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ABSTRACT
This study examined the Competence in English Language as a Determinant of Secondary School Students’ Performance in Poetry (A Case Study of Ilorin Metropolis). This study investigates the influence of English language competence on the performance of secondary school students in poetry within Ilorin Metropolis. Recognizing poetry as a complex literary genre that demands a strong command of language for effective comprehension and interpretation, the research explores how students’ linguistic abilities contribute to their understanding and appreciation of poetic texts. The study adopts a descriptive survey design, utilizing structured questionnaires and poetry performance assessments to gather data from selected secondary schools. Findings reveal a significant correlation between students’ proficiency in English and their achievement in poetry, highlighting challenges such as limited vocabulary, poor reading culture, and inadequate exposure to literary devices. The study concludes that competence in English language is a critical factor in students’ academic success in poetry. It recommends the integration of intensive language development programs and creative reading strategies to enhance students’ poetic literacy and overall literary performance.
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CHAPTER ONE
INTRODUCTION
Background to the Study
The importance of English language proficiency in academic performance cannot be overstated, especially in subjects that require critical thinking and interpretative skills, such as Literature. In Nigeria’s secondary schools, English is both the medium of instruction and a core subject. Within the English curriculum, the study of poetry occupies a pivotal role. Poetry is a genre that demands students’ engagement with language at its most creative and sophisticated levels, requiring a deep understanding of linguistic features such as rhyme, meter, symbolism, and metaphor. Students’ proficiency in the English language is therefore a key determinant of their ability to understand, analyze, and perform poetry effectively. In Ilorin Metropolis, like in many other parts of Nigeria, secondary school students are expected to master English not only for general communication but also to excel in academic subjects, including Literature. However, studies have shown that there is a wide disparity in English language competence among students. This disparity can significantly impact students' performance in various subjects, particularly in areas that demand a strong grasp of language, such as poetry (Oyeleke & Afolabi, 2022). Poetry, with its complex use of language, symbolism, and rhythm, presents unique challenges that require students to have advanced language skills. Those with limited English proficiency often struggle to understand poetic forms and devices, thus affecting their performance and interpretation.
Several recent studies have established a correlation between language competence and academic achievement, especially in the humanities and social sciences. For example, Adeyemi (2021) found that secondary school students’ proficiency in English was a strong predictor of their performance in English Literature, highlighting that students with higher language competence performed better in literary tasks, including poetry interpretation. Similarly, Fakeye (2020) underscored that language proficiency was a critical factor in students' ability to engage with complex literary texts, including poetry, and that students with strong language skills demonstrated greater comprehension and analytical abilities. Despite these findings, the specific relationship between English language competence and poetry performance within the context of Ilorin Metropolis has not been comprehensively studied. Previous research, such as that by Olanrewaju (2020) and Adebayo & Oluwadare (2019), explored the impact of language proficiency on academic performance more generally, but focused less on how this competence influences poetry performance, particularly in Nigerian secondary schools. This gap in the literature calls for a focused study that explores the specific impact of language competence on students’ ability to perform in poetry, which is an essential aspect of the English Literature curriculum.
Additionally, the educational landscape in Ilorin Metropolis presents unique challenges and opportunities for the study of language competence. Ilorin, with its diverse linguistic background, is home to students who speak various local languages, such as Yoruba, Kanuri, and others, alongside English. This multilingual environment can influence students' English proficiency and, by extension, their engagement with English literature, including poetry. The interplay between local languages and English proficiency might affect students’ interpretations of poems, especially those containing complex language structures or cultural references. Therefore, understanding how this local context influences students' performance in poetry is a key component of this study (Adeleke, Owolabi, & Muraina, 2024).
The English language occupies a central position in the educational system of Nigeria, serving as both the medium of instruction and a core subject in the curriculum. Secondary school students are required to attain a certain level of proficiency in English in order to excel academically in all subjects, including the study of literature, which is an integral part of the school curriculum. The study of literature, particularly poetry, demands a high degree of language competence. Poetry, with its use of figurative language, complex structures, and often abstract themes, poses significant challenges for students, especially those with limited language proficiency. Understanding the relationship between students' English language competence and their ability to perform well in poetry could shed light on how language proficiency affects literary engagement and comprehension. In recent years, numerous studies have explored the impact of language competence on students’ academic performance. Adeyemi (2021) conducted a study on the role of English language proficiency in students' performance in the Nigerian senior secondary school certificate examination and found a clear link between language proficiency and overall academic performance. This correlation is particularly critical in the study of literature, where a solid grasp of language is essential for understanding poetic devices, interpreting themes, and delivering informed analyses of poems. In the context of poetry, the students’ ability to understand the subtleties of rhyme, rhythm, meter, and metaphor can directly influence their ability to both appreciate and perform poetic works.
A number of studies have also shown that Nigerian students often struggle with English language proficiency, which in turn affects their performance in subjects that require high cognitive and linguistic skills. According to Oyeleke and Afolabi (2022), many secondary school students in Nigeria demonstrate poor grammar and vocabulary skills, which hinders their comprehension and interpretation of literary texts, including poetry. These challenges are exacerbated by inadequate teaching resources, insufficient teacher training, and a lack of a supportive learning environment. The relationship between language competence and performance in poetry has been explored in other contexts (e.g., Adeola, 2023), but there is a lack of research that specifically addresses this link in the context of Ilorin Metropolis, which makes this study particularly timely and important.
The English language serves as the primary medium of instruction in Nigerian secondary schools, encompassing subjects such as Mathematics, Sciences, and the Humanities. Consequently, students' proficiency in English is pivotal to their overall academic success. Research indicates a significant correlation between English language proficiency and academic achievement among Nigerian secondary school students. For instance, a study by Fakeye and Ogunsiji (2019) found that students' proficiency in English positively predicted their performance in core subjects, including Mathematics and Biology  In Ilorin Metropolis, the relationship between English language proficiency and students' performance in poetry has been a subject of interest. A study by Adeleke, Owolabi, and Muraina (2024) examined the impact of social media usage on English language performance among secondary students in Ilorin. While the study did not focus exclusively on poetry, it highlighted the broader context of English language proficiency and its implications for academic performance .​  Furthermore, research has explored the effects of instructional strategies on students' performance in Ilorin. Aiyedun, Ogundairo, and Ajibola (2022) investigated the impact of mother tongue instructional strategies on students' performance in Basic Science. Their findings suggest that instructional methods significantly influence student achievement, providing context for understanding how language and teaching strategies affect performance
Furthermore, studies such as those by Olanrewaju (2020) have pointed out that poetry performance in secondary schools requires more than just knowledge of poetic forms. It also demands emotional engagement, creativity, and linguistic sophistication, which are all dependent on the students' command of the English language. Thus, students with stronger language skills are often more adept at deciphering the layers of meaning in poetry, which allows them to achieve better performance both in understanding and recitation. The process of interpreting and performing poetry also includes the ability to articulate thoughts clearly and effectively, an ability that is intrinsically linked to students' proficiency in English.
In Ilorin Metropolis, where a growing population of secondary school students is increasingly exposed to both local and international media, the challenge of balancing local language influences with the need for proficiency in English becomes more pronounced. Studies like those by Adebayo and Oluwadare (2019) have noted that local languages and cultural factors often interact with students' English language skills, affecting their ability to process complex English texts, including poems. As such, exploring the relationship between English language competence and poetry performance in this region is not only important for understanding local educational challenges but also crucial for providing targeted interventions to improve students’ academic outcomes in literature.
In addition, recent advancements in teaching methods, such as the use of digital tools and media to enhance language learning, have further highlighted the potential for improving English language competence among students. Researchers like Fakeye (2020) have demonstrated that integrating technology in the classroom can lead to improved English language skills, which in turn can enhance students' performance in subjects like literature. Therefore, this study will also consider how modern instructional strategies may influence students’ language proficiency and, by extension, their ability to engage with poetry effectively.
Statement of the Problem
The performance of secondary school students in poetry, as part of the English Literature curriculum, is influenced by a variety of factors, one of the most significant being their proficiency in the English language. In Ilorin Metropolis Secondary School, like in many other regions of Nigeria, students’ English language competence varies greatly. While some students exhibit a high level of proficiency, others struggle with basic language skills, such as vocabulary, grammar, and comprehension. These disparities in language proficiency can have a profound impact on students' ability to understand, interpret, and perform poetry, which relies heavily on linguistic precision and creative expression.
Despite the recognised importance of language proficiency in academic performance, particularly in subjects like poetry, there has been limited empirical research focused on how English language competence specifically influences secondary school students' performance in poetry in the context of Ilorin Metropolis Secondary School Students. Previous studies on language proficiency and academic performance in Nigeria have generally focused on subjects like Mathematics and Science (Oyeleke & Afolabi, 2022; Fakeye, 2020), with little attention given to the specific challenges and influences in the study of literature, especially poetry. This lack of targeted research leaves a significant gap in understanding the extent to which students' English language skills affect their engagement with and performance in poetry.
In Ilorin metropolis secondary school students, the situation is compounded by the multilingual environment, where students often speak local languages like Yoruba, alongside English. This multilingual context can influence the students’ command of English, especially in the way they interpret complex English texts, including poetry, which can affect their performance. Furthermore, teaching strategies and available resources also play an essential role in how students develop their language skills and, by extension, their ability to perform in literary subjects. Many schools in Ilorin face challenges such as limited access to learning materials, underqualified teachers, and an over-reliance on rote learning methods, which can hinder students' language acquisition and literary engagement
Purpose of the Study
	The major purpose of this study is to investigate the  competence in English language as a determinant of secondary school students performance in poetry: A case study of Ilorin metropolis: 
1. To assess the level of English language competence among secondary school students in Ilorin Metropolis.
2. To examine the impact of English language proficiency on students' performance in poetry.
3. To explore the influence of multilingualism on students' English language competence and their poetry performance.
4. To identify the role of teaching methods and available resources in improving students' performance in poetry.
The specific purposes of this study are to:
1. Determine the extent to which secondary school students in Ilorin Metropolis demonstrate competence in grammar, vocabulary, and comprehension in English.
2. Evaluate how students’ level of English language proficiency affects their ability to understand, interpret, and analyze poems.
3. Investigate whether students who are multilingual face additional challenges or advantages in mastering English language skills relevant to poetry.
4. Compare the performance of students with high and low English competence in selected poetry tasks.
Research Questions
1. What is the level of English language competence among secondary school students in Ilorin Metropolis?
2. How does English language proficiency affect students' performance in poetry?
3. To what extent does multilingualism influence students' English language competence and their performance in poetry?
4. What teaching methods and resources contribute to improving students' performance in poetry?
Research Hypotheses
1. There is no significant relationship between English language competence and secondary school students' performance in poetry.
2. Students with higher English language proficiency has no significance perform better in poetry interpretation and analysis than those with lower proficiency.
3. Multilingualism significantly has no significant influences on students’ English language competence and their ability to perform in poetry.
4. Effective teaching methods and adequate resources has no significant impact on students' performance in poetry.
Significance of the Study
The study of poetry in secondary schools is significant because it fosters holistic education, enriching students' linguistic, emotional, cultural, and analytical abilities. It develops critical thinking, creativity, and aesthetic appreciation while also providing a window into diverse perspectives and experiences. Poetry helps students connect with language in new ways, understand complex emotions, and improve their overall communication skills.  Poetry is not just about literary analysis; it's a holistic approach to education that engages students intellectually, emotionally, and aesthetically. It allows students to explore their own creativity and express themselves in unique ways. It fosters critical thinking skills as students analyze the language, structure, and meaning of poems. 
Poetry can help students understand and connect with a wide range of emotions and experiences. It offers a unique perspective on the human condition and the diversity of human experiences. The inclusion of poetry in the secondary school curriculum helps prepare students for higher-level literary understanding and appreciation. It allows them to engage with different literary genres and develop a deeper appreciation for the art of writing. Poetry can be used to improve students' communication skills, both written and spoken. It can be a valuable tool for exploring complex ideas and conveying emotions. It can help students understand the power of language and its impact on society.
In the field of education and learning, scholars like Darling-Hammond et al. (2019) and Schleicher (2020) underscored the importance of equity, innovation, and resilience in modern educational systems. This study is significant as it builds on those findings by proposing updated solutions and highlighting the long-term implications of such systemic shifts. It also incorporates perspectives on digital access and learner autonomy that emerged more strongly in the post-pandemic literature.
Scope of the Study
This study aims to examine the competence in English language as a department of secondary school students performance in poetry ( A case study of Ilorin Metropolis). Due to financial constraints and time factors, the scope of the study are limited to senior secondary school in Ilorin West Local Government Area of Kwara State.  
	The population of the study will involve all English teachers in selected local government area, 50 English teachers were randomly selected in the Local Government through simple random technique structure. Questionnaire will be used to elicit data or information from the selected respondent, frequency count and percentage will be used to analyze the demographic data of the respondent and the research question raised for the study. While the chi-square method will be used to analyze the research hypotheses    
Operational Definition of Terms 
Competence: refers to the ability or skill of Ilorin metropolis secondary school students perform academically effectively and efficiently. 
Poetry:  is a form of literary expression that uses rhythmic and often figurative language to evoke emotions, ideas or images. It typically focuses on the sound, structure, and meaning of words, often arranged in lines and stanzas.
Academic Performance: refers to how well  students of Ilorin metropolis secondary school  are doing in their educational activities, typically measured by grades, test scores, assignments, and overall progress in their studies.


