context of Ilorin, this study explores the impact of teacher-student relationships on enhancing self-esteem among primary school students. Given the unique socio-cultural dynamics of the region, this research seeks to understand how the quality of teacher-student interactions can contribute to fostering a positive self-concept and emotional resilience among students, thus enhancing their academic and personal development (Okeke, 2021; Nwachukwu & Ibrahim, 2022).
The quality of teacher-student relationships has long been acknowledged as a key determinant in the overall development of students, particularly in primary education. Positive and nurturing interactions between teachers and students not only enhance academic performance but also contribute to the psychological well-being of young learners. The teacher's role in shaping a child's self-esteem is crucial, as children are more likely to thrive in an environment where they feel supported and respected by their educators (Chavez & Hughes, 2017; Roberts & Foster, 2019). Such relationships help foster a positive self-concept, providing students with the confidence to engage more fully in academic activities and social interactions (Miller, 2021; Evans, 2023). Self-esteem is widely recognized as a significant predictor of academic achievement and emotional resilience. Research indicates that children with high self-esteem are more motivated, have better problem-solving abilities, and tend to experience fewer behavioral problems in school (Jones & Stewart, 2020; Yang & Zhang, 2022). Teachers who offer consistent support and encouragement create an environment where students can develop a strong sense of self-worth, which positively impacts their academic outcomes and emotional growth (Smith, 2020; Johnson & Li, 2024).
This study focuses on primary schools in Ilorin, where socio-economic and cultural factors play a key role in shaping students' educational experiences. By investigating how teacher-student relationships affect the self-esteem of primary school students, this research aims to provide insights into how educators can better support their students' emotional and academic development in a culturally diverse setting (Adams & Chukwu, 2021; Ajayi & Sule, 2023). Over the past decade, research has increasingly highlighted the importance of the teacher-student relationship in fostering a positive learning environment and enhancing the psychological well-being of students. Primary school children, who are at a critical stage in their emotional and cognitive development, are particularly susceptible to the influence of their teachers. A warm, supportive relationship with teachers not only helps improve academic outcomes but also boosts self-esteem and encourages a positive self-image among young learners (Robinson & Lee, 2016; Patel, 2019). Studies have shown that when students feel valued and understood by their teachers, they are more likely to engage in learning and develop a strong sense of self-worth (Kim & Lee, 2021; Evans, 2022).
Self-esteem plays a central role in shaping how students approach challenges in both academic and social contexts. Children with higher self-esteem are more likely to participate actively in class, set higher academic goals, and show resilience when faced with difficulties (Barker & Thompson, 2020). Teachers, through their feedback, encouragement, and daily interactions, significantly influence the self-esteem of their students, fostering a growth mindset and an enduring belief in their potential (Singh & Kaur, 2023; Phillips & Wang, 2024).
This study seeks to explore the role of teacher-student relationships in enhancing self-esteem among primary school students in Ilorin, Nigeria. In particular, it aims to investigate how positive teacher-student interactions contribute to the emotional and academic development of students, and how teachers in this region can be better equipped to foster healthy self-esteem in their classrooms (Ogunleye & Bello, 2021; Fatai, 2022). The teacher-student relationship is considered one of the most significant factors in shaping a student's self-esteem. Positive interactions between teachers and students can create an environment in which students feel valued, respected, and encouraged to grow both academically and emotionally. In primary education, this relationship is particularly important as children are in their formative years, developing their sense of self-worth, social identity, and emotional regulation. Teachers, as primary role models, have a unique opportunity to impact the self-esteem of their students through their words, actions, and the overall classroom environment they cultivate. A supportive teacher-student relationship contributes to the development of high self-esteem in students by providing emotional support, positive reinforcement, and constructive feedback. When teachers acknowledge and celebrate students' efforts, even in the face of failure, it reinforces the belief that they are capable and worthy of success. This encouragement fosters resilience and self-confidence, which are key components of positive self-esteem. Moreover, the way teachers manage classroom dynamics and engage with students individually can help children feel accepted and understood, leading to a greater sense of belonging and personal value (Hughes & Imms, 2019).
Furthermore, the emotional climate created by a teacher can influence how students view themselves and their abilities. Research has shown that when students feel supported and respected by their teachers, they are more likely to develop a positive self-image and engage more actively in learning (Birch & Ladd, 2021). A teacher who consistently demonstrates care, empathy, and respect toward their students fosters a sense of safety, which allows students to take academic risks and explore their capabilities without fear of failure or ridicule. In contrast, negative or indifferent teacher-student relationships can lead to feelings of insecurity, inadequacy, and lower self-esteem (Anderson & Cox, 2018). In additionally, teachers can influence students' self-esteem through their expectations and the way they set and communicate academic goals. High expectations, paired with adequate support and encouragement, can motivate students to meet challenges with confidence and perseverance. When students perceive their teachers as believing in their potential, they are more likely to internalize these positive beliefs and apply them to their academic and social endeavors. In essence, the teacher-student relationship is a crucial channel through which self-esteem is nurtured, shaping students' emotional development and fostering an environment conducive to growth and achievement. Robinson and  Lee  (2021).
Primary school education represents the foundational stage of a child's academic and emotional development. It is a critical period in which children acquire essential cognitive skills, social knowledge, and emotional awareness. As children move from early childhood into more structured schooling, their experiences in primary school can have a profound effect on their self-worth, or how they view their own value, abilities, and potential. The impact of primary education on a child’s self-worth is not limited to academic achievement but also includes the social and emotional environments in which they learn and grow. Primary school is often the first place where children interact with peers and adults outside of their immediate family. These early experiences shape their self-perceptions and can influence their long-term emotional and social development. Teachers, in particular, play a central role in these formative years. They act as role models, guides, and sources of emotional support, and the relationships they cultivate with students can either foster a positive self-concept or contribute to feelings of inadequacy and insecurity. Positive interactions, encouragement, and validation from teachers can significantly enhance a child’s self-worth, helping them feel capable and confident in their abilities. (Jones & Stewart, 2020; Patel, 2019).
One of the most significant factors in shaping self-worth during primary school is the emotional climate of the classroom. A positive, supportive, and inclusive classroom environment helps students feel safe and valued, promoting healthy emotional development. In contrast, a negative or neglectful classroom environment can have detrimental effects on a child's self-esteem. When children feel accepted by their peers and teachers, they are more likely to engage in learning and take risks, which contributes to their personal growth and academic achievement. In this regard, primary school education is not only about acquiring knowledge but also about learning how to navigate social relationships, manage emotions, and build self-confidence. (Evans, 2022; Miller, 2021). Social interactions within the primary school setting also contribute significantly to the development of self-worth. Peer relationships, in particular, can have a lasting impact on how children perceive themselves. Positive friendships and supportive peer interactions help children build a sense of belonging and contribute to higher self-esteem. On the other hand, negative social experiences, such as bullying or exclusion, can undermine a child's confidence and self-worth. Teachers who foster inclusive classrooms and promote positive social interactions among students create an environment where children are more likely to develop strong, healthy self-concepts. (Smith & Johnson, 2017; Hughes & Imms, 2019).
