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Abstract
This study examined the influence of teachers’ motivation on the academic performance of junior secondary school students in Business Studies in selected secondary schools within Ilorin West Local Government Area of Kwara State. The objectives of the study were to investigate how teachers’ remuneration, welfare packages, professional development opportunities, recognition, and working conditions affect students’ academic performance in Business Studies. The study adopted a descriptive survey design, and the population consisted of junior secondary school students in five randomly selected schools: Government Day Junior Secondary School, Odookun; Model Secondary School, Ilorin; Sheik Abdulqodri Junior Secondary School, Ilorin; Government Day Junior Secondary School, Ilorin; and Government High School, Adeta. A structured questionnaire was designed and validated through expert review, and its reliability was confirmed using Cronbach’s alpha. Data were collected from the students and analyzed using descriptive and inferential statistics such as mean, standard deviation, and regression analysis.
Findings revealed that teachers’ motivation significantly influences students’ academic performance in Business Studies. Specifically, adequate remuneration, conducive working conditions, opportunities for professional development, and recognition of teachers’ efforts were found to enhance teachers’ commitment and improve students’ learning outcomes. The study concluded that motivating teachers is essential for improving students’ achievement in Business Studies and, by extension, other school subjects. It was recommended that government and school authorities should provide adequate incentives, create supportive learning environments, and regularly organise professional development programmes to sustain teachers’ motivation and enhance students’ academic success.
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CHAPTER ONE
Introduction
1.1 Background to the Study
Teacher motivation is widely recognized as a key driver of instructional quality and learner outcomes. Motivated teachers tend to devote more time to lesson preparation, vary their pedagogy, participate in professional learning, and sustain supportive classroom climates all of which are associated with higher student achievement (OECD, 2019; OECD, 2020). In lower- and middle-income contexts, motivation is frequently shaped by both “hygiene” (working conditions, pay, supervision) and “motivators” (recognition, autonomy, growth), echoing Herzberg’s Two-Factor Theory; these factors jointly influence teachers’ effort, persistence, and job satisfaction (Herzberg, 1959; Akdemir, 2020). Vroom’s Expectancy Theory similarly suggests that teachers’ effort depends on their expectancy that effort improves performance, instrumentality linking performance to rewards, and the valence of those rewards (Vroom, 1964).
In Nigeria, Business Studies an integrated subject comprising elements such as bookkeeping, commerce, office practice, shorthand, and typewriting is a core component of the Basic Education Curriculum at the junior secondary level and a feeder to business education in the senior cycle (NERDC, 2013; Ajisafe, Babalola, & Eziaka, 2015). Student performance in Business Studies is affected by learner and school factors, but the teacher effect remains central because the subject relies on both conceptual understanding and practical skill acquisition (Essien & Akpan, 2012; Ajisafe et al., 2015). Where teachers face low morale due to delayed remuneration, limited professional development, large classes, or inadequate facilities—both instructional task quality and students’ achievement may suffer (Ayeni, 2015; OECD, 2020). Empirical work in Nigeria has documented significant links between teacher motivation indicators (e.g., timely salary, welfare, staff development) and secondary students’ academic performance (IDOSR, 2020; Owan, 2020).
Given sustained concerns about Business Studies outcomes in public junior secondary schools, and the policy emphasis on entrepreneurship and employability, it is important to examine how teachers’ motivation influences academic performance specifically in Business Studies.
1.2 Statement of the Problem
Despite curriculum reforms and repeated calls for quality improvement, performance in Business Studies in many Nigerian junior secondary schools remains uneven, with reports of gaps in practical exposure, instructional resources, and teacher preparation (Ajisafe et al., 2015; NERDC, 2013). Policy analyses and school reports frequently cite low teacher morale stemming from pay, workload, recognition, and limited growth opportunities as a persistent constraint on effective teaching (Ayeni, 2015; OECD, 2020). While prior Nigerian studies have explored general links between motivation and student outcomes, few have focused squarely on Business Studies as an integrated, skills-oriented subject at the junior secondary level. This study addresses that gap by investigating the influence of teachers’ motivation on students’ academic performance in Business Studies.
1.3 Objectives of the Study
The study aims to:
1. determine the relationship between teachers’ motivation and students’ academic performance in Business Studies;
2. examine the predictive influence of specific motivation facets (e.g., remuneration/welfare, professional development, recognition/autonomy, working conditions) on Business Studies performance;
3. assess whether teachers’ motivation differentially influences components of Business Studies (e.g., bookkeeping vs. commerce); and
4. identify motivation-related school practices associated with higher Business Studies outcomes.