CHAPTER TWO
LITERATURE REVIEW
In this chapter, existing literature relevant to the study of the relationship between competence in the English language and students' performance in poetry will be reviewed.. The chapter will cover key concepts, previous research, and relevant theories in the field of education, language competence, and poetry.
· Concept of Academic Competence
· The Role of English Language Competence in Poetry Performance
· Poetry in the Secondary School Curriculum
· Factors Influencing Academic Performance in Poetry
· Overview of Poetry Instruction in Ilorin Metropolis
· Empirical Review 
· Appraisal of the Literature Review
Concept of Academic Competence
Academic competence refers to the ability of students to effectively understand, use, and apply knowledge in various subjects. In the context of this study, competence in the English language is the ability to understand, speak, read, and write in English, which is essential for academic success in secondary school. Students' ability to read and understand poetry, as well as to analyze and create it, is heavily influenced by their proficiency in the language. Academic competence is the belief that children can perform the necessary actions for an academic task or activity (Duchesne and Larose, 2018; Niemiec and Ryan, 2019). The concept of competence, which plays a key role in achieving academic success, forms the basis of personal and environmental factors (Anderman and Patrick, 2012). The concept of academic competence consists of academic skills and academic enablers. Academic skills include numeracy, early literacy, thinking, and comprehension skills. Acquiring academic skills from the preschool period is important because it increases children's readiness for school and academic achievement in the following years (Reid et al., 2014). In addition, considering children constantly need such skills in their daily lives, they should be supported from the preschool period.  The students should be encouraged toward academic competence so that they can build strong scientific foundations for future training. The elements like verbal reasoning, quantitative reasoning, critical thinking and ability to analyze symbolic information can be included in general academic competence.
 The best way is to develop the habit of Self-Regulated Learning. Self-Regulation is a process by which one can control his thoughts, emotions and behaviour, and plan his goals (Zimmerman, 2020). It is the ability that helps the individuals to adapt as per the changing environment and how individual thinks, feel, and behave in circumstances (Rothbaum, Weisz and Snyder, 2012; Carver and Scheier, 2018; Vohs and Baumeister, 2014). Self-regulation is defined as the suppressing individual’s internal reactions to prevent undesired behaviours (Tangney, Baumeister and Boone, 2014). It has been seen that self-regulation is also used synonymously with the terms ‘self-arrangement, selfdiscipline, and willpower’ (Duckworth, Gendler and Gross, 2014). According to Rothbart and Posner (2015) selfregulation involves task persistence, goal setting, planning, environmental management, as well as modulation of emotional, behavioural and attentional reactivity. A person’s ability to self-regulate is determined by his/her response to adjustment to changing requirements of environmental conditions (Kitsantas, Winsler and Huie, 2018).
 Self-regulated learning is the self-directive process through which learners transform their mental and physical abilities into task-related skills. This form of learning involves metacognitive, motivational, and behavioral subprocesses that are personally initiated to acquire knowledge and skill, such as goal setting, planning, learning strategies, selfreinforcement, self-recording, and self-instruction. Students self-regulate their learning not only through covert cognitive means but also through overt behavioral means, such as selecting, modifying, or constructing advantageous personal environments or seeking social support. Self-regulation extends beyond individualized forms of learning to include self-coordinated collective forms of learning in which personal outcomes are achieved through the actions of others. Self-regulated learning processes are implemented during three cyclical phases. Forethought phase processes anticipate efforts to learn and include self-motivational beliefs as well as task analysis skills, such as goal setting and planning. 
Academic competence is broadly defined as the integration of knowledge, skills, attitudes, and behaviors that enable students to perform effectively in academic settings. researchers such as Zimmerman (2018) and Martin (2021) have emphasized the importance of self-regulation, intrinsic motivation, and goal-setting in shaping academic competence. Zimmerman (2018) highlighted self-regulated learning as a key component, where students actively plan, monitor, and reflect on their learning. Similarly, Martin (2021) proposed a motivation and engagement framework that includes confidence, persistence, and planning as core elements of academic competence. These works reflect a growing understanding that academic success depends not only on intellectual abilities but also on how students manage their learning processes.
Further studies from this period have also stressed the influence of emotional and environmental factors on academic competence. Pekrun and Linnenbrink-Garcia (2020) explored how academic emotions—such as anxiety, enjoyment, and pride—affect learning outcomes. Elliot and Hulleman (2019) examined achievement goals and how different goal orientations can promote or hinder student performance. In more recent work, the OECD (2023) addressed the role of digital learning environments and socio-economic context in shaping academic competence, particularly in the post-pandemic era. These findings reinforce the idea that academic competence is a multifaceted construct influenced by individual, social, and technological factors.
Language competence plays a foundational role in academic success, serving as the medium through which students access, process, and express knowledge. Scholars like Cummins (2018) and García and Wei (2021) have emphasized that both basic interpersonal communication skills (BICS) and cognitive academic language proficiency (CALP) are crucial for academic achievement. Cummins (2018) reaffirmed that while conversational language develops quickly, academic language takes years to master and is vital for understanding complex texts and writing across disciplines. García and Wei (2021) expanded on this by discussing translanguaging in multilingual classrooms, showing how leveraging students’ full linguistic repertoires can improve comprehension and engagement. Research from 2024 also highlights the challenges faced by students with limited language proficiency, particularly in diverse and inclusive educational environments. For example, Lesaux and Harris (2019) examined how early language development impacts long-term reading comprehension and writing skills, linking early language gaps to later academic disparities. Additionally, OECD reports (2022, 2023) showed that students with strong language skills—both in their first and second languages—tend to perform better academically across subjects. This growing body of work emphasizes that language competence is not only a subject-specific skill but a cross-cutting enabler of academic success, requiring intentional support in both policy and classroom practice.
Poetry in the Secondary School Curriculum
Poetry is an essential component of the secondary school curriculum, especially within the English language subject. Understanding poetry involves both cognitive skills (such as analyzing the meaning of words, metaphors, and structure) and affective skills (such as appreciating the emotional or artistic qualities of a poem). In secondary schools, poetry is often seen as a way to develop critical thinking, creativity, and language skills in students.
Teaching literature requires the teacher  to  be  self-determined (Syafiqa  et  al.,  2023). Among other literary  genres, poetry is claimed to be the most sophisticated due to its nature. Poetry implies various techniques. Its language  use and structure are unique compared to drama and prose. Different researchers (Josephine, 2015), (Sharma, 2019), and (Khan, 2020) specifically comment on teaching poetry as a literary genre and conclude that it plays a vital role for students.  Poets often need to convey complex emotions, thoughts, or images within a limited space. To evoke emotions  and convey abstract concepts, poets often rely on vivid imagery and figurative language, requiring readers to engage  in deeper  and  multiple interpretations, adding  to  its complexity.  The  depth  of  feelings  and  emotions  conveyed  in  poetry can resonate on a personal level, requiring readers to engage with their own feelings and experiences (Johnson-Laird & Oatley, 2022). Besides, the constraints of form and structure in poetry can make it challenging to express  ideas  with  precision  and  accuracy.  Decoding  the  layers  of  meaning  in  metaphorical  expressions  and  symbolic  language can be challenging for readers, too. 
In that way, poetry pays careful attention to rhythm, meter, and sound patterns. The musicality of language in poetry adds an extra layer of complexity, as readers must consider the auditory experience in addition to the semantic content. Unlike prose, which often follows a more straightforward narrative structure, poetry can take on a variety of  forms, from traditional sonnets to free verse. The diverse structures and styles in poetry can make it challenging for  readers to navigate and interpret (Strömner, 2013).
Poetry often reflects the cultural and historical context in which it is written. Understanding the references,  allusions,  and  historical  background  can  add  complexity  to  the  interpretation  of  a  poem.  The  Reader  Response  Approach, which allows each individual reader to establish for himself or herself the meaning of a poem, could be  useful in many classroom situations (Ningrum, 2018; Kunjanman & Aziz, 2021). Consequently, analyzing a poem  requires the identification of these aspects as implied in the poem. A good number of teachers of literature in English  struggle to understand them, yet they are asked to teach poetry and analyze it for the students.  Therefore, this study investigates how poetry is taught at the advanced level of secondary schools. It will also  identify whether the intended poetry teaching outcomes are achieved and if what is taught is what should really be taught.
Reader Response” theory emerged 1930s and gained prominence in the 1960s and 1970s (Woodruff, 2017).  In the teaching of poetry,  the ‟Reader Responseʺ theory  favours  the significance of a learner’s interpretation and  individual reactions (Kunjanman & Aziz, 2021).  It declares that  the  meaning of the poetic  text  is  not  exclusively  derived from the poet's intention, but is instead an interaction between the reader and the text and the reader's distinct  experiences and emotions.  As  stated by  Woodruff (2017), if a  teacher is  teaching poetry, a  poem  is  given to the  learners to read and gain the meaning from it.  According to (Ningrum, 2018) and (Kunjanman & Aziz, 2021), the  meaning is derived from the interaction between the reader and the text. By giving precedence to readers' responses, the foreground of this theory is to boost the educational process, encouraging critical thinking and deep recognition of  the complex aspects of poetry and its significance through reading and self-interpretation. The issue will rise when learners - for example those of Literature in English in Rwanda - read a poem and are challenged in understanding its meaning due different reasons, such as complexity of the poem’s figurative language, poor vocabularies on the side of a learner, lack of experience, to  mention but a few. Other scholars like  (Kc,  2021)  states  that:  “Reading brings a positive impact on the social and emotional learning  of the students”.  It is not  only limited to  that because learners gain various skills from poetry such as creativity, critical thinking, communication skills, aesthetic acknowledgment and  so  on    (Josephine,  2015).  
However,  teaching  poetry  in classroom  seems  to  be  a  unique  perspective  by  an individual teacher instead of being a systematic and structured lesson commonly delivered (Gönen, 2018). Knowing common ways or having  structured and conventional ways of teaching would save some teachers of literature from skipping poetry topics, or teach it in a way which less interest learners in the lesson (Josephine, 2015). According to Spirovska (2019) and Iskhak et al., (2020), even though this approach helps much in reading and interpretation of the text, especially by readers, students should be taught to analyse complex texts. Besides  being  a  source  of  leisure  and  entertainment,  poetry  enriches  students  with  language  skills, vocabularies,  language  and rules  and structure.  Different scholars  `like Strömner,  (2013), Josephine,  (2015),  and Khan, (2020)  stress on different  benefits  of  teaching poetry to  the  students including but  not limited  to  awaking students  creativity,  aesthetic  appreciation,  understanding  culture  and  values,  communication  skills  and  others. Teaching students to  do poetry analysis is one of the  existing main ways to deliver these benefits to them (Khan, 2020).
The Role of English Language Competence in Poetry Performance
