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ABSTRACT 

The study is designed to examine the effect of social factor on effective teaching and learning of mathematics on senior secondary school in Ilorin West LGA Kwara State The study population was senior secondary school mathematics teachers in secondary schools in Ilorin metropolis. Sample of economics teachers were selected across secondary school in the study area. A questionnaire was used for data collection and was validated by experts. The reliability of the instrument at 0.85 reliability index. Data collected were analyzed using frequency counts mean responses and chi-square (X2) at 0.05 level of significance. Findings revealed that peer group influence has significant influence on effective teaching and learning of economics in secondary schools. Also, there was a significant influence of teachers qualification experience and gender on effective teaching and learning of economics cal X2=, df=, p˂0.05. Based on the findings it was recommended among other that training and re-training programme should be organized for economics teachers to improve on their teaching methodology and instructional packages. Economics teachers should live up to their responsibilities to ensure students good performance in economics. Also, efforts should be geared to improve on the use of teaching aid and instructional materials in schools in the local government area as well as in Nigeria Schools as a whole.
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CHAPTER ONE
INTRODUCTION
Background to the Study 
Education is an important aspect of economic development when citizens of a country are educated, that is a key to social, economic and political stability. According to Eyibe (2021) education is a cultural process. Onebunne, (2020) has it that, “Education the world over has been adjudged an instrument for societal development and advancement of human knowledge for harmonious relationship and interactions with his environment”. It is a cultural process and a developmental process. It is a cultural process because children and adults who are exposed to education are involved in a process of cultural transmission and cultural change in the school. Secondly, it is a behavioural process because school children and adults who are benefiting from education are involved in a process of change in behaviour to do well. It is a developmental process because of growth from a lower level to a higher level of educational attainment. It is therefore the means by which the individual is developed so that he will be able to live effectively and efficiently in the present society and contribute to its advancement and upliftment (Salami, 2021). 
According to Makau (2022) on improving teacher effectiveness in the schools of Nigeria, education has been perceived as a major weapon to liberate human kind in two senses: first, to socialize human beings to a level of making him/her work with others and second, to free himself/ herself from foreign bondage. According to the World Bank Development Report of 2021, "A household improves rapidly as people escape poverty and low education." This report further states that a nation's income and stability to acquire and apply new scientific knowledge depend on the level of schooling of its population. Schultz and Denision,(2022) show that education contributes directly to the growth and national income by improving skills and productive abilities of labour force. Psacharopoulos and Woodhall (2021) concur with this view and argue that investment in human capital contributes to economic development. Emphasizing the importance of education to the individual Shanker (2021), as quoted by Huta, (2022) says: rich people know how they can pass on money to their children, they can pass on land, title deed but there is one great gift that workers can give their children and that is education. That is the best basis for hope that the children will live better lives, be able to move to a job, to a position within their societies that is different and better than the one they enjoy.”
Effective teaching and learning is affected by a number of factors including admission points, social economic status and school background. Geiser and Santelices (2021), Acato (2021), and Swart (2021) all argue that admission points which are a reflection of the previous performance influence future learning ability of students. Considine and Zappala (2022) argue that families where the parents are advantaged socially, educationally and economically foster a high level of achievement in their children. Socio-cultural approaches to the process of learning are increasingly being applied by educationalists. Socio-cultural theorists argue that individuals cannot be considered in isolation from their social and historical context and therefore it is necessary to look at the society and the developments occurring at a given time. 
Two principal agencies, the family and the school powerfully shape children’s learning experiences.  The influence of these two agencies is constrained by the wider social and cultural systems into which they are embedded.  There is great diversity in cultural backgrounds, social conditions, family arrangements and school organization.  These two factors have been going through constant modifications. The relationship between family socio-economic status and the learning outcomes of students is well established in sociological research. While there is disagreement over how best to measure social factors, most studies indicate that students from low social status families do not perform as well as they potentially could at school compared to students from socially high background (Graetz, 2021). 
Most studies, however, compare students from across all social backgrounds to reach the conclusion that low social status adversely affects a range of teaching and learning outcomes. Research has shown the importance of the type of school a student attends in influencing educational outcomes. While research in the Nigeria has found that social variables continue to influence teaching and learning even after controlling for different school types, the school context tends to affect the strength of the relationship between social factors and effective teaching and learning (Portes and MacLeod, 2021). Similarly, research in Britain shows that schools have an independent effect on student attainment (Sparkes, 2021). While there is less data available on this issue in Nigeria, several studies using the Longitudinal Surveys of Britain Youth have found that students attending private non-Catholic schools were significantly more likely to stay on at school than those attending state schools (Long, 2021; Marks et al., 2022). 
Students from independent private schools are also more likely to achieve higher end of school scores (Buckingham, 2022). While school-related factors are important, there is again an indirect link to social factors, as private schools are more likely to have a greater number of students from high socially high families, select students with stronger academic abilities and have greater financial resources. The school effect is also likely to operate through variation in the quality and attitudes of teachers (Sparkes, 2021). Teachers at disadvantaged schools, for instance, often hold low expectations of their students, which compound the low expectations students and their parents may also hold (Ruge, 2022).
Instructional resources are an integral part of learning. Adequacy of instructional resources offers opportunities to the teachers to make learning more effective, lack of instructional resource imposes restriction, which may mean that the learners cannot be taught by methods that would otherwise be most suitable. Mereku, (2022) investigated the extent to which a particular activity based teaching method is employed in teacher’s classroom practice and how effectively the method has improved performance. Teacher qualities as measured by their education, knowledge, experience and certification have been linked to higher student achievement in terminal examinations (Scheerens, 2022). In addition, Hice, (2021) on studies in different subject fields that compare teachers with and without preparations found higher ratings result evidence and greater student learning gains for teachers who have formal preparation for teaching.
Teacher education, ability, training and experiences are associated with student achievements in final examinations (Raju, 2023). A study of high school students' examinations performance in various academic disciplines in, found that fully certified teachers have statistically significant positive impact on students test scores relative to teachers who are not certified in their respective subject areas, as teachers who hold a degree in these subjects (Green ward, Hedges and Laine, 2021). Studies conducted in Nigeria on examination performance suggest that student achievement is higher when teachers have a minor or major university degree in the field they teach (Wenglisky, 2020). Beginning teachers are rarely totally prepared to meet core classroom requirements, including classroom management. Yet, in the context of education reforms experience may not necessarily to translate into better teacher preparedness for certain classroom activities, unless experience teachers have had continued training to upgrade their skills and their knowledge in those areas. 
Teaching experience might be expected to make a difference in being prepared to manage classrooms because these areas of experience may be particularly problematic for beginning teachers.  Jepsen (2022). Teacher with few years of teaching experience are less likely than more experience teachers to report being very well prepared to maintain order and discipline in the classroom. The extent to which teachers feel prepared to implement the state curriculum also vary with newer teachers less likely than more experienced teachers to report being very well prepared for these classroom requirements. Newer teachers did not differ from more experienced teachers in addressing the needs of students with limited English proficiency or from diverse cultural background. 
However even schools with experience and long-serving teachers also low performance trends. Eshiwani, (2021) states that school quality of teachers is important in school success in terms of examination performances. The training of teachers has some impact on pupils' performance in examinations. Raju, (2023) revealed that most rural schools lack properly trained teachers and have to accept unqualified teachers who may not be aware of modern trends in teaching methods and curricula. Training equips the teachers with the skills of delivering contents to students more effectively than when teachers have no training. Thus, the higher the professional training, the more effective a teacher should be and the better the performance by students examinations. It is from this background that this present study seeks to investigate the effect of social factor on effective teaching and learning of mathematics on senior secondary school in Ilorin West LGA., Kwara State.
Statement of the Problem 
Formal education confronts students with many demands that are not a regular or frequent characteristic of their everyday experience outside the classroom. The practice of education confronts students with meaningful and necessary discontinuities in their intellectual, social and linguistic experiences. Hence, the need to examine the effects of social factors on effective teaching and learning in senior secondary schools. 
Programs in education produce qualified teachers of mathematics for Secondary Schools. However, the general performance in mathematics among Secondary School students has been poor for many years National Examination Council, (NECO, 2022). This has the amplifying effect that Nigeria may not achieve goal of industrialization as envisaged in the Vision 2030, for which mathematical knowledge is necessary. This has raised concern on quality of teachers and their inputs in the teaching and learning process.
Several factors have been reported responsible for this decline in students performance most of these factors as revealed from earlier studies include, teacher’s qualification and experience, available instructional materials and status of school facilities peer group influence and host of other factors residence in learners domain (Lawal, 2020; Salam, 2021; Yusuf 2021).
Teachers have been seen to have an important influence on students’ academic achievement and they also play a crucial role in education attainment because the teachers is ultimately responsible for transplanting policy into action and principles based on practice during interaction with the students. Both teaching and learning depend on teacher that makes him or her to perform his or her duty effectively to produce desired result.
In other words, the leader demographic which includes his/her qualification could be responsible for the observed poor performance of students in Mathematics and the widely acclaimed low member of students who successful choose a baffling carrier in Mathematics thus, the effect of social factor on effective teaching and learning of mathematics on senior secondary school in Ilorin West LGA., Kwara State.
Purpose of the Study 
The main purpose of this research is to explore the challenges of teaching and learning of Mathematics in Senior Secondary School in Ilorin West Local Government Area of Kwara State.   
Specifically, the study sought to; 
i.	examine the influence of teacher’s qualification on teaching and learning of Mathematics in senior secondary school. 
ii.	examine the influence of teacher’s teaching experience on teaching and learning Mathematics in senior secondary school.
iii.	examine the influence of instructional materials on teaching and learning of Mathematics in senior secondary school.
iv.	determine the influence of school facilities on teaching and learning of Mathematics in senior secondary school.
Research Questions
The following questions guided this study
1.	To what extent does teacher’s qualification influence teaching and learning of Mathematics in senior secondary school? 
2.	To what extent does teaching experience influence teaching and learning Mathematics in senior secondary school?
3.	To what extent does instructional materials influence teaching and learning of Mathematics in senior secondary school?
4.	To what extent does school facilities influence teaching and learning of Mathematics in senior secondary school?
Research Hypotheses
The following hypotheses guided this study;
HO1:	There is no significant relationship between teacher’s qualification and effective teaching and learning of Mathematics in senior secondary school. 
HO2:	There is no significant relationship between teaching experience and effective teaching and learning Mathematics in senior secondary school.
HO3:	There is no significant relationship between instructional materials and effective teaching and learning of Mathematics in senior secondary school.
HO4:	There is no significant relationship between school facilities and effective teaching and learning of Mathematics in senior secondary school.
Scope of the Study
The study will be conducted in twelve (12) Secondary Schools in Ilorin West LGA, Kwara State. The variables to be cover in this study include school facilities, instructional materials, teacher’s qualification and experience. The study will investigate the effect of social factor on effective teaching and learning of mathematics on senior secondary school in Ilorin West LGA., Kwara State. 
Significance of the Study
The study is highly significant in enabling parents, educationist and educational stakeholders in measuring the effect of school variable in relationship student academic performance. The findings of this study will help determine the relationship between school variables and student academic performance and also this study will be of benefit to educationist who are interested in knowing how non classroom factors/variables affect student academic performance.
This study is also germane to parents who are interested in the educational performance of their student most especially in Mathematics and parents who are tending to mold their children to become an accountant in the future as this study tends to access the effect of school variable and student academic performance.
Also, this study will be of immense contribution to professional Mathematics bodies who programed of catching the best accountant young in their fields as this study will explain the relationship between the variables and such student performance in the field of Mathematics and as such enable them to make proper plan of hunting the best student in Mathematics and also understand the cause-effect of school variable and student academic performance. Finally, the findings of this research would be find useful to researchers who which to conduct similar or related research work. 
Operational Definition of Terms
Mathematics skills: These are the potential needed in solving mathematics problems.
Mathematics: this refers to skills with numbers and arithmetic.
Performance: Is the ability to combine skillfully the right behaviour towards the achievement of organizational goals and objectives. 
Instructional Materials: These are learning facilities used by teachers in Mathematics instruction to achieve the desired instructional goals and objectives
Teachers: They are personnel who handle teaching of Mathematics at senior secondary school level.  
Teachers Qualification: This refers to the academic competences and certification completed by teacher in secondary school that qualifies him for teaching.
Teacher Experience: This refers to extents of job engagement that accrued to teachers services.
Methods of Teaching: This refers to the instructional strategies used by economic teachers.


