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ABSTRACT
The standard of education in Nigeria is rapidly depreciating or falling and these can be traced to poor and lackadaisical attitude of supervisors of student-teachers. The purpose of the supervision are to acquaint they would be teachers with the necessary skills needed in teaching profession. The aims of this work were to find out the challenges of teaching practice exercise among student teachers in College of Education in Kwara State. The study investigated the importance of teaching practices exercise in College of Education in Kwara State. The challenges faced by student teachers during teaching practice exercise includes the practicing teachers are perceived as persons who are only in the school to pass a test, non remuneration of student-teachers by the government and the teacher not having time of his own outside the classroom. These paper proffered solutions to problems identified. The paper made suggestions that addressed the challenges that affect the student-teachers performance during teaching practice.



CHAPTER ONE
INTRODUCTION
1.1	Background to Study
Every stage in life is faced with its own problem; some are inherited and is minimized while others are not and have solution but due to man’s inability to proof difficulties away in life at one time or the other life is surrounded. The Nigeria students are faced with a number of problems which affect their academic programme.
Ruairc (2013) defines teaching practice as an important component of becoming a teacher. Teaching practice grants student - teachers experience in the actual teaching and learning environment. Teaching practice is known to expose student- teachers to the actual practice of teaching. It is during this period that student- teachers are given the opportunity to try the art of teaching before actually getting into the real world of the teaching profession (Kiggundu and Nayimuli 2009). In view of this, Perry (2012) argues that teaching practice creates a mixture of anticipation, anxiety, excitement and apprehension in the student- teachers as they commence their teaching practice. Thus, this provides student- teachers with the chance to express their personal educational philosophies, theories and understandings. In other words, this creates an opportunity for student- teachers to experiment and test their knowledge and skills in the profession of teaching and learning with an understanding of their personal educational philosophies and theories.
It is needful to note that teaching practice is not a bed of roses for the student- teachers because they experience challenges, which in a way can hamper their ability to derive maximum benefits from the exercise. Important part of a student teacher’s preparation and training, especially in the developing and underdeveloped worlds where teaching can be disrupted by a range of challenges. Some of these challenges are geographical distance, low and uneven levels of teacher expertise, a wide ranging lack of resources as well as a lack of discipline among a cross-section of learners and educators (Marais and Meier 2004). It is important that these challenges be addressed, as they may affect the student teachers’ performance during teaching practice as well as their perception of the teaching profession in subsequent years (Quick and Sieborger 2010).
Teaching practice has been defined by Ndagi (2014) as the teaching which those training for teaching or any education work are engaged in a specified period of time on graduation under a supervisor or supervisor guiding, directing and assessing trainee teacher. In some cases, the student- teachers must master the subject matter before going to classroom, and starts to teach. It is a very important scheme which has been in existence since the introduction of education course in teacher training certificates (T.T.C.), Nigeria Certificate in Education (N.C.E.), these programmes make teaching practice compulsory and no candidate is awarded certificate in Education without teaching practice in the training by medical doctors. Teaching practices is the most important element in the professional training of teachers across the world. The importance of teaching practice in teacher education programme cannot be overemphasized. It is the crucial periods of the translating theory into practice. The student -teachers have been facing a lot of difficulties which they have dealt with for effective teaching and learning to take place. This research work will therefore attempt to investigate and discuss the difficulties the student- teachers undergo during teaching practice and will finally suggest ways for which teaching practice exercise can be improved.
Teaching practice is a period of time during which a student teacher is assigned to a specific institution; primary or secondary school for a supervised teaching as one of the requirements for graduation and effective teaching experience. Okorie in Agusiobo and Udegbe (2010) defined teaching practice as a period that enables student teachers to learn about the actual work of the teacher in the classroom as well as out-of-class experience. 
Teaching practice provides the laboratory where a student practicalizes what he/she had learnt concerning effective teaching. Teaching practice is an important factor in preparing students for future teaching assignments. According to National Teacher Institution, teaching. 
Practice manual (2013), the general objectives of teaching practice are to enable the student teachers; 
a. Gain general experience, both academic professional, social and physical related to teaching profession. 
b. Acquire a wealth of practical experience from all staff they are likely to be in contact with through active participation in the school assigned responsibilities.
c.  Bring the student teachers into direct contact with such significant issues as the functions and responsibilities of various categories of school, staff academic and non-academic. 
d. Develop competence in proper lesson preparation delivery and assessment. 
	To achieve the above objectives, the student- teacher is usually required to undergo at least  twelve weeks teaching practice to enable him/her acquire the expected skills which will position him/her as a competent professional teacher. During this period, the student teacher may be faced with some challenges which include classroom  management, attitude of the supervisors towards the student teachers, curriculum development, instruction and environmental challenges. Learning environment according to Maduewesi (2015) include the classroom surroundings, physical facilities in the classroom and teacher- student relationship. Physical environment comprises all those equipment, materials, furniture and learning space that make up the place where learners learn. When all these things are made available to the student teachers, they will be motivated to carry out the task assigned to them and the aim of teaching practice will be achieved.
Supervisor is described as College or University lecturer (trained teacher) who is responsible for coordinating the student teachers while teaching. He is also seen as somebody who guides and coordinates the activities of teachers and other school personnel towards the realization of educational objectives. He mediates between people and school programmes in order to ensure that the processes of teaching and learning are improved (Ogunsaju, 2014). 
Supervision is an essential activity that exists to help teachers do a better job. Supervision is very important factor in teacher preparation because they help in the improvement of teaching and learning processes. During teaching practice exercise, the attitude of supervisors toward the student teachers can improve the ability and competence in the student teacher or it can mar the objective of the exercise. When the student teacher is not properly supervised the whole exercise will be unproductive. The supervision of students during teaching practice should be regular. The supervisor should be qualified and experienced so that he will be able to render to the student teachers the desired mentoring as will be needed from him/her. 
Teaching practice is known to expose student teachers to the actual practice of teaching. It is during this period that student teachers are given the opportunity to try the art of teaching before actually getting into the real world of the teaching profession (Kiggundu and Nayimuli 2010). In view of this, Perry (2016) argues that teaching practice creates a mixture of anticipation, anxiety, excitement and apprehension in the student teachers as they commence their teaching practice. Thus, this provides student teachers with the chance to express their personal educational philosophies, theories and understandings. In other words, this creates an opportunity for student-teachers to experiment and test their knowledge and skills in the profession of teaching and learning with an understanding of their personal educational philosophies and theories.
It is needful to voice out clearly that teaching practice is not completely a bed of roses for the student teachers because they experience challenges, which in a way can hamper their ability to perform well and derive maximum benefit from the exercise, which is an important part of a student teacher’s preparation and training, especially in the developing and underdeveloped worlds where teaching can be disrupted by a range of challenges. Some of these challenges are geographical distance, low and uneven levels of teacher expertise, a wide ranging lack of resources as well as a lack of discipline among a cross-section of learners and educators (Marais and Meier 2004). It is important that these challenges be addressed, as they may affect the student teachers’ performance during teaching practice as well as their perception of the teaching profession in subsequent.
1.2	Statement of Problem
The problem is that some student teachers do not perform well  while on teaching practice due till inadequate of instructional materials, master the subject matter good methodology, inability to control classroom during the teaching, over familiarity, lack of  accommodation and office facilities for the student teachers, too much of works at time is given to the student- teachers, lack of cooperation from their practicing schools attitude of the pupils towards the student teachers and difficulty on the part of student teacher to manage his class effectively etc. the extent to which these problems are being addressed and recommendation made constitute the problem of study. The Researcher will examine the challenges of teaching practice exercise among student teachers  