Students' proficiency in English plays a critical role in how they interpret, analyze, and appreciate poetry. The more competent a student is in English, the better they are able to grasp the nuances of the language used in poems. English language competence allows students to understand poetic devices such as metaphor, symbolism, and imagery, all of which are crucial to poetry comprehension and performance.  English language competence plays a significant role in the effectiveness of poetry performance. In spoken word and performance poetry, delivery is just as important as content, and the ability to manipulate language fluently is central to conveying meaning, emotion, and rhythm. Without a strong grasp of English—its phonetics, vocabulary, grammar, and cultural nuances—performers may struggle to fully express the intended message or connect deeply with the audience (Oden, 2019). Therefore, language competence is not just a background skill, but a foundational element of performance poetry. Phonological awareness, for instance, enhances a performer’s control over rhythm, rhyme, stress, and intonation. These features are critical in maintaining the musicality of a poem and evoking emotion. According to Harris and Monroe (2021), the ability to correctly emphasize syllables and maintain prosody significantly influences audience engagement and comprehension. Mispronunciations or awkward intonations may interrupt the poetic flow or distort the meaning, especially in poetry that relies on sound-based devices like alliteration or internal rhyme.
Vocabulary depth is equally essential, as poetry often operates in metaphor, ambiguity, and layered meaning. Performers with advanced lexical knowledge can more effectively interpret and emphasize nuances in word choice. Research by Kumari (2020) suggests that performers with a richer vocabulary exhibit a broader emotional and conceptual range, which allows for more powerful expression on stage. Moreover, understanding idiomatic expressions and figurative language enables performers to navigate complex texts with greater ease and confidence. Grammatical competence also underpins successful poetry performance. Knowledge of syntax and sentence structures helps performers pace their delivery, recognize meaningful pauses, and highlight significant clauses. Beyond this, pragmatic awareness—the ability to understand tone, irony, and cultural references—is key in performance contexts. As Yusuf and Andika (2023) argue, the interplay between form and meaning in performance poetry demands that the performer not only understands the literal text but also interprets its intended context and emotional cues accurately.
Poetry performance, particularly in English, is a multifaceted art form that relies heavily on language competence. Unlike written poetry, which allows readers to interpret text at their own pace, performance poetry depends on the immediate, real-time delivery of lines that must engage and resonate with an audience. English language competence—which includes phonological awareness, grammatical knowledge, vocabulary breadth, and pragmatic understanding—enables performers to bring a poem to life with clarity and emotion. This competence ensures the effective transmission of the poet’s intent and the audience's comprehension. At the core of performance poetry is pronunciation and phonology, which shape the auditory experience of a poem. English, with its stress-timed rhythm, presents unique challenges and opportunities in spoken delivery. Performers must be attuned to syllable stress, intonation, and pacing to preserve a poem’s musicality. Harris and Monroe (2021) emphasize that even subtle deviations in stress patterns can disrupt a poem’s flow or obscure its meaning, making phonological competence essential for effective delivery.
Moreover, the use of prosodic features such as pitch variation, pauses, and speech tempo affects how emotion and emphasis are communicated. A performer’s ability to master these features often depends on their familiarity with the sound system of English. According to Oden (2019), the emotional weight of certain lines in poetry depends as much on how they are said as on what is said. For example, a line delivered too quickly may lose its impact, while misplaced pauses may create confusion. Vocabulary depth is another key factor in poetry performance. Poets often use sophisticated, metaphor-rich, and sometimes archaic language, which requires performers to fully understand the lexicon they are vocalizing. Without this knowledge, nuances may be lost in performance. Kumari (2020) notes that performers with a wide-ranging vocabulary are more capable of conveying subtle shifts in tone, mood, and meaning, which enhances both personal expression and audience connection.
Poetry also frequently relies on figurative language, such as similes, metaphors, and idioms. Interpreting and delivering these elements effectively demands not only surface-level understanding but also cultural and contextual familiarity. Performers with limited English proficiency may miss underlying connotations, leading to misinterpretation. Yusuf and Andika (2023) suggest that figurative language comprehension is a strong predictor of a performer’s ability to evoke emotional responses from audiences. Grammatical competence plays a less visible but equally critical role. Knowledge of English syntax helps performers identify natural phrasing, understand complex sentence structures, and avoid monotony. For instance, breaking a sentence at an unnatural point can confuse the audience or dilute a line’s impact. As highlighted by Williams (2024), grammar allows for purposeful manipulation of sentence structure to emphasize key themes or emotions in a poem. Beyond structural grammar, discourse competence—understanding how ideas flow and relate across lines—supports coherent and powerful delivery. Performers must understand not just individual lines, but how each line contributes to the overarching message or story. This holistic comprehension helps performers build tension, climax, and resolution in alignment with the poet’s intentions.
Pragmatic competence, or the ability to interpret and express implied meaning, is particularly important in performance poetry. Poetry often includes irony, sarcasm, or culturally embedded expressions. Without pragmatic awareness, a performer might misinterpret the tone, leading to a delivery that feels flat or inappropriate. As asserted by Carter and Ibe (2018), effective performers must decode and re-encode the poet’s intended tone in ways that resonate with the audience’s expectations and shared cultural knowledge. In multilingual and multicultural contexts, the role of English competence becomes even more pronounced. In international slam poetry scenes, performers often blend English with local languages, creating a unique fusion. Yet the primary narrative or structure is often maintained in English. According to Mbatha and Singh (2022), this form of code-switching requires high English proficiency to maintain coherence and thematic consistency across linguistic shifts. The ability to manipulate rhythm and meter—a key poetic device—also relies on language competence. English-language poetry may use iambic pentameter, free verse, or experimental rhythmic forms. Understanding these patterns allows performers to make intentional choices about when to follow or break them for dramatic effect. Without such awareness, rhythmic inconsistencies can appear unintentional or confusing (Harris & Monroe, 2021).
Another layer of performance is emotional resonance, which depends on the performer’s internalization of the poem’s message. English language competence facilitates this process by enabling deeper interpretive engagement with the text. As per Sanderson (2019), a performer who understands every word and phrase is more likely to form a personal emotional connection to the piece, which is then projected onto the audience. In educational settings, English language learners (ELLs) who participate in poetry performance activities often develop both linguistic and artistic skills. Studies have shown that poetry performance fosters confidence, fluency, and expressive skills in ELLs. For instance, Liao and Chan (2020) found that students performing in English not only improved pronunciation and vocabulary but also developed critical thinking through the interpretation of poetic content.
Despite its importance, language competence is not the only factor in successful poetry performance. Elements like charisma, body language, and stage presence also contribute significantly. However, as Oden (2019) points out, these elements serve to complement rather than replace the clarity and depth that language mastery provides. A performer may be captivating on stage, but if their words are mispronounced or misunderstood, the message may not land. Digital and social media platforms such as YouTube and TikTok have opened new spaces for poetry performance, where audience feedback is instant. In these environments, the demand for clear, impactful language is even greater. Viewers often judge performances based on the emotional and linguistic power of just a few seconds. Williams (2024) observes that performers with strong English skills tend to gain wider reach and engagement online, suggesting a competitive advantage in the digital era.
In conclusion, English language competence is a cornerstone of effective poetry performance. From phonology and vocabulary to pragmatics and discourse skills, language proficiency enables performers to deliver poetry that is emotionally resonant, structurally sound, and contextually appropriate. While artistic flair and performance technique are crucial, it is through language that meaning is ultimately conveyed. As global interest in performance poetry grows, fostering English competence will be key to unlocking new voices and expanding poetic expression across cultures. English language competence directly affects the quality of poetry performance. From pronunciation to pragmatic understanding, language skills empower performers to engage audiences, convey complex messages, and maintain the aesthetic integrity of their work. While creativity and stage presence matter, it is language mastery that allows the performer to fully inhabit and express a poem. As performance poetry continues to grow globally, fostering English competence among performers remains essential for both artistic growth and cross-cultural communication (Williams, 2024).
Factors Influencing Academic Performance in Poetry
Academic performance in poetry involves students' ability to understand, interpret, and creatively respond to poetic texts. Unlike other literary forms, poetry demands deeper engagement with language, structure, rhythm, and figurative expression. Performance in this area is not solely based on literary ability but is influenced by a wide range of cognitive, emotional, pedagogical, and socio-cultural factors. Understanding these variables can help educators develop more effective strategies to enhance students' learning outcomes in poetry. One of the most significant factors affecting poetry performance is language competence, particularly in English-language settings. Poetry often contains complex vocabulary, figurative expressions, and abstract themes. Students with limited English proficiency may struggle to grasp metaphorical language or archaic structures. As noted by Kumari (2020), students with higher lexical knowledge demonstrate a stronger ability to decode and analyze poetic texts, leading to improved academic outcomes.
Reading comprehension skills are another major contributor to success in poetry. Poetry is typically more condensed than prose, requiring the reader to infer meaning from fewer words. According to Thomas and Adebayo (2019), students who excel in reading comprehension can better understand symbolism, thematic elements, and the emotional tone of a poem. They are also more capable of engaging in comparative and critical analysis—skills essential for poetry exams and essays.
Prior exposure to poetry also plays a vital role. Students with regular experience reading or hearing poetry—either in school or at home—tend to be more comfortable with poetic structures and devices. According to Jacobs and Chen (2021), early engagement with poetry helps build familiarity with literary conventions such as rhyme, meter, enjambment, and alliteration, which often appear in assessment rubrics.
Another crucial factor is instructional quality. The way poetry is taught significantly affects students’ motivation and performance. Interactive, performance-based, and multimodal approaches—such as spoken word workshops or digital poetry projects—have been found to improve understanding and retention. A study by Liao and Chan (2020) found that students in classrooms that integrated poetry performance and collaborative analysis scored higher in poetry assessments than those in lecture-only settings.
Closely tied to instruction is teacher attitude and confidence in teaching poetry. If teachers themselves are uncomfortable or uninterested in poetry, that attitude can be passed on to students. Peters and Rahman (2018) argue that teachers who express enthusiasm and demonstrate poetic analysis with confidence foster a more engaging and effective learning environment, which positively affects students’ performance.
Assessment methods also influence how students approach poetry. Traditional exams that emphasize memorization and rigid interpretation may hinder creative thinking and deeper engagement with the text. As Williams (2024) observes, alternative assessment strategies—such as creative responses, recitations, and performance critiques—allow students to showcase a broader range of understanding, which improves overall performance.
Emotional engagement and personal relevance of poetic content can also impact student performance. When students find a poem emotionally resonant or relatable, they are more likely to analyze it deeply and write more thoughtfully about it. A 2022 study by Mbatha and Singh found that students who connected personally with poetry topics—such as identity, struggle, or love—performed significantly better in writing and oral tasks.
Cognitive development and critical thinking skills further determine how well students can interpret poetry. Poems often contain ambiguity and multiple layers of meaning, requiring higher-order thinking. As Carter and Ibe (2018) explain, students who have been trained in inferential reasoning, argumentation, and perspective-taking tend to produce more sophisticated analyses of poetic texts.
Peer collaboration is another social factor influencing academic outcomes in poetry. Group discussions and peer feedback can help clarify interpretations and expose students to diverse perspectives. According to Sanderson (2019), students who engage in poetry reading groups or workshop environments show marked improvement in both comprehension and expression.