CHAPTER TWO
REVIEW OF RELATED LITERATURE
This chapter discusses the contribution of several scholars on the subject matters of the study under the following sub-headings:
Conceptual Framework
Theoretical Framework 
Concept of Mathematics and Students Performance in SSCE Mathematics  
Factor Affecting Teaching and Learning of Mathematics
Influence of Teachers’ Variables on Students’ Academic Performance
Teacher Qualification and Effective Teaching and Learning of Mathematics
Teachers’ Experience and Effective Teaching and Learning of Mathematics
School Related Factors in Students Academic Performance 
Instructional Materials and Effective Teaching and Learning of Mathematics 
Summary of Related Literature Reviewed 

Conceptual Framework 
The term "social" is used to refer to cultural, economic, and psychosocial factors that impact our lives also social factors include variables arising from culture, environment, community, family, organization, society, government, the state, media, technology, religion, ideology, discourse, language, communication, and influence an individual's perception and behavior. Sociology is concerned with researching, identifying, and critically examining social factors and their impact on individuals and communities, providing a clearer understanding of the issue in relation to teaching and learning (Braveman, 2021). 
Social factors encompass circumstances, characteristics, and aspects of humanity that influence and affect the way we live and behave (Marmot, 2021), ranging from mild to extreme impacts on life. Examples may include socioeconomic status, religion, race, number of children, and political affiliation. For instance, a person's family income level can affect whether they receive quality education and the type of school they attend, which in turn determines the type of qualifications they earn and the jobs they get. Sociological factors are causes of human behavior, including both positive and negative outcomes. Therefore, sociological factors may well include any of the above but are explored using appropriate theories, concepts, models, methodologies, and methods.