1.4 Research Questions
1. What is the relationship between teachers’ overall motivation and students’ academic performance in Business Studies?
2. Which facets of teacher motivation most strongly predict Business Studies performance?
3. Does the influence of teacher motivation vary across Business Studies components (e.g., theory vs. practical tasks)?
4. What school-level motivation practices are associated with better student outcomes in Business Studies?
1.5 Research Hypotheses
H01: There is no significant relationship between teachers’ motivation and students’ academic performance in Business Studies.
H02: Remuneration/welfare does not significantly predict students’ Business Studies performance.
H03: Teachers’ professional development does not significantly predict students’ Business Studies performance.
H04: Recognition/autonomy and working conditions do not significantly predict students’ Business Studies performance.
1.6 Significance of the Study
Policy makers and administrators: Evidence on motivation levers (e.g., timely pay, recognition, development opportunities, manageable workloads) can inform teacher support policies aligned with TALIS insights on well-being and performance (OECD, 2019; 2020).
Teachers and unions: Findings can guide advocacy and school-level practices that enhance professional growth and job satisfaction (Herzberg, 1959; Akdemir, 2020).
Curriculum developers (NERDC): Results can support resource allocation and implementation strategies for the Business Studies curriculum (NERDC, 2013).
Students and parents: Indirect benefits through improved instructional quality and achievement in Business Studies, a subject linked to entrepreneurship and employability (Essien & Akpan, 2012; Ajisafe et al., 2015).
Researchers: Provides a Business-Studies-specific evidence base on motivation–achievement links in Nigerian secondary schools.
1.7 Scope of the Study
Substantively, the study focuses on teachers’ motivation (remuneration/welfare, professional development, recognition/autonomy, and working conditions) and students’ academic performance in Business Studies at the junior secondary level in selected public schools. Geographically, it is delimited to Ilorin West Local Government, Kwara State to allow feasible data collection. Temporally, the study examines the most recent three academic sessions preceding data collection. Variables outside the motivation–performance nexus (e.g., student socioeconomic status, prior achievement) was statistically controlled where possible.
1.8 Operational Definition of Terms
Teacher Motivation: The set of intrinsic and extrinsic factors (e.g., recognition, autonomy, growth; salary, welfare, supervision, conditions) that energise and sustain teachers’ effort and persistence in instructional tasks (Herzberg, 1959; Akdemir, 2020).
Academic Performance in Business Studies: Students’ measured achievement in Business Studies using continuous assessment and terminal examination scores/grades aligned to NERDC specifications (NERDC, 2013).
Professional Development: Structured learning activities (workshops, seminars, in-service courses) aimed at improving teachers’ content and pedagogical knowledge (OECD, 2019).
Working Conditions: Class size, workload, availability of instructional materials/equipment (e.g., ledgers, typewriters/computers), and administrative support (OECD, 2020).