1.3	Purpose of the Study
	The main purpose of this study is to examine the challenges of teaching practices exercise among students teachers in Kwara State. The purposes of this study include the following:  
i. 	To investigate relationship between problem faced by student teacher during teaching practices and their performance.
ii. 	To investigate relationship between classroom management challenges facing student-teachers and their performance.
iii. 	To investigate relationship between the challenges faced by student-teachers form their supervisors and their performance. 
1.4 Research Questions
The research will provide answer to the following research questions:
i. 	What problem faced by student teacher during teaching practices and their performance?
ii. 	What are the classroom management challenges faced student-teachers and their performance?
iii. 	How can we investigate relationship between the challenges faced by student-teachers from their supervisors and their performance? 


1.5	Significant of the Study
Kiggundu and Nayimuli (2010) are of view that organizations and establishment will benefit from the findings of this study. They include Student teachers, lecturer, Colleges of Education and Universities, Supervisors of teaching practice, Government and future researchers. Student teachers are the main benefactors of the findings in the sense that the study will acquaint them with the challenges of the programme and the role they can play to surmount the challenges. This will help them to be better graduates that are well equipped with what it takes to face the realities of teaching. It will enable our Colleges and Universities to equip their students with the rudiments of teaching before sending them to teaching practice. It will also help to device means of removing the problems and thus modify the programme. The removal of these hindrances will also make for more effective organization and implementation of the programme. 
The supervisors of teaching practice and the cooperating school teachers will through the findings acquaint themselves with the best and effective measures to adopt in helping the student teachers to realize or achieve the objectives of teaching practice. 
	Future researchers will benefit from these findings because the study will be as a reference for their research in the near future. Finally the findings of this study will benefit the general public because education is the key to building a society.
1.6	Scope of the Study
	This study focuses on the challenges of teaching practices exercise among students teachers in College of Education in Kwara- State. 
1.7	Definition of Terms  
Teaching: the act of giving out instruction for the purpose of imparting knowledge from one person to another or a group of people.
Learning: learning means to gain knowledge of skill by study. 
Teaching practice: teaching practice is the training for teaching or any education work are engaged in a specified period of time on graduation under a supervisor or supervisor guiding, directing and assessing trainee teacher.
Student teacher: This is a student undergoing teachers' education, which is being sent out to school as part of his or her training in the college.
Supervisor: is described as College or University lecturer (trained teacher) who is responsible for coordinating the student teachers while teaching and monitor the students during teaching practice.
School management: control the affaire of school both students and teacher.  