Theoretical Framework 
The social learning theory by Albert Bandura and Walter, (2022), served as the guiding framework for this study. This theory proposes that new behaviors can be acquired through observation and imitation of others. Learning is a cognitive process that takes place in a social context and can occur purely through observation or direct instruction, even in the absence of motor reproduction or direct reinforcement. The process of vicarious reinforcement, where a particular behavior is rewarded regularly, leads to its persistence, while constant punishment leads to its desistance.
Bandura and Walters (2022) developed the social learning theory to account for the weaknesses of learning approaches that do not consider social variables, particularly in the acquisition of novel responses in interpersonal contexts. The key tenets of the social learning theory are that learning is a cognitive process that takes place in a social context, and it can occur by observing a behavior and its consequences. Learning involves the extraction of information from observations and decision-making about behavior, and it can occur without observable changes. Reinforcement plays a role in learning, but it is not entirely responsible, as cognition, environment, and behavior mutually influence each other. 
The social learning theory draws heavily on the concept of modeling, which occurs through live models, verbal instructions, and symbolic means in the media. The information gleaned from observation is influenced by the type of model, attention, retention, reproduction, and motivation, all of which are impacted by observer and event characteristics. The theory of cultural intelligence, which posits that humans possess specific behaviors and skills that enable them to exchange cultural information, is aligned with social learning theory. Social learning theories emphasize that social factors, such as family education, socioeconomic status, and peer groups, play a significant role in the teaching-learning process. Maximizing learning, therefore, requires addressing these social issues (Akins, 2021).

Concept of Mathematics and Effective Teaching and Learning of Mathematics  
Mathematics is the Mathematics of number and space and the language of science and technology. It is an essential requirement by every field of intellectual endeavour and human development to cope with the challenges of life. It is also described as the queen and servant of all school subjects, since it cuts across the school curricula (Fajemidagba, 2021; and Akpan, 2022). Mathematics as a school subject affects all aspects of human life at different degrees. For instance, mathematics is relevant in Mathematics, political, geographical, scientific and technological aspects of man because it centered on the use of numbers which is an integral component of every aspect of knowledge. Other areas where the use of numbers is predominant include: statistics, accounts, arithmetic, engineering, and so on. For example the earliest civilization of mankind came through mathematical manipulations through the use of numbers. 
Mathematics is seen as the language used to describe the problems arising in most branches of science and technology. It is a subject that is related to other school subjects in areas like number and numeration, variation, graphs, fractions, logarithms and indices, algebraic processes, solution of equation and also in area and volume. 
Inspite of its importance, the performance of students in the subject has been a great concern to the society. Awokoya (2021) revealed in their different research studies that everyone lives in a world where Mathematics and technology have become an integral part of the world culture, therefore for any nation to be relevant; it must not overlook the importance of mathematics in her educational system. Adebule (2021) submitted that there is a consensus of opinion about the fallen standard of education in Nigeria. He further stated that parents and government are in total agreement that their huge investment on education is not yielding the desired dividend. Teachers also complain of students’ low performance at both internal and external examinations (Ashiaka, 2020).
Aremu and Sokan (2022) submitted that the search for the causes of poor academic achievement in Mathematics is unending. Some of the factors identified by them are: motivational orientation, self-esteem/self-efficacy, emotional problems, study habits, teacher consultation and poor interpersonal relationships among students. The National Mathematical Centre, Abuja (NMC, 2012), in an attempt to revamp Mathematics teaching and learning at Secondary Schools, has successfully researched into the causes and remedies for the abysmal failure in WAEC, SSCE and JAMB Mathematics examinations. It has discovered that poor performance in the promotion/public examinations in Mathematics has more to do with the teachers’ method of teaching than the content of curricular of the school Mathematics (NMC, 2012). It was this empirical background that necessitated and spurred the Center’s Mathematics Improvement Programme (MIP) project to create a new teaching methodology to enhance students’ performance in Mathematics. Bolaji (2021) in a study on the influence of students’ attitude towards Mathematics found that the teachers’ method of teaching and his personality greatly accounted for the students’ positive attitude towards Mathematics.
The importance of location to a successful academic achievement cannot be overemphasized; where the school is located determines to a very large extent the patronage such a school will enjoy. Similarly, the entire unattractive physical structure of the school building could de-motivate learners to achieve academically. This is what Isangedighi (2021) refers to as learner’s environment mismatch. According to him, this promotes poor academic performance. The means or strategies employed by teachers in an attempt to impact knowledge to the learners are referred to as methodology which is another factor that could influence the students’ academic performance. 
Sometimes when a teacher teaches and at the end of the lesson, evaluation is carried out and it is discovered that students are unable to carry out the behavioural or instructional objectives, what the teacher needs to do is to examine his teaching methods rather than looking at students as the cause.
Most untrained teachers point accusing fingers on students rather than on themselves when the students are unable to carry out the expected behaviour at the end of the lesson or in examinations. Therefore, teachers planning should include:
I. 	Choice of appropriate teaching material
II. 	Choice of appropriate teaching method
III. 	Intensive research on the topic to be taught
IV. 	Determination of the objectives for the lesson generally, peer group means a group of equals.
However, the peer group’s norms/standards in many cases may run foul to that of the community or society at large. Thus, when an adolescent fall into a bad group, the chances are high that his/her social behavior would change for bad rather than for good, which can influence his/her academic performance negatively.

