CHAPTER ONE
INTRODUCTION
Background of the Study
Inclusion is an educational approach and philosophy that provides all students with community membership, greater opportunities for academic and social achievement. Inclusion is about making sure that each and every student felt and overcome and that their unique needs and learning styles are attended to and valued.
Inclusion education happens when children with or without disabilities participate and learn together in the classes. Inclusion education is about children with disabilities, whether then disability in mind or severe hidden or obvious participation in every day learning and activities with the able children just like they would if disability were not present.
Inclusion education is a child’s right not a privileged under this programme, all disabled children with non-disabled children of their own age should have access to the general education curriculum. Including classroom practice is about making sure that children are taught in ways that has been adopted by a number of countries, since recognition by the nation in 1994. Teachers are the key implementers of the inclusive education programme in the schools in which children with special needs can be accommodated and provided equal learning opportunities and support to meet their potential. But many teacher claimed not knowing about inclusive education. They think children with special needs, especially with disabilities have no place in regular schools. In was established that special education (segregation) (solution) was for children with disabilities and specially trained teachers teach and cater for them. Therefore, this research intend to investigate the teacher’s perception most especially the English Language of inclusive  education in the universal basic education in Kwara State Nigeria adopted the policy of inclusive in hr national policy of education in 1998. The policy stipulates the Integration of special needs student into regular classrooms and free education for exceptional students at all levels. In practice, however, not all states of the federation has started the implementation of the policy.
The uncertainty of teachers about the positive outcome of inclusive is not unique to south African in Western Australia for instance, forlin (2010) conducted a study entitle teacher personal concerns about including children with disability in regular classrooms and the result showed that teachers were concern  about their own efficacy and knowledge base if they were to be involved in increase education. They believed that they were not well prepared to cope with additional special needs of a child with disability if placed in their classroom. If teachers think and feel positive about a set of practices, they are more likely to use these practices in the classrooms Fives &Buehi (2012). Then no conceptual change needs to take place and beliefs may stay the same Gregoire (2013).. However if a teacher’s prior beliefs and experiences are opposed, those beliefs and experiences may act as a barrier when teachers feel like situations are out of control and  lor they cannot cope with the challenge, their appraisals have negative consequences for their emotional state, resulting in burn-out, inability to mobilize cognitive resources of difficulty choosing instructional strategies effectively Sotton and Wheatley (2013) perkrun et al (2012) Talmor et al. (2015), Kunter et al (2013).
	According to Salen and Dutiancy (2016), educator have varying attitude towards inclusion their responses being shaped by a range of variables such as they success in implement inclusion student characteristic training and levels of support. Some studies reported positive outcome for general teachers including in creased skills in meeting the need of all their students and developing an increase confidence in their teaching ability negative outcomes included the fear not the education of non-disable children might suffer and the lack of funds to support instructional needs for special educators, the benefit included increased feelings of being an integral part of the school community and the opportunity to work with students without disabilities.
Statement of the Problem
	Education situation according to Verma (2013) is an  inter-subjective relation of mutual appeal and response which needs the correct and true cognitive attitude of an educator towards the learner to be the person attitude not observer attitude. In view of this contention, the implementation if a new policy on inclusive education needs to be accepted by all people involved, especially teachers who are subjective relation of mutual appeal with learners with special educational needs.
	Given the nature of attitude that teachers hold towards inclusion in studies, it’s success is facing a tremens dous challenge, Engel brecht and Forlin (2012) for instance, contend that introduction of inclusion raises suspicious and conflict among teachers and it’s success rests on the ability of the process of implementation not to  alienate or threatea. But to meet teachers and students where they are and responding to their needs in a supportive way. Also needs to be considered that if learners irrespective of their abilities inclusive practices alone do not necessarily lead to quality of educational opportunity instead it may constitute a great  educational inequality.
Mba (2019) carried out a study on the attitude of teachers towards the inclusion of hard of hearing students in general education classroom; It was revealed that the attitude of teachers indicated hesitancy of the teachers to accept the hard of hearing unless the communication barrier was obviated. The current study is different from this one because if focus on inclusive education in general which the former focus on a specific special group i.e the hard of hearing students.