CHAPTER TWO
LITERATURE OF REVIEW
INTRODUCTION
	This chapter deals with the review of relevant literature on “the impact of teaching Practices on the Performances of Student” under the following sub-heading: 
i. Concept of teaching as a profession
ii. Meaning of teaching practice
iii. Challenges Facing Student-Teacher during Teaching Practice
iv. Impact of Teaching Practice 
v. Importance of Teaching Practices 
vi. Teaching Practices Supervision and Nation Building
vii. Teaching Practices of Conduct 
viii. Analysis of Teaching Practice Assessment Instrument 
ix. Student Academic Performance on Teaching Practices.
2.1	Concept of Teaching as a Profession
According to Tricart, J. (2009), Education remains the bedrock of every society. Therefore, any nation that toys with education is definitely sitting on a keg of gunpowder and this is bound to explode. For the goals of education to be achieved in a nation, the principal actor of learning is the teacher. This becomes a reality through effective teaching and pleasant learning as basic means to nurture productive citizens. The multidinous professional roles and qualities of the teachers blend to make up an effective teacher. When a good teacher brings his/her abilities and visions for a better society to bear on his/her teaching, he/she shall become a unique, responsive professional who would continually see himself/herself accountable for the educational progress and failure of their entrusted youths.
Ehindero S. (2010) Teaching is one of the most influential professions in society. In their day-to-day work, teachers can and do make huge differences to children’s lives. Directly, through the curriculum they teach, and indirectly, through their behaviour, attitude, values, relationships with an interest in pupils.
Kappan P.D (2007) Good teachers are always optimistic about what their pupils can achieve, whatever their background or circumstances. They know from experience how pupils respond to success by succeeding further. But teaching involves more than care, mutual respect and well-placed optimism. It demands knowledge and practical skills, the ability to make informed judgments, and to balance pressure and challenges, practice and creativity, interest and effort, as well as an understanding of how children learn and develop.
Oyekan (2016) asserts that teaching is a noble profession that calls for the highest degree of responsibility. It is a creative, intellectually demanding and rewarding job, so the standards for joining the profession must be high too. Skilled practitioners can make teaching look easy but they have learned their skilled and improved them through training, practice, evaluation and learning from their colleagues.
Awoniyi (2015) a professional teacher with creative imagination for nurturing healthy and responsible citizenry could also become a respectable scholar, administrator and a good human being. Hence, teaching should be professionalized with necessary infrastructure and laws to give it the honour and dignity it deserves. It is informed by the fact that functional education is a potent tool to inject competent manpower resources into the economy to improve the general well being of the populace.
The criticality of education in productive human life is our solid base of collective confidence for sustainable development and environment. Nigeria is abundantly endowed with human and national resources that could be harnessed as ingredients to building a great and virile nation. With an expensive capacity of productive citizenry blessed with vast fertile land, water and mineral resources, Nigeria has sufficient potentials with development projects for suitable political leadership and vibrant economy. It becomes imperative for the government to utilizing the collective capacity and vision of the existing professions imbued with the cream of the society.
2.2	Meaning of Teaching Practice
Teaching practice it is a six unit compulsory course in school and it comes at the first semester in 400level in all the university and 300level in NCE in final year. Teaching practice exercise is an interesting programme or activity in which teacher education institutions send students -teachers to various secondary and primary schools under supervision every year. Teaching practice has been defined by various scholars from different perspectives. According to Davidson (2010), teaching practice can be defined as the system by which teachers in training are subjected to a systematic expose to actual classroom situation. In the same vein, Haines (2015) defined teaching practice as “the period of time during which a pre-service teacher is assigned to both public and private school for supervised teaching experience as a part of his college programme”. 
Eze (2010) opined that “Teaching Practice is first opportunity for the student-teacher to participate in activities involved in teaching in actual situation”. He also asserted that teaching practice is designed to provide opportunity and guidance in a school setting for the student-teacher in practice to develop professional competences, personal characteristics, understanding, knowledge and skills of a teacher. When the teachers who have been in the teaching field understand their responsibility to the trainees, the trainee-teachers will acquire appropriate skills based on their practical experiences.
Teaching practice is an important component of becoming a teacher. It grants student teachers experience in the actual teaching and learning environment (Ngidi & Marais 2004). During teaching  practice, a student teacher is given  the  opportunity  to try the art of teaching  before actually getting into the real  world of  the  teaching  profession  (Kasanda,  2016).  Student  teachers also  know  the value of teaching  practice and  as remarked  by  Menter  (2015) they  perceive  it as ‘the crux of their preparation  for  the  teaching  profession’ since  it provides for the ‘real interface’ between student hood and membership of the profession. As a result, teaching practice  creates  a mixture of  anticipation,  anxiety,  excitement  and apprehension  in  the student teachers as they  commence  their  teaching  practice. 
Qutaz (2014) Teaching as a profession like any other profession has prescribed services it renders to any human society. It is therefore; absolutely necessary for many individuals who went to become a teacher to acquire skills and demands. Students teaching practice is one of such relevant factors in teacher’s education programme. Teaching practice is an “integral part” of teacher education which occupies a phase of its own, during the phase, there will be teacher sent out by his training institution (of lower level). For the purpose of putting into practice the skills he has learnt under the supervision of an experienced teacher. Every student teacher should be made to realize that only teacher who has passed both theory paper and compulsory practical training examination are considered trained and certified. No student teacher is considered fit the award of a pass grade in teaching unless he or she successfully fulfills the prescribed practice regarded as a core course of teacher education programmes, which affords student teachers the opportunity to face the realities of their professional career. The exercise enables the student teacher to adjust and overcome some of the practical problems of teaching often encountered in the classroom. The student teacher who is able to examine a problem from a variety of perspective has the advantage of being in a position to use different approaches.
Furthermore, he is also likely to perceive himself as a factor in the problem under consideration. The importance of teaching practice in teacher education programmed cannot be over emphasized. It is the crucial period the teacher put into practical, the student teacher encountered a lot of difficulties (problems) which they have to grapple with for effective teaching learning to place in Kwara State College of Education, teaching practice is important to the student’s teacher’s understanding the appreciation of the principles of child growth and action to the teaching learning process. Presently, there has been a lot of concern about teaching practice in Kwara State College of Education, it’s especially on its effectiveness and purpose. The concern have been variously expressed by educationist in the Faculty of Education in Kwara State College of Education, student themselves and the general public thought of book written by some of the journal and mass media. Accepting the assumption that not everybody can teach effectively and teachers are made, not born. It therefore follows that in Kwara State College of Education, teachers can be aided to acquire practice knowledge, skill and attitude to good teaching.
2.3	Challenges Facing Student-Teacher during Teaching Practice
	Apart from the challenges of mastering the subject well, there are other challenges which the student-teachers encounter during the period of teaching practice. According to Davidson (2015) in many teaching practice situations, the practicing teachers are perceived as persons who are only in the school to pass a test in practice situations, the practicing teachers are perceived as persons who are only in the school to pass a test in practice teaching and no more. Okorie (2014) summarized teaching practice challenges with regard to student- teachers as follows:-
i. Outside the classroom, the teachers time is not always his own.
ii. Teaching affords the student- teachers varied and interesting opportunities to use his intellectual and creative leadership qualities.
iii. At times, a teacher must live in the community in which he works. In most cases, he may find the place deficient in cultural, social, housing and transportation facilities.
iv. It is possible that in some communities, the members may attempt to encroach on the teacher’s personal preferences. 
	Adeyanju (2012), through his own findings concluded that some co-operative schools will not provide enough facilities required for successful practice teaching experience. These findings point to what we see in many schools today. According to Ngada (2014), inadequate funding of teaching practice programme in terms of supervisor’s allowances can affect their level of supervision with regards supervision exercise. He also identified lack of allowance giving to student- teachers to help them in acquiring materials or for transporting them to their various stations for the exercise. Okorie (2013) observed that some student-teachers may react negatively to the presence of their supervisors and make mistakes. 
Generally speaking, no programme is problem free. Teaching practice as a teacher education programme faces a lot of problems. Among other problems are over population of students, instructional materials, manpower that is trained teachers, improvisation, problem of resident supervision, good supervisors, to assess the student-teachers the negative altitudes of the students and financial problem which makes the College to student within Kwara State universities.
	Instructional materials and teaching learning. Where they are not available the learning cannot be effective in nature. Teaching process therefore requires good use of teaching and this according to John (2006) can aid the react of the student during examination.
	Besides, quality lecturer should be used in assessing the student teachers on teaching practice. This can help the student teacher to perform well in teaching practice and full teaching after graduation, it will as well assist in nation building which is main objectives of teacher education.