Factor Affecting Teaching and Learning of Mathematics
According to Scrivner (2021), achievement is associated with students’ performance on specific tasks related to established academic indicators. A letter grade, number or percentage is normally used to represent the performance of students. Academic performance can be reported for individual student or group of students in form of classroom scores, school district results, state and national results (O’ Connor, 2022). Academic performance represents indications of learning and is influenced by a variety of factors including students’ variables, teachers’ variables, school location, society among others (Rivkin, Hanushek and Kain, 2021).
Some researchers such as Abuseji (2021) reported that students’ variables such as gender, study habit, have no direct or indirect effect on academic performance of secondary school students. On the other hand, Agbaje and Alake (2022) ascertained that students’ study habit influence the performance of secondary school students in Mathematics. Awodun, Oni and Aladejana (2022) in their study revealed that students’ attitude is a predictor of students’ academic performance in secondary school.  
Onah and Ugwu (2021) studied the factors predicting the academic performance of secondary school students in Mathematics in Ebonyi State, Nigeria and reported that teachers’ qualification as well as gender has effect on students’ performance. According to Adesoji and Olatunbosun (2022), factors affecting students’ academic performance in science include teachers’ experience, adequate laboratory , class size and school location. The findings of Agbaje and Awodun (2022) showed that there is a significant difference in achievement mean scores (WASSCE results) of students in rural and urban school located areas. This means that geographical location of school has influence on the academic performance of students.

Influence of Teachers’ Variables and Effective Teaching and Learning of Mathematics
The term teachers’ variable can be referred to as qualities that can be measured with tests or derived from the academic or professional records of teachers. It was indicated that teachers variable does not generally refer to the direct observation of their influence on students’ learning in terms of either students’ best performance or teaching behaviours (Kosge, Mise, Odera and Ayugi, 2023). Gbore and Daramola (2023) defined teachers’ variables as demographic information such as qualification, age, experience, gender and attitude of school teachers. These are variables that can be used during the recruitment of teachers in schools and colleges.
Ashton (2022) indicates that teachers’ variables could include qualities of teachers that are viewed as ‘personal’ such as mental ability, age, gender or as ‘experiential’ such as certification status, educational background, previous teaching experience and the like. Some teachers’ variables are combinations in unknown amounts of personal and experiential qualities, for example candidates’ performance on teacher-certification tests such as the national teachers’ examinations and state minded tests. Rice (2021) stated five broad categories of teachers’ attributes that appear to contribute to the quality of a teacher. These are experience, preparation programs and degrees, type of certification, coursework taken in preparation for the profession and teachers’ own test scores.
Teachers’ variables generally have effect on students’ learning in terms of their academic performances. If different teachers’ variables such as qualification, experience, attitude, etc are considered in hiring teachers, the performance of the students will be positively affected (Kosgei, Mise, Odera & Ayugi, 2023). 

Teacher Qualification and Effective Teaching and Learning of Mathematics
	The quality of education of a nation could be determined by the quality of the teachers. The most important factor in improving students’ achievement in mathematics is by employing seasoned qualified teachers in all schools (Abey and Adu 2022), Olorunwa (2021) found that, policy investment on quality of leader s related to improvement in students performance. Specifically, the measurement of teacher’s preparation and certification are correlates of students’ achievement in Mathematic and mathematics. It is further reported that, teachers characteristics such as certification status and degree in area of specialization are very significant and positivity correlated with students out comes in mathematics and science.
	Academically qualified teachers refers to those who have academic trauma as a result of enrolment into educational institution and obtained qualification such as HND, B.Sc.BA and MA, and so on, while professionally qualified teachers are those who got professional training that gave them professional knowledge skills, techniques aptitudes as afferent from the general education (Edu and Kalu 2022). They hold degrees WCE, B.Sc.Ed, BA.Ed, and M.Ed and so on. On the other hand there are studies that found no significant relationship between teacher qualification and students academic achievement. 
	Coonery (2021) opined that students do not understand mathematics when it is taught by an ineffective teacher. Kumi and Evess (2022) buttressed this thin a by saying that teacher quality is the most important among other critical factors like quality curricula finding, small class size and learning situation. George (2021) attributed poor achievement of students in economic to teacher qualification, inadequacy of materials as well as administrative factors. In view of this a teacher is someone who as be exposed to a good measure of training in a teaching subject area as well as in professional education such professionally qualified teachers may according to the federal ministry of education (2021) fall into a number of academic categories. 
Moka (2022) regarded the trained teacher as someone who underwent and completed his education in a formal teacher training institution or in a planned program of training and such teacher could contribute significantly to the access of his/her teaching-learning encounter. Turrugia (2022) per caused a professional teacher as one who possesses professional based knowledge in the theory and practice of education as well as find job satisfaction in the belief that he/she is making an important contribution to the social –cultural and economic development of his/her country. Such a teacher should equally be able to understand students’ abilities to exploit educational benefits of the social context within which he/she lives full intellectual and social potentials.
	Teachers’ qualification however was view by Salami (2022) as an important invoices which determine the teachers potential his/her instructional design and methodologies, reflectivity in teaching, knowledge skills in pedagogical ,teaching as well as the extent to which instructional materials were perfectly integrated into his/her teaching. Therefore it could by conclude that teacher’s qualification plays significant correlation on students potential and the eventual performance in secondary schools in mathematics most especially at senior secondary school level (Lawal 2022).
Teachers’ Experience and Effective Teaching and Learning of Mathematics
According to David (2021), experience is defined as practical acquaintances with any matter gained by trial. It has been argued to some extent that teachers’ teaching experience contribute to the learning of their students which in turn have an effect on students’ performance. In a research conducted  by Apata (2021) on the influence of teachers’ academic qualification and experience on students’ academic performance in senior secondary school Mathematics in Kwara State, Nigeria. The researcher found out that students taught by experienced teachers performed better than those taught by less experienced teachers. Olokoba (2022) conducted a study on teachers’ biographic factors as correlated to their productivity. His findings revealed that experienced teachers are more productive than the experienced ones. 
Teacher experience has a significant effect on pupil performance in primary schools and at upper secondary level. Experienced teachers have a richer background of experience to draw from and can contribute insight and ideas to the course of teaching and learning, are open to correction and are less dictatorial in classroom. Teacher’s experience and students’ achievement was that students taught by more experienced teachers achieve at a higher level, because their teachers have mastered the content and acquired classroom management skill to deal with different types of classroom problems (Gibbons, Kimmel, & O’shea 2021). Furthermore, more experienced teachers are considered to be more able to concentrate on the most appropriate way to teach particular topics to students who differ in their abilities, prior knowledge and backgrounds (Stringfield & Teddlie, 2021). Teachers’ attendance of in-service training is one of the indicators of experience.    
Therefore, the more the teachers know about students, the better the teachers can connect with them and the more likely they will be able to benefit from the teachers’ experience in reconstructing their world. The knowledge that teachers need about students in order to connect with them is gained through interaction. For many reasons, measuring the real impact of experience on teacher’s effectiveness is complex, more so than measuring any other teacher attribute.  Consequently, many well-constructed research attempts to interpret the relationship between experience and effectiveness have produced varying results that reveal no particular pattern. 
Murname (2022) found that teachers’ effectiveness improves rapidly over the first three years of teaching and reaches its highest point between the third and fifth year but found no substantial improvement after year five. In contrast, a small number of studies suggest that teacher experience effects may be evident for a longer period of time. Murname and Philips (2021) state that experience had a significant positive effect on elementary student achievement among teachers during their first seven years of teaching. In the study conducted by Ferguson (2021), it was revealed that at the high school level, students taught by teachers with more than nine years of experience had significantly higher test scores than students whose teachers had five to nine years of experience. Rivers and Sanders (2022) suggest that teachers’ effectiveness increases dramatically each year during the first ten years of teaching.
Instructional Materials and Effective Teaching and Learning of Mathematics 
[bookmark: 6]Instructional materials affect the student understanding and perception of teaching of business education in Nigeria. In the light of this, the use of computer -based instructional programmes tend to improve achievement scores of students as compare to the use of traditional or regular methods of instruction. Kiboss (2022), Kiboss and Ogunniyi (2022), Njoo and De Jong (2022) Tanui (2022), Wenglrnsky (2022). Teaching of book keeping and accounts are done more on theoretical bases instead of both theoretical and practical since the use of their functional office equipment are practical based courses. Like computer, shorthand, typewriting even accounting where students are expected to make use of computers, adding machines, embossing machines, cheque writing machines, photo copying machines etc.
Summary of Related Literature Reviewed 
The reviewed studies show that social factors are any determinants that have the capacity to influence all aspects of our social life. They arise from culture, environment, community, family, organization, society, government, the state, the media, technology, and more. The impact of social factors on students’ performance in mathematics is significant and requires careful consideration
	The chapter reviews some of the related concept to the topic of discussion from different scholars’ views past researchers work textbooks, journals, articles and internet sources. The chapter is organized and discussed under different sub-headings as the concept of poor academic performance Aremu (2022), Bakare (2022) and Yusuf (2021) as any performance that falls below a desired standard.
	On the causes of poor academic performance among secondary school students, Sokan (2021) and Bakare (2022). Categories such militating factors into four as causation resident in the child, causation resident in the family, causation resident in the school such as school location, and physical building and causation resident in the society such as school location and physical building and causations resident in the society such as instability of education policy under finding of educational sectors e.t.c (Salam,(2021).
	The chapter also make cognized to the influence of family background on Academic performance of secondary school students (Adebara; 2021, Ajala & Iyiola; 2022) to them such factors has strong relationship with the students academic performance in secondary schools.The views of Kleign et al (2021), Gough and Hall (2021) and Yusuf (2021) gave through views of the perception academic performance. Certain factor such as school location interpersonal relationship among school personal quality of teachers staffs, teachers methods of teachers are some of the school related factors in students academic performance as discussed by Adebayo (2021), Adeyemo (2021), Osoloye (2022) and Steinjorge (2020).


