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ABSTRACT
The study identified the problems facing teaching and learning of English Language in senior secondary school in Ilorin West Local Government of Kwara State. The instrument utilized was the questionnaire, copies of which were distributed to the sample schools.  The questionnaire was collected and the analysis was done through the table selection. The finding shows that the problem has been successful of teaching English language in senior secondary schools. And the researcher at the end of the study summaries the study and some valuable recommendation for further studies. However, the research work recommended that the government of Kwara State should fined solution to the problem of lack of qualified English language teachers in its senior secondary schools. Also, all the necessary English language teaching material, and library facilities should be appeal through this form of the Parents and Teachers Association, voluntary agencies social club, to help our schools financially, because government alone cannot afford to provide all the necessary language teaching material. 

	



TABLE OF CONTENTS
TITLE PAGE					I
CERTIFICATION					II
DEDICATION					III
ACKNOWLEDGEMENTS					IV
ABSTRACT					VI
TABLE OF CONTENTS					VII
CHAPTER ONE: INTRODUCTION
Background to the Study					1
Statement of the Problem					7
Purpose of’ the Study					8
Research Questions					9
Significance of the Study					10
Scope and Limitation of the Study					10
Operational Definition of Terms					10
CHAPTER TWO: REVIEW OF RELATED LITERATURE
The Concept of Academic Achievements					12
The Importance of Academic Achievement 					13
Oral English Teaching in Nigerian Secondary Schools			15
Language Policy in English Language 					20
Oral English Teaching in Nigerian Secondary Schools			22
Problems of Oral English in English Language. 				23
Appraisal of Literature Review 					26
CHAPTER THREE: RESEARCH METHOD
Research Design									28
Population										28
Sample and Sampling Technique						29
Research Instrument								30
Validity of the Instrument							30
Reliability of the Instrument							30
Administration of the Instrument						31
Data Analysis Technique								31
CHAPTER FOUR: RESULTS AND DISCUSSION
Results					32
Discussion					37
CHAPTER FIVE: SUMMARY CONCLUSION AND RECOMMENDATIONS 
Summary										39
Conclusion										40
Recommendations									40
REFERENCES									45
APPENDIX									47


CHAPTER ONE
INTRODUCTION
BACKGROUND TO THE STUDY
The English language has become greatly valued and adorned in Nigeria’s Educational system. As remarked by Bamgbose, Banjo & Thomas (2019), “the dominance of English in formal and transactional communication is unchallengeable”. In view of the multilingual nature of Nigeria, with more than 400 indigenous languages (Ufomata 2019), English is regarded as the only feasible and realistic choice for the nation now and in the foreseeable future. The greatest efforts expended on English language in Nigeria have been in the area of the Educational system, particularly in relation to Nigerian indigenous languages of which the major ones are Hausa, Igbo, Yoruba, Ibibio, Edo, Fulfulde, and Kanuri. English as the official language of Nigeria and also the former colonial language was chosen to facilitate the cultural and linguistic unity of the country. English, however remains an exclusive preserve of the country’s urban elite, and is not widely spoken in the rural areas which comprise three quarters of the country’s population.
Language planning in Africa has to take place against the background of several factors, including multilingualism, the colonial legacy, the role of education as an agent of social change, high incidence of illiteracy, and concerns for communication, national integration and development (Bamgbose, 2000: 99) Thereforelearners of English language as a second language are mostly faced with the problem of oral proficiency in terms of appropriate pronunciation of English sounds (phonemes) either by virtue of being anew language or mother tongue or first language interference. However, there has been emphasis on the quest for Standard English, hence; an English language Instructor as well as learner must aim at proficiency to a degree of the standard form (Standard English or Received Pronunciation). This enables the instructor and the learner to acquire adequate competence for practical purpose of teaching and everyday communication.
It is on this note, that much emphasis and efforts should be placed on the teaching of Oral English because it will help the learner to develop his or her pronunciation sufficiently to permit effective communication with both native speakers and non-native users. Similarly, it is obvious that common mistakes identified among the teachers and learners of English as a second language today include improper pronunciation, mispronunciation, poor intonation, as well as misrepresentation of phonetic sounds. For instance, most students misplace the qualities and length of vowels. It is in view of these problems that recent development in language teaching and learning has made the teaching and learning of oral English not only a necessity but also a pre-requisite for assessing the learner’s competence in language use and acquisition.
[bookmark: _GoBack]In English Language, there is a strong correlation between oral language skills and achievement in the writtenlanguage among learners in schools. In Nigeria, English remains the undisputed language of school instruction, governance, administration, legislation, judiciary, international relations, unification of the country‘s numerous ethnic constituents, social prestige, and so on (Adeniran, 2018; Okedara 2017; Oluga, Adewusi, Babalola, Oyediran, 2019 FGN, 2024; Osisanwo, 2025).
English language is taught as a subject and at the same time it is a medium of instruction for other subjects in the Nigeria education curriculum.The aim and objectives of teaching oral skills in English being taught in the Nigeria education curriculum is to make the student communicate effectively and intelligently in English. It also helps the student to develop confidence in his ability to express himself in English as fluently as possible and provides an opportunity for thecorrection of mistakes in spoken English.
A good approach to oral language instruction will developsthe reading, writing and speaking skills of the student thereby making the learning of English language more effective and the learning experiences of the learners in other subjects being taught in Secondary Schools more concrete and more enjoyable.
This research seek to study and identify the Problem facing Teaching and Learning Oral English English Language in Junior in Secondary Schools in Ilorin West  local government Area of Kwara State.
Therefore, since emphasis has shifted to studying varied rules aimed at the identification, interpretation and reproduction of English sounds (phonemes), there is every cause to emphasise and to review the teaching of oral English especially in post-primary schools. Furthermore, speech is regarded as persona which represents an individual’s ability to articulate phonemes according to some established norms. It also entails the ability of an individual to identify and understand the representation and meaning of English sounds. It is quite unfortunate that most of our secondary school learners do not exhibit the knowledge of oral English when using the language which could be associated with the aforementioned factors. In a nutshell, there is the need for concern. 
Oral proficiency should be made inherent in both Instructors (teachers)and learners (students). Jowitt(1991) confirms that the emphasis on proficiency in spoken English was introduced in the New National Curriculum in English language for Nigerian Secondary Schools in the 1980s. It was previously neglected in the teaching of English in Nigeria as oral English was made optional for the West African School Certificate students (though a compulsory course for teacher grade II examinations in those days). Roach (2000) confirms that pronunciation teaching has not always been popular with teachers and language theorists and in the 1970s and 1980s. It was fashionable to treat it as a rather outdated activity. It was claimed that it makes learners try to sound like native speakers of Received Pronunciation, which became difficult and led to repetitive exercises, and it also failed to give importance to communication. 
Jowitt (2019) comments about the negligence of oral English teaching on teachers. He stated that pupils unconsciously relied on mother tongue models when deprived them of consistent and reliable guidance from teachers, as indeed many of teachers did: assuming that there was a perfect correspondence between sound and spelling. They use orthography as their guide to pronunciation. Anthony (2001) and Uche (2018) emphasise the difficulties of acquiring oracy skills. According to Williams (1990), the factors to be enumerated could be categorised under one factor – the interference of mother tongue. It is worth noting that for the non-native speakers, the mother tongue always affects the acquisition of the second language. This has always, been a major problem in oral English or pronunciation teaching especially in Nigerian schools. Unoh (1986) also examines the situation of oral English in Nigerian secondary schools. He asserts that teaching of English pronunciation in Nigeria suffers from peculiar handicaps unknown to the teaching of English language or any other school subject (for that matter). For any subject to be effectively taught, there are at least three very important conditions that must be met:
1. A high degree of motivation on the part of both student and teacher; and
2. The teachers’ competence in the subject, and his or her mastery of the techniques of imparting knowledge in it.
3. Availability of relevant books as well as standard facilities for practical.
While the aforementioned conditions are rarely achieved in the teaching of English Language, they are also hardly met in the case of the teaching and learning of English pronunciation. Okoli (2020) comments on the need to be proficient in the sound system of a new language and explains that English should be pronounced in the accent normally chosen as the standard form especially the model most often recommended for foreign learners studying standard British English and also Received Pronunciation.
The teaching of oral English in Nigerian secondary schools has previously been overlooked. However, recent development in the teaching of English Language requires greater emphasis on this aspect of English language. Oral English complements the understanding and the use of English language so as to improve the standard of spoken English. According to Idris (2001), not much has been achieved since the introduction of Oral English in our West African School Certificate and National Examination Council due to the problems associated with the teaching and learning of oral English. There are existing publications on phonology written by Linguists such as A.C. Gimson, Daniel Jones, David Jowitt, Peter Roach, among others. Recently, there is the emergence of new publications particularly on Oral English by other language teachers, researchers and scholars such as Mannell, Cox, and Harrington (2019), Akperero (2020), Enyeazu (2021), and Idris (2021). This development has gone a long way in bringing oral English into focus. Its recent inclusion in the English Language Examination Paper (Test of Orals) has drawn the attention of many teachers and students. 
Consequently, the teaching of oral English is rather weighed down by various factors which have contributed to the slow pace and ineffectiveness in teaching the course. These factors include:
I. Poor background.
II. Interference of mother tongue.
III. Unqualified teachers, poor teaching methodology
IV. Lack of constant practice,
V. Lack of orientation and facilities
VI. Shortage and limited accessibility to relevant books.
Most of the students in our secondary schools are faced with either one of the problems or the other. Some are deficient due to more than one problem especially students from rural and poor backgrounds. This study examines some of the major challenges that the teaching of oral English could be faced with in Nigerian secondary schools.
1.2	STATEMENT OF THE PROBLEM
The English Language is our cultural window into the world of heterogeneous culture and traditions. I wish to maintain that though efforts have been put in place to improve Oral English, a good result is yet to be seen and according to Obriri (2017), “Although many concerned pundits have charted numerous ways to simplify the teaching or instruction of Oral English, many more problems are mounting and need to be thoroughly addressed urgently as they are alarming”. The cause of this negative development is certainly because a lot of energy are being channelled only towards the learners’ problems, and not the problem of teaching.
The main concern of this investigation is to identify those problems that are negatively affecting the instruction of Oral English. The inquiry will also look at the efforts that have been put in place to tackle the problem of teaching Oral English, which however have not yielded any practical solution. The Problem facing Teaching and Learning Oral English instruction in Ilorin West  Local Government Area range from teacher incompetence, inadequate instructional materials, disgust for the emphasis on the British accent, poor teaching skills, poor motivation for the students, to other problems which could have been caused by school proprietors or the government. The work identifies workable solutions to the Problem facing Teaching and Learning Oral English instruction in secondary school in Ilorin West Local Government Area.