	David (2001) observes that good libraries are needed in our schools for effective teaching and learning. This can help the graduate assist in nation building; individual should contribute in one way or the other in nation building. The growth of any nation depends on the effectiveness of the curriculum of that nation. Education system of whatever nation should aim at the whole development. This is because education which teaching practice is inclusive is the good instrument for national development. Teaching practice curriculum has five major themes. They are: -integration, relevance, balance, functionality and instruction. The aim of the curriculum is to produce teachers for effective leaching in the nation for the betterment of the same nation.
2.4	Impact of Teaching Practice
	Adagba (2015) stressed that, this exercise provides opportunity to beginning teachers to become socialized into the profession. Ajoku (2013) asserted that, performance during practice teaching provide some basis for predicting the future success of the teacher outgoing popularity and centrality of practice teaching is an important contributing factor towards the quality of teacher education programmed. Edem (2013) confirmed that, during practice teaching, working with students in schools provide a high degree of emotional involvement of a mostly positive nature. Students teachers feel themselves grow through experience and they begin to link to a culture of teaching. Murray (2017) asserted that, during practice teaching, they feel engage, challenged and even empowered. Amaewhule (2010) reaffirmed that, practical teaching experience is under taken by students in faculty of education in Universities and Colleges. Imart (2013) reaffirmed that, it is an essential aspect of teacher education because it prepares teachers for their future teaching roles and assignment. The main agents who implement educational policies has to be properly organized and teaching  practice also helps in this function (Hyon, 2010). 
Osuala (2014) concluded that, teaching practice expose the trainee teacher to the realities of effective teaching and help those to try out methods of teaching and gain practical classroom experience under expect supervision. Wellington (2016) explained that, during the teaching practice, the trainee teachers are sent out from the University and College to primary, secondary, commercial, comprehensive and technical schools to teach for a period of time as a part of their training. According to Andabai (2011), during this practice a  student is supervised and evaluated not only by a supervisor allotted to him but also by a group of other  lectures who supervises him as a team as well as a staff of the school in which he is teaching. Akpomi (2011) argued that, the need for this different evaluation is to make sure that he is properly corrected and graded.  Itejere (2010) stressed that, teaching practice is the most vital part of trainee teacher’s career training, this is because it is during this practice that the trainee teachers applies the methods, even the philosophy of education which he was taught theoretically in the classroom. He now realizes this professional responsibility as a teacher and starts to learn how to manage the younger ones who will be left under his control and care. Edem (2013) also stressed that, teaching practice is a period in teachers in the teacher training institutions and universities are made to undergo a period of internship or apprenticeship within the school system. Just like they would be engineers going for industrial training to gain practical experience of what the job is all about, the trainee medical doctor goes through clinical studies and horsemanship. (Ihekwoaba, 2015). According to Haddad (2014), the teachers are exposing to a period of supervised teaching; this is in line with educational theories which associate learning with doing. For a real teacher to emerge, he must acquire the necessary skill from a master craftsman who is usually an educational. 
The overall goal of teacher education is to prepare teachers to take active part in teaching’ this mainly is done by equipping them with necessary knowledge, attitude, skills which will enable them to adapt to different situations in the profession. This will enable prospective teachers to contribute immensely to the teaching profession. Okorie (2015) opined that” knowledge is of little value in itself unless the person who possesses it can make it serve him well by knowing how to apply it to solution of specific problems which confronts him or the society in which he lives.” Any knowledge acquired by individuals without practical is of little value. It is like a faith without good work. Davidson (2015) outlined some essential features of which can serve the purpose of teaching practice.
They are as follows:
i. Acquisition of relevant theoretical knowledge.
ii. It is supervised exercise.
iii.  Constancy and regularity on the student-teacher part. 
iv. Comprehensive.
	According to Okorie J.U (2019) outlined seven (7) role of student teacher in teaching practice some conditions the student teacher should bear in mind when he/she is sent to a school on teaching practice in order to perform well. The condition includes; 
· His/her mode of behavior should reflect upon the institution that sent him/her as well as upon the students. 
· He/she should know that he/she is at the school temporarily as a guest to train and to become an effective teacher. 
· He/she should co-operate with the class teacher in order to ensure his success and understanding of the class. 
· He/she should observe Parents Teachers Association (PTA) meeting.
· He/she should be able to evaluate his own learning and that of  his pupils/ student 
· The student teacher should be able to participate intelligently in matters affecting contemporary education programmes.
2.5	The Importance of Teaching Practice in Teacher Education
Koli (2020) observes that teaching practice is a very important segment of teacher education. Students have been taught some principles concerning method of teaching, the learning environment and principles underlying children's growth and development. Teaching practice affords them the opportunity of practicalzing theses theories and learns from them on actuality.
Teachers are expected to be creative and resourceful. Teaching practice provides students opportunity to be resourceful through improvisation from the local environment. By being practically involved in the teaching-learning environment, students arc able to detect their strength and weaknesses and aspire to overcome these weaknesses before the commencement of supervision
Their involvement with both permanent and practicing teachers as well as the pupils provides them with a standard for evaluating the viability of teaching profession. It is also helps them to adjust quickly to the environment they find themselves. This has to do with cognitive, effective and psychomotor domains of the learners, winch can help in the general growth of the nation. 
Teaching Practice Supervision
	During teaching practice exercise, the student teachers are not abandoned in the Cooperating schools. They are watched over in approved professional ways by professionally component, experienced and practicing teachers for national development. The central objectives of teaching practice supervision are developing the prospective teachers to acquire and develop practical skills attitudes and insights, which will characterize them as teachers. The goal is to ensure that their teaching is effective. Teaching practice supervision should therefore be seen and treated as a continuation of the training of the student teachers in the field, largely by their own teachers who are now referred to as supervisors. Shehu (2017) observes that assigned two specific functions to teaching practice supervisors. They are:-
Assessment function and Support function in education system particularly, teaching assessment means making judgment based on what is observed all awarding marks accordingly. In Nigeria, the National Commission for Colleges of Education (NCCE) has prescribed six broad teaching behaviours cum activities which supervisors should assess as the student teacher is teaching. They are: Lesson plan, Lesson presentation, Classroom control, Communication skill, lesson evaluation and teacher‘s personality etc
2.6	Teaching Practice Conduct
Following the policy formulated by National Commission for Colleges of Education (NCCE) which allows formulation of teaching practice committee to coordinate, organize supervise and monitor the whole teaching practice which helps in national development. Emmanuel (2014) observes that codes of conducts are rules or norms governing the student teachers on teaching practice for effective teaching. This can help the teachers implement the teacher education curriculum better for national development. The teaching practice codes of conducts are as follows:-
The minimum period for teaching being 4-6months, it is mandatory that the student teacher maintains regular attendance at the school of posting during the entire period to justify the three or six credit hours assigned the teaching practice. Student teachers should also practice punctually at the school of posting. The required teaching load for each, student teacher is minimum of 3 periods per week and a maximum of 4 periods per week.
The student teacher should endeavor to develop a professional interest in used few of each pupil in the classroom specifically; the student teacher should make positive efforts towards a personal and sympathetic understanding of the problems of individual pupil in the classroom. Where the solution to any such problem goes beyond the control of the student teacher, the resident supervisor of the school be consulted without delay.  In the case of in regularities such and bereavement, the student teacher should make a written report to the school resident supervisor and the college teaching practice coordinator.
The student teacher should have a positive and healthy attitude towards the properly of the school of posting under no circumstances should the school properly is inadvertently damaged: the resident supervisor should be informed immediately and with apologies. Pupils/student misconducts, which require disciplinary measures, should be reported to the resident supervisor. On no account should student teacher administer disciplinary measure themselves.
Student teachers will do well to show decorum in all their dealing with the authority and staff to the school of posting and supervising staff of the college. In order to expose the student teacher to the total school environment. Student Teachers should identify themselves with and particular activity in all activities of the school of posting such as assemblies, game sports, club and societies during teaching practice.
In the case of doubt the student teacher should unique from the resident supervisor of the school of posting in matters relating to the school of posting and from the office of the provost through the chairman, teaching practice committee in matters which pertain to the college.