Purpose of the Study
	The purpose of the study is to determine the English Language teacher’s perception of inclusive education in the universal Basic Education in Kwara State. In view of this the researcher tends to investigate specifically on these:
i. Investigate the attitude of English Language teachers on inclusive education in the universal Basic Education.
ii. To find out if teacher’s qualification determine their perception on inclusive education in the Universal Basic Education
iii. Establish the difference between male and female in English teacher’s perception on inclusive education in the Universal Basic Education.
iv. As certain the difference between English Language  teacher’s perception on inclusive education in rural are or urban area
v. Find out if there is any difference between the perception of the experienced and less experienced English language teacher’s on inclusive education in the universal Basic Education in Kwara State.
Research Questions
	The following research questions are formulated to guide the study:
i. Do the English Language teachers have positive attitude towards inclusive education?
ii. Does the qualification of English Language teachers determine their perception on inclusive education in the universal Basic Education?
iii. Is there any difference between male and female English teachers’ perception on inclusive Education in the Universal Basic Education
iv. Does the perception of teachers of English Language in rural area differ on inclusive education from their counterparts in urban area?
v. Is there any difference between the perception of the experienced and less experience English Language teacher on the inclusive education in the universal Basic Education in Kwara State?
Research Hypothesis
Ho1: English Language teachers do not have a significant positive attitude towards the inclusive education
Ho2: there is no significant relationship in the qualification on inclusive education in the Universal Basic Education.
Ho3: there is no significant difference in male and female English Language teacher’s perception on inclusive education in the Universal Basic Education.
Ho4: there is no significant difference in the perception on inclusive education of English Language teachers in rural areas and their counterparts in the urban area.
Ho5: there is no significant difference in the perceptions of inclusive education between experienced and less experienced English Language teachers in the Universal Basic Education (UBE) in Kwara State.
Scope of the Study
	This study will be Limited to the Universal Basic Education secondary schools in Ilorin West Local Government Area of Kwara State. English Language teachers in secondary school randomly selected shall be participate. The study would focus on the English Language teachers’ perception on inclusive education in the Universal Basic Education experience and location as independent variable of the study. A research designed questionnaire would be used to collect data from the respondent. The data obtained would be analysed using frequency and percentage.
Significance of the Study
	The findings would help school administration to plan and budget for inclusive education. It is hoped that the study would help the education planners policy makes to review the basic school curriculum and the police of inclusive education. The world also help review curriculum on the training of teachers and help change ordinary teachers attitude towards students with special education.
Operational Definition of Terms
	The following terms are defined as they will be used in this study
Perception: Is the way we see, understand, and interpret reality through our senses experiences and perspectives.
Exceptional Student: is a learner who requires additional support or accommodations due to exceptional abilities, disabilities or learning needs that differ significantly from the norm. 
Key implementer: is a person that makes something’s that has been officially decided start to happen person who carry out.
Experienced Teachers:are teachers of Universal Basic Education secondary school who have been teaching for more than five years.
Less Experience Teachers: are teachers of Universal basic education secondary school who have been teaching for less than five years
Disability: is a condition that affects a person’s physical, emotional, or mental well-being making it challenging for them to function, participate, or engage in daily activities 
Trained Teachers:are the teachers of Universal basic education trained qualified and certified by government approved tertiary institutions to teach English Language
Inclusion: is the process of bringing children with exceptionalities into regular classroom universal basic education where they learn side by side with the able bodies students using same teacher. Mainstream student these are the non-disable learners learning in the normal regular school setting.
UBE: Universal Basic Education
SEN: Special Education Needs, it refers to the additional support or accommodations required by students with disabilities, learning difficulties, or other special needs to access education and achieve their full potential.

















CHAPTER TWO
LITERATURE REVIEW
	This chapter is concerned with the review of inclusive education on the subject matter of the research work under the subheading listed below:
· Concept of Inclusive  Education UBE
· Universal Basic Education in Nigeria
· Antecedent of UBE
· Meaning and Objective of UBE
· Teacher’s attitude and Perception Inclusive education
· The Benefit of Inclusive Education
· Appraisal of Literature Review
Concept of inclusive Education
	Inclusion in education refers to a model where student with special needs most of or all of their time with non special (general Education) needs student. It raise in the contest of special education with an individualized education program or plan that built on the nation that is more effective for student. With special need to have said mixed experience for them to be more successful in social interaction leading to further success in life. Inclusion refers but still provides the use of special school or classroom to separate world so they have less focused on by the teacher. Fairly inclusive education” and special education” Programme, instead, the school is reconstructed so that all students learn together.
	Inclusive education refers from the integration of mainstreaming mode of education which tended to be concerned principium with disability and special education needs and learners changing or becoming ready for a deserving of accommodation by mainstreaming. By contrast, inclusion is about the Childs right to participate and the schools duty to accept the child.
	A premium is placed upon full participate by students with disability and upon respect for their social  civil and educational rights feeling include is not limited to physical and cognate disabilities, but also include the full range of human  diversity with respect to ability, language culture gender, age are of the other forms of human differences. According to Richard Wikinson and KateRacekn (201 “Student performance and behaviour in education task can be prefunding affected by the way we feel we are seen and judged by others.
	 According to Thomas (2017) when we expect to be viewed as inferior, our abilities seem to admonition. Inclusion education means that all student attended and are welcomed by their neighbour hold school in age appropriate in all aspect of the life of the school. Inclusive  education isabout how we develop and design our schools, classroom, program and activities so that all student learn and participate together it is about  ensuring access to quantity education for all student by effective meaning their diverse needs in a way that is Responsive,  accepting respectful and supportive. Student participate in the education program in a common learning environment with support to remove barriers and obstacles that may lead to exclusion.
	Inclusive education is carry out in a common learning environment, that is an education settings where student from different backgrounds and with different abilities learning together in an inclusive environment common learning environments are used for the majority of the student’s regular instruction hours and may include classrooms, libraries, play grounds and the local community. A common learning environment is not a place where students with intellectual disabilities or other special needs learn in isolation from their peers.
	The broad definition of inclusive concerns all students and marginalized groups, not only those with disabilities Thomas, (2013). Inclusive education is an approach to serving children with special educational needs within main stream classrooms Formula and Alwis Inclusion relates to a dynamic process which the diversity of the students is respected and acknowledge during their education in their locality (Booth and Ainscow, 2002).
Inclusive education is when all students regardless of any challenge that may have, are placed age appropriate general education classes that are in their own neighbourhood  schools to receive high quality instruction intervention and supports that enables them to meet success in the core curriculum [Bui, Quirk, Almazon, valenti, 2010, al quran, and gut 2012]. The school and classroom operate on the premise that students with disabilities are on the primes that students with disabilities are as fundamentally competent as student without disabilities.
UBE (Universal Basic Education)
In Nigeria, universal basic education [UBE] program is an educational program aimed at eradicating illiteracy ignorance and poverty. it is compliance with the declaration of the world conference on education for all [WCEFA] which was made in Thailand in 1990, and beating clearing that every person child, youth and shall be able to benefit from educational opportunities designed to meet their  basic needs. This declaration was re-affirmed at the world summit for children also held in 1990 which stated that all children should have access to basic education by the year 2000. The world summit for children placed a lot of emphasis on raising the levels of female literacy in a bid to achieve educational goals. The Dakar world educational forum was held as a follow up meeting to the WCRFA where new sets to be attained by the year 2015.
The goals include:
1. Expanding and improving comprehensive early childhood care and education especially for the most vulnerable and disadvantages children.
2. Ensuring that by 2015, all children with special emphasis on girls. Children in difficult circumstance and from ethnic minorities have access to and complete free and compulsory primary education of good quality.
3. Ensuring that by 2015, all children with special emphasis on girls’ children in difficult circumstances and from ethnic minorities have access to and complete free and compulsory primary education.
4. Achieving a 50 percent improvement in level at adult literacy by 2015, especially for women and equitable access to basic and continuing education for all adult; eliminating by 2005, and achieving gender equality in equality in education by 2015 with a focus on ensuring girls’ full and equal access to and achievement in basic education of good quality. Improving all aspect of quality of education and ensuring excellence for all so that recognized and reasonable learning outcome are achieved especially in literacy, numeracy and essential live skills.
5. Similarly, millennium development goals [MDGS] adopted in September 2000 at the United Nations millenniumdeclaration, has two of the eight goals devoted of education.
They are goals [to achieve universal primary education] and b [to promote gender equality and empower woman] [Dr. a. Yusuf and Dr. R.A Ajere[2000]