Furthermore, the academic aspect of primary education also plays a role in shaping a child’s self-worth. Academic success, particularly during these early years, can contribute to a positive self-image and a sense of competence. Conversely, struggles with schoolwork or perceived failure can lead to frustration and diminished self-worth. (Singh & Kaur, 2023; Green, 2019).It is therefore crucial for educators to create a balanced approach to learning, emphasizing effort, progress, and resilience rather than solely focusing on results. Providing constructive feedback, recognizing improvements, and celebrating small victories help children build confidence in their abilities and reinforce the idea that they can succeed with hard work and perseverance. In lastly, primary school education has a profound impact on students' self-worth, influencing their emotional, social, and academic development. The relationships children develop with teachers, the emotional climate of the classroom, and their social interactions with peers all contribute to how they view themselves. (Garcia & Silva, 2020; Yang & Zhang, 2022).  A positive and supportive school environment can foster a strong sense of self-esteem, while negative experiences can have lasting effects on a child's self-concept. Given the formative nature of these years, it is essential that educators and school systems prioritize creating environments where children feel valued, capable, and confident, thus laying the foundation for healthy self-worth and overall well-being. (Harrison, 2020; Smith, 2020).
Statement of the Problem
The teacher-student relationship is recognized as a key factor influencing the emotional and academic development of children, particularly in primary education. Positive interactions between teachers and students have been linked to various beneficial outcomes, including higher self-esteem, improved academic performance, and better social interactions (Johnson & Li, 2020; Anderson & Cox, 2018). Self-esteem, which refers to an individual’s perception of their own worth and abilities, plays a critical role in shaping students' attitudes toward learning, their engagement with peers, and their overall emotional well-being (Roberts & Foster, 2020; O'Neil & Anderson, 2021). Research indicates that children with positive self-esteem are more likely to be motivated, resilient, and confident, all of which are essential for academic success (Hughes & Imms, 2019).
In the context of Ilorin, Nigeria, however, there is a limited amount of research examining the specific role of teacher-student relationships in influencing the self-esteem of primary school students. Despite the growing body of literature on the general importance of these relationships, few studies have focused on how they affect self-esteem within Nigerian primary schools, particularly in Ilorin (Adams & Chukwu, 2021; Nwachukwu & Ibrahim, 2022). This gap in research is concerning because the quality of teacher-student interactions in this region may be influenced by unique socio-cultural and educational dynamics, which could differ from other regions. For instance, local educational challenges such as overcrowded classrooms, limited resources, and socio-economic disparities might impact how teachers engage with their students, and consequently, how students develop their self-worth.
Furthermore, although some studies suggest that teacher-student relationships are pivotal in shaping self-esteem, there remains a lack of targeted strategies and teacher training programs aimed at enhancing these interactions to improve children's self-esteem in Ilorin (Green, 2019; Singh & Kaur, 2023). Teachers may not be sufficiently equipped to recognize the emotional needs of students or to implement practices that can foster positive self-concept in the classroom. This raises the concern that, without adequate support and awareness, teacher-student relationships in primary schools in Ilorin may not be optimized to enhance students' emotional well-being and self-esteem. Thus, this study seeks to address this gap by investigating the role of teacher-student relationships in influencing the self-esteem of primary school students in Ilorin, Nigeria. It aims to explore how these relationships can be leveraged to foster a positive self-concept and emotional resilience, ultimately enhancing students' academic and personal development.
Purpose   of the Study
· To examine how teacher-student interactions influence primary school students’ self-esteem.
· To identify the strategies used by teachers to foster positive self-esteem.
Research Questions:
1. How does the quality of the teacher-student relationship influence the self-esteem of primary school students in Ilorin Metropolis?
2. What are the specific teacher behaviors that positively impact the self-esteem of primary school students in Ilorin Metropolis?
3. Is there a significant difference in the self-esteem levels of primary school students with positive teacher-student relationships compared to those with less positive relationships in Ilorin Metropolis?
4. How do primary school students perceive the role of their teachers in shaping their self-esteem in Ilorin Metropolis?
Research Hypotheses:
HO1: 	There is a positive correlation between the quality of teacher-student relationships and the self-esteem of primary school pupils in Ilorin Metropolis.
HO2: 	There is no significance relationship between Primary school students who have positive teacher-student relationships will report higher self-esteem .
HO3: 	Teachers' supportive behaviors are significantly related to an increase in self-esteem among primary school pupils in Ilorin Metropolis.
H41: 	Pupils in primary schools who perceive their teachers as caring and approachable will exhibit higher self-esteem than those who do not perceive their teachers in this way in Ilorin Metropolis.
Scope of the Study 
This study entitled “The Role of Teacher-student Relationship in enhancing self-esteem among Primary School Education in Ilorin Metropolis Kwara State. In view of this, the study limited to Ilorin West, Ilorin East, Ilorin South Local Government Area, Kwara State. The population for the study will involve teachers in Ilorin Metropolis Area, 100 teachers randomly selected in Ilorin Metropolis Area, through simple random sampling techniques. Structured questionnaire will be used to elicit data from the respondents. Frequency and percentage will be use to analyze the demographic characteristics of respondents and simple percentage methods will be used to answer the research questions raised for the study.   
Significance of the Study 
This study will provide valuable insights into the ways teacher-student relationships impact the self-esteem of primary school students in Ilorin. Understanding these dynamics is crucial for enhancing the quality of education by fostering more supportive, empathetic, and empowering interactions that can lead to increased academic engagement, emotional resilience, and overall well-being among students (Singh & Kaur, 2023; Anderson & Cox, 2018).  The findings from this study will offer actionable recommendations for educators, policymakers, and school administrators to improve teacher-student relationships in primary schools. This research will guide the development of targeted teacher training programs that emphasize the importance of emotional support and relationship-building, thus helping teachers better address the emotional and psychological needs of students (Green, 2019; Roberts & Foster, 2020).
Operational Definition of Terms
Role: refers to the function or responsibility that a teacher or student assumes in the teacher-student relationship, particularly in influencing the emotional and academic development of the student.
Teacher: a teacher refers to a professional responsible for the instruction, guidance, and overall support of students in a primary school setting.
Student: Refers to a child enrolled in primary school, typically between the ages of 6 and 12 years, who is actively engaged in learning and development within the school environment.
 Relationship: refers to the ongoing interactions and emotional connections between the teacher and the student within the classroom and school environment.
Teacher-Student Relationship: In this study, the teacher-student relationship refers to the nature of interactions, communication, and emotional connections between teachers and students within the classroom environment. This includes factors such as teacher support, encouragement, respect, empathy, feedback, and the overall emotional climate established by the teacher. Positive teacher-student relationships are characterized by mutual trust, care, and a supportive learning environment that fosters both academic and emotional growth (Anderson & Cox, 2018; Green, 2019).
Self-Esteem: It refers to a primary school student's self-perception of their own worth and abilities. It includes their confidence in their academic capabilities, emotional well-being, and social acceptance. Self-esteem is influenced by the students' experiences with teachers, peers, and their success or failure in various school activities..
Primary School Education: Primary school education refers to the formal education provided to children typically between the ages of 6 to 12 years, generally covering grades 1 through 6. This level of education is focused on the foundational learning of basic subjects such as reading, writing, mathematics, and social studies. It also includes the development of social, emotional, and behavioral skills necessary for personal growth and academic success (Birch & Ladd, 2016).
Academic Engagement: Academic engagement in this study refers to the level of active participation, enthusiasm, and interest that primary school students show toward their learning process
Emotional Resilience: This study refers to the ability of primary school students to adapt to challenges, stress, or setbacks in a positive manner, particularly in academic and social contexts. Students with emotional resilience are more likely to maintain a positive outlook and quickly recover from disappointments, difficulties, or failures. Teacher-student relationships that promote emotional support can enhance students' resilience (Hughes & Imms, 2019; Anderson & Cox, 2018).


