Cultural background and familiarity with poetic traditions also affect understanding and engagement. Poems often include cultural references, idioms, or historical context that may not be accessible to all students. Yusuf and Andika (2023) suggest that inclusive curricula that incorporate global poetic voices can bridge this gap and improve accessibility, thereby improving academic performance across diverse classrooms.
Self-confidence and motivation are psychological factors that significantly influence how students perform in poetry assignments. Students who believe they are capable of interpreting poetry tend to engage more deeply and attempt more complex analyses. Liao and Chan (2020) found that poetry performance projects helped boost learners’ confidence, which translated into improved academic scores on poetry-related tasks.
Digital resources and technology have become increasingly relevant. Access to poetry analysis videos, online workshops, interactive platforms, and AI-powered tools can aid students in breaking down complex poems. As noted by Harris and Monroe (2021), students who use digital tools for poetry exploration are more likely to retain information and perform better in assignments.
Time allocation and curriculum emphasis can either enhance or limit academic success in poetry. In some school systems, poetry is under-emphasized in the curriculum, receiving less instructional time than prose or drama. According to Oden (2019), students perform better when poetry is treated as a core component of the literature curriculum, allowing time for scaffolded learning and repeated exposure.
Assessment anxiety. Poetry, due to its subjective nature, can be intimidating for students who fear that their interpretation might be "wrong." Test anxiety and rigid grading rubrics can suppress creativity. Williams (2024) recommends more flexible and formative assessment models that allow room for personal interpretation and creative risk-taking.
Lastly, the academic performance in poetry is influenced by a dynamic interplay of linguistic, instructional, cognitive, emotional, and cultural factors. Enhancing students' language competence, improving pedagogical approaches, and fostering emotional and cultural relevance in poetry instruction can significantly improve academic outcomes. As poetry continues to be a vital part of language and literature education, a holistic understanding of these influencing factors is essential for educators aiming to nurture deeper appreciation and stronger performance among students.
Overview of Poetry Instruction in Ilorin Metropolis
Poetry instruction in Ilorin Metropolis, located in Kwara State, Nigeria, occupies a central yet often under-emphasized space in English Language and Literature education. As part of the national curriculum, poetry is taught at both junior and senior secondary school levels. However, its delivery and reception among students and teachers vary significantly. This overview explores the key components of poetry instruction in Ilorin, focusing on curriculum practices, teacher preparedness, student engagement, challenges, and opportunities for improvement.
The Nigerian Secondary School English Language curriculum, as developed by the Nigerian Educational Research and Development Council (NERDC), includes poetry as an essential element of literary studies. In Ilorin Metropolis, both public and private schools are mandated to cover selected African, English, and world poems for the West African Senior School Certificate Examination (WASSCE). However, evidence suggests that poetry often receives less attention compared to prose and drama (Adebayo & Yusuf, 2019).
One of the most notable factors affecting poetry instruction in Ilorin is teacher competence and attitude. Many English teachers in the area view poetry as abstract and difficult to teach. Studies have shown that a significant number of secondary school teachers in Ilorin lack specialized training in literature, which affects their confidence in teaching poetry (Ibrahim & Bello, 2020). This, in turn, influences their ability to engage students and make poetry meaningful in the classroom.
Another major challenge is student perception. Poetry is often seen as difficult, confusing, and irrelevant by many students in Ilorin. According to Salawu and Ajayi (2021), students frequently complain that poems are filled with "big grammar" and "hidden meanings" that are hard to decode. As a result, students tend to perform poorly in poetry sections of their exams, choosing instead to answer questions on prose or drama.
Teaching methodology plays a crucial role in how poetry is received. The predominant method in Ilorin schools is the lecture-based or teacher-centered approach, where the teacher explains the poem line by line, often without student input or creative engagement. This method may help students memorize interpretations but does little to foster critical thinking or appreciation. Akanni (2022) notes that students perform better when teachers use interactive methods, such as group discussions, dramatization, or performance poetry.
The availability of instructional materials also impacts the quality of poetry instruction. In many public schools in Ilorin, there is a shortage of poetry textbooks, anthologies, and supplementary resources. Teachers often rely on outdated handouts or personal copies of texts, which limits access for students. Olatunji and Dauda (2020) recommend that schools invest in modern and diverse poetry materials, especially those that reflect African and Nigerian experiences to enhance student connection.
Curriculum overload further hampers poetry instruction. Teachers often feel pressured to cover the syllabus quickly to prepare students for standardized exams, leaving little time for in-depth analysis or creative exploration of poems. This situation discourages inquiry-based learning and reduces poetry to a rigid set of definitions and interpretations (Mustapha & Lawal, 2019). Despite these challenges, there are positive developments. Some schools in Ilorin, particularly private and missionary schools, are adopting modern poetry teaching strategies, including poetry clubs, open mic sessions, and poetry writing competitions. These initiatives have led to improved student performance and enthusiasm (Ogunbiyi & Adeyemi, 2023). The use of digital tools and media is gradually gaining ground. Some teachers now use YouTube videos, poetry apps, and WhatsApp groups to share poems and discuss themes. While digital literacy remains a barrier in some rural or underfunded schools, tech-savvy teachers in urban parts of Ilorin are using these platforms to make poetry more accessible and engaging (Bashir & Kolawole, 2024).
Culturally, Ilorin is a city rich in oral tradition and indigenous poetry, including Yoruba chants, proverbs, and Islamic verse. However, these local poetic forms are rarely integrated into the formal classroom setting. Scholars like Akinwale (2021) argue that incorporating indigenous poetry into the curriculum would bridge the gap between students' lived experiences and academic content, making poetry more relatable. The language of instruction also plays a role in student engagement. English is the official medium, but many students in Ilorin are more comfortable in Yoruba or Pidgin English. The use of English-only instruction may alienate students who struggle with comprehension. Incorporating bilingual strategies or translating key poetic lines into local languages can enhance understanding and interest (Sulaiman & AbdulRaheem, 2022).
Teacher training and professional development are essential for improving poetry instruction. Unfortunately, many teachers in Ilorin have not attended recent literature-focused workshops or seminars. Opportunities for continuous professional development in literary instruction are limited and often underfunded. As Abdulkareem and Oseni (2025) note, targeted training on poetry pedagogy could improve teacher effectiveness and student outcomes.
Assessment practices in poetry instruction also need attention. The emphasis on rote memorization and single-answer interpretations limits students’ creative thinking. Innovative assessment formats—such as poetry recitation, annotation journals, and performance-based tasks—are needed to capture a broader range of student skills (Eze & Lawani, 2020).
Parental and community involvement in students’ literary education is low in many areas of Ilorin. Most parents do not actively encourage reading or poetry-related activities at home, partly due to economic pressures or a lack of interest. Community-based poetry events, literary festivals, and collaborations with local poets could help to create a more poetry-friendly environment beyond the classroom (Kareem & Alabi, 2023).
Lastly, the poetry instruction in Ilorin Metropolis is shaped by a mix of systemic challenges and emerging opportunities. While limited teacher training, student disengagement, and resource scarcity remain barriers, new teaching methods, digital tools, and cultural integration present promising pathways forward. For poetry education in Ilorin to thrive, stakeholders must invest in teacher development, inclusive content, student-centered pedagogy, and community engagement. Poetry, when taught effectively, can become a powerful tool for language development, critical thinking, and cultural expression.
Empirical Review 
This review emphasizes studies conducted on the relevance of poetry as one of the  main literary genres to  students. Reviewed studies highlight that poetry assist learners in their language learning in particular.  According to Simecek et al. (2016) posit that poetry is an important tool which enables students to identify language features. In  other words, studies reveal that poetry helps students develop language and literacy skills. It is confirmed that poetry is an important part of language (Roumbou, 2019) as that genre is rich in resources that language offers viz sounds,  and more particularly its vocabulary. As for Blake et al. (2022), poetry is a powerful channel which can help students  express complex  cultural  and  linguistic  experiences.  It  is therefore a  tool to  enhance their speaking,  writing,  and  reading in public at different occasions. Suwastini et al. (2023a) stress it that the rhythmic and metaphorical aspects of  poetry offer students opportunities to enhance their language. Indeed, the metaphorical language used in a poem can  influence learners’  language use while rhythm paves way for  students’ understanding of phonological components.  Inherently,  Aryawan  et  al.  (2023)  found  out  that  poetry,  besides  other  literary  genres,  is  used  to  build  learners characters, by instilling positive values into students so that they become desired personalities in the environment around them. All in all, poetry exposes students to verses in a complex vocabulary. This enhances not only their writing fluency but also reading and speaking (Suwastini et al., 2024).
 It is a teaching medium which serves to improve language aspects such as vocabulary, pronunciation, grammar, comprehension, confidence and fluency altogether (Suwastini et al., 2023c, Boldireff, 2022). Poetry is in on another hand a wide and complex subject which has controversial units that should be taught. However, the curriculum does not specify what really need to covered by teachers, and this causes ambiguity of practices where this lesson is not taught the same way. According to Sharma (2019), there are six aspects of a literary text analysis that should be followed training learners to do a literary text analysis. These are syntax, phonology, graphology, semantic, morphology, and lexical level of analysis. Although there are these aspects, teachers do not teach them in the same way and it jeopardise learners’ take-home skills (Sigvardsson, 2016). 
Contariwise, research reveals that teaching poetry is challenging because it is considered difficult and peripheral especially to teachers of English as a second language (Boldireff et al., 2022). Indeed, many teachers struggle when they are teaching poetry because of little experience or lack of necessary knowledge of what to teach and how to do it. According to Sigvardsson (2016, 2019), many secondary teachers face difficulties when they are teaching poetry because of lack of experience or subject content knowledge. It is found that some of those teachers have difficulties to choose appropriate poems, hence learning is negatively affected.
Appraisal of the Literature Reviewed
The literature review presents a broad overview of key themes related to poetry instruction within Ilorin Metropolis and Nigerian secondary education more broadly. It effectively outlines significant factors such as teacher competence, curriculum content, student perceptions, and the availability of resources. This offers a solid foundation for understanding the multifaceted challenges and opportunities within poetry instruction. However, while the review includes both local and international studies, it would benefit from a clearer thematic organization to enhance coherence and focus.
A major strength of the literature review lies in its relevance and contextual specificity. Many of the cited studies are drawn directly from the Nigerian or West African context, including work by Adebayo and Yusuf (2019), and Akanni (2022), which helps ground the discussion in the actual educational realities of Ilorin. This localization is crucial for addressing place-specific educational needs. 
Despite its relevance, the review shows some limitations in methodological depth. Many of the studies referenced are descriptive and qualitative in nature, often relying on teacher or student surveys without incorporating more rigorous, empirical research such as experimental designs or longitudinal studies. This limits the strength of the evidence used to support claims. For instance, while teacher attitudes are repeatedly mentioned as a barrier, fewer studies explore the long-term effects of teacher training or interventions on student performance.
The literature review could be enhanced by anchoring the discussion in educational or linguistic theories, such as constructivism, Vygotsky’s social development theory, or reader-response theory, which are particularly relevant in literature education. The absence of a clear theoretical lens weakens the analytical power of the review and limits its contribution to academic discourse on poetry pedagogy.

