1.3	THE PURPOSE OF STUDY
Nigeria as a country requires a population competent in the English Language in order to keep up with the pressure of globalization which has led to the increasing use of the English Language in all sectors as well as its continued use as the official language and medium of instruction, Oral English is an important part of the language curriculum in Nigeria is also required for learners to be able to understand the structure of the English Language. Thus, it is arguable that proficiency in English is one of the greatest opportunities that the Nigerian education system ought to provide children with. The primary aim of this study is to identify the Problem facing Teaching and Learning Oral English instruction in Secondary Schools in Ilorin West  local government Area of Kwara State. From the above this study sets out to:
· Assess the methods of instruction of Oral English by teachers in Junior secondary school.
· Compare the effectiveness of various method being used for the instruction of Oral English by teachers of Junior secondary school via their academic performance, 
· Examine the effect of interference of mother tongue on instructors of Oral English in Junior secondary school.
· Compare the qualification of instructors on their ability to perform effectively in their field of work.
· Investigate the influence of relevant books, practical facilities on the instruction of Oral English in Junior Secondary Schools.
1.4	RESEARCH QUESTIONS
i. Does inadequate supply of teaching materials hinder the teaching and learning of Oral English as a second language Junior Secondary School?
ii. Are practical Oral Exercises necessary in the instruction of Oral English Junior Secondary School?
iii.  Does shortage of specialist teachers hinder the teaching and learning of English as a second language Junior Secondary School
1.5 RESEARCH HYPOTHESES
i. There is a significant effect of the inadequate supply of teaching materials the teaching and learning of Oral English as a second language?
ii. There is a significant need Practical Oral Exercises in the instruction of Oral English.
iii. There is a significant effect on the shortage of specialist teachers on the teaching and learning of English as a second language.\