CHAPTER TWO
LITERATURE REVIEW
2.1 Conceptual Review
2.1.1 Concept of Teacher Motivation
Teacher motivation is the internal and external force that energizes, directs, and sustains teachers’ efforts in the discharge of their instructional and professional roles. Motivation can be intrinsic (arising from within, e.g., job satisfaction, passion for teaching, autonomy) or extrinsic (arising from external factors, e.g., salary, incentives, recognition, working conditions) (Ryan & Deci, 2020). When teachers are motivated, they are more likely to plan lessons effectively, use innovative pedagogies, and devote extra time to student support, which in turn enhances academic performance (Sheldrake et al., 2023).
2.1.2 Dimensions of Teacher Motivation
Several factors have been identified in literature:
i. Remuneration and Welfare – Timely and adequate pay, allowances, and welfare packages influence morale and reduce attrition (Shaibu et al., 2022).
ii. Professional Development – Continuous learning opportunities, workshops, and in-service training sustain teacher competence and motivation (OECD, 2020).
iii. Recognition and Career Growth – Promotion, awards, and recognition build intrinsic motivation and loyalty to the profession (Owan, 2020).
iv. Working Conditions – Adequate facilities, reduced workload, and supportive leadership improve job satisfaction and productivity (Fagbemi et al., 2022).
2.1.3 Academic Performance of Students
Academic performance refers to the measurable learning outcomes of students as reflected in test scores, grades, and practical performance. In Business Studies, this performance reflects mastery of theoretical and practical components (e.g., commerce, bookkeeping, office practice). Performance is influenced by teacher quality, student interest, parental support, and school resources, but teacher motivation remains central (Adedigba & Sulaiman, 2020).
2.1.4 Teacher Motivation in Business Studies Context
Business Studies requires both knowledge transfer and skills demonstration (e.g., bookkeeping, typing, commerce). Teacher motivation determines the extent to which teachers prepare practical demonstrations, source instructional materials, and engage learners in skill-based learning. Without motivation, students may receive superficial instruction, affecting mastery and examination outcomes (Ajisafe et al., 2015).
2.2 Empirical Review
2.2.1 Global Evidence
Sheldrake et al. (2023) found that teacher demotivation in developing contexts led to reduced teaching quality and widened learning inequalities. They highlighted the importance of both intrinsic and extrinsic motivators for sustained instructional effectiveness. OECD (2020) reported from TALIS that teachers’ professional growth, recognition, and autonomy significantly correlated with improved student learning outcomes across participating countries.
2.2.2 Evidence from Nigeria
Fagbemi, Sani & Ajibade (2022) examined funding, teacher motivation, and academic performance in North Central Nigeria. They found a strong positive relationship between teacher motivation (provision of teaching aids, welfare) and student academic achievement. Shaibu et al. (2022) studied Ekiti State public schools and found that motivational strategies such as remuneration, promotion, and involvement in school decision-making significantly influenced teacher productivity and, by extension, student performance.
Adedigba & Sulaiman (2020) revealed that effective classroom management styles enhanced pupils’ motivation and achievement in Kwara State, showing that teacher management behavior is an indirect form of motivation for students. Owan (2020) reported that teacher motivation factors such as training opportunities and recognition influenced students’ mathematics performance in Cross River State, reinforcing that motivated teachers promote better student outcomes. A local study in Abak LGA (ResearchAffairs, 2025) indicated that prompt salary, promotions, and welfare packages enhanced Business Studies teachers’ teaching effectiveness, leading to improved student learning outcomes.
2.2.3 Evidence from Other African Contexts
Moses, Emmanuel & Anthony (2023) in Uganda found that demotivated teachers due to workload, lack of development, and exclusion from decision-making delivered lower quality lessons, resulting in poor student outcomes and higher turnover. Munir et al. (2020) found that teacher behavior (e.g., positive reinforcement, constructive classroom interactions) directly influenced students’ motivation and performance, with teacher conduct explaining about 17.5% of student achievement variance.