CHAPTER THREE
RESEARCH METHODOLOGY
This chapter presents the methodology adopted in carrying out this research work. It has been discussed under the following subheadings: Research Design, Population, Sampling and Sampling Techniques, Research Instrument, Validity of Instrument, Reliability of the Instrument, Procedure for Data Collection and Data Analysis Techniques.
Research Design 
The study is a descriptive research of the survey method. According to Daramola (2022), descriptive research is a systematic attempt to describe the characteristics of a given population or areas of interest factually. It involves large sample to ensure meaningful description and required empirical evidence through data gathering processes and hypothesis testing. 
The research would adopt a descriptive research design of survey type, using questionnaire for data collection. The use of questionnaire would be considered appropriate to get the information on the effect of social factor on effective teaching and learning of mathematics on senior secondary school in Ilorin West LGA., Kwara State.

Population, Sample and Sampling Techniques
The target population for this study comprised of senior secondary II (SS 2) Mathematics students and their teacher in Ilorin West Local Government Area,of Kwara State. The sample for this study will be drawn from 10 secondary schools across the Ilorin West LGA., Kwara State using purposive sampling technique. Twelve (12) students and two 2 teachers will be selected from each of the sample schools, in all one hundred and twenty (120) students and twenty (20) teachers was made up of sample population for the study.    
Research Instrument
The research instrument that will be used for this study is a well structured questionnaire titled Effect of Social Factor on Effective Teaching and Learning of Mathematics on Senior Secondary School Survey (ESFETLMSSSS). The instrument consists of two sections (A & B); Section “A” contains demographic information of the respondents (Accounting teachers and students) while section “B” will contains structured question items raised from the research question rated using 4 likert scale of Strongly Agree (SA), Agree (A), Disagree (D), and Strongly Disagree. 
Validity of the Instrument 
The research instrument will be validated by the researcher supervisor and three other experts in the Department of Mathematics Kwara State College of Education Ilorin. The supervisor and the experts were help in establishing face and content validity of the instrument.


Reliability of the Instrument 
The reliability of the instrument used for the study will be established by the use of test re-test method. The instrument will be administered on a sample of ten (10) students who will not be part of the final administration twice within an interval of two weeks and the two scores will be correlated using Pearson Product Moment Correlation Coefficient (PPMC) and a reliability index between 0.60-0.95 if found will be consider good for the study. 
Procedure for Data Collection 
	The researchers personal administered the questionnaire on the sample respondents. A letter expressing the motive of the research work will be introduce before the administration and thorough permission was seek for the administrators, thereafter, the instrument would be administered and collected back upon completion.

Method of Data Analysis
The data collected through the administered questionnaire will be subjected to both descriptive and inferential statistics. Demographic data of respondents will be analyzed using frequency count and percentage while the hypotheses were tested at 0.05 level of significance using chi-square statistics.




CHAPTER FOUR
DATA ANALYSIS AND PRESENTATION OF RESULTS 
This chapter aims at analyzing and discussing the major findings that come into being from the data collected from the field through the use of questionnaire.
Data Analysis
	The following table showed the distribution of respondents.
Table 1: Distribution of respondents on the basis of Gender 
	Gender
	Frequency (No)
	Percentage (%)

	Student 
	
	

	Male
	65
	65.0

	Female
	35
	35.0

	Teacher
	
	

	Male
	7
	70.0

	Female
	3
	30.0

	Total
	110
	100



Result in table 1 show that 65(65.0%) of the respondent were male students while 35(35.0%) were the female student sample. Also, 7 representing 70.0% of the teachers were male Mathematics teachers while the remaining 3(30.0%) were the female Mathematics teachers sampled.