Mbah (2020) observes that student teachers must follow and observe the rules and regulations governing teaching practice for the betterment of the teachers and the school. Paul (2011) summarizes the rules governing student teacher on teaching practice as follows: He shall compulsory attend and activity participates in teaching practice orientation organized by the college prior to the exercise. He shall speak of and act towards his students with respects and dignity. He shall set good example worthy of emulation his student. He shall recognize and respect the authority of the principal accepting official responsibilities, which may be delegated to him. He shall be loyal to the school and the college. He shall try hard to live within his means to avoid financial embarrassment. He is therefore strongly advised to learn how to manage these resources well. He shall respect himself, the principal and his colleagues especially in the presence of the students. He shall be punctual to school. He shall do nothing to bring shame or dishonour to himself. He shall keep up to date all relevant school records. The student teachers shall not be absent from the school of posting without obtaining permission from the principal or any designated authority. He shall participate actively in co-curriculum activities. He shall not undertake activities which are unrelated to normal school duties during school hours. He shall not conduct classes for his students within or outside school hours a fee no matter how little. He shall not belong to organization which undermine national interest and detrimental to the progress of the school and safety of other member of the school community. He shall avoid administering corporal punishment on students, expect when authorized by the principal. In making examination scripts he should be fair to all students. He shall not take any form alcohol drink during school hours or smoke in classroom or any student assembly. He shall not participate in condone or encourage acts of indiscipline the school. On no account shall a student -teacher impose his political, religious or any form of belief on his students. It is un-ethnical for a student -teacher to offer any form of qualification to his students in order to secure their cooperation when supervisor is being expected. No student -teacher should succumb to attempt by a supervisor to defraud him in order to gain undeserved or fictitious marks, has the right to insist on being effectively supervised his assessment by supervisor.
The above-mentioned can bring about the growth and development of both education and the society as a whole. The whole programme is out to change, the nation positively.
2.7	Analysis of Teaching Practice Assessment Instrument
	Teaching practice is a practical section of a teacher education programme for a pre-service teacher. During this period, the pre-service teachers will be placed at a school for at least 4-6months to practice in teaching. They will be given 3 to 4 periods to teach in a week alongside with several tasks to execute during their placement in the school. Throughout their teaching practice, the pre-service teachers will be observed by the mentor teacher and institution supervisor to assess their teaching practice. Despite this concept of practice in teaching, teaching practice can be regarded as that the practical part of teacher preparation programmes and valued as a critical component in the teacher education (Sedumedi & Mundalamo, 2012). The pre-service teachers undertaking the teaching practice are supposed to create their interpretation of teaching in the real context, and the theory that they have learned can be truly meaningful only when it is situated in their classroom practice. The duration of teaching practice is according to the philosophy of teaching training institutions and their model of teaching practice. 
Prior to the teaching practice, the pre-service teachers are subjected to undergo a microteaching class where they were provided the chance to perform the mock lessons using their fellow pre-service teachers who represent as the students (Zailani Jusoh, 2013). During the teaching practice, the pre-service teacher undertaking the teaching practice are supposed to achieve certain objectives like to prepare lessons for use in the classroom, to demonstrate an ability to conduct a lesson according to their lesson plan and also work in close collaboration with mentors from the school as well as with their institution supervisors, (Norshiha Saidin, 2011; Syed Ismail Syed Mustapa, 2012; Zailani Jusoh, 2013). Through teaching practice, pre-service teacher will have a direct experience of the nature of work that will be their career after graduation. Teaching practice will provide pre-service teachers with skills, attitudes and new responsibilities that are different from what they had experienced during their stint as a student (Zakaria Kasa & Rahman Aroff, 2015).
The teaching practice assessment  that is used to evaluate the pre-service teacher development in a school-based environment will enable their supervisor and mentor to monitor the professional development of pre-service teacher and supervise them accordingly. It is significant to increase our understanding of how teaching practice is assessed because this may assist teacher educators to improve the preparation of future teachers where shortfalls in the teacher education programmes have been identified. The school teaching practice is essential both for the well-being and future professional successes of teachers. The effective assessment for learning can encourage the pre-service teachers to have a self-reflection to enhance their teaching method and improve their instructional strategy towards diverse learner in the school that they have deployed.
One of the elements that determine a successful teaching practice is an assessment. During the teaching practice, assessment of pre-service teachers’ performance by the institution supervisors is the key factor in their placement (Sentamu-Namubiru, 2010). In addition to the institution supervisors, pre-service teachers also had been evaluated by their mentor teachers as well as the school management while they undergo the teaching practice. Teachers and teacher educators involved in instruction propose that teaching has become more complicated as a result of progressively demanding curriculum expectations and increasing diversity of students and this situation suggested there is a need for changes in teacher preparation programme that enables teachers to become more practical in their understanding of the effects of context and learner variability (Darling-Hammond, 2014; Darling-Hammond & Snyder, 2014 Shulman, 2016). To prepare a quality teacher, teaching practice needed to be supervised precisely and evaluated carefully to develop teachers by the educational. Assessment of teaching practices, that has been adopted should support the development of pre-service teachers while they undergo the teaching practice. With the intention of discovering the element of an assessment of  pre-service teacher during teaching practice.
2.8	Student Academic Performance on Teaching Practices. 
Kaggwa, (2014) explained student academic performance as the quality and quantity of knowledge, skills, techniques and positive attitudes, behaviors and philosophy that students achieve. The World Bank, (2015) further observes that this achievement is evaluated by the mark or grade that student attain in tests or examinations done at the end of the topic, term or year or education cycle. Hence, the quality of the grades and the number of students that pass in various grades determine the level of academic performance. Students’ academic performance is, therefore, a concern of people who have vested interest in schools. They may include parents, students, teachers, proprietors and the entire society that forms the school as a community (Dervitsiotis, 2011). Bourne, (2014) performance refers to the process of accomplishment of set tasks in course objectives in order to meet the specified requirements of an examination body. 
Student Performance refers to the accomplishment of a given task which is measured against predetermined standards of accuracy, completeness, cost, and speed. According to Komba (2013) schools performance refers to the act of academic in which students deal with studies and how well they meet the standards set out by the responsible authorities. Performance of secondary schools means the rate of schools’ students passing grades in national examinations. In addition to this performance is used as a label for the observable manifestation of knowledge, skills, concepts, understanding and ideas. It can also be termed as the application of a learning product after mastery. 
Academic performance according to the Cambridge University Reporter (2016) is frequently defined in terms of examination performance. Academic achievement refers to what the student have learned or what skills the student has learned and is usually measured through assessments like standardized tests, performance assessments and portfolio assessments (Santrock, 2006). The descriptive assessment information will usually be translated through grading system such as Grade Point Average (GPA) and course grade. This study will make use of Cumulated Grade Point Average (CGPA) since it provides information of the students’ academic performance across time. Academic performance, which is measured by the examination results, is one of the major goals of a school. Hoyle (2018) argued that schools are established with the aim of imparting knowledge and skills to those who go through them and behind all this is the idea of enhancing good academic performance. The academic deans and the quality assurance committee are concerned about those who do not perform well because if this poor performance goes unchecked, the university may lose its reputation, which may result in loss of confidence in UCU graduates (Kyoshaba, 2011).
	Another research by Raymond and Chadi (2015) on the initiative to reduce the failure rate in an undergraduate Accounting Information Systems course without compromising academic standards, he found out that initiative relied on the development of generic skills in the major assessment tasks. Further evidence in his research suggests the generic skills intervention was responsible for the majority of the improvement in students’ academic achievement. It addressed the issue of student perception by heavily weighting the internal assessment to encourage students to focus on the generic skills assessment tasks. Students had a clear understanding that the skills to be mastered in the generic assessment tasks related to 80% of the overall course (internal assessment plus final exam).
CHAPTER THREE
RESEARCH METHOD
	This chapter is concerned with the methodology and procedure which will be using in collecting and analyzing the data for the study. The procedure is described under the following sub-headings: research design; population of the study; sample and sampling procedure; instrument for data collection; validity of the instrument; method of date collection; and method of data analysis.
1.1	Research Design 
The design for this study is the descriptive survey. It is to provide the opinion of the respondents on challenges of teaching exercise among students- teachers in Kwara State. 
1.2	Population of the Study
	The population of this study compares all Education Based Tertiary Institutions in Kwara State. 
1.3	Sample and Sampling Technique 
	A stated earlier, the research would use random sampling techniques for the study. The schools are randomly selected can be used to generalize the population. In 3 Tertiary the technique to be used is the simple random sampling techniques to select twenty (20) students were randomly selected from each School. 