1.6	SCOPE AND DELIMITATION OF STUDY
First, the researcher will focus his inquiry on investigating the Problem facing Teaching and Learning the instructions of Oral English. Secondly, the researcher will limit his work to junior secondary schools in Ilorin West Local Government Area of Kwara State. 
he researchers limited their study to junior secondary II in twenty secondary schools, five boys secondary schools, eight girls secondary schools and six co-educational schools in Ilorin West  Local Government Area of Kwara State. The problems include; mother tongue interference, inadequate supply of instructional materials method used by the teachers to teach the language shortage of specialist teachers, student physical and psychological problems and insufficient time allotted to English language in the school time table.
1.7	SIGNIFICANCE OF STUDY
The study on the Problem facing Teaching and Learning the instructions of Oral English. Secondly, this research will help the teacher of English to know the strategies to adopt in.
Improving their acquisition of skill in English language. The educational policy makers and the administration will know the resources to be provided in school so as to improve the teaching and learning of English.
1.8	OPERATIONAL DEFINITION OF TERMS
English: The language, originally of England, now spoken in many countries and used as a language of international communication throughout the world.
Language:	Use of words in agreed way as means of human communication.
Students:	A school pupil or a person studying at a place of higher education
Secondary School: Level of education that comes after the basic or results from the primary education.
PROBLEMS: It can be defined as something that is very difficult to deal with or understand.
TEACHING: It is a way of given lessons in a class to a learner. It is also a way to show someone how to do something.
ENGLISH: It is the language of England, use in many varieties throughout the word.
LANGUAGE: This can be said to be human or the communication of all creature through the structural use of word. It is also a system of symbols and rules for writing something.
LEARNER: One who gain knowledge or skill of future changes in good behaviour. 