CHAPTER THREE
RESEARCH METHODS
In this study, the researcher study examined the competence in English Language as a Department of Secondary School Students Performance in Poetry (A Case Study of Ilorin Metropolis. This chapter focuses on the methods used in the course of this study, using the following sub-headings: 
· Research Design
· Population of the Study 
· Sample and Sampling Techniques
· Research Instrument 
· Validity of the Instrument
· Reliability of the Instrument, 
· Procedure for Data Collection 
·  Methods of Data Analysis.
Research Design
The research design employed for the study is the survey method. Survey method seems to have the advantage of being an effective way of collecting data from a large number of sources and in a short time. Therefore, survey method was adopted in order to acquire the opinion of the respondents on the subject matter because of its flexibility and effectiveness in information gathering.
Population of the Study 
The population of the study is made up of all  secondary school English teachers in Ilorin Metropolis.  The total numbers of fifty (50) respondents were selected for the study. It is from this population that a representative sample was drawn. 
Sample and Sampling Techniques
The sample for this study was fifty secondary school English teachers. In view of the fact that the researcher could not cover all the secondary schools in the Ilorin Metropolis, fifty respondents were selected by using simple random sampling techniques from ten randomly selected secondary schools which. were schools that have been established for more than twenty five years. 
Research Instrument 
Self – developed questionnaire was employed to collect relevant information from the respondents after due consultation with the project supervisor. The questionnaire tagged the Competence in English Language as a Department of Secondary School Students Performance in Poetry (CEDSSSPP) was responded by the teachers in the ten sample schools. The questionnaire consists of two main section namely, A and B. Section A sought for the bio –data of the respondents while section B sought for information concerning the Competence in English Language as a Department of Secondary School Students Performance in Poetry. There are four different alternative responses to each statement in the questionnaire (Strongly Agreed, Agreed and Strongly Disagreed, Disagreed)
Strongly Agreed 		= 	SA
Agreed       			= 	A
Disagreed   			= 	D
Strongly Disagreed 		=	SD
The respondents were expected to tick the most appropriate response.
Validity of the Instrument
Content validity was carried out for the purpose of this study. The researcher wrote the items of the questionnaire and gave it to some course lecturers at the school campus for vetting. After vetting, a new one was developed and submitted to my project supervisor for correction.  Thus, the researcher came up with a modified and improved set of items which was approved as achieving its content validity.
Reliability of the Instrument
In determining the reliability of the instrument employed in this study, a test re-test techniques was used. The instrument was administered twice with an interval of four weeks. The two sets of score were correlated by using Pearson Product Moment Correlation Techniques. 
Administration of the Instrument 
The researcher visited the school sampled in order to explain the importance and the confidentiality of the instrument. The questionnaire forms were distributed to five teachers in each school. The selected respondents were strictly on senior secondary school English teachers. 
Procedure for Data Collection
Information was collected through questionnaire: which were distributed to junior secondary school teacher in each sample school in order to enhance a good percentage of return of the questionnaire, distribution and collection were made by hand.  In all, fifty five questionnaire were distributed but a total of fifty questionnaire were retrieved and analysed   
Method of Data Analysis
Simple percentage method was used to analyze the data collected. It is used to justify the research question raised for the study.

