Antecedents of UBA
Nigeria has made efforts in the past to provide broad based educational through various programmes [Patrick 2000], these programmes includes 
a. Introduction to universal primary education [UPE] IN THE WESTERN 	 region in February 1957.
b. Introduction to universal primary education [UPE] in WESTERN REGION ON 17th January 1995.
c. Introduction to universal primary education UPE in Lagos [then, federation territory in January (1957).
d. The publication of the national policy on education in 1977 which is unequivocal in its insistence functional, universal and qualitative education. 
e. The policy declares government intention to use a variety of strategies for the provision of universal basic education for all citizens.
f. Launching of universal free primary education on 16th September 1975 .U
g. The launching of universal basic education [UBA] on September 1999 [DR. A. Yusuf and R.O Ajere] 2000.
Meaning and Objectives of UBE
	The universal basic education (UBE) programme was introduced in 1999 by the federal government of Nigeria as a reform programme aimed at providing greater access to and ensuring quality of basic education throughout Nigeria.
Meaning 
According to universal to universal basic education commission UBEC, (2024.) Basic education means the type of education in quality and content, that is given in the first level. This construct changes from country to country. In Nigeria basic education was equated with six years of primary schooling in the past currently basic education is extended to include three years to junior secondary schools.  
Universal Basic Education (UBE) is conceived to embrace formal education up to 15, as well as adult and non-formal education including education of marginalized groups within the Nigerian society. It is a policy reform measure of the federal government of Nigeria that is in line with the state objective of 1999 constitution which state in section 18 that “government shall eradicate illiteracy to the end, government shall as and when practice able provide a free secondary education and free adult literacy programmes.
The UBE program me Objectives include
	According to the universal Basic education commission (UBE 2004) the objectives of the program me among others include
· Ensuring an uninterrupted access to a year’s formal education by providing free and compulsory basic-education for every child of school-going age under
i) Six years of primary education
ii) Three years of Junior secondary education providing early childhood care development and education (ECCDE) 
iii) Acquisition of literacy numeracy life skills and value for life long education and useful living.
iv) Developing in the entire citizenry a strong consciousness for education and a strong commitment to its vigorous promotion.
The provision of free universal Basic Education for every Nigerian child of school-aging age, reducing drastically the incidence of drop-out from the formal school system (through improved relevance quality and efficiency) and ensuring the acquisition of appropriate level of literacy numeracy manipulative, communicative and life skills, as well as ethnical moral and civic value needed for laying a solid foundation for lifelong learning.
Universal Basic Education (UBE) was formally launched by resident OlusegunObasanjo on 30th September 1999. The UBE program me is intended to be universal and compulsory. According to the implementation guideline for the universal Basic Education program me published by the federal ministry of Education, Abuja in February 2000 due attention would be given to public enlightenment and social mobilization. The document also state that teachers will always be an integral part of the process of conceptualization, planning and executing
Teacher’s Attitude to Perception on Inclusive Education
Teacher’s attitude affect whether or not a class room learning environment is conductive to inclusive education [monsoon, Ewing, coke 2014]. However, teacher’s attitude to inclusion of children and young people with special education needs vary greatly. For instance, some teachers are willing to include children with special education needs within the mainstream classroom when adequate support is directly available to them, while other teachers believes that the inclusion of children with special education may be detrimental to the education to the rest of the class Grieve (2009) others feel that children and young people with special education would be better provided for within special schools where if supposed that they receive a higher quality and level of support than that provided within mainstream schools Grieve (2019)
A range of factors affect the attitude that teachers hold about the concept and practice of inclusive education such as perceived availability and quality and resources and support teacher’s perception of their own competence in facilitating an inclusive classroom learning environment, and the behavior of the pupils. With special education needs [furling, kea, Barrett, 2008 Goodman & Burton 2010, monsoon et al 2010]. For instance, teachers expressed concerns teachers expressed concern about short attention spans, limited speech, language and communication skill, and/or in appropriate social skills of pupil. With special education needs for implementation inclusive education Forling et al (2018). In addition, teachers were concerned about their competency to include  children with special education needs within their classrooms; with some teachers feeling insufficiently trained and expressing difficulty  in monitoring others student when attend to pupils with special education needs and a reduced ability to teach the whole class effectively forlin et al (2018) other  barrier identified by teachers include the special education needs pupils lack of special competence or level of disengagements, low academic attainment, Inflexible staff attitude towards adoption teaching approaches, and parental ancient bridge, china Frederickson (2017).    Negative attitude towards inclusion can be as with less inclusive classroom learning environment with less inclusive classroom learning environment, with evidence to suggest that teachers with positive attitude towards inclusion (according to self report) have pupils who report less satisfaction competitiveness and difficulty between the pupils (Mosen et al, 2014). On the other hand, effective school and classroom management, an inclusive school culture and ethics and the availability of guidance on teaching strategies and practices have been found to facilitate inclusive practices Gibbs et. al (2017).
The Benefits of Inclusive Education
	Over the years the benefits of providing an inclusive education to all children have been shown inclusive education (when practice well) is very important 
(i) It makes education accessible to all children, including those with disabilities Khansanah&Salim, (2018).
(ii) It ensures that every children has equal opportunity for involvement, engagement and achievement in their neighbourhood public educational institution, thereby enhancing accessibility in the learning environment with great academic opportunities and results Ainscow, (2020), Balansa et al. (2018), slee 92018).
(iii) It enables children with special needs to enhance their interpersonal communication and acceptance among peers Avcioglu (2017).
(iv) It fosters a diverse educational setting, socialization and overall development of the students Jacob and Olisaemeka (2016).
(v) It helps to incorporate not just individual who have traditionally been excluded from mainstream education but also extends intentional effortsto include every one valuing diversity as a fundamental practice rather than a secondary consideration Florian 2019).
(vi) It creates an environment that embraces all individuals and nurtures essential qualities such as empathy and kindness will be demonstrated by incorporating students with disabilities into a traditional educational setting Vaghodia and Patel, (2022).
(vii) It promotes the development of respect, acceptance of differences formation of new friendships, understanding of how to assist others, and cognitive growth through the process of explaining and learning from peers with SEN (special Educational Needs) (Molina et al; 2021).
Appraisal of Literature Reviewed
	The strong movement in the in the industrialized countries to include all students in the regular public school and classrooms Auromidis, Buylis& Burden, (2020); Hammmond& Ingalls, (2023) stan back and the attitude of both regular teachers and special educators for in Douglass & Hattie (2026), Giangreco, Dannies, Coloningger, Edelman &schatima, Leyser&TappenDrog (2020) have been documented. However in the context of Nigeria, much of the debate regarding inclusive education has remained theoretical and speculative yet we know the teacher attitude is one of the most important variables in determining the success of innovative programs in special education Bizer et al; (2022).
	According to Eisen (2021) “Attitude are derived from individuals evaluative beliefs summed together”. The UNESCO suggested that attitude factors could in fact affect and influence integration of special needs children in general classroom UNESCO (2018). Van ReuseniShoho and Barker (2020) noted that attitude can be viewed as individual’s behaviours action and efficacy. According to self-report teaching/learning could be more effective and efficient and if it is assisted by different important teaching/learning materials, consequently, the attitude and belief that those involved in education hold towards inclusion and the academic capacity of special needs children may influence school learning situation and the available educational opportunities  for all students. Teachers with positive in promoting inclusion because such positive attitude will likely translate into instructional approaches that will better meet the needs of diverse classroom situation. Therefore, the aim of this research is to investigate practicing special educator’s attitude and concern regarding inclusionary practices in Nigeria.