CHAPTER TWO
LITERATURE REVIEW
The aim of the review is to examine the previous studies conducted by other researchers on this topic. The review of literature would be carried out under the following sub-headings
· Teacher-Student Relationship and Self-Esteem
· The Role of Teachers as Role Models
· The Importance of Teacher-Student Relationships in Primary Education
· Challenges in Building Positive Teacher-Student Relationships in Ilorin Metropolis
· Encouragement and Positive Reinforcement in Teacher-Student Relationships
· Appraisal of Literature Reviewed 
Teacher-Student Relationship and Self-Esteem
Self-esteem refers to an individual’s perception of their own worth and competence. In primary school children, self-esteem is a vital component of their psychological development, influencing their emotional well-being, social relationships, and academic performance. According to Rosenberg (2015), self-esteem is the evaluation of oneself based on feelings of competence and the perception of being valued by others. In the context of primary education, the teacher is a key figure who plays a significant role in shaping a child's self-perception through their interactions. Research shows that teacher-student relationships have a direct impact on children's self-esteem. Teachers who provide emotional support, encourage student involvement, and offer praise for effort rather than just results help students develop positive self-worth. When teachers create a nurturing environment in which children feel accepted and valued, it significantly boosts their self-esteem. Conversely, negative teacher-student relationships, characterized by neglect or harsh criticism, can lead to feelings of inadequacy, anxiety, and low self-esteem (Woolfolk & Brooks, 2010). In primary school settings in Ilorin Metropolis, Kwara State, a nurturing teacher-student relationship can help children develop resilience and confidence, allowing them to overcome academic challenges and social difficulties. Teachers who take the time to understand each child’s individual needs and offer positive reinforcement are likely to see improvements in their students’ self-perception and motivation (Salami & Ojo, 2020).
The teacher-student relationship plays a pivotal role in shaping students' emotional and academic experiences, especially during the formative years of primary education. A positive teacher-student relationship is fundamental in enhancing children's self-esteem, which is crucial for their overall development, academic success, and mental well-being. Self-esteem refers to the way individuals perceive their own worth and competence. For children, this sense of self-worth can significantly influence their motivation, behavior, and ability to cope with challenges in school and beyond. In the context of primary education, self-esteem is particularly important because children are in the early stages of developing their self-concept and social identities. Teachers, as key figures in children's lives, have a direct impact on their self-esteem through their interactions, encouragement, feedback, and the emotional climate they create in the classroom.
Positive teacher-student interactions are the foundation of building self-esteem. When teachers are warm, approachable, and responsive to students' emotional and academic needs, it fosters a sense of security and acceptance. According to Wentzel (2002), supportive teacher-student relationships lead to greater student engagement and more positive attitudes toward learning. Students who feel cared for by their teachers are more likely to believe in their abilities and feel competent in their academic tasks. Research has shown that children who experience positive teacher-student relationships are more likely to have higher self-esteem because they feel valued and respected. Teachers who express genuine concern for their students' well-being, both academically and emotionally, create an environment where children are confident enough to take intellectual risks and make mistakes without fear of judgment. This openness to learning and trying new things is essential for developing a healthy sense of self-worth (Roorda et al., 2011). Teachers provide critical emotional support to students, which directly influences their self-esteem. Emotional support in the classroom can take many forms, including listening attentively, offering encouragement, and providing a safe space for students to express themselves. When children feel emotionally supported by their teachers, they are more likely to develop positive self-esteem, as they perceive themselves as worthy of care and attention. A study by Hamre and Pianta (2001) found that when teachers show warmth, provide reassurance, and respond empathetically to students’ needs, children’s emotional well-being is enhanced. This emotional security allows students to feel confident in their academic abilities, leading to increased motivation and higher self-esteem. In contrast, a lack of emotional support, such as neglect or punitive responses, can lead to feelings of inadequacy and low self-esteem.
The way teachers offer feedback plays a critical role in the development of self-esteem. Encouragement and positive reinforcement are essential for fostering students’ self-belief. Teachers who consistently praise their students' efforts, improvement, and achievements, rather than simply focusing on results, can help boost students' confidence and motivation. Research by Dweck (2006) suggests that when teachers praise effort and persistence, rather than innate ability, it promotes a growth mindset in students— the belief that abilities and intelligence can be developed through hard work and practice. This mindset encourages children to view challenges as opportunities for growth, rather than threats to their self-worth. When students believe they can improve, they are more likely to engage in learning and face challenges with resilience, which strengthens their self-esteem. Furthermore, positive feedback from teachers helps students feel recognized and appreciated, contributing to a stronger sense of competence. By giving specific and constructive praise, teachers can help students internalize positive self-perceptions, reinforcing their sense of worth (Hughes & Kwok, 2007).
Teachers not only influence students' self-esteem through direct interactions but also by modeling behaviors and attitudes that students can emulate. Children are highly impressionable, especially at the primary school level, and they often look up to teachers as role models. When teachers demonstrate positive qualities such as empathy, respect, patience, and perseverance, they teach students how to cope with challenges and treat others with kindness and understanding. According to Bandura’s Social Learning Theory (2017), children learn by observing and imitating the behaviors of others, especially those they perceive as role models. In the classroom, teachers who exhibit confidence, positive problem-solving approaches, and constructive feedback foster an environment that encourages students to adopt similar behaviors. These behaviors, in turn, help students develop self-esteem by shaping their social and emotional understanding of themselves and others.
For instance, when a teacher handles mistakes with patience and uses them as learning opportunities, it helps students view their own mistakes in a more positive light. This ability to handle setbacks without diminishing one’s self-worth is critical for the development of a healthy self-esteem.
One of the most significant ways in which teacher-student relationships contribute to self-esteem is through fostering a sense of social validation and belonging. Primary school children are at a critical stage in their social development, and feeling accepted and valued by peers and teachers can profoundly impact their self-worth. Teachers who create an inclusive and supportive classroom environment help students feel like they belong, which strengthens their self-esteem. A study by Suldo and Huebner (2004) found that children who felt supported by their teachers and peers reported higher levels of self-esteem and greater emotional well-being. This sense of belonging is particularly important for children who may feel marginalized or excluded due to academic struggles, disabilities, or socio-cultural factors. When teachers actively promote inclusion, cooperation, and peer relationships, they help all students feel seen, heard, and valued—essential components for developing positive self-esteem.
Despite the critical role of teacher-student relationships in building self-esteem, several challenges can hinder the development of positive relationships in the classroom. In some cases, teachers may struggle with large class sizes, limited resources, or time constraints that prevent them from giving individualized attention to each student. Overcrowded classrooms can make it difficult for teachers to recognize and address the specific emotional and academic needs of students, which may negatively affect their self-esteem. In additionally, teachers may face challenges in understanding the diverse needs of their students. Children from different cultural, socioeconomic, or family backgrounds may have varying levels of confidence, and teachers may need to adapt their strategies to foster self-esteem among all students effectively. Misunderstandings or lack of knowledge about these needs can lead to unintentional harm to students' self-esteem. Teachers who lack training in emotional and social development may also find it difficult to provide the appropriate emotional support needed for students to develop positive self-esteem. Professional development programs that focus on emotional intelligence, classroom management, and effective communication can help teachers overcome these challenges and better support their students' emotional and psychological growth.