The following are the higher institution:
	S/N
	NAMES OF SCHOOL 

	1.
	University of Ilorin 

	2.
	Kwara State College of Education, Ilorin

	3.
	Kwara State College of Education, Oro



3.4	Instrument for Data Collection  
	The instrument for this study will be a structured questionnaire adapted by the researcher. The researcher's adapted instrument is titled "Challenges of teaching practices exercise among student-teacher in College of Education in Kwara State”. This instrument consists of two sections; Section A & Section B. Section A elicits information on the personal data of the student such as name of the school, gender, and class. While Section B contains 20 items put in one clusters. The items of section B are placed on a four-point (4) Likert rating scale of Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD).
3.5	Validity of the Instrument  
	The questionnaire will be designed for collecting data for the study and will be subjected to both face and content validity in which errors and mistakes contained in the draft of the questionnaire will be correct by the supervisor and expert in education before it will be approved for typing and administration.
3.6	Reliability of the Instrument  
	To determine reliability of the instrument, the researcher will test a representative sample of 10 female and 10 male students in others schools which is outside the area of study. This will be done so as to ascertain whether the same result will be obtained.
3.7	Research Procedure for Data Collection 
	This concept connotes how the researcher came about his data, whether he administered the instrument personally by posting with the aids of research assistants, and whether the instrument will collect immediately. For this study, the researcher will be distribute one hundred (100) copies of Questionnaires. The researcher will make sure that all one hundred copies of questionnaire are collected back.
3.9	Data Analysis 
	The responses of all respondents were quantified and analyzed using percentage and frequency count. All the research questions were than analyzed using simple percentage. The result is presented in chapter four.        
	




CHAPTER FOUR
PRESENTATION OF RESULTS
4.1	Introduction 
	This chapter aims at explaining and analyzing the data collected by the researcher based on the administered questionnaire. All questionnaires returned were read through and checked to verify if they were properly administered.
	Therefore, for better understanding of the analysis, tactician table were used to analyze the data collection, the table contained columns, for alternatives Strongly Agree (SA), Agreed (A), Strongly Disagreed and total percentage of respondents respectively.
4.2 	Analysis of Data and Interpretation
Section A: Bio- Data of Respondents
Table 4.1: Distribution of Respondents Sex
	Sex
	Frequency 
	Percent 

	Male 
	42
	42.0

	Female
	58
	58.0

	Total 
	100
	100.0


	From above table the result shows that 42.0% of the respondents were male while 58.0% of the respondents were female.