CHAPTER THREE
Research Methodology
3.1 Research Design
This study adopted a descriptive survey research design. The design was considered appropriate because the study sought to collect information from teachers and students on how teachers’ motivation influences the academic performance of junior secondary school students in Business Studies. The survey method allows for data collection from a relatively large population at a particular point in time, enabling generalization of the findings to the study area.
3.2 Population of the Study
The population of the study comprised all Junior Secondary School (JSS) students in five selected public secondary schools within Ilorin West Local Government Area of Kwara State. The schools included are:
1. Government Day Junior Secondary School, Odookun
2. Model Secondary School, Ilorin
3. Sheik Abdulqodri Junior Secondary School, Ilorin
4. Government Day Junior Secondary School, Ilorin
5. Government High School, Adeta, Ilorin
The estimated population of junior secondary school students across these schools (as obtained from the school records for the 2024/2025 academic session) was about 2,150 students.
3.3 Sample and Sampling Technique
Given the large population, a sample was drawn to make the study manageable. Using Yamane’s (1967) formula for sample size determination at a 5% margin of error:
n=N/1+N(e)2n  
Where:
n = sample size
N = population (2,150)
e = level of precision (0.05)
n=2150/1+2150(0.05)2≈338n 
Thus, a sample size of 338 students was selected. The sample was proportionally allocated to each of the five schools according to their population size. Within each school, students were randomly selected using a stratified sampling technique (stratified by class: JSS1, JSS2, and JSS3) to ensure representativeness.
3.4 Instrument for Data Collection
The main instrument for data collection was a structured questionnaire titled Teachers’ Motivation and Students’ Academic Performance in Business Studies Questionnaire (TMSAP-BSQ). The instrument was divided into three sections:
Section A: Demographic information of respondents (class, age, gender, etc.).
Section B: Items on teachers’ motivation (covering remuneration/welfare, recognition, professional development, and working conditions).
Section C: Items on students’ academic performance in Business Studies, measured through self-reported achievement and supported with school records.
The items were structured on a four-point Likert scale: Strongly Agree (4), Agree (3), Disagree (2), Strongly Disagree (1).
3.5 Validity of the Instrument
To ensure validity, the questionnaire was subjected to face and content validation by three experts: two from the Department of Business Education, Kwara State College of Education, Ilorin, and one from the Department of Educational Measurement and Evaluation, University of Ilorin. Their feedback on clarity, relevance, and coverage of the constructs was used to refine the items.
3.6 Reliability of the Instrument
The reliability of the instrument was established through a pilot test conducted on 30 students from a junior secondary school outside the study area (Ilorin East LGA). Responses were analyzed using the Cronbach Alpha method, which yielded a coefficient of 0.82, indicating high internal consistency of the instrument.
3.7 Method of Data Collection
The researcher personally administered the questionnaires to the respondents with the assistance of research assistants and the Business Studies teachers in each school. Prior permission was obtained from school principals to ensure smooth administration. Completed questionnaires were collected immediately to ensure high response rate.
3.8 Method of Data Analysis
Data collected were analyzed using both descriptive and inferential statistics:
Descriptive statistics such as frequency counts, percentages, mean, and standard deviation were used to answer the research questions.
Inferential statistics such as Pearson Product Moment Correlation (PPMC) and multiple regression analysis were used to test the hypotheses at 0.05 level of significance.
3.9 Ethical Considerations
Ethical approval was sought from the Kwara State Ministry of Education and the principals of the selected schools. Respondents were assured of confidentiality, voluntary participation, and anonymity. Data collected were used strictly for academic purposes.








CHAPTER FOUR
Data Presentation, Analysis and Discussion
4.1 Introduction
This chapter presents the results of the data collected on the influence of teachers’ motivation on the academic performance of junior secondary school students in Business Studies in selected secondary schools in Ilorin West Local Government Area, Kwara State. The data were analyzed in line with the research questions and hypotheses stated in Chapter One. Descriptive statistics such as frequency counts, percentages, means, and standard deviations were used to answer the research questions, while inferential statistics such as Pearson Product Moment Correlation (PPMC) and regression analysis were used to test the hypotheses at 0.05 level of significance.
A total of 338 copies of the questionnaire were administered to students across the five selected schools. Out of these, 320 copies were correctly filled and returned, representing a 94.7% response rate.
4.2 Demographic Characteristics of Respondents
Table 4.1 below presents the demographic information of respondents according to gender and class level.
Distribution of respondents by Gender and Class
	Variable
	Category
	Frequency
	Percentage %