CHAPTER FOUR
RESULT AND DISCUSSION
Data gather in this study were teachers’ response to the questionnaire. The teachers’ responses were subjected to statistical analysis simple percentage. The results were carried out in line with the research questions and research hypotheses raised for the study.
Presentation of Results 
The presentation started with the biological data and information characterized of the respondents 
Table One: Distribution of Respondents by Gender 
	Gender
	Frequency
	Percentage (%)

	Female 
	38
	76%

	Male 
	12
	24%

	Total 
	50
	100


Source Field Survey, 2025
The above table shows that 38(76%) of the respondents were female while only 12(24%) of the respondents were male. The distribution shows that there more female teachers than male in the selected secondary schools.
Table Two: Distributions of Respondents by Age
	Age 
	Frequency
	Percentage (%)

	21-30 
	6
	12%

	31- 40   
	24
	48%

	41 – 50
	19
	38%

	50 yrs and above
	1
	2%

	Total 
	50
	100


Source: Field Survey, 2025
Table 2 shows that 6(12%)% of the respondents falls into the range 21 – 30 years of age, follow by 31 – 40 years of age with 24(48%) of the respondents while 41 -50 years of age are 19(38%) of the respondents and 50years and above of age score 1(2%) of the respondents. The distribution shows that majority of the respondents fall within the range of 41-50 years of age.
Table Three: Distribution of Respondents by Marital Status  
	Marital Status
	Frequency
	Percentage (%)

	Married  
	44
	88%

	Single 
	6
	12%

	Divorced 
	0
	0%

	Widow 
	0
	0%

	Separated
	0
	0%

	Total 
	50
	100


Source: Field Survey, 2025
Table 3, above shows that 44(88%) of the respondents are married which means that majority of the respondents were married while 6(12%) of the respondents were single and none of the respondents were neither Divorce, separated nor widows,  respectively in the population.
Table Four: Distribution of Respondents by Religious  
	Religious
	Frequency
	Percentage (%)