Table 4.2: 	Age Distribution of Students 
	Age 
	Frequency 
	Percent 

	15-20 
	35
	35.0

	21-25
	41
	41.0

	26above
	24
	24.0

	Total 
	100
	100.0


	From above table the result shows that 35.0% of the respondents were age bracket of 15-20years, 41.0% of the respondents were age bracket of 21-25 while 26 above of the respondents were 24.0%.


SECTION B:  Answering the Research Questions
Research Question 1: What problem faced by student teacher during teaching practices and their performance?
Table 4.3: Problems Faced by student-teachers and their performances while on teaching Practice Centres
	S/N
	ITEM
	SA
	%
	A
	%
	SD
	%
	D
	%

	1.
	Inadequate used of instructional material affect the performances of students teachers during the teaching practice
	41
	41.0
	29
	29.0
	 17
	17.0
	13
	13.0

	2.
	Writing of lesson note is a burden to the student-teachers and it affect.  
	39        
	39.0
	29
	29.0
	27
	27.0
	5
	5.0

	
3.
	Inadequate teaching material affects the performance of student-teachers during the teaching practice.   
	36          
	36.0
	34
	34.0
	27
	27.0
	3
	3.0

	

4.
	Lack of cooperation between the cooperating teacher and student-teachers affect the performance student teacher  
	31           
	31.0
	28
	28.0
	28
	28.0
	13
	13.0

	5.
	Over population of students in class affect the students teacher in teaching practices 
	 32       
	32.0%
	34
	34.0%
	30
	30.0%
	4
	4.0%


Source: Research Survey, 2025



From above table the result of item one shows that   41.0% and 29.0% of the respondents were strongly agreed and agreed that Inadequate used of instructional material affect the performances of students teachers during the teaching practice while 17.0% and 13.0% of the respondents were strongly disagreed and disagreed that Inadequate used of instructional material affect the performances of students teachers during the teaching practice.
 	The result of item 2 shows that 39.0% and 29.0% of the respondents were strongly agreed and agreed that Writing of lesson note is a burden to the student-teachers and it affect while 27.0% and 5.0% of the respondents were strongly disagreed and disagreed that Writing of lesson note is a burden to the student-teachers and it affect.  
The result of item 3 shows that 36.0 and 34.0% of the respondents were strongly agreed and disagreed that inadequate teaching material affects the performance of student-teachers during the teaching practice while 27.0% and 3.0% of the respondents were strongly disagreed and disagreed the statement.
     	The result of item 4 shows that 31.0% and 28.0% of the respondents were strongly agreed and agreed that Lack of cooperation between the cooperating teacher and student-teachers affect the performance student teacher while 28.0% and 13.0% of the respondents were strongly disagreed the statement.
	The result of item 5 shows that 32.0% and 34.0% of the respondents were strongly agreed and agreed that over population of students in class affect the students teacher in teaching practices while 30.0% and 4.0% of the respondents were strongly disagreed and disagreed the statement.
Research Question 2: What are the classroom management challenges faced student-teachers and their performance?
Table 4.4 Challenges of classroom management and students teacher performance.
	S/N
	ITEM
	SA
	%
	A
	%
	SD
	%
	D
	%

	6
	Inadequate of time affect the classroom management and students teacher performance in class
	54        
	54.0
	25
	27.0
	15
	15.0
	6
	6.0

	7.
	Seating arrangement of the students affect the classroom management of student-teachers during the teaching practice.
	 25         
	25.0
	30
	30.0
	35
	35.0
	10
	10.0

	8.
	Noisy class due to over population  affect the classroom management of student-teachers
	45          
	45.0
	31
	31
	21
	21
	3
	3

	9.
	Over familiarity of student-teachers with their students/pupils affect the classroom management
	45          
	45.0
	29
	29.0
	11
	11.0
	15
	15.0

	10.
	Large class size affects the classroom management during the teaching practices.
	 53     
	53.0
	34
	34.0
	8
	8.0
	5
	5.0


Source: Research Survey, 2025

From above table 4.4 result shows that 54.0% of the respondents were strongly agreed that 54.0% and 25.0% of the respondents were strongly agreed and agreed that inadequate of time affect the classroom management and students teacher performance in class while 15.0%and 6.0% of the respondents were strongly disagreed and disagreed the statement.
The result of item 2 shows that 25.0% and 30.0% of the respondents were strongly agreed and agreed that seating arrangement of the students affect the classroom management of student-teachers during the teaching practice while 35.0% and 10.0% of the respondents were strongly disagreed and disagreed that Seating arrangement of the students affect the classroom management of student-teachers during the teaching practice.
The result of item 3 shows that 45.0% and 31.0% of the respondents were strongly agreed that noisy class due to over population affect the classroom management of student-teachers while 21.0% and 3.0% of the respondents were strongly disagreed and disagreed that noisy class due to over population affect the classroom management of student-teachers.
The result of item 4 shows that 45.0% and 29.0% of the respondents were strongly agreed that over familiarity of student-teachers with their students/pupils affect the classroom management while 11.0% and 15.0% of the respondents were strongly disagreed and disagreed the statement.
The result of item 5 shows that 53.0% and 34.0% of the respondents were strongly agreed and agreed that Large class size affects the classroom management during the teaching practices while 8.0% and 5.0% of the respondents were strongly disagreed the statement.    
Research question 3: How can we investigate relationship between the challenges faced by student-teachers from their supervisors and their performance? 
Table 4.5: Challenges faced from supervisor and student teachers performance.
	S/N
	ITEM
	SA
	%
	A
	%
	SD
	%
	D
	%

	11.
	The population of student- teachers may determine/affect the supervisors assessment of the student- teachers
	49        
	49.0
	22
	22.0
	16
	16.0
	13
	13.0

	12.
	Position of the supervisor while supervision affects student-teachers.
	 37         
	37.0
	32
	32.0
	19
	19.0
	12
	12.0

	13.
	Inadequate time for supervision affect the performances of the student-teachers.
	38          
	38.0
	23
	23.0
	18
	18.0
	21
	21.0

	14.
	Long distance of teaching practice centres may affect the assessment of student-teachers by their supervisors
	36         
	36.0
	27
	27.0
	14
	14.0
	23
	23.0

	15.
	Supervisors impatience to go through the lesson notes may affect the assessment outcome of the student-teachers
	 42   
	42.0
	25
	25.0
	13
	13.0
	20
	20.0