The Role of Teachers as Role Models
Teachers also serve as important role models for primary school children. According to Bandura’s Social Learning Theory (2017), children learn behaviors, values, and attitudes through observing and imitating others, particularly those who are seen as role models. In the classroom, teachers model behaviors such as problem-solving, respect, and resilience, which children internalize and replicate. Teachers who demonstrate positive traits like patience, kindness, and perseverance not only influence students' academic behaviors but also impact their emotional development and self-esteem.
The concept of teachers as role models in education has been a topic of considerable interest over the years, particularly in how teachers influence students' academic, social, and emotional development. Teachers are often seen as individuals who impart knowledge, but their impact extends far beyond academic instruction. Teachers also serve as behavioral role models, helping shape the character, values, and attitudes of their students. This is particularly true in primary education, where students are forming the foundational aspects of their personalities and social behaviors. A role model is defined as someone who exemplifies behaviors, attitudes, or values that others admire and aspire to imitate. In the classroom, teachers are seen as authority figures, sources of guidance, and exemplars of how to engage with learning, relationships, and challenges. The teacher’s role extends beyond academic instruction to include social and emotional mentoring. Students, especially in their formative years, look up to teachers and tend to mimic their actions, speech, and attitudes. Thus, the influence of a teacher can profoundly shape a student’s character, self-esteem, and behavior. Teachers are often the first adults that children interact with in an educational setting, and these interactions play a critical role in the development of students' social skills and emotional regulation. According to Bandura’s Social Learning Theory (2017), children learn behaviors by observing and imitating the actions of those around them, particularly those they respect and admire. Teachers, as significant adults in children's lives, can provide valuable models of positive behavior and emotional resilience.
Teachers who model behaviors such as responsibility, perseverance, kindness, and respect help to instill these same values in their students. A study by Greenberg et al. (2017) highlights that teachers who model positive emotional regulation, patience, and problem-solving skills are more likely to influence their students in adopting similar behaviors. This modeling can help students develop stronger interpersonal relationships, cope with stress, and engage in schoolwork more effectively. For example, when a teacher demonstrates perseverance in solving a difficult problem or maintains a calm demeanor under pressure, students learn how to manage their own frustrations and develop a growth mindset. This is particularly crucial in a primary school setting, where students are still developing coping mechanisms and social strategies. As teachers demonstrate these qualities, students internalize them and often replicate them in their own lives. Furthermore, teachers can influence their students' academic engagement through the example they set. A teacher who shows enthusiasm for learning, maintains high expectations, and models curiosity and dedication fosters a similar attitude toward education in their students. According to research by Juvonen et al. (2019), students who perceive their teachers as enthusiastic and committed to learning are more likely to exhibit higher levels of motivation and academic achievement.
Teachers also serve as emotional role models for students. They provide examples of how to navigate complex emotional situations, such as handling disappointment, frustration, or interpersonal conflict. In recent years, the importance of social-emotional learning (SEL) has gained recognition in both educational policy and research. SEL programs focus on helping students develop emotional intelligence, which includes self-awareness, self-regulation, social awareness, relationship skills, and responsible decision-making.
Teachers who model emotional intelligence provide students with real-world examples of how to handle emotions in a healthy way. For instance, a teacher who shows empathy towards a student facing difficulties or calmly addresses a classroom conflict demonstrates to students how to effectively manage emotions in social situations. This kind of emotional modeling helps students build self-esteem, develop resilience, and improve their social relationships, which are vital skills for personal and academic success.
Research by McCombs (2020) highlights that teachers who are emotionally intelligent and capable of modeling empathy, understanding, and patience create a safe and supportive classroom environment. This environment helps students develop better emotional regulation and stronger self-esteem. In turn, students are more likely to perform well academically and engage positively with their peers.
`	In addition to academic and emotional development, teachers as role models are instrumental in character education. Character education focuses on teaching children values such as respect, honesty, responsibility, fairness, and kindness. Teachers who embody these values influence their students by demonstrating what it means to act with integrity and compassion. Recent studies have shown that when teachers consciously model these values, it not only benefits the students’ personal development but also creates a positive classroom culture. According to a study by Sutherland et al. (2020), teachers who emphasize ethical behaviors, fairness, and respect in their interactions with students foster a culture of mutual respect and responsibility. This culture positively influences the overall learning environment, making it conducive to academic success and personal growth.
Furthermore, when teachers explicitly teach values through their actions and discussions, students are more likely to internalize these lessons and apply them in their own lives. For example, a teacher who consistently shows respect for students' ideas, listens attentively, and values their contributions provides students with a model of how to engage respectfully with others. Students who observe these behaviors are more likely to exhibit similar actions, leading to improved social relationships and positive self-concept. While the role of teachers as role models is crucial in shaping students' development, there are several challenges that teachers may face. First, the growing pressure of standardized testing and academic performance expectations can limit the time and energy teachers have to focus on character development and emotional support. Teachers may feel overwhelmed by the need to meet academic targets, leaving little room for fostering social-emotional growth through modeling and mentorship. Additionally, teachers’ ability to serve as effective role models can be influenced by their own emotional well-being and professional development. Teachers who are overworked, stressed, or experiencing burnout may find it more difficult to model positive behaviors for their students. Professional development opportunities that focus on self-care, emotional regulation, and teacher-student relationships are vital for helping teachers manage these challenges (Greenberg et al., 2017). Moreover, cultural differences between teachers and students can sometimes present challenges in modeling behaviors that resonate with all students. In diverse classrooms, it is important for teachers to be culturally responsive and aware of the different backgrounds, values, and experiences their students bring with them. Teachers must navigate these differences while ensuring that their modeling behavior is inclusive and respectful of all students' identities. In Ilorin Metropolis, teachers who act as role models can inspire students to emulate positive behaviors, leading to the development of stronger self-esteem and a more positive outlook on their own potential. The role of a teacher as a mentor extends beyond academic guidance; teachers who care for their students’ social and emotional needs create a foundation for students to build positive self-esteem and self-worth (Hamre & Pianta, 2001).
The Importance of Teacher-Student Relationships in Primary Education
Teacher-student relationships are crucial in shaping the emotional and academic development of students, particularly during their early years of education. In primary schools, children begin to establish their sense of self-worth, social identity, and academic potential. Research suggests that when teachers create positive, supportive, and respectful relationships with their students, it leads to higher levels of self-esteem and academic engagement (Wentzel, 2010). Positive teacher-student relationships are characterized by mutual respect, trust, empathy, and responsiveness to students’ emotional and educational needs. These relationships contribute to a supportive classroom climate that helps children feel safe, valued, and motivated to learn (Roorda et al., 2011).
A study by Pianta (1999) emphasized that teacher-student relationships are crucial for young children’s socio-emotional development, which in turn affects their academic performance. When teachers are responsive to their students' emotional needs, they contribute to the students’ sense of security, which allows them to focus better on learning and to take intellectual risks. Positive teacher-student interactions are linked to greater engagement, higher academic achievement, and increased levels of self-esteem (Hughes & Kwok, 2007).
Challenges in Building Positive Teacher-Student Relationships in Ilorin Metropolis
While the role of teacher-student relationships in enhancing self-esteem is widely recognized, there are several challenges to building these relationships, especially in Ilorin Metropolis. One of the main challenges is overcrowded classrooms, which make it difficult for teachers to give individualized attention to each student. The high student-teacher ratio in many schools limits teachers' ability to develop close, supportive relationships with all of their students. Additionally, some teachers may not have received adequate training in emotional and social development, which affects their ability to effectively nurture students' self-esteem. Another challenge is the cultural and societal factors that may affect the way teachers relate to their students. In some cases, teachers may have preconceived notions about certain groups of students, leading to biased interactions that could negatively affect students’ self-esteem. Furthermore, limited resources in some schools—such as insufficient learning materials, lack of adequate classroom facilities, and inadequate professional development programs—hinder teachers’ ability to fully engage with their students and foster positive relationships..
Encouragement and Positive Reinforcement in Teacher-Student Relationships
Positive reinforcement and encouragement are key elements of a healthy teacher-student relationship. According to Skinner (2013), positive reinforcement involves providing rewards or praise to encourage desired behaviors. In the classroom, teachers who offer consistent praise for effort, progress, and achievement help children develop a sense of competence and belief in their abilities. This approach is particularly important for primary school children, who are still developing their self-concept and self-esteem. Encouragement and positive feedback from teachers can help children build the confidence necessary to overcome challenges and achieve academic success.
A study by Wentzel (2020) found that when teachers consistently acknowledge students' hard work and offer specific praise, it increases the students’ sense of competence and motivation. In Ilorin Metropolis, where educational resources may be limited, the role of teachers in offering encouragement and building self-esteem is especially critical. Teachers who reinforce positive behaviors and provide constructive feedback foster an environment where students feel supported and capable of success.
Appraisal of Literature Reviewed
Several studies have established a strong link between positive teacher-student relationships and the enhancement of self-esteem in children. According to Johnson et al. (2018), nurturing and supportive teacher-student relationships foster an environment where students feel valued and respected, which in turn strengthens their self-concept. This sentiment is echoed by Okeke (2021), who found that when teachers demonstrate empathy, provide positive reinforcement, and create safe learning spaces, students are more likely to develop higher self-esteem. The literature also emphasizes the role of teacher communication and interaction styles in shaping students' perceptions of themselves. Adedeji (2019) identified that teachers who employ an open and approachable communication style contribute to greater student engagement and a sense of belonging in the classroom. Students who feel that their teachers listen to them and value their input tend to have higher self-esteem, as they perceive themselves as competent and worthy of attention. Another critical aspect highlighted in the reviewed literature is the effect of teacher expectations on students' self-esteem. Studies by Bamidele and Owolabi (2020) demonstrate that high but achievable expectations from teachers can encourage students to strive for excellence, which positively impacts their self-esteem. Teachers who provide continuous support and acknowledge progress, even in small steps, play a crucial role in boosting the confidence of students, helping them overcome challenges and feel a sense of accomplishment. 
While much of the research supports the positive effects of teacher-student relationships, it is essential to recognize the influence of gender and socio-cultural factors in shaping these relationships. Ajiboye and Durojaiye (2017) highlight that the teacher’s understanding of cultural norms and gender dynamics can affect the way students interact with them. In Ilorin Metropolis, where diverse cultural backgrounds and varying gender expectations exist, these factors may influence how teachers develop relationships with students, and in turn, impact the students’ self-esteem.
Despite the wealth of studies indicating the positive role of teacher-student relationships in fostering self-esteem, there is a notable gap in research focused specifically on the Ilorin Metropolis. Most of the studies reviewed, such as those by Johnson (2018) and Adedeji (2019), focus on broader or urban settings without delving into the nuances specific to primary school education in Ilorin. Additionally, there is limited exploration of how teacher-student relationships intersect with local educational policies, family dynamics, and community attitudes toward education in Kwara State. While the existing literature provides a comprehensive overview of the role of teacher-student relationships in shaping self-esteem, there remains a need for more localized studies that account for the unique socio-cultural and educational contexts of Ilorin Metropolis. Further research is necessary to explore how primary school teachers in this specific region can be better supported in cultivating positive relationships that nurture students’ self-esteem.