CHAPTER THREE
RESEARCH METHOD
The main aim of this researches to find out English Language Teachers’ Perception to Inclusive Education in the Universal Basic Education in Kwara State. This chapter therefore deals with methods and procedure for gathering data that would consequently be analyzed in the subsequent chapter. This chapter will specifically address the following issue:
· Research Design 
· Population of the study
· Sample and sampling techniques 
· [bookmark: _GoBack]Research instrument 
· Validity of the instrument
· Reliability of the instrument
· Procedure for data collection
· Data analysis techniques 
Research Design 
Descriptive survey was used for this research; the necessary information was got from the respondent comprising teachers and students. Questionnaires were distributed to some while through the interpretation of some questionnaires to them and some even site examples for what they have experience before the questionnaire was designed in such a way that is relevant and comprehensive facts are drawn out from the subject.
Population of the Study
The study will cover all teachers in basic universal schools in the Ilorin west, kwara state.
Sample and sampling techniques 
The sample technique that was used was purposive sampling in which in sixty respondents were chosen, sixty questionnaires were distributed to five schools comprising of 60 teachers.
The following are the five school randomly selected from the study area in kwara state.
1. Government Day Secondary School, Karumo, Ilorin.
2. Government day secondary school,Kulende, Ilorin.
3. Government day secondary school, Amule, Ilorin.
4. Okelele secondary school, Okelele, Ilorin.
5. Government day secondary school, Oja-gboro, Ilorin.
Research instrument
The tool used to collect information was questionnaire. The questionnaire was made up of two main sections i.e A and B. section A provides information while section B consist the problem study.        
SA- strongly agree 
A- AGREE
SD- Strongly disagree
D- Disagree
The relevant questions to the investigation were however structured under teachers’ attitude towards inclusive classroom and teachers communication skills toward the disability of children.
Validity of the Instrument
After the preparation of the questionnaire by the researcher, the draft sample was show to the project supervisor for necessary correction and comment. When the instrument has been validated, the researcher drafted it, type the final and administered it.
Reliability of the Instrument
  The reliability of the instrument was based on the fact the researcher administered the instrument twice in two weeks interval.
Procedure for Data Collection
The questionnaire will be administered to the pupils individually in the classroom. Individual pupil will deal with the questionnaires to him or herself. There will be an instructions written unclear “section A” and the researcher will tell the pupils to read the background information and to tick SA, A, D, SD In “section B”.
Data analysis
A non-paramedic technique of statistical treatment is employed as measurement. This constituting an ordinary scale in the analysis, the percentage was used also the significance of different between the responses of the various categories of English teacher perception on inclusive education in the universal basic education was determined.      