CHAPTER TWO
REVIEW OF RELATED LITERATURE
Introduction 
This chapter presents and reviews related literature on the Problem facing Teaching and Learning Oral English instruction in Secondary Schools in Ilorin West local government Area of Kwara State.
· The Concept of Academic Achievements
· The Importance of Academic Achievement 
· Oral English Teaching in Nigerian Secondary Schools
· Language Policy in English Language 
· Oral English Teaching in Nigerian Secondary Schools
· Problems of Oral English in English Language. 
· Appraisal of Literature Review 
THE CONCEPT OF ACADEMIC ACHIEVEMENTS
Dictionary of Education by Carter (2019) defines Academic Achievement as the knowledge attained or skills developed in the school subjects, usually determined by test scores or marks assigned by teachers or both. Dictionary of Psychology by Chaplin (2019 defines educational or Academic Achievement as specified level of attainment or proficiency in academic work as evaluated by the teachers, by standardized tests or by a combination of both.
Bhatnagar R.P. (2019) considers Academic Achievement or Academic Performance of students as an aspect of their total behaviour. It is the product of the interaction of the student, as an individual with his environment, namely school, teachers and peers.
Gupta and Kapoor (2019) have stated that Academic Achievement or Academic Performance like performance in other fields is not one-dimensional, but it is a multidimensional activity, involving a number of phases.
Academic Achievement influence the student's concept by telling him how other judges him and how rates himself in relation to others. They also affect the amount of time and energy he can spend on social activities and this will how sociable he becomes. Symons (2019) indicated many ways in which Academic Achievement influenced. He reports that marks earned in the examination make a tremendous difference to a student. Mars influence his estimate of himself, serve as a sign to him that he was liked or disliked, and determined whether he has to remain with classmates or instead to become (what he considers) an outcast and forced to join a group of strange students in another class Marks indicate success or failure and they determine promotion, indicate the probability of future success and influence his parents' attitude toward him. Marks help to determine whether a student thought of himself as successful, smart or as a failure, an outcast, stupid or a nitwit.
THE IMPORTANCE OF ACADEMIC ACHIEVEMENT 
The importance of intellectual ability in Academic Achievement cannot be defined, yet a large number of personality factors have been found to loom large in Academic Achievement. Academic Achievement in general, refers to the degree or level of success of proficiency, attained in some specific area, concerning scholastic or academic work. Academic or Educational age, accomplishment quotient or achievement quotients are the most commonly used means to interpret the level of Academic Achievement of pupils in a specific given subject matter.
Good (2019) defines Academic Achievement as the knowledge attained or skill developed in the school subjects, usually designated by test scores or marks assigned by the teachers. According to Adewole (2019) the word performance generally indicates the learning outcome of the students. As a result of learning through different subjects, the learning outcome changes the behaviour patterns of the students. Learning affects three major areas of students namely 
1. Cognitive, 
2. Affective, and 
3. Psychomotor. 
According to him, learning does not reach the same level in all three domains at a time. Students may be Cognitive area is primarily concerned with the intellectual growth of the individual. Growth in the area includes the acquisition of basic intellectual skills, such as reading, ability to add and subtract, as well as learning of facts, concepts and generalization. Bloom (2018) contends that cognitive domain includes all those objectives which deal with the recall or recognition of knowledge and development of intellectual abilities in the cognitive domain contains six major classes namely, 
1. Knowledge, 
2. Comprehension, 
3. Application, 
4. Analysis, 
5. Synthesis, and 
6. Evaluation. at higher or lower level in any domain
Oral English Teaching in Nigerian Secondary Schools
The upper levels of secondary schools in Nigeria are the points where emphasis is given to teaching of oral English. The essence is to correct certain oral defects that many have been imbibed by the speaker during his primary school days and to prepare him for higher learning in the university. During higher education period, the speaker is expected to interact with other students from different parts of the country or the world. 
Teaching oral English in Nigerian Secondary Schools has met with a number of challenges over the years. First, most oral English teachers who are not well schooled in that aspect shy away from the responsibilities of teaching the subject due to incompetence. Some of them are English teachers who do well in teaching other aspects of English. Second, Oluikpe et al (2016:4) explain that teaching oral English in Nigerian Secondary Schools demands helping the students to identify phonetic symbols, to recognize consonants and vowels in words, to differentiate stress in syllable from sentence stress, to identify word rhymes and to identify meaning conveyed by emphatic stress. Sadly, at the end of studies, lack of interest in recognizing phonetic symbols, for instance, prevent the students from achieving the expected success. 
Jowitt (2019:1) explains that many students have the idea that oral English is difficult. Partly, this is because apart from lack of interest in learning and familiarizing with the phonetic symbols, most students are shy about speaking in front of other people. In addition, those who learn new pronunciations in oral English lessons fail to apply what they have learnt in casual speech interactive encounter. This is because they are afraid of being ridiculed by people who see their pronunciation as affected.
Again, teaching oral English in secondary school is challenged by the dearth of instructional materials and teaching aids such as the audio-visual media which would enable the students to review lessons in their spare time with video tapes or video discs. The planers of the English curriculum in Nigeria have failed to emphasize the use of audio-visual materials in promoting Oral English teaching. The advantages of using audio-visual media in teaching all courses, including oral English have been discussed earlier in this paper and as such there is no need to over emphasize the gains in utilizing audio-visual media in teaching oral English in Secondary Schools.
Suffice it to say however, that the use of audio-visual media like television, films and multi-media systems in projecting phonetic symbols, for students to see, explaining consonants and vowels for them to hear and demystifying the relevance of word stress and emphatic stress would not only complement the classroom teachers efforts, but would also give the students the opportunity to play back these lessons on their video players at their spare time for convenient viewing and listening. The absence of such materials is therefore an encumbrance of the efforts of the classroom teacher who attempts to capture the interest of the students in learning oral English very well. 
THE USE OF ORAL ENGLISH IN NIGERIA  
One of the dominant and pervasive problems in Nigeria, and in Africa at large, is the language question. Language, being a potent vehicle of transmitting cultures, values, norms and beliefs from generation to generation, remains a central factors in determining the status or nature of any nation. This informs the submission of Isayev (2022) that “language is a nation’s most obvious and most important attribute. There is no such thing as a nation without a common linguistic basic”. The dominant inference from Isayev’s observation is that for national integration, cohension and development, there must be a language acceptable to all in running a nation’s affairs. In Nigeria, like many other African nations, multilingualism is a rule rather than an exemption, the problem of "forging ahead" is of crucial importance. Among the competing languages that scramble form national recognition or official language (the language of administration and education at some levels), the language of relevance, from the competitors to unite the nation Babatune (2011). Fortunately or unfortunately, English has emerged as that privileged language without which the unity of Nigeria as a nation is mostly improbably, if not outrightly impossible. This article attempts to highlight the English language, of other functions, it performs in Nigeria, unites the country. This unifying role and its allied issues are discussed to show that the imposition or adoption of any language apart from English as the nation's official 62 language will lead to the scenario captured by Thomas(2021) above; and why from now till a relatively long time to come, if not absolutely forever, the continuous existence of Nigeria will be analogous to the nineteenth – century wales, the slogan of which was: “If you want to get ahead, get and English head” (Williams 1986 cited in Bamigbose, 2021).
In most multilingual nations, English language has occupied a second language position. Oftentimes, it is used as an official language and the language of instruction in higher institutions of learning. The weak foundation of learners coming from a language policy that is not consistent in its operations and implementation or lacks clarity in its provisions, creates confusion because it is often fraught with lapses Ozumba, (2023). The mother tongue of most learners and users of English often interfere with free flow of utterances. Mother tongue is the language in which the learner has the best facilities and if some of the sounds or materials that constitute the speech or writing of the learners are not present in the target language, the possibility of transfer is very high. A negative transfer causes impediment to the learning of English language. However, if transfer propels fast learning, it is a positive transfer. The two instances are still cases of interference in language learning. Nearly all institutions of learning in Nigeria, courses in both written and spoken English (Oral English) are provided for students. Sometimes, the mass media spread good and bad models of English language, but the English departments of Schools are laden with the responsibilities of breeding and spreading good models either as teachers or other entrepreneurs, for the nation’s workforce. They provide courses in grammar, lexis and structure, semantics, phonetics and phonology, morphology, literature among others Jowitt, (2013).
The introduction of the Use of English courses for the first year undergraduates of some universities in the early 1960s in Nigeria confirmed English language for Academic Purpose EAP. Although, it was not called EAP at that time, the need for it is still being felt today when students are exposed to English language in usage. This is an attempt to reduce the linguistic problems of freshmen and women coming from secondary schools to higher institutions, to enable them cope with the academic demands thrust at them through the English language medium (Orisawayi 2014). Examples of such efforts are the Compskip Project by the ODA/British Council and the Nigerian Universities Commission of the Federal Government of Nigeria, a project designed for students of higher institutions (Federal Universities and College of Technology). In the same vein, the Lancaster Research Project introduced the Use of English as a specific course of study at the Bayero University Kano; and some institutions in Northern Nigeria followed suit. These efforts show that proficiency in Oral English is highly important for learners and users of English in Nigeria.
Gimson (2012) points out the prestige status attached to the Received Pronunciation (RP), which is considered as the social standard of pronunciation. He observes that the RP came about as a result of social judgement, rather than official judgement. It is currently the practice in Nigeria now that people speak English at social functions and in the entertainment industries more than indigenous languages. Paslgrave cited in Gimson (2019) notes that the British Broadcasting Corporation (BBC) is recommended for announcers because it is wisely understood by the elites. It is true that good spoken English is desired as a status symbol in Nigeria but in the words of Elugbe (2000) “as far as English is concerned, we are experts neither in its pronunciation nor in its writing”. It follows therefore that, mother tongue interference has played down the efforts of users of English for near – native speakers’ proficiency desired by most English as a second language (ESL) learner.
Language Policy in English Language 
A policy is a plan or course of action in managing and directing affairs of a nation. It includes guidelines, objectives and general operational terms. Effiong 2007 cited in Adegbite and Olajide (2007), observes one of the vital ways by which a nations language policy manifests itself. This he noted is through the type of language education policy for children. Some of the questions usually posed include 
i. Which language(s) to be used as a medium of instruction in schools? 
ii. Which language varieties are taught in schools? 
iii. At what age and class should the language be made available to students 
iv. For how long will the learners learn the language within the school system? 
The Nigerian language policy, as well stated as it is, with the good intention of the Federal Government, is fraught with challenges at the implementation levels. Most of the provision therein were not put into use and even where they are utilized there were misinterpreted. As observed by Effiong (2007) the contradiction as regards the use of mother tongue or language of the immediate environment is a thing for concern, while the Article 30 of the United Nations Convention on the Rights of the Child emphasized mother tongue as the medium of instruction at the primary school level (1 st 3 years) most schools and even parents prefer English as the medium of instruction at this level. 
This is against the fundamental human rights of the Nigerian child. To support this, Nnolim (2007) in his recommendations opined that the Federal Government of Nigeria should review the policy to ensure that each Nigerian child studies his or her mother tongue to school certificate level. He further observed that the famous Greek plays and philosophies which had influenced the world culture were written in Greek and were later translated into different languages. Examples are: the famous Chansons de Gestes and Chansons de Roland philosophies written in Indian Sanskrit French and English (Nnolim, 2007). 
Today, the Holy Bible written in millions of languages was in its original Aramaic language. It is a debatable issue that a child learns better and develops faster cognitively when he acquires his or her education in the mother tongue. Those who support this debate include: UNESCO (2013); Chunbow (2019); Bamgbose (2011); (International African Institute, London); Effiong (2007) cited in Adegbite and Olajide 2017).
 It was argued further that a child becomes most creative and innovative in the mother tongue and forms more meaningful concepts than what he learns through a foreign language; while some schools use the mother tongue or the language of the immediate environment at the first three years of primary school, others use it up to the primary six. For those who stopped using the mother tongue at primary three, it has been observed that the abrupt change to English from primary four to six has not really augured well for linguistic development of the learners.
Oral English Teaching in Nigerian Secondary Schools
The upper levels of secondary schools in Nigeria are the points where emphasis is given to teaching of oral English. The essence is to correct certain oral defects that many have been imbibed by the speaker during his primary school days and to prepare him for higher learning in the university Ike (2019). During higher education period, the speaker is expected to interact with other students from different parts of the country or the world. 
Teaching oral English in Nigerian Secondary Schools has met with a number of challenges over the years. First, most oral English teachers who are not well schooled in that aspect shy away from the responsibilities of teaching the subject due to incompetence. Some of them are English teachers who do well in teaching other aspects of English. Second, Oluikpe et al (2016) explain that teaching oral English in Nigerian Secondary Schools demands helping the students to identify phonetic symbols, to recognize consonants and vowels in words, to differentiate stress in syllable from sentence stress, to identify word rhymes and to identify meaning conveyed by emphatic stress. Sadly, at the end of studies, lack of interest in recognizing phonetic symbols, for instance, prevent the students from achieving the expected success. 
Jowitt (2019) explains that many students have the idea that oral English is difficult. Partly, this is because apart from lack of interest in learning and familiarizing with the phonetic symbols, most students are shy about speaking in front of other people. In addition, those who learn new pronunciations in oral English lessons fail to apply what they have learnt in casual speech interactive encounter. This is because they are afraid of being ridiculed by people who see their pronunciation as affected.
Again, teaching oral English in secondary school is challenged by the dearth of instructional materials and teaching aids such as the audio-visual media which would enable the students to review lessons in their spare time with video tapes or video discs. The planers of the English curriculum in Nigeria have failed to emphasize the use of audio-visual materials in promoting Oral English teaching. The advantages of using audio-visual media in teaching all courses, including oral English have been discussed earlier in this paper and as such there is no need to over emphasize the gains in utilizing audio-visual media in teaching oral English in Secondary Schools.
Problems of Oral English in English Language. 
The status of English Language and oral English in particular necessitates the identification of the difficulties of learners of oral English in an ESL environment like Nigeria, by some researchers, Gleason (2019) cited in James – Morgan (2017) observes that the command of phonology is evidently a central problem when learning to speak a language. That except in rare cases, trying to learn a language as adults is not an easy task. This therefore constitutes problems for some junior secondary school.
It is further pointed out that poor performance of Junior Secondary School students in English Language in Nigeria affects admissions, which stagnates or reduces general intakes of students for higher degrees. However, some get admitted with fake results in English and find it difficult to cope with the courses when they are admitted into the university. Most students are used to their indigenous languages.
Dunstan (2019) in “Analysis of Twelve Nigerian Languages” opines that there is basic difference between English and Nigerian languages. They observe some differences and some sounds that are not in any of the Nigerian languages. Examples include /Ə, Ə, Λ/ diphthongs /iƏ/, UƏ/; consonant like /θ/. These sounds are not present in any of the Nigerian language.
Dairo (2010) identifies the incongruity and irregularities that sometimes occur between words spelling and pronunciation. In essence, when English words are incorrectly pronounced, they often lead to misunderstanding and distortion of message(s) conveyed by the speaker. Another problem is the phonemic structure of morphemes refered to as morphophonemic. An example of these is the confusion about how an English plural form can be realized differently during pronunciation thus:
/s/ as in cats /ts/
/z/ as in dogs /gz/
/iz/ as in losses /iz/
The most problematic of the features of oral English have been identified as the supra segmental (prosodic features) and these features and their importance are highlighted by Williams (2010) that: “Materials for speech work would be far from complete if they did not include the supra-segmental features: like stress, rhythm and intonation” etc. Adegbile (2014) laments the neglect of teaching prosodic features in the primary and secondary schools. More attention is paid to the segmental features than the supra segmental which he considers as the core of the speech features. (Adegbile 2014) He further stresses that these features influence and modify segmental features, vowels in particular. He explains that if a syllable in an English sentence or phrase lacks stress, the pronunciation of the vowel present in that syllable is affected (takes a weak form). This is problematic for ESL learners of English because the stressed and unstressed syllables in words of English language are a problem to learners.
The intonation pattern of English language is another problem of learners because most indigenous languages in Nigeria and Africa are stress-timed when tone-marks are used to express vital information. Quoting Amayo (2018) Adegbite (2014) points out that “the supra-segmental features in English phonetics almost exclusively give the language its characteristic accent. “He then suggests that because of its importance, in his own words, “pre-service teachers in the colleges of education and universities in the country should be well – equipped in this respect academically and professionally to enable them perform their work efficiently as future teachers in primary and secondary schools”
Dada (2000) observes that apart from teaching and drilling in oral English sounds. Phonetics should be taught and integrated with other aspects of oral English like the prosodic features. It is quite unfortunate that some learners of English have no mastery of the oracy skills. Findings by Ayodele (2011,2014 and 20015) and Adegbite (2014) show poor performances of students in oral English as a result of ineffective use of oracy skills and not only because of lack of intelligence or inadequate facilities. These oracy skills include: the use of consonants, vowels, diphthongs, syllable structures, stress and intonation patterns, which hinder performance (Adegbile2014). 
APPRAISAL OF LITERATURE
In reviewing existing literature on the Problem facing Teaching and Learning Oral English Language in Junior Secondary Schools it is of importance to note that one of the most difficult challenges in teaching oral English is finding effective ways to help students improve their discourse fluency. Large mixed-ability classes, little exposure to the English Language after class and tongue-tied students inevitably form obstacles to teaching. How to arouse students’ interest, increase students’ commitment to speak English fluently and get the maximum participation has long been a headache for teachers who want to get the students involved in class activities, and keep the class lively and dynamic. This article describes an experimental but practical way to enhance students’ oral fluency. In this activity students will be expected to interact and communicate in a comfortable way. This activity mainly based on movies which are a rich resource for idiomatic expressions. It will enable the students to discuss a certain topic in various ways. It will not only offer students an opportunity to speak the target language for at least ten to fifteen minutes, but it will also make tongue- tied students want to try. The main progression of this activity is from invitation to repetition to creative use of English.
Successful language communication through the modes of speaking and writing requires constant practice. This means taking interest in the target language, making mistakes and putting them right. At the end of it all, you will find more challenges of language use which enhance communication in context. Floden (2017) emphasizes the need for teachers to investigate their teaching of speaking and writing. He advised that emphasis should be placed on content and methodology that would help students to learn about them and the target environment in which language has to be used accordingly. 
English language is taught as a subject and at the same time it is a medium of instruction for other subjects in the Nigeria education curriculum except local languages in different part of  Nigeria. The aim and objectives of teaching oral skills in English being taught in the Nigeria education curriculum is to make the student communicate effectively and intelligently in English. It also helps the student to develop confidence in his ability to express himself in English as fluently as possible and provides an opportunity for the correction of mistakes in spoken English.