	Christianity  
	9
	18%

	Islam  
	40
	80%

	Other specify 
	1
	2%

	Total 
	50
	100


Source Field Survey, 2025
The above table shows that 9(18%) of the respondents were Christianity by religion while 40(80%) of the respondents were practicing Islam while the remaining respondents were neither practicing Christianity nor Islam as a religious which chose other religion as choice . 
Table Five: Distribution of Respondents by Highest Educational Qualification 
	Marital Status
	Frequency
	Percentage (%)

	Diploma/NCE  
	10
	20%

	B.Sc/B.Sc(ed) 
	35
	70%

	M.Sc/M.A/M.ed 
	5
	10%

	Ph.d(Doctor) 
	0
	0%

	Total 
	50
	100


Source: Field Survey, 2025
Table 5, above shows that 10(20%) of the respondents are Diploma/NCE in their educational qualification while 35(70%) of the respondents were B.Sc/B.Sc(ed) while 5(10%) of the respondents were holding M.Sc/M.A/M.ed and none of the respondents were having Ph.d  (Doctor) respectively in the population.
Results:
Research Question one:  What is the level of English language competence among secondary school students in Ilorin Metropolis?
Table 1:  Analysis of the respondents on English language and competence secondary school students.
	S/N
	Items
	SA
	A
	D
	SD

	1
	My school have the ability to understand, speak, read, and write in English.
	18
36%
	10
20%
	7
14%
	15
30%

	2
	I read English texts like stories or articles. 
	23
46%
	17
34%
	7
14%
	3
6%

	3
	I express my thoughts and ideas in spoken English.
	15
30%
	20
40%`
	10
20%
	5
10

	4
	You write your ideas and opinions in English for school assignments.
	10
20%
	17
34%
	21
42%
	2
4%

	5
	I have confident in my English language skills compared to other subjects,
	22
44%
	18
36
	8
16%
	2
4%


Sources: Field Survey, 2025  
	From table 1, 36% of the respondents strongly agree that my school have the ability to understand, speak, read, and write in English while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 2, 46% of the respondents strongly agree that i read English texts like stories or articles. while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the Statement 3, 30% of the respondents strongly agree that i express my thoughts and ideas in spoken English while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
In the items 4,  20% of the respondents strongly agree that you write your ideas and opinions in English for school assignments. while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 5, 44% of the respondents strongly agree that i have confident in my English language skills compared to other subjects while 36% agree but 16%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Research Question Two: How does English language proficiency affect students' performance in poetry?

Table 2: Analysis of the respondents English language proficiency and how affect students' performance in poetry.
	S/N
	ITEMS
	SA
	A
	D
	SA

	1
	My understanding the English language (vocabulary, grammar, sentence structure) used in the English poems i study in school.
	22
44%
	18
36
	8
16%
	2
4%

	2
	I understanding of English vocabulary influences my ability to grasp the meaning and themes of English poems.
	15
30%
	13
26%
	18
36%
	4
8%

	3
	My ability to interpret figurative language (like metaphors and similes) in English affect my understanding and appreciation of poetry.
	10
20%
	21
42%
	12
24%
	6
12%

	 4
	My ability to analyze and discuss the meaning and techniques used in English poems in my own words (both written and spoken).
	17
34%
	10
20%
	18
36%
	5
10%

	5
	A strong understanding of the English language makes it easier for me to do well in my poetry lessons and assignments.
	10
20%
	17
34%
	21
42%
	2
4%


Sources: Field Survey, 2025
From  table 2, 44% of the respondents strongly agree that my understanding the English language (vocabulary, grammar, sentence structure) used in the English poems i study in school while 36% agree but 16%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 2, 30% of the respondents strongly agree that I understanding of English vocabulary influences my ability to grasp the meaning and themes of English poems. while 26% agree but 36%  of the respondents disagreed and 8% of the remain respondents strongly disagree. 
In the Statement 3, 20% of the respondents strongly agree that my ability to analyze and discuss the meaning and techniques used in English poems in my own words (both written and spoken).while 42% agree but 24%  of the respondents disagreed and 12% of the remain respondents strongly disagree. 
In the items 4,  34% of the respondents strongly agree that my ability to analyze and discuss the meaning and techniques used in English poems in my own words (both written and spoken) while 20% agree but 36%  of the respondents disagreed and 10% of the remain respondents strongly disagree. 
In the items 5, 20% of the respondents strongly agree that a strong understanding of the English language makes it easier for me to do well in my poetry lessons and assignments while 34% agree but  42%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
Research Question Three: To what extent does multilingualism influences Students' English language competence and their performance in poetry?
Table 3: Analysis of the respondents on multilingualism influences Students' English language competence and their performance in poetry
	S/N
	ITEMS
	SA
	A
	D
	SA

	1
	I  speak or understand another  language other than English  
	15
30%
	21
42%
	10
20%
	4
8%

	2
	other languages make it easier or harder to learn and understand English grammar and vocabulary.
	20
40%
	15
30%
	9
18%
	6
12%

	3
	I find that knowing another language helps me understand and interpret English poems more easily.
	17
34%
	21
42%
	10
20%
	2
4%

	4
	My knowledge of other languages helps me to appreciate and understand different ways of expressing ideas and emotions in English poetry.
	18
36%
	10
20%
	7
14%
	15
30%

	5
	Being able to think in multiple languages gives me advantages or disadvantages when analyzing and interpreting the themes and meanings in English poems.
	23
46%
	17
34%
	7
14%
	3
6%


Sources: Field Survey, 2025
	From table 3, 30% of the respondents strongly agree that i  speak or understand another  language other than English, while 42% agree but 20%  of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 2, 40% of the respondents strongly agree that other languages make it easier or harder to learn and understand English grammar and vocabulary, while 30% agree but 18%  of the respondents disagreed and 12% of the remain respondents strongly disagree. 
In the Statement 3, 34% of the respondents strongly agree that I find that knowing another language helps me understand and interpret English poems more easily. while 42% agree but 20%  of the respondents disagreed and 4% of the remain respondents strongly disagree.
In the items 4, 36% of the respondents strongly agree that my knowledge of other languages helps me to appreciate and understand different ways of expressing ideas and emotions in English poetry, while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 5, 46% of the respondents strongly agree that being able to think in multiple languages gives me advantages or disadvantages when analyzing and interpreting the themes and meanings in English poems. while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
Research Question Four: What teaching methods and resources contribute to improving students' performance in poetry?
Table 4: Analysis of the respondents on teaching methods and resources contribute to improving students' performance in poetry.
	S/N
	Items
	SA
	A
	D
	SD

	1
	Our teacher use group discussions or collaborative activities when teaching poetry.
	18
36%
	10
20%
	7
14%
	15
30%

	2
	Teacher uses visual aids (like pictures, videos, or graphic organizers) to explain poems.
	23
46%
	17
34%
	7
14%
	3
6%

	3
	I get opportunities in class to creatively respond to poems, such as writing my own poems, acting out scenes, or creating artwork.
	15
30%
	20
40%`
	10
20%
	5
10

	4
	The resources the teacher provides (e.g., annotated poems, online materials, poetry anthologies) are helping to understand and analyze poetry.
	10
20%
	17
34%
	21
42%
	2
4%

	5
	When my teacher explains the historical or cultural context of a poem, it helps me understand better.
	15
30%
	13
26%
	18
36%
	4
8%


	Sources: Field Survey, 2025 
	From table 1, 36% of the respondents strongly agree that our teacher use group discussions or collaborative activities when teaching poetry while 20% agree but 14%  of the respondents disagreed and 30% of the remain respondents strongly disagree. 
In the items 2, 46% of the respondents strongly agree that Teacher uses visual aids (like pictures, videos, or graphic organizers) to explain poems, while 34% agree but 14%  of the respondents disagreed and 6% of the remain respondents strongly disagree. 
In the Statement 3, 30% of the respondents strongly agree that i get opportunities in class to creatively respond to poems, such as writing my own poems, acting out scenes, or creating artwork while 40% agree but 20%  of the respondents disagreed and 10% of the remain respondents strongly disagree.
In the items 4, 20% of the respondents strongly agree that the resources the teacher provides (e.g., annotated poems, online materials, poetry anthologies) are helping to understand and analyze poetry while 34% agree but 42% of the respondents disagreed and 4% of the remain respondents strongly disagree. 
In the items 5, 30% of the respondents strongly agree that my teacher explains the historical or cultural context of a poem, it helps me understand better, while 26% agree but 36%  of the respondents disagreed and 8% of the remain respondents strongly disagree. 