Table 2: Distribution of respondents on the basis of qualification
	Qualification
	Frequency (No)
	Percentage (%)

	B.ED/B.SC
	6
	60.0

	HND/PGDE
	2
	20.0

	NCE
	1
	10.0

	MSc/M.Ed
	1
	10.0

	Total
	10
	100


	
From the table above, it could revealed that the highest qualification of the teacher sample is B.Ed/Sc. with 6 representing 60.0% of the teacher while 2 representing 20.0% have HND/PGDE, 1(10.0%) had NCE while the remaining 1 (10.0%) had M.Sc./M.Ed.
Table 3: Distribution of respondents on the basis of working experience.
	Working Experience
	Frequency (No)
	Percentage (%)

	0–5 years
	2
	20.0

	6–10 years 
	6
	60.0

	11–15 years 
	2
	20.0

	15 years and above 
	-
	-

	Total
	10
	100


	
The table shows that 2 teachers representing 20.0% have spent 0-5years in service, 6 representing 60.0% of the teachers had 6-10years experience,2 (20.0%) had 11-15years teaching experience while none had 15 years and above of teaching experience. 
Analysis of Research Question 
This section descriptively answer the research raised for the study through the use of mean and standard deviation. A mean score of 2.50 and above would be considered as the accepted mean value while a means scores less 2.50 is considered disagreed. The criterion mean value is 2.50.   
RQ1:.	To what extent does teacher’s qualification influence teaching and learning of Mathematics in senior secondary school? 
Table 5: Mean and standard deviation showing the extent of teacher’s qualification influence on effective teaching and learning of Mathematics (N=110)
	S/N
	Influence of Teacher’s qualification on teaching and learning of Mathematics
	Mean(x)
	SD
	Remark

	6.

	Unqualified teachers have an adverse effect on the teaching and learning of Mathematics in secondary school.
	2.79
	1.94
	Great  extent

	7.

	Teachers’ academic qualification determines students academic performance in Mathematics
	2.84
	1.12
	Great extent 

	8.
	Teachers’ educational qualification determine his/her instructional strategies
	2.55
	1.96
	Great extent

	9.

	Educational background of teachers influence his/her teaching methodology  
	2.26
	1.22
	Low extent

	10.
	Educational attainment of Mathematics teachers influences their teaching abilities and skills.   
	3.11
	0.98
	Great extent

	
	Average mean
	2.73
	1.11
	Great  extent



In table 5, only item 9 which stated that educational background of teachers influence his/her teaching methodology had a mean rating below 2.50. The remaining four items has scores above 2.50, showing that teacher’s qualification influence on effective teaching and learning of Mathematics in secondary schools is to a great extent. The average mean for the entire items was 2.73. This indicates that to a great extent, respondents’ perceives their qualification to influence the quality of Mathematics teaching and learning in secondary school. 
RQ2:	To what extent does teaching experience influence teaching and learning Mathematics in senior secondary school?
Table 6: Mean and standard deviation showing the extent of teacher’s experience influence on effective teaching and learning of Mathematics (N=110)
	S/N
	Influence of Teacher’s Experience on teaching and learning of Mathematics
	Mean (x)
	SD
	Remark

	11
	Most Mathematics teachers have  adequate knowledge of the subject matter.   
	2.19
	1.94
	Low   extent

	12
	Lack of adequate knowledge on the subject matter influence the quality of Mathematics teaching in secondary school.   
	2.84
	1.12
	Great extent 

	13
	Most inexperience teachers find it difficult to adapt to structural changes in teaching of Mathematics
	2.55
	1.96
	Great extent

	14
	Teachers teaching experience determines their emotional stability 
	2.26
	1.22
	Low extent

	15
	Lack of enough teaching experience has adverse effect on the teachers’ performance.
	2.11
	1.98
	Low extent

	
	Average mean
	2.43
	1.11
	Low   extent



In table 6, only item 12 & 13 had a mean rating above 2.50. The remaining three items has scores below 2.50, showing that teacher’s teaching experience does not significantly influence effective teaching and learning of Mathematics in senior secondary schools. The average mean for the entire items was 2.43. This indicates that to a low extent, teacher’s teaching experience influence effective teaching and learning of Mathematics in secondary school. 
RQ3:	To what extent does instructional materials influence teaching and learning of Mathematics in senior secondary school?
Table 7: Mean and standard deviation showing the extent of instructional materials influence on effective teaching and learning of Mathematics (N=110)
	S/N
	Influence of Instructional materials on teaching and learning of Mathematics
	Mean (x)
	SD
	Remark

	16
	Teachers’ perception of the teaching profession could influence the quality of teaching. 
	2.19
	1.94
	Low   extent

	17
	Instructional materials determines the quality of teaching and learning
	2.84
	1.12
	Great extent 

	18
	Lack of instructional materials affects the overall objectives of effective teaching and learning 
	2.55
	1.96
	Great extent

	19
	The use of instructional materials enhance effective teaching and learning of Mathematics
	2.86
	1.48
	Great extent

	20
	Inadequate or obsolete instructional materials influence students learning potentials negatively   
	3.11
	0.98
	Great extent

	
	Average mean
	2.95
	1.33
	Great  extent



In table 7, only item 16 which state that Teachers’ perception of the teaching profession could influence the quality of teaching had a mean rating below 2.50. The remaining four items has scores above 2.50, showing that respondent’s perception of the influence of instructional material to effective teaching and learning of Mathematics in secondary schools is to a great extent. The average mean for the entire items was 2.95. This indicates that to a great extent, the use of instructional material influence effective teaching and learning of Mathematics in secondary school. 
RQ4:	To what extent does school facilities influence teaching and learning of Mathematics in senior secondary school?
Table 8: Mean and standard deviation showing the extent of school facilities influence on effective teaching and learning of Mathematics (N=110)   
	S/N
	Influence of School facilities on teaching and learning of Mathematics
	Mean (x)
	SD
	Remark

	21
	Lack of basic amenities e.g electricity resources room furniture etc. makes the use of teaching aids difficult or impossible for teacher.   
	2.69
	1.11
	Low   extent

	22
	Poor status of school infrastructural facilities influence effective teaching and learning   
	3.52
	0.98
	Great extent 

	23
	Inadequate library facilities influence effective teaching and learning of Mathematics
	2.55
	1.96
	Great extent

	24
	Overcrowded classroom affect the quality of teaching and learning of Mathematics
	2.92
	1.21
	Great extent

	25
	Poor development of internet facilities and computer gadgets affects teaching and learning of Mathematics
	2.11
	1.48
	Low extent

	
	Average mean
	2.85
	1.22
	Great  extent



In table 8, only item 25 which state that poor development of internet facilities and computer gadgets affects teaching and learning of Mathematics had a mean rating below 2.50. The remaining four items has scores above 2.50, showing that respondents perceive school facilities influence teaching and learning of Mathematics in senior secondary school is to a great extent. The average mean for the entire items was 2.95. This indicates that to a great extent, the use of instructional material influence effective teaching and learning of Mathematics in secondary school. 