CHAPTER FOUR
DATA ANALYSIS AND RESULTS
This chapter deals with data analysis and presentation of results.
 Demographic characteristics of the respondents
Table 1: Gender of the respondents
	Gender                                   
	Frequency                                   
	Percentage 

	Male                                            
	20                                             
	25

	Female                                         
	40                                            
	75

	Total                                             
	60                                              
	100


Source (field survey, 2025)
      Table 1 above shows that majority of the respondents are females. This can be supported by the fact that out of 60 respondents sampled for this study, 20 is male while 40 are females
    Table 2 : location of the respondents 
	Location
	|Frequency
	Percentage

	Urban 
	40
	75

	Rural
	20
	25

	Total
	60
	100


Source (field survey, 2025)
         Table 2 above shows that the majority of the respondents are from urban area. This can be supported by the fact that out of 60 respondents sampled for this study,40 is from urban while 20 are from rural.    
Table : Qualification of teachers 
	Qualification 
	Frequency 
	Percentage

	NCE
	40
	60

	B.A(Ed)
	10
	20

	B.A
	7
	14

	M.A
	1
	2

	M.A(E.d)
	2
	4

	Total
	60
	100


Source field survey, (2025)
       Table 3 above shows that majority of the teachers are NCE holders. This can be supported by the fact that out of 60 working class people sampled for this study,40 of them are holders of NCE, 10 are B.A(Ed) holders, 7 are B.A holders, 1 is M.A holders while 2 are M.A(Ed) holders. This implies that they are acknowledgeable of perception of inclusive education in the Universal Basic Education.





Table 4: class of respondents (pupils)
	Class
	Frequency
	Percentage

	Basic 7
	13
	33

	Basic 8
	13
	33

	Basic 9
	24
	34

	Total
	50
	100


  Source (field survey (2025)
     Table 4 above shows that the pupils are equally represented in the sample.This can be supported by the fact that out of 50 pupils, each class is made up of 13 (32.85%) except basic 9 that has 24 (34.28%)
     Table 5 : Years of experience 
	Year of experience 
	Frequency 
	Percentage

	1-5
	23
	36

	5 above 
	37
	64

	Total
	60
	100


Source(field survey, 2025)
 Table above shows that majority of the teacher are experienced.This can be supported by the fact that out of 60 teachers sampled for this study, 23 have 1-5 years experience while 37 have 5 years above. This implies that the teachers are experienced.
Answering of research questions
Research Question 1 : Does English language teacher have positive attitude towards inclusive education?
Table 6: Teacher Attitude towards inclusive education 
	S/N
	Statement
	SA
	A
	D
	SD
	Frequency

	1
	Availability of adequate support make some teachers willing to accept children with special needs within the mainstream classroom
	54

45

	39

32.5
	11

9.11
	16

13.3
	77.5

22.5

	2
	Inclusion of children with special education may be detrimental to the education of the rest of the class
	15

12.5
	25

20.8
	53

44.17
	27

27.5
	33.78

66.22


	3
	teachers are concerned about short attention spans, limited speech, language and communication skills during teaching and learning situation  
	25

20.84
	55

45.83

	40

33.34
	0

0
	66.22 

33.78

	4
	Teachers feel insufficiently trained and expressing difficulty in monitoring other students when attending to students with special education needs 
	20 