CHAPTER THREE
RESEARCH METHOD
This chapter examines the methods used in carrying out the research and it is discussed under the following sub-heading: 
· Research Design
· Population
·  Sample and Sampling Techniques
·  Research Instrument
· Reliability of the Instrument
· Validity of the Instrument
·  Administration of the Instrument 
· Data analysis.
Research Design
This research is a survey study designed to collect information about facing learners of English Language. It also give extra curricular activities to students and solution for the problems of learning English Language.
Similarly, the research is designed to find the attitude of school authorities to the provision of learning materials and those things that will motivate and encourage the improvement of English Language learning.
Population 
The target population of this research is all the students and teaching staff of all senior secondary in Ilorin West Local Government. The accessible population includes only the senior secondary two and three students and teachers of English of all the seven randomly selected senior secondary institution in the local government. Hence, these seven schools constitute the target population school for study.
Sample and Sampling Techniques 
Due to the time and financial constrain, ten junior secondary schools in Ilorin west LGA of kwara state were randomly selected as the sample for the study. Twenty (20) English teachers and eighty (80) English students were randomly selected from the five junior secondary schools. The English teachers and students were selected from each school considering their level of maturity. The researcher had intentionally spread the study so that an objective result could be arrived at.
· Ilorin Grammer School Sawmill Area Ilorin  
· Adewole Junior Secondary School, adewole Ilorin 
· Waziri Junior Secondary School Baboko Ilorin 
· Sheik abdulkodir junior secondary school, Sawmill Ilorin 
· GDSS Odo-Okun junior secondary school, Odo-Okun Ilorin 
Research Instrument
The principal instrument used in the research is the questionnaire for the students of English Language. The research assume that the most useful information would be obtained from the student of English Language are in appendix “A” respectively at the end of chapter five. Students’ questionnaire consists of two sections, I and II, section I requires personal information about the student for instance, their name, sex, name, age and class. Section II consists of ten items the require student’s response to the general problems confirming them in learning English Language as well as their suggestion for solution to the learning problems.
. All the items in both parts were structured; the respondents are required to express their view with a certain statement or event using a four point likert scale as follows: Strongly Agreed (SA), Agreed (A), Disagreed (D) and Strongly Disagreed (SD).
Validity of the Instrument
The questionnaire was drafted by the researcher and was subjected to experts’ criticism and advice. Their suggestions were incorporated into the final draft both in the wording and arrangement.
Reliability of the Instrument
According to Oladele (2018) reliability is the consistency accuracy stability and trust worthiness of a measuring instrument or some score obtained that is, how far the same test or similar one would give the same result, if it could be done again by the same students on different occasion.
To determine the reliability of the research, instrument test retest reliability procedure was used. Sample of twenty (20) respondents were selected from two other schools that did not participate in the actual study. The questionnaire was administered twice within two results compared was 0.76. This shows that the instrument was reliable
Administration of the Instrument
The administration of the questionnaire to the students of English Language was carried out by the researcher by going round personally to the students of English Language in these selected schools. This is to avoid loss of questionnaire in transits and to ensure that they are properly filled. Ten copies of the student’s questionnaires were administered to each of the seven schools selected for the study. The section was based on random sampling of five boys and five girls in each school. Each student in the selected school had an equal change of being picked as a subject on the whole seventy students were selected to fill the student’s questionnaire. 
Similarly, finance constituted another problem because it was the determination of the researcher to go from one school to the other to cover the whole local government for information, despite these set back all effort were geared towards making this work a huge success.
Data Analysis
The data obtained from questionnaire technique were transferred into data sheet. Despite statistic was employed in the analyzing of the data collected. The obtained frequency counts were expressed in percentage based on the total respondents in other to bring all figure obtain to the same base for easy caparison.