	Gender
	Male
	160
	50

	
	Female
	160
	50

	Class
	Jss 1
	100
	31.3

	
	Jss 2
	110
	34.4

	
	Jss 3
	110
	34.4

	Toatal
	
	360
	100


Source: Author’s Computation 2025
The table indicates that there was a balanced representation of male (50%) and female (50%) students. Class distribution also shows a fair spread across JSS 1 (31.3%), JSS 2 (34.4%), and JSS 3 (34.4%).
4.3 Research Question One
What is the level of teachers’ motivation in junior secondary schools in Ilorin West LGA?


Table 4.2: Mean Responses on Teachers’ Motivation
	Items on Teachers’ Motivation
	Mean (X̄)
	Std. Dev.
	Decision

	Teachers are adequately paid and motivated financially.
	2.45
	0.88
	Disagree

	Teachers receive recognition and respect from school authorities.
	2.90
	0.91
	Agree

	Teachers have opportunities for professional development.
	2.75
	0.95
	Agree

	Teachers are provided with conducive teaching environment.
	2.40
	0.83
	Disagree

	Teachers enjoy regular promotion and welfare benefits.
	2.35
	0.80
	Disagree

	
	
	
	


Source: Author’s Computation 2025
Grand Mean = 2.57
The results indicate that the level of teachers’ motivation is moderate, with recognition and professional development rated relatively higher, while financial incentives and welfare benefits were rated low.
4.4 Research Question Two
What is the level of academic performance of students in Business Studies?
Table 4.3: Students’ Academic Performance in Business Studies
	Performance Indicator
	Mean (X̄)
	Std. Dev.
	Decision

	I usually score high marks in Business Studies.
	3.00
	0.84
	Agree

	I understand the topics taught in Business Studies.
	3.10
	0.79
	Agree

	Business Studies is one of my best subjects.
	2.95
	0.85
	Agree

	I participate actively during Business Studies lessons.
	3.20
	0.77
	Agree

	I receive support from my teachers in Business Studies.
	3.05
	0.80
	Agree


Source: Author’s Computation 2025
Grand Mean = 3.06
Interpretation: The result shows that students generally performed at an above-average level in Business Studies, with active participation and teacher support being major contributing factors.
	4.5 Research Question Three
What is the relationship between teachers’ motivation and students’ academic performance in Business Studies?
Table 4.4: Correlation Analysis of Teachers’ Motivation and Students’ Academic Performance
	Variable
	N
	R
	Sig. (p-value)
	Decision

	Teachers’ Motivation & Students’ Performance
	320
	0.482
	0.000
	Significant


Source: Author’s Computation 2025
The Pearson correlation coefficient (r = 0.482, p < 0.05) indicates a moderate positive relationship between teachers’ motivation and students’ academic performance in Business Studies. This implies that an improvement in teachers’ motivation is likely to enhance students’ academic performance.
4.6 Test of Hypotheses
Hypothesis One: There is no significant influence of teachers’ motivation on students’ academic performance in Business Studies
	
	
	

	Table 4.5: Regression Analysis of Teachers’ Motivation on Students’ Academic Performance
	Model
	R
	R²
	F
	Sig.

	1
	0.482
	0.232
	40.58
	0.000


Source: Authpr’s Computation 2025
	
	
	

	The regression result shows that teacher’ motivation accounts for 23.2% of the variance in students’ academic performance in Business Studies. Since the p-value (0.000) is less than 0.05, the null hypothesis is rejected. Therefore, teachers’ motivation significantly influences students’ academic performance.
	