Discussion of the Result
The findings from Table 1 indicate that data clearly shows that students' competence in English significantly influences their ability to understand and appreciate poetry. A strong majority agree that vocabulary knowledge, grammar understanding, and the ability to interpret figurative language affect their engagement with poems. This finding aligns with the general principle that poetry, being a condensed and stylistically rich form of language, demands a solid grasp of the language in which it is written. However, a notable percentage of students expressed difficulty with interpreting poetic language and expressing analysis, highlighting a gap in their oral and written communication skills. This suggests that language development—particularly in figurative and expressive use—needs to be more integrated into poetry lessons at the junior secondary level
The findings from Table 2 indicate that a generally positive attitude among students toward their English language competence, but with clear areas needing improvement. A majority of students reported that they are able to read English texts and express themselves in spoken English, which reflects the effectiveness of reading activities and oral practices in the classroom. This is encouraging, as reading and speaking are foundational to language development and are essential for academic success and everyday communication. However, the responses also reveal significant concerns. Nearly half of the students do not feel confident in their ability to write their ideas and opinions in English. Writing is a critical skill, especially for academic work such as assignments, examinations, and essay writing, and this gap suggests that current instructional methods may not provide enough practice, feedback, or structured writing tasks. Additionally, although over half the students believe their school helps develop their English skills, a sizable percentage disagree, indicating inconsistencies in language instruction across schools or classrooms.
The findings from Table 3 indicate that the majority of students indicated that speaking or understanding more than one language influences their learning of English and their performance in poetry. For many, multilingualism serves as an asset, helping them approach English from a broader cognitive and linguistic perspective. Students who can think in multiple languages are often better able to understand different expressions and cultural nuances in poetry. However, the data also reveals that for some students, multilingualism creates confusion, especially when there are conflicts between the structures or vocabulary of English and their native languages. This dual nature of multilingualism—being both a resource and a challenge—underscores the need for teachers to implement instructional strategies that harness students’ multilingual skills while addressing language interference issues.
The findings from Table 4 Indicate the effectiveness of teaching methods and the availability of appropriate resources play a crucial role in student performance in poetry. Students responded most positively to the use of visual aids and creative activities, which help bring poetry to life and make abstract ideas more tangible. However, there was less satisfaction with group discussions, the use of supporting materials (like annotated poems or online resources), and the explanation of historical or cultural context. These areas are essential in making poetry more relatable and understandable. The variation in responses suggests inconsistency in teaching practices across different classrooms. To improve student outcomes in poetry, teachers should be encouraged to adopt more interactive and context-based approaches, as well as ensure that a wide range of resources is accessible and effectively used






CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
This study was conducted to study on the assess the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area of Kwara State. The study employed a descriptive survey design to find out how assess the constraint of teaching and learning of Oral English in Junior Secondary School Students in Ilorin West Local Government Area. Fifty (50) respondents comprising teachers from ten (17) Junior Secondary schools in the council were interviewed using a modified five-point Likert instrument (questionnaire). The data collected were collect from the respondents and analyzed. The results showed that how that the claim that Oral English teaching has no significant influence on the effective communication of students in junior secondary school is inaccurate. Research consistently demonstrates a positive correlation between Oral English instruction and students' communication skills. This result indicating no significant influence of students’ attitude on the effective teaching and learning of Oral English, is somewhat unexpected, as student motivation and positive disposition toward learning are often linked to academic success. However, this may suggest that attitudinal differences among students are not adequately leveraged or supported by the teaching environment. Alternatively, it may reflect that student attitudes, while important, do not operate in isolation and require supportive teaching practices, relevant content, and communicative contexts to translate into effective learning experiences.
Conclusion 
	 The teaching and learning of Oral English in Junior Secondary Schools face numerous challenges that hinder effective communication skills among students. These constraints include inadequate instructional materials, limited exposure to native or fluent English speakers, and the general lack of audiovisual tools that are essential for teaching pronunciation and listening skills. Many schools also lack language laboratories or interactive language platforms that would enhance oral practice and listening comprehension. Another significant constraint is the low proficiency level of some teachers in spoken English. Many English teachers, especially in rural or underserved areas, may not possess adequate training in phonetics and oral communication, resulting in poor modeling of correct pronunciation and intonation. In addition, large class sizes, limited contact hours, and exam-focused curricula reduce the opportunities for students to actively engage in speaking exercises or practical language activities, which are crucial for oral language development.
Lastly, to address these constraints, schools and education authorities must invest in teacher training programs, provide adequate teaching aids, and create more student-centered learning environments. Introducing multimedia resources, encouraging participation in English clubs, and reducing class sizes where possible will also foster a more effective learning experience. Ultimately, a more deliberate and structured approach to Oral English instruction will improve students' communication skills and overall language competence.
Recommendations 
i. Government should review upward, the current minimum teaching qualification and as an interim measure, intensify effort to provide teachers with lower qualifications the necessary linguistic background and skills for efficient teaching of the two skills. This is necessary because NCE as a teaching qualification has deteriorated beyond imagination (Alaku, 2011).  
ii. Government should embark on recruitment of more English teachers to meet the need of the number of schools and students in the state. 
iii. Non-specialist teachers such as graduates of Hausa, Arabic, Mass Communication, History etc. should not teach the English aural – oral skills. This is because the aural – oral skills as a result of their mechanical nature, requires that only trained teachers can teach them effectively (Enesi, 2016)
iv. All teachers irrespective of their discipline, should have some training in spoken English. That way, they would be conscious of the use of correct English and also help in correcting students..
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APPENDIX 
DEPARTMENT OF ENGLISH
KWARA STATE COLLEGE OF EDUCATION, ILORIN  
Dear Respondents,
	The purpose of this letter is to conduct the test on competence in English Language as a Department of Secondary School Students Performance in Poetry (A Case Study of Ilorin Metropolis. The test information given will be used for research purpose only and will be treated with utmost confidentiality. You are therefore implored to supply candid and objective response to each item.
Thank you for the anticipated co-operation.
 Section A
Please tick (√) the appropriate responses as applicable to you.
1. Gender: Male (   ), Female (  ).
2. Religion: African Tradition (  ), Christianity (  ), Islamic (  ), 
3. Age: 10-15  (  ), 16-20 (  ), 21-25 (  ), 26-30 (  ).
4. Names Of the school__________________________________________
5. Class: _____________________________________________________
Section B
Your are requires tick the answer that corresponds with the following key:
· SA: Strongly Agree
· A: Agree
· SD: Strongly Disagree
· D: Disagree




	S/N
	ITEMS
	SA
	A
	D
	SD

	Q1
	What is the level of English language competence among secondary school students in Ilorin Metropolis?

	1
	My school have the ability to understand, speak, read, and write in English.
	
	
	
	

	2
	I read English texts like stories or articles. 
	
	
	
	

	3
	I express my thoughts and ideas in spoken English.
	
	
	
	

	4
	You write your ideas and opinions in English for school assignments.
	
	
	
	

	5
	I have confident in my English language skills compared to other subjects.
	
	
	
	

	Q2
	How does English language proficiency affect students' performance in poetry?

	6
	My understanding the English language (vocabulary, grammar, sentence structure) used in the English poems i study in school.
	
	
	
	

	7
	I understanding of English vocabulary influences my ability to grasp the meaning and themes of English poems.
	
	
	
	

	8
	My ability to interpret figurative language (like metaphors and similes) in English affect my understanding and appreciation of poetry.
	
	
	
	

	9
	My ability to analyze and discuss the meaning and techniques used in English poems in my own words (both written and spoken).
	
	
	
	

	10
	A strong understanding of the English language makes it easier for me to do well in my poetry lessons and assignments.
	
	
	
	

	Q3
	To what extent does multilingualism influences Students' English language competence and their performance in poetry?

	11
	I  speak or understand another  language other than English  
	
	
	
	

	12
	other languages make it easier or harder to learn and understand English grammar and vocabulary.
	
	
	
	

	13
	I find that knowing another language helps me understand and interpret English poems more easily.
	
	
	
	

	14
	My knowledge of other languages helps me to appreciate and understand different ways of expressing ideas and emotions in English poetry.
	
	
	
	

	15
	Being able to think in multiple languages gives me advantages or disadvantages when analyzing and interpreting the themes and meanings in English poems.
	
	
	
	

	Q4
	What teaching methods and resources contribute to improving students' performance in poetry?

	16
	Our teacher use group discussions or collaborative activities when teaching poetry?
	
	
	
	

	17
	Teacher uses visual aids (like pictures, videos, or graphic organizers) to explain poems.
	
	
	
	

	18
	I get opportunities in class to creatively respond to poems, such as writing my own poems, acting out scenes, or creating artwork.
	
	
	
	

	19
	The resources the teacher provides (e.g., annotated poems, online materials, poetry anthologies) are helping to understand and analyze poetry.
	
	
	
	

	20
	When my teacher explains the historical or cultural context of a poem, it helps me understand better.
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