CHAPTER FOUR
RESULTS AND DISCUSSION
Results
In chapter three, details about the predominantly preparation underlying the research were fully discussed. This chapter concentrates on the analysis is the complication of the result out of which the various table below emerge.
Demographic data of the respondents
Frequency count and Percentage were used to describe the demographic characteristics of the respondents as shown below.
Table 1: Age of the Respondents.
	Age Range
	Frequency
	Percentage 

	Age 10-12
	50 b                                                                                                   x                                           m   s sm,xm[m
	50%

	Age 13-14
	40
	40%

	Age 15 and above
	10
	10%

	Total 
	100
	100%


Source: field survey, 2025.
Table 1 shows the distribution of age of the respondents in the study. Most of the respondents are matured enough to provide accurate information on the topic under investigation. This implies that the information is reliable.
Table 2: Distribution of respondents by gender
	Gender 
	Frequency 
	Percentage 

	Male 
	40
	40%

	Female 
	60
	60%

	Total 
	100
	100%


Source: field survey, 2025
Table 2 shows that majority of the respondents are female.
Table 3: Status of Respondents
	Status 
	Frequency 
	Percentage 

	JSS1
	50
	50%

	JSS 2
	30
	30%

	JSS3 
	20
	20

	Total 
	100
	100%


Source: field survey, 2025.
Table 3 shows that majority of the respondents are JSS students of the high for the study.
Analysis of the Questionnaire
Table 1: General Attitude to English Learning
	S/N
	Items
	Agreed
	%
	Disagree
	%

	1.
	I like problems in the learning of English language because  I have am poor in English
	58
	82.9%
	12
	17.1%

	2.
	I have problems in the learning of English Language because I have a poor foundation in English.
	60
	85.3%
	10
	14.7%

	3.
	My friends always laugh at me whenever I try to speak standard English.
	50
	71.4%
	20
	28.6%

	4.
	The school authority does not arrange extension for interest to improve English language learning.
	50
	71.4%
	20
	28.6%

	5.
	I take part in debates and other literary activities in class is made punishable.
	48
	74.5%
	22
	45.7%


The above table reveal that 58 (82.9%) of the students’ response agrees that they like English Language as a school subject because it is very interesting to them. Above 60 (85.7%) respondents agreed that they have problems in learning English Language at the primary school. Students’ poor background in English Language at the primary school level is a contributory factor facing them in learning the language. Some other respondents numbering sixty (60) agreed their colleagues always laugh at them whenever they tried to speak Standard English. The students have forgotten that they are to write Standard English in examination and not bastardized English i.e. Pidgin English. However, fifty (50) respondents (71.4%) agreed that the school authority does not arrange extension, some interesting places like vision house, radio station etc.
20 respondents (28%) said that were taken to those place, also 50 (71.4%) agreed that speaking of vernacular in school premises and in class must be punishable. In most schools, speaking of English Language in school premises and in class is not enforced and where such rule exists, students readily revert to their mother tongue on getting back home. 20 respondents (28.6%) disagree with this opinion.
However, 49 (74.3%) respondents agreed that they take part in debates and other literary activities in class and in the school. The teacher and school authorities insist that all students must belong to literacy societies and take part in debates, creative activities and writer’s club only 12 (3.87%) disagreed with this opinion.
Table 2: Available of Suitable Textbooks and Institutional Materials
	S/N
	Items
	Agreed
	%
	Disagree
	%