CHAPTER THREE
RESEARCH METHODS
In this study, the researcher examined the Role of Teacher-student Relationship in enhancing Self-esteem among Primary School Education in Ilorin Metropolis of Kwara State. This chapter focuses on the methods used in the course of this study, using the following sub-headings: 
· Research Design
· Population of the study 
· Sample and Sampling Techniques
· Research Instrument 
· Validity of the Instrument
· Reliability of the Instrument, 
· Procedure for Data Collection 
·  Methods of Data Analysis.
Research Design
The research design employed for the study is the survey method. Survey method seems to have the advantage of being an effective way of collecting data from a large number of sources and in a short time. Therefore, survey method was adopted in order to acquire the opinion of the respondents on the subject matter because of its flexibility and effectiveness in information gathering.
Population of the Study 
The population of the study is made up of all primary school teachers in Ilorin West, Ilorin East, Ilorin South Local Government Area of Kwara State.  The total numbers of One Hundred (100) respondents were selected for the study. It is from this population that a representative sample was drawn. 
Sample and Sampling Technique
The sample for this study was one hundred primary school teachers. In view of the fact that the researcher could not cover all the primary schools in the Local Government Area, one hundred respondents were selected by using simple random sampling techniques from ten randomly selected primary schools in the Local Government Area. They were schools that have been established for more than twenty five years. The following selected school are:-
1. Pakata LGEA, Primary School 
2. ECWA LGEA Primary School, Surulere, Ilorin
3. Waziri LGEA, Primary School, Ilorin
4. Baboko LGEA, Primary School, Ilorin
5. Buhanudeen LGEA Primary School, Ilorin
6. Samsudeen LGEA Primary School, Ilorin 
7. Karuma LGEA, Primary School, Ilorin 
8. Ansarul Islam Primary School, Oke-Aluko, Ilorin
9. Bishop Smith  LGEA, Primary School, Ilorin 
10. St. Michael LGEA, primary School, Ilorin.
Instrument of Data Collection 
Self – developed questionnaire was employed to collect relevant information from the respondents after due consultation with the project supervisor. The questionnaire tagged the Role of Teacher-student Relationship in enhancing Self-esteem among Primary School Education (RTSRSPSE) was responded by the teachers in the ten sample schools. The questionnaire consists of two main section namely, A and B. Section A sought for the bio –data of the respondents while section B sought for information concerning The Role of Teacher-student Relationship in enhancing Self-esteem among Primary School Education. There are four different alternative responses to each statement in the questionnaire (Strongly Agreed, Agreed and Strongly Disagreed, Disagreed)
Strongly Agreed 		= 	SA
Agreed       			= 	A
Disagreed   			= 	D	
Strongly Disagreed 		=	SD
The respondents were expected to tick the most appropriate response.
Validity of the Instrument
Content validity was carried out for the purpose of this study. The researcher wrote the items of the questionnaire and gave it to some course lecturers at the school campus for vetting. After vetting, a new one was developed and submitted to my project supervisor for correction.  Thus, the researcher came up with a modified and improved set of items which was approved as achieving its content validity.
Reliability of the Instrument
In determining the reliability of the instrument employed in this study, a test re-test techniques was used. The instrument was administered twice with an interval of four weeks. The two sets of score were correlated by using Pearson Product Moment Correlation Techniques. A correlation co-efficient of 0.76 obtained was considered high enough to make the questionnaire usable.
Administration of the Instrument 
The researcher visited the school sampled in order to explain the importance and the confidentiality if the instrument. The questionnaire forms were distributed to five teachers in each school. The respondents were primary school teachers. 
Procedure for Data Collection
Information was collected through questionnaire: which were distributed to primary school teacher in each sample school in order to enhance a good percentage of return of the questionnaire, distribution and collection were made by hand.  In all, one hundred and five questionnaire were distributed but a total of one hundred questionnaire were retrieved and analysed   
Method of Data Analysis
Simple percentage method was used to analyze the data collected. It is used to justify the research question raised for the study.






