16.67
	35 

29.67
	16 

13.34
	20 

16.67
	61 

39


Source (field survey, 2025)
Table 6 Above Indicated That Availability Of Adequate Support Make Some Teachers To Accept Children With Special Needs Within The Mainstream Classroom This can Be Supported By The Rating Of The Above Table Where 77.5% Respondents Agreed The Availability Of Adequate Support Makes Some Teachers Willing To Accept  children with special needs within the mainstream classroom, while 21.51 respondent disagree, more so, the tables indicated that inclusionof children with special education may be detrimental to the education of the rest of the class,  33.78% respondents agreed while 66.22% disagreed, teachers are concerned about communication skills during teachers and learning situations. This can be supported by the rating of the above where 66.22% agreed and while 33.75% disagreed% that teachers are concerned about short attention, spans, limited speech, languages and communication skills during teaching and learning situations. Furthermore, the table also indicated that teachers feel insufficiently trained and expressing difficulty in monitoring other students with special education needs 61% respondents agree and while 39% disagreed that teacher feel insufficiently trained and expressing difficulty in monitoring other students with special education needs.
RESEACH QUESTION 2: does the qualifications of education of English language determine the perceptions of inclusive education in the universal basic education.
Table 7: response on qualification of English language teachers and their perception.
	S/N
	STATEMENT
	SA
	A
	SD
	D
	FREQUENCY

	1
	Teachers who do not attend education institutions to be trained professionally are not aware of inclusive education 
	26

21.6
	35

29.67
	44

36.66
	15

12.5
	70.1

29.99

	2
	Teachers who are not qualified lack the ability to teach the whole class effectively 
	24

20

	42

35
	15

12.5
	39

35.5
	61

39

	3
	Teachers attitude towards the adoption teaching approaches in teaching procedure justify the awareness of inclusive education I the universal basic education
	 20          


16.67
	25 


20.85
	45 


37.5
	30 


25
	62.5 


37.5


 Source (field survey, 2025)
Table 7 above shows that teachers who did not attend educational institution to be trained professionally are not aware of inclusive education. This can be supported by the rating of the table 70.1% of respondents agreed that teachers who did not attend education institution to be trained professionally are not aware of inclusive education while 29.99% disagree. More so, teacher who are not qualified lack the ability to teach the whole class effectively this can be supported by the rating of the table. 61% agreed that teacher who is not qualified lack the ability to teach the whole class effectively while 39% disagreed. Also, the table also indicate that teacher’s attitude towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in the universal basic education. This can be supported that 62.52% respondent agreed and 37.5%disagreed that teacher attitudes towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in the universal basic education.  
Research Question 3: is there any different between male and female English language teachers perception of inclusive education.
Table 8: Response of difference between male and female English language teacher`s perception
	S\N
	Statement
	SA
	A
	D	D
	SD
	Frequency

	1
	Female teachers are aware of inclusive education in the universal basic education
	19

15.84
	70

58.34
	17

14.17
	13

10.84
	19.5

20.5

	2
	Male teacher find inclusive education in the universal basic education demanding, which is best fit for female teacher
	28
	50
	25
	17
	64.5

	3
	Pupils lack of special competence or level of disengagement is no respecter of English language teachers gender
	19

15.54%
	70

58.34%
	17

11.17%
	13

10.84%
	76.5

23.5T%


Source ( field survey, 2025)
   Table above indicated those female teachers are aware of inclusive education in the universal basic education. This can be supported by the rating of the 79.5% of the respondents agreed that female teachers are aware of inclusive education in the universal basic education. Also indicated that male teacher find inclusive education in the universal basic education demanding which is best fit by female teachers. This can be supported by rating the above 64.5% agreed while 35.5%disagreed that male teacher find inclusive education in the universal basic education demanding which is the best handle by female teacher. Furthermore, it also shows that pupils lack of competence or level of disinterment is no respecter of teachers gender. This can be supported by the rating of the table 76.5% of the respondents agreed that pupils lack of special of competence or level of disinterment is no respecter of teachers gender while 23.5% of the respondents disagree.
Research Question 4: Does the perception of teachers of English  language in rural area differ on inclusive education from their counterparts in urban area.
Table 9: Response on perception of teacher of English language in rural area and urban area.
	S\N
	Statement
	SA
	A
	D
	SD
	Frequency

	1
	Pupils with disabilities are more prevalent in rural area than in urban area, highlighting the need for increasing awareness of inclusive education in rural basic education settings can pared to urban area
	25



20.84
	62



51.67
	15



12.5
	17



14.1
	70.5



29.5

	2
	The lack of man power and teaching resources hinder the implementation of inclusive education in universal basic education in urban areas
	54


45
	39


37.5
	14


9.4
	16


13.3
	23.33


76.66

	3
	The lack of infrastructure in rural areas highlights the need for school administrators, teachers, parents, guardians and pupils to be aware of inclusive education in universal basic education
	25



20.04
	65



12.5
	42



35
	25



20.84
	75



25


Source (Field survey,2025) 
Table 9 Shows that pupils with disabilities are more in the rural area then pupils in the urban making aware the need for increased awareness of inclusive education in rural basic education settings compared to urban area. This can be supported that 70.5% respondents agreed on statement while 29.5% disagreed that pupils with disabilities are more in the rural area than pupils in the urban making aware of inclusive education urban basic education in rural areas compared to urban areas. Also, the lack of man power and teaching resources hinder the implementation of inclusive education in universal basic education in urban areas. This can be supported by the rating of the table above 23.33% of respondents agreed that the lack of man power and teaching resources hinder the implementation of inclusive education in urban areas and 76.66% disagreed. Furthermore, it also shows that the lack of infrastructure in rural areas highlights the need for school, administrators, teachers, parents, guardians and pupils to be aware of inclusive education in universal basic education than in urban. This can be supported  by the rating of the table above 75% of respondents agreed that the lack of infrastructure in rural areas highlights the need for school administrators, teachers, parents, guardians and pupils to be aware of inclusive education than in urban areas, while 25% disagreed.
Research Question 5: Is there any difference between the perception of the experienced and less experience English Language teachers of the inclusive education in the universal basic education?