	1.
	There are enough and suitable textbooks on English language in our school library.
	60
	85%
	10
	14.5%

	2.
	There are no enough institutional facilities such as chairs, tables, desk in my classroom.
	40
	51.1
	30
	40%

	3.
	The English language textbook that I use in school are too difficult for me.
	20
	28.6%
	50
	71.4%

	4.
	I take part in debates and other literacy activities in class and in the schools.
	48
	74.3%
	22
	45.7%

	5.
	There are enough qualified teachers to teach Oral English in my school
	40
	51.1
	30
	40%


As shown in the table above, it could be seen that 60 (87.7%) respondents confirmed that there are not enough suitable textbooks on English Language in their school library. The use of standard libraries at home and in school cannot be overemphasized. Most students neither have textbooks at home nor did the school libraries that provided them with adequate and relevant ones. Similarly 40 (57.1%) respondents agree that there are not enough instructional facilities such as chairs and desks in their classroom.
This means that most secondary school lacks instructional materials because these help to enhance effective teaching and interesting lessons.
However, there was a controversy over the types of language textbooks being used in the secondary school about 20 (28%) respondents consented that the textbooks are too difficult for the students while 50 (71.4%) respondents disagree with this opinion.
Similarly 40 (57.1%) respondents agree that there There are enough qualified teachers to teach Oral English in my school.
Table 3: The English Language
	S/N
	Items
	Agreed
	%
	Disagree
	%

	1.
	Teachers do not give enough home work and assignment to students in English Language.
	37
	95%
	3
	43.7%

	2.
	The teaching of Oral English is supported with adequate instructional materials (e.g., audio-visual aids, language labs)
	60
	85%
	10
	14.5%

	3.
	Mother tongue interference affects students’ pronunciation of English words.
	40
	51.1
	30
	40%

	4.
	Oral English is allocated adequate time on the school timetable. 
	20
	28.6%
	50
	71.4%

	5.
	Students actively participate in Oral English lessons.
	48
	74.3%
	22
	45.7%



In the teaching of English, 37 (95%) confirmed that the teachers do not give enough assignment to the students to enable them improve their masteries of the subject. As shown in the table above, it could be seen that 60 (87.7%) respondents confirmed that The teaching of Oral English is supported with adequate instructional materials (e.g., audio-visual aids, language labs). The use of standard libraries at home and in school cannot be overemphasized. Similarly 40 (57.1%) respondents agree that Mother tongue interference affects students’ pronunciation of English words. This means that most secondary school affects students’ pronunciation of English words However, Oral English is allocated adequate time on the school timetable about 20 (28%) respondents consented that Students actively participate in Oral English lessons. while 50 (71.4%) respondents disagree with this opinion.
Table 4: The English Language
	S/N
	Items
	Agreed
	%
	Disagree
	%

	1.
	Overcrowded classrooms make it difficult to teach Oral English effectively.
	58
	82.9%
	12
	17.1%

	2.
	Teachers emphasize oral proficiency, not just written exams.
	60
	85.3%
	10
	14.7%

	3.
	Students have a positive attitude towards learning Oral English.
	50
	71.4%
	20
	28.6%

	4.
	Teachers are regularly trained in the teaching of Oral English.
	50
	71.4%
	20
	28.6%

	5.
	The school administration supports the teaching of Oral English with adequate resources.
	48
	74.5%
	22
	45.7%



The above table reveal that 58 (82.9%) of the students’ response agrees that they like English Language as a school subject because it is very interesting to them. Above 60 (85.7%) respondents agreed that they Overcrowded classrooms make it difficult to teach Oral English effectively. Some other respondents numbering sixty (60) agreed Teachers emphasize oral proficiency, not just written exams.. The students have forgotten that they are to write Standard English in examination and not bastardized English i.e. Pidgin English. However, fifty (50) respondents (71.4%) agreed that the school authority does not arrange extension, some interesting places like vision house, radio station etc.
20 respondents (28%) said that were taken to those place, also 50 (71.4%) agreed that Students have a positive attitude towards learning Oral English. In most schools, Teachers are regularly trained in the teaching of Oral English, students readily revert to their mother tongue on getting back home. 20 respondents (28.6%) disagree with this opinion.
However, 49 (74.3%) respondents agreed the school administration supports the teaching of Oral English with adequate resources. The teacher and school authorities insist that The school administration supports the teaching of Oral English with adequate resources., creative activities and writer’s club only 12 (3.87%) disagreed with this opinion.


CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
This chapter examined the summary, conclusion and recommendations for this study and it is discussed below.
Summary 
This research work is divided into five chapters and devoted. Chapter one is the statement of the research problems which centered on investigating the problem facing students in learning English Language as well as determining solution to problems facing learners of oral English Language in the area of investigation.
Chapter two focus on the review of existing literature. The review was aimed at showing the extent of connection made with the existing related literacy works. It also aimed at showing the gabs that exist in the relevant literature there by demonstrating and contributing to the study of other existing res earch works.
Chapter three examined the method used in carrying out the research. The methodology entails the statement, deception of the sampling techniques employed and basis for choice. The researcher used random sampling techniques with a view to reduce the likelihood of introducing bids into the process. The methodology also includes the method of data collection as well as the problems encountered in the course of study.
Chapter four focused on presentation of research finding and the analysis of the results obtained from the respondents.
Chapter five summarized the major findings got in chapter four and recommendation on how to improve effective learning of English language.
Conclusion 
From the investigation, we have seen that the problems and solution of learning of Oral English Language in Ilorin West Local Government Area of Kwara State are very both in kind and degreed. Teachers, schools, authorities, government and parents have contributed in no small measures to the problems which hinder effective learning of English Language in post primary institution in the research area.
It is my hope that if the forces involves in the running of the institution concerned put their house in order frequent mass failures recorded in English Language will be a thing of the past.
In conclusion, this study reveals that the Nigeria new integrated curriculum for junior secondary school will improve learning of English language. It would also aid their efforts in achieving fluency in English Language usage. Again, the use of different devise in conducting continues assessment in school would lead to greater proficiency in oral and written form of English.
Implications of the Study
In this study, shortage of qualified English Language teachers in the sample school was pointed out by the researcher. Most of the English language teachers teach more than one hundred students on the average and as such they could not afford to give frequent test, assignment and home work to students. This has hindered students’ mastery of the language because inadequate practice is given in written skills.
Recommendations
Fist and foremost, the government of Kwara State fined solution to the problem of lack of qualified English language teachers in its senior secondary schools.  More English teachers should be employed by the government.
This would reduce teacher work load and given them enough time to give assignments, practice, exercise and test to students.  Recruitment of more teachers and building more classrooms will help to scale down the numbers of students in a class from sixty to thirty for better control.  This will also allow better teacher interaction in the use of English.
Secondly, most secondary schools lack teaching aids such as film projector, television, tape etc.  Kwara state government should try to help crime effective and interesting lesson for efficient learning, listening, speaking, reading and writing skills need to be progression ally developed in learners through the use of audio and visual aids.
On the part of the teachers and school authorities, they also assist all students in literary societies and takes in debates creative activities and writers club because of the benefit derivable from them for example they will be able to speak fluently and confidently too.
Also, all principals, teachers and school prefects should help enforce the ban improved on speaking pidgin English popularly called “Broken English” and the use of students mother tongue in the school premises should be imposed on student who break the rule.  The boarding school system is strongly recommended to help in this direction literature parents should help their children at home by guiding them in doing their school assignment and by communicating with them in English not in pidgin English.  Parents and guidance should also supply their children and words with necessary learning materials.  This will encourage them to attend classes and assignment to them.
Teaching is a vocation.  Therefore, teacher of English should try to plan their lesson properly if the lesson is planned well and a head or time, he will be able to know the methods, the materials and the types of students he will use the  aid for in the teaching processes of English language.
Not only that, teachers should be able to know the importance of English as a national language and as a language of educationist.  Teacher should know that his students. Therefore, if hr wants his students to perform better in the language, he must let them know that he too is interesting in the teaching and learning English language.
Also, the correction of student’s works by the teachers must be given serious consideration.  The teacher should know that if he is inadequate in the above points, he is likely to loose the respect of the students or the prestige; the pupils will not longer carry-out his assignment both in the class and at home.
More importantly, the teacher should know that if he use good methods of teaching, if he employs meaningful teaching materials, if he speaks the language to the pupils, at all times especially in higher classes, if he teach in a conductive atmosphere; if he motivate his student toward learning of the language and if he gives his students enough task to do, the objective of learning and teaching English language shall be obtained.
Finally, since the government alone cannot afford to provide all the necessary language teaching material, and library facilities, may appeal through this form of the parents and teachers association, voluntary agencies social club, and like help our schools financially and normally in the execution of project that will enhance effective learning of English in schools in kwara state.
If this research recommendation is properly adopted by all the bodies concerned, they will go along way to reducing the problems confronting effective learning of English language in Ilorin West local Government Area of Kwara State general.

SUGGESTION FOR FURTHER STUDIES
From the discussion it is realized that in practice, many teachers do not effectively utilize the appropriate methodology, contents and learning experiences for effective use of oral language approaches. The information obtained can provide data for those concerned with English Language, teaching, researchers and educationists. In order to obtain more information on the use of oral language in Nigeria Secondary Schools the following are suggestions for areas of further research:
· The impact of early childhood education on performance in oral and writing skills in English subject.
· Integration of oral approaches and other English approaches and their effects on reading, writing and speaking skills. 
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APPENDIX
DEPARTMENT OF ENGLISH
SCHOOL OF LANGUAGES
KWARA STATE COLLEGE OF EDUCATION, ILORIN
Dear Respondent,
      	 I am a final year student of the above named school. I am carrying out a research on the topic Problem facing Teaching and Learning Oral English instruction in Junior Secondary Schools in Ilorin West local government Area of Kwara State.
All information will be confidentially treated and will be used only for the research purpose only. Your cooperation will be highly appreciated

Yours faithfully,

Section A: Personal Data
	The information required in the section will enable this researcher to determine the characteristics and position of the respondents. Do not write your name, please.
	Please put a tick (   ) on the appropriate boxes
Sex:   Female (     ) Male (    )
Class: JSS1 (     )   JSS 2 (     ) JSS 3(    ) 
Age: 10-12years (     ) 13-14 years (     ) 15- above years (     )
Section B
For your answer, there are four columns provided beside the statements. The headings are:
(a) Strong Agreed (SA)
(b) Agreed	 (A)
(c) Strongly Disagree (SD)
(d) Disagree (D)
Read each statement carefully and put a tick in the column that express best your opinion 

	S/N
	ITEMS
	SA
	A
	D
	SD

	1. 
	I like problems in the learning of English language because  I have am poor in English
	
	
	
	

	2. 
	I have problems in the learning of English Language because I have a poor foundation in English.
	
	
	
	

	3. 
	My friends always laugh at me whenever I try to speak standard English.
	
	
	
	

	4. 
	The school authority does not arrange extension for interest to improve English language learning.
	
	
	
	

	5. 
	I take part in debates and other literary activities in class is made punishable.
	
	
	
	

	6. 
	There are enough and suitable textbooks on English language in our school library.
	
	
	
	

	7. 
	There are no enough institutional facilities such as chairs, tables, desk in my classroom.
	
	
	
	

	8. 
	The English language textbook that I use in school are too difficult for me.
	
	
	
	

	9. 
	I take part in debates and other literacy activities in class and in the schools.
	
	
	
	

	10. 
	There are enough qualified teachers to teach Oral English in my school
	
	
	
	

	11. 
	Teachers do not give enough home work and assignment to students in English Language.
	
	
	
	

	12. 
	The teaching of Oral English is supported with adequate instructional materials (e.g., audio-visual aids, language labs)
	
	
	
	

	13. 
	Mother tongue interference affects students’ pronunciation of English words.
	
	
	
	

	14. 
	Oral English is allocated adequate time on the school timetable. 
	
	
	
	

	15. 
	Students actively participate in Oral English lessons.
	
	
	
	

	16. 
	Overcrowded classrooms make it difficult to teach Oral English effectively.
	
	
	
	

	17. 
	Teachers emphasize oral proficiency, not just written exams.
	
	
	
	

	18. 
	Students have a positive attitude towards learning Oral English.
	
	
	
	

	19. 
	Teachers are regularly trained in the teaching of Oral English.
	
	
	
	

	20. 
	The school administration supports the teaching of Oral English with adequate resources.
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