Testing of Hypotheses 
Four hypotheses were raised to guide a conduct of this research work, chi-square statistics will be use to test all the hypotheses at 0.05 level of significance.      

HO1:	There is no significant relationship between teacher’s qualification and effective teaching and learning of Mathematics in senior secondary school. 
Table 9: Summary of chi-square (X2) statistics showing relationship between teacher’s qualification and effective teaching and learning of Mathematics in senior secondary school.
	Variable
	No of case(N)
	Mean (x)
	SD
	Df
	Cal. 
X2 -value
	Crit. 
X2-value
	Decision
P =0.05

	Teacher’s Qualification
	110
	38.96
	13.08
	
108
	
2.03
	
1.96
	
Ns 
Reject Ho2

	Effective teaching of Mathematics
	110
	39.26
	13.24
	
	
	
	


P=0.05=level of significance, Df=degree of freedom 108 Ns = Not significant 
The results in table shows, that calculated chi-square (X2) value (2.03) is greater than the critical x2 value of (1.96) at the degree of freedom of 108 and alpha level of significance of 0.05, therefore, the hypothesis (Ho2) is hereby rejected and the alternative hypothesis upheld. This implies that there is significant relationship between teacher’s qualification and effective teaching and learning of Mathematics in senior secondary school.   
HO2:	There is no significant relationship between teaching experience and effective teaching and learning Mathematics in senior secondary school.
Table 10: Summary of chi-square (X2) statistics showing relationship between teaching experience and effective teaching and learning of Mathematics in senior secondary school.
	Variable
	No of case(N)
	Mean (x)
	SD
	Df
	Cal. X2–value
	Crit. X2-value
	Decision
P ˂0.05

	Teaching Experience 
	110
	32.16
	15.33
	
108
	
0.69
	
1.96
	
Sig.  
Accepted  Ho3

	Effective teaching of Mathematics
	110
	33.01
	13.86
	
	
	
	


P=0.05=level of significance, Df=degree of freedom 108 Ns = Not significant 
The results in table shows that calculated chi-square (X2) value (0.69) is less than the critical x2 value of (1.96) at the degree of freedom of 108 and alpha level of significance of 0.05, therefore, the hypothesis (Ho3) is accepted. This implies that there is no significant relationship between teaching experience and effective teaching and learning of Mathematics in senior secondary school.
HO3:	There is no significant relationship between instructional materials and effective teaching and learning of Mathematics in senior secondary school.

Table 11: Summary of chi-square (X2) statistics showing relationship between instructional materials and effective teaching and learning of Mathematics in senior secondary school.
	Variable
	No of case(N)
	Mean (x)
	SD
	Df
	Cal. X2 -value
	Crit. X2-value
	Decision
P =0.05

	Instructional materials 
	110
	38.16
	13.84
	
108
	
3.14
	
1.96
	
Ns 
Reject Ho4

	Effective teaching of Mathematics
	110
	39.06
	14.11
	
	
	
	


P=0.05=level of significance, Df=degree of freedom 108 Ns = Not significant 
The results in table shows, that calculated chi-square (X2) value (3.14) is greater than the critical x2 value of (1.96) at the degree of freedom of 108 and alpha level of significance of 0.05, therefore, the hypothesis (Ho4) is here rejected and the alternative hypothesis upheld. This implies that there is a significant relationship between instructional materials and effective teaching and learning of Mathematics in senior secondary school. 
HO4:	There is no significant relationship between school facilities and effective teaching and learning of Mathematics in senior secondary school.
Table 12: Summary of chi-square (X2) statistics showing relationship between school facilities and effective teaching and learning of Mathematics in senior secondary school.
	Variable
	No of case(N)
	Mean (x)
	SD
	Df
	Cal. X2 -value
	Crit. X2-value
	Decision
P ˂0.05

	School facilities 
	110
	37.02
	11.12
	
108
	
2.03
	
1.96
	
Ns 
Reject Ho2

	Effective teaching of Mathematics
	110
	38.63
	12.14
	
	
	
	


P=0.05=level of significance, Df=degree of freedom 108 Ns = Not significant 
The results in table shows, that calculated chi-square (X2) value (2.03) is greater than the critical x2 value of (1.96) at the degree of freedom of 108 and alpha level of significance of 0.05, therefore, the hypothesis (Ho5) is hereby rejected and the alternative hypothesis upheld. This implies that there is significant relationship between school facilities and effective teaching and learning of Mathematics in senior secondary school.   
Summary of the Findings
Based on the analyzed data, it was revealed that:
· There was no significant relationship between peer group and effective teaching and learning of Mathematics in senior secondary school. 
· There was no significant relationship between teacher’s qualification and effective teaching and learning of Mathematics in senior secondary school. 
· There is significant relationship between teaching experience and effective teaching and learning of Mathematics in senior secondary school.
· There was no significant relationship between instructional materials and effective teaching and learning of Mathematics in senior secondary school.
· There was no significant relationship between school facilities and effective teaching and learning of Mathematics in senior secondary school.