CHAPTER FOUR
RESULTS AND DISCUSSION
Result
Data gather in this study were teachers’ free response to the questionnaire. The teachers’ responses were subjected to statistical analysis using simple percentages. The results were carried out in line with the research questions and research hypotheses raised for the study.
Presentation of Results 
The presentation started with the biological data and information characterized of the respondents 
Table One: Distribution of Respondents by Gender 
	Gender
	Frequency
	Percentage (%)

	Female 
	76
	76%

	Male 
	24
	24%

	Total 
	100
	100


Source Field Survey, 2024
The above table shows that 76% of the respondents were female while only 24% of the respondents were male. The distribution shows that there more female teachers than male in the selected secondary schools.
Table Two: Distributions of Respondents by Age
	Age 
	Frequency
	Percentage (%)

	21-30 
	12
	12%

	31- 40   
	48
	48%

	41 – 50
	38
	38%

	50 yrs and above
	2
	2%

	Total 
	100
	100


Source: Field Survey, 2025
Table 2 shows that 12% of the respondents falls into the range 21 – 30 years of age, follow by 31 – 40 years of age with 48% of the respondents while 41 -50 years of age are 38% of the respondents and 50years and above of age score 2% of the respondents. The distribution shows that majority of the respondents fall within the range of 41-50 years of age.
Table Three: Distribution of Respondents by Marital Status  
	Marital Status
	Frequency
	Percentage (%)

	Married  
	88
	88%

	Single 
	12
	12%

	Divorced 
	0
	0%

	Widow 
	0
	0%

	Separated
	0
	0%

	Total 
	100
	100


Source: Field Survey, 2025
Table 3, above shows that 88% of the respondents are married which means that majority of the respondents were married while 12% of the respondents were single and none of the respondents were neither Divorce, separated nor widows,  respectively in the population.
Table Four: Distribution of Respondents by Religious  
	Religious
	Frequency
	Percentage (%)

	Christianity  
	25
	25%

	Islam  
	74
	74%

	Other specify 
	1
	1%

	Total 
	100
	100


Source Field Survey, 2025
The above table shows that 25% of the respondents were Christianity by religion while 74% of the respondents were practicing Islam while the remaining respondents were neither practicing Christianity nor Islam as a religious which chose other religion as choice. 
Table Five: Distribution of Respondents by Highest Educational Qualification 
	Qualification
	Frequency
	Percentage (%)

	Diploma/NCE  
	20
	20%

	B.Sc/B.Sc(ed) 
	70
	70%

	M.Sc/M.A/M.ed 
	10
	10%

	Ph.d(Doctor) 
	0
	0%

	Total 
	100
	100


Source: Field Survey, 2025
Table 5, above shows that 20% of the respondents are Diploma/NCE in their educational qualification while 70% of the respondents were B.Sc/B.Sc(ed) while 10% of the respondents were holding M.Sc/M.A/M.ed and none of the respondents were having Ph.d  (Doctor) respectively in the population.