Source: Research Survey, 2025
	From above table 4.5 result shows that 49.0% and 22.0% of the respondents were strongly agreed and agreed that the population of student- teachers may determine/affect the supervisors assessment of the student- teachers while 16.0% and 13.0% of the respondents were strongly disagreed and disagreed that the population of student- teachers may determine/affect the supervisors assessment of the student- teachers.  
The result of item 2 shows that 37.0% and 32.0% of the respondents were strongly agreed and disagreed that Position of the supervisor while supervision affect student-teachers while 19.0% and 12.0% of the respondents were strongly disagreed and disagreed that Position of the supervisor while supervision affect student-teachers.
The result of item 3 shows that 38.0% and 23.0% of the respondents were strongly agreed and agreed Inadequate time for supervision affect the performances of the student-teachers while 18.0% and 21.0% of the respondents were strongly disagreed and disagreed the statement.
The result of item 4 shows that 36.0% and 27.0% of the respondents were strongly agreed and agreed that Long distance of teaching practice centres may affect the assessment of student-teachers by their supervisors while 14.0% and 23.0% of the respondents were strongly disagreed and disagreed the statement.
The result of item 5 shows that 42.0% and 25.0% of the respondents were strongly disagreed and disagreed that Supervisors impatience to go through the lesson notes may affect the assessment outcome of the student-teachers while 13.0% and 20.0% of the respondents were strongly disagreed and disagreed the statement.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION
1.1	Summary 
 From the findings, Hypothesis 1 concludes that there is significant relationship between problem faced by student-teachers during teaching practices and their performance. There is a lot of problem faced by student- teachers during teaching practices. Among the problems are over population of students, instructional materials, in-service teachers, improvisation, problem of residence, supervision, supervisors’ factors, to assess the student-teachers, the negative attitudes of the students and financial problem. Instructional materials for teaching learning, where they are not available the learning cannot be effective in nature. Teaching process therefore requires good use of teaching and this. John (2016) 
From the finding the result of hypothesis 2 states that there is significant relationship between classroom management challenges facing student-teachers and their performances. Most of the student-teachers find it difficult to control the classroom during the teaching practices this affects their performances. 
From the result of hypothesis 3 the result indicates that there is significant relationship between the challenges faced by student-teachers from their supervisors and their performances.
1.2	Conclusion:
The study confirms that within the student teaching practice experience, student -teachers encounter difficulties that result to problems associated with the classroom management, conducive environment, curriculum- development and instruction and supervision.
Classroom management represents one of the major challenges identified by student-teachers during their teaching practice experience. Classroom management is challenging for student teachers due to the difficulty providing realistic situation in the educational studies classroom prior to student teaching. Contributing to this are classroom dynamics that vary widely depending on the level of the classes, the time of day and the students. This approach provides a practical approach that still falls short of simulating the experience but exposes student to real-life situations, expectations and strategies in regard to dealing with classroom management.
Student-teachers are expected to get the supervisors feedback to enable them take corrections and make amends. The attainment of quality education will be a mirage without adequate preparation of manpower that will dispense the knowledge. This calls for serious consideration of stipulated strategies to be adopted in tackling the challenges which student teachers face.

1.3	Suggestion for Further Studies 
	The other researchers could address the following areas:
· Replicate the same study in a wider perspective 
· Investigation the role of student-teachers 
· Investigation people’s opinion about attitude of student-teachers towards the teaching practices 
Recommendations
	Based on the findings of this research, the following recommendations are made:
1.	 Proper attention should be given to the classroom management by the student -teachers in order to achieve the objectives at the end of the lesson in the classroom.
2. 	The Student -teachers should be provided with lodging accommodation by the practicing schools.
3. 	Adequate curriculum guidelines, facilities, reference materials like textbooks e.t.c. should be made available to facilitate effective and efficient teaching and learning.
4. 	There is need for the government to provide good library facilities and laboratories.
5. 	Students’ teachers should be sent to high quality schools with enabling learning environment.
6.	Student-teacher should learn how to write lesson note before going to teaching practices.
7.	Student- teachers should make used of instructional material in teaching practice  
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Appendix 
KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF SOCIAL STUDIES (DOUBLE MAJOR)

	The purpose of the study is to investigate the Challenges of Teaching Practices Exercise faced by Student -Teachers in College of Education in Kwara State, Nigeria.
Your response will be treated confidentially and information given by you would not be used against you.
SECTION A
Please tick (  ) appropriate answer
Sex: Male (    )    Female (    )	
Age: 15-20 (    )   21-25 (    )   26 above   (    )
SECTION B
Please tick (  ) answer of your choice


QUESTIONNAIRE
	S/N
	                                     ITEMS
	SA
	A
	SD
	D

	
	Problems Faced by student-teachers and their performances while on Teaching Practice Centres
	
	
	
	

	1.
	Inadequate used of instructional material affect the performances of students teachers during the teaching practice 
	
	
	
	

	2.
	Writing of lesson note is a burden to the student-teachers and it affected.  
	
	
	
	

	
3.
	Inadequate teaching material affects the performance of student-teachers during the teaching practice.   
	
	
	
	

	4.
	Lack of cooperation between the cooperating teacher and student-teachers affect the performance student teacher  
	
	
	
	

	5.
	Over population of students in class affect the students teacher in teaching practices 
	
	
	
	

	
	 Challenges of classroom management and students teacher performance.
	
	
	
	

	6
	 Inadequate of time affect the classroom management and students teacher performance in class
	
	
	
	




	7.
	Seating arrangement of the students affect the classroom management of student-teachers during the teaching practice. 
	
	
	
	

	8.
	 Noisy class due to over population  affect the classroom management of student-teachers
	
	
	
	

	9.
	Over familiarity of student-teachers with their students/pupils affect the classroom management 
	
	
	
	

	10.
	Large class size affects the classroom management during the teaching practices.
	
	
	
	

	
	Challenges faced from supervisor and student teachers performance 
	
	
	
	

	11.
	The population of student- teachers may determine/affect the supervisors assessment of the student- teachers 
	
	
	
	

	12.
	Position of the supervisor while supervision affect student-teachers  
	
	
	
	

	13.
	Inadequate time for supervision affect the performances of the student-teachers.
	
	
	
	

	14.
	Long distance of teaching practice centres may affect the assessment of student-teachers by their supervisors 
	
	
	
	

	15.
	Supervisors impatience to go through the lesson notes may affect the assessment outcome of the student-teachers 
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