CHAPTER FIVE
DISCUSSION, CONCLUSION AND RECOMMENDATIONS
Introduction
This chapter deals with the discussion of the findings, the conclusion drawn based on the data analysis and hypotheses tested and recommendations based on the findings.
Discussion of Findings
The chapter present the analysis of data collected from the administered questionnaire and the discussion of major findings were presented here in line with the related literatures; 
The results as indicated in table 4,5,6,7 and 8 indicated that respondents perceived peer group influence, teacher’s qualification, experience, use of instructional materials and availability of school facilities and equipment significantly influence effective teaching and learning of Mathematics in secondary schools.              
Research hypothesis one has been rejected based on the analysis in table 9, since the calculated chi-square (X2) value is greater than the critical chi-square value. The finding simply revealed that peer group has significant influence on effective teaching and learning of Mathematics. The findings agree with the view of earlier researchers which conclude that peer group plays significant impact on the quality of learning and classroom instruction (Yusuf, 2022, Anikweze, 2023 and Salami 2023). 
The findings accepted that teachers qualification and experience contributes significantly to the challenges facing schools. This agrees with the view of Adeyemo (2022) that quality input guarantee quality output in an educational system. The findings also corroborate the findings of Awoyemi (2023) and Ibukun (2023) which concludes that the effectiveness of teaching personnel was correlated with the course of his/her profession.    
This finding is in line with the views of Bangbade (2012) who opined that teaching in secondary school most especially Mathematics has strong correlation to teachers’ professionalism and qualification. The findings also corroborate the views of Abimbola (1997), Adejumo (2023) and Akanbi (2023) who submitted that teachers’ professional qualification determines the quality of instruction and level of classroom interaction.  
Research hypothesis threewas accepted based on the analysis in table 11. This means that the respondents perceived teacher’s experience not to have significance influence on effective teaching and learning of Mathematics in secondary schools. This finding however disagree with view of Yusuf (2023) and Ekoh (2022) who perceived teacher’s experience an important component in classroom interaction which enhance the quality of instruction and the rate at which instructional messages could be passing across to different categories of learners. 
However, hypothesis four was rejected based on the analysis done in table 12. This implies that respondent perceive availability of instructional material to significantly influence effective teaching and learning of Mathematics in secondary schools. The finding agreed with the views of Abolade (2023), Kareem (2023), and Omiola (2023) that perceived instructional material to have any significant influence on teacher’s quality of teaching and learning in secondary schools. 
Also, research hypothesis four was rejected which implies that teacher perception on the influence of instructional materials effective teaching and learning in secondary school was significant. The finding agrees with view of earlier researches which shows that availability of instructional material promote effective teaching and learning of Mathematics in secondary schools (Okoli, 2022; Ogunlade, 2023 and Njoku 2022). This is consistent with the view of Adebayo (2020) on inadequate and /or non availability of instructional material and facilities for both teachers and students significantly influence the quality of teaching and learning in schools.
 Similarly, inadequate school facilities and equipment and other teaching material was also found to have significant influence on effective teaching and learning in secondary school and thus, research hypothesis five (HO5) was rejected as shown in table 12. This agrees with the view of Daramola (2022) that perceive quality of inputs to guarantee quality output in educational system.            

Conclusion 
Based on the finding, it was concluded that, teacher’s qualification and availability of instructional materials has significant influence on effective teaching and learning of Mathematics in secondary schools while respondents perceived teacher’s experience not to have any influence on effective teaching and learning Mathematics in secondaryschool.Also, school facilities and equipment was found to have significant influence on effective teaching and learning of Mathematics in secondary schools in Moro Local Government Area of Kwara State, thus effort should be made to provide necessary support to the teachers through provision of instructional materials and improvement in the existing facilities in the school to facilitate effective teaching and learning of Mathematics.

Recommendations
Based on the conclusion drawn from this research work the following recommendations were made;
1. Government at all level should be adequately in the school program through the provision of appropriate instructional materials and their facilities that could enhance effective teaching and learning of Mathematics in secondary schools.
2. Training and re-training programme should be organized for Mathematics teachers to improve on their teaching methodology and instructional packages. Mathematics teachers should live up to their responsibilities to ensure students good performance in Mathematics.   
3. Efforts should be geared to improve on the use of teaching aid and instructional materials in schools in the local government area as well as in Nigeria Schools as a whole.
4. Government should make provision to upgrade the existing structures and instructional facilities in schools and provide in adequacy where there is insufficient in support effective teaching and learning of Mathematics at senior secondary school level.
5. Teaching as a profession should be made interesting and a profession worthy of associating with through functional motivational packages and regular payment of fringe benefits as at when due.
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APPENDIX    
KWARA STATE COLLEGE OF EDUCATION, ILORIN
DEPARTMENT OF MATHEMATICS  
RESEARCH TOPIC: EFFECT OF SOCIAL FACTOR ON EFFECTIVE TEACHING AND LEARNING OF MATHEMATICS ON SENIOR SECONDARY SCHOOL IN ILORIN WEST LGA KWARA STATE
Dear Respondent, 
The questionnaire is designed to seek your sincere responses on the topic above it is meant for academic purpose only. All information supplied shall be treated with utmost faith and confidentiality. 
Thank in anticipation. 
							    		 Yours faithfully, 
Soliu Rofiat Bukola
SECTION A
Please tick (√ ) appropriately
1.	Names of School:.........................................................................
2.	Sex: (a) Male (    ) (b) female (   )
3.	Academic Qualification (a) M.Ed (    )(b) B.Sc.(Ed) (   )(c) H.N.D (   ) (d) Ph.d (d) OND/NCE (  )
3.	Working Experience: (a) 0-5 years (b) 6-10 years 
(c) 10-15years (    ) (d) 10years and above (     )
SECTION B
Instruction: Please tick ( √ ) appropriate column as reflect your responses. Use the following keys; 
	S/N
	Items/Statement
	SA
	A
	SD
	D

	1
	Unqualified teachers have an adverse effect on the teaching and learning of Mathematics in secondary school.
	
	
	
	

	2
	Teachers’ academic qualification determines students academic performance in Mathematics
	
	
	
	

	3
	Teachers’ educational qualification determine his/her instructional strategies
	
	
	
	

	4
	Educational background of teachers influence his/her teaching methodology  
	
	
	
	

	5
	Educational attainment of Mathematics teachers influences their teaching abilities and skills.   
	
	
	
	

	6
	Most Mathematics teachers have adequate knowledge of the subject matter.   
	
	
	
	

	7
	Lack of adequate knowledge on the subject matter influence the quality of Mathematics teaching in secondary school.   
	
	
	
	

	8
	Most inexperience teachers find it difficult to adapt to structural changes in teaching of Mathematics
	
	
	
	

	9
	Teachers teaching experience determines their emotional stability 
	
	
	
	

	10
	Lack of enough teaching experience has adverse effect on the teachers’ performance.
	
	
	
	

	11
	Teachers’ perception of the teaching profession could influence the quality of teaching. 
	
	
	
	

	12
	Instructional materials determines the quality of teaching and learning
	
	
	
	

	13
	Lack of instructional materials affects the overall objectives of effective teaching and learning 
	
	
	
	

	14
	The use of instructional materials enhance effective teaching and learning of Mathematics   
	
	
	
	

	15
	Inadequate or obsolete instructional materials influence students learning potentials negatively   
	
	
	
	

	16
	Lack of basic amenities e.g electricity resources room furniture etc. makes the use of teaching aids difficult or impossible for teacher.   
	
	
	
	

	17.
	Poor status of school infrastructural facilities influence effective teaching and learning   
	
	
	
	

	18.
	Inadequate library facilities influence effective teaching and learning of Mathematics    
	
	
	
	

	19.
	Overcrowded classroom affect the quality of teaching and learning of Mathematics
	
	
	
	

	20.
	Poor development of internet facilities and computer gadgets affects teaching and learning of Mathematics 
	
	
	
	





ii