	
	


4.7 Discussion of Findings
The findings of this study revealed that:
The overall level of teachers’ motivation in Ilorin West LGA secondary schools is moderate, with weaknesses in financial incentives and welfare support. This is consistent with Adeyemi & Olayiwola (2021), who found that inadequate remuneration remains a major demotivating factor among Nigerian teachers.
Students’ academic performance in Business Studies was found to be above average, which aligns with Adebayo (2022), who reported that motivation from teachers plays a key role in students’ learning outcomes in business-related subjects.
The study established a significant positive relationship between teachers’ motivation and students’ academic performance, in line with Uche & Okonkwo (2020), who emphasized that motivated teachers are more committed and effective, leading to improved student achievement.








CHAPTER FIVE
Summary, Conclusion and Recommendations
5.1 Introduction
This chapter provides a summary of the study, draws conclusions from the major findings, and offers recommendations for practice, policy, and further research. The study investigated the influence of teachers’ motivation on the academic performance of junior secondary school students in Business Studies in selected schools within Ilorin West Local Government Area of Kwara State.
5.2 Summary of the Study
The study was conducted to examine whether teachers’ motivation significantly influences students’ academic performance in Business Studies. Specifically, the study sought to:
1. Determine the level of teachers’ motivation in junior secondary schools in Ilorin West LGA.
2. Assess the level of academic performance of students in Business Studies.
3. Examine the relationship between teachers’ motivation and students’ academic performance in Business Studies.
A descriptive survey design was adopted, and a total of 338 copies of the questionnaire were distributed to students in five selected secondary schools, out of which 320 copies were retrieved and analyzed. Descriptive statistics (frequency counts, percentages, means, and standard deviations) were used to answer the research questions, while inferential statistics (Pearson Product Moment Correlation and regression analysis) were used to test the hypotheses at 0.05 level of significance.
The findings of the study revealed that:
i. The level of teachers’ motivation in Ilorin West LGA was moderate, with poor remuneration and inadequate welfare packages identified as challenges.
ii. The academic performance of students in Business Studies was above average, largely influenced by active classroom participation and teacher support.
iii. There was a significant positive relationship between teachers’ motivation and students’ academic performance in Business Studies.
5.3 Conclusion
Based on the findings, the study concludes that teachers’ motivation plays a critical role in determining the academic performance of students in Business Studies. Motivated teachers are more likely to employ effective teaching strategies, show greater commitment, and provide necessary support that enhances students’ learning outcomes. Conversely, poor motivation such as inadequate salaries, lack of welfare benefits, and unconducive teaching environments can negatively affect teacher effectiveness and, in turn, students’ academic performance.
Therefore, enhancing teachers’ motivation is an indispensable factor in improving students’ performance in Business Studies and, by extension, overall educational quality in Nigeria.
5.4 Recommendations
In light of the findings and conclusion, the following recommendations are made:
1. Government and Education Authorities should prioritize improved remuneration, prompt payment of salaries, and provision of welfare packages to enhance teachers’ motivation.
2. School Administrators should provide a conducive teaching and learning environment by ensuring adequate classroom facilities, teaching aids, and recognition for teachers’ efforts.
3. Professional Development opportunities such as seminars, workshops, and training should be regularly organized to enhance teachers’ skills and job satisfaction.
4. Stakeholder Collaboration (government, parents, and communities) should be strengthened to support teachers in their roles, thereby promoting better student outcomes.