Results:

Research Question One: How does the quality of the teacher-student relationship influence the self-esteem of primary school students in Ilorin metropolis?
Table 1: Analysis of the respondents of quality of the teacher-student relationship influence the self-esteem of primary school students in Ilorin metropolis
	S/N
	ITEMS
	SA
	A
	D
	SA

	1
	Our teacher is a valuable person, just like everyone else.
	
44%
	
36%
	
16%
	
4%

	2
	Teacher feel confident when speaking to student in class.
	
30%
	
26%
	
36%
	
8%

	3
	Student don’t feel afraid to make mistakes in front of their teachers.
	
20%
	
42%
	
24%
	
12%

	 4
	Student believe their teachers help them feel better about their self.
	
34%
	
20%
	
36%
	
10%


Sources: Field Survey, 2025
From  table 2, 44% of the respondents strongly agree that our teacher is a valuable person, just like everyone else. while 36% agree but 16%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 2, 30% of the respondents strongly agree the teacher feel confident when speaking to student in class while 26% agree but 36%  of the respondents disagreed and 8% of the remain respondents strongly disagree. 
In the Statement 3, 20% of the respondents strongly agree that the student don’t feel afraid to make mistakes in front of their teachers while 42% agree but 24%  of the respondents disagreed and 12% of the remain respondents strongly disagree. 
In the items 4,  34% of the respondents strongly agree the student believe their teachers help them feel better about their self while 20% agree but 36%  of the respondents disagreed and 10% of the remain respondents strongly disagree. 

Research Question Two:  What are the specific teacher bahaviour that positively impact the self-esteem of primary school students?
Table 2:  Analysis of the respondents on specific teacher bahaviour that positively impact the self-esteem of primary school students.
	S/N
	Items
	SA
	A
	D
	SD

	1
	Our teacher praises us when we do something well.
	
36%
	
20%
	
14%
	
30%

	2
	Our teacher encourages us to keep trying when struggle.
	
46%
	
34%
	
14%
	
6%

	3
	Our teacher shows interest in our opinions and ideas.
	
30%
	
40%`
	
20%
	
10

	4
	Our teacher gives us positive feedback that makes feel confident.
	
20%
	
34%
	
42%
	
4%


Sources: Field Survey, 2025  
	From table 1, 36% of the respondents strongly agree that Our teacher praises us when we do something well while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 2, 46% of the respondents strongly agree that our teacher encourages us to keep trying when struggle while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the Statement 3, 30% of the respondents strongly agree that our teacher shows interest in our opinions and ideas while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
In the items 4, 20% of the respondents strongly agree that our teacher gives us positive feedback that makes feel confident while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Research Question Three: Is there a significant difference in self-esteem level of primary school students with positive teacher-student relationship compared to those with less  positive relationship?
Table 3: Analysis of the respondents on self-esteem level of primary school students with positive teacher-student relationship compared to those with less  positive relationship.
	S/N
	ITEMS
	SA
	A
	D
	SA

	1
	Teacher student relationship has impact on academic performance and  teaching effectiveness than without relationship
	
30%
	
42%
	
20%
	
8%

	2
	Teacher student relationship affect the student behavior and engagement in class and less relationship 
	
40%
	
30%
	
18%
	
12%

	3
	Positive teacher-student relationship contributes significantly to learning outcomes of student than less/without relationship 
	
34%
	
42%
	
20%
	
4%


Sources: Field Survey, 2024  
	From table 3, 30% of the respondents strongly agree that the teacher student relationship has impact on academic performance and  teaching effectiveness than without relationship while 42% agree but 20%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 2, 40% of the respondents strongly agree that teacher student relationship affect the student behavior and engagement in class and less relationship while 30% agree but 18%  of the respondents disagreed and 12% of the remain respondents strongly disagree. 
In the Statement 3, 34% of the respondents strongly agree that positive teacher-student relationship contributes significantly to learning outcomes of student than less/without relationship while 42% agree but 20%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Research Question Four:  How do primary school students perceive the role of their teachers in shaping their self-esteem  in Ilorin metropolis?
Table 4:  Analysis of the respondents on primary school students perceive and other role of their teachers in shaping their self-esteem  in Ilorin metropolis.
	S/N
	Items
	SA
	A
	D
	SD

	1
	Our teacher(s) make me feel valued and respected.
	
30%
	
40%`
	
20%
	
10%

	2
	Our teacher feel confident in us as a student.
	
36%
	
20%
	
14%
	
30%

	3
	Our teacher Support and encourage their student to try again
	
46%
	
34%
	
14%
	
6%

	4
	our teacher(s) believe in our potential and abilities as their students
	
20%
	
34%
	
42%
	
4%


Sources: Field Survey, 2025  
	In the Statement 1, 30% of the respondents strongly agree that our teacher(s) make me feel valued and respected while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
From table 2, 36% of the respondents strongly agree that our teacher feel confident in us as a student while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 3, 46% of the respondents strongly agree that our teacher Support and encourage their student to try again while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the items 4, 20% of the respondents strongly agree that our teacher(s) believe in our potential and abilities as their students while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Discussion of Result
Findings from the study showed that, the relationship between teacher relationship types and student academic achievement determined in terms of correlational coefficients. Accordingly, correlational effect size between positive teacher intrapersonal relationship and student academic achievement is small, positive teacher student relationship and student academic achievement is medium, positive teacher school community relationship and student academic achievement is at a very large level. Also, correlational effect size representing negative teacher intrapersonal relationship and student academic achievement is negatively medium, negative teacher student relationship and student academic achievement is negatively small..
This result was confirmed by the moderate positive effect of positive teacher-student relationship on achievement in the study. The fact that the teacher has positive relations with the school community draws attention as the type of relationship that most effective relationship on student achievement. When teachers establish constructive relationships with all the components of the school community, not only the student but also all shareholders are affected by these positive relationships. These results show that teachers should develop their personality traits in a positive way towards teaching and learning and make effort to gain skills establishing positive relationships with students and school community.
However, the result also indicated that a positive teacher-student relationship in Ilorin primary schools fosters a secure and supportive learning environment, which, in turn, significantly boosts students' self-esteem. This is because positive relationships help students feel valued, respected, and capable, leading to increased confidence and self-worth. Conversely, a negative or strained teacher-student relationship can negatively impact students' self-esteem, potentially leading to feelings of inadequacy and low self-worth.
This showed that, Teachers’ psychological well-being and skills of stress management is related to the negative teacher relationships. Teachers who can reduce stress and establish positive social relations are successful as a leader affecting students to study hard. It is determined by von der Embse, Ryan, Gibbs and, Mankin (2019), that interventions reducing behavioral issues may have positive results for teachers who frequently face problematic behaviors all day in the school. Reducing these problems may increase teachers’ motivation and decrease negative attitudes. This result will lead to increase student academic achievement as well. 



CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary 
This study was conducted on the role of teacher-student relationship in enhancing self-esteem among Primary School Education in Ilorin Metropolis of Kwara State. The study employed a descriptive survey design to find out how the role of teacher-student relationship in enhancing Self-esteem among Primary School Education in Ilorin Metropolis of Kwara State. One hundred (100) respondents comprising teachers from ten (10) primary schools in the council were interviewed using a modified five-point Likert instrument (questionnaire). The data collected were collect from the respondents and analyzed. The results showed that how teacher-student relationships affect the self-esteem of primary school pupils, this research aims to provide insights into how educators can better support their pupils' emotional and academic development in a culturally diverse setting. The study also revealed that strong teacher- student relationships can help alleviate emotional challenges, reduce behavioral issues, and boost self-esteem leading to better results in both academic and social areas (Wentzel, 2013).This result was a positive teacher-student relationship significantly boosts primary school pupils' self-esteem. When teachers create a supportive and caring environment, pupils feel safe, respected, and valued, which fosters a sense of belonging and encourages them to open up about their emotions and challenges. This, in turn, builds trust and helps pupils to develop healthy emotional coping strategies and a positive self-image. 
Conclusions
 Teacher-student relationship is a vital tool in enhancing pupils’ study habits and general academic development and performance. Irrespective of the child’s gender, age and family factors, the school environment through the help of her teachers should be welcoming to the pupils to enable them learn maximally in school. It is left for the teacher to earn the trust of the learners irrespective of their gender. The pupils will always be ready to open up to their teachers as soon as they are convinced that their challenges shared with teachers are secured.
In conclusion, young children learn from everything they do. They are naturally curious; they want to explore and discover. During these early years, children develop attitudes about learning that will influence their school life. When we provide the right sort of support and encouragement during these years, pupils will be more creative, adventurous learners throughout their lives than children who do not receive this support. Therefore, it is essential that the Nigeria changes its approach to education, especially among younger children whose feelings and beliefs about school are still malleable. Educators should emphasize the importance of motivation to learn in the early school years
Recommendations 
Based on the findings, the study recommends the following: 
1. The school and classroom environment should be made pupilst friendly occasioned by love, respect for their opinions, empathy and understanding to help them relax and explore learning maximally. This can be achieved through considering the learners’ need while planning the curriculum and making the class instruction participatory and activity-oriented
2.  Government and school authorities should as a matter of necessity organize orientation and re-orientation programmes in order to sensitize the teachers on the effectiveness of a positive relationship with pupils to produce maximum result in their learning habits.
3. Teachers must show keen interest on the age differences that exist among pupils and deploy appropriate strategy to relate to them with such knowledge. This can be done in order to assist in the development of the learners’ innate potentials without discouraging them as a result of their age difference. 
4. Teachers should go extra mile in establishing a healthy and positive relationship with the pupils bearing in mind the variables that has to do family size of pupils as well as motivate them by building confidence in them, adopt discovery method of instruction and make their teaching and learning
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APPENDIX 
KWARA STATE   COLLEGE OF EDUCATION, P.M.B. 1527, ILORIN
DEPARTMENT EARLY CHILDHOOD CARE EDUCATION
THE ROLE OF TEACHER-STUDENT RELATIONSHIP IN ENHANCING SELF-ESTEEM AMONG PRIMARY SCHOOL EDUCATION IN ILORIN METROPOLIS OF KWARA STATE

Dear Respondent;
[bookmark: _GoBack]I will like you to assist in filling the following questionnaire as regard the above topic. The topic above, being a research topic undertaken as a project work for one of the partial requirements for the fulfillment of my degree programme at the above institution.
	I shall be very happy as you assist me in filling these questionnaires. Note that your anonymity is guaranteed. 
Thanks.
Yours Faithfully,
		
SOLIU FATIMOH MOTUNRAYO
KWCOED/IL/22/0363












SECTION A: PERSONAL INFORMATION 
INSTRUCTION: Kindly fill by ticking (✓) in the appropriate column the one that best suits your responses.
Please note that your responses will be treated as confidential. Thanks for your cooperation.
1. Sex	(a) Male (   )		(b) Female (   )
2. Marital Status 	(a) Single (   )   (b) Married (   )   (c) Divorce (   )
3. Age	(a) 10-15 years (    )    (b) 16-20 years (    )	(c) 21-25 years (    )      
4. Highest academic qualification
(a) N.C.E (   )  (b) N.D (   )   (c) HND (    )   (d) B.sc (   )  (e) Master degree (    )
5. Teaching experience (in years).
( a)  0-5 years (   )  (b) 6-10 years (   )  (c) 11-15 years (   )  (d) 16-20 years (   )

SECTION B
Direction: Kindly tick the appropriate box in the space provided below using the following rating scale

SA	=	Strongly Agreed
A	= 	Agreed       		
D	= 	Disagreed   	
SD	=	Strongly Disagreed
	S/N
	ITEMS
	SA
	A
	D
	SD

	Q1
	How does the quality of the teacher-student relationship influence the self-esteem of primary school students in Ilorin metropolis?

	1
	Our teacher is a valuable person, just like everyone else.
	
	
	
	

	2
	Teacher feel confident when speaking to student in class.
	
	
	
	

	3
	Student don’t feel afraid to make mistakes in front of their teachers.
	
	
	
	

	4
	Student believe their teachers help them feel better about their self.
	
	
	
	

	Q2
	What are the specific teacher bahaviour that positively impact the self-esteem of primary school students?

	5
	Our teacher praises us when we do something well.
	
	
	
	

	6
	Our teacher encourages us to keep trying when struggle.
	
	
	
	

	7
	Our teacher shows interest in our opinions and ideas.
	
	
	
	

	8
	Our teacher gives us positive feedback that makes feel confident.
	
	
	
	

	Q3
	Is there a significant difference in self-esteem level of primary school students with positive teacher-student relationship compared to those with less  positive relationship?

	9
	Teacher student relationship has impact on academic performance and  teaching effectiveness than without relationship
	
	
	
	

	10
	Teacher student relationship affect the student behavior and engagement in class and less relationship 
	
	
	
	

	11
	positive teacher-student relationship contributes significantly to learning outcomes of student than less/without relationship 
	
	
	
	

	Q4
	How do primary school students perceive the role of their teachers in shaping their self-esteem  in Ilorin metropolis?

	12
	Our teacher(s) make me feel valued and respected.
	
	
	
	

	13
	Our teacher feel confident in us as a student.
	
	
	
	

	14
	Our teacher Support and encourage their student to try again
	
	
	
	

	15
	our teacher(s) believe in our potential and abilities as their students
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