	S\N
	Statement
	SA
	A
	D
	SD
	Frequency

	1
	Staff attitude  towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in universal basic education 
	20



16.67
	25



20.85
	45



37.5
	30



25
	62.5



37.5

	2
	Teachers who experienced allow for society which can accommodate all pupils irrespective of their challenges 
	15


12.5
	64


53.34
	25


20.84
	16


13.34
	65.5


34.5

	3
	Inexperience of  English Language teachers frustrate inclusive education in universal basic education 
	40

33.34
	11

9.17
	45

37
	42

20
	57.5

42.50


Source  (field survey, 2025)  
     Table 10 above indicated that staff attitude towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in the universal basic education. This can be supported that 62.5% Respondents agreed and 37.5% disagreed  that staff attitude towards adoption of teaching approaches in teaching procedure justify  awareness of inclusive education in the universal basic education. Also, teaches who are not experience allow for society which accommodated all pupils irrespective of their challenges. This can be supported by the rating of 65.5% respondents agreed and 34.5% disagreed that teacher who are experience allowed for society which accommodated all pupils irrespective of their challenges. Moreover, inexperience of  English language teachers frustrate inclusive education in the universal basic education. This can be supported by the rating of the table 57.5% respondents agreed that in experience of English Language teachers frustrate inclusive education in the universal basic education,while 42.50% disagreed.
Discussion 
        It is important to note that discussion of English Language teachers perception of inclusive education in the universal basic education in Kwara state is done under  the guiding research questions. Research question one: does the English Language teacher have positive attitude towards inclusive education. Result shows that availability to adequate support makes some teacher willing to accept children with special needs within the mainstream classroom. Inclusion of children with special education may not be detrimental to the education of the class, teachers are concerned about short attention spans, unlimited speech language and communication skills during teaching aend learning situations, teachers feel insufficiently trained and expressing difficulty in mentoring other students when attending to students with special education needs. This is in agreement with Deboer (2012) that most teachers feel they are very knowledgeable, competent about how to educate learners because positive attitude towards inclusive education is important for creating an inclusive classroom that works.
         The findings on research question two: does the qualification of English Language teachers determine their perception of inclusive education in the universal basic education? Result shows that teachers who did not attend education institution to be trained professionally before can be aware of inclusive education, teachers who are not qualified lack the ability to teach the whole class effect and also teachers attitude towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in the universal basic education. This in agreement with Abdullahi  (2012) that teaching can be done effectively and meaningful learning cannot also take place without equipping teacher with adequate training and skills.
           The findings on Research question three: is there any difference between  male and female English Language teachers perception of inclusive education. Result shows that female teacher s are aware of inclusive education in the universal basic education, male teacher find inclusive education in the universal basic education demanding, which is the best handle by female teacher, pupils lack of special competence or level of disengagement is no respecter of English language teachers gender. This is in arrangement with chukwuka (2014), the challenges involved  in inclusive education for it`s aims and objectives to be established in the universal basic education demand teachers to be of the same mental and emotional level with the learners.
           The findings on research question four: does the perception of teachers of English language in rural area differ on  inclusive education from counter parts in urban area? Result shows that pupils with  disabilities are more prevalent in rural area than in urban areas, highlighting the need for increased awareness of inclusive education in rural basic education settings  compared to urban areas, the lack of man power and teaching resources hinder the implementation of inclusive education in urban areas, the lack of infrastructure in rural areas highlights the need for school administrators, teachers, parents, guardians and pupils to be aware of inclusive education in universal basic education. This is in agreement with rein (2015), lack of education facilities like classroom, chairs and tables, instructional materials among others, depreciate effect of education in rural areas. 
      The findings on research question five: is there any different between the perception o0f the experienced and less experience English language teachers of the inclusive education in the universal basic education? Result shows that staff attitudes towards adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in universal basic education, teachers who are experienced allow for society which can accommodate all pupils irrespective of their challenges, and also, inexperience of English language teachers frustrate inclusive education in universal basic education. This is in agreement with Okafor (2015).When experience is lacked, teaching job performance does not commensurate it input. 

















CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
Summary
       The study was conducted to investigate English Language teacher perception of inclusive education the universal Basic Education in kwara State information collected by means of questionnaire from Sixty respondents in universal Basic School in Kwara State The objective of the study were to investigate the attitude of English Language teachers on inclusive education in the universal Basic Education establish the difference between Male and Female English teachers perception on inclusive education in the universal Basic Education ,ascertain the difference between English Language teachers perception on inclusive area and also Find out if there is any difference between the perception of the experienced and less experienced English Language teachers on inclusive education in the universal basic education in Kwara State.
     Literature reviewed highlighted the concepts of inclusive education. Universal Basic education antecedent of UBE, meaning and objective of universal Basic Education Teacher`s  attitude and perception benefit of  inclusive education and empirical studies descriptive survey design was used in carrying out the study – the sample size for the study was sixty respondents and only selected from Basic School in Kwara state. The data collected were analyzed using the perception.
Conclusion
          The study established that English Language teachers have positive attitude towards inclusive education in the universal Basic Education. Female teachers are aware of the demand and equipped For the actualization of inclusive education in the universal Basic Education .It is also established that rural area is equal to the demand of inclusive education For efficiency because of the availability of education facilities available .It is established that less experienced are not aware of significant of inclusive education and those aware can equate inclusive education in the universal Basic Education needs.
Recommendations
       Based on the analysis of the study, the researcher makes the following recommendation.
1.   The government should increase funds to special needs education to necessitate purchase of learning resources, development of infrastructure, train and recruit adequate teachers.
2. There is need for explicit policy on the concept of inclusive education. As it is per now the policy only talks about integration which is different from inclusion 
3. There is need for collaboration and partnership between different departments and stakeholders in order to ensure the smooth learning of inclusive Education.
4. There is need to review curriculum to cater for the needs of all learners in an inclusive set up.
Suggestions for further Studies
The researcher gave the following suggestions:
· Government should increase funds to special needs education to necessitate purchase of learning resources, development of infrastructure, train and recruit adequate teachers.
· School counsellor should organize a meaningful career programs that will help to educate the special needs students on the concept of career choice. 
Future researchers should work on Students’ attitude towards inclusive education in the universal basic education in Kwara State
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APPENDIX
QUESTIONNAIRE
Dear Respondent,
	I am a student of English/Social Studies Department of English Kwara State College of Education, Ilorin currently carrying out a research work on English Language Teachers’ Perception of Inclusive Education in the Universal Basic Education in Kwara State.  It is in partial fulfilment of the requirements for the award of NCE Certificate in English.
	I will be glad if you would assist in filling the attached questionnaire to enable me carry out this research work successfully.
	I promise to treat your responses with utmost confidentiality and use them for academic purposes only.
Yours Sincerely,
SaheedAminat
22/0511
SECTION A: Personal Data
	The information required in the section will enable this researcher to determine the characteristics and position of the respondents. Do no write your name, please.
Please put a tick (    ) on the appropriate boxes
Gender:	Male (    )   Female (    )
School: ___________________________________________________________
Location: Urban (   ) Rural (   )
Qualification:  NCE (   ) B.A(Ed)   b. A (   ) M.  A (   )  M.Ed (    )
	Years of experience:  1-5 years (  )   5 years above (   )
SECTION B
Instruction: kindly indicate your choice for each statement
From the list of options provided
SA = 		Strongly Agree	1
A	=	Agree			2
D	=	Disagree		3
SD	=	Strongly Disagree	4
Research Questions
	
	Do the English Language teachers have positive attitude towards inclusive education
	SA
	A
	D
	SD

	1.
	Availability of adequate support make some teachers willing to accept children with special needs within the mainstream classroom.
	
	
	
	

	2.
	Inclusion of children with special education may be detrimental to the education of the rest of the class.
	
	
	
	

	3.
	Teachers are concerned about short attention such as, limited speech, language and communication skills during teaching and learning situations
	
	
	
	

	4.
	Teachers feel insufficiently trained and expressing difficulty in monitoring other students when attending to students with special education needs.
	
	
	
	

	5.
	Teachers who did not attend Education institution to be trained professionally are not aware of inclusive education.
	
	
	
	

	6.
	Teachers who are not qualified lack the ability to teach the whole class effectively.
	
	
	
	


	
	Teachers attitude towards adaption of teaching approaches in teaching procedures justify the awareness of  inclusive education in the universal basic education 
	
	
	
	

	7.
	There are differences between male and female English language teachers in perception inclusive education in the universal basic education.
	
	
	
	

	8.
	Female teachers are aware of inclusive education in the universal basic education.  
	
	
	
	

	9.
	Male teachers find inclusive education in the universal basic education demanding, which is best fit for female teachers.
	
	
	
	

	10.
	Pupils’ lack of special competence or level of disengagement is no respecter of English language teachers’ gender. 
	
	
	
	

	
	Does the perception of teachers of English language in rural areas differ on inclusive education from the counterparts in urban area?
	
	
	
	

	11.
	Pupils with disability are more prevalent in rural areas than in urban areas, highlighting the need for increased awareness of inclusive education settings compared to urban     
	
	
	
	

	12.
	Lack of manpower and teaching resources hinders the implementation of inclusive education in the universal basic education (UBE) program in urban areas. 
	
	
	
	

	13.
	Lack of infrastructure in rural areas highlight the need for school administrator, teachers, parents, guardians and pupils to be aware of inclusive education in the universal basic education (UBE) programs  
	
	
	
	

	14.
	There is no any difference between the perception of the experienced and less experienced English language teachers of the inclusive education in the universal basic education in kwara State.
	
	
	
	

	15
	Staff attitude towards the adoption of teaching approaches in teaching procedure justify the awareness of inclusive education in the universal basic education.
	
	
	
	

	16.
	Teachers who are experienced allow for society which can accommodate all pupils irrespective of their challenges
	
	
	
	

	17. 
	Inexperience of English language teachers frustrate inclusive education in universal basic education.
	
	
	
	

	18.
	Teachers face challenges in implementing inclusive education including insufficient resources and large class size.
	
	
	
	

	19.
	Teachers express willingness to implement inclusive education if provided with adequate support training and resources.
	
	
	
	

	20.
	Teachers’ years of experience influence their perception of inclusive education’s effectiveness in promoting equality and learning opportunities for all students.
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