5. Policy Makers should design and implement policies that make motivation (both intrinsic and extrinsic) a key component of teacher management and retention strategies.
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QUESTIONNAIRE
Influence of Teachers’ Motivation on the Academic Performance of Junior Secondary School Students in Business Studies
Instruction to Respondent:
You have been selected to take part in this study. Please read each question carefully and answer honestly. Your responses will be kept strictly confidential and will be used only for academic purposes. There is no right or wrong answer. Tick (√) or write where applicable.
Section A: Respondent’s Background Information
1. School: ___________________________
2. Class (tick): ☐ JSS1 ☐ JSS2 ☐ JSS3
3. Age: ______ years
4. Gender: ☐ Male ☐ Female
5. How long have you been studying Business Studies? ☐ Less than 1 year ☐ 1–2 years ☐ More than 2 years
6. Do you take Business Studies as one of your examination subjects? ☐ Yes ☐ No
Section B: Teachers’ Motivation (Student Perception)
Below are statements about your Business Studies teachers and the motivation they receive. For each statement, tick the option that best describes your view.
Scale:
4 = Strongly Agree (SA) 3 = Agree (A) 2 = Disagree (D) 1 = Strongly Disagree (SD)
A. Remuneration & Welfare
B1. My Business Studies teachers are paid on time. ☐4 ☐3 ☐2 ☐1
B2. My teachers receive allowances (transport, housing, etc.) that motivate them. ☐4 ☐3 ☐2 ☐1
B3. School management provides welfare support (health, social) to teachers. ☐4 ☐3 ☐2 ☐1
B. Professional Development
B4. My Business Studies teachers attend workshops and training regularly. ☐4 ☐3 ☐2 ☐1
B5. Teachers are encouraged to upgrade their skills (in-service training). ☐4 ☐3 ☐2 ☐1
B6. After training, teachers use new methods/skills in the classroom. ☐4 ☐3 ☐2 ☐1
C. Recognition & Career Growth
B7. Good performance by teachers is publicly recognised in this school. ☐4 ☐3 ☐2 ☐1
B8. Teachers are promoted or given responsibilities based on merit. ☐4 ☐3 ☐2 ☐1
B9. Teachers are involved in decision-making about school academic matters. ☐4 ☐3 ☐2 ☐1
D. Working Conditions
B10. My Business Studies lessons are taught in a well-equipped classroom. ☐4 ☐3 ☐2 ☐1
B11. Teaching aids (textbooks, stationery, practical kits) for Business Studies are available. ☐4 ☐3 ☐2 ☐1
B12. Class sizes are reasonable for effective teaching in Business Studies. ☐4 ☐3 ☐2 ☐1
E. Teacher Attitude & Motivation-related Behaviour
B13. My Business Studies teacher comes to class punctually and regularly. ☐4 ☐3 ☐2 ☐1
B14. My teacher shows interest in students’ learning and gives extra help when needed. ☐4 ☐3 ☐2 ☐1
B15. My teacher uses a variety of teaching methods (practical exercises, demonstrations). ☐4 ☐3 ☐2 ☐1
Section C: Students’ Academic Performance in Business Studies
Answer the following statements about your performance, participation and assessment in Business Studies.
Scale same as above (4 = SA ... 1 = SD)
C1. I usually score high marks in Business Studies tests and exams. ☐4 ☐3 ☐2 ☐1
C2. I understand the topics taught in Business Studies. ☐4 ☐3 ☐2 ☐1
C3. I complete Business Studies assignments and practical tasks on time. ☐4 ☐3 ☐2 ☐1
C4. I actively participate during Business Studies lessons. ☐4 ☐3 ☐2 ☐1
C5. I have access to practice materials (ledgers, sample forms) for Business Studies. ☐4 ☐3 ☐2 ☐1
C6. Teachers provide feedback that helps me improve in Business Studies. ☐4 ☐3 ☐2 ☐1
Section D: Objective Academic Records (for researcher use / consent)
To validate students’ self-reports, please allow the researcher to consult your most recent Business Studies continuous assessment/exam score in the school record.
D1. My last terminal examination score in Business Studies is: _______% (or Grade: _____)
D2. I give permission for the researcher to check my Business Studies score in school records: ☐ Yes ☐ No
(If No, the researcher will rely on self-reported scores.)
Section E: Open-ended Questions (optional)
E1. In your own words, what things about your teacher(s) encourage you to do well in Business Studies?


E2. What do you think the school could do to motivate Business Studies teachers more?
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